
.1 GO

CHAPTER VII

ANALYTICAL INTERPRETATION

CAUSES THAT HINDER THE EDUCATION GROWTH OF TRIBAL PUPILS
QF WEST KHANDESH

7.2 ---
Intraductlan
Causes that hinder the educational growth of fcriDal 
pupils of West Khandssh as perceived by the teachers 
working m the tribal area
Causes that hinder the educational growth of tribal
pupils of Nest Khandssh as perceived by tribal pupils

7.4 ---  Causes that hinder the educational growth of tribal
pupils of West Khandesh as perceived by tribal parents 
and leaders of voluntary agencies

7.5 ---  Senoral Observations



161

CHAPTER VII

ANALYTICAL INTERPRETATION

CAUSES THAT HINDER THE EDUCATION GROWTH OF TRIBAL PUPILS
OF NEST KHANDESH

7.1 INTRODUCTION

Jn a country lil-e India, where formal education is 200 
years old, has left 400 million illiterate. Education has not 
reached all children of school going age and has left 88 out of 
every 100 tribal 3 reached as drop outs by the end of school. 
Institutional education in India has resulted m providing 
education only for low percentage of population. It is responsi­
ble for the widening gap between few well trained and millions 
of illiterates. These illiterates mainly belong to the backward 

classes.

Education is the potent instrument for social change and 
modernisation. Yet, it is not an independent variable. Educabil­
ity of an individual and groups in a society depends upon exter­
nal 33 well as internal factors of the school system.
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Extension of education among the tribals not only depends 
on the enrolment bub also on retaining them till they complete 
prescribed course. The school seb up, should interest the tribal 

child and it should have a power bo retain the child m school 
till he successfully completes the course.

Tt has been observed from TABLE XXV that the present setup 
has failed to retain tribal pupils in school as 75»Q4 percent: of 
the pupils in the scheduled area of West h'handesh dropout at 
lower primary stage,. There are various factors responsible for 
such steep dropouts.

To identify the various causes chat hinders the education­
al growth of tribal pupils of West ihandesh, views of different 
personals related bo the educational setup were collected using 
various bools for data collected. Data was collected from 
1) Teachers 2) Tribal pupils 3) Tribal parents 4) Leaders of 
voluntary Agencies.

7.2 CAUSES THAT HINDER THE EDUCATIONAL GROWTH OF TRIBAL PUPILS 
AS PERCEIVED BY THE TEACHERS WORKINS IN THE TRIBAL AREA

Teacher is the most important unit ir. an education system. 
Success or failure of the various educational schemes depends on 
the types of teachers required.

Tt is noticed that, in the tribal area of West Whsndesh, 
most of the teachers do not stay at the place of their wort-. The
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following description shows the relative distance from where the 
teacher commutes.

From the TABLE XXVII it is depicted that only 14 teachers 
out of the 108 teachers interviewed either stay m the village 
where they work or reside within the radius of 10 Kms i.e. only 
12.96 percent of the teachers interviewed reside within the 
radius of 10 Kras from the school.

24 out of 108 primary school teachers that were interviewed 
have their native place between the distance of 10 to 50 hms 
I.e. 22.22 percent have their native place within the radius of 
50 i.ms. and they all commute from their native place.
TABLE XXVII
Native place of primary teachers from their place of work (dis 
tancs)

Source s From the data collected

Distance Number of teachers Percentage
More than
200 I .ms 20 18.59
Between
100 - 200 liras 38 35.19
Between
50 - 100 liras 12 11.11
Between
10 -■ 50 liras 24 22.22
Less than
10 liras 14 12.96



Remaining 70 teachers out of the 10S teachers interviewed 
in the sample village of West Khandesh, have their native place 
mare than 50 Kms away from their place of wort- i.e. 64.81 per­
cent teachers work mare than 50 h'ms away from their native 
place, host of these teachers have made arrangement bo stay in 
the villages where they wort, but tend to go bo their own native 
place during week ends. These teachers mostly leave their famil.-, 
at their native place or in the plains, 5uch teachers tend to be 
irregular, specially if their school is in the interior hilly 
regions. During the rainy season when the roads are marshy and 
communication ls distrupted they irregularly increases.

