CHAPTER- V
FINDINGS, SUGGESTIONS AND DISCUSSION

5.0 INTRODUCTION

Objective-wise findings of the study are presentedthis chapter. Findings are
categorised in four main aspects- accreditatiotustacomparison of the CGPA for
different types of TEls, relationship amongst CGéfAhe Criteria for different types
of TEIls, observations of Peer Team Reports andorsgs of Assessors and
stakeholders. The researcher provided suggesti@hdiacussed findings.

Note: Findings of the study have been presentédeifiollowing definition.

None : 00.00 percent

A few : 00.01 percent to 05.49 percent
Few : 05.50 percent to 13.49 percent
Some : 13.50 percent to 25.49 percent
Many . 25.50 percent to 49.49 percent
Half : 49.50 percent to 50.49 percent
Most : 50.50 percent to 65.49 percent
Majority . 65.49 percent to 99.99 percent
All : 100.00 percent
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5.1 FINDINGS OF ACCREDITATION STATUS

The findings of the objective no. 1 are preserfolsw.

5.1.1Findings of different types of TEIs Accredited in Gujarat out of all TEls

1.

The study found that from all 315 TEls, some (1&&€écent) TEIs had undergone
the NAAC assessment and were accredited with gradesh included few Urban

(9.52 percent), Rural (8.57 percent), GIA (9.84cpat) and SF (7.94 percent)
TEls, whereas a few (0.32 percent) government TEIs.

The study revealed that majority of the TEIs reradito be assessed by NAAC,
where GIA TEIs had undergone the NAAC assessmahinaare accredited with

grades were more, and government TEIs were vesyitesomparison amongst all
types TEIs. So, the government TEIs had to assess.rihe study found that
from different types of TEIls, some Urban TEls (Blrcent) out of 141, Rural
TEIls (15.52 percent) out of 174, and government6@ @ercent) TEIs out of six

had undergone the NAAC assessment and were a@medih grades.

Majority of GIA TEls (75.61 percent) out of 41 aadew SF TEls (9.33 percent)
out of 268 had undergone the NAAC assessment angl aceredited with grades.
The study revealed that majority of the TEls reradino be assessed by NAAC
from every type of TEIls, where TEIls from GIA TElachundergone the NAAC

assessment and were accredited with grades were, raod the TEIs from SF
TEIls was very less in comparison amongst all tyg@eBEls. So, the SF TEIs had
to undergo more assessment by NAAC.

The study found that some (16.66 percent) goverhmefs had undergone the
NAAC assessment and were accredited with gradeghwhcluded half (50.00

percent) Urban government TEls out of two and n¢@@00 percent) Rural

government TEIs out of four. The study revealed thdan government TEIs had
undergone the NAAC assessment and were accreditdd average grades,

whereas Rural government TEIs were none compared gpovernment types of

TEIs. So, all the Rural government TEls had to wgdemore assessment by
NAAC.

Majority (75.61 percent) of GIA TEls had undergadhe NAAC assessment and
were accredited with grades, which included majai®6.67 percent) Urban GIA

TEls and all (100 percent) Rural GIA TEls. It releshthat in comparison amongst
all GIA types of TEls, all the Rural GIA TEIs assed and accredited by NAAC,
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whereas many Urban GIA TEls were remained to besassl by NAAC. So,
many Urban GIA TEls remained to undergo the assessbhy NAAC.

The study found that few (9.33 percent) SF TEls badergone the NAAC
assessment and were accredited with grades, whotidied few Urban SF TEls
(8.26 percent) and Rural SF TEIs (10.06 percentevealed that in comparison
amongst all SF types of TEls, the NAAC assessedhanckdited Urban, and Rural
SF TElIs were few. So, majority of Urban and RufalT&ls remained to assess by
NAAC.

5.1.2Findings of Grade-wise distribution of all Accredited TEls of Gujarat

7.

Majority of the TEIs (80.70 percent) were accredlivgth grade ‘B’, some of the
TEIs (14.04 percent) accredited with grade ‘C’ amdew of the TEls (5.26
percent) accredited with grade ‘A’. It revealedtthafew TEIs had high quality,
and majority of the TEIs had quality at an averkeyel, whereas some of the TEIs
had low quality. So, the ‘B’ grade accredited THiad scope for quality
improvement and achievement of higher grade ‘A&’ grade accredited TEIls

were required to make more efforts for quality ioymment.

5.1.3Findings of Grade-wise distribution of different types of TEls of Gujarat

Most (52.63 percent) Urban, many (47.37 percent)aRumost (56.14 percent)
GIA, and many (43.86 percent) SF TEls were acceddity NAAC out of 57. A
few (5.26 percent) Urban and GIA accredited witadgr 'A', whereas Rural TEls
or SF TEIs were none (0.00 percent). Many (40.36qm&) Urban, Rural, GIA and
SF TElIs were accredited with grade 'B'. Few (7.6&@nt) Urban and Rural TEls,
some (18.75 percent) GIA TEIs, and few (8.00 pe)c8f TEIs accredited with
grade ‘C’. The study found that only Urban and GIEls were accredited with
grade 'A’, while the Rural and SF TEIs were notredited with grade 'A'. So,
efforts for quality improvements were needed f& Rural and SF TEIls. Majority
and equal of the TEls from all types of TEIs, lgban, Rural, GIA and SF TElIs,
were graded with 'B'. So, the quality existencarnfrthe perspective of NAAC
accreditation was at an average level and equall tgpes of TEIs. The 'C' graded
Urban, Rural, GIA and SF TEls were less, where meiferts for quality
improvement were required to make from GIA TEIs.

The study found that the ‘A’ graded TElIs included/fUrban TEIs (10.00 percent)
out of 30 and few (9.38 percent) GIA TEIs out of @®ereas none (0.00 percent)
Rural TEIs out of 27 and none (0.00 percent) SFsTdtit of 25. The ‘B’ graded
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10.

TEls included majority Urban TEls (76.67 percent} of 30, Rural TEls (85.19
percent) out of 27, GIA TEIs (71.88 percent) out3¥# and SF TEls (92.00
percent) out of 25. The ‘C’ graded TEIs included fdrban TEIs (13.33 percent)
out of 30, and SF TEIs (8.00 percent) out of 25 aame (14.81 percent) Rural
TEls out of 27 and GIA TElIs (18.75 percent) ou3@f The study found that the
Urban and GIA TEIs were accredited with grade &/en though less number,
whereas the Rural and SF TEIs were none. So, mamfriUrban and GIA TEls
and all Rural and SF TEIs were needed to do effortget 'A' grade in NAAC
accreditation. Majority TEIs from all types wereceedited with grade ‘B’, where
the SF TEIs were more, and GIA TEIs were less frespective types of TEIs. So,
majority TEls from all the types of TEIs had scdpechieve the higher grade ‘A.
Rural and GIA TEls were more than the Urban andT&FK with grade 'C'. So,
Urban and SF TEIs were required to make more effiant quality improvement
and achieve a higher grade.

Many (29.82 percent) TEIs from HNGU, Patan; somésTEom GU, Ahmedabad
(24.56 percent); and SU, Rajkot (15.79 percent), (£0.53 percent) TEls from
SPU, Vallabh Vidyanagar; and VNSGU, Surat; and & fEEI from KSV,
Gandhinagar (1.75 percent); KSKVKU, Kachchh (5.2&cent); and MKBU,
Bhavnagar (1.75 percent) were accredited by NAACew TEIs from HNGU,
Patan (3.51 percent); and SU, Rajkot (1.75 perseate accredited with grade 'A’,
whereas none TEI from GU, Ahmedabad, KSV, Gandhlinagk SKVKU,
Kachchh; MKBU, Bhavnagar; SPU, Vallabh Vidyanagand VNSGU, Surat.
Some TEIs from GU, Ahmedabad (17.54 percent); amnGH, Patan (22.81
percent); few (10.53 percent) TEIs from SPU, Vdllalidyanagar; SU, Rajkot;
and VNSGU, Surat; and a few TEIs from KSV, Gandbara(1.75 percent);
KSKVKU, Kachchh (5.26 percent); and MKBU, Bhavnadgar75 percent) were
accredited with grade ‘B’. Few (7.02 percent) TEtsm GU, Ahmedabad; and a
few (3.51 percent) TEIs from HNGU, Patan; and SdjkBt were accredited with
grade 'C', whereas none TEI from KSV, Gandhinage®KVKU, Kachchh;
MKBU, Bhavnagar; SPU, Vallabh Vidyanagar;, and VNSGRuUrat. The study
revealed the highest numbers of TEIs were acceeditem HNGU, Patan,
whereas least from KSV, Gandhinagar and MKBU, Blagnan. All the TEIs had
scope for quality improvement and achievement bigher grade. The HNGU,

Patan assessed more TEls than other Universiteebashmore ‘A’ and ‘B’ graded
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TEls, while least ‘C’ graded TEIs. The study reeehihat the least number of ‘B’
graded TEIs were from KSV, Gandhinagar and MKBU a®tagar, while GU,
Ahmedabad had more 'C' graded TEls. So, KSV, Gaagar, MKBU,

Bhavnagar, and GU, Ahmedabad needed to improvetyjaad achieve a higher

grade.

5.1.4Findings of Criterion-wise and overall CGPA of Accredited TEIls of Gujarat

11.

12.

13.

The study found that the mean of overall CGPA 1bi5@ TEls of Gujarat state
was grade ‘B’ and the quality of TEIs in Gujaradtstduring April 2007 to March
2015 was at the grade ‘B’, which needed qualityronpment

Comparison amongst the mean calculation of CGRAalloseven criteria of all
TEIs found that the criterion-V: Student Support drogression indicated the
highest mean of overall CGPA (2.51) and criteribnResearch, Consultancy and
Extension indicated the lowest mean of overall CGRA9). It revealed that the
quality of all TEIs for criterion-V: Student Suppand Progression was better,
whereas criterion-lll: Research, Consultancy anteision needed improvement
compared to other criteria. The study found thatrttean of overall CGPA for all
Urban TElIs of Gujarat state was at the grade ‘B, tBe quality of accredited all
Urban TEIs in Gujarat state from April 2007 to Mar2015 was at the grade ‘B’,
which needed quality improvement. Comparison amiorigs overall mean
calculation of CGPA for all seven criteria of alllddn TEIs found that the
criterion-ll: Teaching-Learning and Evaluation icaied the highest mean of
overall CGPA (2.57) and the criterion-1ll: Researfonsultancy and Extension
indicated the lowest mean of overall CGPA (2.10Yelealed that the quality of
all Urban TEls for criterion-ll: Teaching-Learningnd Evaluation was better,
whereas criterion-lll: Research, Consultancy andeision needed quality
improvement compared to other criteria.

The study found that the mean of overall CGPA fbRaral TEIs of Gujarat state
was at the grade ‘B’. So, the quality of accredigédidrural TEIs in Gujarat from
April 2007 to March 2015 was at the grade ‘B’, whimeeded quality
improvement. Comparison amongst the mean calcuolaifoCGPA for all seven
criteria of all Rural TEls found that the criteridh Student Support and
Progression indicated the highest mean of over@lP& (2.52) and the criterion-
lll: Research, Consultancy and Extension indicatesl lowest mean of overall
CGPA (1.88). It revealed that the quality of allrRIUTEIs for criterion-V: Student
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14.

15.

Support and Progression was better, whereas lesgriterion-1ll: Research,
Consultancy and Extension, which needed qualityawgment compared to other
criteria.

The study found that the mean of overall CGPA fbG&A TEIs of Gujarat state
was at the grade ‘B’. So, the quality of accredig#ldGIA TEls in Gujarat from
April 2007 to March 2015 was at the grade ‘B’, whimeeded quality
improvement. Comparison amongst the overall me&uledion of CGPA for all
seven criteria of all GIA TEls found that the cribm-1l: Teaching-Learning and
Evaluation; and criterion-V: Student Support anddgPession indicated the highest
mean of overall CGPA (2.52) and the criterion-Research, Consultancy and
Extension indicated the lowest mean of overall CGRA1). It revealed that the
quality of all GIA TEls for criterion-1l: Teachingearning and Evaluation; and
criterion-V: Student Support and Progression wesdteb, whereas less for
criterion-lll: Research, Consultancy and Extensiomhich needed quality
improvement in comparison to other criteria.

The study found that the mean of overall CGPA 1biS& TEIs of Gujarat state
was at the grade ‘B’. So, the quality of accredaéldSF TEIs in Gujarat state from
April 2007 to March 2015 was at the grade ‘B’, whineeded improvement.
Comparison amongst the mean calculation of CGPAllageven criteria of all SF
TEIs found that the criterion-IV: Infrastructuredabhearning Resources indicated
the highest mean of overall CGPA (2.61) and cotedil: Research, Consultancy
and Extension indicated the lowest mean of ov&@&PA (1.97). It revealed that
the quality of all SF TEls for criterion-1V: Infrasicture and Learning Resources
was better, whereas less for criterion-lll: Reskeaonsultancy and Extension,

which needed quality improvement compared to othiézria.

5.1.5Findings of the highest and lowest mean of overal GPA of different types

16.

17.

of TEls

The study found that the Urban TEIs indicated tighdst mean of overall CGPA
(2.44), and Rural TEls indicated the lowest meaowdrall CGPA (2.29), which
revealed that the quality of Urban TEIs was betigrereas the Rural TEIs needed
guality improvement in comparison to other criteria

The study revealed that the highest mean of highestall CGPA 2.61 indicated
for criterion-1V: Infrastructure and Learning Resces for SF TEIs, whereas the
lowest mean of highest overall CGPA 2.52 for ciiterV: Student Support and
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18.

Progression for accredited Rural and GIA TEIls amderon-ll: Teaching-
Learning and Evaluation for accredited GIA TEls.eTimean of highest overall
CGPA revealed that all SF TEIs for criterion-1V:frestructure and Learning
Resources had better quality, whereas other TEdslawe quality improvement.
Compared to other criteria, the Rural and GIA Tid®ded quality improvement
in criterion-V: Student Support and Progression @il TEIs needed in criterion-
ll: Teaching-Learning and Evaluation.

The study revealed that the mean of lowest ov&€l&PA indicated for criterion-
lll: Research, Consultancy and Extension for gllety of TEIs in comparison to
other criteria for all types of TEls. The criteritlh Research, Consultancy and
Extension was needed quality improvement, whereasfkural TEIs indicated the
requirement of more quality improvement than otlgpes of TEIs.

5.1.6Findings of the number of Assessors:

19.

20.

The study found that majority (87.72 percent) TEisGujarat out of 57 (100.00
percent) had a team of three Assessors, wheread 8288 percent) TEIs had only
two Assessors, i.e., Chairperson and Member Coatalin

The study revealed that the probable total numb@seessors for all 57 TEIs was
171, but seven (12.28 percent) TEls did not havAssessor as a Member of the
respective Peer Team of TEI. So, all the 57 TElsewasited by 164 (95.91
percent). Due to repetition of Assessors, the datdavidual Assessors were 81 as
Chairperson, Member Coordinator or Member. Out 16f84 (100.00 percent)
Assessors, most (55.56 percent) assessed one Fhise (18.52 percent)
Assessors assessed two TEIs, and few Assessorssesgsthree TEIs (12.35
percent) and four TEls (6.17 percent). A few (2p&rcent), (1.23 percent), (2.47
percent), and (1.23 percent) Assessors had assiegsesix, seven and nine TEIls

out of 57 TElIs, respectively.
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5.2 FINDINGS OF THE COMPARISON OF THE CGPA FOR DIFFEREN T
TYPES OF TEls

The findings of the objective no. 2 to 15, followleg hypothesis no. 1 to14 are present

as follow.

5.2.1Findings of the comparison of the CGPA for Urban ad Rural area TEls

1. No significant difference was found between the meaores of CGPA on all
seven criteria and overall CGPA for Urban and Raials. The Urban or Rural
regions of TEls have no impact on the CGPA of Tialsall seven criteria and
Overall CGPA.

5.2.2Findings of the comparison of the CGPA for Grant-irAid and Self-financed
TEIls

2. No significant difference was found between the mseores of CGPA on the
criteria Curricular Aspects; Teaching-Learning arifl/aluation; Research,
Consultancy and Extension; Student Support andréssmn; Governance and
Leadership; Innovative Practices; and overall CG#®A GIA and SF TEIs.
Significant difference was found between the meaores of CGPA on
Infrastructure and Learning Resources for GIA aRdl&ls, where the mean score
of SF TEIs was significantly higher than the meanrs of GIA TEIs. The SF
TEIs were found to perform higher than the GIA Tkisthe Infrastructure and
Learning Resources criterion.

5.2.3Findings of the comparison of the CGPA for Cycle-Bnd Cycle-2 accredited
TEls

3. No significant difference was found between the mseores of CGPA on the
criteria Teaching-Learning and Evaluation; and 8tudSupport and Progression
for Cycle-1 and Cycle-2 TEls. A significant diffex@e was found between the
mean scores of CGPA on the criteria Curricular AtgeResearch, Consultancy
and Extension; Infrastructure and Learning Res®jrc&overnance and
Leadership; Innovative Practices; and overall CGBA Cycle-1 and Cycle-2
TEls, where the mean scores of Cycle-2 TEIls weggifstantly higher than the
mean scores of Cycle-1 TEls. The Cycle-2 TEIls wetad performing higher
than the Cycle-1 TEls in the criteria Curricularpgsts; Research, Consultancy
and Extension; Infrastructure and Learning Res®&jrc&overnance and
Leadership; Innovative Practices; and overall CGBA Cycle-1 and Cycle-2
TEls.
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5.2.4Findings of the comparison of the CGPA for Urban Gant-in-Aid and Urban
Self-Financed TElIs
4. No significant differences was found between themscores of CGPA on the
criteria Curricular Aspects; Teaching-Learning arkl/aluation; Research,
Consultancy and Extension; Student Support andréssmn; Governance and
Leadership; Innovative Practices; and overall CG&AUrban GIA and Urban SF
TEls. A significant difference was found betweea thean score of CGPA on the
Infrastructure and Learning Resources criterion Wwban GIA and Urban SF
TEls, where the mean score of Urban SF TEIs wasfgigntly higher than the
mean score of Urban GIA TEIs. The Urban SF TElseweund performing higher
than the Urban GIA TEls in the Infrastructure arghtning Resources criterion for
Urban GIA and Urban SF TEls.
5.2.5Findings of the comparison of the CGPA for Rural Gant-in-Aid and Rural
Self-Financed TElIs
5. No significant difference was found between the meeores of CGPA on all
seven criteria as well as overall CGPA for RuraA@ind Rural SF TEIs. The
Rural GIA or Rural SF TEIs have no impact on CGRABIs in all seven criteria
as well as Overall CGPA.
5.2.6Findings of the comparison of the CGPA for Grant-irAid Urban and Grant-
in-Aid Rural TEIs
6. No significant difference was found between the meeores of CGPA on all
seven criteria as well as overall CGPA for GIA Urtend GIA Rural TEIs. The
GIA Urban or GIA Rural TEIs have no impact on CGBATEIs in all seven
criteria as well as Overall CGPA.
5.2.7Findings of the comparison of the CGPA for Self-Fianced Urban and Self-
Financed Rural TEIs
7. No significant difference was found between the meeores of CGPA on all
seven criteria as well as overall CGPA for SF Urbad SF Rural TEIs. The SF
Urban or SF Rural TEIs have no impact on CGPA ofsTi& all seven criteria as
well as Overall CGPA.
5.2.8Findings of the summary of t-values of CGPA for diferent Criteria and
Overall CGPA of All Types of TEIs
8. The Urban SF and all SF have found higher CGPA thanUrban GIA and all

GIA TElIs for Infrastructure and Learning Resourceterion.

731



9. The Cycle-2 accredited TEIs have found higher CGR#n Cycle-1 accredited
TEls for Innovative Practices; Research, Consultaarad Extension; Governance
and Leadership; Overall CGPA; Curricular Aspectsd alnfrastructure and
Learning Resources.

10. The Cycle-2 TEls, Urban SF, and all SF have fourtdgher impact on CGPA
than the Cycle-1, Urban GIA and all GIA TEls.

5.3 FINDINGS OF THE RELATIONSHIP AMONGST CGPA OF THE
CRITERIA FOR DIFFERENT TYPES OF TEls

The findings of the objective no. 16 to 29, follavby hypothesis no. 15 to28 are

present as follow.

5.3.1Findings of the relationship amongst the Seven Cetria and Overall CGPA
for all TEls

1. Very high positive and significant correlations weiound amongst the seven
criteria based on CGPA, and the correlation betwssaren criteria and Overall
CGPA for all TEIs. Very high positive and signifidacorrelations were found
between Curricular Aspects and Governance and kslaige(+0.81); Teaching-
Learning and Evaluation and Overall CGPA (+0.8%yv&nance and Leadership
and Overall CGPA (+0.84); and Curricular Aspectd @verall CGPA (+0.81) for
all TEls. So the Curricular Aspects, Teaching- baay and Evaluation, and
Governance and Leadership are the key-factor exiter the NAAC gradation for
all TEls. The CGPA for Curricular Aspects; Teachihgarning and Evaluation;
and Governance and Leadership for all TEIs had shawtually very high
positive relationships in the CGPA of Governance bBeadership; Overall CGPA,;
and Overall CGPA, respectively for all TEls.

5.3.2Findings of the relationship amongst the Seven Cefria and Overall CGPA
for Urban TElIs

2. Very high positive and significant correlations wefound between criterion
Curricular Aspects with criterion Research, Coresuly and Extension (+0.83),
Governance and Leadership (+0.84) and Innovatiaetees (+0.83) for Urban
TEls. It indicated that the CGPA for Curricular Asps for Urban TEIs had shown
mutually very high positive relationships in the BE&for Research, Consultancy
and Extension; Governance and Leadership; and &ativavPractices for Urban
TEls.
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3. Very high positive and significant correlations edéound between Overall CGPA
for Urban TEIs with criterion Curricular AspectsQ(84), Teaching- Learning and
Evaluation (+0.87), Student Support and Progres$#th84), Governance and
Leadership (+0.89) and Innovative Practices (+0f82Jrban TEIs. A significant
correlation was not found between criterion Teaghiearning and Evaluation
and criterion Research, Consultancy and Extenst@m{) for Urban TEIs. The
Curricular Aspects, Teaching- Learning and EvabmtiStudent Support and
Progression, Governance and Leadership and Invev&ractices are the key-
factor criteria for the NAAC gradation for Urban [EBEThe CGPA for Curricular
Aspects, Teaching- Learning and Evaluation, Studmport and Progression,
Governance and Leadership and Innovative Practaresirban TEls had shown
mutually very high positive relationships in thedgdaill CGPA for Urban TEls.

5.3.3Findings of the relationship amongst the Seven Cufria and Overall CGPA
for Rural area TEls

4. Very high positive and significant correlations wefound between criterion
Teaching- Learning and Evaluation and Overall C@PA.94); and Governance
and Leadership and Overall CGPA (+0.89) for Rur8lsT So the Teaching-
Learning and Evaluation; and Governance and Lehiterare the key-factor
criteria for the NAAC gradation for Rural TEIs. Tkeudy found that the CGPA
for Teaching- Learning and Evaluation; and Goveceaand Leadership for Rural
TEIls had shown mutually very high positive relasbips in the Overall CGPA for
Rural TEls.

5. Negligible and not significant correlation valuegerev found between Research,
Consultancy and Extension with Innovative Pract{@€s05); Student Support and
Progression (+0.10); and Infrastructure and Legiesources (+0.17) for Rural
TEIls. The CGPA for Research, Consultancy and Eiden®r Rural TEIs had
shown mutually negligible and not significant redaships in the CGPA for
Innovative Practices; Student Support and Progressand Infrastructure and
Learning Resources for Rural TEIs.

5.3.4Findings of the relationship amongst the Seven Cufria and Overall CGPA
for GIA TEIs

6. Very high positive and significant correlations wefound between criterion
Curricular Aspects with criteria Research, Conswyaand Extension (+0.82);

Governance and Leadership (+0.82); and Innovatraetiees (+0.82) for GIA
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TEls. The study found that the CGPA for Curriculapects for GIA TEIs had
shown mutually very high positive relationships tire CGPA for Research,
Consultancy and Extension; Governance and Leagerahd Innovative Practices
for GIA TEls.

7. Very high positive and significant correlations wdéound between Overall CGPA
for GIA TEIs with criteria Teaching- Learning andvadtuation (+0.89);
Governance and Leadership (+0.89); and Curricutgrests (+0.83) for GIA TEls.
A significant correlation is not found only betweenterion Teaching-Learning
and Evaluation and criterion Research, Consultaaray Extension (+0.43) for
GIA TElIs. The CGPA for Curricular Aspects; Teachihgarning and Evaluation;
Governance and Leadership and Curricular AspeatsGié TEIs had shown
mutually very high positive relationships in the édall CGPA for GIA TEIs. So
the criterion Teaching- Learning and Evaluationy&oance and Leadership; and
Curricular Aspects are the key-factor criteria foe NAAC gradation for Urban
TEls, whereas criterion Teaching-Learning and Eatatim and Research,
Consultancy and Extension are moderate factorricitdor the NAAC gradation
for GIA TElIs.

5.3.5Findings of the relationship amongst the Seven Cefria and Overall CGPA

for SF TEls

8. Very high positive and significant correlations wefiound between Teaching-
Learning and Evaluation and Overall CGPA (+0.94)yrricular Aspects and
Overall CGPA (+0.82); and Governance and Leadersimg Overall CGPA
(+0.82) for SF TEls. So the Teaching- Learning dfwhluation, Curricular
Aspects, and Governance and Leadership are théake&yr- criteria for the NAAC
gradation for SF TEIs. The CGPA for Teaching- Lé&agnand Evaluation;
Curricular Aspects; and Governance and LeaderstipSF TEIs had shown
mutually very high positive relationships in theegdall CGPA for SF TEls.

9. Negligible and not significant correlation valuegerev found between Research,
Consultancy and Extension and Governance and Lsager(+0.15); and
Research, Consultancy and Extension and Innovtigetices (+0.19), whereas a
negative correlation was found between Researchs@@ncy and Extension and
Student Support and Progression (-0.01) for SF .T&dsthe criterion Research,
Consultancy and Extension is a negligible factd@edon for the NAAC gradation
for SF TEIls. The CGPA for Research, ConsultancyExténsion for SF TEIs had
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shown mutually a negligible and not significantateinship in the CGPA for
Governance and Leadership; and Innovative Practme$F TEls. The CGPA
Research, Consultancy and Extension for SF TEIsshadn mutually a negative
and not significant relationship in the CGPA fou&tnt Support and Progression
for SF TEls.

5.3.6Findings of the relationship amongst the Seven Cefria and Overall CGPA

10.

11.

for Cycle-1 accredited TEIs

Very high positive and significant correlations weound between Teaching-
Learning and Evaluation, and Overall CGPA (+0.9ahd Governance and
Leadership, and Overall CGPA (+0.82) for Cycle-Icradited TEls. So the
Teaching- Learning and Evaluation; and Governamcelaadership are the key-
factor criteria for the NAAC gradation for Cycleatcredited TEIs. So the CGPA
for Teaching- Learning and Evaluation; and Goveceamand Leadership for
Cycle-1 accredited TEIs had shown mutually a veghtpositive relationship in
the Overall CGPA for Cycle-1 accredited TEIs.

Negligible and not significant correlations valugere found between Research,
Consultancy and Extension and Student Support andréssion (+0.15); and
Research, Consultancy and Extension and InnovRtiaetices (+0.16) for Cycle-1
accredited TEls. So the criterion Research, Coascyt and Extension is a
negligible factor criterion for the NAAC gradatidar Cycle-1 accredited TEIs.
The CGPA for Research, Consultancy and Extensioi€fele-1 accredited TEIls
had shown a mutually negligible and not significeeiationship in the CGPA for
Student Support and Progression; and Innovativetiees for Cycle-1 accredited
TEls.

5.3.7Findings of the relationship amongst the Seven Cefria and Overall CGPA

12.

for Cycle-2 accredited TEIs

Very high positive and significant correlations weound between Teaching-
Learning and Evaluation and Overall CGPA (+0.89judgnt Support and
Progression and Overall CGPA (+0.86); and Teachigrning and Evaluation
and Research, Consultancy and Extension (+0.82}yole-2 accredited TEIls. So
the Teaching-Learning and Evaluation; and Studemmip8rt and Progression are
the key-factor criteria for the NAAC gradation fGycle-2 accredited TEIs. The
study revealed that the CGPA for Teaching- Learaing Evaluation; and Student
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13.

Support and Progression for SF TEIs had shown riytwary high positive
relationship in the Overall CGPA for SF TEls.

Negligible and not significant correlations wereihd between Infrastructure and
Learning Resources with criteria Research, Constytaand Extension (+0.02);
and Student Support and Progression (+0.13), whexegegative correlation was
found between Infrastructure and Learning Resouraed Governance and
Leadership (-0.11) for Cycle-2 accredited. So thiemon Infrastructure and
Learning Resources is a negligible factor criterfonthe NAAC gradation for
Cycle-2 accredited TEls. The CGPA for Teaching-besy and Evaluation for
Cycle-2 accredited TEIs had shown a mutually vegh tpositive relationship in
the CGPA for Research, Consultancy and ExtensioiC{ale-2 accredited TEIs.
The study revealed that the CGPA for Infrastructame Learning Resources for
Cycle-2 accredited TEls had shown mutually neglagiland not significant
relationships in the CGPA for Student Support amdgRession; and Research,
Consultancy and Extension for Cycle-2 accreditedlsTEThe CGPA for
Infrastructure and Learning Resources for Cycle@edited TEIs had shown a
mutually negative and not significant relationsimpthe CGPA for Governance

and Leadership for Cycle-2 accredited TEls.

5.4 FINDINGS OF OBSERVATIONS OF PEER TEAM REPORTSs
The findings of the objective no. 30 are presentollew. The findings included the

key aspect-wise observations, overall analysis WO& and recommendations for

Quality Enhancement of the Institution.

5.4.1Findings of the Criterion- I: Curricular Aspects

Findings of the Key Aspect No. 1.1 Curricular Desig and Development

1.

Majority (94.54 percent) TEls followed Universitygscribed curriculum. Few
(10.53 percent) TEIs had stated the curriculumgtesn tune with NCTE and
National Curriculum Framework- 2005. A few (1.75qent) TEls responded to
the curriculum design meeting to national and dladsues. A few (3.51 percent)
TEIls used ICT in Curriculum planning.

Most (54.39 percent) of the Principal and/ or Teagh-aculty were involved in
curriculum development. A few (3.51 percent) TEkrevfound to have a limited
role, while few (10.53 percent) had no role. FewD27percent) TEIs were found

providing suggestions to University for curriculuavision.
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A few (1.75 percent) TEls were found having owncsaléy designed curriculum.
A few (3.51 percent) TEIs had an activity-basedriculum, while a few (1.75
percent) had to be made.

Some (15.79 percent) TEls introduced Add-on couadsw (3.51 percent) TEIs
found allotting equal marks for theory and pradtica

A few (1.75 percent) TEls had tried to evolve mdade for curriculum
implementation and organisation of workshops omiculum development. A few
TEIs followed the Semester system (5.26 percerd) @BCS system two (3.51
percent) TEIs.

Many (42.11 percent) TEIs organised academic progres about Goals,
Objectives, Vision and Mission. A few (5.26 pergehEls clearly defined their
objectives, whereas a few (5.26 percent) TEls riddebe articulated proper
Vision.

The curriculum was revised by a few (3.51 percéii)s after getting feedback;
and a few (1.75 percent) periodically renewed thaiculum according to the
changing needs of schools.

Findings of the Key Aspect No. 2.1.2 Academic Fleility

8.

10.

11.

12.

13.

14.

A few (3.51 percent) TEls followed the rules andyulations of affiliating
University; and a few (3.51 percent) TEIs followedhiversity prescribed
procedures for admission, fees, teacher qualiboadind salary.

Some (14.04 percent) TEIs offered programmes othan B. Ed.; few (8.77
percent) institutions offered M. Ed.; and a few78Lpercent) offered PTC too,
whereas few (7.02 percent) institutions did nogeotther programmes.

Few (10.53 percent) TEIls followed the annual systehile the other few (12.28
percent) followed the Semester system.

Few (8.77 percent) institutions had curriculum ifkeity, whereas some (15.79
percent) TEIs had limited flexibility.

A few (1.75 percent) TEIs ensured the inclusionndér-disciplinary and multi-
disciplinary courses in the curriculum, while aretla few (1.75 percent) TEls
provided core, core electives and foundations @&surs

A few (3.51 percent) TEIs offered five foundatiasucses and a few (1.75 percent)
TEls offered Computer science as a foundation eours

Most (56.14 percent) TEIs offered electives, wherany (26.32 percent) TEIs

offered one, two, three, four and five electives.
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15.
16.
17.

18.

19.

Many (38.60 percent) PTRs mentioned offering meshod choice by TEIs.

Some (15.79 percent) TEIs offered optional papers.

A few (1.75 percent) PTR indicated SCOPE as an éaddourse, while few (7.02
percent) TEIs did not introduce any Add-on courgelue-added courses or
programmes were organised by a few (5.26 percehf}s, Tbut some (19.30
percent) were not offered.

Few (10.53 percent) PTRs mentioned Gujarati andidHand/ English as a
language for examination.

