CHAPTER
REVIEW, CONCLUSIONS AND SUGGESIIONS

6.00 Review of Findings, Conclusions and Suggestions:

The discussion: and the description of the work in
the previous chapters naturally mould: one towards a conclusive
phase. Though, it is difficult to summarize briefly the
large amount of data and facts dealing with the study of n-Ach.,
personal preferences, perception, anxiety, riske-taking
behaviour and other correlates in relation to INT, Socio=-
economic status and performance of the prospective secondary
séhool teachers of Orissa state, as one in hand yet it
directs the investigator to conclude his findings to give a
better glimpse of the whole investigation. The present
study has resulted into valuable findings, on the basis of
which the following conclusions have been drawn. The present
study was mainly undertaken to megsure n-Ach., personal
preferences, perception, anxlety, risk-taking behagviour and
other correlates such as sex, age, rural/urban residence,

entering qualification, economic status, teaching
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experience and outlook of teacher trainees etc. in relation
to intelligence, socio-economic status and perfomance of
the teacher trainees. The second objective was to examine as
to what extent these variables explain the achievement,
intelligence and SES variance of the Sse In this study the
academic performance of the Ss was taken to mean teacher
effectiveness. |

A sample of 608 men and women students of education,
studying in 6 Government teachers training college of Orissa
having age range 21 -« gnd above years was selected out of the
total population of roughly 1300 students undergoing B.Ed.
course during academic year 1976-77 in the colleges of educa-
tion which zre affiliated to three universities of Orissa.
The standardized tools for measuring the variables under study
were selected., TAT test for n-Ach., E.P.P.S. for measuring
versonal preference, the Self Report Inventory for Self
perception, Risk-taking Behaviour interpreted in the light
of n-Ach, and intelligeﬁce (as group test of risk-taking
behaviour was not readlly avallable and the individusal test
available could not be used due to group administration
programme) for anxiety,/ggf Sinha's anxiéty scale and Raven's
progressive Matrices of INT, Dr. Kuppuswamy's SES scgle
(remodelled for non—scoring'§;=1he investigator) were used
for'meaguring the above mentioned variables. The investigator
prepared the Self Report Card for teachers to collect the
personal data of the subjects. The SES dimensions-education,
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occupation and monthly income of the subjects were considered
separately. The other correlates regarding teacher's background
as related to the above dimensions were measured by the items
of Self Report Card such as sex, age, rural/urban residence,
qualifications, economic status, teaching experience had by the
trainees gnd their outlook towards religion and liberal in
religione. They were measured in relation to different variables
under study. Scoring the different tests under administration
was strictly undertaken according to the scoring procedures
given in the manuals of the different tests.

To interpret the data statistically, different statis-
ticel techniques such as means, S.D.S.,'t' test, Pearson's
Produet Moment Correlatioﬁ and multiple regresskoﬁ analysis were
used. The analysis of the data have revealed several important '
facts and findings which are being summarized below for deriving
better conclusions.

The sample of the study was drawn from € goverhment
teachers i;aining colleges of Orissa State. All the six teachers
training colleges admit students of both the sexes. The sample
cqgsisted of 179 female and 429 male teacher trainees. Since
the minimum qualification for admission to B.Ed. is graduation, \
therefore, 510 trainees were either B.A. or B.Sc. or B.Com and |
rest of them were M.A.'s/M.Se.'s/M.Com's., The investigator was
surprised to find that only one M.Com trainee could be included
in the total sample population. ’ ‘ | P&V/KU“

et



207 trainees (47.2%) were married and the rest of
them were unmarried. 42.92% of them belonged to gge range
21-25 years. 48% of them belonged to 26-30 years and roughly
10% of them were above 31 yesrs of age.

‘ 20% of them could secure compartment class, III and
I1 Divisions at their grafuation/post-graduation levels. Only
10% of them could secure I divisions.in their graduate/post-
graduate degrees. The study has revealed the teacher)trainees

.belonged to average and below average academic levels before

entering the portals of teachers training colleges. As regards
to_teaching experience, 57.23% of them had teaching experience
(of 0-3 years, 40.13% of them had teaching experience of 4-9 years
and 3% of them had teaching experience beyond 10 years.