The reasons given by the teachers for not staying m the 
place of appointment are s 1) Isolation,

2) Mo medical facility.
Z/ Mo facility for their children s 

educ at ion.
4) Cist off from civilisation etc..

Due to irregularities of such teachers, the pupils who are 
interested in studies, lose interest and dropout, and when such 
teachers come back to work it is different for them bo bring 

back the pupils to school.

One teacher schoo1

In one room school wherein the pupils of four classes sit
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together for their education and if in such a. school teacher is 
irregular then it leads bo lack of interest among the pupils. 
Therefore, the pupils discontinue their studies. In such 
cases,entering fictitious names an the roll of the school is m 
vague,so as to avoid closing down of the school, owing to less 
number of pupils, e,g« m village Survani there were just four 
pupils present whereas the school record showed more than 10 
pupil*. This system of entering fictitious attendance apprehend 
for steep dropout rate of 75.D4 percent after Std. I.

This study and many researchers and committees nave also 
suggested the need to convert one teacher school to two teacher 
school end this should be done at war-footing.

Jt was assumed that in two teacher schools, doth the teach­
ers will ieep a watch at each others work and when one is on 
leave, school will not close down as the other teacher will looi 
after the wort.

During the survey in West Khandasn it was observed that, in 
most of the two teachers school only one teacher mas found 
present and conducting the school. It was known that they take 
turns in running the school and at times doth are absent and 
school remains closed for days together.

To chect all the misubi11s it ions, political pressure and 
local vested interest there is a need for proper supervision and
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monitoring. The education department and the tribal area devel­

opment departments should strengthen their supervisory staff to 

chert- ms Iprac t ices .

Lanouane problem

In the tribal 3rea of West Khandesh. there are many small 

group-; spesi ing diverse languages and dialects like Bhili, 

iorihani, Pam an etc., and there is no common language for commu­

nication and education in the tribal region, which accounts for 

the slow progress m education.

In school, the tribal pupils are taught in region language 

i „ eMarathi which they fail to understand, and therefore 

schools do not attract them.

From the data collected it is very clear that 80 teachers 

out of the 108 teachers interviewed, in the scheduled area of 

West Khandesh, knew the local tribal language, this means 74.07 

percent teachers working in the tribal area know the tribal 

language but 25.92 percent did not know the language.

It W3S known from the teachers interviewed that only 49 

teachers i.e. 45.37 percent use the tribal language to teach 

tribal pupils m the initial stage, while the remaining 59 

teache.'-s i,e. 54.62 per-cent teachers did not use the tribal 

language 3s medium instruction at all.
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Sparia1 braining of tedchors

-I ~l percent of the be ache rs i.e. 24 teachers out of the
teacher‘s interviewed, in the scheduled area of W a s t Kh an-

i 1 all attended orientation course organized by, Trib al
Res^ari.h Institute,, Poona, before joining as teachers in the 
tribal area. Whereas the remaining 84 teachers i.e. 77.88 per­
cent teachers had not taken any such Graining.

Those teachers who had taken training felt that it is 
necessary for non tribal teachers to take training before join­
ing 3s teachers in the tribal area. It is necessary Tor such 
teachers to know tribal culture, socio-economic condition, 
tradition, religion etc. to enable them to perform their duties 
efficiency, i.- many a times non tribal teachers do not treat the 
tribal pupils properly. They Look down upon them. They treat 
them as second class citizen and therefore pupils avoid coming 
to school and hence they dropout. 77.88 percent of the teachers 

who had not attended Che orientation course did not feel the 
need of any such training.

A11itude of tribal pupils towards education

were

When the- teachers word mg in the tribal of West hhandesh 
asked whether the tribal pupils take education seriously.



percent i.e. 7g teachers out of 108 teachers interviswed
opined that tribal pupils do not take education seriously.