Most (54.39 percent) PTRs mentioned TEls impartiegching and practice
teaching utilising multiple strategies like diffatemicroteaching skills; practice
teaching, block teaching, internship, work expereennternship and off-campus
programmes; Action research and psychological testicampus and field

experiences; community work, community-based woekining for the integration

of ICT in teaching and preparation of aids; tragnfor using projector and other
such teaching aids; use of Models of teaching; @ of Audiovisual aids for

student-teachers. Few (8.77 percent) TEls needbd tesed Multiple strategies to

impart teaching and practice teaching.

Findings of the Key Aspect No. 2.1.3: Feedback onu@iculum

20.

21.

22.

23.

Majority (96.49 percent) TEIs obtained feedbackcarriculum, while a few (3.51
percent) TEIs had no mechanisms for obtaining faeklb

Some (14.04 percent) TEls informally obtained fesdy while a few (1.75
percent) obtained in formal ways. A few (1.75 patfeEls obtained feedback
through reports, open sessions, suggestion boxiewdndew (3.51 percent) TEIs
were obtained in form of a formatted questionnafetew (5.26 percent) TEI
obtained feedback regularly, while some (14.04 g&)cTEIs had to be formalised
mechanisms for obtaining feedback yet.

A few (5.26 percent) TEIs obtained feedback on trracTeaching. Each (1.75
percent) TEI obtained each observation as feedbackours of theory teaching
and practices needed to be further balanced; opusmesources existed to make
transactions multi-disciplinary; and Viva-voce canted at the end of every year.
Some (14.04 percent) TEIs discussed feedback finnségetings.

Each (1.75 percent) PTR provided each observatimutafeedback, i.e. to be
formalised yet, reviewed; and had a scientific naei$m to analyse and use

feedback data in progress. Few (12.28 percent) akddysed feedback, whereas
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24,

25.

26.

27.

few (7.02 percent) did not analyse. Many (31.58ceer) TEIs forwarded or

communicated feedback to BOS in the University.

Each (1.75 percent) TElI made efforts on feedbackctoriculum i.e. Teaching

Faculty encouraged in preparation of course outlvery active college in

curriculum preparation in the University; and therculum was updated by the
University.

A few (3.51 percent) TEIs had participated Teaatducators in the curriculum
revision, whereas school principals and the teaeldeicators from a few (1.75
percent) TEIs were not sitting together to desigreed-based curriculum.

Some (15.79 percent) TEIs used feedback in cuwnouransactions; a few (1.75
percent) had just initiated, whereas few (7.02 @at)cdid not use it.

Many (31.58 percent) TEIs obtained feedback fronStdkeholders. Most (57.89
percent) TEls obtained feedback from Students; sdBks obtained feedback
from Teachers (19.30 percent), Alumni (14.04 pefcamd Practice Teaching
Schools (14.04 percent); few TEls obtained feeddemk Head Masters (12.28
percent) and Teaching Faculty (7.02 percent); afelvaTEIs obtained feedback
from Employers (5.26 percent), Parents (5.26 péyaamd Academic Peers (3.51
percent). A few (1.75 percent) and (5.26 percerii)sTdid not obtain feedback
from Alumni and Parents; and Students and Employespectively.

Findings of the Key Aspect No. 2.1.4 Curriculum Updte

28.

29.

30.

31.

Majority (87.72 percent) TEls revised curriculumheveas many (38.60 percent)
TEIls had revised curriculum by their affiliating arsity. A few (5.26 percent)
TEIs had no freedom to revise and update the sylalb courses but depended on
University only.

Most (59.65 percent) TEIs revised the curriculunthe specific year i.e. 2003,
2004, 2006, 2007, 2008, 2010, 2011 and 2012. S@#s&q percent) TEls made
periodical revisions to the curriculum.

A few (1.75 percent) PTRs mentioned each obsenvatimut curriculum revision
i.e. Minimal inter-disciplinary thrust, little rolef TEI, not provided enriched and
challenging curriculum for its advanced studentd aat revised M.Ed. Syllabus
for a decade.

A few (1.75 percent) TEIs had each role in curacalrevision, i.e. active staff

participation in curriculum revision; communicateiggestions to the BOS;
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32.

33.

34.

35.

Principal as the Dean and Chairman of the BOS wiith senior Faculty; and two
Teaching Faculty members in BOS.

A few (1.75 percent) TEIs had taken each step mauum revision i.e. upgraded
M.Ed. Curriculum; practiced emphasis on quality amdement; Curriculum in

agreement with NCFTE, 2009; organised seminar diall€ges for Education’;

and instrumental Teaching Faculty for bringing daes in English method

syllabus.

Many (33.33 percent) TEIs had specified each sige@s$pect of curriculum

revision, in particular the PTR of TEIL A few (3.p&rcent) TEls had CBCS and
Semester systems introduced.

A few (1.75 percent) PTRs mentioned specific agpettcurriculum revision in

each TEI i.e. followed UGC/ NCTE guidelines in c¢cutum development;

covered issues of National Development; reflectddb@ trends and national
thrusts; stressed for multi-skill development a4 enabled courses; offered
Computer Education as a compulsory paper; useectafé teaching methods and
models; organised special lectures; reduced théauof lessons from 30 to 20 in
each subject; added viva voce and more lessongattiqum; practice of contact
with alumni; and teachers from nearby colleges.

Some (22.81 percent) PTRs had noted each of thenaimons for each TEI about
requirement of curriculum revision i.e. Update as YGC and NCTE guidelines;
Introduce innovative measures in curriculum tratisadn view of NCF; Reduce

the number of activities prescribed; Review the apawature of Foundation
courses in place of Electives/ Optional coursesjubte Models of Teaching,
Psychological Practical, etc.; More emphasis orugthrareas like life skills,

personality development programmes, environmentdlic&tion; Scope for

updation of the syllabus and to make ICT and compapplication compulsory;

Strengthen syllabus in respect to ICT,; Strengthesdiback from stakeholders;
Implement feedback from stakeholders; Contributdrstaff members as part of
the university academic body; Organise regular mggtwith school principal;

and Organise seminars on '‘Need for Curriculum Ravis

Findings of the Key Aspect No. 2.1.5 Best Practicés Curricular Aspects

36.

Majority (82.46 percent) PTRs mentioned the appbeaof best practices in
Curricular Aspects. Best practices in Curricularsipa & Development were

involvement of Principal and Teaching Faculty in 8Ofor curriculum
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37.

38.

39.

40.

41.

development process found in few (7.02 percent)sTBHemester System and
credit system, and Technology & Soft Skills as Cetbject in a few (1.75
percent) TEIs.

The best Practices for key aspect Academic Fleibwere like- few (7.02
percent) TEIs provided adequate flexibility in ttiansaction of the curriculum;
few (12.28 percent) TEls offered ICT and Computg@pHKcation in Education a
subject in all the courses of study; and a fewg®ercent) TEIs offered Computer
Education as an optional or compulsory subject.

A few (1.75 percent) TEIs had each best practiadeucademic Flexibility i.e.
Efforts for using technology in education; Inculoatof traditional Indian values
and Yoga exercises; Inclusion of value educatioopupation education and
environmental education in the foundation courses] Value orientation and
patriotism; Observance of dress code, fee exempinohBook Bank provision for
students; proper identification of weak students; dropout; book reviews by
Teaching Faculty members; and three internal exathoins.

Some (22.81 percent) PTRs mentioned best practikes school content
enrichment programme; Best lesson presentation ebiigm; Nature Lover
activities; Bird watching and Butterfly studies; llége-sponsored educational
tour; Social work; Articles in educational magaaneewspapers, Bi-monthly
newsletter and wall-paper; and prepared projes@gaments/ projects etc.

The best practices for key Aspect Feedback on €uuin by a few (1.75 percent)
TEIs were like- three-tier mentoring mechanism txis analysed annual results;
Discussion of the curriculum in Teaching Faculty etvegs and workshops;
Establishment of coordination among TEls, FacultyEducation and practice
teaching schools; Incorporation of every detaitha college on its website; three-
tier mentoring mechanism existed; analysed anneslilts; Discussion of the
curriculum in Teaching Faculty meetings and workshoEstablishment of
coordination among TEIs, Faculty of Education aratpce teaching schools; and
Incorporation of every detail of the college onvitsbsite.

The best practices for key aspect Curriculum Upbgta few (1.75 percent) TEls
were introducing Yoga and ICT; and organising a isamon curriculum

preparation.
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42. Few (7.02 percent) TEIs had prepared an additiomaculum to enhance quality;
and strengthened the teaching by Simulated and okdiaching, introducing
Communication Skills and using ICT and made eff@tannovations in teaching.

43. Some (21.05 percent) TEls did not implement bemsttares in Curricular Aspects.

Findings of the Institutional Strengths for Criterion- I: Curricular Aspects

44. A few (1.75 percent) TEls did good work organisingtructions in Hindi, Gujarati
and English, and a few (1.75 percent) TEls hadiezhrout regular curriculum
revision

Findings of the Institutional Weaknesses for Criteion- I: Curricular Aspects

45. A few (1.75 percent) TEls did not address the Heedeachers to know guidance
and counselling. A few (1.75 percent) TEls had enpénted CBCS without
proper preparedness and strategies, and the Reeofea few (1.75 percent) TEls
had observed weakness about a shortage of timegfamous training due to the
semester system.

46. Few (7.02 percent) TEls had limited Elective sutgechoice of subjects. A few
(1.75 percent) TEls did not take initiatives fordamh courses, did not introduce
new programmes, and did not introduce short-tefientation courses.

Findings of the Institutional Opportunities for Cri terion- I: Curricular Aspects

47. Some (15.79 percent) TEIs had opportunity to sthEd. programme as well as
other programmes. Some (17.54 percent) TEIs hgaesiow starting new courses,
including opportunities for market-oriented prograses; ICT enabled courses;
job-oriented and add-on certificate and Diplomarses; vocational and need-
based certificate and Diploma programmes; innoeathdd-On courses; value-
added courses, and M.Phil.

48. A few (1.75 percent) TEls had scope for introduciogr-year Integrated B.Ed.
course, and opportunity for starting a few courmes self-financing basis for the
generation of resources.

49. Principal of a few (1.75 percent) TEIs were Dearthef Faculty of Education, so a
scope for modernisation of the syllabus and intotidn of compulsory computer
training to the students. A few (1.75 percent) TE&El opportunity for more
academic initiative with educational institutiorissdate and National levels.

50. A few (1.75 percent) TEIs had opportunity for gtyalmprovement of curriculum

transactions.
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51. A few (1.75 percent) TEIs had the opportunity tader operational curriculum

appropriately in emerging demands on school edutaind the emerging national

and global concerns.

Findings of the Institutional Challenges for Criterion- I: Curricular Aspects

52.

53.

54.

A few (1.75 percent) TEIs had challenge for rewiviR.G. Programmes. Few
(12.28 percent) TEIs had challenges in introducimeyv courses in Teacher
Education like B.Ed. programme in English mediumPNIl. and Ph.D.

Few (12.28 percent) TEIs had challenges for intcony Add-on courses, which
included more Add-on courses, job-oriented and @@ courses. Few (8.77
percent) TEIs had a challenge for introducing valdded courses, including
innovative skill-based value-added courses, vatlged courses relevant to the
rural context, and the introduction of a graduaiarse. Few (7.02 percent) TEls
had a challenge to use potential alumni and pudligport to introduce value-
added and add-on courses for further professiomaieldpment of student-
teachers. A few (1.75 percent) TEls had challenge Value addition in
professional competencies of teacher trainees ghradd-on course and flexibility
in the choice of courses and activities. A few {3pgercent) TEIs had challenges
organising INSET programmes and activating SCORgrammme.

Few (7.02 percent) TEls had challenges in utildeepback to improve different
aspects of curriculum and training. A few (1.75qgeet) TEIs had challenges for
enhancing quality in curriculum transaction and edeping life skills and soft
skills among the students. A few (1.75 percent)sTitdld challenge for upgradation
of the Curriculum to be in tune with the Nationalr@culum Framework of

Teacher Education.

Findings of the Recommendations for Criterion-l: Curicular Aspects (Key
Aspect no. 2.1.1, 2.1.2 and 2.1.4)

55.

A few (1.75 percent) TEIs had to be precisely aféited Vision and Mission of
the institution; and should rethink and restateiofisand Missions in accordance
with the emerging needs of the society. A few (1p&scent) TEIs were to be
formulated mission and goals in terms of teachecation programmes instead of
management and could make the students and thdcstaé realised the Vision,
Mission and Objectives of the institute. A few @&.percent) TEls were to be

included interdisciplinary and multidisciplinarypests in the curriculum.

743



56.

57.

58.

59.

Many (28.07 percent) TEIs might be introduced Nbaded Add-on and Value-
added courses for further professional developroéstudent-teachers, where the
courses were recommended like M.Phil. and Ph.Dteacher education; and
Communicative English/ Fashion Technology/ Dress kiNg Personality
development in few (8.77 percent) TEIs; B.Ed., paogme in English medium in
a few (1.75 percent) TEls.

Few (5.26 percent) TEIs could be initiated M.Edod?lamme, where a few (1.75
percent) TEIs were recommended for introduction edrmately. A few (3.51
percent) TEIs were to be introduced Job-orientediii®@ate and Diploma courses;
short-term career-oriented Diploma courses like @omication skills/ PGDCA
(teacher education) might be introduced; and Maad. MA in Education could be
started. A few (3.51 percent) TEIs were to be dgwedl as comprehensive college.
A few (1.75 percent) TEIs had revised Curriculumhich was needed to be
pruned, and some suggestions to be provided tB®8. Few (12.28 percent)
TEIs were needed to be revised Curriculum, whene (877 percent) TEIs were
needed to be provided a Teaching Faculty to BOS¢dwision of curriculum in
view the NCTE as well as UGC Curriculum framewakfew (1.75 percent) TEls
were to be revised curriculum as per the salieatufes of UGC Model Syllabus
of B.Ed.; and a few (1.75 percent) TEIs were toedvesed as per global standards.
A few (1.75 percent) TEIs were observed having movigion for preparing
students for +2 level and recommended to Univefsityffering teaching subjects
like Physics, Chemistry or Life Sciences. A few7@ percent) TEIs should offer

more Elective Subjects; and to be included a coaguylcourse on ICT.

5.4.2Findings of the Criterion- 1l: Teaching-Learning and Evaluation

Findings of the Key Aspect No. 2.2.1 Admission Press and Student Profile

60.

61.

62.

Many (28.07 percent) TEls were found giving adnossas per the norms and
guidelines of NCTE, state Government and affiligtimiversities. Majority (73.68
percent) TEIs had University centralised admissommittee.

A few (5.26 percent) of the TEIs had an online énsity centralised admission
process. Many (35.09 percent) of the PTRs had natédnsparent admission
process. Most (63.16 percent) of the TEIs had lyeen admission based on
merit or weightage of marks at the qualifying exaation.

Many (36.84 percent) TEIs had wide publicity in @apers about the admission
process. A few (1.75 percent) TEls were found nwkspecific efforts for
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63.

64.

admission, and a few TEls (1.75 percent) were rebéalg@rovide prospectus and
academic calendar to students.

A few (5.26 percent) TEIs had an online Universigntralised admission process.
Many (35.09 percent) PTRs had noted a transparémisaion process. Most
(63.16 percent) TEIs gave admission based on meriteightage of marks at the
gualifying examination.

Some (14.04 percent) TEIs had allotted a 15 perceahagement quota in
admission. Most (61.40 percent) TEIs had followedervation policy by the

University; few (7.02 percent) TEls had admittedsinof the students from rural
areas, and few (12.28 percent) TEIs had cateredctess and equity in the
admission process. Few (10.53 percent) TEIs weteoyde developed formal

profile of students.

Findings of the Key aspect No. 2.2.2 Catering to éhDiverse Needs

65.

66.

67.

68.

A few (5.26 percent) TEIs followed reservation pgliA few (1.75 percent) TEls
had taken an Aptitude Test of fresher studentsyedsesome (17.54 percent) TEIls
had no such provision for assessment of the knayeleshd skill of students. Some
(21.05 percent) TEIs had organised orientationd@idn programmes, and a few
(3.51 percent) TEIs had Bridge course after admissi

A few (5.26 percent) TEls had practiced inclusivemeand a few (1.75 percent)
TEls had provided Text material in Braille.

Few (8.77 percent) TEls catered specific provisitmsadvanced learners; few
(12.28 percent) TEIs identified slow learners atiemission and given special
attention, and few (7.02 percent) TEIs cateredifipgrovisions to slow learners.
Some (14.04 percent) TEIs practiced mentoring gsystéome (14.04 percent)
TEls provided personal guidance and counsellirgldw, weak and disadvantaged
students, whereas few (10.53 percent) TEls didonmtide. A few (5.26 percent)
TEls had provision for personal guidance and cdlingeto students who
approach teachers.

A few (5.26 percent) TEls admitted students fromedse religious and economic
backgrounds; few (10.53 percent) TEIs had admgtadents from different strata,
and few (7.02 percent) TEIs had taken care of geadd geographical equity.
Few (12.28 percent) PTRs had mentioned that thersivneeds of the students to
be addressed by TEI; and few (7.02 percent) TEiso/be undertaken measures

for meeting the needs of differently-abled students
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69.

Few (10.53 percent) TEIs indicated a congenial awshducive academic
environment for learning. A few (1.75 percent) THigroduced Saptdhara'
program, and a few (1.75 percent) TEls introducpdcal programmes like
PATHDRASTHA, SAPTDHARA, BAUDHI VATIKA and SANGOSHTH for

catering to diverse needs. Few (10.53 percent) pEigided exposure to students

from various academic and co-curricular activities.

Findings of the Key Aspect No. 2.2.3 Teaching-Leaing Process

70.

71.

72.

73.

Few (10.53 percent), few (7.02 percent), and a (few5 percent) TEls prepared
calendar, teaching plan and Teaching programmelwarece, respectively. Few
(5.26 percent) TEIs began College activities abQ@zZioon, and few (8.77 percent)
TEls had bilingual classroom interactions.

Majority (64.91 percent) TEIs followed the tradited lecture method, and some
(15.79 percent) TEIs had used Lecture-cum-discnssiethod, whereas few (8.77
percent) TEIs were needed to be adopted diffeeathing strategies and methods.
Few (8.77 percent) TEls paid special attentiorhtoslow learners, and a few (3.51
percent) TEIs facilitated mentoring and peer tugrio low achievers. Many
(26.32 percent) TEIs transacted teaching-learnsiggumodern teaching aids, use
of PPT and website enabled. Some (17.54 percen®sRibserved limited or
frequent use of ICT, whereas few (8.77 percentjaitad.

Most (61.40 percent) TEIs practiced teaching skiltsler Microteaching, and few
(7.02 percent) TEIs properly organised practicehery. Few (5.26 percent) TEls
used Microteaching followed by stray lessons, bltekching and Internship in
three. Few (8.77 percent) TEIs had prepared thdesttteachers for practice
teaching through lesson planning, skill-based tngindemonstration lessons, stray
lessons and block teaching. Some (14.04 perceng gifevided teaching skills in
micro-teaching through demonstration, stray lessohkck teaching and
Internship. Many (26.32 percent) TElIs followed theernship programmme.
Majority (87.72 percent) TEIs had organised actigarning and participatory
activities. Few (12.28 percent) and (10.53 percéitf)s used PPT and OHP,
respectively. Many (28.07 percent) TEIs were givessignments, some (21.05
percent) TEIs organised Seminars, some (17.54 p@rc&ls given Project work,
few (8.77 percent) TEIs given Book reviews, a few26 percent) TEIs given
Action research, a few (5.26 percent) organisedtla activities and a few (3.51

percent) TEIs organised Internship.
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74. A few (1.75 percent) TEls organised Group Dialodrexlagogy, Jurisprudential

teaching models, Symposia, Panel Discussion, Ralgrfg), Peer Group Learning,
Supervised Studies, field visit, Psychological $estd Other Methods.

Findings of the Key Aspect No. 2.2.4 Teacher Quayit

75. Some (19.30 percent) TEIs had made appointmentsding to norms, whereas

76.

77.

78.

79.

80.

81.

few (8.77 percent) TEIs did not qualify some teasless per norms. A few (3.51
percent) TEIs had no full-time Principal, and fem26 percent) TEIs had most of
the Teaching Faculty temporarily, and a few (3.Bficpnt) TEIs had all ad-hoc or
temporary Teaching Faculty. Few (7.02 percent) Hald inadequate subject-wise
method masters.

Teaching Faculty from a few (3.51 percent) TEIseM@esource persons for other
institutes like practicing schools and B.Ed. CaflegTeaching Faculty from few
(7.02 percent) TEIs were evident for involvementd acommitment to the
institution and their work. A few (1.75 percent) [§EEonducted three UGC-funded
State level seminars, and a teacher from a fewb (fiefcent) TEls received best
teacher awards at State and national levels.

Teaching Faculty from few (8.77 percent) TEls wenedergone Orientation
Programme and Refresher Course. Some (17.54 pgrdétis deputed or
encouraged Teaching Faculty to participate in Teachraculty improvement
programmes while Teaching Faculty from many (31p@8cent) TEIs attended
enrichment programmes, seminars, conferences arigaps.

A few (5.26 percent) TEIs provided leave, financad other support for the
professional meet, whereas few (7.02 percent) T@El limited encouragement
and support for attending PDP.

A few (5.26 percent) TEIs had inadequate and ctialke been better FDP, and
few (8.77 percent) TEIs yet to be initiated the F2Pfew (5.26 percent) TEls
completed minor research projects, i.e., four, &vd three with ongoing four.

All (100.00 percent) TEls had 6294 students; mgjdi96.49 percent) TEIs had
410 permanent Teaching Faculty, whereas many (3pdd®ent) TEIs had 73
temporary Teaching Faculty.

Majority (82.46 percent) TEIs had 192 Teaching Rgcqualified with Ph.D.,
whereas three Teaching Faculty had submitted PhIBsis from a few (3.51
percent) TEIls; and 15 Teaching Faculty pursued Ptidin few (10.53 percent)
TEIls. Many (28.07 percent) TEIs had 45 TeachinguFgavith M.Phil. degree,
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82.
83.

whereas eight Teaching Faculty were pursuing M.Rioim few (8.77 percent)
TEls.

Some (24.56 percent) TEIs had NET/GSET qualifiedcheng Faculty.

Few (12.28 percent) TEIs had 13 Teaching Faculgfifjed as Ph.D. Guide; and a
few (3.51 percent) TEIs 10 Teaching Faculty quedifas M.Phil. Guide.

Findings of the Key Aspect No. 2.2.5 Evaluation Paess and Reforms

84.

85.

86.

87.

88.

89.

Many (29.82 percent) TEls followed the evaluatigatem given by University; a
few (5.26 percent) TEls followed an Annual systeand some (17.54 percent)
TEls followed a Semester system.

Few (12.28 percent) TEIs practiced external evalnat Some (14.04 percent)
TEls had 50-50 weightage to internal and externaluation. Some (17.54
percent) TEIs evaluated students by internal tastisassignments, while few (7.02
percent) TEIs had evaluated internal tests andipeh@xaminations. Many (36.84
percent) TEIs practiced Continuous and Compreherisialuation.

Majority (70.18 percent) TEIs practiced evaluatimmocesses, i.e., assignments,
unit tests, book review work, seminars, class tgstgject work, practical work,
practice teaching, block teaching, action reseateBis, psychological tests,
textbook review, weekly tests, term tests, vivaeyactivity-based work, blueprint
preparation, brainstorming, quizzes, term work,ppration of teaching aids,
observation, test preparation, terminal tests, aderp, various activities and
thirteen categories of submissions required farimdl arrangement.

A few (3.51 percent) TEIs continuously monitoredd&nts' progress, and a few
(1.75 percent) TEIs provided written and oral goicka to students on their
performance. A few (3.51 percent) TEIs used ICThaevaluation process.

Few (8.77 percent) TEIs provided feedback by teache students by giving
answer scripts. A few (3.51 percent) TEls idendifsgudents' barriers to learning,
and a few (1.75 percent) TEls solved studentsldyarby informal discussions.

A few (1.75 percent) TEls tried out 'Self-supemisi as an examination
innovation, and a few (1.75 percent) TEIs utilseBEX along with routine
techniques in internal evaluation. Few (5.26 pejc®TRs raised the need for
undertaking examination reforms; a few (1.75 peticamere needed further
strengthening internal evaluation process, andva (f&851 percent) TEIs were

required for adopting Innovative and modern evadmatechniques. Some (19.30
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percent) TEIs had transparent evaluation proceaselsa few (1.75 percent) TEls
needed appropriate evaluation strategies.

Findings of the Key Aspect No. 2.2.6 Best Practicas Teaching-Learning and

Evaluation

90. Majority (91.23 percent) TEIs had best practices Timaching-Learning and
Evaluation.

91. Afew (1.75 percent) TEIs practiced best practicgansparent admission process;
and a few (1.75 percent) TEls conducted intelligest for out State candidates.

92. A few (5.26 percent) TEIs provided Internet accéssTeaching Faculty and
students.

93. The Best Practices for practice teaching by a féw5 percent) TEIs were:
Rotation of students and Teaching Faculty from tmenother school during
practice teaching; Organised Micro shibir, teamcléay and reflective report
writing; Used ICT, microteaching, demonstration,damritten feedback to
students; Video-feedback in teaching skills tragnimliscussion for providing
feedback on students teaching during the straptesssand provided opportunities
to student-teachers for Digital lesson planning.

94. The Best Practices for learning by a few (1.75 @at)IcTEIs were Peer-Tutoring
and MITR schemes as remedial programmes; expodutbeostudents to the
abandoned and differently-abled children; and charto Advanced learners to
lead.

95. Other Best Practices by a few (1.75 percent) TEysmised an educational tour;
conducted 'Best lesson presentation competitioralfaffiliated B.Ed. colleges of
the University, and a few (3.51 percent) TEIs caneld Mock interviews.

96. The best Practices for Catering to the Diverse Ndwda few (1.75 percent) TEls
were like Management members belonged to the @ittdacher education; taught
Sanskrit through the direct method in Sanskrit legge; used Synthetic, Inductive-
Deductive methods and computer awareness to stieketiers; and sensitised
and exposed to the community needs.

97. A few (5.26 percent) TEIls used the Discussion nettfon practices in teaching;
and integrated ICT in the teaching-learning process

98. The best Practices for Teacher Quality by a fewX hercent) TEIs for the use of

teaching methods were frequent Guest Lectures, $Wops, Conferences,
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Seminars; Dialogue mode of Seminar Instruction;ldRéfe teaching; PPT in
lecture; Teaching Aids; and multiple Methods.

99. A few (1.75 percent) TEIs had often invited teash&om practicing schools;
engagement of Teaching Faculty in PDP; incentives dood teachers by
management; evaluation of teachers by studentsieauhers’ best performance
and rewards.

100.The best practices for Evaluation Process and Refdyy a few (1.75 percent)
TEIs were: implemented Book review by studentsrafigily prayers; allowed
students to submit soft copies of their work; takemt tests; self- supervision
during unit tests; given four sessional tests; aneghared key for all subjects.

101.Some (15.79 percent) TEls provided Teaching-legraimd evaluation to student-
teachers by seminar participation and presentatbmmk review, case studies,
assignments, action research, project work andhibrtest.

102.Peer Teams of few (8.77 percent) TEIs did not ofestire implementation of best
practices in Teaching-Learning and Evaluation.

Findings of the Institutional Strengths for Criterion- Il: Teaching-Learning and

Evaluation

103.A few (3.51 percent) TEls had transparent admispulicy; a few (1.75 percent)
TEIs had good quality input of students; a few %lpércent) TEls had a negligible
dropout rate of students, and a few (3.51 perCHal3 had enthusiastic students. A
few (1.75 percent) TEIs had homogenous studentsadiew (1.75 percent) TEls
had an inclusive profile of students.

104.Few (8.77 percent) TEIs had catered mainly to thdents of the rural areas. A
few (1.75 percent) TEIs were sensitive towardsreeds of the rural population;
imparted education to backward communities; safesature for female students;
access to more women students; and inclusive lgamith special thrust on
gender issues.

105.A few (3.51 percent) TEIs had dedicated and harlingr Faculty and were
sincere and doing their job well. A few (1.75 pety€elEls had teachers working
with a mission; young motivated and committed Ta&agh-aculty; experienced
and sincere Teaching Faculty; hard-working and wsidistic Teaching Faculty;

and committed and dedicated Faculty.
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106.Some (24.56 percent) TEIs had qualified Teachingufeg and few (8.77 percent)
TEls had well-qualified faculty. A few (1.75 perdenTEls had five Ph.D.
gualified teaching staff, dedicated and willingrtea

107.A few (1.75 percent) TEls had organised more ex@@/curricular activities and
organised remedial programme for weak student®wA(lL.75 percent) TEIs were
only college proving Urdu as method of Teaching.

Findings of the Institutional Weaknesses for Criteron- II: Teaching-Learning and

Evaluation

108.A few (1.75 percent) TEIs had weaknesses of urseitime-table, lack of
integrated efforts for enhancement of learning aletter curricular
operationalisation, and absence of training in nwdeteaching.

109.A few (1.75 percent) TEIs had a weakness of teacletric and exam-oriented
approaches, which needed to be updated to leaemériec A few (1.75 percent)
TEIls were needed to be ensured the involvementaattiging Schools.

110.Few (8.77 percent) TEIs had weakness of nho muitiedisional teaching-learning
strategy, and a few (1.75 percent) TEls had limiggglication of ICT in the
teaching-learning process.

111.A few (5.26 percent) TEIs had lack of requisite I€Kills for the faculty; a few
(3.51 percent) TEIs had a lack of utilsation of madteaching methods by the
teachers, and a few (1.75 percent) TEIs were ne¢deoe strengthened the
modern teaching techniques utilsation of by thehees.

112 A few (5.26 percent) TEIs had a lack of exposuretanging academic context,
where a few (1.75 percent) TEls had academicallgkwiaculty, whereas a few
(.75 percent) TEIs had underutilsation of Facuigpabilities. A few (1.75
percent) TEIs had a lack of upgraded qualificatiohthe faculty.

Findings of the Institutional Opportunities for Cri terion- Il: Teaching-Learning

and Evaluation

113.A few (1.75 percent) TEIs had local demand for besceducation programmes.
Few (7.02 percent) TEIs had opportunity to empovesthsupport the socially
disadvantaged group of students. A few (1.75 péyCEBIs had opportunities to
provide specific learning needs of the rural leesnscope to serve the needs of
students from rural areas and religious minoritissppe for development of
support system for the students, and opportunityatmmenting support services

for the women students.
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114 A few (1.75 percent) TEIs had opportunity for iatton of several experiments in
the teaching-learning process; strengthen pedagjogitd innovative skills for
improving quality in the teaching-learning; expamhdemic programmes and try
out innovative ventures; introduce innovative anodern transactional methods,
and introduce more innovative application of teaghiools. A few (5.26 percent)
TEIs had opportunity to adopt multi-directionalateer center teaching-learning
strategies.

115.A few (1.75 percent) TEIs had the opportunity tdtiate quality measures to
improve the teaching-learning process. Few (7.02¢gue) TEIs had opportunity
for modernising the teaching-learning in neighbogrischools through the
involvement of student teachers and faculty.

116.Few (7.02 percent) TEIs had the opportunity foaficial assistance from various
funding agencies to conduct academic programmestdfirdevelopment.

117.A few (1.75 percent) TEIs had opportunity for thegpacity development of the
Teaching Faculty by having apex bodies funded ptsjeand a few (1.75 percent)
TEIs had the opportunity to regularise teacher ciépduilding efforts. A few
(5.26 percent) TEIs had the opportunity to enhaihee soft skills of Teaching
Faculty and students and organise state-level semand conferences.

Findings of the Institutional Challenges for Criterion- Il: Teaching-Learning and

Evaluation

118.A few (1.75 percent) TEIs had challenge for atirergood students, and gradual
decline in student strength in B.Ed. programmmew K&.02 percent) TEls
challenged to sustain competition due to the larfeix of B.Ed. colleges to
attract good students and get good practicing $shoo

119.A few (1.75 percent) TEIs had challenges to catethe needs of Students from
the rural background; to activate Women’s Developin@ell; to empower women
students in all walks of life, and provide oppoities for differently-abled
students.

120.A few (1.75 percent) TEIs had challenge for sustgirthe motivation of teachers
and students over years. Few (8.77 percent) TElschallenges in utilsing state-
of-art technology for quality teaching-learning. féw (5.26 percent) TEIs had
challenge in moving away from teacher-directedttment-centered and student-
directed teacher training. A few (5.26 percent) ST&&d challenge for the creation

and adoption of innovative practices.
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121.A few (1.75 percent) TEIs had challenges mentotimegnewly appointed teachers
and utilsing faculty capabilities. A few (1.75 pent) TEIs had challenge with
globally competitive and competent teacher preparat

Recommendations for Criterion-ll: Teaching-Learning and Evaluation (Key

Aspect no. 2.2.1 and 2.2.2)

122 A few (1.75 percent) TEIs were needed to be apheddNCTE for increasing the
intake capacity of 70 to 100. A few (1.75 percefEls could be availed proper
guidance to the students for Teaching Subject wibetment of students to
Colleges from the university.

123.A few (3.51 percent) TEls could be carried out itestof subjects and
communication skills followed by Bridge course apecial coaching along with
mentoring, tutorials and remedial teaching.

124 A few (1.75 percent) TEIs were to be taken appadprifollow-up action like
aptitude test, language inadequacy test and kngelgdps in content areas after
administering entry level tests to freshers. A f@gw’5 percent) TEIs were to be
introduced to Remedial and Bridge courses.