It was heartening to find that 75% of teacher trainées
had their pemmanent residence in villages which cover up the
rural sector and 25% of them belonged to urban areas. Sy

As regards to their stzy, the trainees (86.88%) rpemain
in hostels during the B.Ed. course and only 13.32% of them remain

in their respective homes along with their fgmilies. Thereforse,
13.22% of the trainees are just commuters who attend their homes
in the city itself. 33% of the teacher trainees" fathers are
having no education or just the learning 3 years. That is,

they are illiterate or have passed primary classes, 48.84%

of them are having primary and high schéol education. It 1s
surprising to find that only 18% teacher tfainees' fathers have
got post-graduate degree or the college education and 2.13%

mothers of trainees have got post-graduate/college education.
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According to the occupation of the parents, the subjects were
categorized into la?gg£§7and farmers with land, clerical,
teachers and gazettéé officers. The percentages for these 3
categories of occupations are 60.36, 20.55 and 19.07%. This
can be sald with confidence that 81% of the teacher trainees
cone from occupations which are Just related as_average or

low level occupations. The occupational': classes are

1) labour/unskilled/fermer with lend; 2) clerical/teacher/

lecturer/headmasters and 3) Gazetted officers and other
categories.

As regards economic Status, 994 of the trainees (606)
belonged)to middle and lower classes (economic status of the
psrents as perceived by the trainees). Only 10% of them could
belong to upper class level.

As regards to nature of the family; joint/nuclear,
rural/urban, agrieulturist/non-agriculturist, traditiqnal/
moderny religious in outlook and liberaJ. in religion, the
analysis of the data revealed that 44.4% of them have
joint families, 69.75% of them belonged to rural areas and
67.6% of them could practise agricultural as an occupation.
The investigator was surprized to find that 66% of them
practised modermn ways of living and were having religious
bent of mind. 33.4% of them practised traditional ways. It
can be safely concluded that the teachgr\trainees opting for
teaching ;s a career come moStly erﬁ rural sector and have
got average and low economic status, and they are‘religious-

minded and thelr parents have low education. Most of thelr
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parents belong to joint families and practise agriculture as

an important occupation.

6,1 neAch. Meagsure Results:

The mean measure of the n-Ach. of the present sample
was 7.64 with .~ §.D, of 11.848, median 5:09 and mode 0.013 and
the spread of the n-Ach. scores was from -6 to 44. Most of the
n-Ach. scores of 608 trainees could be counted upto 8 points.
These results are little higher than the already established
norms of the school children. As the studles confined to teacher
trainees, therefore, the results obtained are better in magni-
tudd thatthe Madras Study O = 4.88, S.D. = 4.39), Most of the
teacher tralnees belong to average and low Sccio-economic
status so they have shown high n-Ach. level °n*E£: Mehta
Prayag's test. Mehta (1973) measured the n-Ach. of University
Youth and found it to be 4.76, Pathak (1973) measured the n-Ach.
of high school students as 1.88. Chaudhry (1972) found n-Ach. ~~
of Punjab high school students as 7.56. Choksi found n-Ach.
of Baroda high school students as 4.81. Vijeya Vardhan Rao
(1975) measured n-Ach. of B.Ed. students Andhra University and
n-Ach. level was 4.66. Rao, K.S. measured n-Ach. of teacher
tralnees of Madras and n-Ach. level was 4.88, with S.D. of 4.39
All these figures indicate more or less similgar n-Ach. but the
present investigator has fecuand high n-Ach. level as M = 7.64,
with S.D. of 11,85 which differs markedly as compared to school
going children. It may be interpreted that Orissa is a under



G
(0
"y

developed state. So trainees belonging to average and low SES
are Striving hard to better their lots, therefore, the n-Ach.
score is little higher than that of other studies.

6.2 n-Ach. Components

The need achievement was meagsured by quantifying the
verbzlized needs. Need achievement is a composite score with
several sub-categories such as need, goal-anticipation,
emotional states, blocks, instrumental activities and achieve-
ment thema., Though all categories of verbglization were present
in the thought processes of the Ss., scme categories such as
achievement thema, blocks and instrumental activitles were not
adequately present. However, subjects expressed needs, goal-
anticipations, thema and emotional states more adequately.
Pathak (1973), Choksi (1973) and Kapoor (1974) have also
ana;ysed the components of n-Ache. of the schocl children. Age
1s a considerable factor which discriminates the Ss in the

verbalized categories of n-Ach.

