CHAPTER - IV

ANALYSIS AND INTEERPRETATION
OF DATA

" The ultimate criteria of administrator
effectiveness should be expressed in terms of
gréup or organizetion achievements, in respect
to the changes in the. organization's accomplish~
ments that can be attributed to the behaviour

of the administrator"

- Andrew W. Halpin,

Theory and Research in Administration
(New York, The Macmillan Company.
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4,1 Introduction

In the previous chapter, a complete account of the approach
to studying the problem of the pregent investigation was eluci-

dated. Both, the process of data collection and the methods

to be applied in analysing and interpreting the data collected

through various tools were described and discussed at length.

The present chapter is devoted to the analysis and interpreta-
tion of the data according to the hypotheses formulated in ;

the previous chapter.

The problem of the present investigation, as described in
the previous chapter, is the study of "leadership behaviour"
of the principals of the secondary schools in Panchamahal(;
District in the context of the organizational climate of the
schools, teacher morale, innovativenessg of the schools, and

pupils' academic motivation. The "leadership behaviour! of

the secondary school principals is studied also in the context
Sy P P

of certain other personal variables of the principals, vis,

e i i e S

age, sex, experience, and the schools changed by the principal
as a principal. This is further studied in the context of
certain school variables, viz., type of the school, management

rural/urban location of the school, size of the school, the

TR g e gy e St

nature of pupils' population and the socio-economic status
of the school. All these aspects of the study of "leadership |
behaviour" of the school principals are specifically organized

under certain hypotheses. These hypotheses are studied through
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various sophisticated statistical techniques and the pertinent

results are analysed and interpreted.

4.2 Emergent Patterns of Leadership Behaviour

The First Hypothesis deals with the varying patterns of
leadership behaviour manifested by the principals of the
sampled high schools of Panchamahaly District. It is worded
as under $

"The principals of the Secondary Schools of

Panchamahale district manifest a varietly
of leadership behaviour" (Hypothesis -I)

This Hypothesis is rather obvious. Principals of schools
cammot be expected to belong to the same leadership behaviour
category, because they come under varying environmental
influences and they have different personality make-ups. Their
ideology, values, attitudes, perceptions are bound to differ.
Therefore, differences in the patterns of leadership behaviour
do develop and the phenomenogigatural.

In the present Study, as discussed earlier, four patterns
of leadership behaviour on the part of principals are envisaged.
They are

(1) The HH Pattern, where they are high both in the,

'Initiating Structure' and 'Consideration' dimen-

sions of the leadership behaviour.

(2) The LL Pattern, where they are low both in the

'Tnitiating Structure®and 'Consideration’ dimensions.
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(3) The HL Pattern, where they are high in the 'Initiating

Structure' dimension, but low in 'Consideration' dimen-

Sionc

(4) The LH Pattern, where they are, low in 'Initiating

Structure' dimension but high in 'Consideration’

dimension.

In analysing the data yielded by the administration of the
tool 'LBIDR', the Qutrant Scheme of Halpin (1866,p.99) ds used. |

TABLE -4.1 : A _Quastirant Scheme for Degers
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Behaviour on Dimensions ' Ini

itiating Structure!

and ' Consideration'

Consideration

o Below liean Above Mean _
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2l Abovel ‘H.r,  (s) H,I. (8)

g| mean | 1., (=C) H.Ce ( C)

2 (4)

?; (9) Principals (1) (49) Prin-

.ﬁ (3) (2) c:.pals.-qr Mean of

H| Below| L.I.  (-8) L.I.  (-8) Initiating

o Mean ) Structure

,ﬁ EOCO (—C) EOCO ( C) Score 40.07

<

Hl (36) Principals | (6) Principals

N = 100 schools
Mean of Consideration
Score ( M3~ 32.08) |

}

1 HH 48 I - Initiating Structure |

2 LH 8 (M - 100) 8 = Initiating Structure |

3 LL 36 C = Consideration {

4 HL 9 ,§
|
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From the table, it can be observed that the maximum number
(49) of principals fall in the HH Pattern of Leadership beha-
viour although there are 36 principals showing the LL Pattern
of behaviour. This suggests that in Panchamahal® district quite
an appreciable aumber of principals manifests the HH behaviour
pattern. Six principals manifest the LH patitern and 9 principds

manifest the HL Pattern.

Therefore, the hypothesis that the principals of the secon=-
dary schools of Panchamahal(; District manifest variety of
Leadership Behaviour patterns obviously is confirmed. But the

rgsults need to be examined in some details.

In Panchamahale district, the mean score on "Initiating
Structure" is 40.07 and the mean score on "Consideration" is
39.08, the difference between these two mean scores being .99
There is high positive correlation between these two dimensions

(r = 0.744, significent at 0.01 level).

The mean scores on both the dimensions indicate that the
leadership behaviour of the principals is balanced sufficiently
at a high level, and quite appreciable number of the principaks
are above these scores. The maximum limit can go upto 60 on
each dimension. The percentage of principals who are high on
"Initiating Structure! (above the mean) is 58 and the percen-
tage of principals who are high on “Consideration® is 55 (above
the mean). Looking at this, bbd® gap between the two dimensions

is not big enough.
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Shelat (1974) in an earlier study, had found 35 per cent of
principals in Baroda District manifesting the HH pattern,
of
11 per cent of the LH pattern, 37 per cent sthe LL Pattern and

17 per cent of menifesting the HL Pattern of leadership beha-

viour,

greater extent than the LL Pattern is continued in the present

study also.

UNIVERSITY OF BARODA

The trend in the manifestation of the HH Pattern to a

TABLE - 4.2 ¢ Quadrant Analysis Scheme

Shelat's Study
(Baroda distrie

ct)

EeaehEnRaTY.

District)
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are

The principals who fall in Quadrant I {2 said to be
effective and the principals in Quadrant III are said to be
ineffective. The principals falling in Quagtrants II and IV

occupy the middle position. At times, they are effective and

TACULTY

Above
Mean

g Struce-

Below
Mean

Initiatin

b3

Above
Mean

- WL~

Below
Mean

Initiating Struc.

(Shelat and Present Study)

OF EDUCATION

Congideration
Below Mean Above Mean
HL HH
17% 35%
| I
LL  III II
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37% 11%
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Consideration
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QUADRANT ANALYSIS SCHEME
SHELATS STUDY (BARODA DISTRICT)
CONSIDERATION
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ABovE HL HH
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CONSIDERATION
BELow MEAN ABOVE MHMEAN K
)
N
35S
Asove HL HH g &
rMEAN 9% 48% g
m| I .
m| N D
< X
BELow Le LA . E
rMEAN 387 G 7 3
(N=1to0) CONSIDERATION
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at times, they fail to be effective. However, they never attain

the level of that effectiveness which is manifested by the
principals having the HH Pattern of leadership behaviour. To

say in the words of Halpin (1986, pp. 98,99):

"The leaders described in Quadrant I are evaluabed ,
as highly effective, whereas ordinarily accompa-
nied by group chaos, are characterized as most
ineffective. The leaders in Quagrant IV are the
martinets and the 'cold fish' so intent upon
getting & job done that they forget that they
are dealing with hgman beings, not with cogs in
a machine. The individuals described in Quadrant
I1 are algo ineffective leaders. They may ooze
with the milk of human kindness but this contributes
little to effective performance unless their
consideration behaviour is accompanied by a
necessary minimum of Initiating Structure
behaviour."

The general conclusion from this account is that the
leader in any organization to be really effective should
maintain balance between "Initiating Structure" and "Considera-
tion" sufficiently at a high level, because changes in the
attitudes of group members towards each other, and group

characteristics such as harmony, intimacy and procedural

clarity, are significantly associated with the leadership

behaviour style of the leader. High "Initiating Structure"

combined with high "Consideration" is associated with favoura-

ble group attitudes and with favourable changes in group atti-

tudes. The pergons occupying the leadership position should be

specially careful about how the group perceives their behaviour

in the organization and should make necessary changes in

their bbhaviour to bring out effectiveness potent in the group.
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This indicates very clearly that the behaviour of leaders is
a key factor in maintaining high level of group efficiency
and healthy and inspiring climate in the institution in which!:

the group functions.

Some pertinent questions may be raised which might help
in interpreting the results of the LBDY better. For instance,
it may be asked which dimension of the tool gives a better
indication of leadership behaviour contributing to the effec-
tiveness of the group. Are these dimensions adequate enough
to describe the leadership behaviour comprehensively? Is the
LBDQ tool useful and comprehensive enough to evaluate these
two dimensions of leadership behaviour? Halpin (1966, pp.97,98)
has answered these basic questions also after doing valuable

research work with his LBDJY. He says 3

"The evidence indicates that Initiating Structure
and Consideration are fundamental dimensions of
leader behaviour, and that the Leader Behaviour
Description Questionnaire provides a practical
and useful technique for measuring the behaviour
of leaders on these two dimensions!.

Further, he says (p. 127) in the concluding paragrapht

"The dimensions of leadership behaviour we have deligna-
ted obviously do not exhaust these dimensions
constitute the criterion of leadership effective-
ness. They do not. However, they probably do repre-
sent a criterion that should be taken into account
in evaluating the leadership skills of superin-
tendents. Ours is only one approach to the study
of leader's behaviour. Other investigators will,
in turn, supplement our findings, and will take
into account additional mariables which we were
not ready to include in the present geries of
studies.®
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From the above observations made by Halpin, it may be
concluded that "Initiating Structure" and "Consideration" are
the basic dimensions of leadership‘behaviour. Any behaviour of
the leader in the gontext of organizational goal achievement
could be boiled down to any of these two dimengions. Other
dimensions if at all they are found by other research workers
would merely supplement these two basic dimensions or they may
change the nomenclature of the same dimensions. And the LBDY is
very useful and practical technique to measure and evaluate the
behaviour of the leaders. As reviewed in the Chapter II many
research workers have used this tool in foreign countries and
on Indian soil as well +to have a fair judgement about the
leader behaviour and its effectiveness on other aspects of

the working of the orgeanization.

In the present investigation the Initiating Structure
Mean Score is 40.07 and Consideration Mesn Score is 32.08.
Halpin (1966, p.102) in one of his studies of leadership
behaviour of educational administrators arrived at a mean
score of 39.9 on 'Initiating Structure' and a mean score of
41,1 on the 'Consideration' dimension. This shows that the
principals of the secondary schools in Panchamahals district
appear to be higher on the 'Initisting Structure' and lower on
Consideration as compared to the Educational Administrators
studied in the U.S.A. This may be due to our legacy from the
British Rule when the principals of the schools used to behave

as the most autocratic leaders considering their teachers as
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Step - I 3 Construction of School profiles. This is done

by computing, school by school, & school-mean sub-test

score for each of the eight sub-tests (dimensions)(ijM‘

At this stage, the school profiles are expressed in terms

of raw scores.

Step - IT ¢ Conversion of raw sgcores into standard scores. 3

H
i

The Standardization is done twice ¢ first, nommatively, (and. !

second, ipsatively. For both the standardization processes,
a standard-score system based upon a mean of 60 and a

standard deviation of 10 is chosen.
Step = IIT ¢ Computation of six sets of school-profiles.

Step = IV & Computation for each of the six sets of school{:}
profiles a single prototypic profile. The resultant proto-
types can be viewed as descriptions of six different
Organizational Climates, viz., Open, Autonomous, Controlled,

Familiar, Paternal and Closed ranked on a continuum.

All the 100 sampled schools are thus identified on the

Climate continuum. Table 4.3 given on the next page shows the
distribution of the 100 sampled high schools according to Eoﬁl
their climate designation and the patterns of leadership

behaviour of their principals.
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TABLE -~ 4.3: Percentage Distribution of Leadersghip Behaviour

Patterng According to the Organizgtional Climate
of the Sampled Schools

(Figures in brackets indicate percentages

Climate Patterns
1B HH HL IH LL Tﬁtal
Open 17 17 0 0 0 17
(100.0)
Autonomous 10 7 0 O 3 ' 10
(70.0) (380)
Controlled 16 7 0 1 8 16
(43.75) (8.25) (50.0)
Fafjiliar 10 5 e 3 10
(50.00) (20.0) (30.00)
Paternal 12 8 2 1 1 19
(66.68) (16.68) (8.33) (8.33)
Closed 35 5 5 1 24 35
(14.28) (14.28) (2.85) (68.57)
Totals 100 49 el 6 a5 100

From the Table 4.3, it can be seen that =

(1) In Open climate types @ll the schools have principals
with the HH Pattern of leadership behaviour, and in
Closed climate types schools, 68 per cent of them
manifest the LL Pattern of leadership behaviour. This
suggests that the HH and the LL Pattern of leadership
behaviour seem to be positively interacting with

Open and Closed climate typesrespectively.
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(2) In Controlled climate types, 56.25 per cent schools
manifest the IH and the LL behaviour patterns, which
means low "Initiating Structure" seems to be contribu-

tifgyto the "Cantrolled climate".