125.Few (7.02) TEIs were needed to be organised Bridgeses/ value-added courses
and should be designed specific programmes to theetiverse needs of students.

126.Few (10.53 percent) TEls were needed to be adomppdopriate strategies for
students to identify the learning difficulties areimediation to cater the needs of
slow learners, where a few (1.75 percent) TElIs weoemmended to give some
extra personal attention during tutorials by theufgy; and to cater slow learning
women from rural background.

127.A few (3.51 percent) TEIs were recommended to sReimedial classes/
Mentoring/ tutorial arrangement. A few (1.75 pengerEls might be introduced
tutorials/ tutor ward system for more interactimstructions and guidance.

128.A few (5.26 percent) TEIs were needed to be sthemrgtd sensitivity towards the
differently able students. A few (1.75 percent) §Blere recommended for
improvement in curricular transaction.

Recommendations for Criterion-ll: Teaching-Learning and Evaluation (Key

Aspect no. 2.2.3)

129.A few (5.26 percent) TEIs might be divided the st into groups for quality
participative interactive teaching. A few (1.75 qant) TEIs were needed to be

done systematic instructional planning by faculgydeveloping course outlines or

753



teaching plans, indicating schedules and time lifasteaching and testing
activities, projects and assignments, and othexildet

130.A few (5.26 percent) TEIs were recommended to a&tptient-centered teaching-
learning strategies by faculty, where a few (3.8icpnt) TEIs were needed to be
evolved the use of library and ICT facilities. AMé3.51 percent) TEIs were to be
organised with Reasoning and thinking exercisesvyeek for a period.

131.A few (1.75 percent) TEIs should be made effortsike judicious use of English
in the curriculum transaction, adopt focused sgiiateto promote self-learning like
structured use of library and student seminar ptasens; and organise critical
thinking training per week for a period.

132.A few (1.75 percent) TEIs could be given Computeowledge to all students; to
be worked out about strategy for facilitating thedents for development of
necessary ICT related skills; to be provided Iné¢maccess to all and the teaching-
learning process might be made more effective With aids; to be used mobile
technology effectively with ICT in teaching-learginto be ensured adequate
number of computers with Internet for using ICTt@aching-learning; and might
be promoted use of various online learning res@urce

133.A few (10.53 percent) TEIs were recommended foloaregement to use ICT in
the teaching-learning process, where a few (1.7&epe) TEls were to be
encouraged by both staff and students; and needeel extensive use. Few (7.02
percent) TEIs were needed to be strengthened fieetigé use of ICT in the
teaching-learning process. Few (8.77 percent) Mase recommended to be
strengthened ICT facility and to be used for teagland evaluation.

134.A few (1.75 percent) TEIs must be ensured that dhelents essentially learn
Educational Measurement and Evaluation. A few (5p28cent) TEIs should
develop communication skills in English Languageldoth teachers and students.

135.A few (3.51 percent) TEIs should be trained stuslantthe use of Models of
Teaching, where a few (1.75 percent) TEIs were memended for Teaching
Faculty too. A few (1.75 percent) TEIs were neettelie strengthened Models of
the Teaching programme.

136.A few (3.51 percent) TEIs could be utilsed feedbfrokn students about teachers’
performance to improve the teaching-learning preces

137.A few (1.75 percent) TEls were needed to be sthemrgd Practice Teaching

programme; and organised Teaching practices in I&troo. A few (3.51 percent)
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TEIs were to be taken appropriate steps to integ@T and ET in the existing
teacher training programme.

138.A few (1.75 percent) TEls were needed to be sthargid Microteaching,
presented demonstration lessons by Teaching Faoutgal classroom situations;
and provided better drill in more number teachikdlss during the pre-practice
teaching preparation.

139.Some (17.74 percent) TEIs were needed to be opyiratised ICT and ET lab
equipment for the development of teaching skillstoident-teachers, where a few
(5.26 percent) TEIs were recommended for videolfaek.

140.A few (1.75 percent) TEIs might be discussed tomavnodate the parameters of
pedagogical analysis in modification of lesson gdlanmat for the development of
students' teaching styles.

141.A few (1.75 percent) TEIs were recommended foreast two lesson plans to be
prepared, each with Power Point Presentation andvidts; and more attention to
the quality observation of practice teaching.

142 A few (1.75 percent) TEIs might be strengthenecrimthip programme; to be
extended the duration of Internship programme fidndays to 1 month; might be
ensured the planning of practice teaching to bearosgd with the help of the
Principals of practicing teaching schools; and milga planned to increase the
number of practice teaching schools.

143.A (1.75 percent) TEI might be planned introductioh ‘A Model Practicing
School’; and another could be started a Schodiercampus.

Recommendations for Criterion-ll: Teaching-Learning and Evaluation (Key

Aspect no. 2.2.4, 2.2.5 and 2.2.6)

144 A few (1.75 percent) TEIs might be encouraged Teachaculty to qualify as per
NCTE and UGC norms. Few (7.02 percent) TEIs were b improved
qualifications of the appointed faculty.

145.Few (8.77 percent) TEIs were to be ensured adedtmteng and exposure for
computers to all the students and faculty with freernet access.

146.A few (3.51 percent) TEIs might be trained TeacHHagulty for using ICT, where
a few (1.75 percent) TEI might be developed Quadbigitalised Instructional
Material for wider use. A few (1.75 percent) TElIere to be given priority to

teacher capacity building in respect of emergingdse enrolled Faculty as
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members of professional bodies; and developed mexha to reward and
motivate the staff members for good performance.

147 A few (1.75 percent) TEIs were needed to conduchiative evaluation in theory
papers; could be included understanding and apilicéevel questions in test
papers; and be made optimum utilsation of ICT far evaluation and analysis
process results.

148.A few (1.75 percent) TEIs were to be monitored stugrogress by implementing
tutorial and mentoring systems; and a few (5.26cq) TEIs were to be
scientific/ strengthened student monitoring systeew (8.77 percent) TEIs might
be ensured incentives for both students and tesébieperformance excellence.

149.Few (12.28 percent) TEIs might adopt innovativecpcas/ methods, which
included promotion by stepping out the confinesaotentralised and top-down
curriculum; Open Book Examination, Models of Teachetc.; full utilsation of
ICT, infrastructure and Language lab; and teacl@&agring and internal
assessment evaluation.

5.4.3Criterion- lll: Research, Consultancy and Extension

Findings of the Key Aspect No. 2.2.1 Admission Press and Student Profile

150.A few (3.51 percent) TEIs provided action reseancthe curriculum, and another
a few (5.26 percent) TEls carried out action regeaA few (1.75 percent) TEIs
had undertaken action research on practice teaching

151.Teaching Faculty from a few (3.51 percent) TEls Maéhil. degree; few (10.53
percent) TEIs had Ph.D. degree, whereas registerégursued Ph.D. from a few
(5.26 percent) TEIs. Teaching Faculty from some.fQ5percent) TEIs were
recognised guides for Ph.D. Teaching Faculty frem §10.53 percent) TEIs were
needed to be encouraged to pursue research.

152.Some (19.30 percent) TEIs had provided adequatasinéicture facilities for
pursuing research like computers, infrastructuzayé, TA/ DA and/ or financial
support, whereas few (8.77 percent) TEls lackecareh facilities or other
provisions. Some (15.79 percent) TEls had adjutedeaching schedule as and
when required, whereas a few (5.26 percent) TEIsdt have.

153.A few (5.26 percent) TEIs had a Research cultund, faw (8.77 percent) TEIs
were needed to be strengthened the Research culidlvereas some (24.56
percent) TEIs had yet to be created research eul&wme (15.79 percent) TEls

did not have existed in any research body. Teaclagulty from few (7.02
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percent) TEIs undertaken ten research projectsyesseTeaching Faculty from
some (17.54 percent) TEIs yet to be conducted relsgeiojects.

154.Few (8.77 percent) TEIs provided financial assistaand leave for participation
in seminars, conferences or workshops. Teachingilfyadrom some (17.54
percent) TEIs had attended seminars, conferencgéswankshops; a few (5.26
percent) TEIs conducted Seminars and Workshopschireg Faculty from a few
(1.75 percent) TEIs had published Research papeesearch journals.

Findings of the Key Aspect No. 2.3.2 Research andiBlications Output

155.Principals and Teaching Faculty from few (12.28cpat) TEIs have recognised
Ph. D. guide; a Teaching Faculty from a few (1.@85cpnt) TEls had supervised
and awarded degrees to 36 Ph.D. and 41 M.PhilestadA few (5.26 percent)
TEls undertaken very little research work or resleapublication; few (8.77
percent) TEIs had no involvement of Teaching Fagcirtresearch work. More
than seven major/ minor researches were undertakéaw (7.02 percent) TEls,
whereas some (15.79 percent) did not have. Few (Befcent) TEIs needed
motivation and encouragement to undertake reseprofects. A few (5.26
percent) TEIs were not entitled to research grhetsause of the unavailability of
12(B) recognition from UGC.

156.Teaching Faculty members from many (40.35 percEity had published books,
and few (19.30 percent) PTRs mentioned the pubdicadf a total of 102 Books.
Teaching Faculty from most (61.40 percent) TEIs pallished articles/ papers in
journals and books. Teaching Faculty from some 5d7percent) TEls had
published 238 papers/ articles, where Teaching|gafrom a few (1.75 percent)
TEls published more than 100 articles.

157.Research papers were yet to be published by TepdFaculty from few (8.77
percent) TEIs; few (10.53 percent) TEIs had no aese publication in reputed
journals; Teaching Faculty from few (12.28 percenBls were needed to be
encouraged to publish papers.

158.Teaching Faculty members from few (8.77 percentlsTiad attended seminars,
workshops etc. Teaching Faculty members and/ afestiteachers from some
(24.56 percent) TEIs had presented more than 8&rpap seminars, conferences
and other forums.

159.The state textbook board invited some Teaching IBafrom a few (1.75 percent)

TEIls to develop text and learning material for #whool level. Two Teaching

757



Faculty members from a few (1.75 percent) TEIs guwtards. The staff and
students from few (8.77 percent) TEls had devel@made instructional materials,
whereas few (7.02 percent) TEIs needed to be dpedlanstructional and self-
instructional materials.

Findings of the Key Aspect No. 2.3.3 Consultancy

160.Some (29.82 percent) TEls provided Consultancyisesvto schools, teacher
education institutions, colleges, DIETs and/ or ommity in education and
selected fields. A few (1.75 percent) TEIs compuletae Teacher Evaluation
Project for the Teachers of Bhutan. Principal dew (1.75 percent) TEIs was
nominated as Dean of the Teaching Faculty and mlaairof BOS in education in
the newly established University.

161.Some (21.05 percent) TEIs provided informal comswdy and some (14.04
percent) TEIs provided free consultancy services did not generate revenue.
Some (19.30 percent) TEIs did not adopt formal attascy, whereas few (12.28
percent) TEIs did not provide consultancy. Few Z7/p@rcent) TEIs were needed
to be utilsed the expertise of the Teaching Fadoltyender consultancy, and some
(24.56 percent) TEIs were yet to be developed aerise for consultancy.

Findings of the Key Aspect No. 2.3.4 Extension Acflities

162.Few (7.02 percent) PTRs mentioned noteworthy exdarectivities. Many (31.58
percent) TEIs organised limited extension actieityimited specific areas relating
to community development. A few (1.75 percent) Th& extension activities
like literacy and AIDS awareness; literacy, bloazhdtion, eye camps and AIDS
awareness; and adult literacy and awareness proggarfor women.

163.Few (8.77 percent) TEls made efforts for the esthbient of a partnership with
the community and NGO, and a few (3.51 percent)sTéiganised extension
activities through NSS, where a PTR (1.75 perceawttioned the participation of
75 students in NSS activities.

164.Few (8.77 percent) TEIs participated in the ex@mgprogram, and few (8.77
percent) TEIs had yet to be taken specific goariad focused extension activity.

165.Few (7.02 percent) TEIls organised off Campus atetantion with society, and a
few (3.51 percent) TEls organised Elocution Contjeti

166.A few (1.75 percent) TEIs organised different atieg like Competitions, Practice
teaching activities, Internship programmes, Indigdprojects, Projects on Mid-

Day meals, Sports activities, Yoga shivir, Co-aular activities, Cultural
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activities, Cultural camp, Celebration of natiofestivals and days, Skits, Street
plays, Career guidance, Intercollegiate creativeetm8tudy Centre for teacher
education programmes, Academic leadership to tlaebgenstitutions, Seminars
for teachers of schools, Tourist Guide Training,ut¥o Cooperation training,
Citizen training camp and Hands-on experience teld@ social responsibility.

167.Majority (92.98 percent) TEls organised Awarenaesgyrammes, i.e., HIV/AIDS,
Environment, Health and hygiene, Beti Bachao, Ppddi® and Voting.

168.Community extension activities were Organised byisTEe., programmes of
Blood donation camps by many (40.35 percent) TEit&gracy programmes by
some (24.56 percent) TEIs, Tree plantation progranmy (14.04 percent) TEIs,
Community service activities by (8.77 percent) TBWedical checkup by (7.02
percent) TEIs, and other Extension activities Oiggoh by (10.53 percent) TEIs.
Few (5.26 percent) TEls organised Eye camps, Gtezsd drive programmes,
Health care programmes and Adult literacy prograsime

169.A few (1.75 percent) TEIs organised Community egiem activities, i.e., Dental
Camp, Each one teaches one for children of salkevey Educate girl child,
Population education, Worked with street childrew a@ropouts, Computer skills
in slums, Lectures in the community on importasties, AIDS day rally, Women
empowerment Program, Amrit Pan Kutir, Shrestha darsamarth Bharat, Anti-
liquor campaign, Distribution of clothes and Librdor Senior Citizens.

170.Many (26.32 percent) TEIs had organised extensictivites with different
NGOs, i.e., Lions' club, Red Cross Society, Rotalyb, Gujarat Biradari,
Yogkshem, Bhagini Samaj, S. K. Trust, Janta Hokpitecal NGOs, etc. Few
(10.53 percent) TEIs had organised extension &etvivith Government, and a
few (1.75 percent) TEIs had organised with DIETNI@®U, KKP Centre, Local
bodies and Schools.

Findings of the Key Aspect No. 2.3.5 Collaborations

171.Most (61.40 percent) TEls had established Colldmora with different
institutions and organisations, whereas few (8.@itgnt) TEls did not establish
collaboration with any institutions and organisaticor yet to be initiated. Peer
Teams of many (29.82 percent) TEIs did not spdbiéyexistence of collaboration.

172.A few (3.51 percent) TEIs had established infore@laboration, and few (10.53

percent) TEIs needed to be established formal lnmi&ions. The collaborations
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by few (12.28 percent) TEIs with national and intgronal agencies were yet to
take a real shape.

173.A few (1.75 percent), (1.75 percent), (5.26 percantd (5.26 percent) TEls were
yet to be established collaboration with other THisarby schools; professional
organisations; reputed academic institutions, &spdy. Some (17.54 percent)
TEIs were needed to collaborate with State, Natiaral International level
organisations. Few (7.02 percent) TEIs did not hes#aboration with outside
agencies.

174.A few (1.75 percent) TEIs undertaken collaboratagtivities at various levels;
hosted university youth festival and Teaching Hacunmhembers attended
programmes organised by NUPEA, NCERT, etc. A few/q1percent) TEls
needed to be strengthened Teaching Faculty exchange

175.Some (24.56 percent), few (10.53 percent) TEls, @53 percent) TEls, and
few (7.02 percent) TEIs had established collabonatvith Practice Teaching and/
or other Schools; Neighbourhood or local institnsiar organisations; affiliating
University and/ or other Universities, and IGNOWspectively. A few (5.26
percent) TEIs collaborated with NGOs, DIET and GCER

176.A few (3.51 percent) TEls had collaborated with @tRolleges, TEls, Red Cross
Society and AIAER, and a few (1.75 percent) TEId batablished collaborations
with International organisations- LIFE, SHARE andRE. A few (1.75 percent)
TEIs had established collaboration with NCTE, NCERJIJGC, CTE, DEO,
CCRT, Navodaya Vidyalaya, Gujarat Vidyapeeth, Sah&harati, Vidyabharti,
World Computer Exchange Program, ONGC, Lion’s CISPIPA, Community
and Many Prominent National Bodies.

Findings of the Key Aspect No. 2.3.6 Best Practicés Research, Consultancy and

Extension

177 Majority (87.72 percent) TEIs mentioned the appima of best practices in
Research, Consultancy and Extension. The bestgeadch Promotion of Research
were- Organised seminar by a few (3.51 percentyTBilalogue mode of seminar
instruction in a few (1.75 percent) TEls; a few7@ percent) TEls had provided
financial assistance to staff for attending sensharorkshops, and a few (1.75
percent) TEIs provided financial assistance tomoligs to organise a workshop.

178.Principal/ Teaching Faculty members from few (12.28rcent) TEls were
recognised Ph. D. guides, and six Teaching Faquitgued Ph.D. from a few
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(1.75 percent) TEls. A few (1.75 percent) TEIs hmdmoted Action Research
among the students and Teaching Faculty membeeshireg Faculty from a few
(5.26 percent) TEIs undertaken research projectiewA(1.75 percent) TEIs had
provision for financial help for pursuing researeind a few (1.75 percent) TEIls
had purchased good reference books for research.

179.The best Practices for key aspect Research anic®iidrhs Output by a few (1.75
percent) TEls were like- invited experts/ resoyreesons for sharing information;
made efforts for preparation of instructional miatein the local language;
provided outputs of action research projects to ph&ctice teaching schools;
conducted research in project-based learning arsdsiir management by the
student-teachers; undertaken Meta-analysis of AcResearch titles. Few (8.77
percent) TEIs had best practice Research and pthication.

180.The best Practices for key aspect consultancy tewaTEls were like- provided
Consultancy for TET and TAT, and provided consuites in the areas viz.,
Teaching Methodology, Language Proficiency, Comrmatnon Skills, Personality
Developments, ICT in Classrooms, School and TeaEmrancement Program,
and Editing and Translation.

181.Different Extension Activities organised as Besiqtices by many (31.58 percent)
TEIs. Adult Literacy Campaigns were Organised lbgva (5.26 percent) TEls, and
Academic help to schools/ colleges were organised few (3.51 percent) TEIs.
A few (1.75 percent) TEIs had organised activitiks distribution of educational
material to the local community children; estabigmt of Library for senior
citizens; 'HELP THE NEEDY' Program; Community pmige by students; two
awards offered for qualitative research work; Exgbsstudents to social
requirements for acquiring work experience in tieédf and extension activity for
Sarva Shiksha Abhiyan. Few (10.53 percent) TEIs loaganised various
Extension Activities. The PTR of a few (1.75 petgérEls suggested exposure to
students to social requirements for acquiring wexkerience in the field. Few
(7.02 percent) TEIs had organised awareness progesm

182.As the best Practices under Collaborations, fewd2(7percent) TEls had
established coordination with local NGOs or agemde organise social and
extension activities, while a few (1.75 percent)sTkad established linkages with
local schools. A few (1.75 percent) TEIs had essabd linkage with the World

Computer Exchange programmme.
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183.Few (12.28 percent) TEls did not have adopted Bwsictice or yet to be
developed in Research, Consultancy and Extension.

Findings of the Institutional Strengths for Criterion- Ill: Research, Consultancy

and Extension

184.A few (1.75 percent) TEIs had research cultureivagbarticipation of Teaching
Faculty in research activities, and M.Ed. Dissastatguidance. A few (1.75
percent) TEIs had publications of many books anpkma

185.A few (1.75 percent) TEIs had undertaken commuretgted activities, adopted
backward areas under Community Outreach Program, pamticipated in the
‘Read Guijarat’ for quality enhancement in Primach&ols of District.

186.A few (3.51 percent) TEIs had the availability @fot schools run by the same
Managing Trust. A few (1.75 percent) TEIs had goedworking with schools;
conducted practice teaching sessions in reputegbts;hactive professional links
with the affiliating university; clout in the univgty, and good public relationship.

Findings of the Institutional Weaknesses for Criteron- 1ll: Research, Consultancy

and Extension

187.Few (10.53 percent) TEIs lacked research compouatitire; a few (5.26 percent)
TEIs were not satisfactory/ to be strengthenedarebeculture and a few (5.26
percent) TEIs lacked research/ projects. A few J1pércent) TEIs were not
oriented in action research and did not provideosupe to research methodology.
Few (7.02 percent) TEIs did not receive researemtgrfrom funding agencies,
and a few (1.75 percent) TEls lacked research tatiem.

188.Few (8.77 percent) TEIs had limited Research ardigation, and a few (1.75
percent) TEIs were needed to publish annual magaama journals. A few (1.75
percent) TEIs had poor input in research and ctenscy; a few (5.26 percent)
TEls had lack of research activities and consulta®evices; a few (1.75 percent)
TEIs had weak consultancy arrangement, and a febd (Bercent) TEIs had no
formal consultancy and collaboration. A few (1.7#rqent) TEIs were needed to
be strengthened extension activities, whereas g3év percent) TEIls had limited
extension activities

189.A few (1.75 percent) TEls had weakness of abserfc&allaboration and
Research; no Collaboration, Research and Consyltamnd inadequate
collaboration and linkages. A few (3.51 percent)sliacked formal collaborations

and linkages with state and national level orgdiuisa and few (7.02 percent)
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TEls lacked collaborations with state, nationatitnges and linkages. A few (1.75
percent) TEIs were needed for a more dynamic prea&ngagement with the
school system and community.

Findings of the Institutional Opportunities for Criterion- 1ll: Research,

Consultancy and Extension

190.A few (3.51 percent) TEIs had a scope to introdwsearch programmes. A few
(1.75 percent) TEIs had the opportunity to develegearch competence among
the faculty; conduct research and action reseamctrease contribution to
educational research, and introduce research etemamto institutional
functioning. A few (1.75 percent) TEIs should takenagement's help for
financing research projects, and opportunity fatitantional research projects. Few
(10.53 percent) TEIs had the opportunity to utilgeulty potential to augment
resources through funded research projects. Teqdbaculty from a few (3.51
percent) TEls might have undertaken major proje&téew (1.75 percent) TEls
had opportunity for promotion of research and pation.

191.Few (10.53 percent) TEls should be developed palépkpertise for consultancy.
A few (1.75 percent) TEIs had opportunity to forisal and systematize
consultancy and extension activities. A few (1.7&rcpnt) TEIs could be
undertaken Consultancy, and a large number of Gué&sttired faculty could
provide consultancy.

192 A few (3.51 percent) TEIs had scope for startingm@unity extension
programmes; undertaken more extension activities]l bBroadened extension
services. A few (5.26 percent) TEIs had opporturity involve students in
community development/ extension activities. A feéw75 percent) TEIs had the
opportunity to emphasise outreach programmes; ¢amse extension services
directed at neighbouring schools & communities, addpt a village for outreach
activities. A few (3.51 percent) TEls had more scdmr extension activities and
organised projects for the rural community. A felw76 percent) TEIs had better
opportunity to focus on regular extension actigitiand a few (1.75 percent) TEls
had the opportunity for better engagement of tesni@ outreach programmes of
social relevance to enrich their training and dgoggisonality.

193.A few (5.26 percent) TEIs had opportunity for esitdbing linkages with other
institutions of teacher education. A few (5.26 pety TEIs had scope for

developing collaboration with NGOs and other prsi@sal organisations. A few

763



(1.75 percent) TEIls had the opportunity for linkageéh NGOs and local bodies to
uplift the rural and tribal population. A few (1.f%ercent) TEIs had scope for
collaboration with NGOs and Stakeholders. A few7%l.percent) TEIs had
opportunity to strengthen the academic partnerghiigw (1.75 percent) TEIs had
good support from practicing schools and otherllotgtitutions, which could be
used for collaboration.

194.Few (10.53 percent) TEIs had more scope for cagrgint research activities, and
a few (1.75 percent) TEIs had scope to establiRbsearch Center in Education &
Start ECCE courses.

Findings of the Institutional Challenges for Criterion- 1ll: Research, Consultancy

and Extension

195.Many (31.58 percent) TEIs had challenge for proowgtistrengthen research
culture along with professional development in av f€3.51 percent) TEls;
encouragement for early acquisition of Ph.D. detsemajority of teachers from a
few (1.75 percent) TEIs, and establishment of @aeh unit by a few (1.75
percent) TEIs. Few (12.28 percent) TEIs had chg#en getting funds for major
and minor projects from Government agencies. A {81 percent) TEIs had
challenge in undertaking research projects anduttamy services.

196.A few (1.75 percent) TEIs had challenges for calasuly development; and
collaboration and consultancy with professionabmigations.

197.A few (1.75 percent) TEIs had challenge for extagdihe outreach of college
programmes; providing in-service training to teashi@ practicing schools, and
rural upliftment

198.A few (1.75 percent) TEIs challenged greater irdgoa with the affiliating
university and other educational institutions. FéW2.28 percent) TEIs had
challenge for the establishment of Collaboratiothvather institutions/ agencies/
organisations. Some (19.30 percent) TEIs had adgde in developing
collaboration/ linkages with State, National andetnational organisations,
execution of MoU, and collaboration with NCERT, NETetc. from a few (1.75
percent) TEls. Few (10.53 percent) TEls had chg#erestablishing collaboration
with relevant Agencies, whereas a few (3.51 pejcdiils had challenges
establishing collaboration with more relevant agesicA few (1.75 percent) TEIs
had challenges collaborating with NGOs in ruralaarand providing linkages for

research with apex bodies in India and abroad.
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199.A few (1.75 percent) TEIs were needed to be reseghas a Research Center by
the Affiliating University; to make the college anter for educational research,
and to set up new agenda for research and innovattiacher education.

Recommendations for Criterion-lll: Research, Consulancy and Extension (Key

Aspect no. 2.3.1 and 2.3.2)

200.Few (8.77 percent) TEIs might be strengthened/moed in Research culture,
where a few (1.75 percent) TEIs ensure qualityoactiesearch; and utilse the
available intellectual capital.

201.Many (26.32 percent) TEIs might be developed Rebeamulture, i.e., by
encouraging faculty for undertaking major and mimesearch projects from
various funding agencies in few (7.02 percent) THIg forming research
Committee and undertaking Action research and MiMajor Research Projects
and organising national/international seminars ifewa (5.26 percent) TEIs; by
introducing Masters programme in Education in a f@w5 percent) TEIs; by
taking pro-active steps like a research-orientdataty, training workshops,
incentives, ongoing research project in a few (h&&ent) TEIs; and by forming
research Committee and providing some seed moneypreparing research
projects in a few (5.26 percent) TEIs.

202.Many (47.37 percent) TEIs might be encouraged Fady undertaking funded
major and minor research projects, including efféotr innovations; and by taking
a project on an educational problem relevant tactivdext in a few (1.75 percent)
TEIls. Few (7.02 percent) TEIs might be involved utgcin research activities.
Some (14.04 percent) TEIs might be encouraged #adal pursue doctoral
research.

203.A few (1.75 percent) TEIs were to be establishesaech units and be organised
National and International seminars, conduct lastihal research projects; and
encourage Faculty by organising initiatory learningaining activities in
educational research like- course lectures, andtdgpns to workshops.

204.A few (1.75 percent) TEIs were to be undertakeniokctesearch by faculty to
improve institutional functioning and classroom gqtiges on issues like Content
pedagogic analysis, Learner-centered pedagogy a&ftbdRon on one’s daily
classroom teaching.

205.A few (5.26 percent) TEIs might be trained Faculty Action Research
Methodology. Few (7.02 percent) TEls were to beoaraged students to conduct
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some action research, including faculty from a f@w5 percent) TEIs. A few
(1.75 percent) TEIs were to be introduced in treeaech element in all aspects of
institutional functioning and use the findings twther institutional quality.

206.Many (43.86 percent) TEIs might be encouraged Facid publish papers/
research papers in reputed journals, which inclymédication of standard books;
papers in books; and encouragement for more toighubesearch papers and
author standard books from a few (1.75 percents;Ta&itd more publications from
a few (3.51 percent) TEls.

207.A few (1.75 percent) TEls were recommended to Sdragulty to review recently
published books on teacher education and sharehigmntheir colleague.

Recommendations for Criterion-lll: Research, Consulancy and Extension (Key

Aspect no. 2.3.3, 2.3.4 and 2.3.5)

208.A few (5.26 percent) TEIs could be initiated Comsnty services. A few (3.51
percent) TEIs could be taken up Consultancy sesvaned could be generated
funds. A few (1.75 percent) TEIs were recommendead dstablishing formal
Consultancy service to improve the relationshighvgithools and community; for
publicizing the expertise available in the colleg@ Consultancy services;
publicizing specialisations of the Faculty for imal resource mobilisation; and
motivating to undertake Consultancy service witprapriate incentives.

209.A few (1.75 percent) TEIs were to strengthen redeacumen by encouraging
school teachers to conduct action research progemmi®ome (21.05 percent)
TEIs were to be organised Extension activities, rehee few (1.75 percent) TEls
were to be organised for nearby village or slum Wweell-planned holistic
community development; and to be carried out pldnsgstematic approach and
to be adopted a cluster of contiguous habitationgdrrying out continuously like
literacy, health, environment, development workg anfew (3.51 percent) TEls
were to be organised research and training of $¢dkaohers for State government
programmes; and to be organised INSET programmeseighbouring schools;
and few (7.02 percent) TEIs might be organisedelwvise education programmes
for the school teachers.

210.A few (3.51 percent) TEIs were to be provided Esten activities planned
systematically for sustained community engagemedtiategration with academic

learning. Few (7.02 percent) TEIs were to be adbpteResult-oriented extension
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activities, while a few (3.51 percent) TEIs wereammended to focus on literacy
and continuing education programmes.

211.A few (5.26 percent) TEIs could be strengthenedgbsl-directed and focused
extension activities to achieve results. A few §lpercent) TEIs were to be
students encouraged to participate in social sefWSS, games and sports; and in
various intercollegiate and extension activities.

212.Few (12.28 percent) TEIs were to be establishedd&wec collaborations, where
the collaboration might be established with unitEs/ institutes of repute by a
(1.75 percent) TEI; with academic institutions bfl&5 percent) TEI; with NGOs
and outside agencies by a (1.75 percent) TEI; witbong NGOs and foreign
educational institutions by a (1.75 percent) THid avith state and international
level by a few (5.26 percent) TEIs.

213.A few (1.75 percent) TEIs were to be used Phygcakimity of university center
for better research collaboration. A few (1.75 peiy TEIs had initiated an
International MoU, which was to be encouraged dafappear for TOFEL and
GRE examinations.

214.A few (1.75 percent) TEIs were to be initiated @bbirative ventures with formal
MoU with good colleges- institutions and statejoradl level organisations. A few
(1.75 percent) TEIs were to be set up more natiandlinternational linkages and
Collaborative ventures to be initiated with formdloU with good colleges-
institutions and state, national level organisation

5.4.4Criterion- IV: Infrastructure and Learning Resource s

Key Aspect no. 2.4.1 Physical Facilities for Learmig

215.A few (5.26 percent) TEIs had Green Campus. A féwq percent) TEIs had
rented buildings since 1971, and a few (1.75 péjycditls had physical
infrastructure on lifetime lease. A few (3.51 peryeTEls functioned in an
independent building; a few (3.51 percent) TEls hadspacious and well-
constructed building, and a few (1.75 percent) Tidsl scope for only vertical
expansion of the building.

216.A few (5.26 percent) TEIs had sufficient spacetfa course transaction, whereas
a few (1.75 percent) TEls had created more faedififter first accreditation. The
available infrastructure facilities were optimalltilsed by few (7.02 percent)
TEls, whereas another few (7.02 percent) TEIs didutilse optimally. The timing
of a few (1.75 percent) TEls was observed from 821 to 6:30 pm.
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217.The Peer Teams of some (21.05 percent) TEls hationed the size of the built-
up area, and Peer Teams of few (12.28 percent) ifielstioned the size of the
Plot/ campus area, where the area did not comp#neNZTE norms. A few (1.75
percent) TEIs were four-storeyed buildings, a féwR26¢ percent) TEIs were three-
storeyed, whereas a few (3.51 percent) TEls wetbldestoreyed. A few (1.75
percent) TEIs were shared with five colleges.

218.All infrastructural facilities in many (38.60 perag TEIs were adequate, sufficient
or well-equipped.

219.Majority (73.68 percent) TEIs had specified adeguatfficient or well-equipped
infrastructural facilities, i.e., some (24.56 pemwe (21.05 percent), (19.30
percent), (19.30 percent), (15.79 percent) TEIls Gacdhputer laboratory, Science
laboratory, good quality furniture in spacious Gla®ms, Psychology laboratory,
Education technology laboratory respectively; aegv f(10.53 percent), (8.77
percent) and (7.02 percent) TEIs had respectivélyadoratories, Common room
for boys and girls and Assembly hall.

220.A few (5.26 percent) TEIs had adequate Canteen, pdten laboratory with
internet facility, Hostel facility for boys and &ir Hostel facility for girls and
Playground facilities.

221 .All infrastructural facilities in few (12.28 percgnTEls were inadequate,
insufficient or unequipped. Many (49.12 percent)lsTead specified inadequate,
insufficient or unequipped infrastructural facei, i.e., Psychology laboratory and
Science laboratory respectively in some (17.54gwjcand (17.54 percent) TEIS;
Educational technology laboratory, two classroomsd aall Laboratories
respectively in few (12.28 percent), (8.77 percemd (7.02 percent) TEls; and
Sports and games facilities in a few (5.26 perceatk.