Education is not tribal priority. Thexr priority is basic 
needs and education does not ensure providence of basic needs. 
So education does not attract tribal pupils.

When a child is young, as he is a non productive member of 
the family, he is -sent to school but when he grows and becomes 
productive, he is withdraw from school.

Moreover, education is too literary' which is not at all 
practical. Unless the rural education is made rural and craft 
centered and is implemented in real sense, till them education 
won't attract tribal pupils. This is very clear from the low 
literacy rate of lt„3° percent massive dropout rate of 75.94 
percent at the lower primary level. It is observed that no 
amount of incentives are being useful in attracting tribal 
pupils to school.

The hind of education exposure that has been given bo the 
tribal has been driven a disaffacting wedge between the educated 
and uneducated section of the bribals. The uneducated have been 
left out in the cold, which comprises of majority of population 
and the educated are pushed in the middle of nowhere. As these 
literate pupils are than not willing to take up their ancestral 
occupation , as the educational system prepares everyone for
white collar jobs and not for manual work.
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These literate children are not an economical asset, as the 

illiterates, and moreover, these literate children demand var­

ious things which their parents can ill afford. These literate 

children after being educated look down upon others, who are not 

educated m their own tribal community, and therefore it is seen 

that the parents do nob force their children to go to school, m 

the tribal area of West Khandesh. This is evident from the low 

literacy rate of 11.39 percent which is less as compared bo 

national scheduled tribe literacy rate of 17 percent.

The official strategy aims at fighting the dismally low 

1 iteracy of backward classes on a war-footing, its moves are 

two folds;

1) A series of comprehensive expansion of incentives and

2) A result oriented erpans ton of non formal education channels 

Some of the incentives spelled out in the Mew Education 

Policy are commendable, so far as they go. These incentives

are; l' "The provision of adequate scholarships and

2) The sotting of large number of schools and adult educa­

tion centres in the tribal villages will fake education as it 

were to their door step".

But practically setting such schools is difficult as the 

fcribals are dispersed in large areas,not always easily accessi­

ble. This, coupled with the fact that a tribal village consists 

of hamlets males the rational organization of the schools diffi­

cult
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The blue-print drawn up for the nan formal education in the 

New Education Policy seems on the face of it quite impressive, 

"Of the estimated 64 million who will fall in the 6 to ll age 

group by the year 1990, 23 million will come from backward 

communities. Further, while not more than 25 millions of the 

total number of these children can be given school education, 

the remaining 39 millions, including majority of backward class 

children, will be offered non formal education. This made of 

educti t ion, 11 is argued, will be flexible enough to let the 

learners learn at their own pace and at the time of their own 

convenience , re t aminy standards comparable to those of formal 

schoo1 educ a 11on".

Such incentives and provision for non formal education, 

however, well intentioned and attractive, cannot work in isola­

tion.This h3s to operate in the face of not only the existing 

socio-econimic conditions but also the dispiriting attitude and 

practices of people at large. Incentives, for instance, cannot 

help the overwhelmingly large majority of tribals, living under 

the condition of stagger mg poverty, to subsist, bub jobs howev­

er exploitable and poorly paid can.

Host of the children of 6 to 14 age group compulsorily 

attend their family occupation or bate up sundry jobs as farm 

hands and bond factory workers, domestic servants and bonded 

labourers, at the time they should be spending in school.The



pr j in-icy of the struggled far survival in their case continually 
threatens to short-circuit their need for education.

Tnsplte of all the plannings there are no non formal educa­
tion centres in the tribal area of West h'handesh except for a 
few 'cowherd' schools run by Catholic Priests,

Fu1e a_and Discipline

67.59 percent t.e. 73 teachers out of the 108 teachers 
interviewed found tribal pupils obedient and they follow the 
rule of discipline regularly. According to their opinion it is 
inferred that tribal pupils are generally peace loving and co­
op erative.

