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4.1 Introduction

Thig chapter is devoted to the results and interpretation
of the data. Analysis of the data has been carried out keeping
in view the objectives of the study. For the sake of
convenience, the presentation of the ;nalysis has been divided

into three phrases.

In the first phase, mean and SDs 6f'$elf-concept, teacher's
verception for pupils and Junior Index Motivation are presented
and computed. Also, the level of each independent varisble and

its relationship with its components have been anmalysed.

In the second phase, (Aj correlation matrix of the psychic
independent variable have bgen analyse&, aﬁd correiation matrix
of psycﬁic versus pupils actuél(performance, pupils academic
and non-academic performsnce evaluated by the teadhef are also
presented and discussed. (E) The results of regression snalysis

are presented and discussed.

In the third phase, the investigator has presented the Mean,

SDs and SE Means of the variables schoolwise.

4,2 Fhage I

4.2.1 Table 4 indicates mean score of pupils' self-concept
on the component of motivation positive is greater i.e. (28.89)
: than the mean score of teachers' rerception for the pupils

i.e. (26.85). The mean scores of pupils task orientation positive
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Table 4 : Means and SDs of Pupils' Self-Concept
and Teachers' Perception for Pupils

=200
‘ Pupils' Teacher Percep-
ﬁg. Variables Self-Concept tiog for Pupils
e . Means SDs Means SDs
1. Motivation Positive 28.89  3.38  26.85  4.25
2. Motivation Negative 17.29 4.30 16.08 5.15
3. Task Orientation Positive 20.83 2.87 18.66 3.65
4. Task Orientation Negative 22.00 5.54  26.44  6.19
5. Problem Solving Positive 24.54 4.28 24.52 4,98
6. Problem Solving Negative 16.93 4.36 18.45 6.29
7; Jlassmembership. 25.28  3.90  28.00  5.11
8. Class-membership ] .
Negative 15.28 3.36 18.16  5.54
9. Total scores of Self-
Concept Positive. . 99.47 10.24 102.1% 63.14
10. Total scores of Self- : '
Concept Negative . 71.04 13.92 81.87 49.75

is also higher (20083) than teachers’ perception for the pupils
i.e. (18. 66) The mean scores of problem solving positive is
nearly equal on both i.e. pupils' self-concept (24.54) and
teachers perception for pupils (24.52) respéctively. The mean
scores of teachers' perception %or pupils\on class~-membership
positive is highef i.e. (28.03) than pupils' selﬂ-concepg

i.e. (25.28). (Refer Greph I).

i1t also shows that the means scores of the teachers'
perception for the pupils on the negative compohents i.e. task

orientation, problem sclving and class-membership is greater than
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pupils' self-concept i.e. (26 44), (18 45) and (18 16)

respectively.

‘The highest mean scores of the pupils' self-concept on
the component of motivation positive is (28.89), on the
~ other hand,the teacher's pérception for pupils is higher on

class membership i.e. (28 03).£ “>The lowest mean scores

of the pupils’ self—concept on the component of class-membership
negetive is (15.28), and the lowest mean scores on teachers'
perception for the pupils is on the componént of Motivation

Negative i.e. (16.08).

It further indicates that the total mean scores of the

pupilé over positive self-concept is greater than negative
self-concept i.e. (99.47), (71.04), respectively. While the
total score of teachers perceptioﬁ for the pupils 'self! ﬁas
shown greater mean score than the pupils' real self»concept
i.e. (102.1)‘ (99. 47) respectively. It also shows that the
teacher total negative mean scores for the pupils self is

. (81.87) greater than the total negative mean scores of the
pupils i.e. (71.047.

i

Thi§ shows that the pupils are higher on their own positive
'self; but the teachers' positive as well as negative perception
for the pupils is highest. It further revealsﬂthat the teachers
have shown positive negativé perception for the 'ideal self' of

the pupils in school. (Refer Graphs 2 and 3).
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- Table 5 ¢ Means and SDs of the Components of
3 Academic Motivation (JIM)

N = 200
- Positive (JIM) Negative (JIM)
Neens SDs Means SDs
F, BL 9.16  3.31 16446 3.66 AL
F, PA  8.97 3.68 7.5 279 Na
F; PS  7.09 3.40  6.89 . 2.62 FI
B, 0B 531 319 2.49  1.49 PS
B, FB 8.00  4.45 4,57  3.80 DB
Fs ID .6.46 5.8 6.03  5.93 PT
s 3
Total Score 43.82 11.45 32.51 9.52

Total Score of (JIM) = 87.47 = 15.58

4.2.2, It can be seen from Table 5 that the mean scores of

{

the ngiabies~0f 3IM on the component of belongingness to
school is greater:i.e. (9.16) on all the positive components ‘
of JIM, The second highéf score follows by positive school
attitude i.e. (8.97) and the lowest is optimiem i.e! (5.31),
whereas; the négative component of JIM indicates the mean scoresg
on negative school attitude is gxeaiér i.e. (7.15) and the
lowest is pessimism i.e. (2.49). /

The teble above also reveals that, the positive mean
gcore.of all thg component of JIM is greater than the negative
ﬁean scores of the same. Therefore, the total positive mean
scores is (43.82) and the total negative meen scores is (32.51)

respectively. Thus, the pupils are more positively inclined

t
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towards school for learning.

Total score of JIM is (87.47) falls on average group on

academic motivation. (Refer Graph No.4)

Summarising sgain on all the results above, it can be
concluded that pupils are having more positive ideas about the
school and they are positively motivated to learn well in
school."This also indicates that the meen scores on positive
components is higher than the negative components of JIM, This
is a 5ood indication of pupils positive mind for learning and
to come to school. This finding is accepting the hypothesis No.t.

Table 6 : Means and SDs of the Major Variables

under Study- ’
N = 200
Variebles " Meems SDs
Self-concept Positive 99.47 10.24
Self-concept Negative ) 71.04 © 13.92

Teacher's perception for pupils Positive 102.1 63.14
Teacher's perception for pupils Negative 81.87 49.75

Academic Motivation (JIM) Positive 43.82 11.45

Academic Motivation (JIM) Negative 32.51 9.52

Total scores of JIM 87.47 15.58

‘Who am I ¢ 6.71 1.28

4cademic Performance | 2.38 1.15

Non-academic Performance 3.11 1.33
4.2.3 Table 6 sets out the mean scores of the major variables

for the present study. It indicates that the total mesn scores
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of the pupils 'real-self' positive is greater i.e. (99.47)

than the pupils ‘real-self’ negative)i.e. (71.04), respectively.

The mean scores of teacher ﬁereeption for the_pupiis on
positive component is greater (102.1) than the negative mean
scores i.e. (81.87). It furthef shows that the mean scores of
academic motivation (JIM) pﬁsitive is also greater (43.82)
then the negative mean sco?es i.e. (32.51).

The total mean scores of JIM is (87.47), whereas, the total
mean scores of Who am I ? is (6.71). The mean scores of academic
and non-academic,performénee evaluated by the teacher for the

" pupils is (2.38), (3.11), respectively. (Refer Graph 5).

' Howe%er, it can be observed that, so far as the component
‘of the pupil"real»self’ and teacher's perception for the
pupils -are concernmed, tﬁe resuits 1n&icate tﬁat thé'pupils are
positivély motivated towards 99h001 to learn well and shows
their interest in studies. But it further reveals that the teacher

pérception\for the pupils is highest.

’ Also, pupils self-concept for work is higher than academic
motivétian towards school. This indiéﬁtes that they can still
‘work‘ﬁell daxschooi,to do:well.on academic task and its related
aetivities; It is further strengthened by the’teachers positive
ideas for pupils. But comparing it with the pupils academic

performance it is very less. Therefore, it can be summarised that
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on gll the mean scores -~ the teacher's perceptign for pupils
on academic end non-academic performance is found very low.

‘Hence Hy2 is accepted wheress Y4 is re jected.

4.2.4 Table 7 shows the correlation of the components of
self-concept of the pupils.

It can be interpreted that the component of motivation
positive as well as negative have negative sigﬁificant relation-
ship at .05 level i.e. ( -0.164 ). While task orientation
positive as well as negéxivq have shown both positive ~ negative
relationship with each other i.e. (0.378), (-0.845), significant
at .01 ievél. This showe the relationship between fhe two.