222 A few (1.75 percent) TEI had inadequate, insuffitier unequipped facilities, i.e.,
Equipment and facilities for various experimentsri$<scommon room; Hostel
facilities for boys and girls; Infrastructural fates for academic and CCA;
Instructional infrastructure; Number of toilets amndater points; Laboratory
equipment for ET; Language laboratory; Lecture repiibrary space without
automated; Methods labs; Playground for games; UResocenters; and Other

facilities.

768



223.Many (36.84 percent) TEIs had shared infrastrucama other facilities with other
institutions, where few (12.28 percent) TEIls hadret all infrastructure and other
facilities, and some (24.56 percent) TEIs had share or more facilities.

224.Some (21.05 percent) TEIs needed or had yet tadmexl the Infrastructural or
facilities. Few (7.02 percent) TEIs needed fa@$tifor differently-able students
and a few (3.51 percent) TEIs needed Sports ancegdatilities. A few (1.75
percent) TEIs needed or yet to be created infretstral and other facilities, i.e.,
Essential labs; Hostel facilities for boys; Langeidgb; Additional facilities like
Gym, Swimming Pool, Auditorium; Own Independentrasitructure facility; and
Separate health center having physician of thelinehhics in its neighbourhood.

Key Aspect no. 2.4.2 Maintenance of Infrastructure

225.Majority (66.67 percent) TEIs had provision for Byed allocation for maintenance
and various activities. Many (35.09 percent) TEddl ladequate Budget allocation,
where few (12.28 percent) TEIs had allocation fidanagement, and a few (1.75
percent) TEIs had made allocations for various/as.

226.Many (33.33 percent) TEIs had noted just ‘Budgétcaltion’, where few (8.77
percent) TEIs had Budget allocation for maintenaoicafrastructure, and a few
(1.75 percent) TEIs had made for campus expansion.

227.A few (1.75 percent) TEIs incurred maintenance exgeare from the central pool
and a few (1.75 percent) TEls had provision of #&cent grants from the
government and 25 percent grant from the ManagingtTfor development and
maintenance.

228.A few (3.51 percent) TEIs had no specific Budgébation for maintenance of
infrastructure, but the Management contributed veien required. A few (1.75
percent) TEIs had Budget provision for maintenarce,allocation needed to be
enhanced. An adequate budget from a few (1.75 pBrdé&cls was yet to be
allocated for infrastructure maintenance. A few2€.percent) TEls needed
sufficient budget allocation for maintenance. A f€w75 percent) of the TEls
from did not allocate Budget for each facility,.j.€Computer and other lab
facilities; New books and journals; and Computerd kibrary.

229.A few (1.75 percent) TEIs had maintenance fronliafing universities, and a few
(1.75 percent) TEIs maintained building and infnastiure by the government.

230.A few (3.51percent) TEIs were dependent upon theddang Trust for building

maintenance, whereas a few (1.75 percent) TEls weegled to be received the
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Budgeted funds for maintenance; and a few (1.78eoe)y TEIs were yet to be
mobilised sufficient funds for maintenance. Few.§Bpercent) TEIs had utilsed
allocated funds for maintenance, and a few (3.5tqme) TEls had fully utilsed
the grants received from the State Government &a@.U

231.Some (21.05 percent) TEIs had proper/satisfactant@nance of Infrastructural
facilities, whereas a few (5.26 percent) TEls hadasional/ poor/ inadequate
maintenance of infrastructure, and some (15.79go¢Yd Els needed maintenance
of infrastructure facilities. A few (1.75 perceiittls were in a rented building.

232.Students and the faculty members of a few (1.7%5guey TEIs had a sense of
belongingness to their TEI, whereas a few (1.76gm@) TEIs were needed to look
after the maintenance by the students and Trust.

233.Some (14.04 percent) TEIs had good, satisfactdegspng or well cleanliness and
ambiance, whereas a few (1.75 percent) TEls were tgebe developed
surrounding ambiance. Few (10.53 percent) TElsrhaohtained their campus as
eco-friendly; a few (1.75 percent) TEIs had gocghaliness; a few (5.26 percent)
TEIs had kept their campus clean and green, areva(f.75 percent) TEls had
appreciable cleanliness of the surroundings.

234.Few (5.26 percent) TEIs had made efforts to makepcs pollution-free and
peaceful, while few (7.02 percent) TEIs were yebéomaintained the cleanliness
of their campus.

235.The facility required in a few (1.75 percent) ThElsre strengthen library system
for proper utilsation, adequate library system fooper utilsation, Hostels,
strengthen the use of Computer lab by facultiegriet facility, replacement of
furniture, Laboratories, playfields upgradationangport facility and safety
measures.

Key Aspect no. 2.4.3 Library as a Learning Resource

236.A few (1.75 percent) TEIs had an adequate librpuychased big amount of books
for the library; and availability for meager funfids books for the library, whereas
a few (3.51 percent) TEIs were needed budgetaryigiom. A few (1.75 percent)
TEls had remained library open from 9.00 am to @@®0on all working days.

237.A few (1.75 percent) TEls had properly and nicelgpthyed new arrivals in the
library, whereas a few (5.26 percent) TEIs needeger classification of books.

A few (1.75 percent) TEIs contained surveys of Edional Research reports, only
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back volumes of journals available, some rare baokke Gujarati language, and
a very poor number of reference material.

238.Few (8.77 percent) TEIs needed to be increasesiremngthened reference books
and journals, and a few (5.26 percent) TEIs nedddae maintained or updated
library. A few (5.26 percent) TEls were yet to beubscribed to
educational/research journals; a few (1.75 percémi)s did not subscribe to
current journals, and a few (1.75 percent) TEI®eosubscribed to more national
and international journals.

239.Many (28.07 percent) TEIs had availability of Boo&nk facility, whereas a few
(5.26 percent) TEIs did not have.

240.Few (7.02 percent) TEls had provided open accesbtits, whereas few (8.77
percent) TEIls did not have.

241.Few (7.02 percent) TEls had availability of INFLIBN facility; and a few (3.51
percent) TEIs had availability of DELNET facilityvhereas a few (5.26 percent)
TEls yet to be created access to INFLIBNET/ DELNBRIT facilities.

242.Some (21.05 percent) TEIs had availability of Intgrfacility, whereas few (10.53
percent) TEIs did not have.

243.Few (10.53 percent) TEls had a fully automatedlhjgra few (3.51 percent) TEls
yet to be made functional; few (7.02 percent) THEEd in the process of
automation; some (21.05 percent) TEIs had madeapparautomated, whereas
many (35.09 percent) TEIs did not have computerisadtomated or yet to be
done it.

244 Few (8.77 percent) TEIs had a photocopying fagilitliereas few (12.28 percent)
TEls didn’'t have. Few (7.02 percent) TEIs had adégueading room facilities for
students, while it was needed to be improved bgva (3.51 percent) TEls. Few
(7.02 percent) TEIs had sufficient reading spadesreas few (12.28 percent) TEIs
had for a limited number of students.

245 A few (1.75 percent) TEIs had full-time librariaresfew (3.51 percent) TEIs had
gualified and experienced librarians; and someO& percent) TEIs had qualified
librarians, whereas a few (5.26 percent) TEls ditthave qualified librarians.

246.A few (5.26 percent) TEIs had library advisory coittees, whereas few (8.77
percent) TEls did not have. A few (1.75 percent)lsTRad taken care of the
purchase of books and journals and the maintenagcthe Library advisory

committee.
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247.Some (14.04 percent) TEIs had availability of Textks, where few (12.28
percent) TEIs had 6,753 textbooks. The maximum rexrabtextbooks was 2,551,
and the minimum was 222.

248.Some (21.05 percent) TEIs had availability of Refee books, where eight (14.04
percent) TEIs had 16,931 Reference books. The marimumber of Reference
books was 6,456, and the minimum was 215. A fe®S(percent) TEIs had many
reference books, whereas a few (1.75 percent) hi&dsnadequate.

249.Majority (75.44 percent) TEIs had books in thedioes, where 41 (71.93 percent)
TEIs had more than a total of 3,60,983 Books. Ttimum number of books
was 23,988, and the minimum number was 2,461. A(feWs percent) TEls had
booked as per UGC norms.

250.Few (8.77 percent) TEIs had Encyclopedia, wheteagncyclopedia in few (7.02
percent) TEIs were 45. The maximum Encyclopediae\#®&, and the minimum
was 6.

251.Many (40.35 percent) TEIs had availability of Mag&s, where many (29.82
percent) TEIs had a total of 288 Magazines. Theimam Magazines were 29,
and the minimum was 3. A few (1.75 percent) TEIlsl lsa good amount of
Magazines, and a few (1.75 percent) TEIs had seMegazines in Library.

252.A few (3.51 percent) TEIs had 4 Dailies, and a f@&b1 percent) TEIs had
Adequate Dailies. A few (3.51 percent) TEIs hadZ8,Volumes, which included
9878 and 6439 Volumes.

253.Most (52.63 percent) TEIs had subscribed Jourdiny (45.61 percent) TEls
had subscribed to more than 155 Journals, wherengb@mum Journals were 15,
and the minimum was two.

254.Some (15.79 percent) TEIs had 73 Indian/ Natiomairdals, where maximum
Journals were 18, and the minimum was two. A fevbi3percent) TEIs had
subscribed total of 13 International Journals. & f@l.75 percent) TEIs had a
maximum of 12 International Journals. Few (7.0Zprt) TEIs had Back volume
Journals, where a few (5.26 percent) TEIs had 7&@&kBolumes. The maximum
Back volume Journals were 499. A few (1.75 perc€BRts had online journals.

Key Aspect no. 2.4.4 ICT as Learning Resources

255.A few (1.75 percent) TEIs had offered two compuwseopurses on computer

literacy for all; a few (3.51 percent) TEls hadesfd Computer in Education as an
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optional subject, and a few (1.75 percent) TEls aftered Information
Technology in Education as an optional, but setebteall students.

256.Majority (92.98 percent) TEIs had availability ob@puter facilities, where a few
(1.75 percent) TEIs had adequate and updated; Ted2 (percent) TEIs had with
LAN; few (7.02 percent) TEIs had shared computdsotatory with other
institutions; a few (3.51 percent) TEIs had prodideomputer facilities to all
faculty members and students; and a few(1.75 pBréé&iis had provided personal
computers to all faculty members and supportingsunvhereas a few (3.51
percent) TEIs had unavailability of adequate corapfécilities.

257.A few (3.51 percent) TEIs had utilsed computerlitees by Students and faculty
members, whereas a few (1.75 percent) TEIs needee tised Computer facilities
by Students and faculty members.

258.Many (33.33 percent) TEIls had different types afipment and ICT gadgets, and
ICT facilities in few (7.02 percent) TEls were iragiate or needed improvement.
Few (7.02 percent) TEls had open ICT facilities bmth students and faculty
members.

259.Few (7.02 percent) TEIs had provided training far tise of ICT as a teaching and
learning resource. ICT was used by few (8.77 pdéjc€kls in the teaching-
learning process, whereas few (7.02 percent) Te#sled ICT integration with the
teaching-learning process. Some (17.54 percenty THeeded improvement for
ICT use in teaching-learning, where few (8.77 petlc&@Els had limited their use
to prepare some PowerPoint presentations only.

260.A few (1.75 percent) TEIs had developed a very ghadguage laboratory,
whereas a few (1.75 percent) TEIs had establishednguage laboratory after
accreditation. Few (7.02 percent) TEIs were neddele established Language
laboratories.

261.A few (1.75 percent) TEIs were connected with a RlVinternet facility on
Campus, whereas a few (3.51 percent) TEIs had nbiWinabled Campus. A few
(3.51 percent) TEIs were needed to be providedudesits adequately. Few (7.02
percent) TEls were yet to be made available inrternet facility to students and
teachers at large.

262.A few (3.51 percent) TEls had a hall equipped wtjuipment and gadgets, and a
few (1.75 percent) TEls had an ICT hall with a Nukdia system. A few (1.75

percent) TEIs had classrooms with Smart/ InteractBoard/ LCD projector,
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whereas a few (3.51 percent) TEIs were yet to leated Smart Classroom
facilities. A few (1.75 percent) TEIs were needegation of digital library using
SOUL database; and efforts to make paperless office

263.A few (1.75 percent) TEIs had given work to studefdr preparation of two
digital lessons; and a few (1.75 percent) TEIs werbe properly introduced the
Digital lesson planning, whereas a few (3.51 pdjc€kls were to be given ICT
based lessons by students.

264.Majority (92.98 percent) TEIs had more than 1225n@oters, where more than
579 computers were with Internet facilities. Soni&.Q4 percent) TEls had
computer laboratories with more than 235 computbrg, not mentioned the
availability of Internet facilities. Computer laladory of many (49.12 percent)
TEIs had more than 697 computers, where Interregiitfawas available in more
than 417 computers. Some (19.30 percent) TEls lad than 179 computers, and
more than 175 had Internet facilities.

265.Peer Teams of many (33.33 percent) TEIs had obdethre availability of
different types of equipment. Some (17.54 perc&hiils had an LCD Projector;
some (14.04 percent) TEls had an OHP, and a fe28 (&ercent) TEls had Audio-
Visual Aids. A few (3.51 percent) TEIs had a TV,v&D/DVD Player, three
Computers in the office and other places, and Hueters. A few (1.75 percent)
TEls had 29 Laptops, seven Computers, three LCDe&mos, two TVs, two
Scanners, two Smart Boards, a Radio, a Slide Roojexr Sound System, a Public
address system, CDs, a CD player, a CD ROM, a DMep, a Computers in the
office and other places, a Laptop, a Printer, at@lig¢amera, an Audio recorder,
Computer-aided teaching materials, Green boardotret ICT equipment. So the
TEls did not have availability of enough equipment.

Key Aspect no. 2.4.5 Other Facilities

266.A few (1.75 percent) TEIs had pollution-free, nefsge, green environment rural
location; spacious lawns in the Campus; Botanieatlgn; and Continuous efforts
for beautification of the Campus.

267.A few (1.75 percent) TEls had Student Amenity Cerddequate support facilities
for recreational and other activities; college st and District level competitions
organised by SAPTDHARA,; and awards and recognifichieved by students in
various cultural and literary activities at theeninstitutional level and inter-

university youth festivals.
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268.A few (3.51 percent) TEIls had various audio-visiaailities/ materials available
on school subjects, and a few (3.51 percent) Thts used audio-visual facilities
and materials. A few (1.75 percent) TEls had CCTDs, TV, VCD, OHP, Film
slide projector, Power back up facility, all modegadgets, Tachistoscope,
Telephone facilities and ATM.

269.A few (1.75 percent) TEIs had open access fadglitrethe library, Book bank,
Computer center, well-equipped Computer laboratbgnguage lab, and well-
equipped Psychology laboratory.

270.Few (12.28 percent) TEIs had multipurpose halls daily prayer, seminars,
conferences, whereas a few (3.51 percent) TEIsvediemaintained halls.

271.A few (1.75 percent) TEIs had rooms for learningdeds for teaching, the latest
technology-equipped classroom, and a counselliogiro

272.A few (5.26 percent) TEls had a Workshop room. K8W7 percent) TEls had
satisfactory sports and games facilities, includingports academy. Few (5.26
percent) TEls had a playground where a playgrouasl nented.

273.Some (21.05 percent) TEIs had Canteen facilities)es(15.79 percent) TEIs had
adequate/ good toilet facilities, and few (7.02cpet) TEIs had Transport
facilities. A few (5.26 percent) TEls had healtrtilides, where a few (1.75
percent) TEIs had free health facilities from umsiy health centers.

274.Few (10.53 percent) TElIs had a Common room forsgwhereas few (8.77
percent) TEls had Common rooms for boys and dghtsy (10.53 percent) TEls
had restrooms. Some (22.81 percent) TEIs had hiastidities for students/ boys
and girls.

275.A few (1.75 percent) TEls had a Hostel facility &taff; a few (1.75 percent) TEIs
had residential accommodation for teaching and teanhing staff, and a few
(1.75 percent) TEIs had provision for a Guest room.

276.Many (46.61 percent) TEIs had shared other faedjtiwhere a few (1.75 percent)
TEIs had all shared facilities; a few (1.75 peryenEls had shared common
facilities, and a few (1.75 percent) TEls had stidndérastructure facilities.

277.Few (10.53 percent) TEls had sports facilities ahared basis; few (7.02 percent)
TEIs had shared Common room for girls, and a fe@qpercent) TEls had shared
Auditorium. A few (1.75 percent) TEIs had sharediliges, i.e., boys' hostel,

Language laboratory, playground and generator.
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278.A few TEIls needed to be improved Toilets facilifiesd needed to be upgraded
Canteen facility. Auditorium and Seminar Hall ifeav TEIs were needed to be
strengthened. A few TEIs were needed to be improvedRestrooms facilities for
girls and boys; scope for improvement of girls’ Goon room facility; and needed
to be upgraded the Hostel facilities for boys amks.g

279.A few (3.51 percent) TEIs needed to be paid atbento college ambiance. Few
(12.28 percent) TEIs were required to be improw&déngthened in sports and
games facilities, and few (7.02 percent) TEIs ndette be improved health
facilities.

280.A few (5.26 percent) TEIs were needed to be estabdi properly and a well-
equipped Psychology laboratory; and a Computerriaboy in a few (3.51
percent) TEIs. Maintenance of Science laboratora ifew (3.51 percent) TEls,
Geography laboratory in a few (1.75 percent) TEld &echnology laboratory in a
few (1.75 percent) TEls were needed.

281.A few (3.51 percent) TEIs needed to be improvedet®ifacilities; and upgraded
Canteen facility. Auditorium in a few (1.75 percem€ls and Seminar Hall in a
few (1.75 percent) TEIs were needed to be strengtheA few (3.51 percent)
TEIs were needed to be improved the Restroomsitiesiffor girls and boys. A
few (1.75 percent) TEIs had scope for improvindsgi€ommon room facilities,
and a few (1.75 percent) TEIs were needed to beadpg to Hostel facilities for
boys and girls.

282.Some (14.04 percent) TEIs had no Canteen fachigyv (12.28 percent) TEls had
no Health facility/ health center facility. A fe\8.61 percent) TEls had no facility
for physically challenged students; a few (1.75cpet) TEIs had no separate
cubicle facility for teaching staff.

283.A few (1.75 percent) TEIs had no facilities, i.&agilities for conducting co-
curricular activities, Methods' Laboratories, Ladtory facilities, and Language
laboratory. A few (3.51 percent) TEIs had no Sptatslities, whereas a few (1.75
percent) TEIs had no playground.

284.Some (17.54 percent) TEls did not provide hostellifees to girls and boys/
students, and a few (3.51 percent) TEIs had ncehtastility for boys. A few (5.26
percent) TEIs had no Common room for boys; a fewqJercent) TEIs had no

Common room for students, and a few (1.75 percBBty had no Guesthouse. A

776



few (1.75 percent) TEIs had inadequate faciliti¢ssRestroom or number of
Toilets.

285.Few (10.53 percent) TEIs had no facility for Tramspand a few (1.75 percent)
TEIs had no facility for issuing bus passes fromttlansport authority.

Key Aspect no. 2.4.6 Best Practices in the Developnt of Infrastructure and

Learning Resources

286.The best practices in Physical Facilities were gr@ed clean Campus in few TEIs
(10.53 percent), including a few (1.75 percent) STHBlving an ashram-type
environment conducive for creative teaching andnieg. A few (1.75 percent)
TEIls had grooming medical plants in the botani@atgn by students and faculty,
and a few (1.75 percent) TEIs had spacious andGarfepus. Few (8.77 percent)
TEls had good infrastructure facilities.

287.A few (1.75 percent) TEIs had best practices of/jsion of good playground and
hostel; availability of good separate hostel fagifor boys and girls; Individual
rooms for faculty; adequate classrooms with propemtilation and sufficient
furniture; spacious lecture halls; modern gadgefsipped very good seminar
room; and use of space for methodology classeewA(L.75 percent) TEls had
the best practice of preparing week-wise and mursie- calendar for teaching,
free access to all facilities available on Campaisgd effective infrastructure
utilsation.

288.The best practices in Maintenance of Infrastructbiee management were like a
few (1.75 percent) TEIs were concerned to creaiesipal facilities of the TEI,
Managements of a few (5.26 percent) TEls were stnag making efforts for
mobilisation of funds for the development of TEhdaa few (5.26 percent) TEls
had an allocation of separate Budget for maintemafstitutional infrastructure.

289.The best practices in library as a Learning Resourere Book Bank facility in a
few (5.26 percent) TEls. A few (1.75 percent) ThEdsl invited publishers for book
exhibitions every year; automated library; suppertlibrary backup; and open
access facility in the library.

290.The best practices in ICT as Learning Resourcee Vileg- a few (3.51 percent)
TEIs had Computer labs in form of Digital Educatidearning Laboratory
(DELL). A few (5.26 percent) TEIs had Internet tams; a few (1.75 percent)

TEIs had In-house web resource materials within Glaenpus, and a few (1.75
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percent) TEIs had LAN facilities in college prenss@ few (5.26 percent) TEls
had LCD Projectors.

291.A few (1.75 percent) TEIs had used ICT facilitieg., use of ICT facility;
Optimum use of computer laboratory; utilsation @, OHP slide projector in
teaching practice session; use of teaching aidkem practicing lessons; instant
online communication; and training in the use ofaBivoard/ Interactive Board.

292 A few (1.75 percent) TEIs had offered a Certificab@irse on 'Society for Creation
of Opportunity through Proficiency in English’ (SEB); and organised a
periodical health camp for students.

293.Few (12.28 percent) TEIs did not implement bestcimas or were yet to be
developed in Criterion- 1V: Infrastructure and Leialg Resources.

Findings of the Institutional Strengths for Criterion- IV: Infrastructure and

Learning Resources

294.Few (8.77 percent) TEIs had well-maintained infiature facilities, where a few
(1.75 percent) TEIs had aesthetically good desidaeitities. A few (5.26 percent)
TEIs had adequate infrastructure; few (8.77 pejc€Ris had adequate campus
area for future growth/ expansion, and few (7.0Zceet) TEIs had good
infrastructure. A few (1.75 percent) TEIs had goadequate and independent
three-storey infrastructure, potential infrastruetu rich infrastructure, and
adequate facilities. Some (14.04 percent) TEls $tamred facilities, where few
(12.28 percent) TEIs had shared the facilities wistter institutions.

295.A few (1.75 percent) TEIs had enough open spacgdares and sports; separate
computer and Language labs; ICT support and badktya well-equipped ICT
lab; adequate computer facility, and Internet facil

296.A few (5.26 percent) TEIs had an eco-friendly eonment, while a few (1.75
percent) TEIs were located in hilly and tribal aredth vast open spaces. A few
(5.26 percent) TEIs had rural/ tribal locationsfedv (1.75 percent) TEIs had safe
and pollution-free natural location campus; spasiand well-built building in the
pollution-free and approachable safe campus, pofitftee institutional climate,
and ASHRAM type of location in a rural area.

297.A few (5.26 percent) TEIs were centrally locatetheve a few (1.75 percent) TEIs
existed in semi-urban areas had catered to thesnekdall class populations,
especially girls, and a few (1.75 percent) TEIsewgith many sister institutions in

the neighbourhood. A few (5.26 percent) TEIls wdrategically located in the
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city, and a few (1.75 percent) TEls were in a rdiiabon settlement town. Few
(7.02 percent) TEIs had a conducive environment léarning; a few (3.51

percent) TEls had a congenial atmosphere withouiteos of caste, creed, religion
or gender; a few (1.75 percent) TEls had multi-figcicampus with Good

retention, and a few (1.75 percent) TEIs had gaadl@mic ambiance.

298.A few (1.75 percent) TEls had dedicated Librarigmvhad kept the library up to
date within the given means. A few (3.51 perceri)sThad a good collection of
books in the library; a few (1.75 percent) TEIs fyaad library support and back
up; a few (1.75 percent) TEls had a library witht8COsoftware and e-materials,
and a few (1.75 percent) TEls had a library witfiisient space.

299.A few (1.75 percent) TEIs had extensive use of I@®sitive attitude towards
Integration of ICT, and teachers used audio-visigs.

Findings of the Institutional Weaknesses for Criteton- IV: Infrastructure and

Learning Resources

300.A few (3.51 percent) TEIs had weaknesses of a rerumation, which created
poor visibility of the institution or lack of wideexposure to knowledge forums
and resource institutions. A few (1.75 percent)slere in a rented building and
situated in a flood-prone zone.

301.A few (3.51 percent) TEIs had congestion due todther three courses in the
same building. A few (1.75 percent) TEIs had weakes in restricting working
hours and introducing new programmes because oédhauilding facilities with
sister institutions. A few (1.75 percent) TEIls tradtricted progress due to shared
infrastructure facilities with other Institutions.

302.Few (7.02 percent) TEIls lacked open space for studetivities, where a few
(1.75 percent) TEIs had highly limited physical apaand a few (1.75 percent)
TEIs had constructed space leading to congestidibriary and laboratories and
inadequate land resources for future expansion too.

303.A few (5.26 percent) TEls lacked space for expansfofew (3.51 percent) TEIls
lacked hostel facilities; Canteen, transport andtdiofacilities for boys, and a
language lab. A few (1.75 percent) TEls lacked legg and mathematics labs;
playground; sports facilities; own sports and ptaymd facilities; hostel and
transport facility; transport and health facilitieend transport facilities. A few

(1.75 percent) TEIs had availability of only Puliliansport bus facility.
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304.A few (5.26 percent) TEls had inadequate financiedources for building
expansion. A (1.75 percent) few TEIl had been retmtan the new building,
where the physical infrastructure was inadequatéevA (1.75 percent) TEls had
restricted the development process because okafaufficient resources.

305.Some (17.54 percent) TEls had inadequate facilitiesabs, and a few (1.75
percent) TEIs did not have properly equipped witktivbdological labs. A few
(1.75 percent) TEIs had inadequate numbers of Testise Psychology lab and
inadequate computer lab. Few (8.77 percent) THilsit@dequate ICT facilities; a
few (5.26 percent) TEIs had inadequate Internelitias, and a few (1.75 percent)
TEIls had poor broadband connectivity and non-aliita of Internet and power
back up.

306.A few (5.26 percent) TEIs had inadequate and poortyanised / maintained
infrastructure, and a few (1.75 percent) TEls hau proper building and
equipment maintenance. A few (1.75 percent) TEIsl hderutilsation of
available human and physical resources; a few (Jeicent) TEIs had
underutilsation infrastructure/ physical resourcasgd a few (1.75 percent) TEls
had underutilsation of laboratories.

307.Few (8.77 percent) TEIs had weakness of inadedigey facilities, and lack of
automation/ computerisation of library. A few (3.pércent) TEIs had absence of
qualified librarian and automation of the librady.few (1.75 percent) TEIs had
absence of librarian and poor support servicesherstudents, and a meager sum
for library books. A few (1.75 percent) TEIs hadakeess of no book bank; lack
of original standard reference books; requiremdnimmany standard books and
references; lack of necessary books, referred gsirrmagazines etc.; limited
library and e-learning resources; insufficient spaad furniture, and absence of
reprographic facility for students.

Findings of the Institutional Opportunities for Cri terion- 1V: Infrastructure and

Learning Resources

308.A few (1.75 percent) TEls had opportunity for fuooing in an educational
complex of ECE, primary and elementary and ashranods and PTC. A few
(1.75 percent) TEIs had scope to construct auditoriseminar hall, well-
furnished library, language lab and Smart classsoinfew (1.75 percent) TEIls

had opportunity to establish a separate Languabe La
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309.A few (1.75 percent) TEIs had the opportunity t@sgithen computer and Internet
facilities; and update psychology and science latooies. A few (1.75 percent)
TEIs had the opportunity to utilse the UGC grantomstruct a women’s hostel,
and utilse alumni and parents as potential sodorescademic and infrastructural
development. A few (1.75 percent) TEIs should bavigled book bank facility;
and establish a language laboratory and improvarljiservices.

310.A few (7.02 percent) TEIs had opportunity to intugd a Smart classroom; a few
(5.26 percent) TEls had opportunity to modernisdagegy through ICT, and a
few (1.75 percent) TEIs could be developed Compodsed Instructional
Packages.

311.Some (17.54 percent) TEIs had the opportunity tanapn utilsation of existing
ICT and ET resources in the teaching-learning m®@nd administration. A few
(1.75 percent) TEIs had opportunity to utilse reses of the other institutions of
the society for value addition in the professionampetencies of the teacher
trainees. A few (1.75 percent) TEls had the opputyuo utilse privately funded
institutions' privileges provided in rules and risgons.

Findings of the Institutional Challenges for Criterion- IV: Infrastructure and

Learning Resources

312.A few (3.51 percent) TEIs challenged owning an petelent building for the
college and providing more space for the librarg atassrooms. A few (1.75
percent) TEIs had challenges creating additionatsdor laboratories and other
instructional activities; acquisition of land forhysical activities required in
teacher education; and provision of facilities liedets, drinking water, and rest
rooms appropriately.

313.A few (1.75 percent) TEIs challenged establishimg kaboratories properly; and
arranging modern tools & techniques in the labayatbbrary & classrooms. A
few (3.51 percent) TEIs were challenged to enriatt develop a proper structure
for Science and Mathematics laboratories.

314.A few (1.75 percent) TEIs were needed to strengttemmnology support for
library and office; required to strengthen thedityr and laboratories and register
with INFLIBNET facility. A few (3.51 percent) TElshallenged the functional use
of the library and ICT as a learning resource.

315.Some (14.04 percent) TEIs had a challenge wittiogldo ICT integration in the

teaching-learning, where a few (1.75 percent) TiEdsl to appoint a qualified
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instructor and integrate with the curriculum goibgyond PPP. A few (1.75
percent) TEIs were needed to establish modern I@7/Bwl infrastructure. Some
(14.04 percent) TEIs had challenge for optimizatdriCT in teaching-learning,
and a few (1.75 percent) TEIs had challenge foinoph utilsation of the
available physical facility.

Recommendations for Criterion-IV: Infrastructure an d Learning Resources (Key

Aspect no. 2.4.1 and 2.4.2)

316.Few (7.02 percent) TEIs were to be expedite coattm, where a few (1.75
percent) TEls had recommended for expedite on owitdiBg; new building;
Independent building and good Physical infrastmectas per NCTE norms; and
separate campus. A few (3.51 percent) TEls weleetdeveloped Laboratories as
per NCTE norms for B.Ed.; a few (1.75 percent) Tikre to be enriched and
developed in proper structure Laboratories; anéve fL.75 percent) TEIs were
needed to be developed ET lab, Language lab, Pegphtab Methods lab, etc.,
as per the NCTE norms.

317.Few (8.77 percent) TEIs were needed to be strengtiiemproved Laboratories,
where a few (1.75 percent) TEls should be enricired to be made functional;
should be equipped with materials, equipment, aatirsy arrangements; to be
equipped proper furniture, especially the SciemzeRsychology lab; to be created
immediately additional space for the functional .uskny (33.33 percent) TEls
might be established Language laboratory, whemna(L.75 percent) TEls were
to be established at the earliest; to be estaldighth appropriate online and off-
line digital resources; and to be accessed to kenhyd in science and educational
technologies; and a few (3.51 percent) TEIs were bt established for
understanding education and future employment siend few (1.75 percent)
TEIls were to be updated Language laboratory.

318.A few (5.26 percent) TEIs might be established Mathtics laboratory; and a few
(3.51 percent) TEls might be strengthened Mathemdéiboratory. A few (5.26
percent) TEls were to be strengthened Science dadrgr A few (1.75 percent)
TEIs might be established Psychology laboratorg arfew (3.51 percent) TEls
might be strengthened Psychology laboratory. A {&w5 percent) TEI were to be
reorganised and upgraded psychology, Language @edce lab facilities and to
be made functional; and a few (1.75 percent) TEdsewo be established separate

laboratories for Science, Educational Technology Bducational Psychology.
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319.A few (1.75 percent) TEIs were to be provided ftes like- Modern storage
cabin facility for office on priority; better infedructure facilities to faculties and
students; reorganise sports and arts resourcersewith necessary upgraded
equipment, and organise academic activities usargety and range of schooling
facilities available in the campus.

320.Management of a few (3.51 percent) TEls were ttaken steps for augmentation
of the building and open space facility and takegent steps for augmentation of
the building and other infrastructure as per NCTdEms. A few (1.75 percent)
TEIs were to be augmented infrastructural and ucswnal facilities. Few (7.02
percent) TEIs were to be made the institutionaldig/ infrastructure disabled-
friendly.

321.A few (3.51 percent) TEIs were to be provided alwglipped multipurpose
hall/Auditorium facility. A few (1.75 percent) TElsould be optimally used
Language laboratory; could be optimally used Pskalaboratory; and needed
to be strengthened and optimally utilsed Sciencetechnology laboratory.

322.A few (1.75 percent) TEIs had recommended maintemaih infrastructure, i.e., to
be maintained Infrastructure; landscaping, beaatiidn and proper maintenance
of Campus; and organised, maintained and upgradeasiructure of especially
various labs.

323.A (1.75 percent) TEIs were to be kept the ideats \aalues of the founders intact,
followed by generation and mobilisation and suigalghgradation of resources and
infrastructure like furniture, equipment, instractal space. A few (1.75 percent)
TEIs were required to make concerted efforts taseore the heritage building and
its glory.

