CHAPTER- |

INTRODUCTION
1.0 INTRODUCTION
Education brings desirable changes in all three aiosnof learning viz. Cognitive,
Affective and Psychomotor. These desirable changad the individual to contribute
to the development of society and the nation. Eiloiegproduces knowledgeable and
skilled individuals who contribute to the developmhef the economy. In turn, the
nation allots funds to maintain standards of edanatSchultz (1961) stated that the
expenditure on education is not consumption, buhaastment resulting in 'increased
capacity of labor to produce material goods'. Thusan be said that investment in
education helps in gaining more output than in ang field. Hansen (1963) indicated
that the rate of returns to investment in educatsohigher than the rate of physical
capital. Education not only enhances the qualityfefof an individual but also helps in
the growth of development of the nation. This thHutug depicted in the vision
statement by the Government of India (GOI) (200R3ucation is the foundation for a
vibrant democracy in which informed citizens exsectheir franchise to support the
internal growth of the nation and its constructigk in the world community. It is the
foundation for growth in productivity, incomes aadhployment opportunities and for
the development, application and adaptation ofr®eieand Technology to enhance the
quality of life.”
There are formal, informal and non-formal systerh€ducation, where the formal
system of education is emphasised more by thetgodike levels of formal education
are Pre-primary, Elementary, Secondary, Higher BRtloic (HE), Vocational, and
Professional courses. The quality of school edanaftiom Pre-Primary to Secondary
Education depends on inputs in form of objectiteachers, curriculum, infrastructure,
researches, innovations, and curriculum transaciibe teachers are playirgpivotal
role in school education. Qualified, well-equippskijled and educated teachers in
terms of content mastery and pedagogy must leadefticient curriculum
transaction and the Teaching-Learning process. hega&ducation (TE) is a
foundation professional programme for the prepanatif Teachers. The Teacher
Education Programme (TEP) performs like headquartdrprovides a path to Pre-
Primary to Secondary Education and HE.
A glance through the system of education in Indiavws a very long journey from

Caste to Mass and Indigenous to Community Educaliomas influenced by religion,
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State, invaders, civilizations and reached thegmiesducation system. As the general
education system is affected by various social gbsn similarly the teacher
preparation programme also passed through diffgrieases. Initial teacher preparation
was an informal monitorial system, and then it w@acher training and now called
‘Teacher Education Programme’. The TEP is a preiseprofessional programme for
the preparation of students for formal teachingsahools. The TEP is a unique
professional programme, which prepares teacherssétools by providing their
theoretical understanding of Philosophical, Sogal, Psychological foundations of
education along with field experiences of pedagalgskills. To make the TEP more
effective, the duration of the programme has baereased from one year to two years.
In order to prepare better teachers, the TEP is mmposed to four years integrated
TEP with basic graduation course i.e. B.Sc. B.lad. B.A. B.Ed.
1.1 TEACHER EDUCATION PROGRAMME
Schooling is a strong organisation of society, Whitas established institutions to
educate its individuals. The schooling is functi@nion the objectives of society
towards comfort, development, progress, and hedifbyof individuals as well as
smooth execution of the social activities. The @rtional type of education will not
fully satisfy these objectives. It requires innavet updated, excellent, and grounded
need-based education for the fulfillment of the l§aloneeds. With this concern, the
school brings qualitative changes in education idensg the perspectives of the
society, which will bring improvement in the qugliof education and ensure a better
quality of human life.
Gupta (2002) visualised the goals of the natiobdcachieved by 2020 and indicated
several dimensions for quality improvement in edioca The following are
dimensions given by Gupta (2002).
A shift from methods that emphasise passive legrtorthose that foster the active
interest and ability of children to learn on theivn.
« A shift from rote memorization to the developmehtlaildren's capacity for critical
thinking.
« A shift from traditional academic to practicallyeeant Curriculum.
» A shift from imparting information to imparting &f values such as independent
thinking, self-reliance and individual initiativlat are essential for success in any

field of endeavor.



The above dimensions show that the pedagogicalgesahave to be brought in the
classroom. Such efforts might bring quality in estimn and all-round development of
individuals for the satisfaction of the expectasomf society. According to
Mukhopadhyay (2005), "The quality in education éettmined by the kind of humans
it produces. In education, where the shaping opitson takes place, quality is a more
holistic concept, drawing from the taxonomy of eatedness, inputs, and processes
that ensure the development of culturedness, epatnmn and self-actualization of all
human potentials indicate quality education. Quafiteducation cannot be restricted to
the supplier specification and even apparent coesusatisfaction in terms of
employability. There is an inner world in humarejifquality in education includes a
process that nurtures the seeds of inner develagme&he quality of education
depends on the quality of learning that takes pilad¢be students. Quality learning can
lead students to a path of progress and development

Quality of school education and teacher educatioe essential for desirable
behavioural modification of students. Maintenancel ananagement of quality of
education depend on monitoring, supervision, inspecthrough specific tools and
parameters. The use of specific tools and parameterecessary while conducting the
assessment.

Mukhopadhyay (2005) stated, “Interrelated issues ifistitutional assessment as-
Parameters of Assessment, Tools of Assessment,cipants in Institutional
Assessment, Quantitative vs. Qualitative Analysid Blse of Assessment Data.” The
guality measurement and assessment in educatiam d&wm internal and external
sources. The internal sources are the Principachers, Students, Parents and school
authorities, and various committees like ParentelieaAssociation (PTA), educational
clubs, and quality assurance cell. The externalrcesu are community, Non-
Governmental Organisations (NGOs), and Governmgéné community and NGOs
directly or indirectly indicate loophadein education and provide suggestions for
quality improvement. The government is measurind) assessing quality in education
through inspection or core committee visits. Thecpdures of quality assessment
about sensitise transaction of education and stafugjuality in the particular
educational institution. Thus quality assessmenduess quality improvement in
education and better student learning.



1.1.2Committees and Commissions for Teacher Education
The GOI has been made different Committees, Conmoniss Five Year Plans and
Policies at different periods for improvement of uedtional practices. The
recommendations of different Committees and Comonsson education and plans
formulated for improving the quality of educationllweveal the aspects of quality
assessment in education.
1.1.1.1University Education Commission (1948-49)
The University Education Commission (1948-49) undee chairmanship of Dr.
Radhakrishnan was formulated to review the educasigstem in India. The major
recommendations of the Commission on Higher Edacatind Teacher Education by
the commission were as follows.
 Lack of funds allotted to HE in Universities anteatpts to improve it
* Retirement age, working days in a year, tutoriatrinctions, and improvement in
libraries and laboratories in the Universities
» Recognition of their responsibility of financingetiE by the States
* ‘University Grants Commission’ to be set up fooaltion of Grants to Universities
and Colleges
» Maintenance of high standards of teaching and exations by the Universities
* The establishment of effective machinery for th@esuision and inspection of
affiliated colleges to ensure maintenance and umity of standards should be
devised
The GOI agreed to provide additional grants as ther recommendations of the
University Education Commission (1948-49). It wadsoaassured the efforts for
maintenance of standards to ensure quality in eatucevould be taken.
1.1.1.2Education Commission (1964-66)
The Ministry of Education, GOI in 1964 appointedu€dtion Commission under Dr.
Kothari to find out measures of quality improvemeant education. The Report
suggested the following recommendations for quaiigrovement in TEP.
» Urgent need for a comprehensive programme of ingrent through the removal
of isolation of training institutions from univetigis, schools and one another
» Re-organisation of TEP and re-orientation of subjawwledge, vitalization of
professional studies, improvement of student-tea;hidevelopment of special

courses and programmes, and revision and improvemearricula



» Quality improvement of training institutions to mease in the output of Doctors of
Philosophy (Ph.D.s), M.Ed.s, and Masters of ArtsAM) in education as well as to
provide an adequate number of scholarships; toiapppecialists in Educational
Psychology, Sociology, Science or Mathematics; dond organise summer
institutions for in-service education programmesstaff of training institutions

* Maintenance of standards in Teacher EducationeaN#tional and State level and
revise the need for organisations at both of thesss

« Continuing professional education of all teachesspart-time and full-time in-
service education, In-service education of schamchers; and professional
preparation of teachers in Higher Education

e To set up a joint standing committee for Teacheudation through University
Grants Commission (UGC) in collaboration with Natb Council for Educational
Research and Training (NCERT) and suggest its hody The commission has
recommended giving power to the standing commate&eacher Education.

- To develop and establish standards for trainingitut®ons and University
departments
- To coordinate and improve standards of Teacher &oturcat all levels
- To advise Universities and State Departments of catbn regarding
programmes, curricula, textbooks and qualificatioos staff of training
institutions at all levels
- To grant funds to teachers' colleges, departmentschools of education in the
universities
- To arrange for periodical inspections of trainingstitutions and university
departments of education
- To develop and support financially- in cooperatwith Universities or State
Departments of Education- Programmes for in-serigerovement of teacher-
educators and teachers, both in professional deatldns and skill
The Education Commission has emphasised improvemehe teacher education by
setting up standards of TEP at all levels and ntpkistanding committee for ensuring
these standards.
1.1.1.3National Policy on Education (1986)
The committee on National Policy on Education (NP#36) prepared a policy in 1986

for which plan of action was made in the year 1882Programme of Action (POA).



The MHRD (1986) and MHRD (1992) indicated implensinn strategies and
emphasised the reforms recommended in the NPE Y EOREPOA (1992) respectively.
Importance was given to the Teacher Education sy$be improvement of the quality
of education. The NPE (1986) and POA (1992) havggssted the following
recommendations.

* Prescribed the standards to be maintained in sshaol consultation with
professional bodies like the State Board of Sclimhication and State Evaluation
Organisations and responsibility given for inspati@nd supervision of schools

* Indicated parameters related to the reorientatibthe content and process of
education as overhauling of the system of Teackec&ion and strengthening of
the technical and resource support structures

e Suggested strategy for teachers and Teacher Edocfti improvement in the
status of teachers and substantial upgradationemutality of Teacher Education.
The strategy implementation focused on quality eadher Education as given
below.

(a) Creation of opportunities and atmosphere to promatgonomy and
innovation among teachers
(b) Introduction of reforms in the system of selectidrieachers
(c) Improvement in the living and working/service cdiafs of teachers
(d) Creation of effective machinery for removal of gaaces
(e) Involvement of teachers in the planning and managemf education
(H Involvement of teachers' associations in upholdimg dignity of teachers,
their professional integrity, and curbing professibmisconduct
(g) Preparation of a code of professional ethics faclers and ensuring that the
teachers perform their duties in accordance witepiable norms
(h) Willingness to take tough decisions with regardhe observance of (e) and
(f) above
The NEP recommendation gave statutory status td\&teonal Council for Teacher
Education to maintain standards in institutions andrses. According to NEP 1986
recommendations, the NCTE was provided the necgssaources and capability to
accredit institutions of teacher-education and mi®\wguidance regarding curriculum
and methods in TE. Self-evaluation and self-impnogst were emphasised for making
the Higher Education Institutions (HEIs) excellenperformance.