That is, pupils in the classroom are either on posgitive or
‘ﬁegative in task orienta&ion, work and learning activities.
Agaiﬁ, tésk orientation positive have shown positive significant
fglationship with pupils motivation positive at .01 level i.e.
(0.378). This indicates that positive motivation lead pupils
to the positive in any task in the classrooms. The task
orientation negative as well as negative motivation of pupils
have shown high poéitive significant relationship with each
other i.e. (0.416) significant at .01 level. This indicates
that if thehpupils do not like the task or work then_haxurallj
they would show negative motiﬁétiéﬁhfor the work. Also, task
orientation positive as well as negative have shown negati§e

relationship at .01 level i.e. (-0.190).'That~is, pupils' work
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~

in the classroom is either positively or negatively related

for work situstions.

The problem-solving positive as well as negative have
shown positive-negative relationship with the component of
pupils motivation positive i.e. (0.278), (~0.154), significant
ét +01 level and .05 level respectively. This shows that
pupils in the classroom, are motivated either positively or
negatively to solve the problem in the class. It further
indicates that, problem-solving problem positive-negative
have shown negative positdve relationship with the component
of pupils motivation negative i.e. (-0.995), (0.306), significant
at .01 level. This shows, that pupils are negative or positive
to solve the problem in the class, also one can infer that
gsometimes pupilé like problem-solving task or not. Again the
component of task orientation positive have high positive
relationship with problem-solving positive, i.e. (0.380),significant
at .01 levels This shows that pupils like to solve the problem that
occur in the classroom or in any work situations. The component
of task orientation negative have positive relationship with
problem-solving i.e. (0.159), (0.532), significant at .05 level
and .01 level respectively. This indicates that pupils in the
same ways do not like task or work in the classroom, but still

they solve the problem either positively or negatively. It
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~follows, problen spiving positive as well as negative have shown
high negative ielationshipfwith each other, i.e. (~0.366),

. significant at .01 level. This reveals that pupils in the clase-

, room solve‘the problems with either positive or negative involvement.

It can be seen that class membership positive as well as
negati&e have shown high positive relationéhip witﬁ each other i.e.
(0.329), (0.306), significant st .01 level. This indicates the
' felaxionsﬁip between the two and it further shows that pupils in
class do have positive and negative ideas téwa;ds the group in the
class, but inspite of difference of ideas it has shown positive
relationshipiwith the component of pupils motivation positive.

This shows that pupils in the class as a group are hiéhly motivated
éithei in a positive or negative ﬁay;_It also revesls that class
membérship positive as well as negative have shown negative
positive relationship with the component of pupils'’ motivation
negative i.e. (-0.466), (0.272), significent at .01 level. This
shows thaﬁ eventhough pupils are negatively motivated, but théy

are related amongst the member of the class. It also sets out that
class membership positive gave’shﬁwn positive relationship with

the component of% iask orientation positive, i.e. (0.222),
significant at .01 level. This shows thet pupils liﬁé to work
being in a group. Class membership negative have showprhigh positive
relgtionship Vith the éomponent of task orientation hégative, i.e,
(0.400), significant at .01 level. This shows that eventhough

pupils are negative towards the classroom task or as a member of.

+
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the class,,§till the resulﬁs re&eala the relationship between

the two. The component of problem-solving positive have shown

high positive negative relationship with class membership positive
negative i.e. (0.385), (-0.868), respectively, significent at

.01 level. This reveals that within a éroup, pupils have

positive negative ideas, but collectively they 1ike to solve
prqbléms; This further reveals that they are not only being

aware of the member of the class, but tpey are optiﬁistic regarding
- their problgm solving in clgss-rooms. The class membership positive
as well‘aé negative ‘have shown positive relafionship witﬁ.the
component of problem solving negative, i.e. (0.526), (0.315)
respectively significant at .01 level. This indicates that pupils
do not like to solve the problem, but the result shows that it

does not affect the group as a whole.

However; total scores of pupils' self-concept positive have
s@pwn_pgs?tive relgtionship with the component of pupils motivation
positive i.e. (0.655); significant at .01 level. Whereas, pupils
motivation negative have ahown négative positive relationship with
’the total scores of the pupils self—ecneept posztive negeative i.e.
(-0.154), (0. 639), significant at .05 as well as .01 level
respeetively. It also shows taQKOfﬁ;ﬁzgtimnpositive have shown
high pqs;t;ye negat%ve relat;onsnlp with the total scores of pupils
self-concept positive negative i.e. (0.641), (-0.774), significant
at .01 1gyel. Again?Athe component of task Qrientafion negative

have shown positive relationship with the total scores'of pupils



175

self-concept positive-negative i.e. (0.219), (0.803)

respectivelj, significant ai .01 levgl. The component of
problem solving positive have shown negative relafionship

with negative total scores of pupils self-concept i.e. (—0,540),
signi:icant at .01 level. Problem-solving neéative have shown
‘high negative positive-relationsﬁip with total scores of
pupils’self;conéept positive-negative i.e._(~0;790), (0.654)
signif;eapt at .0} level. Thg totel scores of pupils self-

. concept~positiv§-n§gative have shown high positive relastién-
ship with the component of class membership positive i.e.
(0.70"1 )~, (0.388) respectively sigxzificarit at .01 level. The
cpmponent\of c;ggg membérship negative have'shown high
positive,rglationship with the total scores of pupils self-
concept positive as well as negative i.e. (0.263), (0.614),
signiiicgnt at .01 level. Finally, the total scores of pupils

) se;f;cqpeept negetive have shown high negative relationship
with the total scores of pupils self-concept. positive i.e.
(-0.816), significsnt at .01 level:

Thus; all the componénts are either positively or
negativg;y_relgted with the pqsitiye-negative scores of pupils
self-concept but it differs in various Work situations in
claésrqom.,;t also emphésizes’that self-concept positive-
‘negative relates. with likes and dislikes of the task and the
pupilg ideal-se;ﬁfis reflecte@ with more towards learning well

and to do good inside classrooms. It means that they like and
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love to be with the class as a group.
C4.2.5 ~ Table 8 shows the correlation of the components of the

teacher's perception for the pupils. It can be seen that component
of motivation positive on teachers’ perceptién for the pupils

as well as negative have shown negative significant relation-
ship with each other i.e. (—0.404); significant at .01 level.
While teapher‘s perceptiog for the pupils on task orientation
positiée negative have shown both positive,negative relation-
ship with each other i.e. (0.653), (-0.284), significent at
.01 level. This indicates that teacher's perception for the
pupils in the classroom 1s either positive or negative regarding
their task and learning activities. Furthermore, teacher's
perception for the pupils on taék orientation positive have

shown positive significgnt relationship with teacher's perception
for the pupils on the component of motivation positive i.e.
,(0.653); significent at .01 level. This shows that teacher
pgrceivgg t;e pupils like, classroom task and their motivation

to learning. Again, teaﬁher‘s\perception for the pupils on task
o;ientatipnﬂnegat;ve as well as teacher's motivation negative

for thg pqpils have shown high positive relationship with e;ch
other i.e. (0.625); signifigant at .01 level. It can be obviously
seen from the results that teacher‘perceivés that pupils sometimes
dgknot like ?o vork and shpw less motiyation for any classroom
task. It also indiggxes ?hét, teacher's perception for the

pupils on the component of task orientation positive negative
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have shown negative relationship i.e. (-0.199), significant at
~.01 level. That is, teacher perceives that pupils in the class-

room .are either positive or negative for work or task. -

However, with respect to teaéher’s perception for the pupil's
on problem solving positive as well as nega%ive have shown
pos;tivefnegative relationship with the component of teacher's
perception for the éupils on motivation positive i.e. (0.560),
(-0.295); respectiyely; significant at .01 level. This indicates

~ that #eacher's perception for pupils rggarding problem solving
is high; and'alsouteaeher perceives that pupils can solve and
inyolygd»in‘c;assrpoms apd problem’solution either positively.
or negatively. It further shows that, feacher's perception for .
the pgpils qn»m9tivgt;on negat?ve haye shown negative-positive
%glatiqnsh;p wifh‘téaehers pgrception for pupibs on pgoblem
solving positive negative i.e. (-0.318); (0.560% respectively,
signii@cgpt~g§”.934levelf2$his“revea1§ that teacher perceives
thet eventhough ﬁupils have less motivation, still they can
solve the ppobleg}gither»iq positive or negative way, It can
a}sp'bg s??“ fhatrteacber's perpépﬁion for the pupils’on the
cqmpénent of tagk orientation ﬁqsitive have shown high
'pogitiyénggative relatiogship with prob;emysolving positive-
negative i.e. (9.'5?0)_.’. (-0.776), significent at .01 level. From
the‘regults; it can ?e eaaily,éénciuQed that teacher perceives
that pupils likgvtg work_gn@ rgady in solving classroom problems
either positively or neggtively. It also sets out that teacher's
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perception for the pupils on the eompéhent of taék orientation
negative have shown hegatiye-pdsitive rel@tionship with problem
_solving positive-negative i.e. (-0.995), (0.687) respectively,
significent at .01 level. This shows that teacher perceives
that the pupils semetimes'do not l;ke‘to work, but concerning
éroblem—solving they do solve teither positively ér(negatively.
" The componenﬁvof problem solving positive as well as negative
perceivéd by the teacher for the pupils have high pogitive‘
relationship with each other i.e. (0.721), significsnt at .01
level. It can behgummarised that teacher perceive pupilé like

to solve the prdblems.