6.3 Personal Preferences measured by E.P.P.S.

The personal preferences’as measured by B.P.P.S.are
n-AcH., n-defe, n—oré., Neexhey Neaitte, n-aff., n-~int., n-suc,.,
n-dom.; n-aba., n-nurs, chg., n-end., n-het., n-agg. The
results arrived at are quite comparable with the U.S.A., study.
The men and women teacher tralnees differ as regards to
different personality needs. Heterosexuality and n-aggression

means for men are significantly higher than the means of women

of these dimensions. Women teacher trainees :show higher
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mesns than men on deference, abasement, nurturance, change and
endurance. The male teacher trainees show similar perscnality
needs (heterosexuality and aggfession) and are comparable with
the results of the study made in U.S.A. However,the men teacher
trainees do not show signif;cant difference between the means

on need achievement, need autonomy and need dominance when
compared with the results of American data. This is attributable
to the fact that a social-cultural influence on Indian teacher
trainees 1s altogether different from that on the Amserican
youth. Men and women teacher trainees strive hard for n-Ach.,
n-def., n-aut., and n-dom. However, both-male and female

teacher trainees show similar needs as heterosexuality and
aggression which are mainly the dominant characteristics of

male popllation.

6.4 Self Perception measures and Relevent Statistics -Ms., S.Ds.

The phenomenal world consists of 8 perceptions such
as 'self', 'others', 'children','work', ‘authority', ‘'reality',
‘parents’, ;hope', total perceptions. The mean and S5.Ds. for
male and female teacher trainees on 'self', 'other', 'authority’,
'reality' and 'parents' scale do not show much difference but
the aggregate of means for total self perception scores show
difference between male and femaie teacher trainees. The teacher
trainees under sample study are not having higher perception

about 'self', 'authority' and 'reality'.

6.4 1. Sex and Intelligence

female teacher trainees have shown better intelligence
level than the male trainees. The mean intelligence for femalse
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teacher trainees 1s 43.79 with S.D. of 9.79 and for male teacher
trainees 39,67 with S.D. of 11.14, that 1s, female teacher
trainees are more homogeneous in/intelligence level and show
higher mean as most of them come from aversge and high SES

parents.

6.4.2 Anxlety test and Relevent Statistilcs

Male members have more anxiety than the female members,
The mean score for male teacher trainees is 43.97 with S.Df of
15.85 and for female teacher trainees M. and S.D. are 41.35 and
15,41. That is, there is a slight difference between the means

of male and female teacher trainees.

6.8.3, 'Self'and Peri‘omance
The study has revealed that male and female teacher

trainees do not show much difference as regards to achievement
in academic task. Girls are slightly better than boys. It is
also to write that the girls show less anxiety as compared to

male teacher trainees and so, their performance is also likewise.

6.4.4 n-Ach. Scores and Sex

Male and female _teacher trainees differ markedly as
regards to n-Ach, scores as on Prayag Mehta's jt;est. Girls have
higher n-Ach. score (4 = 10.67 S.De = 13.2) than the boys
| (M =5.84, S.D. = 11.69). These facts have been supported by
the study of Rao, K.S. (1975) who concluded that, female's
n-Ach. score was 5.039 (N = 271) and for male 3.87 { = 139). However,
the results showed significant difference at .01 level. In the
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present study also, women students secured significantly
higher than the men and the difference was found to be
significant at .01 level of confidence. The major reasons
advanced for women's high n-Ach. sScores are better prospects
for entering the teaching career, for settling the marriage
prospects and to becane a bread-earning unit in the family.

Therefore, they have got a better foal anticipatory feelings.

6.5, a. Anglysis of the Data and 't' test Results

The relationship of different variables and their
differences, if any, have been established on the basis of 't!
test technique. The results related to different variagbles
such as n-Ach., personal preferences, self perception anxiety
and other correlates such as sex, age, urban/rural residence,
economic status, teaching experience and attitude of trainees
related to intelligence, SBS (three components) and academic
performance of the teacher trainees of Orissa, have been
analysed and the results showing relationship, if any(on the
basis of 't' test) are being summarized as below: The results
are being listed down in sequence as presented previously for

analysis.and interpretation of the data.