For this constant monitoring and improvement wagppsed with the process of
Assessment and Accreditation (AA) by a Council. §ivased on suggestions of NEP
1986 UGC took initiative to establish the Assessnagrl Accreditation Council as an
autonomous body with its criteria and methodolagyAA for various HEIs.
1.1.1.4Eleventh Five year Plan (2007-2012)
Under education committees and commissions, GOhritlg Commission (2008)
periodically prepared five-year plans. The Eleveathn (2007-2012) provided major
inputs to education after observation of committeed commissions on education as
well as the implementation of earlier five-yearndaThe Eleventh Plan (2007-2012)
gave measures for quality improvement in seconddngcation and noted adoption of
National Curriculum Framework (NCF), 2005, adopti@inNational Eligibility Test
(NET)/ State Level Eligibility Test (SLET)/ Centr&doard of Secondary Education
(CBSE)/ State Council for Educational Research Braining (SCERT)/ State Boards
to enable recruitment of quality teaching faculong-pending institutional reforms in
school management, and ensuring accountability llatlesels. The commission
indicated quality improvement in HE by restructgriscademic programmes to ensure
their relevance to modern market demands and damast global linkages with
employers and external advisory resource suppartipg and tracer studies. The
eleventh plan emphasised on recruitment of adeqrategood quality teachers; open-
ended design-oriented work for encouraging invent@md innovation; compulsory
interactive seminar and tutorials as methods otafilon; and improvement in learning
opportunities and conditions by updating textboakd learning material.
The Planning Commission, GOI (2008) has observedTi#nth Five Year Plan and
shown the thrust areas for Teacher Education l&eldpment and strengthening of
Teacher Education Institutions, Improvement in dquadf pre-service and in-service
teacher education, professional development ofhtraeducation, and assessment of
students. Even during the planning period, thegoerance of TEP has not been found
satisfactory. So the Planning Commission propokeddllowing specific programmes
to be taken up in Teacher Education during theriteperiod 2007-2012.
 Strengthening Teacher Education by
(i) developing Teacher Education Information Base iblieibbomain
(ii) creating additional support systems in the field

(ii)strengthening academic capacity



» Continuation of schemes related to SCERTSs
» Continuation of support to Institutes of Advancaddy in Education (IASEs) and
Colleges for Teacher Education (CTES)
« Conducting training of Educational Administratonsluding Head Teachers
* Introducing substitute/stipend scheme for enabliegchers and educational
administrators to enhance their academic qualiboat
» Continuation of support to District Institutes ad&€ation and Training (DIETS)
» Augmenting Teacher Education capacity in Sched@asgte SC/ Scheduled Tribe
ST and minority areas
» Professional development of teachers through trgiprogrammes
» Professional development of Teacher Educators gfirdRefresher Courses and
Fellowship programmes
* Support to NGOs
* Integration of Technology in Teacher Education
* Integration of Elementary Teacher Education with HE
The recommendations of the eleventh five-year plane supported by Twelfth Five
Year Plan (2012-2017) and further new recommendatwere suggested based on the
challenges faced during the eleventh five-year.plan
1.1.1.5Twelfth Five year Plan (2012-2017)
The Planning Commission, GOI (2013), stated sevetadllenges during the
implementation of the Eleventh Five year Plan (2Q027) in terms of drop-out rates,
enrollment and imbalance in teacher deployment. [€aming outcome of students in
Indian schools was observed low as compared tor abentries. The existence of
teachers without professional qualifications appwbwy the National Council of
Teacher Education was a serious challenge. Abduta&h untrained teachers were
found in Bihar, Uttar Pradesh, Jharkhand, and \Besgal States.
The Twelfth Five Year Planning commission stateat /At the heart of the issue of
guality are the incompetent teaching processestramdactions between teachers and
learners that are neither child-friendly nor diéyttadopt a child-centered approach to
curriculum. The capacity, motivation and accourligbof teachers to deliver quality in
education with significant and measurable improvwaiman learning outcomes of
students need to be critically and urgently addm@sSimilar challenges of quality of

learning also exist at the secondary and Highec&iiln levels." The commission took



quality improvement as starting point and linkedtat physical space, classroom
processes, strengthening academic support sysigiding a strong systematic focus
on teacher capacity, community participation, pt'envolvement, and improvement
of school leadership. A detailed district-wise thaise of teachers, teacher educators
and Teacher Education Institutions (TEIs) was ssiggeto be maintained.

The Planning Commission, GOI (2013) stated thattiitwal professional standards for
teachers and teacher educators must be evolvedeThest be used as a basis for
designing pre-service and in-service training paognes and their performance
assessment processes for professional developieystem for teacher performance
appraisal and feedback needs to be put in place,tasl for their development and
empowerment and not as a punitive measure...Inn@/atays need to be found to
attract talent from other streams into the teacpirmgession."

The Planning Commission, GOI (2013) focused onmgiag the Pre-service Teacher
Education and stated, "In view of large gaps irhbaqaantity and quality of teachers,
pre-service Teacher Education would be revampedewsed scheme for Teacher
Education would be implemented during the TwelfthnP..The content and pedagogy
of Teacher Education would be gradually alignedhwihe National Curriculum
Framework for Teacher Education (NCFTE), 2009, Whiater alia, recommended a
shift to a four year integrated degree programnté wiconcurrent study of a subject
discipline and education after Class XlI or two4yBachelor in Education degree after
graduation. Diploma in Education programmes focheas for the elementary stage
currently imparted by DIETs and other independestitutes should be progressively
upgraded to degree programmes and these instgutmould be upgraded as
undergraduate colleges affiliated to the univessiti Thus, drastic changes were
recommended in Teacher Education for quality impment during the twelfth plan
period. These changes were implemented in the dielceacher Education in the states
of India during the twelfth five-year plan period.

This commission proposed a comprehensive planHerdevelopment of the State
Higher Education system for ensuring access, eaquity excellence. The GOI has
formulated the Centrally Sponsored Scheme- Rashtdghchatar Shiksha Abhiyan
(RUSA), which would be extended over Twelfth andiriBenth Plan period.
Accreditation was adopted as a mandatory qualisuramnce framework, which has
clearly defined the role of State governments wssaHigher Educational Institutions
and facilitate the creation of State Higher Edural Councils (SHECS). The State
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Higher Educational Programme (SHEP) should addrask State’s strategy to address
issues of equity, access and excellence.

The Committees and Commissions on education asasdlive Year Plans gave inputs
to Education System. According to recommendatioris tte committees and
commissions on education, the Ministry of Human dRese Development (MHRD),
GOl gradually brought changes in the improvementhaf quality of HE and TE.
Implementations of recommendations brought imprax@mn elementary education,
secondary education and HE. According to recommendaof the committees and
commissions, various educational bodies came iristence like University Grants
Commission in the year 1956, National Council fauEational Research and Training
in the year 1961, National Institute of Educatioibnning and Administration
(NIEPA) originated in the year 1962, Associationirmdian Universities (AlU) formed
in the year 1925 and registered in the year 196d, Mational Council for Teacher
Education (NCTE) in the year 1973.

1.1.2 National Council for Teacher Education

According to the GOI (1993), the NCTE came intoseemce since the year 1973 and
became a statutory and autonomous body of the @Gt of India in the year 1995
in pursuance of the NCTE act 1993. Various TEP tions and transacts specific
curriculum in India under the umbrella of NCTE. As advisory body for the Central
and State Governments on all matters about teachemation, the NCTE is functioning
for the determination and maintenance of the stahd& Teacher Education. The
NCTE established norms and regulations for the TiE<entral office is in New Delhi
and decentralised its powers to Regional Committébe NCTE established four
Regional Committees and specified locations anditdeal jurisdictions as per NCTE
Regulations, 2003. Details of Regional Committess$ states are given in table no. 1.1.
Table 1.1

Regional Committees of NCTE

Name of the
Sr. Regional
No. Committee Location Territorial Jurisdiction

1 Eastern Regional BhubaneshwarArunachal Pradesh, Assam, Bihar, Jharkh
Committee Manipur, Meghalaya, Mizoram, Nagala

Orissa, Sikkim, Tripura and West Bengal
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2 Western Regional Bhopal Chattisgarh, Goa, Gujarat, Madhya Prad
Committee Maharashtra, Dadra and N. Haveénc
Daman and Diu.
3 Northern Regional Jaipur Haryana, Himachal Pradesh, Pun
Committee Rajasthan, Uttar Pradesh, Uttaranc
Chandigarh and Delhi
4 Southern Regional Bangalore Andhra Pradesh, Karnataka, Tamil Ne
Committee A&N lIslands, Lakshadweegondicherry an

Kerala

[Source- NCTE (2003). NCTE- Regulations, 2003]

The Regional Committees functions to follow the msrand regulations given by
NCTE for the smooth functioning of the TEP in Indidhe norms and regulations are
about recognition, monitoring, assessment, recantm admission, curriculum
construction, and curriculum transaction. The NCTZ09) prescribed National
Curriculum Framework for Teacher Education, 200CENE, 2009). The NCFTE,
2009 drew a vision of teacher and teacher educabogerning teacher’s role, and the
philosophy, purpose and practice of teacher edutaCTE (2009) stated concluding
statements in NCFTE, 2009 as given below.

» Teachers should be prepared to care for childmgoyavith them, seek knowledge,
own responsibility towards society, work to builthetter world, develop sensitivity
to problems of the learners, commitment to justiaed zeal for social
reconstruction.

» Teachers need to view learners as active partitspantheir learning and not as
mere recipients of knowledge; need to encouragé ttepacity to construct
knowledge, and ensure that learning shifts away frote methods. Learning to be
viewed as a search for meaning out of personal reeqpes and knowledge
generation as a continuously evolving processftéatve learning.

» Teacher education must engage with theory along field experiences to help
trainees to be viewed knowledge not as externdheolearner, but as something
that is actively constructed during learning. Teackducation should integrate

academic knowledge and professional learning inteeaningful whole.
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« Teachers need to be trained in organisation ofné&acentered, activity-based,
participatory learning experiences- play, projediscussion, dialogue, observation,
visit thereby integration academic learning witbghrctive work.

» Teacher education should engage teachers with thecwdum, syllabi and
textbooks to critically examine them rather thakirtg them as ‘given’ and
accepted without question.

» Teacher education should provide an opportunitgtimlent-teachers for reflection
and independent study without packing the trairsolgedule with teacher-directed
activities alone.

* The programme should engage teachers with chilofreral contexts rather than
teach them about children only through theorieshiuld help them understand the
psycho-social attributes and needs of learnersjr tepecial abilities and
characteristics, their preferred mode of cognitimotivation and learning resulting
from home and community socialization.

* The programme should help potential teachers teeldpvsocial sensitivity and
consciousness and finer human sensibilities.

» Teacher education programme need to broaden thewum (both school and
teacher education) to include different traditiafiknowledge; educate teachers to
connect school knowledge with community knowledge kfe outside the school.

» Teacher education programme need to help teaclpgne@ate the potential of
hands-on experience as a pedagogic medium botteiasid outside the classroom,
and work as integral to the process of education.

» Teachers need to re-conceptualise citizenship ¢éduca terms of human rights
and approaches of critical pedagogy; emphasisertiigonment and its protection,
living in harmony within oneself and with the nalmand social environment;
promote peace, democratic way of life, constitlomalues of equality, justice,
liberty, fraternity and secularism, and caring eslu

» Because of the many-sided objectives of teachecagun, the evaluation protocol
needs to be comprehensive and provide a due ptadbd evaluation of attitudes,
values, dispositions, habits, and hobbies; in auditto the conceptual and
pedagogical aspects through appropriate quangtate well as qualitative

parameters.
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The NCTE formed various TEPs on the demand of thed education systems with
guality inputs in the society. As the term ‘Teackeucation’ defined by NCTE (1993),
“Programme of Education for the training of persdois equipping them to teach at
pre-primary, primary, secondary and higher secondtages in schools includes non-
formal, part-time education, adult education andespondence education.” Teacher
education is pre-service and in-service programimoeselementary and secondary
schooling varied in nature as general, integradelject-specific, special education and
distance mode. NCTE (2014b) listed 15 TEPs asageiheir norms and regulations for
functioning in India. Information about these TEPsalready uploaded along with their
regulations on the NCTE website. These TEPs aeligs under.
(1) Diploma in Early Childhood Education Programme Iagdo Diploma in Pre-
School Education (DPSE)
(2) Elementary Teacher Education Programme leadingippoDa in Elementary
Education (D.EI.LEd.)
(3) Bachelor of Elementary Teacher Education Prograrteading to Bachelor of
Elementary Education (B.EI.LEd.) degree
(4) Bachelor of Education Programme leading to BacheloiEducation (B.Ed.)
degree
(5) Master of Education Programme leading to Mastétdchfcation (M.Ed.) degree
(6) Diploma in Physical Education Programme leadingDiploma in Physical
Education (D.P.Ed.)
(7) Bachelor of Physical Education Programme leadingBaxhelor of Physical
Education (B.P.Ed.) degree
(8) Master of Physical Education Programme leading taster of Physical
Education (M.P.Ed.) degree
(9) Diploma in Elementary Education Programme througper® and Distance
Learning System leading to Diploma in Elementaru&dion (D.EI.Ed.)
(10) Bachelor of Education Programme through Open arstiabce Learning System
leading to Bachelor of Education (B.Ed.) degree
(11) Diploma in Arts Education (Visual Arts) Programneadiing to Diploma in Arts
Education (Visual Arts)
(12) Diploma in Arts Education (Performing Arts) Progra leading to Diploma in
Arts Education (Performing Arts)
(13) 4-year Integrated Programme leading to B.A.B.EdSd®B.Ed. degree
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(14) Bachelor of Education Programme (Part-Time) leadingachelor of Education
(B.Ed.) degree
(15) B.Ed. M.Ed. (3 years integrated) Programme leatbng.Ed. M.Ed. (Integrated)
degree
TEls provide specific TEP for the preparation @fdieers. The TEP provides a platform
to student-teachers for effective and efficientf@@nance in schools or any other
educational institutions. The student-teachersusr@ergoing various theoretical and
practical professional training in TEP, which paes them a platform for the
development of pedagogical learning and skill depelent. Quality input in TEP must
lead to better teacher preparation. Mitra (1978ntineed, “The success of any
education reform depends on the quality of teae¥ech in turn, depends to a large
extent on the ‘Quality of the TEP'. In our case eational reforms being urgent, it is
essential to develop national consciousness raga@inecessary improvement to be
brought about in teacher education.” The inputweli and smooth functioning of TEP
and professional learning of student-teachers redquo be considered for quality of
school education.
1.2 INPUTS IN TEP
The inputs in TEP are student-teachers, curriculunfinastructure, human resources,
teaching-learning process, monitorial mechanisrstititional assessment, governing
body, and government representatives. Quality @t inevitable for the smooth
functioning of educational institutions and the iaeement of the goals and objectives
of the society and nation. The quality measuremasgessment and evaluation by the
institution itself along with outside sources puwistatus and guidelines to proceed
towards excellence. It proceeds to think in thedaion of quality improvement and
guality maintenance in education. Different comes&#t and commissions on education
focused on quality in teacher education and recamoied various reforms. The
recommendations are being implemented in varioyswaTEIs.
The TEls transacts TEP and prepare teachers fookgtwhere their practice varies in
nature. The overall level of performance needs deeal a clear picture of the
functioning of the TEIls. Measurement and identiima of the status of TEI may be in
terms of different parameters like- formation anmpliementation of policies,
monitoring and funding bodies, financial provisiopdemand and supply of teachers, a
curriculum of teacher education in trends of theiety, integration with other

organisations or institutions, academic activit®&, students’ performance in society.
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1.2.1 Curriculum