. It can also be observed that teacher's percepfiﬁn for
pupilé on class - membership positive - negative that teacher's
pgregpt;on'for pupils on clasé—mempership positive and the -
compongnt of motivation positive haﬁe shown high positive
reletionship with each other i.e. (0.372), significant at .01
level. Thig reveals that teéchéf percei?es pupils like to learn
in c}asg and they are p&sitively motiVated‘tp work in a group.
It further shows, that teacher's pérception fér the pupils on
c;ggs_me@bership positive - negative have shown negative
relgtionship %ith the compénent o; motivation negative i.e.
(-0.320), (-o.9g5); reapggtmvgly,’sig&if;capt at .01 level.
This ind;caﬁes\that, pupils do not like to learn in the class.
It further shows thﬁ§ teaohgr's perception for bupils on class- .

membership positive-negative have shown positive relationship



3
1

180

with the component of-task-orientation positive i.e. (0.332),
(0.198), significant at .01 level. This reveals that teacher
perceives pupils like to wérk and . like to be the member of the
class. Teacher's percéptibn for pupils on class-membership.

have negative-positive relationship with the‘component of task
orignfatioh negative i.e. (—0.837), significant at .01'1eve1.‘
This shows the teacher pereeives thgt éupils do not like any
tgsk or ﬁork to be solved only by’@he class~member ih the class.
;t alsq sets out that, teaéher perpeption for the pupils on
class membership positive-negative have shown high positive
relationship with thg component of problemrsoliing positive
(0.539); (0.367) respectively significant at .01 level. This
indiqa%eg)tﬁat teaeher perceives that the pﬁpils like to solve
‘their problem collectively. It also reveals that teacher's
pgrception for the pupils on the component problem solving
neggtive havg ghown high poéitive ;elationship with class -
‘membership positive - negative i.e. (0.242), (0.519), significant
a? .01 level. This shows that eventhough teacher pefceives
pu@ilg @o not'%ike tpASolye the pfoblem in the class, but as a

" member of the p}ass,_the results sets out positive felationship
‘with.ggph‘otherr Aggin, teacher's perception for the pupils on
thg component‘of class - membership poéitive as well as negative
heve indicated positive relationship with each other i.e. (0.698),
sig#ifigagt aﬁ_.O! levelf Hence, the teacher perceives that

pupils have shown posifive - negative ideas towards being the
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members in the class.

It can be seen further that total negative scores of
teacher's perception for the pupils is negatively related
with the component of motiva%ion positive i.e. (-0.141),
‘significant at .01 level. Also, positive-negative total scores
of the pupiis perceived by the teacher have shown negative- |
positive relaéionéhip wifh the coﬁponent of motivation
negative i.e. {-0.870); (0.239), respectively, significant at
.01 level. Teacher's perception for the pubils on the
component of task - oiieptationhpositive have shown -positive
relatiqnghip w;th theAtotal scores positive - negative of |
teacher perception for the pupils i.e. (0.235), (0.203),
sigpifieapt_gt 01 level. It further indicates that teacher's
'pereeption for the pupils on task-orientation negative have
shown positiYe re}ationsbip with the total scores positive -
ngéative o;_teachgrfs pereeption for the pupils i.e. (0.156),
(0.328), significent at .05 and .Of level respectively. The
pqsit;ﬁe.} negative total scores of teacher's perception for
the pupils hgvg shown pos;tive reiationship with  the component |
of problem solving positive i.e. (0.408), (0.185), significantly
at'.01 1eve1; $eagpgr's perception for the pupils on the
component of problem - solving negative have shown high poéitive
rglatioﬁship with thg component of problem solving positive i.e.
(0.408) , (0.185), significently at .01 level. Teacher's

perception for the pupils on the component of problem solving
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negative have shown high positive relationship with positive-
negative total scores of teacher's perception for the pupils
i.e. (0.553), (0.796), significent at .01 level. It further
indicates that teacher's perception for the pupils on the
component of class membership positive have shown positive
relationship with positive - negative total scores of teacher's
perception for the pupils i.e. (0.704), (0.525), significant

at .01 level. Also? positive -~ negative total scores of
teacher's perception for the pupils have shown high positive
relationship with the component of class - membership negative

i.e. (0.942), (0.877), significant at .01 level. Finally,

xpositive - negative total scores of teacher's perception for

the pupils have shown high positive relationship with each

other i.e. (0.919), significant at .01 level.

It can be seen froﬁ the teacher's perception for the
pupils ';deal self' that pupils are task oriented in class -
rooms. But somgtimés they % show likes:cands dislikes for
learning task or any activity. They also have preferred to
learn by problem -~ solving approach. This is also dependenﬁ
on their sglection of their problem - solving activities.
Again, it is seen #hat pupils like to come to school and lesrn
to be with the»group as being a member of the class.

4,2.6 Table 9 indicates the correlation of the compongnts
of Junior Index of Motivation (JIM) of the pupils. It can be

interpreted that Factor I belongingness have shown negative
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rélationship with alienation i.e. (~0.277) significant at .01
,1evei. Whereas; positive - negative school attitude have shown
/ 56th poéitive - negative relationship with belongingness i.e.

(0.547);\(~0.269), significant at .01 level. This shows that

pupils ;n school have g senée of security being the member of

Jthg class and value education, but sometimes they feel of being

removed from the prevelent goals. Again, positive - negative

school attitude have shown'positivg relationship with alienation

i.e. (Of267),r(0.200), respectively, significant at .01 level.

This reveais thgt evgnthough pupilé\are differeni in their

atfitqu towgrds school, - 8till, reéulta show p&sitive significant

relationship. It also sets\out'that,'positive as well as negative
school attitude have shown negative relationship with each other,

i.e. (-0.528) , s?.gnificant at .01 level. This indicates pupils

have positive - negative feeling towards school.

~Factor I1I i.e. personal control - fatelism have .shown

posit#ve’- negativg relatiopship with belongingness i.e. (0.547),
(—0;206), respectively significant at .01 level. This indicates
@hat pupils in school velue education éna are éoncerned for
material ﬁhingsf‘Again, persona; control - fatalism, have shown
poéit;ve relationship with alienation i.e. (6.168); (0.327),
sign;ficant gﬁ +05 énd .01 1ével respectively. This reveals that
pupils develop sometimes negation for school. It also sets out

thaﬁ peréqpa;.contro} as‘wellras fatalism have shown positive -
- negatiie relationship with poéiﬁive school attitude i.e (0.679),

(-0.192)! significant at .01 level. This indicates that pupils

like to come to school and like to learn well. Whereas, negative
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school attitude havé shown n§gatiVé - positive relationship
with personal control snd fatelism i.e. (-0.370), (0.485),
significant at .01 level. This reveals that pupils sometimes

do not like school and also show nggative as well as positive
feelings for material things in the school. It further indicates
that perspnal'control - fdtal;sm have shown‘negativé relation-
ship with eaehlo;hgr i.e. (-0.573), significant at .01 level.
This shbws that pupils beliefs in all events or occurence in
school situations is the reéult of fate, tﬂgrefﬁre, it can be

concluded that pupils do not value learning much.