Recommendations for Criterion-IV: Infrastructure an d Learning Resources (Key

Aspect no. 2.4.3)

324.A few (1.75 percent) TEIs were to be provided aomjiscommittee and other
facilities like internet, reprographic, scannertat@ging and classification for the
library. Few (7.02 percent) TEIs were needed toirbproved/ strengthened in
Library facilities. Few (8.77 percent) TEIs could provided/ ensured book bank
facility. A few (1.75 percent) TEIs were to be pided modern storage cabin
facility for library on priority, enriched and upwa Library facilities, and

ascertained optimum use..
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325.A few (5.26 percent) TEIs were to be provided mgpace for Library, where a
few (1.75 percent) TEIs were needed more furnitare] a reading room. A few
(3.51 percent) TEIls were to be extended Libraryrigs; and needed provision for
optimal use of the library and other learning reses by creating good seating
space and ensuring proper allocation of periodsertimetable.

326.A few (1.75 percent) TEIs might be provided opecess facility to students; to be
relocated the library with provision for attachezhding room and open access
facility; needed improvement in for free and fregueaccess and Internet
connectivity; and to be ensured an adequate nuofommputers with Internet in
the library.

327.A few (3.51 percent) TEls might be added latestkscend journals in the library.
Few (8.77 percent) TEIs might be added more quaditgndard/ relevant books
and journals to Library, where a few (1.75 percdri)s have required reference
materials; and needed link with DELNET/ INFLIBNET a priority basis.

328.Few (7.02 percent) TEIs might be added more quediisrence books and journals
to Library, where a few (1.75 percent) TEls weroramended for adding Reports
of the National commissions and Committees and bedks; and e-journals,
source materials, all policy documents and comimssieports. A few (3.51
percent) TEIs might be purchased more standardrefiedence books; and a few
(1.75 percent) TEIs might be procured more referegmed text books; and to be
added more new books including more books in Ehd¢ieguage than in Gujarati.

329.Many TEls (26.32 percent) might be automated/ cdenmed Library, where a
few (5.26 percent) TEIs were required on a priooiégis and; a few (3.51 percent)
TEIs were required with the necessary traininght® staff. A few (3.51 percent)
TElIs were to be made optimal use of good bookshm ltbrary through its
automation and extending open access. A few (leréept) TEIs might speed up
work on the classification of books and digitalisat of library; might be
strengthened Library with digitalisation by prowvigi more e-learning resources
and networking with INFLIBNET; to be taken due caire selection and
procurement of books and to be procured more eucaiboks; and might be
strengthened Library with subscribing peer-reviewad e-Journals with sufficient
accommodation. A few (3.51 percent) TEIs might evpled e-journals and
extended facilities to the Library; and might béiated Professional development

programmes for library staff.
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Recommendations for Criterion-IV: Infrastructure an d Learning Resources (Key

Aspect no. 2.4.4)

330.A few (1.75 percent) TEIs were to be establisheddeno computer lab; to be
strengthened computer lab and more functional asndependent unit; to be
provided advanced technological support facilitg; he updated educational
Technology laboratory; to be made expansion andragation ICT laboratory;
and to be established of good computer lab wittddaternet facility;

331.A few (1.75 percent) TEIs were to be introduceddarning and E- resource; and
strengthened E-learning resources and other ICTicagipns.

332.A few (5.26 percent) TEIs were recommended to pl®va Smart classroom,
where a few (1.75 percent) TEIs were needed exppsmd required provision of
an E-learning portal. A few (1.75 percent) TEIs éadeveloped institutional
website and made available information as per N&Egulation 2007. A few
(3.51 percent) TEIs were to be improved college siteb where a few (1.75
percent) TEls were to be included curricular aspeStudent Information System,
Alumni, learning resources and interaction withctess.

Recommendations for Criterion-IV: Infrastructure an d Learning Resources (Key

Aspect no. 2.4.5)

333.Some (15.79 percent) TEIs could be provided hdsility, where a few (1.75
percent) TEIs were recommended for staff too; amdbé given priority in
construction. Few (7.02 percent) TEIs could be pled hostel for girl students,
whereas a few (1.75 percent) TEls were recommefateather support facilities;
and made mess facility to boys staying in hostelew (3.51 percent) TEIs could
be provided hostel for boy students. A few (1.73cest) TEIs were to be
extended hostel facility to students of instituticand to be upgraded hostel
facility.

334.Most (63.18 percent) TEIs could be provided Spartd games facilities, where
recommendations were for gymnasium, playground,egaamd sports; indoor and
outdoor sports facilities; and separate playgrofaudity in few (12.28 percent)
TEls; adequate outdoor games and other suppotitieecifor the girl students in
few (10.53 percent) TEIls; and students to be mtat/dor active involvement
from some (14.04 percent) TEIs. A few (1.75 percdiils were to be improved

sports facilities.
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335.A few (5.26 percent) TEIs could be provided Heattimter facility/ Medical
facility; a few (1.75 percent) TEls were to be ilyped Health service facility; and
a few (3.51 percent) TEls could be provided Emerganedical facility. A few
(3.51 percent) TEls could be provided common roawility; and a few (1.75
percent) TEIs might be well furnished common ro@ome (15.79 percent) TEIls
could be provided Canteen facility; and a few (3ggktcent) TEIs were to be
strengthened Canteen facility. A few (1.75 percehbls could be provided
drinking water facility, improved drinking waterdiity, improved toilet facility;
hygienic toilet facility within the accessible litniand provided reprography
facility. Few (12.28 percent) TEIs could be proddeansport facilities, where a
few (1.75 percent) TEIs were recommended on a aedodsis. A few (3.51
percent) TEIs were to be strengthened transpoiiitya@nd a few (1.75 percent)
TEIs were to be made efforts by the managemengétting bus stops near the
College.

5.4.5Criterion- V: Student Support and Progression

Findings of the Key Aspect No. 2.5.1 Student Progssion

336.A few (1.75 percent) TEIs held a place of recognitamong the affiliating
colleges of the University. A few (1.75 percent)l§Bad catered to students from
rural/ semi-urban areas and needy sections oftgyocie

337.A few (1.75 percent) TEIs had good students' peréorce in the qualifying
examination, and a few (1.75 percent) TEIs had bcated a Talent Hour
programme to find student-teacher talent at thennégg of the year.

338.Few (7.02 percent) TEls had provided orientatioth students about the course
at the beginning of the session; a few (3.51 pdjcditls had provided
Orientation/ Demonstration lessons to the studimtBractice teaching, and a few
(1.75 percent) TEIs had sensitised its studentatadovironmental issues.

339.A few (1.75 percent) TEIs had established a for@agevances Redressal Cell,
whereas a few (1.75 percent) TEIs did not havebésted Grievance Redressal
Cell. A few (3.51 percent) TEIs had organised reiaedoaching for students.
Students of a few (1.75 percent) TEls had got Hem Heads of Practicing
schools.

340.Few (7.02 percent) TEIs had provided information students about the
competitive examinations like NET, SLET, TET and T,Avhereas a few (3.51

percent) TEIs were to be provided coaching to sitsgddor the competitive
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examinations like NET, SLET, TET and TAT. Studenfsa few (3.51 percent)
TEls had qualified the NET.

341.A few (1.75 percent) TEIs had maintained recordstafients' progression very
well, and a few (3.51 percent) TEIs did not haveperly maintained, whereas a
few (5.26 percent) TEIs were yet to be maintairedrecord.

342.Few (10.53 percent) TEIs had monitored studentsgmassion by Tests and
assignments, whereas a few (1.75 percent) TElsnmawitored by Unit Tests,
Assignments, Micro-teaching and Internal criticishiMacro-teaching.

343.A few (1.75 percent) TEIs had monitoring of studéprrogression by attendance
and CCE; preparation of students' detailed profddow-up services; and higher
education and jobs. A few (3.51 percent) TEls weaeto be monitored students’
progression properly, while a few (1.75 percent)shkere yet to be monitored the
progression.

344.The dropout rate was zero or no drop out in fewQ4ercent) TEIs; negligible in
most (50.88 percent) TEls, insignificant in a feélw76 percent) TEIs and low in a
few (5.26 percent) TEIs. Few (10.53 percent) TEdsl 1 percent to 12 percent
dropout rate, whereas a few (1.75 percent) TEIscudte a high dropout rate from
10 percent to 20 percent in the last three yearfevA (1.75 percent) TEIs had
minimised the dropout rate of the institution thybundividual counselling.

345.Many (26.32 percent) TEIs had a 100 percent pasep&ge; few (8.77 percent)
TEIls had 95-100 percent pass percentage, and @Lfé®w percent) TEIs had above
university average pass percentage. Few (12.28em@rcTEls had good/
satisfactory/ worth praising results.

346.Students of a few (5.26 percent) TEIs had got gmiddals in university
examinations. Students of few (10.53 percent) Tidse rankers in university
exams. Students from few (7.02 percent) TEIs hadsquh the university
examination with distinction. A good number of stats from a few (1.75 percent)
TEIs had excelled in the university exams. Majoofythe students from a few
(3.51 percent) TEIs had passed with first clasad@&its of a few (1.75 percent)
TEIs had achieved excellent both in qualitative guo@ntitative aspects. A few
(3.51 percent) TEIs had a moderately good institati academic performance.

347.A few (1.75 percent) TEIs had Guidance and Couimgedlervices, and a few (1.75
percent) TEIs had established Carrier guidancePdamcement cell, and a few (3.51

787



percent) TEIs had informal placement services. EE28 percent) TEIs did not
establish the Placement cells or were needed éstadlished.

348.A few (1.75 percent) TEls had no placement cebutih made job placement of
students in schools and institutions of higherresy. A few (1.75 percent) TEIs
had taken up placement initiatives and employedoasiderable number of
students. The placement cells of three (5.26 pé€rc€Rls had helped their
students get jobs in the schools. A few (5.26 pdjc€Els were needed to be
strengthened Placement cell.

349.Students from many (47.37 percent) TEIs went fghar studies, and students
from many (29.82 percent) TEIs went for teachingsjoStudents from a few (1.75
percent) TEIs went for either teaching or other leyipent, whereas students
from a few (1.75 percent) TEIs went for other emgplent. Students from a few
(1.75 percent) TEIs had tried to get jobs.

350.A few (1.75 percent) TEIls did not maintain a properord of students going for
higher education & jobs. A few (1.75 percent) Th#&l good motivation amongst
students for higher studies.

Findings of the Key Aspect No. 2.5.2 Student Suppbor

351.Few (7.02 percent) TEIs had provided all requirddrimation through prospectus,
websites, etc., a few (1.75 percent) TEls had pexviby notice board, whereas
prospectus was needed to be prepared by a few p@rsent) TEls. A few (5.26
percent) TEIs had created their websites. A fewHJercent) TEls were needed
to be published in College magazine every year, ariew (1.75 percent) TEIls
were needed to be improved College magazine.

352.Few (10.53 percent) TEIs had provided orientatmstudents at the beginning of
the academic session. Few (8.77 percent) TEls hagaped an Academic
calendar, whereas a few (1.75 percent) TEls wezdeteto be prepared formally.

353.Few (12.28 percent) TEIs had involved students iffer@nt activities of an
institution like Personal contact and attentiorgcteng and leadership tasks to
students, involvement of student-teachers in miremearch projects, cultural
activity, 21 medals for outstanding performancdliiferent areas, and prizes and
medals to students for good performance.

354.Few (8.77 percent) TEIs had provided Remedial teg¢chwhereas a few (1.75
percent) TEIs needed to be started Remedial tegichAiriew (1.75 percent) TEIls

had implemented a Teacher-Taught scheme to maanitrguide students. A few
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(1.75 percent) TEIs had organised the 'Earn whda learn’ programme for
students. Few (5.26 percent) TEIs did not provitdedénts' welfare schemes. A
few (1.75 percent) TEIs were needed to be recawgdlar feedback from students
to the teachers.

355.Few (3.51 percent) TEIs had active Women Developr@eti. Few (3.51 percent)
TEls functioned Alumni Association; and was in avf€l.75 percent) TEIs had
visible support of Alumni, whereas a few (1.75 pet} TEIS were needed to be
strengthened Alumni Association.

356.Some (14.04 percent) TEIs had provided Mentorinyises, where few (7.02
percent) TEls had an informal Mentoring system. E&Ww1 percent) TEls did not
have Mentoring services.

357.Many (31.58 percent) TEIs had provided Counselli@gidance and Counselling
services, where few (7.02 percent) TEIs had praliogdormally. A few (1.75
percent) TEIs were yet to be developed the Coungedkervices properly, whereas
few (7.02 percent) TEls did not provide the Coulmsgl Guidance and
Counselling.

358.A few (1.75 percent) TEIs had arranged trainingT&T and TAT examinations,
whereas a few (1.75 percent) TEIs were needed fwdyeded coaching for TET,
Communication skills etc.

359.Some (17.54 percent) TEIs had existed Placemehtvdetre few (7.02 percent)
TEIls had functioned; and a few (1.75 percent) Tield organised Udyog Mela,
campus selections, Mock interview, group discusspmersonality development.
Placement cells in a few (1.75 percent) TEIs wereded to be more functioned; a
few (3.51 percent) TEIs were needed to be strengthewhereas few (8.77
percent) TEIs were yet to be established.

360.Some (17.54 percent) TEIs had observed safe anadesecampus. A few (3.51
percent) TEIs had provided textbooks to the stugldnt book bank or free
textbooks, and a few (1.75 percent) TEls had pexvidccess to the Internet to
student-teachers in computer lab and library. A (&6 percent) TEls were to be
provided transport facility, and a few (1.75 petgdrEls had to be made provision
for physically challenged students.

361.A few (3.51 percent) TEIs had utilsed the healthteefacility of the University,
and a few (1.75 percent) TEIs had developed thealtd check-up system. A few
(3.51 percent) TEIs had Canteen and boys hostéditfaa few (1.75 percent)
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TEIs had Canteen, Basketball and playground feestitand a few (1.75 percent)
TEls had an open-air theater with proper ambiance.

362.Many (28.07 percent) TEIs had given Government lsebbips to student-teachers
as per rules; a few (1.75 percent) TEIs had pravigerit scholarships, whereas a
few (3.51 percent) TEIs had no provision for mesgholarships. A few (1.75
percent) TEIs had no scheme of endowment schoparshi

363.Few (10.53 percent) TEls had provided financiaistasce to needy students; a
few (1.75 percent) TEIs had provision for fee casten to girls as per
government policy, whereas few (7.02 percent) Tdits not provide financial
support to needy or economically weak students.

Findings of the Key Aspect No. 2.5.3 Student Actilres

364.A few (1.75 percent) TEls had only Indoor faciltjea shared playground with
sister institutions, recreational facilities in tleellege, whereas a few (5.26
percent) TEIs had no recreational facility.

365.A few (5.26 percent) TEIs had formed different cortb@es, and students of a few
(5.26 percent) TEIs were represented in differemmittees of the college. A few
(1.75 percent) TEIs had developed leadership skillstudents under students'
activities. A few (1.75 percent) TEIs had consgtltsubject-wise clubs. A few
(1.75 percent) TEIs had provided personal and amedeounselling to students.

366.Some (17.54 percent) TEIs had published writtemt@d college magazines; few
(7.02 percent) TEIs had Wall Magazine, whereasna (€02 percent) TEIs were
yet to be published in college magazines. A felwX3Jercent) TEIs had published
Newsletter, whereas a few (3.51 percent) TEIs wet¢o be published.

367.A few (3.51 percent) TEIs had collected feedbackeathers from the students,
whereas a few (1.75 percent) TEIs needed a formeihamism for receiving
feedback from alumni and employers.

368.Many (40.35 percent) TEls had informal/ formal StadCouncil/ Student Body,
where a few (1.75 percent) TEls did not constith&e Council democratically. A
few (5.26 percent) TEls did not form Student Colynehere students’ bodies of a
few (1.75 percent) TEIs were active. Some (21.0tq#) TEIs had functioned/
active Student Councils in organising different\aties. Few (7.02 percent) TEIs
did not form or yet to be formed Student Council.

369.Most (52.63 percent) TEIs had Alumni Associatioativee Alumni. Many (36.84
percent) TEIs had formed Alumni Associations, whiene (12.28 percent) TEIls
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functioned; a few (1.75 percent) TEIs were yet éonbore function, and a few
(5.26 percent) TEIs were yet to have functionedl, few (1.75 percent) TEls were
yet to be strengthened. Four (7.02 percent) THisdtéive involvement of Alumni
in college activities, where a few (1.75 percerE)lsTwere needed to be explored
the potentiality of alumni for the development loé tcollege.

370.Few (7.02 percent) TEIs were yet to be formalise] a few (3.51 percent) TEls
yet to be formed Alumni Association.

371.Many (40.35 percent) TEIs had organised activitiesme (17.54 percent) TEls
had organised activities by TEI, where few (10.%8cpnt) TEls had organised
Cultural programmes, whereas a few (1.75 percehts had organised CCA,
celebrations of important events and days, Educatitburs and some outreach
programmes.

372.Few (12.28 percent) TEIs had organised activitigsStudent Council, which
include cultural activities, day celebration, arabdte and poster competitions in a
few (5.26 percent) TEIs; Assembly, cultural, litgrasports, health and hygiene
activities in a few (1.75 percent) TEIs; and alidgnts' activities a few (1.75
percent) TEIs.

373.Few (8.77 percent) TEls had organised activitiectljege committees, where a
few (3.51 percent) TEIs had organised CCA; a fewH1lpercent) TEIs had
organised CCA and extracurricular activities; a f€w75 percent) TEIs had
organised Cultural programmes, and a few (1.75emycTEIs had organised
Saptdhara activities.

374.A few (1.75 percent) TEIs had organised Sportsararual day and other activities
by Students.

375.A few (8.77 percent) TEIs were yet to be organidiéigrent activities.

376.Many (36.84 percent) TEIs had participated in d@iitis organised at college,
where the activities were CCA, Curricular, extramudar, cultural, social, sports,
contributions on bulletin board, day celebratics@mnpetitions, Educational Tours,
literacy programme, extension activities etc. A féw75 percent) TEIs had
CWDC but needed to be elicited student participatio

377.Few (10.53 percent) TEIs had encouraged their stad® participate in those
activities. Active participation of students in C@%uld be more appreciable in a
few (1.75 percent) TEls; a few (1.75 percent) Tiisre yet to be trained the
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students to take part in sports and games, ang §1{&5 percent) TEIs were to be
redesigned groupings for organising CCA.

378.Some (14.04 percent) TEIs had Students' partiapat activities organised at the
inter-collegiate level like cultural programmesi|tatal competitions, tournaments,
cultural events, and different competitions. Few0Z27 percent) TEls had
encouraged students to participate in Inter-caliegiactivities, whereas a few
(1.75 percent) TEls did not encourage studentevA(5.26 percent) TEIs had no
participation of students in Inter-collegiate pragymes/ activities.

379.Some (14.04 percent) TEIs participated in youtHivaks, sports, cultural and
other activities/ competitions organised at UniitgrDistrict, State, Regional and
National levels. Students of a few (3.51 percerti)sTwere yet to be participated
in the students in sports events at state, regionahtional level, whereas a few
(1.75 percent) TEIs were needed to be motivatedsthdents to participate in
various level events.

Findings of the Key Aspect No. 2.5.4 Best Practices Student Support and

Progression

380.The best practices in Student Progression were dkéew (1.75 percent) TEls
were CTE of GCERT. A few (1.75 percent) TEIs hadoaded most of the
information about the institute on their websitegd a few (1.75 percent) TEls had
uploaded their prospectus on the college websiteevA(5.26 percent) TEIs had
prepared their action plan and an academic caleaddra few (1.75 percent) TEls
had quite comprehensively organised orientatiogamme. A few (1.75 percent)
TEIs had negligible dropout, and a few (1.75 pet)c€kls had the best practice of
students' retention.

381.A few (1.75 percent) TEIs had offered Spoken Emhgli®urses; Peer learning
system for weak students; individual help to stusl@ffered by teachers; Personal
guidance services; Mentoring arrangement; and Bnogres of Skill and
Personality development. A few (1.75 percent) Tikye enabled to inculcate
self-confidence and a sense of independence anodgrgs from resource-scarce
areas and needy groups. A few (1.75 percent) TEd bonducted Mock
interviews, and a few (3.51 percent) TEIs had oiggah Placement of students.
Few (8.77 percent) TEIs had best practices of passentage between 93 to 100

percent.
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382.The best practices in Student Support were a few5(Jercent) TEIs had
provisions to pay fees in installments; fee conoessexemption of fee to few
students; and provision of welfare fund to suppmdnomically weak students.
Few (8.77 percent) TEls had provided financial Helmeedy students, and a few
(3.51 percent) TEIs had the best practice of Bamkkifacility to students. A few
(.75 percent) TEls had provided Computer trainargl provided Computer
facilities. The best practices of a few (1.75 petLelEls were access to the
Internet and License for Windows XP, Microsoft ©fj SOUL Software for
Library.

383.A few (1.75 percent) TEIs had health care in theietg’'s hospital; health check-
up arrangement; insured students under group inserscheme; insured students
under Personal Accident Policy.

384.A few (1.75 percent) TEIs had emphasised Traditimadues; and given more
importance to Women empowerment. A few (1.75 pdjc€kls had structured
study circles in various methods, created FormaReer Assessment through
response groups, published college magazines, amddpd cash awards to
university rankers. A few (3.51 percent) TEIs hadeived financial help/ fund
from their alumni.

385.The best practices in Student Activities were a f@w/5 percent) TEIs had
formation of different committees for student aitieés; representation of students
in various committees; overall growth of studemiskied up by Student Council;
and 'Student Panchayat' as Student Council.

386.A few (1.75 percent) TEls had student-centric anadeand cultural activities,
presented seminars by students and were strongarissactivities. Few (7.02
percent) TEIs had active participation of the stidén activities.

387.A few (1.75 percent) TEIs had the best practicehmiosing an Indian Scholar for a
year, and all students got engaged in organisifigreint activities regarding that
scholar. A few (1.75 percent) TEIs had the besttpra of preparing digital lesson
plans and assignments. A few (1.75 percent) THistha best practice of Alumni
publication.

388.A few (1.75 percent) TEIs had taken proactive sfepgjuality enhancement, and
a few (1.75 percent) TEIs had complied with mosthef recommendations of last
accreditation. Few (8.77 percent) TEIs did not hamg best practice in Student

Support and Progression.
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Findings of the Institutional Strengths for Criterion- V: Student Support and

Progress

389.A few (5.26 percent) TEIs had a success rate oertttan 97 percent; a few (3.51
percent) TEIs had good university exam resulteva (3.51 percent) TEIs had a
pass percentage higher than University, and a f&w5( percent) TEIs had
consistent performance in university examinatioriev (1.75 percent) TEls had a
good feature of mobility of Students to Higher staahd placement.

390.A few (1.75 percent) TEIs had adequate student mtigervices; established a
credit society, and introduced a communicationlskltogrammme. A few (1.75
percent) TEls participated in co-curricular andrastirricular activities and sports
and games.

391.Few (10.53 percent) TEIs had committed managenadrdre a few (5.26 percent)
TEls had committed management for developing déslicaeachers and the
sincere with emotionally involved in developing edtional facilities.

392.A few (3.51 percent) TEIs had a decentralised aadigypatory approach in
management, extended autonomy by the managementsasdpport, and were
supported by management to enhance infrastrudiacgities. Few (8.77 percent)
TEls had proactive management. A few (1.75 perc@iid)s had committed,
experienced and supportive management, highly pveacand supportive
management, and excellent management pro-active derelopmental
programmes.

Findings of the Institutional Weaknesses for Critefon- V: Student Support and

Progress

393.A few (1.75 percent) TEIs had a high dropout ratexiyear; inadequate practice
teaching experience, and a dearth of organisinguate seminars and workshops.

394.Few (7.02 percent) TEIs concentrated on Gujaratliome without opportunities
for communication in English; a few (1.75 percenls had poor communication
in English among students and staff; a few (3.5iceqd) TEIs had poor
communication skills in students, and a few (1.#&cpnt) TEIs had lack of
programmes in communication skills.

395.A few (1.75 percent) TEIs had lack of exposureht®e tommunity; a few (3.51
percent) TEls did not have availability of mentodautor system; a few (3.51
percent) TEIs had weak counselling services. Fe@6(percent) TEIs did not set

up Placement cell.
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Findings of the Institutional Opportunities for Cri terion- V: Student Support and

Progress

396.A few (1.75 percent) TEls had scope for additiomahdemic activities for
developing teaching competency among studentsttaapportunity to harness
youths' talents in giving quality teacher trainidgtew (3.51 percent) TEls had the
opportunity to establish a Placement Cell, whefevaTEIs needed the provision
of sports, games, health and welfare facilitiesfetv (1.75 percent) TEIs had
scope for formalising placement activities.

397.Few (7.02 percent) TEls had scope for developmehtpficiency of
communicative English language among students aadhers. A few (1.75
percent) TEIs had the opportunity to identify andtare talent by catching them
young; streamlining the mentoring system, and dio® career guidelines and
counselling centers. A few (3.51 percent) TEls Isadpe for empowering the
students; and a few (1.75 percent) had scope faydacing the ‘Earn while you
Learn scheme’.

398.Few (10.53 percent) TEIs had scope for undertaiddjtional academic activities
for developing teaching competence among the staden

Findings of the Institutional Challenges for Criterion- V: Student Support and

Progress

399.A few (1.75 percent) TEIs had challenge for sumowi of practice teaching. A
few (3.51 percent) TEls challenged competition fritv@ institutions in and around
the neighbourhood. A few (1.75 percent) TEls hadllehges developing a
competitive edge to meet the global challengesyigmg regular coaching for
competitive examinations, and grooming meritoristisdents for NET/ SET. A
few (3.51 percent) TEIs had challenges with devalpstudents' proficiency in
spoken English. A few (1.75 percent) TEIs had @maes ensuring on-campus
placement and structuring the functioning of plaeetrcell, whereas a few (1.75
percent) TEls had challenges about poor placeneenice, especially of students-
teachers of the vernacular medium.

400.A few (1.75 percent) TEIs had challenges developamgl using software in
Gujarati because of being a Gujarati medium collégéew (1.75 percent) TEIs
had challenges introducing soft skill developmenbgpammes, especially in
communication through English and in ICT applicatio A few (1.75 percent)

TEls had challenges for students' skill developmand improvement of
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communication skills. Some (22.81 percent) TEIs bhdllenges in developing
students' English communication skills, whereasva (fL.75 percent) TEIs were to
be developed through optimum use of the Languageatal developed among
staff.

401.A few (1.75 percent) TEIs had challenge for theaoigation of various games and
sports, cultural and other activities; and involesin of students in quality
improvement.

Recommendations for Criterion-V: Student Support ard Progression (Key Aspect

no. 2.5.1, 2.5.2 and 2.5.3)

402.A few (1.75 percent) TEIs were to be motivated stid towards excellence in
sports and competitive exams; to be promoted catiygettemperament and
aptitude among students; to be made arrangemengspmwer the students to
increase employability and appear in competitivanexations; and a few (3.51
percent) TEIs were to be started Coaching classesompetitive examinations.

403.A few (1.75 percent) TEIs might be planned a redegurnal to publish; should
be published annual college magazine and newslkettenhance creative writing
skills; might be planned to publish annual collegagazine; might be published
annual magazine, newsletter and a peer-revieweeaAnmgs journal with ISSN
number; might be published college magazine, caleadd prospectus; and could
be generated inputs for developing an academiadatehrough mid-session and
session-end reviews with the active participatibthe faculty.

404 A few (1.75 percent) TEIs was recommended aboutstiit®larship, i.e., to be
provided needy economically weaker students by wéayfee waivers and
scholarships; should be provided financial supgortweaker but meritorious
students; needed to be introduced Institutionableckhip; and should be helped
SC, ST and OBC students to realise scholarships fn@ government agencies.

405.Some (17.54 percent) TEIs were to be introducedfaiéelschemes for students,
where few (7.02 percent) TEIs were to be providedup insurance scheme for
students; and a few (3.51 percent) TEls were tprbeided medical and accident
insurance for all students. A few (1.75 percent)lsTiere to be thought of
introduction of 'Earn while you Learn' scheme

406.A few (1.75 percent) TEIs were to be structured Wontell; and might be
established NSS Units. Few (8.77 percent) TEls wetee established/ structured

Guidance and Counselling cell; and a few (1.75 qu@)cTEIs were to strengthen
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Guidance and Counselling Cell activities furthest® (17.54 percent) TEIs might
be established Placement cell, where few (7.02epé€ycTEls were needed to be
formalised. A few (3.51 percent) TEIs were to bavated Placement cell; a few
(5.26 percent) TEIs were to be strengthened Placemel; and a few (1.75

percent) TEIs were to be provided professional i@ for their progression in
the teaching field.

407 A few (5.26 percent) TEIs were to be formed GriemeaRedressal and Placement
Cells; a few (5.26 percent) TEls could be betterction Grievance Redressal
mechanisms; and a few (1.75 percent) TEls wereetatlengthened Grievance
Redressal cell.

408.A few (5.26 percent) TEIs were to be emphasised deselopment of
communication skills of the students. Few (12.28@et) TEIs were to develop
communication skills in English language in formAad-on courses/ short-term
courses/ spoken English classes. Few (7.02 pergé&is) should be strengthened
in Spoken English for future employment. A few @B.percent) TEIs had to be
devised strategies for developing soft and liféski

409.A few (1.75 percent) TEIs were to be divided intubes with appropriate names
for organising competition programmes. A few (1p&rcent) TEIs were to be
provided physical education activities; a few (3.pdrcent) TEIs were to be
encouraged students to participate in Inter-cadlesgcompetitions; and a few (1.75
percent) TEI might be encouraged students to @aatie in sports activities at state
and national level. A few (3.51 percent) TEls wéoebe constituted Student
council. A few (3.51 percent) TEIs should be mamed proper records for
organised curricular and co-curricular programmes.

5.4.6Criterion- VI: Organisation and Management

Findings of the Key Aspect No. 2.6.1 InstitutionaVision and Leadership

410.Few (10.53 percent) TEIs had committed managemant,few (10.53 percent)
TEIs had Proactive Managements. A few (1.75 pejcéiitls had received
competent and cooperative leadership by stalwartageement having specialists
from education business and politics. A few (3.%&tcpnt) TEIs had the active
participation of the management, where managenfeamtf@w (1.75 percent) TEIs
were active in the overall functioning of the cgke and a few (1.75 percent) TEls

had full-time participation of some members.
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411 Leadership was provided by the management Commitieéew (12.28 percent)
TEIls, which included a few (3.51 percent) TEIs hgvicommitted senior and
responsible social activists and academics of stgh@ few (3.51 percent) TEIs
having experienced and dedicated senior peopleecdaciety, and management of
a few (1.75 percent) TEI had provided leadershipriacipal also in all Academic
activities.

412 Managements of a few (3.51 percent) TEIs had pealig@adership to Principal
and staff was democratic and cordial, whereas a(1ewb percent) TEI needed to
be more dynamic leadership of management trusiéealege principal.

413 A few (5.26 percent) TEIs had provided Democragiadership, whereas a few
(1.75 percent) TEIs had provided poor leadershipe TBadership of a few (1.75
percent) TEIs were needed to be strengthened byidong wider exposure to
teaching faculty, and a few (1.75 percent) TElsem&quired to be more vibrant
leadership. Frequent changes in the leadershipfeig1.75 percent) TEIs were
detrimental to institutional growth.

414 A few (3.51 percent) TEIs had provided Academicl&rahip, whereas a few (3.51
percent) TEls were needed to be rationalised byatthministration instead of
emotionally involved Academic leadership.

415.Managements of a few (3.51 percent) TEIs had pealidemocratic governance;
distributed responsibilities among the staff anadents; and regularly reviewed
college activities and performance.

416.A few (3.51 percent) TEIs had better coordinati@teen the management and
the college. Management of a few (1.75 percentsTad valued the role played
by the employees; and managements of a few (3.&em® TEIs had taken the
initiative to meet requirements of the college, véas managements of a few (3.51
percent) TEls were needed to be more involved llege activities.

417 A few (1.75 percent) TEIs had reflected the manaagel® social service motive
and commitment for the uplifting women by finanataintribution, whereas a few
(1.75 percent) TEIs were needed for resources tadaeessed promptly by the
management.

418.A few (1.75 percent) TEIs were constituent collegeasd all the decisions were
taken by the senate and syndicate of the Univensiftyereas a few (1.75 percent)
TEls had taken policy decisions with the goverriogy.
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419.A few (3.51 percent) TEIs had taken decisions l®y Bincipal in consultation
with the management, whereas a few (1.75 percdfi§ fiad taken decisions by
the management or the in-charge Principal in ceasoh with teaching faculty. A
few (5.26 percent) TEIs had decentralised and @patiory management, while a
few (1.75 percent) TEIs had a collective decisicaiking process by conducting
periodical meetings.

420.Few (7.02 percent) TEls had democratically takesisitens in staff council, where
a few (1.75 percent) TEls were needed to be dealem®d the decision-making
process. A few (5.26 percent) TEIs had involvedchesy Faculty in decision
making, and a (1.75 percent) TEIs had the minirod of Teaching Faculty in
decision making, whereas a few (1.75 percent) Tdits not have involved
Teaching Faculty.