The curriculum for TEP given by NCTE was acceptgdibiversities and constructed a
University-specific curriculum to transact in itSillated Secondary Teacher Education
Institutions (STEISs). The curriculum for TEP waspared according to a particular
affiliating University, which varies from Univergitto University. The STEIls follow
the curriculum given by the affiliated Universitgnd the curriculum implementation
also differs to other TEls affiliated with the sardaiversity. From the year 2015,
NCTE has implemented two years STEP. The NCTE hademt mandatory for
Universities to construct curriculum considering NE guidelines. The Universities
have also constructed and implemented the curnculMariations were found in the
construction and implementation of the curriculuoe do different perspectives of the
personnel involved in this process.

Kothari and Shelat (2015) stated that the courgkneuof TEP was like- philosophy
and sociology of education, current problems asdeds of secondary education, school
management, principles and techniques of teachsng eombination of these courses
differed from university to university. There wen® provisions for training of the
teachers for the subjects like art, craft and mudide these subjects are very well
taught in schools. Goel and Goel (2012) noted mishes between the subject and
pedagogy and the profiles of the learners and #udhication, and the TEP needed to
integrate life skills, info-savvy skills, technogegogic skills, human development
climate and spiritual intelligence dimensions. Kaothand Shelat (2015) showed
isolation of each type of training institute to tbther and stated that there is no
integration among pre-primary, primary, second@&acher education institutes. As a
result, great variation has been observed in tha af curriculum, methods of teaching,
levels of standards and administration. Goel andl@012) noted that there is little
parity amongst various modes of education, suatlisiance mode, e-mode, and face-
to-face mode. Distance mode is diluted, e-modae issiinfancy, whereas, the face-to-
face mode is stagnant. There is no network amothgstvarious modes of teacher
education. These are functioning more or less ofai®n. Singh (2008) stated, "The
teacher educators should emphasise on self angbeéndent study of the trainees,
group learning and group discussion methods, pemipgtutoring, learning through
field trips and excursion, problem-solving and @ugpion of projects.”

Construction of curriculum is an essential aspectliEP and many organisations are

involved in it with their specific purposes. Propiplementation and timely evaluation
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of the curriculum are also important for STEIs. Kari and Shelat (2015) stated about
the constructors of curriculum that there are maggncies involved in designing the
curriculum for teacher education at the secondavgll NCERT, NCTE, UGC, and
various universities have been involved in thiscpss. As a result, the STEIs were
always in dilemma in following the curriculum. Ary006) suggested that "There
should also be the provision of curricular evalbmtifollowing a systematic and
scientific approach. While revising the curriculuting opinion of experts and different
stakeholders should be utilsed. New emerging soasglirations need also to be
recognised. New experiences should be incorpoiatéte new curriculum in view of
all these essential considerations.” The Nationabwledge Commission (NKC)
(2009) stated in its final report, "The trainingtefichers is a major area of concern at
present since both pre-service and in-serviceitr@inf school teachers is extremely
inadequate and also poorly managed in most stdtesry TEI applied the curriculum
in a specific way, which were varied in terms ofrkog hours, academic planning,
physical facilities, teaching-learning activitiehye duration for completion of the
syllabus, demonstration of lesson planning, practeaching, internship, and use of

technology.

1.2.2 Enrolment

There are variations in the implementation of ti&PTin various universities and the
affiliated TEls in terms of enrolment criteria, adsion procedure, courses, weightage
to courses, practical lessons, practical assignmewaluation system and duration of
the TEP etc. Kothari and Shelat (2015) pointed thé& admission policies and
procedures as it differs from State to State andeusity to university within the State.
The admission processes were adopted by the newlgpied teacher education
institutions, wherein the admission process cometnill August or September and then
in April or May the teacher trainee is awarded diegree of B.Ed. Even the minimum
percentage of marks also varies from universityritversity as criteria for admission.
Goel and Goel (2012) also stated about TEP thattimelment in TEPs varies from
region to region. The enrolment in some Teacherchtion is near full, but the
physical presence is less in the face to face modese are exclusively commercial
centers than educational.
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1.2.3 Practice Teaching

Practice teaching is a very significant aspectBPTThe student-teachers are learning
theory of content and pedagogy. Practice teachimyigies opportunities to the
students to implement their learning in real clagsr conditions in the schools.
Kothari and Shelat (2015) indicated practice teagland related practical work as the
most important part of TEP because after successfipletion of the course the
student-teacher has to apply and verify the praloiiity of theoretical knowledge,
curriculum transaction, and evaluation techniqueseal conditions. But in reality, the
practice teaching programme is far from satisfagtbecause of time constraints and
high student-teacher ratio, lessons are not obdduwlg. An analysis of feedback given
to the student-teachers indicated global and stisgeagemarks given by teacher
educators. Majority of remarks pertain to methofideaching and very few for the
content of teaching. Mukhopadhyay (2007) noted, fiost of the cases under the
instruction of NCTE, trainee teachers practicetyHiive to forty lessons on the same
format without verifying the optimum number of less required by an average
teacher trainee to achieve the peak of his teachomgpetence in that particular
method. Lesson plans also only emphasise Herbastégs.” Singh (2012) stated "The
integration of theory and practice and consequemtriaular response to the
requirements of the school system remains inadequetachers are prepared in
competencies and skills which do not necessarilgipegthem for becoming
professionally effective teachers. Their familiariwith the latest educational
developments remains insufficient. The system sgti#pares teachers who do not
necessarily become professionally competent andnutied after initial teacher
preparation programme. A large number of teaclaénitrg institutions do not practice
what has been preached. Several skills acquiredratdodologies learned are seldom
practiced in the actual school system." Thus, tlaetge teaching and related practical
works were carried out in different ways, where gaoemphasis was required for
integration between theory and practice in TEP.

1.2.4 Human Resource Planning

The number of TEIls increased, which affected diyemh transaction of TEP in terms
of input, process and output. According to Singbil@), “Most of the Principals are not
well qualified, while some of these institutions kot function with heads and faculty
members having at least B. Ed. qualification, a fewmctions without adequate

workload, as the concerned State governments daimetfunds for conducting in-
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service programme for school teachers. The Regimsétutes of Education (RIE) of
the NCERT have been conducting courses with thp bktontract teachers who are
paid on an hourly basis. This is not a case of ipaot funds, but a case of ineffective
management.” Kothari and Shelat (2015) indicategbimasues related to secondary
teacher education and noted that there is a mushgoowth of TEIs in India. Another
serious issue is to visualize the equivalence batwé.A. in Education and M.Ed., the
former is more academic and the latter more pradeabk in nature. There is a
mismatch between the demand and supply of teachbere are no good teachers
available in certain subjects while in the otheeréhis only mushroom growth! In
Guijarat, there are as many as 418 STEls, with takencapacity of 41,800 students
against 7,980 secondary schools. This resultshigla degree of unemployed teachers
every year. According to Singh (2012), "The progmas are almost identical but the
standard varies. Certain institutions conducted Td&Mnotives other than educational.
In certain areas, the supply of teachers far exxéeel demand while in others there is
an acute shortage and unqualified teachers areiwgotknder different names. The
manpower planning is practically absent in teaatrcation.”" Goel and Goel (2012)
also noted that the quality of product and placdnteiteria for TEPs varies from
university to university. The authors indicatednsiigant variance between expected
and actual quality. The TEPs are largely traditicanred the pace of modernisation is
very slow and not in a position to infuse the teabgical innovations for transacting
education.

Thus, the learning of student-teachers in the T&Rot updated with knowledge and
pedagogical skills to implement learning in reahssroom situations. The student-
teachers are not getting enough practice of tegcHine TEls are working in isolation
and providing less competent teachers to the sshddie TEIs have no uniformity
about the practical way of the real teaching per®efore the implementation of the
Choice Based Credit System (CBCS), the TEIs usddaoch fromZanda to Zanda- it
means real teaching started from August and endmehd January. The CBCS has
drawn towards establishing uniformity in terms dfetperiod of teaching and
evaluation. There is a growth of STEIs in Indiat the transaction of the TEP has a
lower status in terms of curriculum and its implenation. The variation was found
among the Universities and even amongst their THi& variation is in enroliment,
curriculum implementation, courses, practice teaghiphysical facilities, and

evaluation lead to think over the existence of iyat TEP.
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1.3 QUALITY ASSURANCE IN TEACHER EDUCATION

The inputs in TEP and student-teachers learningsiaequality assurance mechanism
to be followed by quality improvement. The quakiysurance may be carried out by its
measurement with scientific assessment of thetutisin. It depends on the self-
assessment of an institution by internal as wetdsrnal assessment. It is not enough
to get just status only but essential to bringingldy improvement in education. The
internal quality assurance via assessment is gdessiltough the performance in
education beyond looking for self, critical scrytirtraining with objectivity,
maintenance of rigor in assessment, unbiased judgtine relevance of the practice of
the programme, and objectivity in the recording aftcomes of assessment for
education.

The quality assurance in TEls- as a type of HEImdia carried out by different bodies.
The HEIs in India are monitored by an apex body-Gd@directly controlled by the
MHRD and funded by the State governments. Mostarsities are administered by the
States. UGC is responsible for coordination, detatron, and maintenance of
standards and release of grants. Besides it, \sabodies and Professional Councils are
responsible for the recognition of courses, proarotf professional institutions, and
providing grants to specific undergraduate prograsnvarious awards, and quality
improvement. There are various bodies for qualgguaance in HE like the National
Board of Accreditation (NBA), All India Council foffechnical Education (AICTE),
Accreditation Council for Pharmacy Education (ACPHational Assessment and
Accreditation Council (NAAC) etc. Even there arell@ioorations with international
bodies concerned with quality in education like &ABacific Quality Network (APQN),
International Network of Quality Assurance Agendie$ligher Education (INQAAHE),
and Council for Higher Education Accreditation (CA)Ewith CHEA International
Quality Group (CIQG).

1.3.1National Assessment and Accreditation Council

The establishment and functioning of governmentidstbr quality assurance are due
to recommendations of various educational policidee NPE (1986) has emphasised
the excellence of HEIs in self-evaluation and seifrovement. Apart from it, a major
recommendation under the creation of machinerias cfaordinated development
focused on the maintenance and promotion of stdsd#reducation. It has proposed to
UGC to take the initiative to establish the Acctation and Assessment Council as an

autonomous body. The body expected to evolve iteri and methodology for
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accreditation and assessment and suggested sgtiagnechanism to encourage self-
assessment in institutions and also AA by this @duhe institutions would be
constantly monitored and improved.

In pursuance of recommendations of NPE (1986),u3&€ has established National
Assessment and Accreditation Council in the ye®41&s an autonomous body. It laid
special emphasis on evaluating the quality of HEntha. It was established to assess
and accredit institutions of HE in the country.