Factor IV i.e. Optimism - pessimism have shown positive -
pegative re}aﬁionship with each other as well as with belonging-
ness i.e. (0.427), (0.186),significant at .01 level. This
indicates that pupils value educa#ion an@ shows their personal
deﬁermipation to achieve better knowledge. Again, optimism
have shown ﬁositive relationship with alienation i.e. (0.486),
siggificant»gt .01 level. This shows thatﬂpupils never loose
hope to iearn, eventhough sometimes they feel as being removed
fromlthe class or school. It further sets out- that positive
gchool attitude have shown positive -~ negative relationship with
optimism as well as pessimism i.e. (0.665), (-0.208), significent
at, .01 level. This reveals that pupils like school and like to
learn.well, yut they look on more favourable side of happenings
andﬁanticibate'for most favourable results. Negative school

attitude have shown negative - positive relationship with optimism

’
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as well as pessimism i.e. (-0.211),(0.338), significent at

.01 level. This indicates that pupils have negative attitude
towards their studies, they take things or work as. impossible

on their part. It can be seen further that optimism - pessimism
have shown positive - negative relationship with personal
control i.e. (0.633), (-0.339), significent at .01 level. This
reveals that pupils are more concerned for material things

and anticipate that they can do well for the most favourable
results. It also indicates optimism - pessimism have shown
negative - positive relationship with fatelism i.e. (-0.373),
(0.408), significant gt .01 level. This shows pupils belief that
ali events in school situations is predetermined by fate and are
not confident enough for good results. Again, optimism as well
a8 pessimism have shown negafive relationship with each other
i.e. (-0.414); significant at .01 level. This reveals that
pupils are not sure of their success in school and loose hope

for learning well.

Factor V i.e. flexibility - dogmatism have shown high
positive relationship with each other i.e. (0.497), (0.787),
significant at .01 level. It can be further seen that both
eomponents of Factor V haye shown positive relationship with
belongingness. This obviously revesls that pupils, feel\secured
being the member of the class and are able to change school
work accord;ng to the changed needs and situations. Therefore,

the& are motivated to learn well and value education. It also
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sefs out that, flexibilitj as well as dogmatism have shown
high positive relationship with alienation i.e. (0.447),
(0.725) significant at .01 level. This shows pupils beliefs

in certain fixed goals, and those goals can be changed according
. to the needs and situationsalﬁut do.not value much education.
Poéitive school attitude ha%e shown high positive relationship
with flexibility as well as dogmatism i.e. (0.741), (0.419),
respectively, significant at .01 level. This indicates that
pupils like schooel and like t0 learn wel}. It also sets out
that negative school attitude have shown negative relationship
with flexibility i.e. (-0.243), significant at .01 level. This
reveals that pupils are less motivated towards school to learn
wel; and are flexible to accept changes inKSGhool situations..
Flexibility as well as dogmatism have shown high positive
relationship with personal control i.e. (0.624), (0.326),
significant at .9} level{ It can be concluded that pupils are
more concerned for materigl things and beliefs that the
individual is the best Jjudge of all things. It can also be seen
that flexibility - dogmatism have shown negative -~ positive
relationship with fatalism i.e. (=0.608), (0.240), significant
at .01 level. It reveals that pupils beliefs in whatevef things
héppened in class or work situation is just a matter of sheer
luck only. Again, flexibility - dogmatism have shown high positive
relationship with optimism i.e. (0.814), (0.672) respectively,

significant at .01 level. This shows that pupils have confidence
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in learning well and belief’’ that whatever occurs in school

is for their fngividual- benefit, whether it is sooner or

later. It also indicates that pessimism have shown negative -
positive relationship with flexibility as well as dogmatism i.e.
(-0.164), (0.488), significent at .05 level and .01 level
regpectively. This reveals that pupils always anticipate for
disadvantageous future conditions or actions. They take things
as it is and‘they are less motivated to learn well. Flexibility -
dogmatism have shown high positive relationship with each other
i.e. (0.555), significant at .01 level. This indicates that
puplils are ready to adopt the changed needs or situations

prevailing in school.

Factor VI, i.e. Idealism - pragmatism have shown positive
relationship with belongingness i.e. (0.251), (0.191) significant
at .01 level. This shows that pupils value education and
beliefs that trge education has its meaning even in the future
life of an individual. In their thought process, it is seen that
they like ideas for petter life. It further reveals that idealism -
pragmatism have shown high positive relationship with alienation
i.e. (0.302), (0.6§6) significant at .01 level. This shows that
pupilsAin the class keep away from learning or activities of the
school. Again, idealism as well as pragmatism have shown high
pogitive relatiqgship with positivg school attitude i.e. (0.504),
(0.548), significent at .01 level. This shows that pupils feel

that other class-members also have positive feeling for the
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school andw went to learn well. It can be further seen,that

<77 which follows is just the reverse from the above i.e.

negative school attitude have shown negative relationship,with
idealism - pragmatism i.e. (-0.180), (~0.354), significant at

.05 and .01 level respectively. It can be concluded that pupils

do not like school and feel; that the other members also do not

~ 1ike to learn in school. Idealism - pragmatism have shown high
positive relationship with personal comtrol i.e. (0.370);(0.433),
gignificant at .01 ;evel. This indicates that pﬁpils think that the
other members of the class also are concerned for the material
thingsf The results sets out that idealism - pragmatism have
negative - positive relationship with fataelish i.e. (~0.244),
(0.179), significant at .01 level as well as .05 level
respectively. Again, optimism have shown high positive relation-
shi}:)_with idealism - pregmetism i.e. (0.505), (0.774) significent
at .01 level. It can be seen further that pessimism have shown
high positive - negative relastionship with idealism - pragmatism
i.el (q.é94), (-0.431), significent at .01 level. It also
indicates that flexibility is significantly related with idealism -~
pragmatism (0.536), (0.7‘69), significent at .01 level. The

results set out that dogmatism is positively related with idealism-
pragmatism i.e. (0.392), (0.829), significant at .01 level. Lastly,
idealism as well as pragmatism have shown positive relationship‘

with each other i.e. (0.377), significent at .01 level.
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~ However, total scores of pupils motivation positive -
negative have shown positive - negativé relationship with
belongingness i.e. (0.783), (-0.409), significant at .01 level.
It also sets out that total scores of pupils motivation positive -

negative, have shown negative - positive relationship with
‘.‘f‘",

alienation i.e. (-0.290), (0.421), significent at .01 Ievel.
It can be further seen that total scores of pupils motivation
positive - negétive have shown negative relation_ship with

positive school attitude i.e. (-0.590), (-0.414), significent
at .01-1ével. It cen be seen further that totsl scores of pupils

I -

?"&-«*%‘ e .
notivation positive - negative have shown negative - positive

relationship with negative school attitude i.e. (-0.347);(0.805)
respect?%ely, significant at .01 level. Personal control is
positively as wellzas negatively related with the total scores
positive - negative of pupils motivation i.e. (0.671), (-0.468)
significant at .01 level. : ‘ -

Fatalism have ebown negative - positive relationship with
tgtal.scoreg pogitive -~ negative of pupils motivation i.e. (-0.416),
(0.658), significent é% .01 level. Total scores positive -
hegative of pupils motivation have shown positive - négative i.e.
(0.347), (-0.264) relationship with optimism, significent at .01

.level.:It also sets out %hat‘peésimism have shown negative -
positiye relationship with total scores of pupils motivation

positive - negative i.e. (~0.304), (0.534), respectively significant
at .01 level, ' ‘
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It can be further seen that total scores positive -
negative of pupils motivation have shown positive - negative
relationship with flexibility i.e. (0.412), (-0.299),
significant at .01 level., Again, total scores of pupils
motivation positive - negative have shown negative - pdsitive
relationship with dogmetism i.el (-0.175), (0.222), significent

at .05 as well as .01 level respectively.

Idealigﬁlis positively and negatively related with the
total scores of positive - negative pupils' motivation i.e.
(o.zéo), (-0.23€); significant at .01 level. It can be seen
further tpat total scores positive - negative of pﬁpils'
motivation have shown negative - positive relationship with
.pragmatism i.e. (~0.674), (0.638), significant at .01 level.
It also reveals that total scores of pupils' motivation positive -
neggtive have shown high negative relationship with each other

i.e. (=0.478), significent at .01 level.

Thus, it is revesled that, on all the factors of ascademic
motivation there is a positive - negative relation. It indicates
that either individual or group regarding task or activity
are shifting for either on positive - negative academic

motivation.



192

4.3 Phase 1I1I (a)

Table 10 ¢ Correlation Matrix of the Independent
Psychic Variables

SCF SCN Wl T3P TSN TP ™ Td
* *K »® *% X * *h
‘ * *¥ ¥ o *%
* % *%

W1 -0.102 0.104 0.710 -0.819 ~0.128

** * *w e

TSP 0.235 -0.276 0.364 0.3%93

* % R%

*% #

TP 0.843 0.479

s *,K.