(3) Most of the schools having principals with the HH
behaviour pattern seem to fall in Open, @ontrolled,
Paternal and Autonomous climate type schools, whereas
most of the schools having principals manifesting the

LL behaviour pattern fall in Closed climate types.

Therefore:t?ypothesis that the schools having Upen climate
tend to have prinéipals manifesting the HH Pattern of leader-
ship behaviour, and the schools having Closed Climate tend to
have principals manifesting the LL Pattern of leadership

behaviour is confirmed.

Hypothesig - III

The significant relationship found between leadersghip
behaviour of principals of schools having Open or Closed
Climate in the earlier hypothesis is further substantiated
if the two dimensions of leadership behaviour are [interacted
with different Climate types of schools of which they

are the heads.

= =FACULTY OF EDUCATION AND PSYCHOLOGY- =
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TABLE - 4.4: Organigzational Climate and Initiating Structure

(B) emmmemeeeeme e e oo ——-
Climate Types N M oD
1. Open 17 48,882 2.998
2. Autonomous 10 43.600 4,351
3. Controlled 16 39.625 6.510
4. Bapiliar 10 42.000 12.101
5. Paternal 12 44,250 5.172
6. Closed 35 83.000 7708
(B) e e e e
Variable g@ t-values p-values

1 : 2 13.732 001 %*

1 ¢ & 8.500 O.01x*

2 3 3 1.701 NeSe

2 ¢ 6 4,142 0.01%*

3 3+ 4 0.653 N.8.

4 3 b5 0.585 N.8.

5 & 6 4,690 0.0L#*

1 ¢ 3 5.300 O.01¥*

l : 6 84167 OO L*

2 : 4 0.323 N.8.

1 : 4 2.258 0.05%

2 ¢ b6 0315 NS0

3 s 6 2.982 OO Le*

3 & & 2.025 NeSe

4 3 6 2.849 OdO1w*

s - s ) e B TS G, e B e T G P W Gy T O e e T G g, BB Ot e s W T gy Hte W ok g s S S i g

@ Variables : 1. 9pen , 2, antonomous, 3. Controlled,
4, Familiar, 5. Paternal, 6. Closed.
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From Table 4.4 it appears that the t-values for "lnitia-
ting Structure" in the context of Open and Autonomous schools,
Paternal and Cleosed schools, Open and Controlled schools,

Open and Closed schools, Open and Familiar schools, Controlled
and Closed schools, and Controlled and Paternal schools are
significant at 0.01 level, except in the pairing of Open and
Familiar schools which is significant at 0.05 level. Mecans of
"Initiating Structure" between various climate types are
significant. "Initiating Structure" contributes to the "Openness"
of the climate. That means, the score of Initiating Structure

of "open climate" school is significantly different from the
means of thig dimension of leader behaviour in all other
climate types. Autonomous schools have 43.600 Initiating
Structure mean score which does not show any significant diffe-
rence between the means according to Controlled, Familiar, and
Paternal climate types, . and it shows significant difference -

with Closed climate types.

The mean of Initiating Structure seems to go well with
Open, Paternal, Autonomous and Familiar élimate types, but

not so very well with Controlled and Closed climates

al
TABLE -435 Organization‘Climate and Consideration

(A e e e e e e e J—
Climate Types ) M SD
1. Open 17 49,588 4,403
2. Autonomous 10 41.200 6.280
Se Contl"olled 16 360875 70890
4, Familiar 10 39. 100 14.632
5. Paternal 12 43.417 5.072

6. Closed 35 32.686 8.224
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Table 4, 5 Contdd- v e 2 O 5

B mommmee Variabless  t-values  p-values
1: 2 3.740 0.0L1L%*
1% 5 3.493 0.01%*
23 3 1.701 NeBSs
216 3.271 0.,01**
3% 4 0.506 N.8.
443 5 0.989 NeSe
5% 6 4.234 OeQ1%*
13 3 5.762 0.,01%*
1: ¢ 7.914 O.01%x*
21 4 C.568 NeSe
3¢ 6 2.504 0.02%
413 6 1.804 NS,
13 4 2.782 0.01%%*
2% 5 0.627 N.8.
3:6 1.709 N.S.

@ No.l to 6 ¢if variables indicate six éimenste climate types

mentioned in Section (A) of table 4.5
Table No.4.5(B) shows thai the t-values for "Consideration®

in the context with Open and Autonomous climate schools, Open
and Paternal schools, Autonomous and Closed schools, Paternal
and Closed schoolg, Open and Controlled schools, Open and
Closed schools, Open and Familiar schools, are significant at
.01 level and Controlled and FPaternal schools significant at
0.02 level. Means of 'Consideration' between these climate

types are significant. Congsideration dimension of leadership

behaviour contributes. to the jopenness' of the climate.

== FACULTY OF EDUCATION AND PSYCHOLOGY. e
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This means that mean scores of consideration obtained by the
principals of Open schools ig significantly different from the
mean scores of this dimensions obtained by the principals of
other climate type schools. The mean score according to Auto-
nomous climate type is 41.200 which does not show any signi-
ficant difference between the means of Controlled, Familiar,
and ~Paternal climate types, but it does show significant

difference with Closed climate types.

The mean of "Consideration" goes on very well with Auto-
nomous, Familiar and Paternel climate types, but nct with

Closed and Controlled types.

Therefore, the hypothesis that the relation between various
climate types) of the schools, and 'Initiation' as well as
'Consideration' dimensions of leadership behaviour of the
principals of the schools found to be significant in earlier

analysis, bhas further support.

Thus, the study establishes clearly that there is a close

relationship between the behaviour of the leader and the climate.

1he behaviour of the leader brings cheanges in the behaviour of
the members of the organization and vicesversa. in the present
investigation also the relationship between the climate of the

school and the dimensionsg of leader behaviour has been found

highly significant. All the Upen climate schools have principals

manifesting the Hy leadership behaviour pattern and these types

e e e FAGULTY  OF LDUCATIOM AND PSYCHOLOGY ~ee S
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of schools as a group have principals receiving very high
mean scores on both the dimensions "Initiating Structure! and
"Congideration®. Conversely, the schools having closed climate
have principeals receiving the lowest mean scores on both the
dimensions. the schools having Autonomous climate and raternal
climate also have principals with the uan pattern as & ) group,
but their mean scores are not so high on both the dimensions
as the mean scores of Upen climate schools on both the dimen=-
sions. It is also found that, moving from Upen climate schools
to Closed climate schools the percentage of schools having prin-
cipals manifesting the nn Pattern of leadership behaviour
goes on de(jcreasing and the percentage of schools having prin-
cipals manifesting the Li: Pattern of leadership behaviour goes
on increasing. Shelat (1974) algo found that the Hu Pgttemn
of leadership behaviour of the school principals was closely
associated with Open, Autonomous and Controlled climate and
the LL Pattern was related to the Closed climate. These findings
show obviously a close ‘Felationship between how teachers
behave and the climate their behaviour creates in the organi-
zation. But this relationship is a two-way process. nalpin
says \1066, p. 199)
"ihe behaviour of the principal in its effect upon the
organizational climate of & school should be construed
a necessary but not a sufficient condition which
determines the schools' climate. For example, if a
principal behaves in a way such as is depicted in
the sixth climate-the most closed one - it is doubtful
that the group members, entirely on their own, can do
very much to change this climate. indeed, their

high disengagement scores suggest/;7 that they already
‘have given up'",
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But the converse may also be true. A& young, intelligent,
well trained and very well experienced principal comes to the
school which is the Closed type on climate category, with an
intention to make it Open may fail to do so because of deeply
rooted elements of closedness in the mind and behaviour of

the teachers of the school. For them Openness becomes an

anachronism and the openness of the behaviour of that principfl

may become psychological threat because of the deprivation of

freedom from which the teachers suffered for a long time. The

new principal should not be astonished if his dpenness in appEo~

ach, attitude and behaviour has an adverse effect on his

colleagues.

This fact also indicates that a principal who has always
been showing very high "Initiating Structure" should not all
of a sudden start showing very high "Consideration". The
teachers and students will be puzzled and they will move from
him at the first instance. This type of changeover should

be slow and gradual.

This "Consideration" dimension;) of Leader Behaviour has
puzzled the pioneers of this approach namely Hemphill and
Coons, and Halpin and Winer. They found it formidable to
Judge the naturs of "Consideration" behaviour of the leader.
A person who shows 'Consideration' maywéégaaconsideration in
reciprocation or he has too much power and freedom to destri-
bute love and sympathy to his subordinates. At the outset,

both the type of considerations appear to be the same. One

~r
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should meke sure whether the persons showing "Congideration"

really means by it.

Some administrators show consideration without any discri-
mination while others use it specifically and discriminately.
The man of ordinary prudence will prefer the second one to
bring out the desirable effects. Things are not '80_ simple.
Halpin (1266, p.198) says

"But we have a strong hunch that the research on

Consideration which has been reported to date
presents an utterly oversimplified ) picture of
the variety of behaviours that are encompassed

within this dimension. A more sophisticated way
of measuring consideration is surely needed. "

4.4 Relationghip Between Patterns of Leadership
Behaviour and Categories of Teacher Morale

The purport of the examination and testing of Hypothesges
IT and IIT was that leadership behaviour in its global concept
as well as in its two dimensions of 'Initiating Structure!
and 'Considerations' bears a significant close relationship.
In this section, an attempt will be made to investigate the
relationghip, if any, that operates between leadership

behaviour and teacher morale.

Two specific hypotheses have been formulated to examine
and decide the facts of this relationghip. The hypotheses
are worded as under
(1) The teachers of the high schools headed by principals
manifesting the HH Pattern of leadership behaviour

tend to have high morale and the teachers of the
schools headed by principals manifesting the LL

Pattern of leadership bshaviour tend to have low morale
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(2) Higher the 'Initiating Structure' as well as
'Consideration' the higher is the teacher morale.
The converse of it would also be true \Hypothesis V).
It may be recalled that in measuring the morale of teahcErs
of the sampled high schools in Panchamahalg district, the

school survey tool was used. The procedures for determining!

the morale scores of teacher regpondents are as under.

These scores are based on 80 items selected from the total
120 items of the School Survey tool. The morale scores were
distributed among three categories, High, Average and Low. The
range for high morale scores was 203-~172, average morale scores

was 140 and belowe.
Now, the two hypothes@s will be examined one by one.

Hypothesig IV

It is hypothesised here that the HH Pattern of school
leadership would bear close and significant relationship with
the High morale of teachers, and the LL Pattern of Leadership

would be significantly related to low morale of teachers.

Morale scores of teachers have been classified into three
categories of High Morale (scores 203 to 172) Average Morale

(scores 171 to 140) and Low Morale (scores 140 and below).
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TABLE -4.6% Percentage Digtribution of Leadership
Behaviour Patierns According to the Staff
Morale of the Schoolsg.

(Figures in brackets indicate percentages)

&= - o T " i T T - -

Morale L.B. Patterns _ —
EH HL LH LL Total
High Morale a5 2 1 2 30
({3o)) (83.33) (6.66) (3.33) (6.66)
Average Morale 22 7 5 19 53
()53) (J1.59)  (13.20) (9.08) (35.84) g
Low Morale A 0 0 15 17
17 (11.468)  {(p0.00) (0.00) (88.35) |
Totals {1000 49 9 6 36 100
N = 100 schools High Morale 172 - 203 scores
Average Morale 141 - 171 scores
low Morale 109 - 140 scores.

Mean of Morale Scores is 160.35

The table gives the frequency distribution of leadership

behaviour patterns according to teacher morale in the sampled
schools. Among the schools having high teacher morale, 83.33
per cent of the schools have principalg manifesgting the HH lead-
ership behaviour pattern, and out of the schools having low
teacher morale, 88.35 per cent of the schools have principels

menifesting the Lis leadership behaviour pattern. This suggests

o gt AR e A T, S s P et

a glear interaction between teacher morale and leadership
behaviour of the principals of the schools. Conceptually also
the leadership behaviour of school principals contributes a

great deal in creating teacher morale.
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Therefore, the hypothesis that the teachers of the schools
having principals manifesting the HH Pattern of leadership
behaviour tend to have high morale, amd the teachers of the
schools having prineipals manifesting the LL Pattern of

leadership behaviour tend to have low morale is accepted.
Hypothegis = V

it seens to examine the relationship between each of the

two dimensions of leadership behaviour and teacherg morale.

Table 4.7 given below-is developed to this end.

TABLE -4.7 : Morale and Initiating Structure

Morale Initiating Structure
N M "SD
1 High morale 30 46.367 5.660
2 Average lorale 83 39, 943 7+186
3 Low Morale 17 292.383 8.881
(B) ---- -
Variables © t-values - P-Values
13 2 4,204 Q.01%%*
2: 3 4,982 Q.01 4%
1: 3 8.032 0.01%*

- [— - - -

@ Variables : 1. High Morale, 2. Average Morale
3. low Morale

FACULTY OF EDUCATION AND PSYCHOLOGY.
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The Table 4.7 shows the mean gcores of “Init%ting Structure"
of leadership behaviour of the school principal; of the schoods
having high, average and low teacher morale. On the 'Initia-
ting Structure', the schools having high teacher morale, prin-
cipals have 46.36 as the mean score, the schools having low
teacher morale, principals have 28.3% as mean score, and
schools having average teacher morale, principals have 32.94
as the mean score. All these mean scores are significant. It
means that higher is the "Initiating Structure" higher is the

teacher morale.