Headquarter of NAAC is in Bangalore. It is deceldeal by its five regional centers
i.e. East, West, North, South, and North-East. [@ef States covered under Regional
centers is given in table no. 1.2.

Table 1.2

List of Region-wise States under NAAC

Sr. No. Region States Covered

1 East Bihar, Chhattisgarh, Jharkhand, Odisha, Besgal

2 West Dadra & Nagar Haveli, Daman & Diu, Goa, Gafa
Madhya Pradesh, Maharashtra

3 North Chandigarh, Delhi, Haryana, Himachal Pragdammu &
Kashmir, Punjab, Rajasthan, Uttar Pradesh, Uttai@nc

4 South Andaman & Nicobar Islands, Andhra PradKsinnataka,
Kerala, Lakshadweep, and Pondicherry, Tamilnadu and
Telangana

5 North East Arunachal Pradesh, Assam, Manipur, Meghalaya, Nxor

Nagaland, Sikkim, Tripura
[Source- NAAC (2015b). http://www.naac.govl]in

The NAAC assessment laid focus on the instituticd@lelopments regarding three

aspects- Quality initiatives, Quality sustenanaed Quality enhancement. NAAC has
also assessed and accredited HEIs with the usean@iah and provided quality inputs
for quality improvement and maintenance. The TweRive Year plan (2012-2017)
has also given key indicators- Excellence, Expanaind Equity, where the excellence
to be drawn by the Accreditation.

About TEI, the Planning Commission, GOI (2013) feed on AA of TEP in the

Twelfth Five Year Plan and indicated, “Accreditatia@rrangements need to be

strengthened and new credible agencies could ke riopfor the purpose. There is an
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immediate need to lay down performance standarddranchmarks for TEP with clear
accountability. These needs to be balanced withtgrdlexibility and rational norms
and standards around infrastructure, faculty, cul@, and entry eligibility from
regulatory and governing bodies and Boards, iniqdar the National Council of
Teacher Education ...The recently introduced Teadb#ucation Index would be
widely used to measure the quality of Teacher Eilutdnstitutions. This third-party
assessment by approved entities to avoid malpeastiould be done periodically every
five years and made public to ensure transparentcindicates strengthening the AA
process with the removal of malpractices in AA @&acher Education Institutions. It
leads to the framing body for accreditation otlamtthe NAAC.
The need for revamping the accreditation systemgigen for better accreditation as
"Setting up of a National Accreditation Regulat&wythority for Higher Educational
Institutions (NARAHEIS) is under consideration ttremgthen India’s accreditation
system.
» The capacities of existing agencies (e.g., NAAC awdA) would also be
enhanced.
* Indian institutions would be encouraged to obtaioreditation from international
accrediting bodies to create competitive pressarindian accrediting bodies.
* Multiple accreditation bodies would be set up tadia the large volume of
applications for accreditation.”
The government has framed RUSA following the TweFRive Year Plan. Accreditation
was also adopted as a mandatory quality assuraaceork and recommended to set
up SHECs. The GOI has given the responsibilityhis $HECs for the collation of the
information collected by the universities. In thegard, the MHRD (2013) stated, "The
responsibility of timely and accurate data collectand maintenance of the Management
Information System (MIS) is one of the major respbitities of the SHEC. This
information would have three-fold use.
(1) Assess the performance of every university evegyr,yia terms of the norms set
by RUSA
(2) Assess the performance of universities againstifspegrants or project-based
funding
(3) Formulation of the five/ten year State EducatiomnBl based on the current
performance and possible future growth."
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Thus, based on recommendations from different Isodrel various initiatives from the
government, the TEls are working for improvemend amaintenance of quality.
Gradually the GOI has brought changes in Teachec#&dn. The introduction of the
RUSA and Secondary Teacher Education Programme R$HE expected to bring
guality improvement in education.

1.3.2Internal Quality Assurance Cell

The NAAC has been advising colleges to set up maleQuality Assurance Cell (IQAC).
It is a central cell in any institution for the ftitationalization of quality by making
quality enhancement an integral part of institudlofunctioning. IQAC is playing a
pivotal role in monitoring and maintaining qualityHEIs. The cell provides a runway to
perform all functions of the institution and mayadhelize and systematize the efforts
and measures of an institution towards academiellexce. IQAC works in functioning
HEIs by involving IQAC coordinator, principal, tdang staff, supporting staff,
management authorities, government, students, fgaré&iGOs, academicians, and
community. IQAC provides a platform to generate djadeas, planning, practices and
implementation. It measures the outcome of acadandcadministrative performance of
the institution, ensures continuous improvementlinthe operational aspects of an
institution, and assures accountability of its stadders for quality in it.

1.3.3Benefits of NAAC Accreditation

In accordance with educational policies, the NAAGunctioning for AA of HEIs. It has
carried out AA with specific parameters, which aseful to assure quality in HEI and to
provide inputs for its improvement and maintenanteecomes beneficial to the HEIs
to identify internal areas of planning and resoumttecation; to help the institution to
know its Strengths, Weaknesses, Opportunities ahall€hges (SWOC) through an
informed review process, to promote intra and Hmstitutional interactions, to give
institutions a new sense of direction and idenétg. Along with it, the NAAC is
empowering HEIs by providing grants for seminarerkghops and symposia. From the
Twelfth Five Year Plan (2012-2017), the UGC statiegbrovide Rs. 3.00 lakhs to each
College to meet the establishment and strengtheexpgnditure of the IQAC. It is
supporting the functioning of the IQAC in the imgtion and towards its quality
functioning.

The financial support has been increased the imvoént of the number of HEIs in AA.
Gandhi (2013) indicated, “Till 06 January 2000, NBAompleted the assessment of

around 100 institutions and the institutional gsadeave been announced for 85
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institutions, which included 6 universities and at8leges from only 11 Sates in India.

With the UGC's decision taken in 1999-2000 to edtéinancial support to meet the

accreditation cost to all the institutions of HEQne colleges started coming forward for
accreditation and the total number of Institutideeredited as of 08 January 2004 were
848, which consist of 104 Universities and 744 €gis.”

Quality assurance by AA is useful to HEIs to redsgrthe status of quality to bring

improvement. NAAC'’s efforts were strengthened astpe requirement for HEIs and

recommendations from policies and plans. NAAC el tto take useful steps in AA.

The TEIs are also taking interest in going undex pinocess for AA.

1.4 NCTE AND ASSESSMENT AND ACCREDITATION BY NAAC
The National Council for Teacher Education is dustaty and autonomous body of the
Government of India, which provides norms and ragoihs for Teacher Education. It is
giving recognition to TEI for functioning TEPs. TNECTE has accepted the NAAC AA
for TEIs. NCTE is maintaining quality standards mmponitoring as well as AA by
NAAC.
1.4.1Chronological Criteria and Weightage for Assessmenand Accreditation of
TEls
NAAC has developed manuals and guidelines for AAd&fs in India. The AA of the
HEIs was carried out as per the eligibility critermentioned in the manual for
Accreditation. The manual included performance &ldin terms of criteria analysis
and respective weightage to different criteria agldted key aspects. NAAC accepted
the invitation for AA of HEIs including the TEIs g®r the existed methodology for AA.
At the initial stage of AA of HEIs including TEIshe NAAC has introduced NAAC
Regulation for AA of HEIs with Percentile Markingrf Ten criteria and an overall

average score in percentage till the year 1998hawn in table no. 1.3.

Table 1.3
Criteria under Percentile Marking grading system for Assessment and Accr editation of
HEIls by NAAC till the year 1998

Sr. No. Criteria

I.  Goals and Objectives

[I.  Curriculum, Design and Review
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[l Teaching, Learning and Evaluation
V. Research and Publication

V.  Consultancy and Extension Activities

V1. Organisation and Management
VIL. Infrastructure facilities
VIII. Support Services

IX. Student Feedback and Counselling

X.  Generation and Management of Financial Resources
[Source- NAAC. (1998, December 12). Report of tleePTeam set up by the NAAC
for Assessment and Accreditation of Vinayak Ganéahe College of Arts, Science

and Commerce, Mumbai]

Pillai (2004) stated that the NAAC and NCTE haveniified the six criteria to serve as
the basis for its assessment procedures for teadharation. Even Pillai and Rama
(2004) mentioned a Six criteria framework for thell€ges of Education initially
adopted by NAAC. The six criteria grading systergiigen in table no. 1.4.

Table 1.4
Criteria for Assessment and Accreditation of TEIs by NAAC
Sr. No. Criteria
1 Curriculum Design And Planning
2 Curriculum Transaction And Evaluation
3 Research Development And Extension
4 Infrastructure And The Learning Resources
5 Students' Support And Progression

6 Organisation And Management

[Source- Pillai (2004). Self-Evaluation, External&ity Assurance and Accreditation:

A development-oriented Process for the Indian TeaElducation System.]

The initial Criteria and Weightage under the PetimiMarking grading system for AA
of HEIs by NAAC was revised in the year 1999, whiglgiven in table no. 1.5.
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Table 1.5
Criteria and Weightage under nine-point grading System up to March 2007

Weightage

Sr. Autonomous Affiliated/

No. Criteria University Colleges Constituent Colleges

1 Curricular Aspects 15 15 10

2 Teaching-Learning and 25 30 40
Evaluation

3 Research, Consultancy and 15 10 05
Extension

4 Infrastructure and Learning 15 15 15
Resources

5 Student Support and Progression 10 10 10
Organisation and Management 10 10 10
Healthy Practices 10 10 10
Total 100 100 100

[Source- NAAC (2005). NAAC: A Decade of DedicatitmQuality Assurance]
The accreditation method of Percentile Marking Ten criteria and an overall average
score in percentage given by NAAC was revised ia j{fear 1998. The revised
accreditation method of percentile marking was weFstar-grading system (A* to
A*****¥) for seven criteria and a score of 100 in entage. It was applied by NAAC
from 1999 to 15 March 2002, which is given in table no. 1.6.
Table 1.6
A five-point grading system for Assessment and Accreditation of HEIs by NAAC from
the year 1999 to 2002

Institutional Score

Grade (Upper limit exclusive)
Ny > 75
Axxxx 70-75
AxE* 65-70
A 60-65
A* 55-60

[Source- NAAC (2015d). The Grading System]
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The institutional overall score of 55 percent orrenthan it, possessed a specific grade
and got the "Accredited status”. Below the scor&®fthe institution was given "Not
Accredited" status. The accredited institutions evgraded on a five-point scale star-
grading system followed by the scale values.

The star-grading system was revised in the yeaP 200 decreased the range of the
weightage with 9 point scale. This accreditationthmd was percentile marking for
seven criteria, and an overall average score icepéage with a Nine-point grading
system. The Nine-point grading system is giverabid no. 1.7.

Table 1.7

A nine-point grading system for Assessment and Accreditation of HEIs by NAAC from
16-03-2002 to 31-03-2007

Sr. No. Score Institutional Grade

1. 95-100 A++

2. 90-95 A++

3. 85-90 A

4. 80-85 B++

5. 75-80 B+

6. 70-75 B

7. 65-70 C++

8. 60-65 C+

9. 55-60 C

[Source- NAAC (2015). The Grading System]
The NCTE has continued the AA of TEIs by NAAC, whiwas strengthened in the year
2002. NCTE (2014a) indicated that both of the b&#dMCTE and NAAC- entered into a
Memorandum of Understanding (MoU) on™&ugust 2002 for executing the process of
AA of all TEIs coming under the provision of the NE Act in the year 1993. The
NCTE and NAAC had confirmed to continue to undestathe initially existing
methodology for accreditation of TEIs, till the r&on came up. NAAC has assessed and
accredited TEls using parameters in consideratidheonorms and standards of NCTE
in India. According to the MoU, the NCTE and NAA@ve prepared a separate Manual
for Self-appraisal of TEls from®1April 2007 with seven Criteria and Weightage fok A
of TEls by NAAC, as given in table no. 1.8.
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Table 1.8
Criteria and Weightage for Assessment and Accreditation of TEIs by NAAC givenin
the year 2007

Weightage
University Affiliated/ CTE/
Department  IASE/ Constituent College/
of Education Autonomous Department of Education
Criteria /IRIE College  of a Composite College

| Curricular Aspects 150 100 50
(15) (10) (5)
Il Teaching-Learning and 250 350 450
Evaluation (25) (35) (45)
Il Research, Consultancy 200 150 100
and Extension (20) (15) (20)
IV Infrastructure and 100 100 100
Learning Resources (20) (20) (20)
V  Student Support and 100 100 100
Progression (20) (20) (20)
VI Governance and 150 150 150
Leadership (15) (15) (15)
VIl Innovative practices 50 50 50
(5) (5) (5)

Total Score 1000 1000 1000

(Note. Figure in the parenthesis indicates percent.)
[Source- NAAC (2007a). Institutional Accreditatiddanual for Self-appraisal of
Teacher Education Institutions]

Apart from the separate manual, the grading systesicommon for all types of HEIs.
The earlier Nine-point grading system given in jlear 2002 for AA of all HEIs was
revised to a four-point scale with Cumulative Grdtent Average (CGPA) system in
the year 2007 as given in table no. 1.9.
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Table 1.9
Scale for CGPA grading system for Assessment and Accreditation by NAAC from April
2007

Sr.  Range of institutional Letter Performance Descriptor

No. CGPA Grade (Status)
1 3.01-4.00 A Very Good
(Accredited)
2 2.01-3.00 B Good
(Accredited)
3 1.51-2.00 C Satisfactory
(Accredited)
4 Below 1.50 D Unsatisfactory
(Not Accredited)

[Source- NAAC (2007a). Institutional Accreditatiodanual for Self-appraisal of
Teacher Education Institutions]

The seven Criteria and Weightage given by NAACha year 2007 was revised in the
year 2012, but the four-point scale with CGPA gsystgiven in the year 2007 was
continued.