TH ‘ 0.277

Td ‘

4.3.1 Tablg 10 shows the relationship of the independent

psychic varigbles., It indicates that pupil's self-concept
pogitive have,shewp positive relatienship with pupils self-
concept negative i.e. (0.152), significant at .05 level. I%
further reveals that the 'Who am I ?' test sets out positive
relgtionspip with pupil;stself-concept positive i.e. (0.228),
significant at .01’level. However, it can be concluded that,
whatever test measured to find out pupils' :«- 'reel-self’, the
result shows that pupils berceived themselves in positive way.
The 'Who am I 7' test reveals nggative relationship with pupil's
self-concept negative, i.e. (-0.140), significant at .05 level.
Teacher's perception for pupils positive have shown negative

relat;onship with pupil's self-concept positive -~ negative i.e.



193
(-0.151), (-0.185), significent et .05 and .01 level respectively.
Again, teacher perception for pupils neggqitive have shown high
positive relationship with pupil's self-concept positive and
teacher's perception for pupils positive ie. (0.476), (0.235),
significant at .01 level. This revéals that on the whole, the
teacher perceives the pupils in a negative way, but still the

results show significant positive relationship.

The Junior Iﬁdex of Motivation (JIM) positive have shown
positive relationship with pupil's self-concept negative as well
as '‘Who am I?' test i;e. (0.349), (0.710) respectively, significant
at .01 1evel; Whereas, Junior Index of Motivation (JIM) positive
hgve shown negative relationship with pupil's self-concept
positive; teacher perception for pupils positive and teacher
‘perception for pupils negative, i.e. (-0.238), (-0.276),
significant at .01 level and (-0.159), significant at .05 level.
It further indicates that Junior Index of Motivation (JIM)
negative have shown positive relationship with pupils' self-
concept positive i.e. (0.156), significant at .05 level. But high
positive significant could be found in teacher perception for
pupils positive; teaeher_?erception for pupils negative and
positive of JIM i.e. (0.364), (0.989) and (0.843) respectively,

gignificant at .01 level.

Finally, almost all the total scores of JIM have shown high
positive relationship with pupil's self-concept positive, teacher

pefception for the pupils positive - negative and Junior Index
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of Motivation positive as well as negative i.e. (0.223), (0.393),
(0.221), (0.479) ‘and g6.277), significent at .01 level. Except
pupil's self-concept ﬁegative have indicated high negative
relationship with total scores of JIM i.e. (-0.813), significant

at .01 level.

It is very interesting to conclude that the psychic variables
under study, have shown significant relationship with each other

either positively or negatively.

Thus, it can be derived that, pupil's positive self—coﬁcept
and academic motivation of pupils have shown relationship with
each other.fﬁién*tegcher's have perceived pupils self-concept
and their motivation positively, which is in consonance with each
other.

Table 11 ; Correlation Matrix of the Dependent Variable

i.e. (Actual Performence of the Pupils) Versus
Pgychic Independent VariableS

SCr SCN - Wl TSP T8N TP N Td

Y e o ¥ R T » %
AAC 0.665 -0.220 0.779 0.263 0.682 0.125 0.170 0.709

4;3.2 Iable 11 indicates that the psychic independent variables
have shown high positive - negative relationship with the actual
performance of the pupils. The pupil's gelf—ooncept positive,

'Who am.I ?' test and teachér'perception for pupils positive -

negative have revealed high positive relationship with the actual
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‘academic performance of the: pupils, i.e. (0.666), (0.779), (0.263)
and (0.682), significeant at .01 level, whereas, the result of
dunior Index of‘Mofivation have shown positive relationship at

.05 level, i.e. (0.170). However, pupils self~coﬁcept negative

as well as total score of JIM have shown negative relationship
with the actual performance of the pupils i.e. (-0.220), (~0.709)

respectively, significant at .01 level.

It can be concluded that most of the psychic - variables are
significantly related with the pupilé' actual éerformance. It can
further be analysed that the performance of the éupils depends on
how the individual perceives oneself énd their own academic

motivation.

Table 12 : Correlation Matrix of the Dependent Variable
' (Pupil Academic Performance evaluated by the
Teacher), Versus Psychic - Independent Variables

SCP scN - wr (ISP TSN TP G| TJ

%% ’ ®% %9 o Hw
AC -0,.592 -0.130 0.306 0.961 0.119 . 0.114 0.361 -=0.568

4.3.3 Table 12 sets out the results of relationship between
pupil's aeadgmic performance evaluated by the teacher and psychic
independent variables. It is found that 'Whg am I ?' test, teacher
perception for pupils positive and Junior Index Motivation negative
 have showp high positive relationship with pupil's academic
performence evaluated by teacher i.e. (0.306), (0.961) and (0.361),
gignificant at .01 level, whereas self-concept positive and total

score of JIM shows, high negative significeant i.e. (=0.592),(-0.568)
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at .01 level. Further analysis of the psychic variables, indicates
high positive - negative relationship with dependent variable,
i.e. pupil's scademic performance evaluated by the teacher. It
cén be concluded that, teachers have perceived either positively
or negatively to pupils academic performance.
Table 13 : Correlation Matrix of the Dependent Varisble
(Pupils Non-academic Performance evaluated by

the Teacher) Versus Psychie Independent
Variables

SCF SCN Wl . ISP ISN TP TN Td

e % *% *% *% = 3% * K
np -0.570 0.898 -0.454 0.705 0.615 0.166 =0.376 0.496

4.3.4 Table 13 Correlation matrix of pupils non-academic
performance gValuated by teacher reveals that on the whole, there
is positive negative relationship with the independent psychic
variables. The_pupil's self-concept negative, teacher's percep-
tion for pupils»positive - negative and total score of JIM
indicates high positive relationship with pupil's academic
performance evaluated by the teacher i.e. (0.898), (0.705),(0.615)
and (0.496), significant at .01 level. Similarly Junior Index
Motivation positive have set. out the results i.e. (0.166),
positively signifigant at’.OS level. Further, it indicates that
pupils' selB-concept, 'Who am I ?' and Junior Index Motivation
negat?vg have shown high negative relationship with pupil's non-

academic performsnce evaluated by teacher i.e. (-0.570),(~0.454)



end (-0.376), significant at .01 level.

It is als0 observed from the non-academic performance
perceived by the teacher's that pupils are participative in
more non-academic activities and are also motivated towards

task. : -

Comparing thé Tables 12 and 13 it is found that, teacher
perceives that pupils perform well in co~curricular
activities than_their ‘school task. It can aléo be -seen that
the mean score of scademic performance is (2.38) whereas,
mean score of non-academic performance evaluated by the

teacher is (3.11).

Taeble 14 indicates the comparative result of the mean
scores of other studies. The mean scoreé of academic¢ motivation
ranges from 79.3 to 119.4 in all the studies. The wvarious -
researchers have studied the academic motivation in terms of
total score of JIM and some have studied along with its
components. The present study integrate the variable of self-
congept leading %hefﬁ pupils towards consonance / dissonance,
teacher perception for the pupils, academic motivation in
relafion to performance. ITo perform well is an independent
mopive. In the educatiopal as well as instru;tional process,
the effort qf the teacher's teaching and pupil's 1eérning is
evaluated in term of performance. Very few studies have

integrated these psychic variables along with academie
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performence. Dholakia (1978) indieates that boys ( X - 1,

M = 102.21, X - 2 M = 99.66 ) and girls (X - 1, M = 89.7T1, X - 2, «

A

H|

M

84.5), are motivated towards school and for classroom
learning, but they have less academic and non-academic perfor-
mance i.e. b@ys (X -1 M= 26,66, X -'2_ M = 35.8% ), girls
(X -~ 1, M=53.52, X - 2, M = 41.86 ) non-academic performance
boys ( X = 1 M = 44.54, X = 2 M = 42,56) and girls (X - 1 M =53.80,
X - 2 M= 34.10). Desai (1979) studied the gemeral factors of
academic motivation along‘with the total scores of JIM. This
study fo;nd pupils scademic motivation score boys (97.42),
girle (93.45) and less academic and non - acadeﬁic pe;formanca
i.e. boys (4.45), (2.29), whereas girls (4.43) and (3.17). Aram
(1980) found that self concept of the puﬁils is very low (5.60)
whereas tﬁé mean score of JIM is above the average (92.38). The
present study (19@4) of the pupils of Shillong found JIM mean
score on the a&erege i.e. (87.47) whereas ferformance (2.38) |
end non-academic performance (3.11). In general itcem: be
inferred that to study well and to do well is dependent on each
pufil's capacity. It can be concluded that neither consonance

nor dissonance affect pupils' performance.