6.5.1 Intelligence Levels and other 35 Varlables

This section majorly deals with results connected
with INT levels of the trainees with other different varigbles.
1. INT levels and INS '

Significant difference exists between the mean

scores obtained by high, average and low INT categories of
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teacher trainees and the mean INS differ significantly at .01
level of probability. The mean INS amd for high, average and

low groups of tralnees are (M .= 52.35, S.D. = 47, M = 42.46,

S.D, = 5.6 and M = 23,5 and S.D. = 8,53,)

2+ INT levels and anxiety scores

The high, average and low groups of teacher trainees
do not show significant difference in means of anxiety scores
as thelr means of anxXiety scores are 43.48, 42,63, 44.81 wvith
Se Ds. of 15,98, 15.52 and 16.3. Therefore, it can not be conclu-
ded that highly 1ntelligent people have high or low anxiety or
low intelligent people have high anxiety. The present study
r;velaed anxiety scores pertaining to 3 levels of INT.

3 INT levels and E.P.P.S. Dimensions

The high, average and low intelligent trainees show a

difference in-n-Ach. The mean: score for low INT group is 14.55

with  S.D. of 3.27 while for high INT group M score is 13.91
with 5.De of 3.,48. The study indicated that the lpw INT group
showed higher nsich. level as to do their best than others.
However, the difference among the three means is not
significant’ + statistically at .05 or .01 levels of confidence.
In the affiliation need high and moderg}g_igﬁg%}i§fgi_/
groups of trainees have the higher means than that of the lower
intelligence groups. These results also do not show significant
difference among them at +01 level or so. The teacher trainees
with INT 1evel are having higher mean oquggfgxence,gs comp ared

to average and low INT groups. Therefore, study hlas proved
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that highly intelligent teacher trainee are prone to suggestion

or accept suggestion from other, follow instruction znd do what
is expected of them. The low INT group also shows better
deference tgifﬂthe average INT teacher trainees. The trend is
very much akin to the genergl rule for improving the academic
standa:d. It is to conplude that all the 3 groups of teacher
trainees based on INT levels have more or less the same
behgviour on E.P.P.S dimensions. On intraception, with the
decrease of INT level the intraception mean score also shows
decrease ih magnitude, i.e., ‘they  highly felt to analyse

their motives and feelings and they feel to observe others.

INT levels and change show a difference in means
between high and average INT groups. The significant difference
exists in high and average groups of INT as regard to_change
category at 05 level of confidence.

In the order category all the 3 groups show more or

T s
less similar behaviour and the dqifference has not bee-n found
significant. Fer INT le¥els and succorance the 3 groups do nat
show significant difference in means at any levels.

In endurance also all the groups have got means
ranging fram 14.3 to 14.7. Theﬁow INT group shows a higher
mean than the high INT éroup./%ut on the vwhole,teacher
trainees tend to show more or less similar behgviour.

v In exhibition category high, average and low INT
trainees do not show significant difference of means. However, the
low INT groups has a higher mean value on exhibition scale than
the high INT group but difference have not been found signifi-
cant at.05 or 01 levels or probability.
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On n-dominance tralt of personality, average and low
INT groups have almost Same mean value while the high INT |
groups havegot lesser values than the others but the difference
among the 3518 not statistically significant at .05 level.

INT levels and heterosexuality show a significant
difference as regard to 3 groupings. The first 3 groups show
a significant difference of means at .05 level while the
average and low groups are more or less the same. It can be
concluded that high INT group students do not think about
heterosexual relations as they find themselves engroésed in
studies or-their nature of work may demand something very
serious'attention"and thus they remain devold of enjoying such
concessions, Average and low INT persons show higher means on
heterosexuality than the high INT groupe.

INT level and antononmy also do.* not show significant
difference of means for 3 groups. Means and S.Ds are 12.98, 13.1
12.92 with S.Ds. of 3.4, 3.5 and 3.00.

In gbasement need, high INT group: does not show
significant difference in means with the moderate one, while
the average and low INT groups have significant difference in
means at .05 level of confidences ‘

Aggression and INT levels differ in means, i.e., means
for 3 levels of grouping of INT are 12.8, 13.12y 14.02 with
S«Ds of “3.2, 3.4 and 3.1. The relationship is significant for
average and 16w IﬂT groups at .05 level while in case of
highly intelligeﬁt teacher trainees mean difference is not

Significant:; at .05 level. It can be concluded that personality
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ef fects become more dominant with the average and low INT
people. The significant‘difference in means has been observed
with categories changeaheterosexuality, abasement and aggresione.
The categories No. 1, 6, 11, 2, 7, 3, 8, lg, 4, 9, and § do not
show significant differences in means in relation to high,
moderate and low INT groups at .05 level of confidence. The
present study has revealed tfr;at personality needs of the
trainees hagve little relationship with the levels of INT -
high, average low. The findings are in consonance with
studies conducted by Bhatnagar, R.P. who found that the
variables n~end. and nenur. were the least susceptible to the
influence of age or INT or both. The investigator has also
arrived at the similasr findings even when the sample pertains
to the teacher trainees who are adults at the moment.
Therefore, perscnality needs can be said to be

independent of the INT levels of the individuals.