In the year 2012, NAAC (2013) indicated minor nfmdtions in the criteria and
weightage for AA and gave a Manual for Self-Studgp®rt Affiliated/ Constituent
Colleges. The seven Criteria and Weightage re\igeldAAC in the year 2012 are given
in table no. 1.10.

Table 1.10

Criteria and Weightage under CGPA grading system by NAAC revised in the year 2012

Weightage
University Affiliated/ CTE/
Department  IASE/ Constituent College/

of Education Autonomous Department of Education

Criteria /IRIE College  of a Composite College
| Curricular Aspects 150 150 100
(15) (15) (10)
I Teaching-Learning and 200 300 350
Evaluation (20) (30) (35)
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Il Research, Consultancy 250 150 150

and Extension (25) (15) (15)
IV Infrastructure and 100 100 100
Learning Resources (20) (10) (10)
V  Student Support and 100 100 100
Progression (20) (20) (20)
VI Governance, Leadership 100 100 100
and Management (20) (10) (10)
VIl Innovations and Best 100 100 100
Practices (20) (20) (20)
Total Score 1000 1000 1000

(Note. Figure in the parenthesis indicates percent.)
[Source- NAAC (2013). Institutional AccreditatioMlanual for Self-Study Report
Affiliated/Constituent Colleges]

The MoU between NCTE and NAAC signed in the yedl2@as revised on T4August
2014. Both of the bodies agreed and made MoU WiHdllowing agreements.

» The NAAC and NCE shall continue to undertake adta&#dn of TEIls in the
country as per the existing methodology till theise®n come.

* To organise national or regional meets on accréaiitaand quality assurance,
formulate mechanisms and schemes for quality primmand sustenance among
TElIs

» To develop linkage between various sectors of TeraEllucation and disseminate
good practices and innovations for the creatioquaflity culture.

« To analyse available data on quality assuranceaaackditation and publish reports
and undertake promotional activists

The MoU was operative for three years from the déties commencement and signing.
Both the bodies had the right to terminate the Moldny time.

1.4.2Eligibility of TEIs for Assessment and Accreditation by NAAC

NAAC gave eligibility criteria for AA of TEIs. TheHEI or University offering TEP
recognised by NCTE and having a standing of att lkase years since establishment
and with a record of two batches having graduated edigible for undergoing the
process of AA. The NAAC described such TEI as ‘WfiAssessment’.
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1.4.3Manual for Assessment and Accreditation of TEIs fron April 2007
NAAC pre-decided parameters in form of criteria andightage for AA of HEIs
including TEIs before the year 2007. NAAC reneweetimdology for TEIs in the year
2007. NAAC developed a separate modified methodoldgr AA of TEls in
coordination with the expertise of NCTE. NAAC pregé a new methodology as
'Manual for Self-Appraisal of Teacher Educationtimsions’, which was implemented
from 1** April 2007. The methodology was modified to 4 pgagnading system with 7
criteria having a total score of 1000. There argedaweightages for key aspects and
criteria for different types of institutions undehree categories- (1) University
Department/ Regional Institutions of Education (RIR) Institute of Advanced Study in
Education (IASE)/ Autonomous and Affiliated/ Coleeg@f Teacher Education (CTE)/
Constituent College/ Department of Education ofoan@osite College.
The NAAC prepared the 'Quality Assurance Toolkit T@acher Education Institutions
(QATTEI) in the year 2007 for continuous qualitgsssment and appraisal of TEIs.
The AA was made mandatory for all HEIs in the y2@tl1. In this concern, the same
manual of the year 2007 was introduced by NAAChia year 2012 for TEIs to go for
mandatory AA.
1.4.4Methodology for Assessment and Accreditation of TH
As a ‘Unit of Assessment’, the TEI has to follovetsteps given in the Manual for Self-
Appraisal of TEls for AA by NAAC.

* Online Submission of Letter of Intent (Lol)

» Preparation and submission of Self-Appraisal Re(®&R) based on manual

« Allotment of Peer Team by NAAC from outside statetndia

» On-site Peer Team visit according to pre-deciddwdale, Peer Team Report and

decision of Grade

» The final decision by the executive committee & RAAC
NAAC selects experts of the Peer Team as AssesBora academics and
administration in the field of HE to carry out theocess of AA. NAAC takes due care
about selection of assessors of the Peer Teamdudside the state of TEI going to be
assessed, who have no prior connection with thdt TEe assessors' role is to go
through the SAR; visit the institution; and do @omquiry and verifications of
documents and stakeholders. Then the assessore tlexiperformance analysis of the

institution in form of criterion-wise and overalhaysis with observations on key-
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aspects and recommendations for quality improven@nfTEl based on actual
practices, leading to performance status in forweifjhtage, CGPA and grade. Multi-
dimensional assessment of TEls takes place andatsstatus and picture is revealed,
which becomes useful to the assessed TEI and ioi$teutions too.

1.4.5Criteria for Assessment and Accreditation for TEIsfrom April 2007

The NAAC has identified seven criteria of perforroarf TEIs to serve as the basis for
the assessment of TEIs. The criteria are distributehe Manual for Self-Appraisal of
Teacher Education Institutions. It contains commsewen criteria and 36 key aspects
for three types of TEls i.e. (a) University Depaetiti RIE, (b) Institute of Advanced
Studies in Education (IASE) / Autonomous TEI, aopAffiliated/ Colleges of Teacher
Education (CTE)/ Constituent College/ Department Emfucation of a Composite
College. The three types of TEIs have differenceweightage to each of these seven
criteria and their respective key aspects. The Wagge to seven criteria and their key
aspects for affiliated TEls are given in table hd.l.

Table 1.11

Key Aspect-wise differential Weightage under each Criterion for Assessment and
Accreditation of TEIs by NAAC adopted in the year 2007

Affiliated/ CTE/
Constituent
College/ Dept. of

Education of a

Criteria Key Aspects Composite College
g 1. 1 Curricular design and development 10
& 1.2 Academic flexibility 15
?55 1. 3 Feedback on curriculum 10
3 1. 4 Curriculum update 05
§ 1. 5 Best Practices in curricular aspects 10
— Total 50

2. 1 Admission process and student profile 30
_é" -cgc 2. 2 Catering to diverse needs 45
% .g 2. 3 Teaching-learning process 270
(: § 2. 4 Teacher quality 65

2. 5 Evaluation process and reforms 30
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2. 6 Best practices in teaching, learning and ataln 10
Total 450
o 3. 1 Promotion of research 15
I
§ — 3.2 Research and publication output 25
§ '§ 3. 3 Consultancy 05
{:; E‘i 3. 4 Extension activities 40
§ o 3.5 Collaborations 05
TS . . :
g:’ 3. 6 Best practices in research, consultancy &resxom 10
™ Total 100
o 4. 1 Physical facilities 20
c 4. 2 Maintenance of infrastructure 10
I
9 4. 3 Library as a learning resource 35
-c% § 4. 4 Information and Communication Technology as 15
% § Learning resources
S & 4.5 Other facilities 10
@ 4. 6 Best Practices in infrastructure and learning 10
E_ resources
<
Total 100
§_ S 5.1 Student progression 30
(%' § 5. 2 Student support 30
‘GEJ 8 5. 3 Student activities 30
-E/%) .Dg' 5. 4 Best practices in student support and progness 10
w Total 100
6. 1 Institutional vision and leadership 15
e]
S 6. 2 Organisational arrangements 20
§ % 6. 3 Strategy development and deployment 30
c @
£ 9 6.4 Human Resource Management 40
Q ©
é @ 6.5 Financial management and Resource mobilisation 35
o 6. 6 Best practices in Governance and Leadership 10
Total 150
> 7.1 Internal Quality Assurance System 20
© . .
~ § 7. 2 Inclusive Practices 15
£ 7. 3 Stakeholder Relationships 15
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Total 50
Total Score 1000

[Source- NAAC (2007).Institutional Accreditation Manual for Self-appraisal of

Teacher Education Institutions]

1.4.6Grading System

According to the methodology of AA of TEls, weigggawas given to every key
aspect. After the assessment, an Institution isrg®GPA with letter grades 'A’, 'B', 'C’
or ‘D’. The CGPA system is given in table no. 1f9the overall CGPA is more than
1.50, the institution will get the 'Accredited’ tsts. Institutions that secure a CGPA
equal to or less than 1.50, are notionally catsgdriunder the letter grade "D"
(=Performance descriptor- Unsatisfactory; Statust Nccredited). Such institutions
will also be intimated and notified by NAAC as “Assed and found not qualified for
Accreditation”.

The Peer Team assesses the TEls considering theahfan TEI and the Guideline for
Peer Team. The team goes for Assessor's expentvalieas, opinions, and respective
contributions and prepares a Peer Team Report (PARYhe outcomes of the
evaluation. The PTR includes criterion-wise analysiith observations and
recommendations for quality improvement of TEI lthea actual practices. After the
preparation of the PTR, the peer team carries aatisscal calculations and
recommends a CGPA with a grade leading to the padoce descriptor. The team
shows the PTR and discusses with the steering ctteamf the assessed TEI about the
observations on Key aspects in form of criteriogsavianalysis and respective
recommendations in the PTR, whether they have stiggs for any factual corrections
in the report. The Peer Team gives a sealed PTiRetd’rincipal to be opened on a
given date and submits another copy of PTR to th&®lalong with Quality Profile in
form of a Score Sheet. The Executive CommitteehefNAAC approves the CGPA
and Grade to the assessed TEI.

1.4.7Major Grade Determinant Criterion and Key Aspects d Manual

The criteria and key aspects are exposing the jpediace of TEIs in terms of AA by
NAAC. Detailed study of the Manual draws attentimnthe major judgmental and
grade determinant criterion and key aspects irpdreormance of TEls. These are Best

Practices, Innovative Practices, and Teaching-liegrArocess.
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1.4.7.1 Best Practices
Every TEI has to follow an expected level of prof@mctioning of TEP for quality
improvement, where the practices of TEP play theamae. The criteria of the Manual
are assessing only the common, desirable and itmaalit practices of TE. These
practices are just sustaining quality in teachercation; while effective, efficient, or
better than these practices, would contribute ntoréhe quality improvement. Any
TEP practicing effectively or strengthening the ocoom or traditional practices is
termed as 'Best Practices'. Every criterion ofttamual for TE includes 'Best practices'
as a key aspect except criterion-7. Better perfaomaof TEI in the common and
traditional practices of key aspects contribute®ést Practices or can say the good
performance of TEI in Best Practices indicatesdogterformance of TEIl in common
and traditional practices of key aspects underiBpeciterion.
Thus, the 'Best practices' are exposed as moreciramon and traditional practices and
indicate quality measures and application of pcastiin its respective criterion for
quality improvement in STEP. Even having a lessgivisige score of 10 in every six
criteria and a total weightage of six percent vatlscore of 60, it is presumptive and
suggestive for the level of the overall performan€dEl in the respective criterion of
the manual. In this way, the weightage of Best fres contributes more to the quality
of the TEL
1.4.7.2 Innovative Practices
The NAAC has covered Best Practices in the firstcsiteria of the manual. Besides it,
an essential and specific criterion-VII has bearegiseparately as 'Innovative Practices'.
These practices are beyond the common or traditpmaatices. These are innovative or
new practices, which are drawing novel paths towaedcellence and practicing
efficiently in TEP. The NAAC has emphasised thesiinal Quality Assurance System
(IQAS), Inclusive practices and Stakeholder refshdps, which are included as key
aspects in criterion 7. Contribution in this criber indicates the level of performance of
TEl in all other criteria of the manual.
» Internal Quality Assurance System

‘Internal Quality Assurance System’ is the main doning cell in any

institution. It is providing a platform for all agities of an institution towards

quality improvement. Innovations in the IQAS mushf quality improvement

in TEL. The Innovative practices in the IQAS invelits activities, mechanism
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for evaluation, ensures the quality of academigmmme and administration

and management process of the TEI. NAAC has indunl¢he performance of

TEl in the ‘IQAS’ as a key aspect under criteriondvative Practices.