4.3. {b) Multiple Regression

For this section the impact of 2ll the 8 independent
variables on pupil's performance are examined with the help of

the multivariate regression analysis and multiple coefficient.
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The multiple correlation is an extension of the theory
of simple linear correlation. When there are three or more
variables under study, the corfelation between two varisbles
is sometimes misleading and erroneous too, if there is little
or no correlation between them taken two at a time. But the
co~-efficient of muitiple 'R' indicates the streﬁgth of
relationship between one vaiiable and all other remaining
veriables tsken together. The 'R' is not merely the sum of the
correlates of ‘the dependent varisbles snd the various independent
variables taken separately, but it is‘also related to\?he inter
correlations of the independent variables as well as their
correlations with their dependent variables. Another inter-
pretation of 'R' is that it is the correlation between the
predicted value of the dependent variable which is predicted by
using several other independent variables, and its observed

values.

In the present study the multiple regression equation is
adopted to examine the impact of 8 independent variables under

study on the performance of the pupils as follows.

Before going to estimate the multiple regression function, a
gsimple gorrelation maxgiz of 38 sub-variableé was worked out and
examined. The corre;étien matrix is shown in appendix - 11 . This

shows that there is no problem of multiple regression.



The values of the constant and partial regression .
co~efficient of the funetion were estimated with the help of a
computer. The empirical results of this multiple regression

functions are presented below.

4.3.5 In the regéession/estimate of Table 15, the 't'
value shows that almost all the paitial regression co-efficients

are insignifieant at .05 and .01 level. Except sdélf-concept

negative have shown reiationship with the dependent variasble
i.e. pupil's actuasl performance. It is significent at .01 level
i.e. (2.91481) and the pupils actual performence is (3.21871).

This is a very interesting finding. Eventhough negative
self-concept for some reasons, but the pupils academic performance

is less influenced by any immer motive of the pupils for any task.

Impact of Independent variables on the score of Actual Performance

Of the Pupils

Varlables which show the positive Variables which show the
impact on the scores of actual negative impact on the score
academic performance of actual academic performance
1. Pupils Self-concept positive 7. Pupils academic motivation
2. Pupils Self-eoncept negative negative

%, Who am I 7

4. Teacher's perception for pupils
positive

5. Teacher's perception for pupils
negative
6. Academic motivation positive

8. Total of JIM (Academic Motiva-
tion score).
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In the presédnt study out of 8 independent variables seven
variableé have positive impact on the score of actual academic
performsnce of the pupils but only one is negative. (Partial
regression éo—effieient associated with independent variables,
seven have positive significant).

This explains that the remaining only one variable have shown
negative impact on thé score of pupil's acfual academic perfor-
mance. However, self-ceﬁeept and academic motivation, either
positife or negative have less contribution for the pupils who

want to learn and perform well in school.

4. 3.5 ' In ‘the regression estimate of Table 16 the 't' value

shows that all the partial regression co-efficients are 1nslgnificant
either at .05 or .01 level. Thus, it can be concluded that all the

8 indepéndent variables have no significent influence on the pupils'
acadenic performance evaluated by the teacher. Even the academic
performance 0f the pupils have positive score but it is lesser and
not significant than the actual perfoimance of the pupils.

Impact of the Indepehdent variables on the score of Pupil's Academic
' Performance evaluated by Teacher

Variables which show the Positive Varigbles which show the
impact on the score of pupils , negative'impact on the score
academic performance evaluated by - of pupil’'s academic performance
teacher evaluated by teacher

1. Pupil's self-concept Positive 3. Who am I 7

2e Pupil's self-concept Negative 5. Teacher's perception

4. Teacher's perception for pupils for pupil negative

- positive T. Pupils academic motiva-

6. Pupils academic motivation positive tion negative

8. Total of JIM (academic motivation
score).
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4s shown above, oﬁt of S-indepeﬁdent variables have <.~ 7.
positlve impaet on the score of pupil's academlc motivation
evaluated by the teacher, but are not signlficant. (Partial regre~
ssiqn co-efficient associated with independent variable only,

these five have positive significant).

This reveals that the remaining three variables show negative
imﬁac£ on the score on pupiis academi¢ performance évaluated by the
teacher. Hence, from the resui% it<c§n be conclpaed that the
variabléé.1, 2, 4, é ahd 8 have positive influence on the score of
pupils academic performance éValuatéd,by the teacher and othérs
have negétive\ihfiuencq'i.e, How the performsnce iR any task

depends in each individﬁal's hand.

4.3.7 In the regression.estimate of Table 17 the 't! Yalue shows
. that ali the partial regressioﬁ ééqefficients arejinéignificant at
either .05 or .01 level. Thus, it be concluded that all the 8
ipdépendent variables hav; 1o significant influence on the pupil's
non-academic performence as perceivea by the teacher.

Impact of Independent Variable on the Score of Pupil's Non-academic
Performance as evaluated by the Teacher’

Variables which show the positive Varlables which show the nega-
"impact on the score of pupil's tive impact on the score of
non~-academic performance evaluated pupil's non-academic performanc
by teacher, evaluated by teacher
2. Pupil's Self—concept Negatlve 1. Fupil's Seif—concept Pogitiv
3. Who am I 7- . ) 7. Pupil's academic motivation
4. Teacher's perception for pupils Negative
Posgitive : v
5. Ieacher's perception for pupils
Negative

6. Pupils academic motlvation Posztive
8. Total score of JIM (Academic Motivation)
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The Table above shows that out of 8 independent varisbles,

s8ix variables have positive impact on the score of pupils non-
academic motivation as evaluated by the teacher but are not
significant. (Partial regression co-efficient assoclated with

independent variables only, six have positive significant).

This reveals that fhe remzining two variables show negativé
impact ;n fhe score of pupils non-academic performance evaluated
by teacher. Hence, from the results it can be concluded that
the\variableé 2, 3, 4, 5, 6 and 8 have positive influence on

the scores of pupils non-academic performance evaluated by the

teacher and the other have negative influence.

It can be inferred that most of the psychic variables have
shown relationship with each okher in their contribution, but
regretting the effect of these veriables. The result shows that
acadenic pérformance is in itself independent and 'to perform
,well' is mostly dependent on each pupil's work in class-room,
whether teacher's perceive them in either positive or negative
way.

Conclusion :

Ultimately, the inner psychic component in the mind process
ddes help the pupils for task performance, but in many ways the
pupil is either on positive or negative dimension of the mind
processes. It is found that the pupil has more negative attitude

toward school, classrooﬁ, work situation and even for their
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owngelf. It is interesting to note that pupil academic
performance depend not on the psychic process like
consonance / dissonance but on theirm own willingness to do
well. There is the maxim - that to make a destiny is in each

individual's hand.

4.4 Phase III

Table 18 : Difference Between Mean, SDs and SE Mean
amongst the Variables of School 1.

(Co-education)

N =14

- Sr.¥o. Variables Mean SD SE Mean

1. Pupil's self-concept Positive 100.13 13.42 2.37

2., Pupil's self-concept Negative 61.0%3 11.93  2.11
3. Who am I ? . 6.%38 1.18 0.21
4. Teacher's perception for pupils
5. Teacher's perception for pupils
Negative 82.66 . T.01 1.24
6. Academic motivation Positive - 43.41 9.13  1.61
7. Academic motivation Negative 28.97 17.41 1.3
8. Total JIM 85.16 12.84 2.27
9. Actuael academic performsnce of
pupils ' 43.22 5.80 1.03
10, “cademic performance as perceived
by teacher . 2.03 0.86 0.15
11. DNon-academic performance as
perceived by teacher 2.97 1.09 0.19
"4.4.1 Iable 18 above .. indicates +the difference between

the meens & SDs and SE (means) of school 1, (co-educational

school) of class X, Shillong. It can be inferred that means
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difference amongst the variables varies from each other.

It reveals that mean score of pupils self-concept positive
is different from the mean score of pupils self-concept negative
i.e. (100.13), (61.03) but there is less difference found. in
SE (means) betwéen the two. Similarly,hteacher‘s perception,
positive is different from teacher's perception for pupils
negative i.e. (96.34), (82.66) and there is not much of
difference on SE (means) between the two. It further can be
seen that mean scores of pupils academic motivation positive is
" different from pupil's academic motivation negative i.e. (43.41),
(28.97) respectively; Also it can be found that there is not

much difference on SE (means) between the two i.e. (1.61) (1.31).

It sets out from the results that the positive components
of the pupil's self-concept, teacher perception for pupils as
well as pupil's academic motivation have higher mean scores

comparing to the negative components of the same variables.