Teachers' problems in beaching tribal pupils

A tribal pupil has no previous knowledge. Moreover, teach­
ing aids are in sufficient so it becomes difficult to teach 
them, Fame teachers were of the opinion that tribal pupils are 
shy and therefore they hesitate to ask questions if they have 
some doubt. Some teachers were of the opinion that most of the 
tribal pupils suffer from inferiority comp lee. They do not find 
themselves comfortable in school environment and therefore they 
drop out. While some teachers pointed out that tribal pupils are 
generally less intelligent and therefore they fail to understand
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what is taught to them. In general it was observed that tribal 

pupils found English, Maths and Science difficult and it takes 

ex tra efforts on the part of the teacher to teach these sub­

jects. Some teachers pointed out that tribal pupils are not 

ambitious, they frequently remain absent from school and they 

miss out studies. If the examination coincides with their festi­

val, they prefer celebrating the festival to appearing for 

o >' am mat i on ,

There is no practice of study habits at home among the 

tribal pupils and illiterate parents are unable bo coach them at 

home. Tf there are holidays for few days, pupils lose touch with 

their studies and forget what they were taught earlier. Thus 

they do not fair well in examination and due to their failure 

th*j drop out at early stage.

Edu.c a t i on a l F ac i 1 x t i e s

91- teachers i . e.. 07.03 per cent of the 109 teachers inter­

viewed m the scheduled area of West lihandesh are of the opinion 

that educ ation a1 facilities like books, slates, uniform, 

mid-day-meal, scholarship should be provided to tribal pupils 

and tf possible be increased. 100 per cent teachers were of the 

opinion that the educational facilities should be provided m 

the beginning of the academics as there is delay m providing 

educational facilities winch causes undue inconvenience on the



part of bofcn teachers and pupils.

7*3 CAUSES THAT HINDER THE EDUCATIONAL GROWTH OF TRIBAL PUPILS 
OF WEST KHANDESH AS PERCEIVED BY THE PUPILS 
When the tribal pupils were interviewed, initially tnsy 

were found reluctant in replying to the question asted taut when 
the same questions were put to them in their own tribal direct 
the/ replied to most of the questions.

TABLE XXVIII
Size of the_family m the tribal area of West i'handesh
Sources From data collected

Sri. No. , Families Percent iqe
t. Families upto

4 members 0 8.88
2. Families between

5 to S members 89 76.86
3. Families between

8 to 12 members 13 14.*14

From the above TABLE XXVIIl it is observed that only S families 
of the tribal pupils interviewed had up to four members in the 
family. This indicates that only 8.88 percent families of the 
tribal pupils interviewed was small, remaining 91.10 per cent 
families h3d family members mors than five. It is also discov­
ered that 87.77 per cent of the families had annual income less 
than Rs. 7,000s—„ With such a low income the tribal parents may
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be finding it very difficult to manage the family with mare than 
five members. Therefore, it is necessary, if they want to main­
tain the family, that the children should wart,, and hence the 
nducation of the children is neglected.

Tribal parents are generally food gatherers, Hunters, 
shif t-cul t l va tars and artisans. The education level of their 
parent's is very law. The fallowing TABLE XXIX shows the educa­
tional level of the head of the family m the scheduled area of 
West Khandesh.

*



TABLE XXIX
educational sCatus of the Head of the family

yaurca: From data collected

Sri.No. Educational status No. of Head of Percentage
of head of family family

t. Literate without 
formal education 4 4.44

o Illiterate 68 75.55
.~1 a Primary school 

] e v e 1 1 ”"i !. \~J « mi *~J

4. Secondary school 
level 5 5.55

3 . Sraduation 1a v e1 l 1 1 *A u J A

From the above TABLE XXIX it l B seen that on ly one head of
the family out of the inrormation of 90 f am jlies was a graduate
i.e. only 1.11 per cent. Du i a f the 90 fami 1ies whose informs-
11 on was collected only 5 h e ad o « f9 * the families i.e. 5.55 per
cent, had studied upto secondary school level. L2 head of the 
families i o. 13.33 per cent had studied up to primary level, 
•whereas 4 heads of the families were literate without formal
education.. But the majority of the head of the families L.e. 68 

out of 90 i.e. "7'5„!3!3 per cent of the head or the families were 
illiterate.