» Inclusive Practices

‘Inclusive Education’ is also emphasised in thespre day education system.

Inclusive Education covers the impact of inclustonlearning, the background

of students, learning environment, special needshiddren, and gender issues.

Innovative practices under Inclusive education gille identity, attention and

learning opportunity to students and strengthenr tlearning. NAAC has

emphasised Inclusive Practices and included theankay aspect in the manual

under Innovative Practices.

» Stakeholder Relationships

TEI requires support and recognition to carry oudrg activity from principal,

teachers and students as well as government, maeage authority,

academicians, resource persons, parents, commamityNGOs. All of them

are considered as 'Stakeholders'. Their mutuatioekhip and collaborative

efforts for activities of institutions lead towartisinging quality improvement

in education. Their relationship is considered dsew aspect to the TEP in

respect of access to the organisational informatstatus of success or

satisfaction, and feedback mechanism to the stddtelso for quality

improvement. NAAC has focused on Innovative pragit strengthening the

Key aspect 'Stakeholder Relationships'.
Analysis of the manual indicates that the perforoeanf any TEI may vary to any extent
in the first six criteria. The seventh criteriordiawing a new path for quality in the field
of TEP. Better performance of any TEI may possiblé if the TEI is performing well
in all first six criteria. It says that, if there & better level of performance of TEI in
Innovative Practices, then there must be a grgmdormance of TEI in the other six
criteria. Thus the criterion-7 of the manual isgumptive and suggestive towards the
level of efforts of TEI to measure its performanéd EI quality.
The key aspects of the criterion Innovative pradic.e. Internal Quality Assurance
System, Inclusive Practices and Stakeholder Relstiips possess weightage scores of
about 20, 15 and 15 respectively. Even this catepossesses a total weightage score of
only 50, its key aspects provide a foundation tatder criteria in form of providing a

platform to perform in quality TEP. Thus the criter-7 Innovative Practices is also a
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judgemental criterion in the determination and sieci of performance of TEI in quality
of TEls.

1.4.7.3 Teaching-Learning Process

The main objective of this TEP is to provide leagopportunities to student-teachers to
be prepared for real classroom situations. Thehiegdearning process is at the center
because all other activities and works of TEl areeried to the teaching-learning
process only. Even all other criteria in the mararal also contributing to the teaching-
learning process. Strengthening this process leadgiality improvement in TEP and
desirable behavioural modifications of the studeathers. Even the NAAC has also
allotted a weightage score of 270 to the key aspeeiching-Learning Process' out of a
total weightage score of 1000, which possessese2@ept of weightage. Thus, the
performance of TEI in the Teaching-Learning Procesder the criterion Teaching-
Learning and Evaluation is contributing more to thexision of the CGPA and grade.
Thus, it is contributing more and it becomes a @mdgntal criterion for performance of
TEI and accreditation.

Thus, the major grade determinant criterion and &gyects are Best Practices as a key
aspect in all first six criteria; criterion-VIl: hovative Practices; and key aspect
Teaching-Learning Process under the criterion Tiegebearning and Evaluation. The
two key aspects and a criterion are presumptivggestive, and major judgemental in
the determination of CGPA and grade.

1.5 NAAC ASSESSMENT AND ACCREDITATION IN GUJARAT

NAAC applied manual for assessment and accreditatioHEIs in states of India
under specific regional committees. The HEIls of &&afj state are under the Western
Region of NAAC. NAAC assessed and accredited Usities and HEIs of Gujarat and
provided grades. Madhukar, Shanbhag, Patel, VedNidta (2014) indicated the
number of NAAC accredited all HEIs in Gujarat.

Table 1.12

Grade-wise distribution of NAAC Accredited colleges of Gujarat under CGPA System

Sr. Grades

No. Name of University A B C Total
(1) Sardar Patel University, Vallabh Vidyanagar 2 16 2 20
(2) Saurashtra University, Rajkot 2 36 21 59
(3) Veer Narmad South Gujarat University, Surat 1 37 7 45
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(4) Gujarat University, Ahmedabad 3 79 26 108

(5) Maharaja Krishnakumarsinhji Bhavnagar 1 10 2 13
University, Bhavnagar

(6) Hemchandracharya North Gujarat University, Patan 026 12 38

(7) Krantiguru Shyamji Krishna Verma Kutchchh 0 4 0 04
University, Bhuj

Total 9 208 70 287

[Source- Madhukar, Shanbhag, Patel, Ved and M&lti4(). State-wise analysis of
accreditation reports- Gujarat]

Table no. 1.12 shows that 9, 208 and 70 College® \asesessed and accredited by
NAAC with grades A, B and C respectively. Majordfcolleges were graded with 'B'.
Madhukar, Shanbhag, Patel, Ved and Mehta (2014¢ lgaxen a list of Grade-wise
Distribution of types of financial arrangement aRdgion-wise Colleges of Gujarat
under the CGPA System.

Table 1.13

Grade-wise Distribution of types of financial arrangement and Region-wise Accredited
Colleges of Gujarat under CGPA System

CGPA Grade letter Government- GIA SF  Total Urban Rural Total

A 6 3 9 8 1 9

B 174 34 208 11 97 208

C 61 9 70 31 39 70
Total 241 46 287 50 137 287

[Source- Madhukar, Shanbhag, Patel, Ved and Me2a4|). State-wise analysis of
accreditation reports- Gujarat]

As shown in table no. 1.13, the numbers of acceedd®-GIA, SF, Urban and Rural
colleges were 241, 46, 50 and 197. More numbeAbfifaded colleges are seen in G-
GIA and Urban.

1.6 NAAC ASSESSMENT AND ACCREDITATION OF TEIs IN GUJARA T

The assessment and accreditation of HEIs in Gujacduded TEls under various
Universities. The TEIs in Gujarat are supportedsibiiool education, NCTE, UGC,
NAAC, and the government. By following the Nationadlicies, the Gujarat state
formed its plans and initiatives in the field ofuedtion. The Knowledge Consortium of
Gujarat (KCG) is one of the major initiatives of j@wat State to facilitate interface
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among different HEIs. Gujarat took initiatives ihet areas of education, research,
extension, teaching, and quality assurance. Agiivies of education, the state has
introduced CBCS, Information and Communication Textbgy (ICT) and active
learning methodology. The extension under KCG wagpimgramme of All Gujarat
Integrated Classroom (SANDHAN), Universal Developmef Integrated employ-
ability Skills through Higher Education (UDISHA)nd Saptdhara. It has strengthened
libraries via Information and Library Network (INFBNET).

Gujarat developed elementary, secondary, higheonskeey, higher education, and
vocational education. The expansions of HE and feEcansiderable in Gujarat. The
expansion of TEI in Gujarat needs to glance oveéstierg Universities and HEI. UGC
(2015) indicated 49 Universities in Gujarat, whistgiven in table no. 1.14 and 1.15.
Table 1.14

Distribution of Universities in the state of Gujarat as of March 2015

Sr. No. Type of University Number
(1) Central University 01
(2) State University 25
(3) Deemed University 02
4) Private University 21

Total Universities 49
[Source- UGC (2015). Consolidated list of All Unigiies]
Table 1.15

List of Universitiesin the state of Gujarat as of March 2015

Sr.  Sr.
No. No. Name of University Place
Central Government Universities
1 (1) Central University of Gujarat (CUG) Gandhinagar
State Government Universities
2 (1) Anand Agricultural University (AAU) Anand
3 (2) Children's University (CU) Gandhinagar
4 (3) Dharmsinh Desai University (DDU) Nadiad
5 (4) Dr.Babasaheb Ambedkar Open University (BAOU) Ahated
6 (5) Gujarat Ayurved University (GAU) Jamnagar
7 (6) Guijarat Forensic Sciences University (GFSU) Gargtien
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8 (7) Gujarat National Law University (GNLU) Gandhinagar
(8) Gujarat Technological University (GTU) Ahmedabad
10 (9) Guijarat University (GU) Ahmedabad
11 (10) Hemchandracharya North Gujarat University (HNGU)  taiRa
12 (11) Indian Institute of Teacher Education (lITE) Gandigar
13 (12) Institute of Infrastructure Technology Research and  Ahmedabad
Management (IITRM)
14 (13) Junagadh Agricultural University (JAU) Junagadh
15 (14) Kamdhenu University (KU) Gandhinagar
16 (15) Krantiguru Shyamiji Krishna Verma Kachchh University Kachchh
(KASVKU)
17 (16) Maharaja Krishnakumarsinhji Bhavnagar University = Bhavnagar
(MKBU)
18 (17) Navsari Agricultural University (NAU) Navsari
19 (18) Raksha Shakti University (RSU) Ahmedabad
20 (19) Sardarkrushinagar Dantiwada Agricultural University Dantiwada
(SDAU)
21 (20) Sardar Patel University (SPU) Vallabh
Vidyanagar
22 (21) Saurashtra University (SAU) Rajkot
23 (22) Shree Somnath Sanskrit University (SSSU) Veraval
24 (23) Swarnim Gujarat Sports University Gandhinagar
25 (24) The Maharaja Sayajirao University of Baroda (MSUB) Vadodara
26 (25) Veer Narmad South Gujarat University (VNSGU) Surat
Deemed Universities
27 (1) Gujarat Vidyapith (GV) Ahmedabad
28 (2) Sumandeep Vidyapith Vadodara
Private Universities
29 (1) Ahmedabad University Ahmedabad
30 (2) AURO University of Hospitality and Management Surat
31 (3) C. U. Shah University Wadhwan City,
Surendranagar
32 (4) Calorx Teachers' University (CTU) Ahmedabad
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33

34
35

36
37
38
39
40

41
42
43
44
45
46
a7
48
49

(5)

(6)
(7)

(8)
(9)
(10)
(11)
(12)

(13)
(14)
(15)
(16)
(17)
(18)
(19)
(20)
(21)

Centre for Environmental Planning and Technology
(CEPT) University

Charotar University of Science & Technology
Dhirubhai Ambani Institute of Information and
Communication Technology (DA-IICT)

G.S. F. C. University

Ganpat University

Indus University

Institute of Advanced Research

ITM Vocational University

Kadi Sarva Vishwavidyalaya (KSV)

Lakulish Yoga University (LYU)

Navrachana University (NUV)

Nirma University (NU)

Pandit Deendayal Petroleum University (PDPU)
R. K. University

Rai University

Team Lease Skills University

UKA Tarsadia University

Ahmedabad

Chanjaand

Gandhinagar

Vadodara
Mehsana
Ahmedabad

Gandhinagar
Waghodia,
Vadodara
Gandhinagar
Ahmedabad
Vadodara
Ahmedabad
Gamaldpar
Rajkot
Ahmedabad
Vadodara
Bardoli

[Source- UGC (2015). Consolidated list of All Unisiies]

The above 49 universities included Secondary TB#éta about the number and names

of those STEIs were available on websites of rdaspet/niversities as well as NCTE.

The list of STEIs was not found updated and corirech both of the sources, because

of withdrawal of recognition from the NCTE or clogithe course by the TEI itself as

well as no proper update about the name of TEhenréspective website. A reliable,

valid and updated list of TEIs was available frdra B. Ed. admission form or updated

University Diary of the respective University foispecific year. An accurate list of the

TEls affiliated to respective universities was e from the admission forms or

updated University Diary of the year 2014-15. Thevarsity-wise number of STEIs in

Gujarat State is given in table no. 1.16.
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Table 1.16

University-wise number of affiliated STEIsin Gujarat State

Sr.
No.

No. of Type-wise
TEls

No. of Area-wise

TEls

Govt.