Therefore, the first part of the hypothesis that higher

the "Initiating Structure", the higher is the morale is accepted.

Teble 4.8 is prepared to examine the relationship between
'Consideration' dimension of leadership behaviour and teacher

morale.

TABLL -4.8 3 Relation between Consideration snd Yeacher Morale

(V') J— - - -
Morale Consideration
SIS, Y g SD-
1l High Morale 30 46,467 5.952
2 Average Morale 53 38.321 8.519
3 Low Morale 17 28.341 S.341

R R A

|
-
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Table 4.8 contd..

s o bt o 1 ok N, P W At b e A oA ok o e Voo et

Variables @ t~-values P-Values
1: 2 4.631 0.001%* ‘
2: 3 4,077 Q.Q1%*
1: 3 2.104 Q.Q1%%

-~

@variables 1,2,3 indicate High, Average and Low Morale respectively.

The Table 4.8 gives an idea of the functioning of the

"Consideration" dimension of leadership behaviour of the prinei- !
pal according to teacher morale. On this dimension of leader- %
ship the schools having high teacher morale have 46.46 as mean f
score, schools having average teacher morale have 38,32 mean
score and the schools having low morale have 28.34 mean score.
All the mean scoreg are significant at 0.01 level. This suggests
the higher the "Consideration", the higher is the teacher

morale.

Therefore, the hypothesis that higher is the Consideration’

higher igs the teacher morale, is also accepted.

The hypothesig also enjoinsthat other leadership behaviour

patterns, particularly the LL rattern, are also related

e 3 i ———

significantly. Table 4.9 has been developed to examine this

fact.
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@ Variables: 1;2;3)4 indicate the I‘H‘I'IIH'IJL;H

Teacher

TABLE - 4.9 § Leadership Behaviour Pattern and/lMorale

(A) e e S e e
Morale
LBP N M 8D
1 HA 49 168.83 18,111
2 ILH 158.33 16.217
3 1L 36 145,58 15.684
4 HL 162,44 8.888
(B) --
Varisbles @ t-values P-values
12 l.34 HeSe
2:¢ 3 1.63 NeSe
3¢t 4 4,22 O.01**
l1: 3 5.88 OO M*
l: 4 1.64 NeSe
2: 4 0.57 NeSe

-

Patterns respectively,

-

L leadership Behaviour

Table 4.9 gives the mean scores of teacher morale

according to various leadership behaviour patterns. The

schools are categorized as shown earlier, according to four
leaderchip behaviour patterns. The schools having principals
manifesting the HH léadership behaviour patterns have 168.83
ag mean score on teacher morale, and the schools having prin- |
cipals manifesting the LL leadership behaviour patterns have |

146,55 as mean score on morale which is the lowest. Both are
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significant at 0.01 levels This means that taking into
consideration both the high "initation" and high "considerag
tion", it shows a positive relationship with teacher morale.i} ‘
The relation between the mean scores on teacher morale with
HH and HL leadership behaviour patterns shows significante at

.01 level.

But the mean scores of teacher morale according to the id
and LL behaviour do not show significante. Therefore, in {
general, the schools having the HH and the LL leadership beha-

vicur patterns definitely show interactions with teacher morale.|

Therefore, the hypothesis that the relation between the
HH and LL Patterns of leadership behaviour of the principal
and teacher morale will tend to be significant. The Hypothesis

is accepted.

Moreover, there is positive high correlation between
teacher morale and "Initiating Structure" ( r = 0.632), and
teacher morale and Consideration' (r = .631). (Please see !
correlation matrix). Thefefere, the Hypothesis that Morale
weores will correlate positively with both leadership behaviour

dimensions "Initiating Structure" and "Consideration® stands.

. Moving from high morale schools to low morale schools, the

percentage of principals manifesting the HH Pattern of leader-~

W g e

ship behaviour goes on decreasing and the percentage of

T

principals manifesting the LL Pattern of leadership behaviour

Uttt gy S oz,
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goes on increasing. Both the dimensiongm of leadership

behaviour of school principals are very significantly related
with teacher morale. Moving from high morale schools to low
morale schools, +the mean scores on both the dimensions go on
decreasing. Further, the regression eguation showsthat "initia-
ting Structure" changes to the extent of .289 units for the
variable teacher morale and "Consideration" changes to the

extent of .323 units for the variable teacher morale.

All the above findings show strong relationship between

teacher morale and each of the dimensions of leadership beha-

viour namely "Initiating Structure" and "Consideration", Various!

other researches support this finding. Patel (1974J) found

significant relationship among leadership, orgenizatiormdclimate,

and teacher morale. Gross and Harriott (1965) found that the
schoolg having principals with high EPL (Executive Professiondl
Leadership ) have teachers with high morale, high level of
teaching, and have good pupil achievement. Similar to the
finding of the present investigation, Powers (1873) found
there was higher correlation in relationships invalving
#Morale" and M"Consideration" than in relationships between
"Initiating Structure" and "Morale". Dempsey (1973) also
found that the pattern’; of effective leadership behaviour of
elementary school principals was followed by (i) the improved
ingtructional programme, (ii) the feelings of security among
teachers, and (iii) improved students morale; and ineffective

leader behaviour was associated with (i) low teacher morale,
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instructional programme and (iv) the regentment from teachers

towards the principals.

in the school, there is a principal, as well as the teachers,
students, office staff and members of the Managing Committee.
The school is an orgenization and there are definite work
groups of teachers, clerical staff, peons, the principal and
the supervisors. They are all assigned with their duties specid-
fically and generally in view of the goal achievement which is
the improvement in the achievements of the school through
teaching-learning process and through other curricular acti-
vities. The principal will be pleased if these work groups get
along well together as individuals and seem to enjoy being
members of the institution. But it should be noted that they
were not recruited on the criterion of gettigg along well
together. On the contrary, as a matter of fact, they are chosen
in terms of professional competencies ‘pertinent. to the task o¢f
the institution. Halpin (166, p.33) sa&s "high group "Morale"
is a desirable by ~product and administrators will naturally
seek to establish good morale among group members but it is
not the primary task of the organization. To say in other
words “group ﬁg@ﬁggﬁéﬁﬁéﬂ is not the only criterion of leader-
ship behaviours, it should be coupled with "group achievement".
They should always go hand in hand. Yo say still in other
words, "Initiation Structure" and fConsideration“ should be

balanced at a desirably high level for the principal to be
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really effective, a task, which sometimes becomes extremely
difficult. Halpin (1966, pp.33-34) observes $ :‘l‘wo pointe in
particular should be made about the concept of morale. First,
whatever, it is, it is not a unidimensional concept. It has

more than a single component, and each component can be defined

best only in respect to the operations by which it is measured.

High morale in respect to one component does not guarantee(::)

)

high morale in respect to another. Secondly, there is no

neceggary relationship between high morale and high produc=

tivity. An increase in morale may or may not be accompanied

% by an increase in productivity, and even where both raise

together it is extremely difficult to estsblish a(ﬁéggél

relationship. Does higher productivity, for example, increase
morale, or ig it improved morale that makes higher productivify

possible?™ This is yet to be confimmed through further research.

4.5 Fatterng of leadership pehaviour
and Pupil Notivation towards School i

it may be recalled that pupil motivation has been selected
as a variable in relation to patterns of leadership behaviour

of school principals. The assumption made in this regard that

in schoolg having principals with desirable patterns of leader-

ship behaviour, pupil motivation towards school will be high.

e e e am= 3 e e =

Thug, pupil motivation towards school is assumed to be a

function of leadership of school principals.
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The following hypothesis has been formulated to examine

this issue.

"UThe students of the high schools having principals
manifesting the Hi leadership behaviour pattern
tend to have high motivation towards school, and
the students ©f)high schools having principals
menifesting the LbL leadership behaviour pattern
tend to have low motivation towards school
(tiypothesis vI'y)

Another variable selected for study in relation to

leadership behaviour is pupil motivation. Yo collect data

on it, the Jdiii Scale was used. The process of computing score
on motivation has(already been described in the previous chap-
%er, Ir. the™ present study, motivation scores have been
classified as High, with a range of 88-106, Average, with a
range of 70-87, and Low, with a range of 51-69. The Yable

4.10 given below presents the relationship between leadership
behaviour and morale category.

TABLE -4,10 ¢ Percentage Distribution of Leadership

Behaviour Yatterns according to the Motive-
tion of Students lowards the Schools.

(Figures in the bracket indicate percentages)

T ot R TCU T TR W T o T s T SR ot . K1 T D sy o TV T gy SO AT iy W W TTR WY WS Y can W O T T > haad R 2w T — A

Motivation / LB. HE His Ln Lis total

High 58 27 6 3 22 &3
(46.64) (10.36) (5.10) (3%.93)

Average 37 21 R 1 2 37
(56.81) (8.10) (2.70) (32.43)

Low 5§ 1 0 2 2 5
120.,00)  £0.00) <40.00) (40.00)

Total -« 100 49 °) 6 36 100

N = 100
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gcorpes
nigh dMotivation 88 -~ 106
Average Motivation 7 - 87
Low Motivation 51 - 69

Mean of Motivation Scores t 282.510

Tables 4.11 and 4.12 indicate, the relationship between
the ' Inifiating Structure' and 'Consideration' dimensiogs of
leadership behaviour on one hand and the motivation categories
on the other. 1azble 4.13 presents relationship between each

of the four patterns of leadership behaviour and motivation.

TABLE - 4.11 ¢ Motivation and Initiating Structure

7
\Aj W o . T D S 2 S T 50 P s R et 5 VI, 38 SN s B TS N O R T T A W I o

initiating
8tructure
smotivation i M 5D
1 High 58 30.897 10.073
2 Ave rage 37 40.734 7,580
3 Low 5 836.800 5.020
(B) ————— E S % X ey T LI W e e . TR o a0 weer SR W S5 -
Variablese t-values p-values
l1: 2 0.459 Bede
2 H 3 1. 135 0 D
1:¢ 3 0.676 HNebo

T ot st i ot T sy T e T A D W T T B s, S I T N VU I AT, Sl W s Ul L e W S AN

@ variables 1,2,3, indicate High, Average and Low
Motivation regpectively.,
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TABLE - 4.12 ¢ Motivation and Consideration

(A)

(8)

Congideration
Motivation o M 8D

A R SRR SN IS NS I Y e TR PO Sup D P S 2 O e T 0 T S TS e e XU P LI el AT TR U e T T T 2l . S R iy

1 High 58 39,103  11.019
2 Average 37 30,189  8.986
3 Low 5 38,000  9.138

R s D s e i iy S TGN ol i W gy W VUD S DO S I DDV Qe A ST T W W WUy S T W gt . oo W o T

Variables@ t=values p-values
1 H 2 00040 :I.\i OS‘
213 3 C.295 NeSe
1:3 0.217 Neide

-, S0 Y W 2 Sy T WD g W S (. s s S IR o DU S T i 1, W W v it s st W oy 2 WA W ) 20y . 2

@ Variables 1,2,3 indicates High, Average and Low Motivation

respectively. .

TABLE - 4.13: Leadership Behaviour Pattern and Motivation

(4)

(H)

A g KN A . TV T A U S VT ST Gy W T gy W T g 5T U Y W T IO KW DD e e S T g oy T

LBP / lMotivation: N M 8D
1 HH 49 93.89 10.817
2 lH 06 84.50 14.318
3 Lu 36 88.47 10.296
4 HL o B7.22 6.782
Variables @ t-values p-values

1 2 1. 956 0.10

23 8 0.865 HeDa

38 4 0«23 NelSe

l1: 3 2.41 Q.02
l1s 4 2.04 0.05*
1l1: 4 043 e -

W o e oo o o P S U D I o e TS ST 2 W e e T I Ty SO Sl S L W T I T Ay S N o 3 T o

@ Variables 1,2,3,4, indicates HH,IH, LL,and HL Leadership

Behaviour Patterns.
FACULTY OF EDUCATION AND PSYCHOLOGY.
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in the above tables, an attempt is made to study the
leadership behaviour according to motivation of pupils towards
the schools. The distribution of the schools do not give
any meaningful relationship. Pupils' motivation towards the
school ig the result of many variables, like staff mdrale,
organizational climate, the norms of the school, and teacher
behaviour. Therefore, this relationship cannot be established
as the intervening variables have strong influence on the moti-

vation of pupils.