- The mean score of 'Who am I' academic as well as non-academic
performance of the pupils as evaluated by the teacher is (6.38),
(2.0%3) and (2.97) which is very less respectively. The SE (means)
of these three variasbles are similer with each other i.e. (0.21),

(0.15) and (0.19).

The total mean scores of JIM falls under the average category
thet is (85.16) end pupil's actual performance is (43.22),

SE (means) between the two is different from each other.
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It can be further interpreted that the highest mean score
of all the .varisbles falls under the component of pupils self-
concept positive, followed by teacher's perception for pupils
positive and aqademic motivagion. Whereas, the lowest means scores
falls under the components of pupil's academic as well as non-

academic performance as evaluated by the teacher.

In school 1, the pupils positive self and teacher's percep-
tion for them are in consonance with each other, the dissonance
in perception is-lesser than consonance; Looking)to the perceptual
consonance the pupils academic motivation positi%e is moderate.
Eventhough, they are highly academically motivated to learn well
in school, on the other hand the pupils academic perfofhance is
a#erage. Also , teaéhers observed and perceivéd evaluation of
pupilé academic as well as non-academic performance is minimel.
Thus, pupils consonance - ‘dissonance and their academic motivation
does not'help them for better performance. That is to do well in
their own individual task. (Réfer Graph 6).

4.4,2 Table 19 reveals the. difference between the mean, SDs
and SE (means) of school 2, class X, (Boys' school). The results
get éut that meens difference of the variables do not differ

" much with each other. -

It can be observed that there is less difference between
the mean scores of bupils self-concept positive as well as negative

i.e. (99.73), (76.71), whereas, there .is less difference on
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Tabke 19 : Difference Between Mean, SDs and SE Mean
’ amongst the Variables of School - 2

(Boys' School)

¥ = %0
Sr.No. Variables Mean SD SE Mean
1. Pupil's self-concept Positive 99.73 8.75  1.21
2. Pupil's self-concept Negative 76.71 12.06  1.67
3. Who ani I 7 ' T.04 1.14 0.16
4. Teachers perception for pupils
Positive 88.35 9.93 1.24
5. leacher's perception for pupils
Negative 86.54 7.67 1.06
6. dcademic motivation Positive 39.%3 7.83 1.09
7. Academic motivation Negative 32,50 8.05 1.12
8. Total JIM _ 92.96 10.33  1.43
9. Actual academic performance of
pupils 54.13 8.88 1.23
10. Academic performance of pupils as
perceived by teachers 2.48 1.06 0.15
11. Non-academic performance of pupils
as perceived by teachers 2.94 1.24 0.17

SE (means) between the two. Also, there is less difference

between the mean scores of the teacher's perception for the

pupils positive - negative i.e. (88.35), (86.54) respectively,

and there is not much of difference on SE (means) between the

two. ?he megn scores of pupils academic motivation positive

have not shown much difference from negative i.e. (39.33),

(32.50), and there is slight difference on SE (means) between

the two,.
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It further can bg inferred from the results that the
positive cémponents of pupils self-concept. Teacher's percep-
tion for pupils as well as pupils' academic motivation have
shown the higher mean scores'than éhe negative component of

the same variables,

The mean scores of 'Who am I ' , pupils acfual performence
and pupils academic as well as non-aéademic perforﬁance evaluated
by the teacher is (7.04), (2¢48)'and (2.94) réspéctively,
whereas there is not much difference on éE (means) amongst
these three variables. The total mean score of JIM is (92.96),
and the sctusl performesnce of the pupils is (54.13). It can be
seen that even the high score on academic mofivatibn has not
helped pupils to scoie high on their academic performance.

(Refer Graph 7).

-

It can be concludedﬁlthat the highest mean scores of all
the variasbles falls under the component of pupils self-concept
positive followed by the total scores of JIM whereas, the lowest
mean scores falls‘un@er pupil's academic and ﬂon-academic~and

non-academic performaence as evaluated by the teacher.

It can be observed{ that the pupil's positive self end
teacher's perception fof them are in,coﬁsonance with each other.
The dissonance in pérception is lesser than consonance. Comparing
to the perceptual consonance the pupils in academic motivation

4
is less than moderate. It infers that the pupils are not
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academically motivated to learn well in school. On the other

« hand, the pupil's academic performance is average. Also,

teachers observed and peiceived evaluation of pupils academic

and non-academic performance is minimel. Thus, pupils perceptual

consonznce - dissonance and their academlc motivation does

3

not help them much for better performance ~ that is to do well

in their own learning activities.

Table 20 : Difference Between Mean, SDs and SE Mean
. Amongst the Variables of School - 3

(Girls' School)

N = 52
‘Sr.No. Variables Mean SD  SE Mean
1. Pupils self-concept Positive 97.84 8.33 1.35
2. Pupil's sélf~conceptﬂﬁegative T77.97 17.05 1.14
3. Who am I ? 7.82  0.65 0.11
4. Teacher's perception for pupils
Pogitive 118.82 14.93 2.51
5. Teacher's perception for pupils - )
Negative ' 75.76 5.20 0.84
6. Hcademic Motivation Positive 41.32 10.25 1.66
7. Academic Motivation Negative 39.00 8.66 1.40
8. Total JIM ) 94.03 10.20 1.60
9. Actual academic performance of :
’ pupjls 47.13 T7.38 1.20
10 Academls performence of mFile 22 41 g9 ourg
11. Non-academic performance of pupils
as perceived by teacher %.03 1.59 0.26
4.443 Table 20 above shows the difference between means, SDs

and SE (means) of school - 3 of Class X (Girls' school). It can
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be inferred that all the varisbles do not differ with each
other except the variable of teacher perception for the pupils

positive.

It can be seen that the mean score of pupil's self-concept
positive is higher than the mesn score of pupils self-concept
negative i.e. (97.84), (77.97) respectively. There is not
much difference on the SE (means) of the two variables. But the
teacher's perception for pupils positive have shown the highest
mean scores than the negative components i.e. (118.42),

(75.76) and there is a difference on SE (means) between the two.
Comparing school 1 and 2 it could be seen that teacher's
perception for ﬁupils differ from time to time. Meanwhile, there
is not much difference on megn scores on pupils academic
motivation positive - negative i.e. (41.32), (39.00), and there

is lees difference on SE (means) between the two.

It can be inferred that the positive components of the
pupils self-concept, teacher perception for pupils as well as
pupils academic motivation have shown higher mean scores as
compared to the negative components of the same variables,
but the actual academic performance of the pupils is on the

average.

The mean scores of 'Who am I', pupil's academic snd non-
academic performance as efaluated by the teacher have shown very

less mean scores i.e. (7.82), (2.2¢), =md (3.03) respectively,
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Phe SE (mesns) of the same shows less difference from each
other. The total mean scores of JIM (94.03) and pupil's actual

performence is (47.13), there is less difference on § SE(means).

Summarising the results, it can be concluded that the
teacher's perception for pubils positive have shown the
highest mean score which is in consonance with each other
followed by pupil's self-concept positive. In contrast, the
lowest mean scores have been shown by the pupil's academic
and non-academic performsnce as evaluated by the teacher.

(Refer Graph - 8).

In School 3 pupil's self-concept and teacher perception
for them are in consonance with each other, but the dissonance
in perception is lesser than the consonance. Looking to the
perceptual consonance of the pﬁpil's performence motivation
positive is moderate, it means that they are motivated to
learn well. Similarly, pupilis academic performance is average.
But pupil's\éoademic as welllas non~-academic performance as
evaluated by teacher is very poor. Therefore, pupil's
consonance~dissonance and their academic motivation does not

]

help the pupils to perform well in school.