From the above discussion it is clear that nearly 80 per­
cent of the ho 3d of the families had not been to school at all.
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Therefore, they da not understand the importance of education. 
To avast tne benefits of incentives provided, certain amount of 
literacy is needed and because of their illiteracy they did not 
avail the benefits of incentives and neither do they encourage 
their children to go to school, because of their unawareness ot 
the incentives provided to them. Moreover, children do not get 
any study environment at home because of the illiteracy of their 
par an t.s.

It was i-nown from the pupils that out of 90 pupils S3 do 
not contact the teacher if they have any difficulty i.e. 92.92 
per cent of the pupils do not get their educational difficulties 
solved. This is mainly decause they are scared end shy of the 
l eachers.

II" was discovered that 79 out of 90 tribal pupils inter­
viewed i.e. 8"'. T7 per cent do not study at home. When they are 
home they help their parents in the house hold work or m their 
accupation.

&L pupils out of the 90 tribal pupils interviewed i.e.73.33 
percent of tne pupils help their parents in their occupation.

87 out of 90 tribal pupils interviewed L,e.96.fa£ per cent 
of the pupils faced difficulties in compulsory subjects like, 

Science, Mathematics and English. At times these subjects am 
the reasons for tneir drop out and stagnation.

til out of the tribal pupils interviewed i.e. 74.44 per cent 
of pointed out that it is only the teacher who encourages them
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■'■;a study whereas 8? tribal pupils pointed out that parents do 
not compel them to stud*. In very rare cases relatives or par­
ents mere found encouraging their children to study-,

Tram the above discussion it is seen that parents do not 
encourage or motivate their children for studies and pupils find 
school subjects lil-e, Science, English and Mathematics diffi­
cult, moreover they are sny and scared to get their difficulties 
solved and also they have to overcome the language barrier. All 
these difficulties discourages them to continue their education.

7.4 CAUSES THAT HINDER THE EDUCATIONAL GROWTH QF TRIBAL PUPILS 
PERCEIVED BY TRIBAL PARENTS AND LEADERS OF VOLUNTARY ASENCIES.

Various causes that hinder the educational growth as per­
ceived by the tribal parents and leaders of ’voluntary agencies 
are as under:
Teachers

Teachers play the most important role in the ei tension of 
education in the tribal area. The success or failure of al3 the 
plans depends upon the type of teachers appointed. Leaders of 
voluntary agencies and some tribal parents pointed out that the 
educational growth of tribal pupils is hampered because the 
inaccessible areas of West ihandesh do not attract good quality' 
teachers. It was observed during the survey that the educational
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level of same teachers was ‘-'sry low. Same of them could not fill 

the questionnaire meant for them. This questionnaire was trans­

lated from English to Marathi and given them. Investigator had 

to fi.11 their responses.

Leaderr of the voluntary agencies pointed out that most of 

the teachers in the scheduled area of West Khandesh lack en­

thusiasm , and, their behaviour towards the tribals is not sympa­

thetic. They at times approach the, tribals with a sense of 

superiority, such behaviour of the teachers keeps the bridals 

away from school.

Tneurit i ves

Incentives play a major role m fulfilling the Constitution 

obligations, to provide better opportunities to tribals. The 

Constitutional commitment to social justice is also related with 

the educational development of the needy social section.

Various meant Ives are given at different levels of educa­

tion to ensure the tribal pupil's progress. The State level 

programmes arc financed by Tribal Area Development of Education. 

The multiplicity o? departments cases delay in the release of 

resources and its distribution. Besides, there are difficulties 

in its implementation, supervision and co-ordination.