Lthe $able 4.10 gives frequency distribution and Tables
4.11 and 4.12 give mean scores and significant values. Ltable 4-12
"7 gives the mean scores of "Consideration according to motiw
vation which also does not show any significent difference
of means. Yable 4.13 reflects the same/ study from different
angle. rere the schools are classified according to leadership
behaviour patterns and the mean scores of pupils' motivation.
The HH pattern of leadership behaviour and chZpattern of
leadersghip behaviour show significance of difference at 0.02
level. Similarly, motivation of pupils in the HH and the HL
behaviour patterns of school principals show significant
difference at 0.05 level. In the HH Behaviour pattern motiva-
tion is high, in the LL behaviour paﬁﬁern motivation of pupils
is slightly low. This shows that motivation has some relation-
ship with leadership behaviour of principals. Perhaps a study
with a larger sample from all over uujarat will give definite

finding.
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Therefore, the hypothesis that the students;, of the
schools having principals manifesting the HH leadership
behaviour pattern tend to manifest high motivation and the
students of the schools having principals with the L& leader-
ship behaviour pattern manifesgt low motivation towards their
schools is partially accepted with a suggestion that it may
be further examined using a larger sample from all over

Gujarat.

it is seen from the above findings that statistically no
relationship exists between academic motivation of students
and leadership behaviour of school principals. The principals
with effective leadership behaviour have students with average
motivation and the principals with ineffective leadership
behaviour have poorly motivated students. Here, it should be
noted that the students are not in the schools for all the
twentyfour hours. Their family backgfound and peer-group play
a very significant role in boosting up or deteriorating their
motivation. But so far as academic motivation is concerned, the
school does play a significant role. Among the variables
affecting motivation there are climate , morale, school norms,
peer group influence, and teacher behaviour of the principal,
tegcher morale, school climate, students morale and discipline
and the affection and warmth that they receive from their
classmates and school friends do contribute very significantly
to their academic achisvement. Students didlike the teachers

and they leave the schoolj teachers come with poor preparation
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and they leave the school \uia, 1961s. roor motivation may be
due to teachers who themselves are not well motivated, who
blame students, who do not want to work hard, who are found

to be absent from the school many times, who are uncooperative
and feel highly disengaged, who lack in initiative and who are
always laé%ng behind the scheduled work \wohnson, 1940). in
one of the ni4 studies, it was found that students leave the
school because they are disliked by the classmates. it is such
a state of affairs which stirs as well as lends an edge to the
students' 'navnirmen' movement and the schools will be no
more one day. If precautions are not taken, it will not be
possible for the society to endure the 'futureHosk ™, all
these factors are within the control of the school. a beginnipg
will have to be made by improving the leadership behaviour

of the school principal to break the vicious eircle. Effective
leadership behaviour of the principal begets good relationship
between them and teachers. lhis good human relationship
contributes to the development of high teacher morale and
healthy and inspiring climate of the school. In such climate,
teachers will also receive high motivation. Lhis high motiva-
tion end high morale of teachers will percolate down to the
students and the interaction among these factors ultimately
lead to high achievement. But the things are not i_sqg.‘easy
and gsimple. nothing can be done overnight. 1t requires
persistent and consistant efforis on the part of those who are

involved in the process of education of the future generation.
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Leadership training programme, group life, and motivation
boosting programmes will have to be launched upon with the

cooperation of and in collaboration with organizations like

Department of Extension Services, State Institute of Education,

etc. Big school complexes will have to take the initiative.

For the present study, it, could be concluded that the
'Initiating Structure' and 'Consideration' taken separately
do not show any significant relationship with academic moti-
vation of pupils, whereas, if the schools are classified
according to 'iInitiation Structure' and 'Consideration' taken
together, they show some significant positive relationship
with pupils motivation, i.e. the nu behaviour of school
principals show a high motivation score \23.84) and the id
Behaviour of school principals show slightly a low motivation

score (87.,22) which is at significant level,

The hypothesis, therefore, is partly accepted with a
suggestion that further research should be undertaken which

could throw more light on it.

4.6 Patterns of Leadership Behaviour
and School lnnovativeness

A good school is one which is innovative - it tries to break!

through traditionalism, routine programme, mechanical teachimg

and tight and stereotyped attitude. The sothari Commission

(1964~-66) had laid stress (para 9.02) on not only continually
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deepening of the school curricula but also on the continual
improvement of teaching methods and evaluation inclusive
of guidance. Schools should be encouraged to adopt techniques
of revitalizing Classroom teaching. various ways and means have
been suggested such as adoption of dynamic methods of teaching
activity-centred school curriculum, comprehengive and continuous
evaluation of students in terms of desired behavioural changes,
ete. Lt is such approaches and programmes which make schools
innovative. Ywo recent studies by Buch (1972} and sBhagia (1973)
relating to adoption and diffusion of innovations in secondary
schools of Gujarat have lime-lighted the role of school prin-

cipals. They have shown that leadership in school has great

relevance in making schools innovative.

In the present study, school innovativeness is studied
as a function of leadersghip behaviour of school principals. in
this connection, the following hypothesis has been formulated.

"Ihe 'Initiating Structure' of leadership behaviour
of school principals bears a significant relationship

with the innovativeness of the school"(uypothesis viL))

Ag stated in the previous chapter, to locate a school on
innovativeness 'The innovativeness Scale' developed by

Ashma Doctor (1973) was used in the study. it is a ten point

scale. With the help of this tool, the sampled schools were
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classified as migh (7,8,9,10 scale points), Average (4,5,6

scale points) and Low (1,2,3 scale points).

The Tables 4414, 4.15 and 4.16 given below and on the next
page seek() to delineate the relationship between leadership

behaviour on one hand and school innovativeness on the other.

Tagul - 4.14 ¢ Fercentage pistribution of weadership sehaviour-

ratterns according to the innovativeness of the
8ichools

(figures in brackets indicate percentages.

TR T e g T S 2 O ot S W T gt WD N T s T G R R R S TR g gt s SO . G W IR o WD I T et YO VO T TS AL ol ot B O 0, S Yas W 20l O ooy W

inmovative-~ / L.B. HH HL LH LL Total

NesSe

High 31 17 7 1 6 31
(54.83) (22.58) (3.22) (19.35)

Average 42 25 o 3 14 42
(52.52) (0.00) (7.14) (33.33)

Low 27 7 2 2 16 27
(25.92) (7.40) (7.40) (59.25)

Totals 100 49 9 6 36 . 100

T o ST o T S e DD P T s gy D T TS S S D e TR S TS TS A TS it pete WON By SR U s D S o SO T B T o s W O i W T W o o W B gy e

N~ 100 schools

TABLE - 4,15 : Innovativeness and Initiating -Structure

A . S T v S VD ot S gy, T ol D Wity O gy e W N T g SO T S TR W A N s DD s TR g, S VR T I T . VU U WY ooy 2 D WV e W VRO Ul I T s W S

(A) Innovative- / Initiating
ness cate- / structure.

govies. / N M SD

1. High 31 42,742 84563
2 Average 42 39.762 8.051
3 Low 27 37.481  10.984

T Sy B Gl ot e S W B Y S Gt S S e G S S DR aefs Tt A g e S s W O I s Oy S, g Sk WD M D s WD g Wy, WO gy SO oo T .

FACULTY OF EDUCATION AND PSYCHOLOGY




B

= M, 8, UNIVERSITY OF RaRODA e

2392

Table 4.15 contde.

(B mme et o o e ot it e
Variables @ t=-values p-values
1: 2 1.522 N.S.
23 3 1.028 NeSe
133 2.213 ).05

i s T R 2p P o o WD G g S W s g o SNy T S oy e W 1 W s T W T O N S D Ky A Sy T et B

@ Variables 1,2,3, indicate High, average, and Low Innovativeness
respectively.

TABLE ~4,16 ¢ Innovativenesgss and Consideration

(A)
Innovative- / Conside-
ness cate-~ / ration.
£Ory. / N M SD
l. High 31 39.742 10.253
2. Average 42 39.357 B8.985
30 LOW 27 370889 110233
(B) = cmmmmccmemo o e S s i o 2 e S e e e
Variable @ t-values p-values
1 2 0.170 MeBe
213 3 0600 NaeSe
1: 3 0.667 NeSe

O - S T T T S W D g RGN 3 Y it Ll VR oy T NN D g W T T s T W Z2 n WU A B T I s T gk TRl T —

@ Variables 1,2,3, indicates High, aAverage and Low
Innovativeness respectively.
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In the above tables, an attempt is made to study leader-
ship behaviour and 'imn@vativeness' of the sampled schools.
The Table 4.14 shows that of the total schools having high
innovativeness, 54.83 show the HH leadership behaviour pattemns
and 22.58 show the HL leadership behaviour patterns. This meams
that most of the schools of Panchamahals having high innova-
tiveness have the HH and the HL leadership behaviour patterns
whergas among the schools having low innovativeness, most of
the schools have the LH and the Ll leadership behaviour patterns.
Totally 66.65 (7.40 and 59.25) per cent of schools having the
LH and the LL patterns of leadership behaviour show low inno-

vativeness.

Table 4.15 shows the means of "Initiating Structure"
according to innovativeness. The schools having high innovati
veness show 42.74 mean score on "Initiating Structure" and
those having low innovativeness show 37.48 mean score on
"Tnitiating Structure®. Both are significant at 0.05 level.
This suggests that 'Initiating Structure' has positive intera-

ction with innovativeness of the school{”

Conceptually, also, if the principal shows high "Initia-
tion" then only the staff members will show readiness to accept
and implement the change, because the principal is supposed to

be an innovative leader in Gujarat.

G T e e
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Table 4.16 gives "Consideration® mean scores according
to innovativeness of schools. There is no significant rela-
tion between the two mean scores. This means that the "Congi-
deration' component of leadership behaviour of school princi-

pals has no definite relationship with school innovativeness.

Therefore, the hypothesis that "Initiating Structure" of
leadership behaviour of school principals bears singnificant

relationship with the innovativeness of the school is accepted.

From the above findings, the general conclusion that can
be drawn is that effective leadership behaviour is followed
by high innovativeness and ineffective leadership behaviour
of the principal is followed by poor innovativeness of the
school. Doctor (1973) concluded that the principal of the
school plays the key-role in the acceptance of innovative
practices and in making the school highly or poorly innova-
tive. Buch (1972), Joshi (1972) and Rai (1972) also found that
the role of the principal is one of the significant deter-
mining factors contributing towards the acceptance and

diffusion of innovations in school.

These findings show that initiative and thrust on the
part of the school principal, of course, play a very important
role in acfepting the new ideas, However, the cooperation from
teachers and the students also play their own role in innova-

tiveness of the school. According to Pillai (1974}, the esprit

S —
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and the team spirit among the teachers and thrust behaviour
set by the principal have been found to be at the top in
building the climate conducive to change.

4.7 Patterns of Leadership Behaviour of
School Principals and Acsdemic Status of Schools

It may be recalled that the term ' academic status of
school' was defined in terms of the percentages of the S.5.C.
Examipation results. Schoolg which have high percentage of pass
at the S.8.C, Examination resﬁlts are assumed to possess high
academnic status, and schools whose S.8.Cs results are poor

are conceived as having low achievement status.
The hypothesis formulated in this regard reads as under i

"High academic status schools tend to have principals
manifesting the HH Pattern of leadership behaviour and
the low academic status schools tend to have principals
manifegting the LL pattern of leadership behaviour".
(Hypothesis Wihl)

B

-0
Tables 4.17, 4»18 and 4.19 classify and present data which
Wt
Y
t&I themselves to interpretation as to whether any significant
A et
relationship obtains between patterns of leadership behaviour

of school principals on one hand and achievement status of the

sampled schoolsi on the other.
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TABLE - 4.17 ¢ Academic Status of the School and
Leadership -Behaviour

(Figures in the brackets indicate percentages)

AdSe /LOBO HH HL 1" L Total

High 11 8 0 0 3 11
(72.72} (0.00) (0.00) (27.27)

Average 70 38 7 4 24 70
(50.00) (10.00) (5.71) (34.27)

Low 19 6 2 2 9 19
(81.57) (10.52) (10.52) (47.38)

Total: 100 49 2 6 * 36 100

“'""‘“"""”“""-’"*”"“"“--'“**"'“"“?e:ménmag@““'*‘”"'-““

N - 100 schools High 67 - 100 S.S.C.results

A.S5¢ = On the basis of Average 34 - 66 S.8.C.results

S‘SOC. Results-
Low below 33 5.8.C.results

Mean - 48 . 08

TABLE - 4.18 ¢ Academic Status and Initiatigng Stwcluve
(A)  cemmmemccme e e e e

Inl‘cl%lﬁnj

Structuré
Academic i) M 8D
Status.
1 Low 19 39.368 7.006
2 Average 70  40.300 9.504
3 High 11 39.8182 9.347

G e TP SR G 0 gy, S0 G G BT G S, gy W T SN TR By DN g T T g, g e B T g, Ther e g, T e
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Table 4.18 contd..
(B) Variables @ t-values p.-values
13 2 0.398 NeSs
g3 3 0.157 NeSe
l1s 3 0.149 .S
@ Variables 1,2,3, indicate Low, Average, High ACEAemi® ™~ ~~"7
Status respectively.
TABLE - 4.19 3 Academic Status and Consideration
(A) e —————— e o e
Academic/ Considera-
Status / tion. N M 8D
1 Low 12 36.632 6.309
2 Average 70  40.014 10,689
3 High 11 37.364 9.963
(B = e e e
Variables @ t-values p-values
l1:2 1.315 NS,
23 3 0.771 N.8.
1:¢ 3 Q.247 NeSe

@ Variables 1,2,3, indicate low, Average, High Academic
Status respectively.
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In the above tables an attempt is made to study the
academic status of the sampled schools according to leadership
behaviour patterns. In Panchamehalf District, most of the high
gcademic status schools fall into the HH leadership behaviour
pattern, whereas among the schools having low academic status,
most of them fall in the LL and the LH patterns (10.52, 47.38)
‘Vide - Table 4.17)

Tables 4.18 and 4.19 give means of "Initiating Structure"
and "Consideration" according to academic status of the schoois.