4.4.4 Table 21 sets out the difference between the means,
SDs and SE (means) of school - 4 (co-educational school) of
class X. The results indicate that the difference amongst the

variables differ from each other.
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Table 21 : Bifference Between Mean, SDs and SE Mean

229

amongst the Variables of School - 4
(Co-education)
N = 38
Sr.No. Variables Mean SD SE Mean

1.Pupil's self-concept Positive 99.38 10.19 1.75
2.Pupil's self-concept Negative 66.50 11.48 1.97
3. Who am I°7 6.15 1.16 0.20
4, Teacher's perception for pupils

Positive 116.29 14.74 2.53
5. Teacher's perception for pupils

Negative ‘ 57.38 11.29 2.97
6. fcademic motivation Fogitive 52.3%32 12.30 2.11
7. Academic motivation Negative 28.50 8.92 1.53
8. Total JIM 76.32 16.81 2.88
9. Actual academic. performance of

Pupils 46.59 8.61 1.48
10. Academic performance of pupils as

perceived by teacher 3.12 1.27 0.22
11. Non-academic performance of pupils as

perceived by teacher 3.59 0.92 0.16

The results indicate that pupils self-concept positive

have shown higher mean score than the pupil's self-concept

negative i.e. (99.38), (66.50), wheréas, there is less

different on SE (means) i.e. (1.75), (1.97). Similarly, there

is great difference of the mean scores of teacher's perception

for pupil's positive from the mean scores of teacher's

perception for pupils negetive i.e. (116.29), (57.38)

- regpectively, but there is less difference on SE (means) between
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the two. The mean scores of pupils academic motivation
positive is higher than pupils academic motivation negative
i.e. (52.22), (28.50), and SE (mesns) amongst the two differs

i.e. (2.11), (1.53), respectively.

However, it could be seen that the éositive components
of the pupil's self-concept, teacher's perception for pupil
positive and academic motivation of the pupils have shown the
higher mean scores that the negative mean scofes of the same

variables.

The very legs mean scores have shown on the variables of
'"Who am I', pupil's academic and non-academic performance as
evaluated by the teacher i.e. (6.15), (3.12) and (3.59), there
is less difference on the SE (means) amongst these variables.The
total mean score of JIM (76.32), whereas, pupils actual academic
performance is (46.59) respectively. The SE (means) of these

variables differs from each other. (Refer Graph 9).

It can be further analysed that the highest mean scores
have shown on the teacher's perception for pupils positive,
followed by pupil's self-concept positive, and the lowest mean

scores have shown by the pupils academic performance as evaluated

by the teacher.

In school - 4, pupil's self-concept and teacher perception
for them are in consonance .with each other, but the dissonance

in perception is lesser than consonance. However, the perceptual
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consonance of pupil's academic motivation is moderate, meaning
that they are motivated to learn well. Again, pupil's acedemic
performance is average. But pupil's academic as well as non-~
acadenic performance as perceived'and evalusted by teacher is
very less. Thus, pupil's # consanancé ~ dissonance and their
acadenic motivation does not affect the individqal’s tagk i.e.
to learn and perfofm well 'in school task or learning activities.

Table 22 : Difference Between Mean, SDs and SE mean
amongat the Varisbles of School - 5

(Boys' School)

N = 34
sr.No. Variables Mean SD  SE Mean
1. Pupil's self-concept Positive 100.97 12.24 2.23
2. Pupil's self-concept Negative =  67.90 12.87. 2.35
%, Who am I 7 5.90 1.21 0.22 '
4, Teacher's perception for puplls
Pogitive 92.93 9.88 1.80
5. Teacher's perception for pupils
Negative ’ 78.73 9.00 1.64
6. Academic motivation Positive 46.6% 14.22 2.60
7. Academic motivation Negative 33.30 11.86 2.17
8. Total JIM . 84.43 20.27  3.70
9. Actual academic performance of - ‘
Pupils w49.23 5.08 0.93
10. Academie performance of pupils .
as perceived by teacher 1.63  0.8%, 1.15

11. HNon-academic performsnce of pupils
as perceived by teacher 2.90 1.58 0.29
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4.4.5 Table122 indicates the difference between means, SDs
and SE (meens) 6f school - 5 (Boys' school) Class X. The
difference amongst the variables varies from each other 1o a

large extent.

It could be observed that pupil's self-concept positive
have shown higher mean score than pupil's self-concept negative
i.e. (100.97), (67.90), respectively, but the SE (means) between
the two reveéls less difference, i.e. (2.23),'(2.35). The mean
score of teacher's perception for pupils positive have shown
higher meen score than the teachef's perception for pupils
negative i.e. (92.93), (78.73), but there is less difference
on the SE (means) betweén the two. Pupil's academic motivation
positive have indicated higher mean scores than the negative
i.e. (46.63), (33.30). Also the difference on SE (means) does

not infer much difference.

It can be seen from the results that the pupils self-
concept positive; teacher's percéptiqn for the pupils positive
as well as pupils academic motivationhpositive have shown higher
mean scores compared to the,negative components of the same

variables.

The mean score of 'Who am I' academic and non-academic
performagoe evgluated by the tea&her shows very less mean
scores i.e. (5.90); (1.63) and‘(2.90), there is less difference
on SE (megns) between the two. The total score of JIM is

(84.43) and actual performance of the pupils (49.23).
 (Refer Gfaph 10).
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However, it caen be further analysed that the pupil's
self-concept positive have indicated the highest mean score,
followed by the teacher's perception for the pupils positive.
Whereas, the lowest mean scores is being shown on acadenmic and
non-ascademic performance as evaluated by the teacher and 'Who

am I' test.

In school - 5 pupil's self-concept and teacher perception
for them are in consonance with each other, the dissonance in
perception is lesser than consonsnce. Again, the perceptusl.
consonance of pupil's academic motivation is moderate i.e. they
like to come to school to learn well. This can be supported by
the score of actual performagce obtained by them. But teacher's
perceive@_evaluation of pupil's academic as well as non-academic
performance is very poor. Therefore, it can be concluded that
pupils conéonance - dissonance and their academic motivation
does not contribute for the better performance of the pupils

in theirlearning :activities.

A

4.4.6 Table 23 reveals the difference between the means,
SDs and SE (means) of school - 6, (Girls' school) of Class X.
It can be seen that the mean difference amongst the variables

differs with each other.

The results set out that mean score of pupils self-concept
positive have shown the highest mean scores than negative i.e.

(98.08), (78.23), but the SE (means) of pupils self-goncept-

\
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Amongst the Variasbles of School - &
(Girls' School)
N = 32
Sr.¥o. Varigbles Mean SD SE Mean
1. Pupil's self-concept Positive 98.08 8.23 2.28
2. Pupil's self-concept Negative 78.23 12.22 3.40
3. Whoam I ? 6.62 0.04 0.29
4, Teacher's perception for pupils
- Positive 108.38 5.85 1.62
Se Teasher's perception for pupils
Negative 98.23 «5’36 1.49
6. Academic motivation Positive 38.54 8.70 2.41
7. 4cademic motivation Negative 34.77 7.77 2.15
8.  Total JIM 96.08 13.41 3.72
9. Actual academic performence of pupils 43.60 4.72 1.31
10. Academic performance of pupils as
perceived by teacher 2.92 0.64 0.18
11. DNon-academic performance of pupils
as perceived by teacher 4.00 1.00 0.28

negative is higher than positive. Again, the mean score of

teacher's perception for pupils positive have revealed the

highest mean score than the teacher's perception for pupils

negative i.e. (108.%8), (98.23), whereas, there is not much

difference or the SE (means) between the two. Also, there is not

much difference between the mean scores of positive and negative

academic motivation of the pupils i.e. (38.54), (34.77),

respectively. There is less difference on (SE means) between

S

the two.
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Therefore, it can be inferred that pupil's self-concept
positive, teacher's perception for pupils positive as well as
pupil's academic motivation positive have shown the higher mean

scores as compared to the negative components of the same variables.

The mean scores of 'Who am I' pupil's academic as well as
non-academic performance as evaluated by the teacher have shown
very less mean scores i.e. (5.62), (2.92) and (4.00) and SE(means)
shows less difference amongst each other. The total score of JIM
is (96.08) and pupil actual performsnce is (43.62) which is an

average score.

It can be further interpreted that ﬁhe higher mean scores
falls under the component of teacher perception positive as well
a8 negative, ﬁhereas, the lowest mean scores as shown by pupils
on gcademic and non-academic performance as evaluated by the
teacher. Similarly, the total scores of JIM hsve shown the higher
SE (means), whereas, pupil's academic and non-academic performance
as evaluated by the teachei have shown the lowest mean scores with

' lesser difference. (Kefer Graph 1),

In School - 6, the pupils self-concept and teacher's

. perception for them are in consonance with each other, the
dissonance in perception are lesser as the first five school than
consonance. Aggin, comparing the perceptual consonance of the
pupil's academic motivation positive is moderate, eventhough, they

are academically motivated to learn well in school. Similarly, the
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pupil's academic performance is averaée. Pupil's academic and
non-academic performance as perceived and evaluated by the teacher
is minimal. Thus, pupil's consonance -~ dissonance and their
academic motivation does not help them for better performance,

that is, to do well in their school task.

The results of the variables under study are discussed in

the present chapter, the‘preceding chapter deals with content

analysis of the sixteen case studies.