421.A few (1.75 percent) TEIs had distributed dutiesd amesponsibilities
democratically and carried out sincerely. A few7BLpercent) TEIs had defined
and communicated the responsibilities to staffugtoprospectus, whereas a few
(1.75 percent) TEls did not have properly defined eommunicated. A few (3.51
percent) TEIs were needed to involve students ardnts in various decisions
making to improve the ambiance of the college.

422 Few (8.77 percent) TEIs had the leadership of Rrahc where a few (1.75
percent) TEIs had dynamic and experienced Princgrad a few (1.75 percent)
TEls had effective democratic governance by Praicip

423 .A few (1.75 percent) TEIs had capable acting Ppals. Principal of a few (1.75
percent) TEIs had enjoyed the trust of his collesgwPrincipal of a few (1.75
percent) TEls provided the management with valfdrmation received through
feedback and personal contacts.

424 A few (1.75 percent) TEIs had recently appointeithddpals, whereas a few (1.75
percent) TEIs were needed management's efforfgpoirat a full-time principal. A
few (1.75 percent) TEls had numbers of teaching ramdteaching vacancies for
being Grant-in-aid College; a few (1.75 percent)sTkad a lack of experienced
teaching faculty, whereas a few (1.75 percent) Mm&se running with two guest
teachers only. A few (1.75 percent) TEls were sttivo provide leadership for
guality teacher education.

425 A few (1.75 percent) TEIs had clearly stated Visitission and goals; a few
(3.51 percent) TEIs had clearly articulated Visiddlission and Objectives,
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whereas a few (1.75 percent) TEIs had explaindgtststudents during induction,
but calendar or prospectus were not highlighteeabjes.

426.The Vision and Mission of few (8.77 percent) TElsrey in alignment with the
teacher education; a few (3.51 percent) TEls hadne with the development of
student-teachers; a few (1.75 percent) TEls hadsstd the comprehensive
development of personality; a few (3.51 percent)sTiiad well stated the Vision
and Mission for upliftment and empowerment of wots@ducation.

427.The Vision and Mission were reflected in activitefsa few (3.51 percent) TEIls; a
few (1.75 percent) TEIs had made efforts to catality education; a few (3.51
percent) TEIs had reflected Vision and Missiontie hational development and
individual progress, and Vision and Mission of fé&.02 percent) TEls had
fulfilled objectives.

428.The Vision and Mission were not clearly stated biewa (5.26 percent) TEIs; a
few (3.51 percent) TEIs did not have articulatddtesl, and a few (1.75 percent)
TEIs were needed to be more focused. In relatighadv/ision and Mission, a few
(1.75 percent) TEIs needed efforts to cater to igu@ducation; they did not
formally identify barriers to achieving and were neflected in its objectives.

429.A few (1.75 percent) TEIs had Vision in tune withjectives of higher education;
vision in tune with the objectives of Teacher Ediato some extent; in tune
with professional competence and commitment; asgdiiad by Gandhian ideals,
whereas a few (5.26 percent) TEIs were needed todrve focused Vision.

430.Mission and Objectives of a few (1.75 percent) Tlése reflected the objective
of Higher Education Policy of the nation; and thisivh and purposes of a few
(.75 percent) TEIs were in tune with the objectivef Higher Education.
Objectives of a few (1.75 percent) TEIs were inetunith the objectives of
Teacher Education.

Findings of the Key Aspect No. 2.6.2 OrganisationaArrangements

431.A few (1.75 percent) TEIs were managed by Goverdody. Managements of a
few (1.75 percent) TEls were financially stable,ghtty committed, and
participative, supportive and proactive.

432.Few (7.02 percent) TEls had structures of managemarereas a few TEIs were
needed to be developed Management structures, ded §1.75 percent) TEIs
were needed to be clearly defined. Few (7.02 pé&rcEBls had organisation

structures as per the rules/ norms. A few TEIs1(38Brcent) had a 'top-down'
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approach from Governing Body to Students and gmat@lanning with the
involvement of all stakeholders.

433.A few (1.75 percent) TEIs had played a constructiole to supervise overall
activities; took initiatives to meet the requirerteenof the college; made
organisational arrangements; explicit concern enftinctioning of the college, and
were conscious to development and participateegueldpment programmes.

434 Managements of few (8.77 percent) TEIs had provifidd autonomy to the
Principal to run the institution; a few (1.75 per)eTEls had periodically meeting
of management with staff to review activities, anfew (1.75 percent) TEIs had
maintained good relations with management.

435.Managing committees of a few (1.75 percent) TElgeweesponsible for the
administrative  structure, financial management, ff staecruitment, and
infrastructure maintenance. A few (1.75 percent)sT#ere sensitised by the
management process for management concepts sugiamasing, teamwork,
division of work and monitoring through differenbromittees, whereas a few
(1.75 percent) TEIs were needed to be sensitise@. 26 percent) TEIs were
needed more democratic administration, and a few5(percent) TEIs were
needed to take more interest in the managemeheafdilege.

436.Many (36.84 percent) TEIs had Decentralised adinatisn, where a few (3.51
percent) TEIs were administered by different corterst; some (14.04 percent)
TEIs had distributed/ shared responsibilities; & f&.75 percent) TEIs had the
autonomy to the Principal and a few (5.26 percdiii)s had vertical authority
from top and decentralisation at the teaching léwelugh committees.

437.A few (1.75 percent) TEIs had to be functioned adstiation by decentralisation
of management; and a few (1.75 percent) TEls wetdoybe fully implemented
decentralisation, whereas a few (1.75 percent) Tké&e yet to be done
decentralisation.

438.Most (54.39 percent) TEIs had formed different catteas for organisational
arrangement, where some (21.05 percent) TEls hadifuned their committees.

439.A few (1.75 percent) TEIs had formed library advyscommittee, examination
committee, admission committee, grievance cell, @QAtc.; and a few (1.75
percent) TEls had formed library committee, stugsletuncil and Mahila Cell.
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440.A few (3.51 percent) TEIs were needed to be madetional the committees, and
a few (3.51 percent) TEIs were needed to be madenitbees more formalised,
whereas a few (1.75 percent) TEls were needed forbeed different committees.

441.The functioned committees from some (21.05 percéiff)s were included
different committees like Academic, Admission, Pleng, Research, Cultural,
Library Advisory & Sports Advisory, etc.; a few {b percent) TEIs had held
meetings as per planned schedule, and a few (kitem) TEIs were supported
different committees by teaching Faculty and stislef few (1.75 percent) TEIls
formed governing body and staff council; active IKAand unorganised
functional arrangement.

442 Few (10.53 percent) TEIs had a participatory denmnaking process, where a
few (1.75 percent) TEIs had taken decisions byedzfit committees, and Principal
of a few (1.75 percent) TEIs had taken academigsibexs in consultation with
teaching faculty and students’ council.

443 A few (1.75 percent) TEIs had decision-making bg tioverning body. A few
(1.75 percent) TEIs had taken policy decisions bwnagement with the
participation of stakeholders; a few (1.75 percéiti)s had taken policy decisions
by Principal and management, and a few (3.51 perdegls had taken policy
decisions by management.

444 A few (1.75 percent) TEIs had missed data-driveaissien making, and a few
(1.75 percent) TEIs needed to be strengthened mg ufata and information
obtained from feedback.

445 Few (3.51 percent) TEIs had existed internal coatibon and monitoring
mechanism, where a few (1.75 percent) TEIs hacedgh@sponsibilities, whereas a
few (1.75 percent) TEIs were yet to be developeerival coordination and
monitoring mechanism. A few (5.26 percent) TEIs hadrnal coordination.

446.Few (15.79 percent) TEls had Grievance Redressahamesm/ cell, where a few
(5.26 percent) TEls did not have functioned propeal few (3.51 percent) TEIls
did not have functioned, and a few (3.51 percerif)sTdid not have a formal
mechanism. Few (7.02 percent) TEIs had no GrievRezessal mechanism, and
a few (1.75 percent) TEls did not have constituBrtevance Redressal Cell for
employees.

447 Principal of a few (5.26 percent) TEIs had représeno respective management,
and a few (1.75 percent) TEIs had regularly heddf sheetings. Students and staff

802



of a few (1.75 percent) TEls had maintained a @ndilationship, whereas a few
(2.75 percent) TEIs had a lack of interaction amubrdination amongst
stakeholders. A few (1.75 percent) TEIs had ensuhed information related
implementation, evaluation and outcome of objestii® be accessed by
stakeholders through website and college magazine.

448 A few (1.75 percent) TEIs had evolved mechanismsofatimum utilsation of
resources, and a few (1.75 percent) TEIs were gebd developed in its
perspective plan. A few (1.75 percent) TEIs hademalextra classes due to
inadequate number of staff.

449 A few (1.75 percent) TEIs had planned block teagland internship programmes
after due consultations with school headmasterditya; Quality improvement
was in progress by practice and used feedback ftataal feedback mechanism
for assessing the performance of student-teachrerthe practice teaching in
schools; and attempted to obtain oral feedback ammni, NGO's etc.

Findings of the Key Aspect No. 2.6.3 Strategy Dewgdment and Deployment

450.A few (1.75 percent) TEIs had existed adequate ayepént, and a few (1.75
percent) TEls had identified and deployed speseifiategies, whereas deployment
by a few (1.75 percent) TEls were needed to beegfia Few (5.26 percent) TEls
had made in-charges for deployment and execution.

451 A few (1.75 percent) TEIs had allocated resourcéer adiscussion in the
management committee; a few (3.51 percent) TEls dbxtated the required
budget, whereas a few (3.51 percent) TEls needbd &dlocated budget.

452 Few (7.02 percent) TEIs had used MIS, where a few5( percent) TEIs had
recently initiated. A few (3.51 percent) TEls didtrhave operationalised MIS,
whereas a few (1.75 percent) TEIs were yet to bveldped structured MIS; and a
few (1.75 percent) TEls did not have placed MISrfally, and some (15.79
percent) TEIls did not have MIS in place.

453.MIS in few (7.02 percent) TEls were needed to bensfthened, where a few (1.75
percent) TEIs had limited, and simple MIS; a few/GLpercent) TEIs were yet to
be modernised MIS; and a few (1.75 percent) TElewebe made effective.

454 Managements of few (7.02 percent) TEIs were agtivglolved in planning and
executing projects, whereas a few (1.75 percent)s Tiere required to be
involved. A few (5.26 percent) TEIs did not haveéabtished linkages with local
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Government Administrative bodies. A few (1.75 petgeTEls were required
regular monitoring of the functioning by trustees.

455 A few (1.75 percent) TEIs had exercised demociatclership, and a few (3.51
percent) TEIs had democratic and decentralisedradtration. Decentralisation of
decision-making in a few (1.75 percent) TEIs weeeded to be strengthened;
entirely by the management in a few (3.51 perc€ktys, whereas not available in
a few (3.51 percent) TEls.

456.Some (19.30 percent) TEIs had established differ€ommittees for the
organisation of activities; few (7.02 percent) TElsad allotted duties/
responsibilities to teaching faculty, and a few7glLpercent) TEls had assigned
multiple duties to teaching and non-teaching staff.

457 A few (1.75 percent) TEIs had used State GovernraadtUniversity norms for
recruitment of Teachers and Staff, a few (1.75 eei)c TEIs had followed
Government rules and regulations for the admisgpimtess, where a few (1.75
percent) TEls did not have adequately monitoredram@wed the Vision, mission
and implementation of plans.

458.Some (17.54 percent) TEls had prepared Academic/@nacademic plans/
calendar, which were prepared by a few (1.75 pé&ycHals in consultation with
heads of different schools; in partnership withasthteachers and whole college
staff; inputs from the active participation of thamy faculty, students and
administration; through discussions in teaching ultgc meeting; and in
consideration with the plans and needs of pradisichools. A few (1.75 percent)
TEIs had fulfilled the requirements of the presedbsyllabus, and a few (3.51
percent) TEls had been implemented.

459 A few (1.75 percent) TEIs had the freedom to tlreehéng faculty to prepare the
plan and implement innovative ideas under the Rrals leadership, whereas a
few (1.75 percent) TEIs were needed to be prepacademic plans in advance
with the involvement of all stakeholders.

460.A few (3.51 percent) TEIs had prepared Annual dgwelent plans; a few (5.26
percent) TEIs had prepared expansion plans; a &6 (percent) TEIs had
developed a strategy for the perspective plan,aafedv (1.75 percent) TEIs were
needed strategic action plan for future developntenbe reflected too in the

functioning of the institution.
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461.Most (50.88 percent) TEIs did not have a developetspective plan/ Strategic
action plan for future development, where teacloéra few (1.75 percent) TEls
were enthusiastic for its development.

462.A few (1.75 percent) TEIs were needed strategyafoalgamation of existing two
B. Ed. Colleges; a few (1.75 percent) TEIs had bgexl plans to resume M.Ed.
programme; and a few (1.75 percent) TEIs had ecel@nthe strategy for a
perspective plan to start M.Ed. course.

463.A few (1.75 percent) TEIs had compiled all the detaegarding practice teaching;
provided the required database; needed to be direahthe delegation of powers;
needed to be streamlined the effective data managieas a regular process; and
needed to be strengthened the structured docuntenpatctice.

464 A few (1.75 percent) TEIs had held Staff meetindgiemever necessary, whereas a
few (1.75 percent) TEIs had held regularly. A felw76 percent) TEIs had taken
steps for optimum utilsation of the infrastructuefew (1.75 percent) TEIs had
optimum use of ICT facilities, websites, and e-mad disseminate information,
feedback, and compliance. A few (1.75 percent) Mdse needed to keep track of
new technology in the teaching-learning process.

465.A few (1.75 percent) TEIs had taken initiatives fmomotion, co-operation,
sharing of knowledge etc., among the Teaching BacAlfew (1.75 percent) TEIls
had introduced training for communication skills English for teachers and
students. A few (1.75 percent) TEIls did not taksteyatic initiative for sharing
knowledge towards staff skill development, wheraafew (1.75 percent) TEls
were needed to plan the faculty development progresn

466.A few (1.75 percent) TEIs had a cordial relatiopshetween staff and students; a
few (1.75 percent) TEIs had initiated welfare measufor teaching and non-
teaching staff. A few (1.75 percent) TEIs had resdlgrievances at institutional
levels, whereas a few (1.75 percent) TEIs did ootblise grievances redressal
mechanisms for staff. A few (1.75 percent) TElseveeeded Placement cells. A
few (1.75 percent) TEIs had collected feedback ftbenstudents and schools for
quality improvement, and a few (1.75 percent) TEEd used the received
feedback for development.

Findings of the Key Aspect No. 2.6.4 Human Resourddanagement

467.A few (1.75 percent) TEIs had centralised admiatgin, and a few (1.75 percent)
TEIs had a positive attitude from management. A {@w5 percent) TEIs had
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Human Resource Management information system, ded §1.75 percent) TEls
had allocated human and financial resources, wheaelgw (1.75 percent) TEls
were to be properly utilsed the institutional reses.

468.A few (3.51 percent) TEIs had a workload as per bems and rules of the
regulatory bodies or UGC/ NCTE norms. A few (3.5&rqent) TEIs had
congenial/ cordial relationships among Managemerncipal and Staff. A few
(3.51 percent) TEIs had formed various committeedbétter administration, and a
few (1.75 percent) TEls were needed to be estauidRedressal cells such as
sexual harassment and Anti-ragging.

469.The institutional environment in a few (3.51 petgenEls had supported the
professional and academic growth of the teachimglfy conditions of a few
(1.75 percent) TEIs were conducive for ascertairgffgctive functioning; a few
(3.51 percent) TEIs had made efforts for improveimanoverall organisational
effectiveness, and a few (1.75 percent) TEls wetety be adopted Institutional
Approach for decision making.

470.A few (1.75 percent) TEIs had the requirement oflehts' involvement in campus
beautification, and a few (1.75 percent) TEls hdehtified and nurtured students'
talents.

471 .Many (40.35 percent) TEIs had made appointmentsyna8.07 percent) TEIls
had made appointments as per the norms. Few (7ei@&m) TEls had the
required number of teaching Faculty in positionstetv (1.75 percent) TEls had
provided required staff according to prescribedcpdures, and part-time teaching
faculty were provided as required and adequatetgureerated. A few (3.51
percent) TEIs had filled a teaching post by appoinstaff on an ad-hoc basis.

472 A few (3.51 percent) TEIs had followed the Governitgereservation policy in the
selection of teachers. A few (1.75 percent) TEIlsl Immoperly followed the
advertisement procedure and selection for teactesnslitment.

473.Few (7.02 percent) TEls had initiated to had margycas per NCTE norms; a few
(1.75 percent) TEIs had salary structure, servareditions of Teachers as per the
norms of affiliating University, whereas a few (&.@ercent) TEIs were needed to
be followed the NCTE guideline for educational dficdtion and pay scale.

474.A few (1.75 percent) TEIs had utilsed servicesatdired teaching faculty, and a
few (1.75 percent) TEIs were needed to be given fdprity for retaining

deserving teaching faculty in the institution.
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475.Many (28.07 percent) TEIs had observations aboocamapositions. A few (5.26
percent) TEIs were needed to be filled the vacancidere a few (1.75 percent)
TEIls were needed to be appointed teaching facttity the retirement of teachers;
and a few (1.75 percent) TEIs had taken very lidhitetiatives for filling up its
vacancies.

476.A few (1.75 percent) TEIs were needed the initettiv have the manpower as per
NCTE norms; a few (1.75 percent) TEIs were yet & dppointed Teaching
Faculty for M.Ed. as per NCTE norms, and a fewXIpércent) TEIs were to be
followed norms and standards from UGC/ NCTE/ Stg@vernment in
appointments of teaching faculty.

477.A few (1.75 percent) TEIs had vacant Principal poss, and all teaching
positions were not filled up as per UGC norms. €pal of a few (1.75 percent)
TEIs were working as Vice-Chancellor of the Univisr®n lien since two years,
and the Principals' position in TEIs was vacantfe (1.75 percent) TEIs were
needed to be appointed qualified teaching facultyereas a few (1.75 percent)
TEls had all qualified teaching faculty, but alhsdoned teaching positions were
not filled due to interference of government rulkdew (1.75 percent) TEI had an
imbalance in the number of teaching and non-tegchktaff, while the teaching
staff were drawn from schools and paid school teehsalaries. A few (1.75
percent) TEIs had appointed staff on a lecturesbfasivacant positions, and a few
(1.75 percent) TEIs had no regular or part-timehea for physical education, art
and craft or work experience.

478 Welfare measures for staff and teaching facultg fiew (1.75 percent) TEIs were
Credit Society and loan facility; and a few (1.7&rqent) TEIs were needed to be
strengthened the welfare measures for the stafftaadhing faculty, whereas
Welfare measures needed to be undertaken by few)(8Els for students,
teaching & non-teaching staff; and few (7.08 petcé@gls for staff.

479.A few (1.75 percent) TEls had provided regular Baland other benefits like
house rent and medical benefit to Teachers, andregamce allowance to
Principal; a few (1.75 percent) TEls had providegdinal and loan facilities to the
teachers and employee, and a few (1.75 percenty h&dl provided CPF and
medical assistance to staff and furnished commuadfhrstom.

480.Welfare measures were needed to be provided bwd &5 percent) TEIs like

Group insurance; basic workplace facility and |danility to staff, workplace
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facilities for staff; required space and instructob facilities, and computer and
Internet facility in the staff room.

481.To teaching Faculty, a few (1.75 percent) TEls leadarded teachers good
performance; given leave and registration fees dtending seminars etc.;
provided duty leave for research activities; ofteiacentives for research and
continuing education; and needed incentives fazarh development.

482 Most (54.39 percent) TEIs had organised differamigmmmes and/ or teaching
faculty, and non-teaching staff had participatedoairaged.

483.Few (7.02 percent) TEIs had organised a few lestofeexperts for professional
development of the Faculty; few (8.77 percent) THEd conducted some
workshops for the teaching faculty and staff oreetffze use of ICT; a few (1.75
percent) TEIs had organised a CBCS seminar to ting@iteachers; and a few (3.51
percent) TEIs had promoted FDP by organising arténding conference,
seminars, workshops and refresher courses.

484 A few (5.26 percent) TEIs had satisfactory orgarsaand participation in
professional development programmes. Teaching Baftaim few (10.53 percent)
TEls had attended FIP and research developmentrgmoges and delivered
invited lectures. Few (12.28 percent) TEIs had ad#gparticipation of Teachers
in seminars, refresher courses and orientationranognes. A few (5.26 percent)
TEIs were needed to be strengthened FDP.

485A few (1.75 percent) TEIs were needed to be fatdld for undertaking
professional assignments to Teaching Faculty; FDRsfew (1.75 percent) TEls
were mandatory, and few (8.77 percent) TEIs hasdwaged Teaching Faculty
for professional development programmes.

486.Most (57.89 percent) TEIs had evaluated FacultyoPaance in different ways.
Many (33.33 percent) TEIs had evaluated facultyfguerance from Self-
Appraisal, where a few (1.75 percent) TEls hadiated, whereas a few (1.75
percent) TEls were needed modification.

487 Faculty performance was evaluated in a few (1.7kcemg) TEls from self-
Appraisal, student feedback, peers and Principd&wa(1.75 percent) TEIs had
evaluated from self-Appraisal, student feedback settbol feedback; and a few
(1.75 percent) TEls had evaluated from self-Ap@iaistudent feedback, seminars

and school heads.
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488.Few (8.77 percent) TEIs had evaluated Faculty pedioce from student
feedback, where a few (1.75 percent) TEls weretydie used student feedback
for system improvement, and a few (1.75 percentlsTad initiated the use of
student feedback.

489 .A few (5.26 percent) TEIs were needed to be forsedlithe Self- Appraisal, peer
evaluation and student evaluation mechanism fotebestaff development.
Appraisal mechanism for teaching and supportindf gtaa few (3.51 percent)
TEIs were initiated recently; and a few (1.75 petLelEls had satisfactory,
whereas a few (5.26.pecent) TEIs had ineffectivehapism.

490.Self-Appraisal in a few (5.26 percent) TEls anddstit feedback in a few (1.75
percent) TEIs were not practiced to evaluate fsgquétformance.

Findings of the Key Aspect No. 2.6.5 Financial Margement and Resource

Mobilisation

491 Majority (85.96 percent) TEIs had audited Accoumibere many (43.86 percent)
TEIs had conducted regular audit; few (8.77 pelc€Ris had conducted internal
audits; a few (1.75 percent) TEIs had conducteeraat audits; some (21.05
percent) TEIs had conducted internal and exteraditaand a few (5.26 percent)
TEIls had conducted Internal and Government auditeew (1.75 percent) TEls
had conducted regular audit by the University, whera few (1.75 percent) TEIs
were needed to be carried out a regular audit,aafeiv (1.75 percent) TEIs were
needed to be streamlined the auditing of accoltegr Teams of some (14.04
percent) TEIs did not have observations about aatibunts in those institutions.

492 Finance management in few (7.02 percent) TEIls waspaterised ; a few (5.26
percent) TEIs had partly computerised ; and a féw5 percent) TEIs had
maintained properly, whereas some (22.81 perceri)s Tdid not have
computerised the Finance management; and a fel pkrcent) TEIs had no MIS.

493 .A few (1.75 percent) TEIs did not have the modernagerial concept or any
collaboration with apex regional or national agescin the field for financial
management and resource mobilisation. A few (14&isgnt) TEIs had a practice
of continuous monitoring and sharing, payment ofaathrough the bank;
working out the Unit cost and needed to be worketl nit cost. A few (3.51
percent) TEIs had maintained stock registers, vaseeefew (1.75 percent) TEIs

did not have maintained stock registers.
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494.The budget was balanced in a few (1.75 percents, T&lrplus in a few (3.51
percent) TEIls, and prepared properly in a few (Jp&Eent) TEls. A few (1.75
percent) TEIs had reasonably and optimally utilfesl budget allocation in the
Government grant for various units and activitebereas a few (1.75 percent)
TEIls were yet to be initiated measures for optintégation of financial resources.
A few (3.51 percent) TEls were needed to be restrad and utilsed in the budget
allocation. A few (3.51 percent) TEIs had made latidgy provision for organising
different activities, whereas a few (1.75 percemgls did not have made
budgetary provision for developmental activitiegffsand students welfare and
research activities; and a few (3.51 percent) Tigee yet to be initiated.

495.A few (1.75 percent) TEIs had a vacant post of ¢, and a few (1.75 percent)
TEls had vacant posts of two lecturers and an atteot!

496.The State Government fully supported financial veses for a few (1.75 percent)
TEls; a few (7.02 percent) TEIs had received gréms the state government,
and a few (3.51 percent) TEIs had received Govenhigrants and students fees.

497 Few (7.02 percent) TEIs had received salary grénots the Government; in
addition, a few (1.75 percent) TEls had receivennfrmanagement funds; and a
few (1.75 percent) TEIls had received scholarstups t

498 A few (5.26 percent) TEIs had received financialpmut from the state
government and UGC, and a few (3.51 percent) TEQ freceived financial
support from the state government, UGC and managerefew (3.51 percent)
TEIls were self-financed institutions and not redgegd by UGC under 2 (f) and 12
(B).

499.Students' fee in some (22.81 percent) TElIs wasiah resources, which was
only resourced for a few (3.51 percent) TEIs; thainmsource for a few (5.26
percent) TEIs; and in addition with management fémda few (1.75 percent)
TEIs. Students' fee was an inadequate financialures in a few (1.75 percent)
TEls supported by the management body for a sHiarifactual expenditure.

500.A few (3.51 percent) TEIs had charged fees for ¢barse as the affiliating
University decided. A few (1.75 percent) TEIs hadd the fees, which was not
utilsed even one percent for the campus developretmt

501.A few (1.75 percent) TEIs had satisfactory finahstatus. Some (14.04 percent)
TEls had received financial support by the managemwaenever required, where

management of a few (1.75 percent) TEIs had amylds. Management of a few
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(1.75 percent) TEls had provided financial assistato create and maintain
infrastructure. A few (1.75 percent) TEls had gifegrancial support to teaching
faculty for attending seminars and conferences ftioenPTA account. Few (10.53
percent) TEIs had centralised financial decisiokim@awith the management.

502.Few (8.77 percent) TEIs had an adequate operatlmrdgget to cover day-to-day
expenses, whereas a few (3.51 percent) TEIs haeguate. Managements of few
(7.02 percent) TEIs had taken care of the defiztiget.

503.Resource mobilisation in a few (1.75 percent) Tkisre proper; few (10.53
percent) TEIs had donations, and a few (1.75 pé&rcEBIs had self-financing
courses and donations.

504.Managements of a few (8.77 percent) TEIs had tdkeninitiative to mobilise
resources, and a few (1.75 percent) TEIs had tdReninitiative to mobilise
scholarships for poor students. Management of a(flek5 percent) TEIs were
able to mobilise resources, but the institutiomsricial status was not sound.
Effort of a few (1.75 percent) TEls for resourcemtisation was visible, but the
management did not accept the donations. Few (Ife&&®nt) TEIs were needed
to be done efforts for resource mobilisation innfoof funds from agencies like
UGC, ICSSR etc.

505.A few (1.75 percent) TEIs were needed more effort resources mobilisation
through consultancy, whereas a few (1.75 perceat$ @id not have made efforts
for financial resources mobilisation. A few (1.7&@ent) TEls had suffered from a
resource crunch for developmental and researchitaesi

Findings of the Key Aspect No. 2.6.6 Best Practicas Governance and Leadership

506.Under Institutional Vision and Leadership, the bgstactices were that
management of a few (1.75 percent) TEIs were cotadhitcommitted and
cooperative; sound, sincere and diligent, enligheand supportive, and well
represented.

507.A few (5.26 percent) TEIs had supportive managemelile a few (1.75 percent)
TEls were committed. Few (10.53 percent) TEls hadagtive management
committed to quality teacher education; a few (1péscent) TEIs had provided
dedicated leadership; managements of a few (5.2&pp TEIs had democratic
governance/ functioning. Management of a few (h&tent) TEIs had the steady

pursuit of values of knowledge, service and shramanagement decisions.
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508.The best practices in Organisational Arrangemei®\a few (1.75 percent) TEls
had decentralised and democratic administrationemtealised with open access
and continuous monitoring; and flexible with apprafe communication and
coordination.

509.Management of a few (1.75 percent) TEIs were pgpgiory, and a few (3.51
percent) TEIs had decentralised and participatbtfgnagements of a few (1.75
percent) TEIs were serious in improving the funutg, whereas a few (1.75
percent) TEIs needed various committees to be fordoe democratic and
responsible functioning.

510.Few (8.77 percent) TEIs had the autonomy to Praisipnd teaching faculty by
their management for running the institution, anfbw (1.75 percent) TEIs had
given academic freedom to teaching faculty from ag@ment.

511. A few (1.75 percent) TEIs had good team spiriterelas a few (1.75 percent)
TEIls could had good team spirit among trusteeslestis and staff. A few (1.75
percent) TEls had held regular IQAC meetings, afelha(1.75 percent) TEls had
good interaction between Principal and staff.

512.A few (1.75 percent) TEls had well-maintained caspad good lawns; managed
resources in a planned manner; shared facilitiéls @ther sister institutions; and
optimum utilsation of resources.

513.The best practice in Strategy Development and BDepmt was that all the
functionaries and beneficiaries of a few (1.75 petr TEIs had worked with a
mission.

514.The best practices in Human Resource Managemeaettivar a few (1.75 percent)
TEIs recruited teaching Faculty for vacant posts] a few (1.75 percent) TEIs
had regularity in filling the posts.

515.A few (1.75 percent) TEIs had provided credit stcie staff, and a few (1.75
percent) TEIs had provided financial support tosSl#/ employees in form of
loans.

516.A few (1.75 percent) TEIs had existed a cordiatiehship between management
and staff, and a few (3.51 percent) TEIs had Teachiaff and non-teaching staff
devoted to the institution's functioning. A (1.76rgent) TEIs were sought help
from alumni and other resource persons for teachntew (1.75 percent) TEIs

had filled Appraisals of teachers.
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517.The best practices in Financial Management and lResoMobilisation were a
few (1.75 percent) TEIs had availability of fungsimputerisation of accounting
system; financial transactions through the banlgndparency in financial
management; and compensation of deficit from oveaoweces of management. A
few (1.75 percent) TEIs had mobilised resourced, ariew (1.75 percent) TEls
had mobilised financial resources. Few (7.02 pdjceRls had regularly audited
accounts, and a few (1.75 percent) TEIs were vahigptundergone for AAA by
the Knowledge Consortium of Gujarat (KCG) and reedi'A’ grade.

518.Few (8.77 percent) TEls did not have implementest Ipeactices or yet to be
developed the key aspect of Financial ManagemeahRasource Mobilisation.

Findings of the Institutional Strengths for Criterion- VI: Governance and

Leadership

519.Few (12.28 percent) TEIs had supportive managenvdmtre management of a
few (1.75 percent) TEIs were strongly supportivefedv (1.75 percent) TEIs had
affluent and supportive management, and a few (pe2éent) TEIs had financially
sound management. Few (8.77 percent) TEIs hadhlyéadositive relationships
between staff and students, and a few (1.75 pegrcEBts had enjoyed the
confidence of staff and students and other stakiehs!

520.Few (7.02 percent) TEIls had a positive and progresgtitude from management.
Students of a few (1.75 percent) TEIs participategtarious committees. A few
(1.75 percent) TEIs had recruited faculty for tlaeant positions.

521.Principal of a few (5.26 percent) TEIs had provigedd leadership by guiding the
college to steer through the conventional functigniA few (3.51 percent) TEls
had given autonomy to the Principal. The Principlah few (1.75 percent) TEIs
were chairman of the BOS and vice-chancellor of wheversity. A few (1.75
percent) TEIs had academic accomplishments of timeipal; well qualified and
dynamic Principal and committed Principal & faculty

522.Few (12.28 percent) TEIs were grant-in-aid insois; few (7.02 percent) TEIls
had adequate financial resources; a few (5.26 pgrdécls had sound financial
positions, and a few (3.51 percent) TEIs had gooblip support. A few (1.75
percent) TEls had received funding from the stat&eghment, UGC and
management, and a few (1.75 percent) TEls werertheteacher training college
run by the Government in the state. Financial gis® was observed in a few
(1.75 percent) TEls.
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Findings of the Institutional Weaknesses for Criteion- VI: Governance and

Leadership

523.A few (1.75 percent) TEIs were needed a more dyo@amd comprehensive vision
in all aspects of functioning, and a few (1.75 pety TEIs did not transform
mission in programmes. A few (3.51 percent) TEIsl hianited exposure to
academic leadership, and a few (1.75 percent) @Eisiot provide leadership to
the teachers of practice teaching schools.

524.Few (7.02 percent) TEIls had a lack of future pestpe plan.

525.Few (7.02 percent) TEIs did not have qualified Théag Faculty as per NCTE and
UGC norms, where a few (1.75 percent) TEIs had tdakualified Principal. Few
(7.02 percent) TEIs had delays filling up vacansipons, where a few (3.51
percent) TEIs had a delay due to procedural difiiesi imposed by the
government. Four (7.02 percent) TEls had vacartspaisTeaching Faculty, where
a few (1.75 percent) TEIs had a highly inadequai@ber of teaching faculty. A
few (1.75 percent) TEIs had no permanent Principalv (7.02 percent) TEIs had
staff instability, and a few (1.75 percent) TElsdhsuperannuated most of the
faculty. A few (3.51 percent) TEls had a shortaféaoulty members of various
specialisations. A few (1.75 percent) TEIs werd-feancing institutes, which
required the security of teaching faculty serviddew (1.75 percent) TEls had an
irrational deployment of non-teaching staff forraarked technical duties.