4. INT levels and the Perceptions

High, average andvlow INT groups of teacher trainees
hgve more or less similar means in most of the sub-scales
suéh as self, others, children, authority, wbrk, reality and
parents ut in hope scale moderate and low INT groups show
significant difference at .01 level of confidence. The hope
scade under the present study hagfgefined as expectations of
optimistic feelings or as sense of confidence that one will
always play for a satisfying role in future life;\The‘study
has revedaled that average and low INT people have got

significant difference in the hope of success but high and
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average INT groups do not have much difference as regards to
means (21.69, 21,56 with S.Ds. of 8.27 and 5.25). Therefore,

it can be concluded that low INT group dependsmore on hope
situation. In the total perception scores the low INT group has
got high perception mean with a high S.D. as compared to the
high INT group mean and S.D. facts observed, that the lower is
the INT level the higher will be the mean perception Score,

the higher-is the INT level, the more moderate will be the
perception mean.

5. INT levels and performance

No significant difference was found in total perfér-
mance scores in relation to high, average and low INT groups.
It wes surprising to find that the low INT group (N = 113)
hgs got a mean performance of 229.6 which 'is the highest mean
performance as compared to average and high INT groups mean
M = 212,8, S.D. 259.9 and M 207.88 and A.D. 248), The results
obtained are not palaé?le to the investigator but there can be
numerous factors in consideration to interpret the situation.
It might be one of the possibilities that the trainees of
average and low groups of INT might be more motivated to enter
the teaching as a career. Therefore, it can-not be concluded on
the basis of the findings arrived at that higher the INT,
higher would be the performance. In the casé of teacher trainees
low INT group has got high hope and high performance as compared
to the high INT group of teacher trainees.
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6 INT levels and n-Ach.

Between the high and average INT subjects the
difference in n-Ach. scores was found significant at 01
level of confidence. The same results have been arrived at
by Rao, K.S. (1975) for the sample of teacher tralnees of
Madras. The mean scores of high and average INT groups show
a significant difference (fn = 3,32 5.D. 12.2, Ma = 8.74,
SeDs 12.6) 4+ Therefore, it is obvious that the low INT
group has the lowest n-~Ach. mean of sll. It is heartening to
note that the average INT group has the highest n-Ach. mean,
that is, they are the most stimulated and motivated to show

better performance.

7,0

2.1

7.8

INT levels and variable of self report card - Sex,

age, urban/rural residence, qualification,

economic status, experience and religious/liberal

outlook.

Sex: High and average INT groups differ significantly

as regards to sex and the mean difference is significant

at .01 levels, Sane is true for low and high INT groups.

The differences among INT groups exist. due to age also.
High and average groups of INT show significant difference
in age at L1 level of confidence and results are similar
for low and high groups also. .

Entering qualifications also showed éigﬁificant diff erence
in means with the moderate and low INT gfoups at 05 levels
of confidence while the low and high groups show significant

difference in means at .01 level of confidence.
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7¢4 High and low INT groups show significant difference in
economic status also while other groups - high and average
INT groups, average and low INT gmoups do not show
significant difference in their economic status.

7+5 INT levels and experience

Teacher trainees differ markedly as regard to signi-
ficant difference of means between INT levels and experience.
It is observed that high and average INT groups differ signifi-
cantly (.01 level) as regard to teaching experiéﬁce had by.
thems The same is true with the low and high INT groups. The
moderate group does not show any significant difference in
experience gweup with the low INT group.

7.6 INT levels and outlook towards Religion

The outlook of teacher trainees belonging to urban/
rural setting does not show a rigid pattern as regard to their
attitude towards religion being rigid or liberal, Therefore, it
can be concluded that INT is not totally dependent on the

environment but something else also contribute to it.