Tribal parents pointed out that incentives are not provided 

in time, this leads to difficulty for them to keep their chil­

dren in school until incentives are provided.
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During the last four decades many tribal families have 
enjoyed the benefit of the privileged treatment. They can now be 
regarded as tribal elite. Their children are second generation 
learners,. By now they have enjoyed the benefits of most the 
incentives. The benefited tribal section are also treated on 
equal terms of the- population with the rest. These children at 
tribal elite should not be provided with incentives. Among the 
tribal,, incentives should be given to the poor and most needy 
ones. In this way the really poor and toiling masses will be 
benefited, otherwise, it will continue to be enjoyed bv the 
advanced section of scheduled tribe.

Most of the incentives are provided to the tribal pupils 
beyond standard , by then 75.94 per cent of the tribal pupils 
drop out and therefore those who avail the facilities is only a 
fraction of the tribal pupils. Incentives should be provided at 
lower primary level if the aim is unjversilisstion of primary 
education.

Fictitious Attendance
The leaders of the voluntary agencies painted out that, 

though the enrolment of tribal children has increased consist­
ently every year (on records) but the drop out rate remains 
stagnant, as in many schools’ there is a practice of entering 
fictitious names on the muster roll of the school to meet the



criterion of minimum number of pupils to be enrolled.. It is 
apprehended that the step dropout rate of 75,94 percent in the 
scheduled area of •‘Jest I'handesh, in the first four years is 

attributed to such practice.

Mi or alion
West Khandosh is agriculturally backward and food deficit 

ere a. Irrigation facilities are uneven. Lac I- of irrigation, 
uneven igricultural development and uncertain economic prospects
lead to condition of instabi1ity. The traditions1 ]y tried and

listed alternative X s migration to the areas where some employ-

inent opportunities a. r & avallable.

The tribals of West khandesh seasonally migrate to Bardoli, 
Vyara and VaLod tehsils of Gujarat State, They wort as sugar­
cane cutters and farm labourers. Some tribals from the interior 
hilly regions of At rani and Abkalkuwa tehsils migrate to Shaha- 
da, and Taloda tehsils and work 3S farm Labourers m the fields 
of rich landlords.

Due to migration, the education of the children is discon­
tinued as the parents tale their children along to the place of 
migration. Due to such migration many pupils m West khandesh 
drop out from school.
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Caste system
Leaders of bha voluntary agencies pointed out that tribal s 

are strong believers m caste system, which wsa confirmed during 
the discussion with the tribal parents. People belonging to 
scheduled caste community are considered untouchables. If the 
teacher in the school happens to belong to scheduled caste 
community, the tribsls do not send their children to school. 
Moreover, they do not give house on rent bo such a teacher. 
Therefore, while appointing a teacher care should be taken m 
this respect.

Alcoholiam

Halunua trees arc found in abundance in the forests of West 
Khandssh. Alcohol is prepared from the flower of this tree. 
Nearly every house !• nows the method of preparing alcohol. During 
tribal festival, functions and ceremonies, alcohol is consumed 
freely. Many teachers m this tribal area are addict bo alcohol 
and in their drunk condition are unable Co perform their duties. 
Tribal parents are also seen to consume alcohol regularly. In 
such a state of mind they hardly think of their and their chil 
dren's future.

Parents Awareness
It is observed that parent's awareness plays a major role



m their children's education, Cn certain interior areas of 
Ahrani and Altai i-'uuis tehsils of scheduled area of West b'handesh, 
parent are unaware of the various incentives given by the dif­
ferent department for their children 5 educational advancement. 
There is an urgent need for more wide spread propaganda of the 
information smong the tribals about these incentives. Informa­
tion must reach to more inaccessible and remoter.

Until, adults are convinced of the benefits of formal 
education it is nob possible bo escape the large scale wastage 
and stagnation, Han/ tribals have taboos and prejudices against 
formal education. They feel that boys gaining education will 
turn incident and rebellious and the girls will go astray.

Fovs r ty

Poverty is the root cause of tribal illiteracy, Various 
Government efforts directed at the educational development of 
tribals have not produced desired results due to the economic 
condition of. tribals. The economic burden is the main reason for 
nob being able to meet the educational expenses of their chil­
dren and they are not in position to part with the economic 
services of their children. Therefore, it is observed that 
tribal pupils drop out abruptly from education without even 
comp 1e11ng the p rimary schoo1 stage.