These means do not show any significant difference.

Conceptually, also, academic status of the school is a
product of many variables such as teaching capacity, teacher
effectiveness, classroom climate etc. Therefore, only leader-

ship behaviour may not be able to affect it.

Therefore, the hypothesis that high academic status schools
tend to have principals manifesting the HH pattern of leader-
ship behaviour, and low academic status schools tend to have
principals manifesting the 1Ii pattern of leadership behaviour

is not accepted.

It has been found that moving from high academic status
schools to low academic status schools, the percentage of
principals menifesting the HH pattern of leadership behaviour
goes on decreasing and the percentage of principals manifesting

the LL pattern of leadership behaviour goes on increasing.
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However, statistical relationg does not exist betﬁeen the
academic status of a school and any of the leadership beha-
viour dimensions. The schools with low academic status have
principals as a group receiving low mean scores below the
overall mean scores on "Initiating Structure" and "Considera-
tion", and the average academic status schools have principals
as a group receiving mean scores above the overall mean
scores on both the dimensions. The co-efficient of correlation
between the criterion variable "Initiating Structure" and the
six predictor variables, namely, schools changed by the
prineipal as a principal, the S.8.C. Examination results, the
age of the principal, experience of the principal as a prin-
cipal, teacher morale and motivation of pupils towards the
school came to be .70. This is highly significant beyond .01

level of probability.

This means that gix predictor variables including
academic status of the school when combined share 42.50 per
cent of the criterion variance in "Initiating Structure".
Similarly, Rbetween criterion variable "Consideration" and
these six predictor variablesincluding academic status of the
school came 1o be .65 which is again highly significant
beyond..01l level of probability. This means these six predictor
variables when combined share 41.80 per cent of criterion vari-

ance in “Consideration". Shelat (1974) found that high achieve-

e = = FASULTY OF EDUCATION AMD PSYCHOLOGY v
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ment status schools have principals manifesting the HH pattern
of leadership behaviour, compared to average and low achieving
schools. Moreover, high 'Initiating Structure’dimension of
leadership behaviour of school principals is found to be
interacting significantly with high achieving status of the
schools The reverse was the case found with low achieving

achools.

From the above findings, it can be concluded that the
academic status of the school and leadership behaviour of the
school principals bear distant relationship. But the general
trend is that effective leadership behaviour of a school
prinecipal is associated with high academic gtatus of the school
and ineffective leadership behaviour of gchool principal is
coupled with low academic status of the schools. The school
principal cannot pump in the mindlof the studentis directly.

If at all he can do something by way of improving the achieve~ |
ment of the school pupils, he can do through his colleagues.
Moreover, the achievement of the students is determined by so
many other factors ws well; and these factors may not be within
the control and jurisdiction of the school. thet is why it is
also found in the present investigation that average academic
status schoolsg have principals as a group manifesting the Hu
leadership behaviour pattern above the overall mean scores on
both the dimensions - "Initiating Structure" and "Congideratign®
and high academic status schools have principals as a group mani-

festing "iInitiating Structure” and "Consideration® slightly

below the overall mean scores of these dimensions. Preston
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(1973} found that ;open‘ group and ‘traditional' group
éerceived their principals to be more effective on "Considera-
tion' dimension of leader behaviour due to 3 (i) the nature
of two dimensionsy (iij the openness of the learning climatej
and (iii) the effectiveness of the principals as perceived by
their subordinates. This means that there is some relation-
ship between openness of learning climate and leadership
behaviour of school principals. Dempsey (1973) has also found
that effective leadership behaviour is followed by improvement
of instructional programme and ineffective leadership behaviour |

is followed by decreased instructional effectiveness.

in brief, the principzals will have to take initiative in
the various types of programmes to be launched upon with a

view to improving classroom instruction and students’ achievement.

4.8 Patterns of ‘the ¥rincipal’s Leadership Behaviour

in_relation to Some- independent Variables. :

After having examined nine hypotheses on leadership
behaviours and some significant variasbles like organizational
cdimate,teacher morale, pupil motivation toward school, school
inmnovativeness and academic status of schools, an attempt
will no¥ be made to investigate and determine relationship of

certain independent variables with leadership behaviour.
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The tables given below seek]) to relate the variable of

'age' of the school principal with his leadership behaviour

patterns.

LBBLE - 4,20 $ rercentage Distribution of Lesdership

Behaviour sccordinmg to the age.of the-
Prineipaly

({igures in the brackets indicate percentages)

. g S iy W A D Y M T S S g S S W e e T s 1" W I LI e W

Age of thé/ LwB. HH HL LH LL Total

Principal/ ‘

Years

30 - 35 21 8 2 0 11 21
(38.09) (9.52) (0.00) (52.38)

36 - 40 24 15 5o 0 3 6 24
(62.66) (0.00) (12.50) (25.00)

41 - 45 25 13 0 3 ) 25
(62.00) (0.00) (12.00) (36.00)

486 - 50 18 o 3 o) 3 18
(50.00) (16.68) (0.00) (33.33)

51 - 55 9 2 4 o) 3 9
(22.22) (44.44) (0.00) (33.33)

56 = 60 1 o) 0 0 1 1
(0.00) (0.00) (0.00) (100.0)

Above 60 2 2 o 0 0 2
(100.0) (0.00) (0.00) (0.00)

Total: 100 49 o 6 36 3.05
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TABLE - 4.21 : Age of the Principsl and Initiating-Structure-

(A) ---------------------------------------- - S S —
Age of the /Initiating
Principal / structure.

=
B
n
o

1 (30-35) 21 35.524 10.976 i
2 (36-40) 24 42,333 7.051
3 (41-45) 25 39.000 9.818
4 (46+50) 18 41.833 5,216
5 (51-55) 9 44.556 8.263 2
6 (56=-60) 1  24.000 0.00
7  CAbove 60) 2 46.00  0.00
€:) S = = o -
Variables ® t-values p-values
1: 2 24507 0.02
1: 5 2,207 0.05 t
21 3 1.360 NeSe
217 0.722 NeS. §
3% 4 1.114 NeS3
4035 1.080 N.S
51 7 04237 NeSe
1: 3 1.133 N.Se !
1: 7 l.322 N.Se.
2% 4 Q253 NOSO :
3t 5 1.512 N.S. f
43 7 1.103 N.S. ,
13 4 2.230 $.05 ?
213 6 0.770 HeSe ]
33 7 0.920 N.Se 1§

T e W Tt WA np T s T T D e S g G Ty WG G WS IR o D S Cap W S D DEE W s W G

<t g e e

® Variables 1,2,3,4,5,6,7, indicate (30-35), (36-40), (41-45
(46-50), (51~55), (56~60), (Above 60), respectively. o
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TABLE -4.22 ¢ Age and Consideration-

Age of the/Consi-

pri:a cipal/ deration. N M SD
1 (30-35) 21 33.952 9,88
2 (36-40) 24 44.417 6.520
3 (41-45) 25 39.080 11.004
4 (46-50) 18 37.833 9.532
5 (51-55) O 38,889 11.285
6 (56+60) 1 31.000 0.00
7 (above 60) 2 45.000 0.00
(B) e e e e 1 i 2 s T o e o e S
Vam.able @ te-values p=-values
1t 2 4,242 001
145 1.203 NeSe
23 3 2.054 0.05
213 8 0.124 N.S.
3 4 0.387 NeS.
4: 5 0.255 N.S.
5: 7 0.735 N.S.
143 1.648 NeSe
14 7 1.548 NS
2 4 2.659 0.02
3¢ 5 04044 N.S.
4 2 7 10038 N.S5.
13 4 1.243 Ne.S.
21 5 1.762 0.10
33 7 0.747 N.S.

@® Variables 1,2,3,4,5,6,7, indicate (30-35), (36-40), (41-45),

(46-50) , (51=55), (56-60), {Above 60), respectively,
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According to Table 4.20, of the total 49 principals

manifesting the HH leadership behaviour pattern, 36 principals
are under the age group of 30 to 45, whereas of the 36 principals
menifesting the LL leadership behaviour pattern, 26 principalj/s;
are under the age group of 30 to 45 years. From this finding)
it is difficult to show any definite relationship betweenxﬁﬁe
age of the principal and the leadership behaviour pattgrgg.
Howaver, the percentage of principals manifesting the HH pattern
of leadership behaviour is the highest in the agr group of
(36-40), and the percentage of principals manifesting the LL
leadership behaviour pattern is the highest in the age group of
(30-45).

Table 4.21 shows mean scores of "Initiating Structure"
according to various age groups of the principals. Here[, also,
the mean score is highest in the age group of (36~40) years
and which is significant. This shows significant relationship
between "Initiating Structure® and the principals in the age
group of (86-40).

Table 4.22 shows ﬁean scores of "Consideration" dimension
according to various age groups of principals. Difference
hetwean ) the mean scores between first age group (30-35) end
the second age group (36-40) is in favour of the {iégiggjgﬁé.

Therefore, it can be concluded that the principals in the
age group of (36-40) menifest highest "Consideration™.

— e FACULTY OF FDUCATION AMD PSYCHOLOGY S—
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In general, the principals in the age group of 36-40
appear to be mdnifesting the HH Pattern of leadership behaviour.

(2) Seg of the Principal and. .
Leaderghip Behaviour-Patterns

The second variable to be studied is the 'sex' of principals.

TABLE -4.23 : Percentage Distribution of Leaderghip . i
Behaviour Patterns According to the Sen .
of the Principalg.

(Figures in the bracket indicate percentage)

Sex of the/L.B. HH HL LH LL Total
Principal/
Male o7 49 9 6 33 97
(56.58) (2.27) (8.18) (34.02)
Female 3 0 0 0] 3 3 |
(o.oo) (0.00} (0. oo) (100.0) f
Totals 100 49 9 6 36 100

TABLE - 4.24 : Sex of the Pripcipal and
Initiating Structure:

(A) e 0 e e 5 2 R
/Initiating
Sex of the / Structure
Principal / N M SD
1l Male 97 40.412 8,837
2 Female 3 220.000 8.660
(B) e o e c-——:--n-l oooooo "':::- §
Varieble ® t-values p-values i
12 2204 0.08

g

@ Variables 1,2 indicate Male and Female sex of the
principals respectively.
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TABLE -4.25 @
() eeamaa
/Congi-
Sex of the / deration. N M SD
principal /
1 Male 87 20.237 10.034
2 Female 3 34.000 5.196
(B) ——————————————————————— I et e W O 2 W S50 gy o B TS it o a2
Variablep t-values p=-values
13 2 0.897 N.S.

D S s A B i, T R N G GRS T s S A ) culd W WD A D TR TG D Vg aa D b gy P S i S S TR

@Variables 1,2 indicate Male and Female sex of the

Principals respectively,
According to Table 4.23, the principals that manifest

the HH leadership behaviour pattern are males. All the female

principals manifest the LL pattern. However, the number of

female principals being less, no definite conclusion can be

drawn.

Table 4.24 gives mean scores on 'Initiating Structure'

according to the sex of the principal. The mean difference is

in favour of male principalsg which is significant as well.

that a

This shows fefinite relationship between male principals and

"Initiating Structure" exists. However, Table 4.25 does not

show any significant relationship of either sex with

®Congiderationt.

(3) Experience of the Principal and beadershin Behaviour

The third variable selected for study is 'experience'of

gchool principals.

~-FAQULTY OF EDUCATION AND PSYCHOLOGY

e o oo

S e s e A e Y




S IY

e ik R

N e A 2, UNIVERSITY OF BAROGD A== s T

250

Tables 4.26, 4.27 and 4.28 deal with the sbove variable

and its relationship with leaderghip behaviour patterns.

TABLE -4.26 Percents e Distributmn of: Leadershi

Experience of the Prmc:.gals as“ rmcn.gal

(Figures in the brackets indicate percentage)

XD i W > Sy W WU T3 W e W G o TS g W T T S S XD el o VD IS T ot WD T 2 T TR gy W S S > VR i D (D s Y WS

Experience /LeB.