6.5 SES Components and the 35 variables

SES components included educational, occupational
levels and monthly income of trainees' fathers. So, data have
been analysed-as regard to SES Ay B and C pertaining to

education, occupation and income of the parents from all sources.
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1. SES A and INS

The father's education has a significant difference'in
mean INT of teacher trainees whose parents are illiterate or
are having lower primary education as compared to those whose
parents are having post gradﬁate qualifications, The difference
has been found significant at .05 level of confildence. On the
basis of the results arrived at, it can be safely coneluded
that the education levels of the parents contritute to the
intellectual levels of the children due to better intellectual

environment at home. o

4.2, SES A and Anxiety

The educational level of the parents does not contri-
bute to the anxiety level of the children teo some extent because
the educated parents gre supposed to interpret the situation
independently, which may be related to health, family, peer
group relationship, friéndship, lovey, guilt and shame, physical
and psychological manifestations, success or failure in education,
work, finance and occupation. The results show that the illiterate/
lower primary passed parents' children have higher anxiety level
as compared to the post-graduate and graduates parents' children,
(found at .05 level). It decreases in relation to better educa-
tional environment at home as they provide better facllities to

the trainees, which reduce their anriety state.



5, SES A and performance

The performance of the teacher trainees shows a
significant . dfference with the high and average educated
parents, that;;high and average educated parents' wards
show significant difference at 05 level of confldence and
Sgme is true with the low and high group means of academic
perfomance. It was revealed that trainees belonging to
parents, who are highly educated, achieve less as compared to
the teacher trainees whose parents are illiterate or have only
primary education. This fact is attritutable to the environ-
mental situation, i.e., teacher trainees whose parents are
illiterate strive hard to achieve better so that they may enter
the teaching career to become the bread earner. The individuéls
who belonged to high strata of society might consider as if
this training is imposed upon them from outside.

4,6 SES A and n<Ach. Scores

Teacher tralnees whose parents are highly educated
have got high n-Ach. scores (N = 11l.5, S.D. = 12.4) .as compared to
those trainees whose parents are illiterate (M = 6.59, with S.D.
of 12.5) and the relationship is significant at 01 level of
confidence. The sane relationship weas. found with high and
illiterate groups. The results in the study indicated that
better is the educatibn of the parents, the better will be the
n-Ach. level of the children. This fact is in parlance with the
studies conducted by Rao, K.S. (1975) who also arrived at
similar results. The parents influence the personality of the
child i.e., hobbies, education, lifesstyle and the intellectual
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pursuit and this influencesthe n-Ach. of the individuals. Therefore
it is concluded that the education of the parents and n-Ach¢ level
of the child are related positively. Studies cohducted by Desal
(1270), Mehta (1969), and Chaudhry (1972) supported this finding.
Moss and Kogan (1961) have empirically investigated * *. -. '~ .
that the Ss whose parents were highly educated seemed to have
higher n-Ach. than the4Ss whose parents were low educated.

1.7 SES A and measures of Self Report Card

T+l Sex: Male and female teacher trainees differ markedly as
regard to the educaﬁional level of the parents (found-at .01 level).
This shows that the parents of the male teacher trainees (70.55%)
belong o all the 3 categories whlle most of the teacher trainees!
parents are highly qualified individuals. ‘

7.2 Age: Age also shows a significant difference iy means with all
the possible combinations pertaining to the educational level of

- the parents and has been found significant at .01 level.

7.3 Urban/rural Residence. showsa significant difference as regard
to the educational level of the trainees' parents and is
significant at .C1l level,

7+4 The entering gualifications B.A./B.Sc./B.Com, Mehe/M.8C., /
M.Come.y, when studied in relation to the educational levels of the
parents, 1t was observed that groupings 1/2 and 31/1 and levels,
i.e4y poét graduates « high school and illite%ate and poste-
graduaté‘parents' wards are having significant’difference in means
asdregard to qualifications at 401 level of cénfidence, i.e.y
educated and uneducated parents' wards differ markedly as regard

to entering qualifications.
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7.8-6 Economic 8tatus and Teaching experience of the trainees
show a significant difference in means at .0l level of confidence,
for 3 levels of pa;-ents' educational qualification.

7.7 The trainees whose parents have higher educational
@alificatim do not show‘ any significent difference in their
outlook towards religioms or being libersl in religion while high
and 1lliterate parents of the trainees show significant difference

as regard to their outlook towards religion.