526.A few (1.75 percent) TEls had weaknesses of limitashing for making optimum
use of available ICT and Language Lab facilitiesnited faculty/staff
development efforts, and lack of faculty developmgrogrammes and research
input. A few (7.02 percent) TEIs had inadequatefavelschemes for staff.

527.A few (1.75 percent) TEIs had weakness of not reissgl under 2(f) and 12(B);
lack in generating more financial resources fromQJ&f) and 12(B), and no
evidence of UGC recognition under section 2(f) 42¢B) of UGC. A few (1.75
percent) TEIs had delay in grant utilsation duprtacedural difficulties, and a few
(3.51 percent) TEIs had procedural inadequacy dgbéting.

528.A few (1.75 percent) TEls had a deficit Budget; elegence on the government for
funds, and limited funds due to being a self-firhgnstitution. A few (3.51
percent) TEIs had structural limitations as seigaficed affiliated colleges. A few

(3.51 percent) TEIs did not have a computerisedddgament system.
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Findings of the Institutional Opportunities for Cri terion- VI. Governance and

Leadership

529.A few (1.75 percent) TEIs had scope to encouragé & become academic
body’'s members to exchange ideas on various isguésw (3.51 percent) TEIs
had opportunity to organise programmes in educationanagement for the
Principals/ heads of the schools. A few (1.75 pai}c€EIs had the opportunity to
make provision for future expansion and optimizggital and human resources.
A few (1.75 percent) TEIs had scope for playingtalvole in uplifting the quality
of teacher education in the budding university. e f(1.75 percent) TEls had
opportunity to create conducive environment forowetive teaching-learning
practices.

530.Few (8.77 percent) TEls had scope to undertake lfyacDevelopment
Programmes, and a few (1.75 percent) TEls had tyubty to undertake Faculty
Development Programmes. A few (1.75 percent) TRt to be done provision of
good welfare schemes and full salary to retainifiedlteachers.

531.A few (1.75 percent) TEIs had opportunity to organconferences and workshops
at the national and international levels, and a (8W1 percent) TEIs had to be
done participation of Teaching Faculty in natiormhd international level
conferences.

532.A few (1.75 percent) TEIs required a separate drinudget for the college and an
opportunity to acquire more material and finansighport from UGC, ICSSR and
other organisations. A few (1.75 percent) TEIs bpdortunity to enrich exposure
to global resources vs.-a-vs. changing needs cddbeety.

Findings of the Institutional Challenges for Criterion- VI: Governance and

Leadership

533.A few (1.75 percent) TEIs had challenges in conipdefust four years, increasing
the college's strength, and amalgamation of theumits of B.Ed. programmme.

534.A few (1.75 percent) TEIs challenged to evolve au$e processes for self-
generative dynamism and enhancement in academiityganahe programmme. A
few (1.75 percent) TEIs had challenges evolvingevesd processes to sustain a
conducive institutional ethos. A few (1.75 percehBls had challenges focusing
on core values identified by NAAC; sustenance ofliqy and excellence, and
pursuit of quality with limited material and manpewresources / inadequate

teaching staff.
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535.A few (1.75 percent) TEIs had challenge for mamtay the standard and
reputation of the college as per National Regujaddorms, and streamlining the
Choice Based Credit System. A few (3.51 percent)sTEad challenges in
competition with other teacher training institusorrew (12.28 percent) TEIs had
challenge for mobilisation of resources, where @877 percent) TEIs had
challenge for future expansion and diversificatiomereas a few (1.75 percent)
TEIs had space augmentation and modernisation WwA(351 percent) TEIs had
challenge for the development of a perspective.plan

536.A few (5.26 percent) TEIs had challenge for prafassl development of faculty;
a few (1.75 percent) TEIs had for motivating fagulior upgradation of
professional skills and taking up research, andva (fL..75 percent) TEIs had for
motivating faculty members to qualify for higherdca like Associate Professor as
per UGC / NCTE norms. A few (1.75 percent) TEls tdthllenge with the
provision of welfare schemes for staff.

537.Few (7.02 percent) TEIs challenged to retain thstiexy qualified faculty, and few
(12.28 percent) TEls challenged to recruit andimetampetent and qualified
faculty. A few (1.75 percent) TEIs had challengesppointing and retaining the
existed qualified faculty; to ensure the stability staff and their profile
enhancement; to overcome delays in the filling @ipsacancies; to getting an
adequate number of teachers from the state Govetnne fill up existing
vacancies of teaching staff and full-fledged Ppati and to fill up vacant
positions of the faculty and the librarian.

538.A few (1.75 percent) TEIs had challenges for teaghiaculty's academic and
professional development; updating faculty know&sdguilding a competent and
dedicated faculty team; enabling teachers to aeqdiinther competencies,
gualification and publish articles, and developi@J competence among faculty
and students. A few (3.51 percent) TEIs had chgéefor learning the use of
computers by all staff, and optimal utilsation a€dlty potential.

539.A few (1.75 percent) TEIs had challenge for beirgeHli-financed college; getting
recognition under Section 2(f) and 12 B of the UG, and getting support from
the Government for effective and smooth functionifighe college. A few (3.51
percent) TEIs challenged financial constraints amdated corpus funds for
financial stability. A few (1.75 percent) TEls cleslged to overcome increasing

deficit budgeting; generating more financial resest and utilse surplus amounts.
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Recommendations for Criterion VI: Governance and Ladership (Key Aspect no.

2.6.1,2.6.2 and 2.6.3)

540.A few (1.75 percent) TEIs were to be ensured $pritbllowing the NCTE
regulations about admission intake, Faculty pasgtiand Faculty composition.

541.A few (1.75 percent) TEIs should be acquired mestiiprof National Information
organisations. A few (3.51 percent) TEIs were toréguired decentralisation in
administration. A few (1.75 percent) TEI was to dsablished Staff Redressal
cell.

542 A few (1.75 percent) TEIs were to be carried oualdation and Management of
the Institution. A few (5.26 percent) TEIs werelb® made efforts to obtain UGC
recognition under section 2(f) and 12(B). A few78 percent) TEIs were to be
made an immediate approach for issuance of the W&&Ggnition letter under
section 2(f) and 12(B) and NCTE for regularisatioh recognition of the
programmes. A few (1.75 percent) TEI were to besakteps to get permanent
affiliation from the university and recognition froUGC.

543.Management of a few (3.51 percent) TEIs were neadeadopt strategies and
plans to reinforce the ideas of the founders ofitisdtution. Some (19.30 percent)
TEIls were to be prepared Perspective Plan, wherpldns were to be prepared by
few (7.02 percent) TEls for the sustained growttthefinstitution; and a few (1.75
percent) TEIs for future development in the nexyéars.

544 A few (1.75 percent) TEls could be organised cariees, workshops and
meetings to share its experience of working withn@an ideals in teacher
education. A few (1.75 percent) TEls might be orgea regular seminars and
meetings with the principals/ staff/ trustees fdignato improve college
functioning. A few (5.26 percent) TEIs were to beveloped and implemented
MIS; and A (1.75 percent) TEI might be operatiosadi MIS. A few (1.75
percent) TEIs should be introduced e-governancdlithe administrative aspects
on priority basis.

545.Some (14.04 percent) TEIs might be introduced Welchemes for staff and
faculty, where a few (3.51 percent) TEIs were recmmnded for more welfare
schemes. Few (7.02 percent) TEIs might be introdl&eup accident insurance
scheme for staff. A few (1.75 percent) TEI was meetb be introduced Provident
fund for teaching and non-teaching staff; and migatinitiated PF, GIS and

medical allowances for ad-hoc staff.
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546.A few (1.75 percent) TEIs were to be provided iricas to faculty for actively
participating in professional development programsma&ccessing opportunities
available elsewhere, and continuous professionadldpment.

Recommendations for Criterion-VI: Governance and Ladership (Key Aspect no.

2.6.4- Appraisal and Appointments)

547.A few (1.75 percent) TEIs were to be taken initias for regular performance
appraisal of staff; and could be filled self-app&iof Faculty performance based
on classroom progress and practice.

548.A few (3.51 percent) TEIs were appointed regulat frl-time principal, where a
few (1.75 percent) TEIs were appointed immediat@lyfew (1.75 percent) TEls
were appointed qualified and experienced Principad Faculty members
regularly; and must be made the Faculty permanent.

549.Few (7.02 percent) TEls were to be filled vacantétpairgently by management;
and a few (3.51 percent) TEIs were to be filled ardcfaculty positions by
management as per the NCTE norms.

550.A few (1.75 percent) TEIs had Faculty having proggmlifications for the
Optional courses; Faculty and Accountant; Facuttg &ibrarian; and Physical
Education Director for games and sports. A few 130&rcent) TEIs were to be
taken up the appointment of a librarian with tojppty.

551.A few (1.75 percent) TEIs were to be approached eaiately to competent
authorities in state government for filling up tecant posts on priority bases as
per NCTE norms. A few (1.75 percent) TEIs shoulgphmvided requisite staff and
salary by the State Government to improve uporitthetioning of the college.

552. A few (1.75 percent) TEIs were recommended thatState Government be away
with Adhyapak Sahayak and instead allow the colldge make regular
appointments on vacant post. A few (1.75 perceBty Tvere to be ensured by the
affiliating university's formal approval of teachifaculty.

553.A few (1.75 percent) TEIs were to be built up eoktacompetent Faculty team to
impart continuity to the college efforts in reatgi institutional vision and
objectives, where appropriate incentives to be idex)/ to attract competent staff
and retain them. A few (1.75 percent) TEIs werdéotaken measures to retain

faculty.
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Recommendations for Criterion-VI: Governance and Ladership (Key Aspect no.

2.6.4- Professional Development Programme)

554.Most (47.37 percent) TEIs were to be organised IBacbevelopment
Programmes, where the organisation of FDP was remarded on priority basis in
a few (5.26 percent) TEls; periodical short-termirting programmes in a few
(1.75 percent) TEls; progressive in-house worksho@sfew (3.51 percent) TEls;
and on current topics in a few (3.51 percent) TEls.

555.A few (1.75 percent) TEls had recommendations fgaoisation of FDP like need
and gap areas in knowledge and experience; ashpeNCFTE; Methods of
Teaching, writing research proposals, examinati@iorms and Inclusive
Education; Research Methodology, statistics andofiSPSS package; for Lesson
Planning, Constructivism, Models of Teaching, Resde&ethodology, Education
of Exceptional Children & Inclusive Education; amdrious teaching skill and
updation of knowledge. FDPs were to be includeswative methods of teaching
and evaluation in some (14.04) TEls.

556.Some (19.30 percent) TEIs were recommended fornsgion of state and
national level seminars/ workshops, which includedommendations for topics
like- Innovative Methods of Teaching, Models of Teiamg, evaluation, research
methodology & Statistics, ICT etc. in some (14.@&tgent) TEIs; teacher quality
enhancement in a few (3.51 percent) TEls; and reseaethodology, models of
teaching, innovating teaching methods and inclugdecation in a few (1.75
percent) TEIs.

557.A few (1.75 percent) TEIs were to be organised i@agon programmes for
faculty in the area of publication of articles; eniken more initiatives for
Faculty development; and adopted measures for énsopal and professional
career developments of faculty. A few (1.75 percdiitls might be undertaken
Faculty and staff development programmes.

558.A few (1.75 percent) TEIs were to be encouragedilfato participate in seminar
and conferences; to be encouraged Faculty to ineprtheir Professional
Development; could be better concern of facultypimfessional development; and
to be benefitted Faculty by the Faculty ImprovemBnbgramme (FIP) of the
UGC. A few (5.26 percent) TEIs might be undertak8taff development
programmes; and should be provided Training to dfffece staff for office

management and accounting.
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Recommendations for Criterion-VI: Governance and Ladership (Key Aspect no.

2.6.5)

559.A few (1.75 percent) TEIs could be applied forrafcial grant from the UGC to
organise seminars/ conferences. A few (1.75 perddsis should be made efforts
to avail maximum benefits from various UGC/ NCTEh&mes to improve
infrastructure, promote research, and enhanceesitiy.

560.A few (1.75 percent) TEIs were to be applied tofgetncial assistance from UGC
for specialised areas like inclusive education &adsaction of newly developed
teacher education curriculum framework & norms hg NCTE. A few (1.75
percent) TEIs were to be attended generation andilisation of financial
resources as a priority. A few (1.75 percent) Tilgslght be encouraged Faculty to
seek financial support from the national bodies.

561.A few (1.75 percent) TEIs might be made budgetanyvigions for conducting
seminars, Workshops and promotion of Research;nasigtit be made budgetary
provision available for organisation and participatin the workshops, seminars
and conferences. A few (1.75 percent) TEIs havestesired required funds from
management supplemented budget at the beginniegobf financial year.

562.Few (7.02 percent) TEIs were to be improved Resounobilisation by active
collaboration/ linkage with State, National or imational agencies. A few (5.26
percent) TEIs were to be fully automated/ compségtiin their office; and a few
(1.75 percent) TEIs were to be completed automattmmputerisation of the
office.

5.4.7Criterion- VII: Innovative Practices

Findings of the Key Aspect No. 2.7.1 Internal Qualy Assurance System

563.Majority (68.42 percent) TEls had constituted/ bbshed the IQAC. A few (1.75
percent) TEIs had headed the IQAC by the Princgmlchairman and had a
representative from management, teachers and coitynwamd a few (1.75
percent) TEIs did not constitute as per the NAA@glines, whereas a few (3.51
percent) TEIs were yet to be taken formal shapbdédQAC.

564.Some (14.04 percent) TEIs had activated/functichedQAC, where a few (1.75
percent) TEls had carried out quality assuranceviaes in administration,
academic plan and curricular practices, librargufly enrichment; a few (1.75

percent) TEls had planned programmes, facilitatetraonitored, and a few (1.75
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percent) TEIs had held regular meetings and brougdwy changes based on
suggestions by the IQAC.

565.A few (5.26 percent) TEIs were yet to be more fioral/ activated, whereas the
IQAC in some (17.54 percent) TEIs were yet to benefunctional/ activated. The
composition of the IQAC in a few (1.75 percent) $klas good but yet to be more
functional/ activated. A few (1.75 percent) TEIsdheonstituted/ established the
IQAC but needed further improvement. Few (12.2&@et) TEIs had recently set
up their the IQAC, where the IQAC of few (8.77 part) TEIs were yet to be
functional/ activated, and the IQAC in a few (1&rcent) TEls were yet to be
developed the concept of the IQAC. A few (3.51 patE TEIs were needed to be
strengthened the IQAC.

566.Many (26.32 percent) TEIs did not constitute/ esthbthe IQAC, whereas the
Peer Team of a few (5.26 percent) TEIs did not ifpebout constitution or
establishment of the IQAC.

567.A few (1.75 percent) TEls had a positive attitudehange; followed the rules and
regulations of UGC and the affiliating universithe academic calendar was
prepared and provided to students; shared goodtiggacwith a school;
periodically conducted Academic Audit; formal aimtt by CA and internal
auditing by Trust; 10 percent students pursuedédrigiiudies and 90 percent of
absorbed in employment; prevailed Team spirit amibregFaculty. A few (1.75
percent) TEIs had existed coordination among diffecomponents of the system,
whereas a few (1.75 percent) TEls were needed m@dirah among different
components of the system. A few (5.26 percent) Tiats ensured the grievances.

568.A few (1.75 percent) TEIs were needed proper rdppetween Faculty and the
IQAC; an initiation for proper documentation of alttivities; promotion of an
ambiance of innovation and quality improvementnpiag and implementation of
Add-on courses and part-time skill-based coursesy programme on quality
enhancement, and professional development activitew (7.02 percent) TEIs
were needed to be organised Computer training anogres for teaching and non-
teaching staff. A few (3.51 percent) TEIs were yetbe developed system
perspective.

569.A few (1.75 percent) TEIs had no exclusive officg the IQAC; a few (1.75
percent) TEIs were vyet to be strengthened the naleation and

institutionalization of innovative practices; a féiv.75 percent) TEIs were yet to
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be undertaken major initiatives to promote qualayfew (1.75 percent) TEls
might be established quality improvement benchmarkereas a (1.75 percent)
TEls were yet to be evolved Best practices.

570.A few (1.75 percent) TEIs had assured quality nesiabhce by Trust and
administration; ensuring the quality of the acadenprogrammes through
University results, and assured quality by uniwgrdilC and NCTE annual
reports. A few (1.75 percent) TEIs were needed nsuee the quality of the
financial management process, and a few (3.51 pgrdécls did not develop a
guality assurance mechanism.

571.Staff involvement for quality enhancement was \esin few (7.02 percent) TEls,
whereas not visible in a few (1.75 percent) TEtsid8nts’ participation in quality
assurance was visible in a few (1.75 percent) TEl&reas students’ participation
was not visible in a few (5.26 percent) TEls. A félu75 percent) TEIs had
appreciated students’ participation, whereas a(leWb percent) TEls were needed
to be appreciated the students’ participation.

572.A few (1.75 percent) TEIs had regularly held meggiof the IQAC Governing
Body and Staff Council; few (7.02 percent) TEls Heald regular staff review
meetings by the IQAC to discuss quality concernfeva (1.75 percent) TEIs had
taken responsibility of effective execution of iwative practices by various
committees

573.A few (1.75 percent) TEIs had conducted a reviewachdemic and all other
activities and discussed with the management foesgary action, whereas a few
(1.75 percent) TEIs were needed vyearly review oé tondition of the
infrastructural facilities.

574.A few (1.75 percent) TEIs had conducted a regubaluation of students’
performance, and a few (1.75 percent) TEIs haduatadl the achievement by the
head of the institution, whereas a few (5.26 pdjcéils were needed to be
developed the mechanism to assess the achievefrgodle and objectives.

575.A few (1.75 percent) TEIs had followed a three-taluation process to get
feedback on students’ performance; received feddlan teacher educators,
internal and external auditors, and non-teachiaff stembers; contributed quality
maintenance by a regular feedback system, and oisservation and feedback
mechanisms. A few (3.51 percent) TEIs had formadl amformal appraisal

mechanisms to assess the faculty member's perfcenan
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576.A few (1.75 percent) TEIs were yet to be utilsediozs stakeholders’ feedback
for quality enhancement of ongoing activities, anféw (3.51 percent) TEIs were
continuously sought feedback from the students smibols teachers to improve
upon the system.

Findings of the Key Aspect No. 2.7.2 Inclusive Préices

577.A few (1.75 percent) TEIs had made curricular psmns for imparting
knowledge and sensitised teachers and studenesy g1f.75 percent) TEIs had
sensitised students about the issues of inclusidngander parity, whereas a few
(1.75 percent) TEIs were needed to be sensitiibdachanging educational and
social demands.

578.Inclusive practices in a few (1.75 percent) TElsreveneeded to be more
crystallised approach, undertaken to appreciatel;lelid not provide adequate
inputs for inclusive education, and initiated.

579.A few (1.75 percent) TEIs had an adequate empluasihe learner needs in the
entire programme; secular outlook in academic & iatstrative performance;
needed to be initiated welfare measures for maligaeth students; needed to be
made facilities inclusive on the campus.

580.A few (1.75 percent) TEIs had been kept infrastrreeicompatibility for inclusive
practice, and looked for a new outlook to ensur@iguimprovement.

581.A few (1.75 percent) TEIs had representation fraamious communities in the
appointment of the staff, and managements of a (&%l percent) TEIs had
followed reservation norms for appointment of staff

582.Many (40.35 percent) TEIs had followed the Govemninreservation policy for
admission, while a few (1.75 percent) TEls alswegrstudents from rural areas.

A few (1.75 percent) TEIs had admitted majoritystiidents from rural areas. A
few (1.75 percent) TEIs had catered to the needsiral students; a few (1.75
percent) TEIs had taken the initiatives to promie empowerment of students
from rural/ tribal areas, whereas a few (1.75 patjc@Els were needed to be
promoted the empowerment of students from the aned. A few (1.75 percent)
TEIs had the availability of government scholarship support the students of
economically weaker sections. A few (3.51 percéii)s had made efforts to cater
to the needs of all sections of society.

583.A few (1.75 percent) TEIs had access to Faculgff sind students from different

strata of society. A few (3.51 percent) TEls hadegi representation to students
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from different sections/ strata of the society, dew (12.28 percent) TEIs had
given representation to staff and students frorfediht disadvantaged sections/
strata sections of the society. A few (1.75 pernc@&hiils had made efforts to take
care of the socially deprived and differently-abiedividuals, and taught Gender
issues, adolescence and matters related to differapled students.

584.Many (33.33 percent) TEIs had organised activitiednclusive Practices. A few
(1.75 percent) TEIs had a suggestion box; a feWs(percent) TEls had organised
a week-long orientation to students about B.Edgmmme activities; a few (1.75
percent) TEIs had organised activities fosteringitpee social interaction, and a
few (3.51 percent) TEls had organised gender seagttivities/ programmes. A
few (1.75 percent) TEls had delivered lectures arspectives in special
education, and a few (1.75 percent) TEls had osgahvisits to special schools,
Upasana institution and involvement with local itugtons.

585.A few (1.75 percent) TEIs had practice sessionstodent teachers struggling to
identify schools and made special arrangementsactipe teaching for physically
challenged and female students. A few (3.51 peyddals organised co-curricular
and extra-curricular activities involving differéy¥abled students without gender
bias. A few (1.75 percent) TEIs had organised samirand visits to special
schools to sensitise the staff and students taismmh issues. A few (1.75 percent)
TEIs had organised several programmes on womenligguaonsumer rights,
national integration and international understagdm develop inclusive attitudes
among the student teachers.

586.A few (1.75 percent) TEIs had done SWOT analysiergwear. A few (3.51
percent) TEIs had organised Remedial programmelsadaw (1.75 percent) TEIs
were needed to be strengthened Remedial programwieeas a few (3.51
percent) TEIs were yet to be formally organised Beial programmes.

587.Few (10.53 percent) TEIs were needed to be organmszusive Practices, where
few (7.02 percent) TEIs were needed to be orgariReededial programmes; a few
(1.75 percent) TEIs were yet to be developed ektermutreach activities in the
neighbouring villages, and a few (1.75 percent)sTHid not take any special
initiative to sensitise teachers on the issue afusion other than a paper on
‘Psychology of Learner’.

588.In relation to Disadvantaged students, a few (p&&ent) TEIs had made efforts

to take care of the socially deprived individuatgde efforts for the incremental
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academic growth of the students from the disadgmutaection of society; catered
to the needs of the disadvantaged group of studentsa few (3.51 percent) TEls
had provided facilities for inclusion and acadengerformance of socially
disadvantaged groups.

589.A few (1.75 percent) TEIs had kept records of theiad status of the students; a
few (5.26 percent) TEls were needed to be keptrdscabout academic growth of
students from disadvantaged sections of society, afew (1.75 percent) TEIls
were to be developed mechanism to record the irem&ahacademic growth of the
students from the disadvantaged sections. A few5(Jercent) TEIs had no
specific thrust on acquiring proficiency for worgirwith children from diverse
backgrounds.

590.In relation to Differently-abled students, a few5B percent) TEls had provided
facilities; a few (1.75 percent) TEls had providednp and wheelchair facilities,
and a few (1.75 percent) TEIs had provided rampitias. A few (1.75 percent)
TEIs had welcomed physically challenged studentg, o such student took
admission.

591.Few (12.28 percent) TEIs had no facilities for ehéntly-abled students. A few
(3.51 percent) TEIs were to be addressed needie afifferently-abled students on
priority; a few (3.51 percent) TEIs were requirefrastructure having a disabled-
friendly structure; a few (5.26 percent) TEIs hathek of barrier-free provisions
for the disabled, and a few (1.75 percent) TEIsewgat to be adopted special
strategies to deal with differently-abled students

592.A few (1.75 percent) TEIs had sensitivity to th&edently-abled students, and a
few (3.51 percent) TEIs were needed to be strengtheensitivity, whereas a few
(3.51 percent) TEIs had no sensitivity. A few (1é&rcent) TEIs had supported
differently-abled students, whereas a few (1.75cema) TEIs did not support
differently-abled students.

593.In relation to gender, few (8.77 percent) TEls wseasitive to gender/ gender
issues, and a few (3.51 percent) TEIs had no gegiderimination. A few (5.26
percent) TEIs had set up Women cell, whereas a(8%1 percent) TEIs were
needed to be set up Women cell.

594.A few (1.75 percent) TEIs might be imparted gendigcus to institutional

functioning due to having Majority of female stutkera few (1.75 percent) TEls
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had given equal opportunity to socially and ecoroathy backward girls, and a
few (1.75 percent) TEIs had encouraged women tiicpgaate in various activities.

Findings of the Key Aspect No. 2.7.3 Stakeholder Reionships

595.Some (24.56 percent) TEIs had formed/ constitutkdn@i Association. A few
(3.51 percent) TEIs had an active Alumni Assocratio

596.A few (1.75 percent) TEIs had co-operative AlumsisAciation, whereas of a few
(1.75 percent) TEIs were to be increased concerm #lumni Association about
the growth of college; a few (1.75 percent) TEIsewset to be effective, and a few
(1.75 percent) TEIs were needed to be more paatioip. Few (10.53 percent)
TEIls were needed to be developed formal structndenaade active, where a few
(1.75 percent) TEIs had funds.

597.A few (3.51 percent) TEIs were yet to be constdufdumni association. Peer
Team of majority (71.93 percent) TEls did not mentiany observation about
formation/ constitution of Alumni Association.

598.Many (35.09 percent) TEIs had cordial/ good/ satigfry/ helpful relationships
with stakeholders, where few (10.53 percent) TEdsl HtHarmonious/ Cordial
relationships amongst all stakeholders.

599.Few (12.28 percent) TEls had good relationshipk wérents, alumni, and society,
where a few (5.26 percent) TEIs could be harnedsedstakeholder resource
mobilisation.

600.A few (3.51 percent) TEIs had maintained good rappith parents, alumni and
practice teaching schools. A few (1.75 percent)sTiiEdd good relationships with
the practice teaching schools, cordial relatiorsigh parents, strong community
relationships and goodwill of the practicing sct@nd made efforts to establish
cordial relationships with stakeholders.

601.A few (5.26 percent) TEIs were yet to be more gjteaning the stakeholder
relationship; a few (1.75 percent) TEIs were regplifinkages with academic
institutions, and a few (1.75 percent) TEIs did maty attention to creating
relationships amongst various stakeholders.

602.A few (3.51 percent) TEIs had held continuous infak meetings with the heads
of schools to improve upon the quality human reseua few (1.75 percent) TEIls
had held regular meetings for bringing administeatieforms; a few (1.75 percent)
TEIs had organised a meeting of Alumni associatanrd a few (1.75 percent)

TEls had quite often contacted stakeholders.
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603.A few (1.75 percent) TEIs had active cooperatianmrstakeholders, involved all
stakeholders in the activities, and served rurabpfee A few (3.51 percent) TEIls
had active alumni whose readiness to support cbeldharnessed for resource
mobilisation. Stakeholders of a few (1.75 percéii)s were yet to be made part
of the institutional management; elicited more aagion from stakeholder
relationship; not initiated the involvement of sthklders by activating the
recently formed Alumni Association.

604.A few (1.75 percent) TEIs had secular outlooks ¢gademic and administrative
performance. Few (10.53 percent) TEIs had a comdumimosphere for learning/
academic activities. A few (1.75 percent) TEIls mpéed to create a conducive
atmosphere for learning/ academic activities. A @51 percent) TEIs were
needed to start student welfare schemes, and &l{@& percent) TEls had desired
active participation of the state government ifinfy up vacant faculty positions.
Outreach programmes or extension activities from (f&02 percent) TEls were to
be increased better for social and community resipdities; a few (1.75 percent)
TEls did not adopt for the benefit of stakeholdersurrounding localities and to
be enhanced for social and community respons#sliti

605.Some (19.30 percent) TEIs had disseminated infoomadbout the activities/
organisational performance of TEls, where a fewH1percent) TEIs had held
meetings with parents, alumni, members of the mamagt and practicing school
authorities, and a few (1.75 percent) TEIs had Falthal meetings and used ICTs
help.

606.A few (1.75 percent) TEIs had access to informatimmough college brochure,
magazine and newspapers, published reports in @@Pssp and university
periodical, and shared with stakeholders duringuahfunctions. The information
were disseminated by a few (1.75 percent) TElsuiinothe website, handbook,
press notes and advertisements; through websiespapers, college prospectus
and personnel contacts, notice boards, etc.; thraugpsite, broachers and PTA
meetings; through various authentic sources. A(few5 percent) TEIs had shared
the information and informed about the activitiesjanisational performance from
time to time.

607.Some (19.30 percent) TEIs had a good reputatiorthe local community.
Students' satisfaction was visible in few (8.77cpat) TEIs, and stakeholders'

satisfaction was visible in a few (3.51 percent)lsTEStakeholders were by and
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large satisfied with the quality of education detied by a few (1.75 percent) TEI,
and Parents and students were by and large sdtigiile the performance of a few
(1.75 percent) TEI.

608.A few (3.51 percent) TEIs had collected feedbacknfistakeholders; a few (1.75
percent) TEls had regularly collected feedback fretakeholders- students,
parents, school Heads and alumni, and a few (1ef&pt) TEIs had taken inputs
from practicing schools. A few (1.75 percent) THisd feedback mechanisms
from the practice teaching schools. A few (5.26cpet) TEIs had an informal
system of feedback mechanism from stakeholderewA(1.75 percent) TEls were
needed to be formalised feedback mechanism ontygudliprogramme from the
professional community, alumni and other stakehslde

609.A few (3.51 percent) TEls had appreciated and réedusuccessful and effective
initiatives. A few (1.75 percent) TEIs took followg action on feedback collected
from students, alumni, parents, and the professioammmunity. A few (1.75
percent) TEls had made efforts to internalize tir@vations, whereas a few (1.75
percent) TEIs were to be made efforts to bring ammunity orientation to
activities.

Findings of the Institutional Strengths for Criterion- VII: Innovative Practices

610.Some (17.54 percent) TEIs had a good reputatioag@min the community, where
a few (1.75 percent) TEIs had tremendous goodwithe community. A few (1.75
percent) TEIs were one of the oldest instituticam$ew (1.75 percent) TEIs were
awarded the status of ‘Center of Excellence’ by BWTand a few (1.75 percent)
TEIs had offered B. Ed. Advanced course and M.dadrses in English medium.

611.A few (1.75 percent) TEIs thrust on quality teackeeucation; emphasised the
Indian value system; a heritage institution ingpifgy Gandhian philosophy;
mission to empower prospective teachers througlthtga education; value
education and patriotism, and well-thought visiod anission.

612.Few (8.77 percent) TEIs had good discipline. A {8%1 percent) TEIs had team
spirit, where a few (1.75 percent) TEls had fultyolved and committed Teaching
Faculty with coordination. A few (1.75 percent) $Hlad practiced ‘Sarva Dharma
Prayer’ for communal harmony and peace;

613.A few (3.51 percent) TEIs had the satisfaction t#ksholders. A few (1.75
percent) TEIs had very strong alumni associatiorth wvwnore than 5000 life

members, good relationships with stakeholders,gmodl Stakeholder support.

828



Findings of the Institutional Weaknesses for Criteion- VII: Innovative Practices

614.A few (3.51 percent) TEls did not form IQAC, andeav (1.75 percent) TEls did
not function IQAC. A few (5.26 percent) TEls hadsuffficient quality
enhancement initiatives, and a few (1.75 percefts did not adopt innovative
practices.

615.A few (1.75 percent) TEIs had no formal Alumni Assdion; inactive Alumni
Association; inconsideration of potential involverheof alumni; no formal
mechanism for communication with alumni and pareatsd no visibility of
feedback system from all stakeholders. A few (5p2écent) TEIs had a lack of
standard/ systematic feedback mechanisms.

Findings of the Institutional Opportunities for Criterion- VII: Innovative

Practices

616.A few (1.75 percent) TEIs had scope for establghi@AC and sustaining and
enhancing quality with available facilities andoesces.

617.A few (3.51 percent) TEIs could be emerged as dingacollege of education in
the region, where a few (1.75 percent) TEIs hadodppity to develop as a
comprehensive college of education. A few (1.7=@er) TEIs had opportunity to
create one of the schools run by its managemeatMedel School. A few (1.75
percent) TEIs had the opportunity to make effectige of the goodwill the
College enjoys in the community and utilsation obdwill of the management for
the development of new programmes and activitieevA(1.75 percent) TEls had
scope for fulfilling marginalised sections' aspwas and social responsibilities.

618.A few (1.75 percent) TEIs were needed to interactarwith the schools in the
vicinity so that the teaching community could b@@sed to different educational
issues. A few (1.75 percent) TEls had supportivekediolders. A few (3.51
percent) TEIs had the opportunity to optimize tharai association's potential,
and a (1.75 percent) TEI had the opportunity tecibely utilse PTA and alumni
associations for the overall development of théegal. Some (17.54 percent) TEls
had scope for involvement/ utilsation of stakehmdtdeapabilities and community
resources.

Findings of the Institutional Challenges for Criterion- VII: Innovative Practices

619.A few (1.75 percent) TEls had challenges establghQAC, updating IQAC, and
introducing quality assurance practices. Few (®&rtent) TEIs had challenge in
setting the benchmark for quality. A few (1.75 ma) TEIs had challenges
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pursuing excellence within the constraints of goweent-specified norms. A few
(1.75 percent) TEIs had challenge with the adopoiotme inclusive approach.