Name of University

GIA

SF

Total GO/

GR /SF
Urban

Rural

Total U & R

10

11

12

Calorx Teachers' University, -
Ahmedabad

Central University of Gujarat -
(CUG), Gandhinagar

Dr. Babasaheb Ambedkar Open
University (BAOU), Ahmedabad
Gujarat University (GU), 1
Ahmedabad

Guijarat Vidyapith (GV), -
Ahmedabad

Hemchandracharya North Gujarat
University (HNGU), Patan

Indian Institute of Teacher -
Education (IITE), Gandhinagar

[EEN

Kadi Sarva Vishwavidyalaya (KS!
Gandhinagar

Krantiguru Shyamji Krishna Verma -
Kachchh University (KSKVKU),
Kachchh

Maharaja Krishnakumarsinhiji -
Bhavnagar University (MKBU),
Bhavnagar

Navrachana University (NU), -
Vadodara

Sardar Patel University (SPU), -
Vallabh Vidyanagar

15

77

72

93

79

13

44

19

49

60

93

79

13

41



13 Saurashtra University (SU), Rajkot 18 74 83| 44 39| 83
14 Shree Somnath Sanskrit University - - - - - - -
(SSSU), Veraval
15 The Maharaja Sayajirao University - - - - - - -
of Baroda (MSUB), Vadodara
16 Veer Narmad South Gujarat 3 6 20 29| 16 13| 29
University (VNSGU), Surat

Total 6 41 268| 315| 141 174| 315
(Source- Website of affiliating University, Univédss Diary of the year 2015 or

Admission form of the year 2015)
There were 49 universities in Gujarat State in AR@15, where sixteen Universities
were transacting TEP. The universities have Departsnof Education, where eight
universities have affiliated colleges. The numkiecadleges affiliated to Universities of
Gujarat was increased in the last few years in fofn®elf-financed Colleges. There
was a rapid growth of such TEIs in Gujarat. NCTE gaven recognition to such TEIs
without provision of Grants from UGC, but the firtgad arrangement has to be done by
a collection of fees from the student-teachers. Colbeges of TEI have to be affiliated
with a University in Gujarat and to follow the samerms and regulations given by
NCTE. The number of Self-financed TEIs was morthen TEIs.
1.7 RATIONALE OF THE STUDY
Education plays a vital and major role in bringohesirable behavioural modifications
in human beings and preparing them for the efficeocial endeavour. It prepares
individuals by the development of cognitive, affeet psychomotor and spiritual
domains and contributes to society. The demanddality in society requires bringing
quality in its strong and major foundation- 'Edumat Quality in the formal system of
education gives major inputs to prepare individdatsefficient social interaction and
endeavour. This formal system of education coveesppmary to HE, where the
teacher’s role is very much essential in the teaglearning process. Teachers as
human resources transact curriculum and providenileg opportunities and
experiences to the students. Teachers inculcateesaprovide knowledge, develop
skills and construct desirable behaviour and hgdlte in students. Considering the
students at the center, the teachers do more ®ffmrringing all-round development

according to the objectives of the specific levefsthe schooling. They prepare

42



students to be a good citizen of the nation andvidals of society. The teachers
perform their role and carry out the education pssc Teachers’ attitude, knowledge,
skills, pedagogy, experiences and behaviour reflecthe teaching-learning process. It
leads to a greater impact on students' behavioams€ous efforts from well-prepared
teachers in the right direction for the studergahing must achieve the best results.
The preparation of teacher in TEP provides gresmeut to the learning of school
students. So the teachers’ performance dependweoridarning in the TEP.

The student having eligibility in a specific disle enters as a student-teacher in the
TEP. Student-teacher learns the foundations of adtut; pedagogy, activities and
receive real classroom experiences. The rigoroamimg in theory and practice
prepares to teach in schools. Thus, the TEP hastegr@anportance than the other
disciplines of education. The National Educationnm@assion report (1964-66)
stressed, “Investment in teacher education cam wety rich dividends because the
financial resources required are small when medsuagainst the resulting
improvements in the education of millions.” So, tingportance of TEP cannot be
neglected for the well functioning of the educatsystem for better functioning of
society and nation.

The quality in TEP leads to the preparation of studeachers for schools as efficient
teachers, Mukhopadhyay (2014) noted, “Confronteti eeclining standards, primarily
due to expansion of HE system, the question ofityubécomes critical. The teacher
education system is not the exception. In the nameéevelopment of education for
access to maximum, self-financing TEls are mushingmowadays. The quantitative
expansion has been accompanied by qualitative idetBon." It proceeds to the
functioning and quality improvement in the TEls. g&b@and Goel (2012) suggested,
“Surveys need to be conducted to find out the mitesetus and requirement of TEP.
These projections ought to be in tune with the d@ghowf school education. Also,
futurological studies need to be conducted to nfakecasts of teacher education.” So,
the researcher was interested in finding out thalityuassurance and monitoring of
TEP, hence proposing this study.

Acknowledgment of the status of quality in TEP reskdjuality inputs in itself. The
status of quality in TEP was to be drawn out thfoalgecking, measuring, or assessing
the educational institutions via monitoring, sup&on, inspection and visit. NAAC
assesses and accredits HEIs. NAAC prepared a sepaaaual and guidelines for the

assessment of TEIs in the year 2007. The AA ofTia&s was carried out utilsing the
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parameters of criteria having key aspects with t@ige given in the manual. The
NAAC allotted Assessors to form Peer Team for mgifTEI for AA. Before the visit,
the Peer Team has to be gone thoroughly to the &AHREI, which was to be observed
and verified during the visit for assessment. TeerPream stated performance of TEI
in PTR in form of performance analysis of criterwise and overall analysis with
observations on Key- Aspects based on actual pes;tand performance status in form
of statistical calculations of the weightage, CG&#l grade. Those PTRs were reports
of the individual TEI, which expressed the statdfisqoality in one TEI only. The
overall picture of quality existence in all TElsedkeed an aggregate report of all TEls.
The review of related studies indicated that theAllAcarried out 12 research studies
in form of state-wise analysis of the PTRs of HEdsed on the observations in PTR as
performance analysis and CGPA as performance stdtugightage. The researcher
came across only one research study on analysil ldEls of Gujarat state conducted
by Madhukar, Shanbhag, Patel, Ved and Mehta (2ahd)did not come across any
related study on analysis of TEls. Kaur and Shaf2042) conducted a research study
in Panjab, which created vagueness in terms éhidéngs and recommendations. Darji
(2015) conducted a research study on Innovativetiees in TEls of Gujarat. Thus, a
research study on observations given by Assessd?3RR and CGPA of all TEIs drew
out by reviewed research studies neither in Inda in Gujarat state; hence the
researcher planned a scientific investigation @AA of TEIs in Gujarat.

The NAAC manual for AA of TEIs was implemented inbdn or Rural areas and
Government/ Grant-in-Aid (GIA) or Self-Finance (SE)pe of TEls. Different
guestions arose in the mind of the researcher athmutdifferent weightage of the
criteria to various areas or types of the TEIs. N#AC manual for AA of TEIs was
common for TEIs in Urban or Rural areas and GovemtmGrant-in-Aid or Self-
finance type of TEls. This led to certain queriesgarding the performance,
homogeneity of performance and the integrativeceffeetween TEIs from different
types and areas. The AA process was carried oladsessors in specific TEIL. The
Assessors carried out document verification, olegem of TEIls, communication with
stakeholders and provided inputs with a suitabkdgr The governing body of TEI,
principal, teaching faculty, supporting staff, stattteachers, parents, alumni and
community were stakeholders of TEIls. Satisfactiod apinions about AA of TEIs
were essential from Assessors and Stakeholdelsddng to certain pertinent points.

Gandhi (2013) indicated, “Most of the issues ineasment and accreditation centered
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on the questions like more sensitive to apply gdtdéo the varying institutional
contexts; indicators narrowing down the inter-teaaniances in their assessment of
institutions and programmes; and assistance ofcatolis interpreted to the peer
judgment objectively.”

The academic and administrative background, trgifiam AA, and knowledge about
the functioning of TEIl were important aspects tocbasidered for Assessors. It was
also important to find out the exact AA procesSN®AC using the criteria given in the
manual. The comfort of Assessors in document attion, difficulties faced in the AA
process, integration amongst the Peer Team, olifgdt observations and satisfaction
about the process were other significant pointbeaconsidered. Views of Assessors
were also to be emphasised on the criteria andhtaaig given in the manual.

The AA included interaction between Assessors amakesolders of TEls.
Stakeholders' roles, opinions, perspectives, apdaations about the AA process were
also required to be acknowledged. The interactioat ttook place between the
Assessors and stakeholders in meetings and otlsitutional assessment work
according to the manual and guideline to Peer Teas also essential. These points
drew attention to the researcher for conductingciansific study. The process of
preparation of TEI for AA, involvement of specifstakeholders before and after the
Peer Team visit needed to be considered from tihgppetive of stakeholders. The
other points to be investigated were a gap betveeritheoretical procedure given by
NAAC in manual-guideline and its actual application Peer Team and stakeholders.
The perceptions of stakeholders towards arrangesfesrn TEI, preparation for AA,
the role of Assessors, criteria and weightage givethe manual for AA were also
points to be researched.

The review of the related studies implied that pegceptions of stakeholders were
studied in terms of the AA process and performaoicéhe Peer Team, while the
opinion of the stakeholders and Peer Teams ab@utAth process required to be
studied. The researcher came across a few studige@rocess of the AA of HEIs by
NAAC. Some contradictory findings were also fouite IGagare (2014) denying Peer
Teams’ testing of the teachers' teaching, whilethan other side Chowdhury (2012)
focused practice-oriented teaching, use of gadfyetseaching, and varied ways of
teaching. Pillai and Srinivas (2006), and Lynnel@0Oraised the need for reforms in
accreditation and regulation of HEI, while Gaga®14) indicated that the new

methodology for AA was superior to the previous.
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Thus the reviewed studies emphasised conductitgdg sn the AA in TEIL. The SARs
and PTRs of specific TEI were available. The obsgons of the Peer Team in PTR
and CGPA to TEIs were in isolation, which did nahibit the overall analysis of
observations and CGPA of all TEIs of a State oridwatSuch a comprehensive
research study was not carried out by NAAC or ardividual researcher also. The
comparison of accreditation between areas and tgpeeEls, and the AA process
including the Assessors' and stakeholders' rolas/dithe researcher’s attention and
created interest for conducting a research study.

1.8 STATEMENT OF THE PROBLEM

‘A Study on NAAC Accreditation of Teacher EducationInstitutions of Gujarat’

1.9 OBJECTIVES OF THE STUDY
1. To study the overall Accreditation status of Teadbeucation Institutions (TEIS)
of Gujarat State accredited by National Assessnagigt Accreditation Council
(NAAC)
2. To compare the Cumulative Grade Point Average (ClG8tASeven Criteria for
Urban and Rural area TEls
. To compare the Overall CGPA for Urban and Rurah argls
. To compare the CGPA on Seven Criteria for Grandithand Self-financed TEIs
. To compare the Overall CGPA for Grant-in-Aid andf-$eaanced TEls
. To compare the CGPA on Seven Criteria for Cycledd @ycle-2 TEls
. To compare the Overall CGPA for Cycle-1 and CyclEE2s
. To compare the CGPA on Seven Criteria for UrbamGiraAid and Urban Self-
Financed TEls
9. To compare the Overall CGPA for Urban Grant-in-Amd Urban Self-Financed
TElIs
10. To compare the CGPA on Seven Criteria for RurainGma-Aid and Rural Self-
Financed TEls
11. To compare the Overall CGPA for Rural Grant-in-Aidd Rural Self-Financed
TElIs
12. To compare the CGPA on Seven Criteria for Gramish-Urban and Grant-in-Aid
Rural TEIs
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13.

14.

15.