Corrupted Officials

Sever3] hypes of development and welfare programme are 

operating m the tribal area of West Khandesh. Many of the 

programmes are reported to have failed to create impression or 

impact on the tribal people- A close scrutiny of the nature and 

the content of these programmes reveals that one of the major 

reason of failure is corrupted officials.

If f minces anil programmes are honestly implemented and 

close supervision observed by now there would have been of 

"protect ive discrimination".

Administration and Supervision

At the school, there is a tendency of a teacher to enroll 

more pupils. In some places incentives for the pupils are used 

by the headmaster and officials for their purpose.

To chech all the misut11isat 3 on, political pressure, and 

local vested interest, there is s need for proper supervision 

arid mon 1 taring »

Cur nculuin

Firstly, the education system adopted does not 

tribal's need. It is irrelevant. It leads to urban

suit the 

mobiI i t> ,

this trend of urbanization requires change.
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Al-.. niol i tif! „

10„ h-uini l n j '.,v r a t i on £.nci Supervision etc..,

nb: c-rv iny Use situ-tion in the iribai ?,rai of west i han- 

b£-;>li, 1 ri vii= t i tj ? Lor lh:J; bas.idea. the «b>jvr-. i:r; an, th.-

moor factor i.--> 1 =_ >: t* of devotion -and dad i ca tedne = = tow-arris one - 

ni oiv,. ;ion nnd towerd:, ihr country. As 7,5.<?4 per cent a f tne 

ii’ib 1 pupils u> e -,-Jc-r, bo drop out st lower prinnr;. stage. The 

ficiore-. o, *11 over- Lhu country is il -;o nob enrouray i ng» Half or 

Inch ! o children between the -inf of 6 :;nr] 14 years t.e. B'2.2 

mill loti® are not In crho-ol. Of those oho enter 1 he school, one 

out nr fiiur roKipl^lc! four years of onhool i ng „ They drop out fG 

join the 9 r-iw i. r.ci army of child morler, whore renl =• =>re cst i.ma fed 

to b" he few e"r, IT.o mi I l inns and 14 mil I ions.

I i i s t e - d •.! f bijiJriui.j <hOi e school end insisting that t.+n idron 

go tn i:hrnl , our "Gom => 11 s*- '■ Cov^rnmen t decided to mal ~ child 

1 -it) win ■ legal. Tluo W".., done out or the .kjci ali-ik concern.

Hovernment did no t a-.ant child r n r. t o b <? e * p 1 o i t c d ~ o 1 a. •!- 4/ (r r s

framed, lnowing /r> '> 1 ■i e 1 1 that i; h e i ai'H, won 1 d n e vr
I'fQi’i .

Tu—Jay., 111>; t 1 II! ' has come to face ihe fact th l Qi i r c-'iuc ”i -

l 101,3 > irc.ciids is H • j'i :,yi' ?Ci „ Jnd 1 S 1 'a f “■$ n the •no rid o *- *3 r t}

=> the country U1*t p ro,-]i <r.r> 3 1 arDost number of ilLite re t* =:,

Tb i, 3 fie! moi c> tl ■] Sill >!0 year’-. n f our coiftini tmep l lo r.o.r i. a 1 1 HmTi »

Soc i -Italic principle;; are thoroughly ditched by the Indian 

Rover rimer. I , Ur-re i : m urneii'. y to get down to really improving
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thing >The Human Ro soui i>.s D* vs lopmert L Hinicfcr/ rsc^nt’H con - 

f i u > bed iui-vn, -, of p r tiii s, r_- >vl'.ncjl :n Inde, whi.cn con f i fmed th=!, 

s'.'i'n tno5s i-hililrtn wise do tr_, to go ho school learn nothing.