620.A few (1.75 percent) TEIs had challenge for struomthe functioning of alumni
association and IQAC. Some (21.05 percent) TEIddcbe utilsed potential of
Alumni association. A few (1.75 percent) TEls hatlalenge for more
involvement of Stakeholders in college activiti€gw (8.77 percent) TEIs had
challenges obtaining and utilsing feedback for iowprg different aspects of
education, and a few (1.75 percent) TEIs had ahgdle initiating a strong
feedback mechanism.

Recommendations for Criterion-VII: Innovative Practices (Key Aspect no. 2.7.1,

2.7.2 and 2.7.3)

621.Few (10.53 percent) TEls were to be establishedidd IQAC, where a few (3.51
percent) TEIs were to be made functional immedyatetiority; and a few (1.75
percent) TEIs were the most desired. Few (7.02 ep¢ycTEIs were to be
strengthened IQAC; a few (1.75 percent) TEls werdé¢ further strengthened
activities of IQAC; and a few (3.51 percent) TElere to be made IQAC more
functional.

622.A few (1.75 percent) TEIs might be conducted angubdtal Quality Assessment
of the college keeping in view the vision and nassof the institution; might be
more effective Total Quality Assessment of theempdl for quality education; and
to be adopted effective academic measures for Ibwgrality enhancement and
sustenance. A few (3.51 percent) TEIs were neededbd implemented
recommendations of the first NAAC Peer Team in mgpecific terms, where a
few (1.75 percent) TEls were to be implemented nitge

623.A few (1.75 percent) TEIs were to be made to im@etrinclusive practices to
help the underprivileged; and a few (1.75 percdiitls were to be strengthened
inclusive practices.

624 .Management Committees of a few (5.26 percent) TElBded eminent persons
from Alumni, the government, and the local communA few (1.75 percent)
TEIls were to be Stakeholder strengthened and iedofar quality improvement;
and to be utilsed stakeholders' potential.

625.Some (15.79 percent) TEIs could be obtained feddfram all stakeholders and
be utilsed for quality improvement. A few (5.26 @amt) TEIs might be developed

a proper mechanism for receiving and processindgbigek from stakeholders for
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quality enhancement. A few (1.75 percent) TEls wéarvebe obtained and
implemented proper feedback from Alumni and paréotseffective instruction;
and to be developed an online process for geteagldack from stakeholders. Few
(7.02 percent) TEIs might be allowed the practicsighools to retain some of the
teaching aids for future use by their teachers.

626.Few (8.77 percent) TEIs were to be formed Alumns@sation, where few (7.02
percent) TEls were to be formalised ; and a fe1Jercent) TEIs were to be
utilsed as a resource. A few (1.75 percent) TElsew® be made Alumni
association more active and functional; and to bdemAlumni association/ Parent
association more functional. Few (8.77 percent) sTEklere needed to be
strengthened Alumni association. Some (19.30 pérceils might utilse the
Alumni Association's potential for quality improvemt by organising more
interactive sessions; workshops; Teaching Conceptiing questions for the

Open-Book examination, etc.
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5.5 FINDINGS OF THE OPINIONS OF THE ASSESSORS AND
STAKEHOLDERS OF NAAC ACCREDITED TEIs ABOUT
ASSESSMENT AND ACCREDITATION OF TElIs

The findings of the objective no. 31 and 31 aresgné as follow. The findings are

based on responses of Assessors and respondent3 Eig.

5.5.1 FINDINGS OF THE OF RESPONSES OF QUESTIONNAIREs

5.5.1.1 Findings of the Assessors’ Training and visit of HES for Assessment

1. Majority (86.21 percent) of the Assessors were tbfrom the Education subject,
while some (13.79 percent) were from other subjects

2. Many (20.69 percent) of the Assessors had Acadeamd Administrative
experience of 36-40 years; a few (3.45 percent)dxaperience of 46-50 years, and
some (13.79 percent) had experience of 41-45 yeduesreas a few (3.45 percent)
had least experience of 15-20 years.

3. NAAC appointed majority (82.76 percent) of the Assm's, some (13.79 percent)
were appointed by submission of their Resume to BAAvhile a few (3.45
percent) were found by recommendation of Vice-ChHocof University.

4. All (100.00 percent) of the Assessors had atteridedAssessors' Interaction Meet
organised by NAAC.

5. Most (55.17 percent) of the Assessors had attetwdedlays Assessors' Interaction
Meet, while many (34.48 percent) had attended loee days and few (10.34
percent) had attended for five days.

6. Majority (86.21 percent) of the Assessors resporttiatl the number of days for
Assessors’ Interaction Meet were adequate, whemszame (13.79 percent)
responded inadequate numbers of days for Assessuteyaction Meet and
suggested three, four and five days.

7. Many (34.48 percent) of the Assessors had visitedi¢ast number of HElIs, i.e.,
14-33, and many (27.59 percent) had visited 34-E3sHA few (3.45 percent)
Assessors had visited 154-173 HEIs.

8. Few (6.90 percent) of the Assessors had visiteti®LTEIs, some (20.69 percent)
had visited 41-50 TElIs, and another some (20.68emey had visited 11-20 TEIs.

5.5.1.2 Findings of the prior to Assessment and Accreditatin of the TEI
All (100 percent) of the Assessors responded tietdates of the Peer Team visit

for AA of TEI were informed in time.
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10.

11.

12.

13.

14.

15.

Majority of the Assessors responded that they hadied SSR (96.55 percent),
prepared pre-notes for the visit (89.66 percemdpared pre-observations for PTR
(79.31 percent), communicated the programme ambegPeer Team (75.86
percent), visited the website of TEI (75.86 pergeand classified and organised
list of documents for verification of the SSR (#®.®ercent). Most of the
Assessors had verified the programme for the tasihe TEI (62.07 percent) and
communicated to TEIs about the requirement of taerPream for AA (58.62
percent). A few (3.45 percent) of the Assessors [ragpared a Travel plan, the
place of stay, contact number of coordinator, @ted communicated to NAAC.
Majority (79.31 percent) of the Assessors felt Esthstic; many (27.59 percent)
felt Neutral, and few (10.34 percent) felt Strebsfioout the AA process of TEI
prior to the Peer Team visit. A few (3.45 percenit)the Assessors felt Good,
Normal, Keen Interest, Creative task and Mind map.

Majority (84.62 percent) of the Principals and 1QA&0ordinators responded that
their TEIs had taken guidance in the preparatioB®R of the TEI.

Majority (80.60 percent) of the Principals, IQAC &dinators, Teaching Faculty
and Supporting staff responded that the documeats already prepared before
submission of SSR; and some (22.39 percent) regobtidht the documents were
arranged after submission of SSR. A few responded the documents were
already existed (2.99 percent); prepared after sagoom of SSR (2.99 percent);
prepared for AAA (1.49 percent), and prepared siamgously (1.49 percent).
Majority (96.15 percent) of the Principals and 1QA&0ordinators responded that
their TEIs were intimated in time from NAAC abotietdates of the Peer Team
visit for AA, where majority (92.31 percent) resplea that the information and
communication to TEI from NAAC about AA was adequaMajority (69.23
percent) of the Principals and IQAC Coordinatorsponded that their TEIs had
taken guidance from any source to prepare the Rean Visit.

IQAC of respective TEI had allotted responsibibtieo Teaching Faculty and
Supporting staff for AA process of TEIl. Responéiigit allotted to the Teaching
Faculty were preparation of SSR, documentation wadaning of Peer Teams
visit, Infrastructural arrangement Parent-Teachasogiation (PTA) activities,
preparation of PowerPoint Presentation, Culturabgpamme, preparation of

meeting with stakeholders, and accommodation-halgpiof Peer Team.
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16.

17.

18.

19.

20.

Responsibilities allotted to the Supporting staferav Administrative work,
preparation of office files, accommodation-transgtion of Peer Team, decoration
of college and other arrangements

Majority (95.12 percent) of the Teaching Facultyl @upporting staff responded
that the information in the performance of theispensibilities about AA was
adequate, while a few (4.88 percent) responded witlequate information.
Majority (82.93 percent) of the Teaching Facultyl 8upporting staff) had taken
guidance in completing their responsibility for AA.

Further, when Teaching Faculty were asked aboutcesuof guidance in
completing their responsibility for AA, they respmlad that the primary sources of
guidance to Teaching Faculty were the Principal HpAC Coordinator. Other
sources were Managing Trustee, Experts, formercipah other colleges,
Teaching Faculty of other NAAC accredited TEI, otlsenior and experienced
Teaching Faculty, Teaching Faculty members, th&eetéam of own TEI and
earlier experience. The supporting staff respontted the primary sources of
guidance to them in completing their responsibifity AA were Principal and
IQAC Coordinator, and the other sources were stélfier colleges and Experts.
Majority of the Principals, IQAC Coordinators, Téawtgy Faculty and Supporting
staff responded that their TEIs had classified a@mganised documents for
verification of the SSR (85.07 percent); preparedetion plan for the Peer Team
visit (80.60 percent); arranged accommodation tierReer Team (79.10 percent);
prepared documents for verification of the SSR bgpective the Peer Team
(76.12 percent); communicated the Peer Team vishgBmme to the
Stakeholders (71.64 percent), and amount of exgemsanged for the Peer Team
visit (68.66 percent).

Majority (67.16 percent) verified the Peer Teamitvirogramme with the Peer
Team; arranged requirements of the Peer Team far &l arranged food for
Stakeholders. Most staff (64.18 percent) of thenddpals, IQAC Coordinators,
Teaching Faculty and Supporting responded thatr the&ils had updated the
website of TEIl. Many of the Principals, IQAC Coardiors, Teaching Faculty and
Supporting staff responded that their TEI had iaseel the timing of the
Institution (44.78 percent), renovated the buildafighe institution (40.30 percent)
and painted the institution (32.84 percent). So2®90 percent) responded that

their TEI had purchased new infrastructure, whefeasresponded that their TEI
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had organised a Mock round (8.96 percent) and itedrmew staff (7.46 percent).
A few responded that their TEI had prepared a PREgmtation (2.99 percent),
planned for the visit to other institutions (1.4@rgent) and organised the
Transport facility for the Peer Team (1.49 percent)

5.5.1.3 Findings of the during Assessment and Accreditatioof TEIs

21.

22.

23.

24,

25.

26.

27.

Many (26.92 percent) of the Principals and IQAC fdamators responded that
their TEI had modified the Peer Team visit prograaniurther, the Principals and
IQAC Coordinators responded that the reason forificatlon in the Peer Team
visit programme were a member was changed, lodaht®n, needed time,
requirement, and instructions of the Chairperson.

Majority (96.77 percent) of the Teaching Facultgpended that the programme
schedule was followed by the Peer Team, whereaw/d3.23 percent) responded
that the programme schedule was not followed. eortthe programme schedule
was not followed because the Peer Team was waotapdnd more time with
documents and did not visit the hostel, Univergtgyground etc.

Majority (96.55 percent) of the Assessors resporttdat the TEI had arranged a
separate NAAC Peer Team room in TEL

About the place of documents kept by TEI for vesdfion of the SSR, majority
(72.41 percent) of the Assessors responded toaaeproom for Peer Team, and
many (41.38 percent) responded to an IQAC room. é&ah the Assessors
responded Principal’s office (17.24 percent), Lilrél3.79 percent) and various
separate rooms (13.79 percent). A few of the Assesesponded to each place,
i.e., Supporting staff's office (3.45 percent), f8@m (3.45 percent) and
Storeroom (3.45 percent).

Majority (96.55 percent) of the Assessors resporttiatithe place for verification
of the documents was comfortable, while a few (3gé&rcent) responded
uncomfortably.

About the place of documents kept by TEI for vedtion of the SSR, most (53.85
percent) of the Principals and IQAC Coordinatosponded to a separate room for
Peer Team.

Many of the Principals and IQAC Coordinators regpexh to an IQAC room
(42.31 percent) and Principal’s office (26.92 patt.eSome (15.38 percent) of the
Principals and IQAC Coordinators responded Library.
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28.

29.

30.

31.

32.

33.

34.

35.

Few of the Principals and IQAC Coordinators resmohgupporting staff’s office
(11.54 percent), various separate rooms (11.54epBcStaffroom (7.69 percent),
as per Peer Team'’s instruction (7.69 percent) aagep hall (7.69 percent). A few
of the Principals and IQAC Coordinators out of tvasponded at Peer Team’s
accommodation (3.85 percent) and seminar room (@8&ent).

Majority (96.15 percent) of the Principals and 1QA&0ordinators responded that
the place for verification of the documents was fwtable, while a few (3.85
percent) responded uncomfortably

Majority (72.41 percent) of the Assessors responthed the documents were
organised according to the SSR, whereas many (Pe&®nt) responded that the
documents were not organised according to the SSR.

All (100.00 percent) of the Principals and IQAC @iinators responded that the
TEls had organised documents according to the S®8Rvdrification by Peer
Team.

Majority (72.41 percent) of the Assessors respontiatl the arrangement in the
Science Lab and Psychology Lab was proper and r&h$9 percent) responded
improper arrangement. Majority (82.76 percent) hid Assessors responded that
logistics maintenance was proper, whereas some241percent) responded
improper maintenance.

Majority (93.10 percent) of the Assessors respontiatl the arrangement in the
Science Lab and Psychology Lab was proper, whefeas (6.90 percent)
responded improper arrangement. Further, a fews&sse responded difficulty of
unorganised logistics, while another one did netcdy the difficulty in verifying
logistics.

Majority (89.66 percent) of the Assessors resporttiatl representative members
of Parents of Student-teachers and Alumni wereepteim the meeting with Peer
Team, whereas few (10.34 percent) responded timmegentative members of
Parents of Student-teachers and Alumni were natepitein the meeting with Peer
Team.

Majority (96.15 percent) of the Principals and 1Q&0ordinators responded that
all Student-teachers, representative members &nBaof Student-teachers and
representative members of Alumni were presentemtieeting with Peer Team. In

contrast, a few (3.85 percent) responded that talleht-teachers, representative
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36.

37.

38.

39.

40.

41.

members of Parents of Student-teachers and repatisenmembers of Alumni
were not present in the meeting with Peer Team.

All (100 percent) of the Assessors responded thattitne for interaction of the
Peer Team with Management, Principal, Teaching IBgc&upporting staff,
Student-teachers and Parents of Student-teacheesaglequate. Majority (89.66
percent) and majority (93.10 percent) of the Assesseesponded that the time for
interaction of the Peer Team respectively with IQ8Gordinator and Alumni was
adequate, whereas few (10.34 percent) and (6.3 prrespectively responded
inadequately.

Majority (89.66 percent) of the Assessors resporntiatl the interaction with all
stakeholders was helpful, whereas few (10.34 pércezsponded that the
interaction with all stakeholders was not helpful.

All (100.00 percent) of the Principals and IQAC @itinators responded that the
time for interaction of the Peer Team with Studeraichers was adequate.
Majority of the Principals and IQAC Coordinatorsspended that the time for
interaction of the Peer Team with Management, RralcIQAC Coordinator and
Alumni (96.15 percent); with Teaching Faculty (9R.percent); Parents of
Student-teachers (84.62 percent); and Supportiadf $80.77 percent) was
adequate.

Majority (93.55 percent) of the Teaching Facultgpended that the time for
interaction of the Peer Team with the Teaching Fgpeovas adequate, whereas few
(6.45 percent) responded inadequately.

The point discussed in the meeting between the Peam and the Teaching
Faculty were improvement of infrastructure, timeléa teaching work, methods of
classroom teaching, books and references, inn@vadigching-learning methods
adopted, satisfaction of teaching faculty, quadifion, publications, group
insurance and professional development opport@nitie

The Teaching Faculty had suggested that the Pean had to be taken care about
language for communication, and presence of thecial in staff meetings was
not proper. Inquiry to the Teaching Faculty abobé tplanning, execution,
evaluation and follow-up was required. The PeemTeas needed to be humane
and polite.
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42.

43.

44,

45,

46.

47.

48.

49.

Some (16.13 percent) of the Teaching Faculty redpdnthat they received
suggestions from the Peer Team to fulfill allottegsponsibilities, whereas
majority (83.87 percent) did not receive any suggas.

Majority (90.00 percent) of the Supporting stafspended that the time for
interaction of the Peer Team with Supporting steéfs adequate, whereas few
(10.00 percent) responded inadequately. The Pesan Tead provided suggestions
to supporting staff in fulfilling allotted respoidities,

Majority (93.10 percent) of the Assessors respontleat they had visited
Practising schools, whereas a few (3.45 percesporeded that they did not visit
Practising schools. A few (3.45 percent) of theessers did not respond about the
visit to Practising schools.

Majority (79.31 percent) of the Assessors respontted they had visited one
Practising school; a few (3.45 percent) respondsii of two schools; and a few
(3.45 percent) responded visit of three schoolgreds an (3.45 percent) Assessor
responded no visit to the school. A few (3.45 petcef the Assessors did not
respond about the number of Practising schooldedsiThe reason for did not
visiting the school was off-season for schools.rPlesam interacted adequately
with Principals of Practising Schools, where thieosits were did not maintain the
profile of TEL

Majority (89.66 percent) of the Assessors responibed the time available for
interaction with Principals of Practising Schoolssvadequate, whereas a few
(3.45 percent) responded inadequately.

Out of 11 (100.00) Assessors, most (54.55 peroainthe Assessors responded
that the TEIs did not maintain the profile of TEiany (36.36 percent) responded
that the meetings/ Interaction sessions were ntt metime (13.79 percent),
whereas few (9.09 percent) responded that the anoge schedule did not follow
properly.

Majority (62.07 percent) of the Assessors resporttiatl they did not encounter
difficulty during the visit of TEI, whereas many 733 percent) responded that
they had encountered difficulty during the visitTd|.

All (100.00 percent) of the Assessors and majo(®p.47 percent) of the
Principals, IQAC Coordinators and Teaching Facultgponded that the Peer

Team members had cooperation amongst them, whieneg40.53 percent) of the
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50.

51.

52.

53.

54.

Principals, IQAC Coordinators and Teaching Facultgponded that the Peer
Team members did not have cooperation amongst them.

Few (6.90 percent) of the Assessors and Many (38e38ent) of the Principals,
IQAC Coordinators and Teaching Faculty respondetl @ny Assessor dominated
the Peer Team. In contrast, majority of the Assmssg83.10 percent) and
Principals-IQAC Coordinators and Teaching Facud.67 percent) had denied.

A few of the Assessors (3.45 percent), Princip@a&C Coordinators and
Teaching Faculty (3.51 percent) responded thatAgsessors faced difficulty in
AA of the TEI. In contrast, majority of the Assess@96.55 percent), Principals-
IQAC Coordinators, and Teaching Faculty (66.67 eetcresponded that none
Assessor faced any difficulty in AA of the TEI. Mar§29.82 percent) of the
Principals, IQAC Coordinators, and Teaching Factdigponded that they did not
come to know about any difficulty faced by Assessor

Few of the Assessors (10.34 percent), PrincipaBsdQCoordinators, and
Teaching Faculty (7.02 percent) responded that fe#ystress due to specific
reasons during AA of the TEL In contrast, majorid§ the Assessors (89.66
percent) and Principals-IQAC Coordinators and Tewglraculty (78.95 percent)
responded no stress felt by Assessors. Some (Jpefzent) of the Principals,
IQAC Coordinators and Teaching Faculty responded they did not come to
know about any stress to Assessors.

Majority (96.55 percent) of the Assessors, Prinsgp@AC Coordinators, and
Teaching Faculty (87.72 percent) responded thaPter Team had objectivity in
AA of the TEI In contrast, a few (3.45 percent)toé Assessors, and few (12.28
percent) of the Principals, IQAC Coordinators arehdhing Faculty responded
with no objectivity.

Further, the difficulty responded by Assessors imaslvement of only Principal
and half staff in visit because of mainly concetitra of power. Other reasons
were heavy schedule and stressful the assessmbatdompleted in limited time
of two days only. They had subjectivity in AA duwe hurry in completion of the
whole work within a short period and other reasoaswate joining of the
Chairperson after the commencement of the visit wad in a hurry to leave
before the visit concluded. The respondents fronls TEsponded the reasons for
difficulty were a Peer Team Members did not utteerea word and was totally

uninvolved, and the result was not acknowledgedh&mnes the difficulty was in
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55.

communication. The reasons for Assessors’ stresse Weynaec problem,
physically unfit and felt irritated due to Gynaewlplem. The stress of Assessors
had affected prejudice throughout the process of. Ake Assessors had
subjectivity in AA due to teaching sessions weré atzserved, particular mindset
to TEI, not familiar with the functioning of TEI dmegative attitude to college.
Peer Team members were pre-decided and did not bpebiased about the AA
process of TEI.

Some of the Assessors responded that the compositihe Peer Team was Good
(24.14 percent), Very good (20.69 percent) and Exae(17.24 percent). Few
(10.34 percent) of the Assessors responded tdasabsy composition of the Peer
Team. A few (3.45 percent) of the Assessors resgabiitht the composition of the
Peer Team was as per NAAC criteria, appropriatd|-eeerdinated, and very

friendly and cooperative.

5.5.1.4 Findings of the after the Assessment and Accreditain

56.

57.

58.

Majority (89.66 percent) of the Assessors resportiatithe time for verification
of documents and preparation of the PTR was adeguwdtereas few (10.34
percent) responded inadequately. Majority (86.21cem@) of the Assessors
responded that they worked till late at night, vaasr some (13.79 percent)
responded that they did not work till late at nigAtsessors worked till late at
night because of discussion on criteria, scheduald jastice to report writing,
meetings and visits took almost the whole day, aeport compilation and
documentation needed time. The Assessors suggaiédetient of more time for
verification of documents, whereas a few resporttiatidepending on the college
the time could not be specified,

Majority (88.46 percent) of the Principals and 1QA&0ordinators responded that
their Peer Team effectively utilsed the time for Aghereas few (11.54 percent)
responded that the Peer Team did not have efféctnigsed the time for AA.
Majority (96.55 percent) of the Assessors respontleat in relation to the
recommendation of CGPA and Grade to TEI, the PemanT members were
consensus about the allotment, objective in thesiex arrived democratically
and satisfied with the role of other the Peer Tédembers for AA of the TEIL A
few (3.45 percent) of the Assessors respondedthieaPeer Team members were

not consensus about the allotment, were subjedtivehe decision, arrived
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59.

60.

61.

62.

autocratically and were dissatisfied with the roleother the Peer Team Members
for AA of the TEI.

The Assessors responded that the final judgmepbsérvations in the PTR was
done with consensus, but sometimes it was not pidper agreement on few
matters. The reason for disagreement was thatollege did not deserve the grade
accredited earlier, but the Chairperson insisted the grade could not be lower
than the grade awarded earlier. Other reason veaslémbers were overridden by
the chairperson, and subjectivity of biased Chaspe in the decision of CGPA
and Grade.

Most (55.17 percent) Assessors; majority (89.5%¢m) of the Principals, IQAC
Coordinators, Teaching Faculty and Supporting staffl majority (76.04 percent)
respondents from all responded that the two daystidn for the entire AA
process was adequate, whereas many (44.83 perBemtssors; few (10.45
percent) of the Principals, IQAC Coordinators, Teag Faculty and Supporting
staff; and some (23.96 percent) respondents frérBGatesponded inadequately.
The reasons for inadequacy of two days, were vecyidy more work and scarcity
of time, not possible to check all documents. Thggestions were stage wise
programme would prove more helpful in assessmergetto four days of time for
AA, and equal power to all the Peer Team membersist. NAAC should give
enough time of three to four days for the entire pracess.

Majority (84.62 percent) of the Principals and 1QA&0ordinators responded that
the Peer Team of their TEI had objectivity in tiveaf judgment of observations in
the PTR, whereas some (15.38 percent) respondegctulty in the final
judgment of observations in the PTR. Principals Bp®C coordinators responded
objectivity of Assessors in the final judgment dfservations in the PTR, but a
few had responded subjectivity. Further, the redsorsubjectivity were that the
Assessors commented on some programmes withoutvalis@, and other reason
was Peer Team did not visit schools, and the Chaegn had denied traveling
with other members for observation and interactiith the school.

Respondents from TEIs had found that the Assesgers learned, appropriately
trained, experienced experts, fair in assessmentt Po point and keen
observation, giving constructive feedback and aititake any gift. In contract, a
few responded that the Assessors were found agggessegative, rude, and

unenthusiastic, and made the Teaching Faculty sedfuThey were responded
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63.

64.

65.

66.

67.

untrained for AA of TEI, unaware about the socioremmic background of the
area and students, with mindset that the institutiad not make according to
NAAC criteria, lack of sufficient communication #ki among the Peer Team
members and did not see all the essential documands prejudice towards the
better functioning of the self-financed institutidbespite the e-mode, a heap of
papers was wasted by Assessors owing to the naulfilds that were hardly
browsed thoroughly. The team should be from thec&tion discipline only.

Most respondents (62.69 percent) from TEIs, i.andpals, IQAC Coordinators,
Teaching Faculty and Supporting staff, respondesitive overall behaviour of the
Assessors in the AA process. Many respondents melsggioNeutral (47.76 percent)
and Pleasant behaviour (40.30 percent). Some rdspts) responded Superior
(20.90 percent) and Assertive behaviour (16.42 eejc Few respondents
responded Subjective (13.43 percent), Rude (11.&tept) and Aggressive
behaviour (8.96 percent). A few respondents resparidervous (2.99 percent),
not satisfactory (2.99 percent), Impartial (1.49cpeat) and Caring and down to
Earth behaviour (2.99 percent).

Many of the Assessors felt Enthusiastic (44.83 ¢mf)c and Neutral (34.48
percent); some (13.79 percent) felt Tired; few 8Qpercent) felt Confused, and a
few (3.45 percent) felt worth doing and focusedlm AA process of TEI after the
Peer Team visit.

About the AA process of TEI, majority (79.31 perfenf the Assessors felt
Enthusiastic prior to visiting, whereas many (44p&3cent) felt Enthusiastic after
the visit; many (27.59 percent) and (34.48 perctgit)Neutral prior to and after
the visit respectively, and few (10.34 percent} fefressful prior and after the
visit; none (0.00 percent) felt Tired and confugeidr to visiting, whereas some
(13.79 percent) felt Tired and few (6.90 perceel) donfused after the visit.

The study revealed that the Assessors decreasdddlmey of Enthusiasm, while
increased the feeling of Neutral. The feeling obSé¢ful was at the same level for
both prior and after the visit. The feeling of Gpbdbrmal, Keen Interest, Creative
task and Mind map prior to visiting were disappdaaéter the visit and created
feelings of Tired and confused after the visit.

Many of the Assessors felt Enthusiastic (44.83 ema)c and Neutral (34.48
percent); some (13.79 percent) felt Tired; few flitessful (10.34 percent), and
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68.

69.

70.

71.

Confused (6.90 percent); and a few (3.45 perceasit)worth doing and focused
about the AA process of TEI after the Peer Teat. vis

Out of all 67 respondents from TEls, i.e., PringpalQAC Coordinators,
Teaching Faculty and Supporting staff, most (55@22cent) respondents felt
Enthusiastic. Some respondents felt Neutral (2p&¢ent), Tired (17.91 percent)
and Stressful (16.42 percent). Few respondents Nelvous (11.94 percent),
Submissive (7.46 percent) and Confused (5.97 pgrcAnfew respondents felt
Relaxed (4.48 percent), Frightened (4.48 percergyy Happy (2.99 percent),
Avoidance (2.99 percent), Hopeful (1.49 percentpmibrt (1.49 percent),
Thoughtful (1.49 percent) and Anxious (1.49 pertabbut the AA process of TEI
after the Peer Team visit.

Out of all 96 respondents, i.e., Assessors, Prat€jplQAC Coordinators,
Teaching Faculty and Supporting staff, most (52p@8cent) respondents felt
Enthusiastic, and many (28.13 percent) felt Neu®aime respondents felt Tired
(16.67 percent) and Stressful (14.58 percent). fespondents felt Nervous (8.33
percent) and Confused (6.25 percent). A few respotsdfelt Submissive (5.21
percent), Relaxed (3.13 percent), Frightened (éf&ent), Very Happy (2.08
percent), Avoidance (2.08 percent), Comfort (1.@&*cent), Thoughtful (1.04
percent), Hopeful (1.04 percent), Anxious (1.04cpat), and Worth doing and
focused (1.04 percent) about the AA process ofdffitelr the Peer Team visit.

The study revealed the enthusiasm felt by manyhef Assessors; most of the
Principals, IQAC Coordinators, Teaching Faculty &wpporting staff, and most
from all 96 respondents. Many of the Assessors;esoimthe Principals, IQAC
Coordinators, Teaching Faculty and Supporting stafid many from all
respondents felt Neutral. Some of the Assessorsgipals, IQAC Coordinators,
Teaching Faculty and Supporting staff, and all &pondents felt Tired. Few of
the Assessors; some of the Principals, IQAC Coatdns, Teaching Faculty and
Supporting staff; and some from all 96 respondégitsStressful.

The Assessors reflected that the AA process wasfazbry, objective, adequate,
specific and democratic. The respondents from Ta&l hesponded satisfactory,
transparent and overall good AA process. Even tissessors had provided
suggestions for improvement of the AA process thatprocess needed to have
five or seven points grading, language problemclmmmunication, and lack of

integrity in some groups, and hurriedly followee tschedule likelihood of wrong
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72.

grading. A few respondents from TEIs responded that AA process was

expensive, ritual, to be goal-oriented and systensatd needed to improve the
procedure.

The role of the Peer Team in the AA process wasdaincere, impartial, humble,
and objective, and observed very frankly and hdyestd boosted the morale of
all in Exit Meet. Sometimes the Assessors to bednenleave high expectations
in comparison to urban institutes, not the ‘bogsTBls that they found only faults

and appreciate the work done by TEI.

5.5.1.5 Findings of the SWOC Analysis of AA Process

73.

74.

75.

76.

7.

Strengths of the AA process were objective, writteshl, transparent and wholistic
and necessary for TEIl, which acknowledges aboufepsmnal status, bring
quality improvement in TEIl, and immediate follow-wgd the assessment of
performance.

The manual was found helpful to the TEIs to assessf, getting quality
awareness and acknowledged their own level of pmdace. It brings unity in
TEI for working and evolves innovative ideas. Iveg understanding about the
aspects of quality improvement.

The weaknesses of the AA process for Assessors maravailability of certain
documents to support claims, lack of time for répanting, difficult in sending
report just after Exit Meeting, language problemPeer Team, constitution of the
Peer Team included 'egoistic’ persons, sometinge$ Eh unnecessarily tensed and
stressful, inadequate participation of Alumni aratddts and TEI refused to take
help and improve. The weaknesses of the AA protms3EIls were expensive,
boring work and too much paperwork. A few Assesseeye biased, rude
subjective, supervisory role, communication gagff st choice of food and a
member deducted TA from home town. Evaluation wasl@nwithout considering
SWOC analysis.

Opportunities of the AA process were informatiom@binnovation and curricular
transactions, and enough opportunities for improx@nof TEI. The AA process
was useful for learning from discussion with teaenmbers, locates talent without
considering the position or seniority, and provideatelines to TEIs.

Challenges of the AA process for Assessors werat splanning for visit
preparation, travel under challenging terrainstdesor translator, no time to relax

and sleepless nights, difference between the yealid the claims, common
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78.

79.

80.

81.

benchmarks in TEI's performance, dealing with mamagnt and too many TEI to
undertake Assessment and only one AA unit. Chaflergf the AA process for
TEls were rural area, financial matter, confusingumentation, lack of interest in
the colleagues, communication of all the activitiss a short span, high
expectations from Peer Team, Assessor from othecifép discipline and
language barrier with Peer Team. Work with Assesdur never prepared SSR or
worked for the same at their own institution.

The Grading pattern was found appropriate, adegeatelling, fairly objective,
procedural and performance-based. Sometimes itfovasl average too, because
of difference in individual perceptions. It was nmbper, needed modification.
More specific and micro-level grading needed.

The SARs in the AA process of the TElI were foundodjo relevant,
comprehensive, satisfactory, meticulous, contaeeety aspect, prepared by the
staff, a good way to hold a mirror to self. Someinviee SSRs were responded
dissatisfactory, too ornamental, confused abouttwlas to be written in various
criteria ghostwritten, and copied from others.dulkd be modified, because of so
many repetitive questions, repetition of some @intcriteria and needed proper
documents.

The Assessors had provided feedback about the HREBER the PTRs were
satisfactory, excellent, comprehensive, qualitatiagly good, well structured and
based on SSR/SAR and visit. Good number of indioatito evaluate the overall
quality of education and helpful to TEls for qualimprovement.. Assessors came
with their views and consolidated after the vigidaconsensus. Sometimes the
PTRs needed improvement in preparation.

The whole AA process of the TEI that the process wery good, democratic,
objective, enhancing quality of the institution. flesh-looking was needed on
criteria and key aspects for AA of TEIs being iewiof their special features. The
terminology Consultancy and Extension understoopraperly of by TEIL There
must be changes in the criteria and few points trighremoved for TEI for PTR.
Suggestions in the PTR were limited to ten pointdy dout needed more to
enhance the quality of TEl. The assessment from K&EA' was to be taken
seriously. The process was required a third-paugiuation. The Peer Team
members 