P Ty W up

as a J/ HH HL ILH 1L Total
principal/
Years
1 - 5 43 17 1 2 23 43
(39.53) (2.32) (4.64) (53.49)
6 - 10 45 25 5 3 13 46
(64.34) (10.87)(6.52) (2R.26)
11 - 15 6 5 ¢) 1 0 6
(83.33) (16.66)
186 - 20 3 2 1 0 0 3
(66.66) (33.33)
21 - 25 2 0 2 0 0 2
(100)
Totals 100 49 9 6 36 100

TABLE -4,27 E@erlence of the Principal and Initisting’

Structure
(A) cemmcecmeeaa o o e v 8 e 5 e e o o e
/Initiating
Experience / structure N M 8D
(years
1 (1-5) 43 38.186 ©.116
2 (6-10) 46 41.087 9,053
3 (11-15) 8 32.667 8,287
4 (16-20) 3 48,333 3.786
6 (21.25) 2 46,000 0.000

D e T TS WS i . B s D S W S a D CH W 20 e e B K5 A 1y W

Y e e et s i e BAGCULTY OF EDUCATION AND PSYCHOLOGY e N

ERRNp——

P

PR

- TR E SN

R




BT i i A AR

et M, 5 UNIVERSITY OF RARODA = ——— Rt gt et e

251
Table 4,27 contdess
(B) Variables®  t-values p-valdes
1: 2 1.506 N.Se
1: 5 1.199 N.S.
28 3 0.364 N.Se
33 4 1.681 NeSe
43 5 0.827 N.8e
1: 3 Q376 NeBe
21 4 1,386 NeSe
38 5 1.025 HeSe
13 4 1.900 0.10
23 5 0.760 N.8.
@ Variables 1,2,3, 4'5’£§§ISZ§§E;;;§§?§?2552??23&é'éiven under

Table 4.28 (B)

TABLE - 4,28 : Experience-of the Principal and-Congideration .
(A) o 3 o 2t O 1 5 0 3 8 3 B 8 ~
Experience/Congi~
(years) / deration. N M 8D
l1 (1 - B5) 43 38, 512 2.513
2 (6 - 10) 46 38.9278 11.030
3 (11 - 15) 6 40.667 6.241
4 (16 =~ 20) 3 41.667 11.547
5 (21 ~ 25) 2 45.000 0.00
(B) = s 1 e ot e 2 2 5 5 8 5 52 5 e —————
Variable =G t-values p-values
1s 2 0.213 N.S8.
1 5 0.954 Ne.Se
2% 3 0.367 N.S.
331 4 0.186 N.S.
4 3% 6 0.387 N.S.
1: 3 0.540 N.S.
2% 4 0.408 N«.S.
38 6 1.109 N.S.
18 4 0580 N.8.
23 6 0.784 NeSe

@ Variables 1,2,3,4,5 indicate (1~5), (6-10), (11-15),
(16-20), (21-25) yvears of experience of the Principals
&8s Principals respectively,
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From the table 4.26, it appears that of the total 49 prin-
cipals that manifest the HH leadership behaviour pattern, 17
principals are having the experience of ( 1- 5) years, and 25
principals are having the experience of (6-10) years, whereas
of the 36 principals manifesting the LL leadership behaviour
pattern, 23 principals are having (1-5) years of experience,
and 13 principals are having (8-10) years of experience. This
means that the majority of the principals with (1-5) years of
experience manifest the LL leadership behaviour pattern, and
the majority of the principals with (8-10) years of experience
manifest the HH leadership behaviour pattern.

Tables 4.27 and 4.28 show mean scores on "Initiating
Structure® and "Consideration" according to the experience of
the principals as principals. But none of these mean scores is
gignificant. Therefore, there is no significant relationship
between experience of the prinecipal as & principal with either

of the dimensions of leadership behaviour pattern.

(4) Schools Ghagged*bx the Prinecipal and
caderghip Sehaviour

Another variable selected for study is the number of schools

changed by principals. Here, the focug is to find out whether
there exists any relationship between & tendency on the part
of principals to change schools and their leadership behaviour
patterns.

Table 4.29 classifies data on this issue.

e e 3

B

FATULTY OF EDUCATION AND PSYCHOULOGY - B !



M, S, UNIVERSITY OF BARODA

T S T APV A< Sl e M

253
TABLE -4.29 ¢ Fercentage D §tr1butian of" Leadershxp
Behaviour“Patterns aceording: to the-
Schoolg Chggged by the Prxncxgglg
(Brackets indicate percentages)
B /LB
Schools / HH HL LH LL Total
changed/
1 Schooly 82 4] 7 5 20 : 82 !
(50.,00) (8.54) (6.09) (35.38)
2 8Schools © 5 1 0 3 9
(55.65) (11.11) (33.33)
3 8chools 3 0 Q 1 2 3
(33.33) (66.686)
4 Schools 2 2 0 0 0 2
(100.0)
& BSchools 4 1 1l o 2 4
(25.00) (25.00) (50.00)
Total: 100 49 o 6 36 100

D G Ty g R TS S TR N I W T S L D WD . S s g ey A R e p N B s D G e A D i O S S S T oy T . S 5 WD

N = 100 principals

From the Table 4.22, it appears that of the total 100
sampled school principals 82 principals have stuck to one
school and they are fairly distributed on two extiremes leaving
the middle positions sufficiently vacant, i.e. very few
principals manifest the LH and the HL patterns of leadership
behaviour. This corresponds to the overall distribution on

principals over all the four categories.

One may try to get an over-view of the effects these

varisbles have on the leadership behaviour patterns of i

school principals. i

e

{
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Moving from young age groups to old age groups, the trend
is toward dejcreasing the LL pattern of leadership Behaviour.
The percentage of principals within the 7 Tage group of 36-40
and above 60 have the nh pattern of leadership behaviour. Look-
ing at the t-values, the relation between age of the principal
and "initiating Structure" and "Consideration" is significant
between 30 to 55 years of age. The principals between the age
group of 51-55 shows highest "Initiating Structure" and the
principals under the age group of 36-40 shows highest considera-
tion. From these facts two observations are quite clear,

(1) With increase of maturity leadership behaviour

becomes more effective; and

(ii) Principals under young age group manifest high

"Consideration", while the principals under old
age group manifest high "initiating Structure".

Hale (1973) found that an increase in years of experience
as an academic Dean results in a decrease in “Consideration"
scores and increase in "initiating Structure" scores. the

present investigation has found that more the experience of a

principal ag a (gtmm;f? the higher ([ he is_\ perceived on
both the dimensions of leadership behaviour, and the percentage
of principals goes on increasing on 'initiating Structure’

with the inerease in the years of experience as & principal.
ﬂegression equation has also given the significant contribu-
tion of experience of the principal to the "Initiating Struc-
ture" and the "Initiating Structure" changesto the extent of
+806 units for the variable experience of a principal as a

principal.

2 e T T A e
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From all these findings it can be concluded that with the

increase of experience as a principal, "initiazting Structure"
dimengion of leadership behaviour of the principal attains

[ e Ny

higher score. ''his may be due to the fact that with the incﬁ?%%f
N

in age and experience, the principal becomes more matured
professionally and becomes well versed in routines with |
emphasis on rules and regulations. But the "Consideration®, the%
other dimension of leadership behaviour, has not significant
relationship with the experience of the principal. In many
schools due to the gap between the yough teachers and old and
experienced principal, it (i.e. the gap) is found to vitiate
the schools' climate and many problems creep in. With increase
in age and experience, the principal ghould manifest matured

and considerate behaviour to be really éffective as a principal.
He ghould strike a balance between "initating structure" and

"Consideration" sufficiently at a high level.

About the sex of the leader, no definite conclusion can
be drawn about the nature of the leadership behaviour,
because of inadequate sample of female principals in the
whole Penchamahalf® District. However, the relation between

the "sex" of the principal and "initdating Structure" is

found to be significant at 05 level and the difference of
mean scores on "initiating Structure" s very big (11:412)

and it is in favour of male principals. 1his shows very

N ML VU P

significant relationship between "initating Structure" and

Migle sex" of the principal. In the case of consideration no

{
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significant relationship is found, but the mean difference is
again in favour of ‘male‘’ principals. rthis means all the ‘male’
principals as a group manifest effective leadership and all
'female' ineffective. Some of the findings of Stogdill end

David (1972) will throw some more light on this aspect. they

found that male emd female supervisors who occupied parallel
positions and performed similar functions exhibited similar
pattern of leader behaviour and levels of effectiveness when

screened and evaluated by their immediate subordinates. this

v e ——— b o= ¥ o e

finding goes contrary to the finding of the present investiga-

tion.

Some more research needs to be done in India to find out
the influence of the personal variables of the perceivers of
the leader behaviour of the persons perceived. Tthe major
findings of Longstereth's \1973) study are useful in this
context., Male subordinates pereceived male and female principals

as exercising a higher degree of "production emphasis". Subordi-

nates perceived female principals as exercising & higher degree
of "representation"; no significant difference was found iip
the interaction of the sex of subordinates; males perceived
female principals as either "gubordinate-centred" or boss-
centred" and male principals as "boss-centred"; over half of
the respondents had never worked under female principals;

males were perceived as receiving greater opportunity to securme

N A, s P A G e AR T PP i R RS R s AT

leadership positions, advance and exert leadership; principalls

sex was not perceived as a factor in the relationships with
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students and other principals; females varied regarding
students' pelationship but felt sex was not a factor in rels-
tionship with other prinecipals; and professional qualifice-
tions and experience were rated above personal qualities as

criteria of principals selection.

Here it will be in the fitness of the things to cite the
findings of Finnesey 11973). He found that the mean "initia-
ting Structure" scoreﬁincréased with age, years of experience
and the number of school districts in which a teacher had
taught, and the mean "Consideration" score showed & general but
not consistent pattern of increasing with age and the number
of schoolg districts in which a teacher had taught. Yhe male
teachers had higher mean "initiating Structure" and “Considera-
tion" leader behaviour scores than did the female teachergzéfb
was concluded from the findings of this study that while
some writers have theorized a relationship between personality
and leadership behaviour expectations, the linear relation-
ghip between followers' personality traits and followersleader
behaviour expectations is not strong enough to help & leader é
determine the leader behaviour he should manifest to be a more

effective leader.

Still, however, further research work needs to be done in

B

india in this connection. et (1) male teachers perceive the
female principals, (ii) let female teachers perceive the i

male principals, (iii) let female teachers perceive the female

Principals, and (iv} let male teachers perceilve the male !
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principals in the context of "Initating Structure" and "Consi~

deratiof®. The results would be intersting as well as enlight nw
i'l'lgo

After having studied the relationship between the personal
variables of school principals and their leadership behaviow

patterns an attempt will not be made to study the bearing of ;

- other non-personal variables like mansgement, urban-rural loca-

tion of schools, size of schools, nature of population of

school on leadership behaviour pattemms.

(1) Management snd beaderghip Behaviour

Tables 4.30, 4.31,.7.)4.32 and 4.33 present data to study
relationship between the variable ‘msnagementd' and leader-

ship behaviour patterns.

TABLE -~4.308 Percentgge Digtribution of Leadersghi E

Behaviour Patterns accord_igg to_the iypes
of Managenent of the schoolsge.

(Figures in the brakkets indicate percentages’

e s S -~ g e O e, B -

Efia:ﬂrago:—,nae,n‘t/.lu«,ts., HH HL 1H 1L Total

Pvt. schools 92 44 7 8 35 22
(47.82) (7.60) (6.52) (3%8.04)

Aghram 8 5 e 0 1 8

schools. (62.580) (25,0) (12.50)

Totals 100 4¢ o) 6 36 100

Y S e T A e gy G P s SRS SR P gy B G s, A e B G e S G S S S A R e S g PP gy T S s S W S a0 gy e g D gy T 00 G W e ST O M T gy S g

SRR —
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TABLE -4.31 ¢ Iype of Management and Initating Structure

(A) -—-"---'---—---::.--—‘bu-u-n--ﬂ«uu—-""--"-'-u""-u-—n
/Initlating
Type of /structure
menagement/ N M SD
1 Pvt. schools 92 39.969 R8.838
"2 Aghram schools 8 44.375 3.679

. S gy, g G S B s s ot T S A K A VN S gy g g W R I B S G e s O 25 W2 B G S G, W gy, O

Variables® t-value  p-values
1: 2 1.417 N.S.

P s S A G T gy 3 S U s Dy S Uy G0 T s . O g, W gy e B W (g, W g W s S U et S W e, B BV RO G G WY

@ Variables 1. Pvt. schools, 2. Ashram schools

TABLE -4.32¢ Type of Manaegement and Consideration

(A) = ecaceccacao- - e e e
/Congi-

Type of /deration.

management/ N M 8D

1 Pvt. schools 92 38.870 10,172

2 Ashram schools 8 41.500 6.887
(B) = cmmmmimvccmccrrccrm e ———— 2 e e 5 5 0 e e

Variable s@ t~values p-values
1t 2 0.716 N.S.