During -Miv' buoa’v in the "Jiadu 1 ed are-; of West Hhandcch, 

ib -I 'c: nb-trv-.J lhv*t tribal pupil-; studying the primary -schools 

codd no l r'-'ii-f or i‘vrn rtcuijm ri alphabets, basic =d- 111 s , and

th i i as f 3 r "! s fn~ them •it ICS was concerned it remained a mystery

! IO 1 JUSl to pup 1 1 huh \f V C‘ 11 to the teachers.

in b h 0 ,3111 "•.-J, m l h o jc heduleu area of West f handoah it m:»

fur l !mr rib ->p r vd th j. I, te; r ii ers 1’ni'cd' attend ■ chool regul arly

and th.!!" SliptTV i ion s r a r e I y -inspect the school bo discover what

! a Lx i.i i ng on „

1 nspi le oi bhv pathetic ' L- hi o I t r i b=» 3 h r e 3. of Hie-?, W Khan-

, Bore rnunnt has not talon nor h 3 v s they ded p r*' iS Q p j-V a d r a = -

moaoui es, H i c i hh"y will Lie Lai . i ng V or f.1-3 k i n g P r 3 in ary odur•

b i on coifipulviic . If I'liuciti.in is iinde compulsory and decent 

ion i; provided to Ihr U'ibel a there would hie no need for 

po-ii?r ,/a b .ion.-;,

In bi i €■ r^cirnt- yn-.,' ; uip /..overniric-nt of India has made many 

economic- refoniis, Any * mount of economic reforms: uj.ll not wort 

nn3a';.,: coriipu ! .;my primal y ■.-'due ;t j on is insiatc-d-

itadern rectories user modern bechnolog i>_*s that cannot even 

begin to be und r ?, bond hy 88., 63 pm’cerit of 113 l bars be fcribalr,, 

wim cannot *»vi-n read or writt .

Fvt-r*. i t fut' the issue of >„ ompu J sory education is brought up,
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Government of India points; out vsrioi.i.5 rsisons for their 

j. n i i i i'-'ftri'n U - t t or. Lji-:e, India to a poor country, f 

H? icarcv, population i =:, more,, tribal pupil live in 

r r ->,, ! i a U i i, ? 11 on of t r i b a 1 3 -i r e r a fc t e r e d e t n . » "his is 

true. To quote Myron Weiner,, "Many country-; of fifric

i n a f - 

n an c. a s 

remote

11 i-i. « b

w i i h

inuome level lower than India have ecpanded mass education with 

i,rip re,n.-3ive inoreaie ,i n literary. Botswana, Cameroon, Equatorial 

rimm-i, Babufi, G =» mb ,l i , Ghana,, Tvory Coast., I eso tho, Libya. Mads- 

qa==i". a r „ Hour i l ius „ Roi m i on , Rwanda, Bw-ir: x 1 and , Zambia and Zim­

babwe have literary rates in the 50 percent to ,'5 percent range.

Chin i, wh irh -1 P i 11 i l a r SCy r 1 Ce i_i

j p ="1 -- a Ci c1,, ifit K’i 11 a a, h a i f t.h." 1.11 1.

\ on1 i and T , iiiM-rtn ,, boUi p oor i.'iur, t r

a tjuria iv t i on -Dd , mo v.' cl towards t>n

t ion wh 11 e the i r per c-pi t.il irr

Inch a"

ft i s not mom.'v that Inch

o f

l act i rig bub the w i 1 1 „<nd full

t i m e d >o v o t i oii o f t h e Ed ur a t i on 

t i on „

Instead of wanting to i-eep 

illiterates, to beep the social 

Bars I'nmc n l r.nd all inriuns 'to

i a a di3tjrace to a 1 1 of us not

Minister towards primary eeiuna--

t h e t r i b a. Is ^ n d b = cl wird cla as a s 

s t me tore i n f ic t, it i s 11 me for 

rsslis e t h at an i11 11ar a t a In dia 

3u31 to thui3 tribal cnmmun 111 a :>

or b.iL I ward i h,a??r,.