16.
17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

To compare the Overall CGPA for Grant-in-Aid Urband Grant-in-Aid Rural
TEls

To compare the CGPA on Seven Criteria for Self-hoeal Urban and Self-
Financed Rural TEls

To compare the Overall CGPA for Self-Financed Urbad Self-Financed Rural
TEls

To study the relationship amongst the Seven Caiteaised on CGPA for all TEIs
To study the relationship between Overall CGPA @aPA on Seven Criteria for
all TEls

To study the relationship amongst the Seven Caitbased on CGPA for Urban
TEIs

To study the relationship between Overall CGPA @aPA on Seven Criteria for
Urban TEls

To study the relationship amongst the Seven Caitbased on CGPA for Rural
TElIs

To study the relationship between Overall CGPA @aPA on Seven Criteria for
Rural TEIs

To study the relationship amongst the Seven Caiteased on CGPA for Grant-in-
Aid TEIs

To study the relationship between Overall CGPA @aPA on Seven Criteria for
Grant-in-Aid TEIs

To study the relationship amongst the Seven Caitbased on CGPA for Self-
financed TEls

To study the relationship between Overall CGPA @3PA on Seven Criteria for
Self-financed TEls

To study the relationship amongst the Seven Caiteased on CGPA for Cycle-1
accredited TEls

To study the relationship between Overall CGPA @aPA on Seven Criteria for
Cycle-1 accredited TEls

To study the relationship amongst the Seven Caiteased on CGPA for Cycle-2
accredited TEls

To study the relationship between Overall CGPA @aPA on Seven Criteria for
Cycle-2 accredited TEls

To analyse the observations of Peer Team Reports
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31. To study the opinions of the following AssessordN&fAC accredited TEIs about
assessment and accreditation of TEls
» Chairperson of the Peer Team
* Member Coordinator of the Peer Team
* Member of the Peer Team
32. To study the opinions of the following StakeholdefsNAAC accredited TEls
about the assessment and accreditation of TEIs
* Principal
* IQAC Coordinator
» Teaching Faculty
» Supporting Staff

1.10 HYPOTHESIS
The objectives about comparison amongst the settamia and overall CGPA for all
accredited TEIs as well as Region, Funding type Accteditation Cycle-wise TEIs,
needed formulation of Hypothesis for the presemtlyst The researcher has formulated
Null Hypotheses (Ho) for objectives no. 2 to 29eTHypotheses are given below.
Ho. There will be no significant difference in the CGRA Seven Criteria for
Urban and Rural area TEls
Ho, There will be no significant difference in the OCakrCGPA for Urban and
Rural area TEIls
Hos There will be no significant difference in the CGRA Seven Criteria for
Grant-in-Aid and Self-financed TEIs
Ho, There will be no significant difference in the CairCGPA for Grant-in-Aid
and Self-financed TEls
Hos There will be no significant difference in the C&Pn Seven Criteria for
Cycle-1 and Cycle-2 accredited TEIs
Hos There will be no significant difference in the OakrCGPA for Cycle-1 and
Cycle-2 accredited TEls
Ho; There will be no significant difference in the CGRA Seven Criteria for
Urban Grant-in-Aid and Urban Self-Financed TEls
Hog There will be no significant difference in the OakkICGPA for Urban Grant-
in-Aid and Urban Self-Financed TElIs
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Hog

Ho1o

H011

Ho.»

There will be no significant difference in the CGRA Seven Criteria for
Rural Grant-in-Aid and Rural Self-Financed TEls

There will be no significant difference in the CakrCGPA for Rural Grant-
in-Aid and Rural Self-Financed TEls

There will be no significant difference in the CGRA Seven Criteria for
Grant-in-Aid Urban and Grant-in-Aid Rural TEIs

There will be no significant difference in the OCakiCGPA for Grant-in-Aid
Urban and Grant-in-Aid Rural TEls

Hoi3 There will be no significant difference in the C&Bn Seven Criteria for Self-

HO14

HO;|_5

Ho16

H017

Hoqg

HOlg

Ho,g

H021

Ho,,

H023

HOo4

H025

Financed Urban and Self-Financed Rural TEls

There will be no significant difference in the OakICGPA for Self-Financed
Urban and Self-Financed Rural TEIs

There will be no significant relationship amonds Seven Criteria based on
CGPA for all TEIs

There will be no significant relationship betweewe@ll CGPA and CGPA
on Seven Criteria for all TEIs

There will be no significant relationship amonds Seven Criteria based on
CGPA for Urban TEls

There will be no significant relationship betweewe@ll CGPA and CGPA
on Seven Criteria for Urban TEIls

There will be no significant relationship amonds Seven Criteria based on
CGPA for Rural TEIs

There will be no significant relationship betweewe@ll CGPA and CGPA
on Seven Criteria for Rural TEls

There will be no significant relationship amonds Seven Criteria based on
CGPA for Grant-in-Aid TEls

There will be no significant relationship betweewe@ll CGPA and CGPA
on Seven Criteria for Grant-in-Aid TEIs

There will be no significant relationship amonds Seven Criteria based on
CGPA for Self-financed TEls

There will be no significant relationship betweewe@ll CGPA and CGPA
on Seven Criteria for Self-financed TEIs

There will be no significant relationship amonds Seven Criteria based on
CGPA for Cycle-1 accredited TEls
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Hoze There will be no significant relationship betweene@all CGPA and CGPA
on Seven Criteria for Cycle-1 accredited TEls

Ho,; There will be no significant relationship amondst Seven Criteria based on
CGPA for Cycle-2 accredited TEIs

Hops There will be no significant relationship betweene@all CGPA and CGPA

on Seven Criteria for Cycle-2 accredited TEls

1.11 EXPLANATION OF THE TERMS

The present study was about the NAAC AA of TEIddekd the Manual for Self-
appraisal of TEIs of Gujarat. The key terms usedh@ present study have been
explained herewith.

1.11.1 Assessment

The term ‘Assessment’ was concerning NAAC accrédita which referred to
measuring or checking the availability and effestigss of value of a specific course or
instructional programme based on parameters esiaoliand included in a specific
scientific tool. It was measuring the extent ofiagbment of its objectives.

The term ‘Assessment’ referred to the evaluatiorpraictices of TEI by Peer Team
based on seven criteria with key aspects in theuaddior TEIs given by NAAC. The
assessment was followed by weightage of scores AC&fMI grade letter.

1.11.2 Accreditation

The assessment led to the allotment of weightagecofes and grades with number
credit. The NAAC provided credit and a certificatethe HEI regarding the quality
provision that was valid for a fixed period of ygafrhe status of ‘Accredited’ had been
given by the NAAC to the institution for five yeavslidity. The total weightage for
TEIs was 1000 and the Peer Team allotted weightageery key aspect of a criterion
and total weightage of individual criterion and ate weightage. The allotted all
weightages followed by prescribed statistical claiton. The criterion-wise and overall
weightage drew CGPA with a letter grade. The raofgastitutional CGPA was 3.01-
4.00, 2.01-3.00, 1.51-2.00, and Below 1.50, whethtb four-letter grades- A, B, C and
D respectively. Grade A, B and C indicated the editation status ‘Accredited’ and D
indicates ‘Not accredited’. Thus the 'Accreditatioreans Overall CGPA, Grade, and
Accreditation Status given by NAAC in respectiveofgcsheet of Quality Profile of

assessed TEI.
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1.11.3 Stakeholder

The term ‘Stakeholder’ referred to all those indiwals or groups connected to the
functioning of the school and the education of stis.

The Glossary of Education Reform (2014) explain8takeholder’ that, “the term
stakeholder typically refers to anyone who is inedsn the welfare and success of a
school and its students, including administratéeschers, staff members, students,
parents, families, community members, local busineaders, and elected officials
such as school board members, city councilors,stait@ representatives. Stakeholders
may also be collective entities, such as local rmsses, organisations, advocacy
groups, committees, media outlets, and culturaitui®ns, in addition to organisations
that represent specific groups such as- teacheomsynparent-teacher organisations;
and associations representing superintendentsipais, school boards, or teachers in
specific academic disciplines (e.g., the Nationauil of Teachers of English or the
Vermont Council of Teachers of Mathematics). In@dy stakeholders have a "stake"
in the school and its students, meaning that tlaere la personal, professional, civic, or
financial interest or concern.”

NAAC (2007b) also gave a list of stakeholders adeun

® Government

® |nstitution (Management)

Academic world (Teachers and others)

Students

Employers

® Society at large
Thus, the stakeholders were all those individual$ groups, who were involved and
connected to education. The ‘Stakeholders’ of TiElslved Government, Funding and
Monitoring agencies, affiliating universities, Erapérs, Principals, Teaching Faculty,
Supporting Staff, Students, Parents, Alumni, Pcadgi Schools, the Academic world
and the Community.
In relation to the present study ‘Stakeholdersluded Principals, IQAC Coordinators,

Teaching faculty and Supporting Staff of accreditéds.
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1.11.4 Assessor

Academic expert and trained specialist by NAAC dhiba process of AA of HEI was
‘Assessor’. NAAC selected Assessors from acadeamdsadministration in the field of
HE. NAAC prepared them for AA by providing TraininmgAssessors Interaction Meet.
They were supposed to have deep knowledge abouarpet course or programme to
be assessed and accredited as well as knowledge theoAA. NAAC had appointed
and allotted duty to Assessors by an onsite vikithe HEI for AA. They are also
referred to as 'Panel of Peers' for AA of HEIstHea present study, the term 'Assessors'
referred to the expert and trained specialist byASAwho had visited and TElIs for
AA and assessed by following NAAC prescribed manual

1.11.5 Peer Team

The Assessors were referred to as 'Peers' beitgpgaks in the teaching profession.
They formulated a team or a Panel of Experts, whglcalled ‘Peer Team’ for
validation of the SAR of specific HEI and recommatioins of assessment outcome to
the NAAC. The team comprised of three Assessorschairperson, a Member
Coordinator, and a Member of the Peer Team. NAAQOT2) indicated that "The
Chairperson is an experienced former or presenpis@&rofessor of Education in a
University or a sitting or former Vice-Chancelldexperienced teacher educators,
education experts from the university system, ane Principals of colleges of
education are selected to be the members of the tpaens. However, the team
composition may vary depending on the unit of assest and other criteria decided
by NAAC from time to time."

On-demand of HEI for its assessment, NAAC had sedkeassessors for that HEI from
outside its State in India and not connected wWighinstitution proposed to be assessed.
Their list was to be sent by NAAC to the Head oé tHEI to know whether the
institution had any reservations/ objections agaamy of the panel members. Before
the visit of the institution for assessment as anlmer of the Peer Team, they had to do
depth study of the Self-Appraisal Report submittgdhe HEI. As a team, they had to
be visited the institution on fixed dates and hadbé conducted a cross inquiry of
documents and stakeholders for deriving performamekfor verifying and measuring
the actual practices on the parameters of quatitgrovement of HEIs. Based on
specific parameters and tools given by the NAAGs ftheer Team assessed the
performance of TEIl and stated observations in RiFid,recommended credit and grade

to the NAAC for accreditation of the respectiveessed TEI.
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Thus, the Assessors are referred to as 'Peers’,camprised a team or a Panel of
Experts. The ‘Peer Team’ comprised of a Chairperaoklember Coordinator, and a
Member of the Peer Team. They visited and verified SAR of the TEI, stated

observations in the Peer Team Report along witbrmasendations of credit and grade

to the NAAC in form of a quantitative report of ses for the Quality profile of TEIs.

1.12 DEFINITION OF THE TERM

1.12.1 CGPA

The term 'CGPA!' referred to the Cumulative GradetPaverage provided by the Peer
Team of TEI after statistical calculation basedtoe NAAC prescribed formula. From
Criterion-wise qualitative observations of TEI, @&PA was drawn for every criterion
and overall weightage and to be given in the Ssbheet/ Gradesheet of Quality Profile
along with PTR.

1.12.2 Performance of TEI

The term ‘Performance of TEI' means observationaatfial practices and activities of
assessed TEI after verification of SAR. Peer Tedmespective TEI had provided
observations in a qualitative descriptive form iIFRR

1.13 DELIMITATION OF THE STUDY

The study was delimited to only the NCTE recogni$edcher Education Institutions
affiliated to Universities of the Gujarat stateesthg one-year full-time B. Ed. course
for all subjects, which were assessed and acctethyeNAAC from April 2007 to
March 2015.
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1.14 SCHEME OF CHAPTERISATION
The scheme of chapterisation in this study is Hevis.
= The first chapter presents the introduction of head&ducation, Committees and
Commissions for Quality in Teacher Education, tbke of NCTE, the status of
Teacher Education, Quality Assurance in Teacherc&thn by NAAC, Manual
for AA of TEIs from April 2007, Higher Education dnteacher education in
Gujarat state and their AA by NAAC, Rationale o€ thtudy, statement of the
Problem, Objectives of the study, Hypothesis, Exaleon of the terms and
delimitation of the study.
w= The second chapter presents the review of reldteties concerning the process,
perspective, performance, and impact of Accreditatisummary of related
studies; and conclusion.
= Chapter third deals with the methodology for thedgtincluding the type of study,
population, sample, tools for data collection, dath analysis.
= The fourth chapter deals with data analysis andrpnétation of data about the
objectives and hypothesis.
= The fifth chapter deals with major findings, suggess, and discussion for

improvement in NAAC Assessment and Accreditatiaocpss for TEIs.

54