@Variables 1. Pvt. schools, 2, Ashram schools

In Table 4.30, the principals are distributed between
private schools and Ashram schools in the context of leadershgp
behaviour patterns which are HH, LH, LL and HL. These schools

are private in the sense that Jchey are run by private manage-
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ments, such as registered societies and trusts. As secondary
education is made free in the Gujarat State, they are not
dependent upon the income from tuition fees, but their mgjor
source of income is Government grants. Thege schools have
been established as private ingtitutions. But the Ashram
schools were Aghram schools even before the secondary education
was made free in the State. At present also they are Ashram
schools. These schools are mostly situated in far remote areas
inhabited by thecommunities; of Adivasi, Bhils and Nayakas

who are scheduled tribes. These schools are established
specially for the upliftment of these Adivasi people. In these
schools, most of the teachers and the students live in hostels
on the school cdmpus. Some of these schools have co-ecducation
and have hostel facilities for boys as well as for girls. One
Agharam school in Dohad is for girls and one school in the
same town is for boys. Though the schools are in urban area,
the students are from the Adivasi people. In addition to the
granﬁs from the Government, they receive donationg from meny
philanthropjsts « In these schools, Mahatma Gandpiji's scheme
of Bagic Education is followed. Agriculture, Takali and Soap
manufacturing are the basic crafts. Almost all the schools have

cultivable land.

Table 4.30 gives fair distribution of private schools
over two leadership behaviour extremes, namely, the HH and the
1L patterns leaving middle positions sufficiently vacant. ’
Out of the 8 Aghram schools, 5 schools have principals mani-
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festing the HH pattern of leadership behavioury Digtribution

of schools of the first category is similar to overall distri-

bution of all the sampled schools.

From tables 4.31 and 4.32, it appears  that none of the
Mean scores on either of the dimensions is significant. There-
fore, it can be concluded that the relation between the types

of management and the dimension of leadership behaviour is not

significant.

(2) Area of the Schools end Leadership Behaviour

Tables 4.33, 4¢34 and 4.35 present data on another impersonal

variable of rural-urban location of schools and leadership

behaviour patterns.

TABLE =4.33 $ ?ercentage Bistribution of Leadership
chaviour Patterns according to the Schools

in_ Rural and Urban Area Urban. Area

(Figures in brackets indicate percentage)

Area / LeB. HH HL LH 1L Total
*Rural schools 65 31 3 2 20 85
(47.69) (4.61) (3.07) (44.61)
*Urban schools 35 18 6 4 7 36
» (81.42) (17.14) (11.42) (20.00)
Totals 100 49 e "6 36 100
N = 100 )

* Ag ggr list_from the office of District Education Ufficer,
dhra, Dist. Panchamahalg)
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TABLE - 4.34 : Urben Rural Chargcter of the School
and Initeting Structure

(A) o 1 e s e 0 - e e e -
- /Ini-
Urban/ / tisding
rural character./structure. N M 8D

S . T O 2> T 1T OV e G Gl TS AU G S P s o s g S e S DT g, S SO s O g S W A v s s S

1 Schools in Rural

area 65 392.677 9.713

2 Schoolg in Urban area 35 40. 800 7.592

6= ) T L -
: Varlables@ t=-values p-values

Ay s P TN e e Gsn G5 WY AR S ST BN S A WP Sor G300 WIS gn e G 4K BGK et T SR ap S W AU e o W NS W e W TR oo, qup WP

1: 2 04593 NeSe

S O ot SO e i B g, B T Y 9 O e o @ D g i 5 P g G 0 O O WS U0 O Y o g S S

@ Variables s 1, Rural Schools, 2. Urban schools.

TABLE -8.35 ¢ Area of the School and Consideration

(A) -------- W nn e gy S g g W T B gy, T S G G A I g B R Y e S T B9, e W gy, s e T gy,
Area / Considera-
tion. N M 3D

1 Schools in Rural Area 65 38,185 11.214
2 8choolsg in Urban area 35 40,743 8866

Variable g@ t-values p-values

W e e g T P Ry T o e B TG g WO ) PR g e S T 0 gy i e P e U G W O S Py, B ma g

l:2 1.230 Ne.8k

T - . S G B R VPO e G T g W S e S gy, g, G W B gy T g, T S e SO 5 T W B2 SO T S g gy W

@ Varisbles : 1. Rural schools, 2. Urban schools.

From Table 4.33 it appears that in rural areas the schoolg

are fairly distributed over the HH and the LL patterns o
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leadership behaviour of their principals. In urban areas, out
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of the total schools 6§1.82 per cent of the schools have princi-
pals manifesting the HH pattern and 20 per cent of the schools
have principals with the LL pattern.

Tables 4.34 and 4.35 give mean scores of ‘Initiating
Structure and 'Consideration' respectively according to the
rural and urban schools which are not significant. This shows
that no significant relationship between rural and urban loca-
tions of schools and dimensions of leadership behaviour of sch-

ool principals exists.

(38) Size of the School and Leadersghip Behaviour

Another variable is the size of the school as measured by

the strength of school pupils.

TABLE -4.36 3 Percentage Distribution of.Leadership
Behaviour Patterns according to_the Size of
] Chog 1ls.

(Figures in brachets indicate percentages)

/ L.B, HH Hl LHE LL Total
8ize of /
the schools/
Small schools 40 5 o) 3 22 40
(37.8) (0.00) (7.8) (55.00)
Big schools 60 34 14 60
(56.66) (15000) (5 00) (23.33)
Totals 100 49 9 6 36 100
N = 100

Ag per list of schools from the Office of District Education
Officer, Godhra (Dist. Fanchamahalp)
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TABLE -4.37 : Size of the School and Initiating Structure

(A) = cocemrmreccamrcsme e e es e o m o, ————— ———
Size of the/Initis-
schools. /ting

SR g e B D s B D e Wy WU A S 10 gy S D GUR g e D il WS M T A VY I G g S 38 G e g e AR g U

structure. N M SDh
1 8mall schools 40 37.200 9.514
2 Big schools 60 41.983 8,179
(R) OGO ]
Varisble s@ t-value p~-value g

1:2 2.683 0.01

- B S gy G S 0 s S S 0 s WD G T s U e W g Y 5 N W T e, T O G S, Ny s {

@ variables : 1. S#mall schools, 2. Big schools, g

TABLE ~4,32 §8 Size of the School and Consideration

. N
Size of the/Considera- ,
schools // ‘tion. N M 8D

T T e S e o o S gy D TP O T A D duee. e S WO I W S S D OO gy G G T 5 TP T e e s W o

1 8mall schools 40 37.875 11.685
2 Big schools 60 40.083 8,562
| (B) O U s
Variableg t-value p-value

s s o g W g, ) S R A s WD T TR S e, KT gy S5V SO0 iy Y s U S e O O TSy I Y gy o R s N S

l1: 2 1.238 N.S. i

o G W W G T T O Gy U s G G W DD g, G i, W T W SR A g, S i B G T e S e Ty T 5, W Wy gy

@ Variables : 1. Small schools, 2. Big schools

of
From Table 4.36, it appears thaty the total 40 small schodls

the majority of them (55.00 per cent) have principals menifes-
ting the LL pattern and of the total 60 big schools, the majority
of the schools (56.66 per cent) have principals manifesting the

B ey S B s

HH pattern of leadership behaviour. f
§
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Table 4.37 gives mean scores on "Initieting Structure"
in the context of small schools and big schools. The mean
difference is in favour of big schoolsand it is significent.
This meens that the principals of big schools manifest higher
"Initiating Structure" as compared to the principals of the

small schools.

Table 4.38 does not give significant mean scores on
'Conéideration' ddmension of leadership behaviour in the
context of small schools and big schools. As these mean’ ' scores
are not significant, the relation between 'consideration' with

any of the types of schools is not significant.

(4) Nature of Population of Schools
and beadershig'gehgvianrf

The fourth variable studied is nature of populetion of
schools. It is examined in relation to leadership behaviour
patterns. Tables 4.392, 4.40 and 4.41: ‘aré -pertinent "in. this
respect.

TABLE -4.39 3 Percentage Distribution of Leadership Behaviour-
Patterns accorﬂigg to_the Natuke of School

Populationr
(Figures in brackets indicate percentage)

Dy . gy A Y W K U . W S €3 A2 TR R W Y A A S G SRR R B A S G O S W S e BT B W 2 IS W B S G S Wy, Mg G gy e

Type of the/L.B. HH HL LH LL Total

schgglsé_-u-mwﬁe-’-a-ﬂmﬂl"l’---’“‘-“m’:u-ﬂ.‘-ﬂ-u-ﬂ‘.uﬂ-ﬁ ----- W WY W

chs schools 13 13 0 0 0 13
(100.0)

Girls' schools 8 -4 o) 3 8
(50.00) (12.50) (37.50)

Mixed schools 79 32 8 6 33 9

(40.50)(10.11) (7.59) (41.79)

Oy, G A T W ST S0 g g e T e WD T G g, S S gy, G OB W e Sy S S gy, g g, vy SO G GRS e S G R S G G S e ) e

Totals 100 42 % 6 36 100
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TABLE - 4.40 s Nature of Population and Initdating Structure-
(A) o o e e e o o o e B . o e e 5 o

Type of /Initiating

schools./structure. N M 8D

1 Boys' schools 13 42,077 3.278

2 Girls' schools 8 38,750 92.633

3 Co~-educational schools 79 39 873 9.594
(B) D S o g G2 O 03 Coge W S G G G G W gy e WD e Wy, ot U U g S gy SO gy 5 W A g

Variables@ t-values p-values

T g 9 5, W gy Y T gma S S G A S S T OO DR G WY A e O o B s SR W, S AR T B I g, S O S BCS CY G W PV

1: 2 1.157 N.S.
23 3 0.316 NeSe
l1: 3 0.817 No.Se

@ Variables as shown below in Table 4.41 (B)
TABLE ~4.41 § ﬁature of Population ¢f School angd. Congideration

(A) . T . T TS g, W s B TS S @ B SR G WD T AR A D . O g S T U G s O W gy s S D08 e B U g S 3 g R Wl S g
Types of the/Consi-
schools /deration. N M 8D

S S0 P W T s T T e Xt e T gy R Ay b ond R S e W iip W KT DT SN e G STD W G 1T W G T O g T e SR g

1 Boys'schools 13 39.615 6.690
2 Girls' schools 8 41.250 8.242
3 Coeducational schools 79 38.772 10.584
(B) Y s W Wy i T WY N g T BN T ) ad D b STH T R D T D N e ot T s U 5D s WD s W B g 5 o WD e
Vamable s@ t-values p~-values
1s: 2 0.498 NeSe
2: 3 0.641 N.8.
1% 3 0.278 N.S.

@ Variables : 1. Bov's schools, 2, Girls' schools,
3. Co-educational schools,
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Table 4.39 shows that the prinecipals of all the boys'
schools manifest the HH pattern of leadership behaviour,
whreas 50 per cent of the girls' schools and 40.50 per cent of
coeducational schools have principals manifesting the HH
patterns of leadership behaviour. The percentage of schoolsg
having principals manifesting the LL pattern of leadership e

higher among the coeducational schools.

Tables 4.40 and 4.41 give mean scores on "Initiating
Structure®" and "Consideration" respectively according to the
nature of population of the school. None of the mean scores is
significant. Therefore, the relationship between each of the
dimensiong of leadership behaviour of the school principals

and the types of the school is not significant.

(5) +E.8. 0of Schools and Leadership.

Behaviour of Principsls

The last selected non-personal variable is of the S.E.S.
of schools. It is also studied in relation to different
patterns of leadership behaviour of school principals. Table
4.42, 4.43 and 4.44 follow the same pattern of data presenta-

tion and seek to elucidate®. the same types of relationships.
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TABLE -4.42 $ Yercentage Distribution of Leadership

our Patterns according to tne Socio-
‘Economic Status of the S5chools.

(Figures in bracket indicate percentages)

I Oy O K s o S ke W A sy 3 T gy gy e g R G W o T gy Sy Y N M SO ol EXY ST T s S Wy G A CID R AR 76 VB By M

SeE.Se / L.B. HH HL LH LL Total

Advanced a9 33 7 4 24 68
(48.52) (10.29) (5.88) (35.29)

Backward 22 10 2 o 10 22
(45.45) (2.09) (45.45)

Adivasi 10 6 0 2 2 10
(60.00) (20.00) (20.00)

Total 1oo 49 ) 6 36 100

N = 100 schools

S.E.S.t Ag per list of schools from D.E.0., Godhrs. Pancmahaks.

TABLE -4.43 $ Socio-Economic Status of the Schools and.
Initating Structure

(A)
SES /Initiating
Structure N M 8D
1 Advanced schools 68 39.824 9.256
2 Backward schools 22 41.545 8,052
3 Adivasi schools 10 38,500 9.‘710
(B) 1 7 1 i 3 7 S 2 2 ——cw———
Variables @ t-values p-values
1% 2 C.751 N.S.
2% 3 0.930 N.S.
1t 3 0.420 N.Se

W3 T e KD B I Y 3 T e s R gy T A ot S s g S WS T3y S S T

T N v - .

@& Variables : 1. Advanced Schools

2. Backward schools
3. AMivasi schools
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TABLE -4.44 $ Socio-Economic Statug of the- Schools:
gnd Congideration:

{A; T e S oy Sy D D O] D D g gy G U . D i B s S B W L e P A N s T g - 2 - - v W > 2

SES /Con81deration /? N M SD
1 Advanced Schools 68 37.868 9.905
2 Backward schools 22 41.545 0.679
3 Adivasi schools 10 41.200 10.246
(B) T i SO o ot o T S o D ) S s b S i S ows sy T - g S HTY o B S D T v Ty S gy S Sy
Variablas @ t-values p-values
13 2 1.522 NeSe
2¢ 3 0.0924 NeSe
1: 3 1.197 NeSe

@ Variables :. As-;;:ow;‘ i:;;‘ab;e -:.;; (;; T

Table 4.42 shows fair distribution of advanced schools and
backward schools over the HH and the LL pattern of leadership
behaviour leaving the IH and the HL Patterns sifficiently
vacant. Out of the total Adivasi schools, 60 per cent of them
have principals manifesting the HH pattern of leadership

behaviour.

Tables 4.43 and 4.44 give mean scores on "Initating
Structure" and "Consideration® respectively in the context of
the socif-economic status of the schools. None of the ﬁéan
scores dg> significent. Therefore, the relationship between
each of these two dimensions of leadership behaviour and cate-
gories of the school according to socio-economic sﬁatus is not

significant.
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The
Digcussion of Results
,’\

(1) Hansgement and Leadership Behaviour Pattern:

Majority of the Ashram schools have principals manifesting
the HH pattern of leadership behaviour. These schools have
principals who as a group possSess mean scores on both the
dimensions higher than the overall mean scores of these
dimensions. The principals of private schools as a group are
very neg2igibly lower thean mean scores of "Intdation Struc-
ture® and "Consideration®. But no statistical significant
relationship seems to exist between the type of the management
and any of the two dimensions of leadership behaviour. In
Aghram schools, leadership behaviour will have to be effective
otherwise these schools will have to be closed down. On one
side the principals have to boost up the morale and motivation
of students ag well as the teachers by manifesting high "Comsi-
deration'. On the other dimension also they have to be at high
level to pilot the instructional programme on proper lines
and in the interest of the children of the Adivasi people. |
If the principal's leadership behaviour is not effectivem ;

students as well as the teachers will not stay longer in the

schools. Almost all these schools are residential gschools. Prine 1
cipals also stay in the same campus with the boys and girls in ﬁ

the Ashrams. In some schools, teachers also stay with them. On

R

one side, the prinecipal has to maintain human relationship

et e, £

and on the other side he has to be strict in maintaining order

and discipline.
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(2) The Nature of ‘Area (Rural and Urbanm).

and Leadership Behaviour™

In rural areas, principals are clustgred at two extremes
leaving the middle position sufficiently vament. In urban areas
about half the schools have principals with the HH pattern.
Rest of them are distributed among other three patterns. But
no significant relationship exists between the nature of the
area and the dimensions of leadership behaviour of school
principals. The principals of the rural schools are just below
the average on "Initiating Structure" and "Consideration"
whereas the urban schools have principals just above the average
on both the dimensions. In urben areas the principals have to
be effective, otherwise their existence as a principal will be

in jeopardy.

(3) 8ize of the Sehool and Leadership

Behaviour-of the Principal.

The HH pattern of leadership behaviour is found more in
'big' schools and the LL pattern of leadership behaviour is
found more in 'small' schools. The relation between the size
of théigﬁg 'Initiating Structure' is significant, but it is
not that significant in the case of "Consideration". The prin-
cipals of 'big' schools as a group receive mean scores higher
than the overall mean scores on both the dimensions. Shelat
(1974) found that compared to large schools, a greater number
of small schools have principals manifesting the HH pattem

of leadership behaviour, and compared to small schools, a grester
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E@

numnber oﬁlschcols haw; principals manifesting the LL pattern

-

A

of leadership behaviéur. These findings contradict the findings
of the present invegmigation. She also found clase relations
ship between'Initating Structure' end size of the school. In
big schools, the principals have to be strict and show high
'Initiating Structure', otherwise, it will be difficult for them
to run the school. On the other hand, he has to maintain the
balance by showing high "Consideration" to be really effective
Most of the big schools in Panchamahalgxnistrict are managed v
by very sound managements and they are_very sincere in their
service to the cause of education and the principals of these
schools enjoy sufficient freedom and respongibilities. However,
in most of the small schools, managements rather than principals

run the schools.

(4) The Nature of Pupils' Population and .
the Leadershdp Behaviour of School Principals.

All the boys' schools have principals manifesting the HH
pattern of leadership behaviour and the ;@Si§¥§y§§i§§ﬁi schools
are clustered on both the extremes leaving the middle position
sufficiently vacant. No significant statistical relationship

seems Lo exist between the sex~wise category of the school

and any of the dimensions of leadership behaviour. The principals
of the boys' school as a group manifest thée HH pattern of
leadership behaviour and the principals of girls' schools asg

e AT PR Y B TIETT

. . B 0 s

a group manifest the LL pattern of leadership behaviour. The

pPrincipals of the Boys' schools have to be high on both the

|
|
|
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FACDLITY OF EDUCATION AMD ¥SYCHO



M. 5. UNIVERSITY OF BARODA SRS e

S

M e

274

(5) Socio-Economic Status of" the- School.and

In advanced schools, the principals are clustered on
two extremes leaving the middle position sufficiently vacant.
Backward schools are also distributed on two extremes leaving
the LH pattern completely blank. Majority of the Adivasi
schools have the HH Pattern, and the rest of them are equally
distributed on the LH and the LL pattern, leaving the HL
pattern completely blank. But the relationship between socio=~
economic status of the schools and leadership 5ehaviour dimens=

ions is not significant.

The finding about the Adivasi schools is similar to that
of the Ashram schools and the same Justifications can be

offered here in the case of the Adivasi schools.

In this section, a correlation matrix and Multiple
Correlatiom and fegression Equations are presented. It is a
kind of quick review of some of the findings of this study
arrived at so far. The matrix is given on the next page in

Table 4.45.

(1) Belationship between the Two Dimensions of Leaderships

The porrelation between 'Initiating Structure' and 'consi-

deration' is 0.774 which is significant at .01 level with

q
i S

2
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df 98. 'Initiating Structure' and 'Consideratian' are the two

dimensions of leadership behaviour. This correlation indicates

that increase on one dimension leads to the increase in another

dimension. They go hand in hand.

(2) Relationship between Dimensions and Some Variables:
Again the correlation between 'Initiating Structure' and
'experience’ of the principal is 0.234 which is significant
at .05 level. This indicates that experienced principals mani-
fest high initiating structure. Experience of a prinecipasl and

his initiating structure behaviour go hand in hand.

(3) The correlation between ' Initiating Structure' and
' teacher morale' is 0.632 which is signifieant at .01 level.
This indicates that high initdating structure behaviour of the
principal and 'teacher morale' are inter-related. (Increase in

one leads to increase in the other).

(4) Again high correlation exists between 'Consideration'

behaviour of the school principal and 'teacher morale'. This

correlation is 0.631, significant at 0.01 level. 'Consideration'

and 'teacher morale' also go hand in hand. It also indicates

that Ancrease in one would lead to increase in the other.

It should be noted that the level of correlation between
'teacher morale and 'initiating structure' and 'teacher morald
and 'consideration' is almost tle same,(0.632 and 0.631
respectively). This is very much suggestive of the schools
having principals with the HH pattern of leadership behaviour

SN

i
!
‘
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t0 have teachers with high morale. Converse can also be true.

(5) The correlation between the 'motivation of students
towards the school' and the S.8.Cs Examination results is 0.399
which is significant at .01 level with 4f 98. This means
'academic motivation' of students and their ‘academic achieve-~

ment' are highly correlated; they go hand in hand.

In brief, there is positive high correlation between i
(i) initating structure and considerations (ii) ipitiating
structure and teacher morale; (iil) consideration and teacher
morale; and (iv) academic motivation and academic achievement.
There ig positive correlation at .05 level between experience

of the principal and Initiating Structure.

Multiple R and Regressgion Eguationsg

Multiple R and Regression Equations for each of the
dimensions of leadership behaviour of the secondary school
principal, namely, "Initiating Structure" and "Consideration"
were computed. They are given in the following two subsequent

‘Yv"&
tables; Table 4.46 and and 4.47, given on the nexttpage»
N

In the equation presented in table 4.46, the R between
criterion variable 'Initiating Structure' and the six predicter
variables namely, schools changed by the principal as a.pfincipal,
SeS.Ce Examination results, age of the principal, experience
of the principal as a principal, teacher morale and Junior Inéex

of Motivation (JIM) score was computed and it came to be 0.70

‘
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which is highly significant beyond .0l level of probability.
This means that six predictor variables when combined share
49.50 per cent of the criterion variance in 'Initiating

gtructure!

TABLE -4.46 : Multiple R and Regression Equation for
"Initiating Structure
i~ 1,2,3,4,5,6

N T Gy D A T gy s W W W D 238 I i W b o N - — e - M mn Sl TEE Y S gy W TP gl Gum ST T N W IS gy oun W ey A P s SER

Where
R; = Initiating Structure (Criterion Variable)
Y, = Initiating Structure (Criterion Variable)

Predictor Variables
1l 3 ©Schools changed by the principals as & principal

2 % 8.8.C. Examination EResults

3 3 Age of the principal (Years)

4 3 Experience of the pripeipals as a principal(Years)
5 + Teacher morale scores

6 ¢ JIM score

X4 = Experience of the principal as a
principal (years)

X5 = Teacher morale score

T T Ty Sy A S A g W gy T T gy G Ty Y gy Y gy SO St QRS W T g A e G iy R Wy OB U B . B S o e U Dt s S S B O cap

The Multiple Regression Equation between criterion
variable "Initiating Structure" and the six predictor variables
mentioned in the above paragraph was further established that
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only two B - coefficients of the predictor variables, viz.,
'experience of the principals as a prinecipal score' and
'teacher morale score' were significant out of the six varia-
bles. In the equation given above, it is seen that "Initiating
Structure" changes to the extent of 806 and .289 units for
the variables 'experience of the principal as a principal!

and 'teacher morale'.

TABLE -4.47 $ Multiple R ahd Regregsion Equation for
Consideration

s Wy T NS i THR S T e TRy e e T SN o SED T i T P e YD s e S P . T MY T N KD g A T D D Sl e T e R s SR I SN S P g e s Y

Rc .1’2’3’4,5,6 - 0.65
Yo = =3.797 + .323X5

o W N iy WU uth oty S T s WA g D B sl 2 WV VD S B S T s TR P A THR oy TS B g, S S e i TN gy Sup e W S S N PN N T e 20 WD D o N 2 W

Where
R, = Consideration (Criterion variablesg)
Yz = Consideration (Criterion variablesg)

Predictor Variables

1 3 Schools changed by the principalsas a principal

2 + S.8.C. Examination Results

3 & Age of the principal (Years)

4 ¢ Experience of the principalSag a principal erars)
5.t Teacher morale score

6 ¢ JIM score
X5 = Teacher morale score

R T B B e T T . O O s o S oy e ST W S W s PO gy e A e e g P S e T i S D T TICD e NP4 T T D e B D W gt VU s 2 W T gy O gy WD B
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In the equation presented above the R between the criterion
variable "Consideration" and the six predictor variables,
namely, schools changed by the principal as & principal, the
S.5.Cs examination results, age of the principal, experience
of the principal as a principal, teacher morale and Junior
Index of Motivation was worked out and it cdme to be 0.65
which is highly significant beyond O..01 level of probability.
This means that the eix predictor variables when combined share

41.920 per cent of the criterion variance in "Consideration.

The Multiple fegression Equation between the criterian
variable "Consideration" and the six predictor variables was
further established that only one B ~ coefficient of the
predictor variable viz., 'teacher morale score' was significemt
out of the six variables. In the above equation, it is seen
that "Consideration® changes to the extent of .323 unit for

the variable teacher morale.

4,10 Conclusion

It will be seen from the results analysed in the foregoing
pages that the two démensions of leadership behaviour, viz.,
the Initiating Structure and Consideration and the four leader-
ship behaviour patterns, viz. the HH, the HL, the LH, and the
LL not only are related among themselves but they h@we signi-
flcant relationship with factors such as organizational climate,

teacher morale and school innovativeness and with some personal

FACULTY QF EDUCATION AND PSYCHOLOGY
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and non-personal variables such as age, the male sex of the
principalg, an experience of 6 to 10 years, size of the

urban-rural character of the school, etc.

Another inescapable conclusion is that it is possible to
measure with accuracy and reliability the leadership behavi-
our of principals of high schools in Gujarat with the help of
the tool LBDQ. This tool bears significant reletionship
between its two dimensions on the one hand, among the four
leadership behaviour patterns and the patierns on one hand and
either of the two dimensions on the other. This is a further

guarantee: for the valid use of the tool in Indian 3ituation.

In the next concluding éhapter the results of the testirg
of the hypothesés will be examined. The mgjor findings of the
present research would be reviewed serially and in aﬁe unified
context, the evaluation of the achievement of the objectives
formulated for the study will be made and major implicationsgﬂsé

“£inding. of the research would be attempted.

e
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