6.5 SES =B-0Occupations practised by the parents of the

Teacher Trainees

8ix types of occupations of the parents resulted into
3 levels SES-PBy SES-Bg, SES~Bg and all the data related to SES-B
have been examined in relation to tﬁese 3 levels. Occupations
classed as gazetted and others categories constituted 19.07%
of the total trainees' parents. Parents who practised elerical/
teacher, headnaster and lecturer constituted 20.55% and
labourer/unskilled, farmer with land and-bus;ness:;;aﬁ 60 .30%
The figures indicate that majority of the subjects cane from low
occupation groupse.

1. SES-B and INS

No significant difference in means of INS was found in
relation to 3 levels of occupation. It is concluded that the
occupation practised by par)ents dosnot contribute significantly

as regard to the INS of the teacher trainees,
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24 SES-B and Anxiety

The tralnees whose parents belong to high moderate and
low occupational groups do not show significant difference in
anxiety scores. Therefore, the anxiety scores of the teacher
trainees are independent of the occupational level.practised

by the trainees! parents.

3. SES-B and E.P.P.S. DIMENSIONS

SES-B occupational level of the parents of the teacher
trainees shows significant differen'ce in means for the categories
change, succorance, order, exhibition, heterosexuglity and
abasement but with rest of the categories no:signifieant
difference in means exisis in relation to 3 levels of occupation.
The results clearly show that dimensions such as n-Ach., n-Aff.,
" n-Mir., n-def., n-intra., n-end., n-dom., n-autg., n-agg, are the
personality variables which do not show significant difference
of means among 3 levels of occupations in thelr all possible

combinations.

4, SES~-B and Self perceptions

The sub-scale self, others, work, hope and the total
perception scores show a significant difference of means at one
level or the other, in relation to different occupational levels.
The level of occupation of parents seem to play a significant
role{ in developing positive perception of hope in the B.Ed.
trainees. This is perhaps due to the climate, the head of the

family generates in:the home where every member of the family
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deeply thinks over its. The first and II Occupation levels show
a significant difference in total perceptions at .01l level.

5 SES=-B Academic Performance

Low occupation groups of trainees have higher mean in
performance at B.Ed. level as compared to the high group level,
It is concluded that the trainees coming from middle and lower
middle classes of society show better academic performance (the
‘ present study sample constitute ofgg% of trainees who belong
to these two classes of society). Therefore, high and low,
moderate and low groups show significant difference of means of

academic performance at .01 and 05 levelsarespectively.

6. SES=B Economic Status

- All the grdups pertaining to 3 levels of occupations
have got significant differences in means of economic status
at 05 and .01 levels of confidence, High and moderate
occupation groups practiseé by the parents of teacher trainees
show a significant difference in mesns as related to SES as
perceived by them, The same is true for low and high groups of
teacher trainees. The moderate group does not show any difference
with low group of‘occupaticns. It is derived that the pérents of
teacher trainees who have low SES, practised low level of \
occupation.

7.00 SES-B and SRC megasures:

7.1 SES~B and Sex

Male/female teacher trainees:
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Male/female teacher trainees' parents differ markedly as
regard to the occupational level of the parents. It was observed
that 81% parents of the trainees have occupations belonging to
farming, teachiﬁg, clerical, skilled, unskilled aré labour
class. Hardly 19% of them belong to the gazetted and other
categories. Most of the girls' parents practised high level

occupations.

7.2 SES-B and Age:

3 levels of occupational groups differ markedly as
regard to the age of the teacher trainees. It is observed that
the groups 2/3 and 3/1 differ markedly as regard to the age
level of the trainees. It is observed that the high and average
groups do no; hQVe mean difference in age, i.€., most of them
are graduates/post graduastes with an age range of 21-25 or below.
It is safer to say that the trainees of this age range are fresh
graduaste/pest graduates. The teacher trainees who hold pass
. classes and compartment, thus belong to higher age range:31-40.
Significance difference of means inrange has been found out at 01

level of confidence;

73 SES-B and Residence

High and average, moderate gnd low, and low and high
occupational groups have got significant ?ifference in meazns regard-
ing urban/rural residence of the trainees. It was observed that
approximately 87% of trainees remain in hostel and their rural

residence influences thelr parents' occupational choice.



744 SES-B_and gaulification

| Entering qualification of the teacher trainees also
shows a difference of means among the 3 levels of occupation.
The higher occupational grbup and moderate one show significant
difference in means of qualification dt .05 level of confidence
while the other groups 2/3 show the significant difference at
01 level. It is concluded that trainees belonging to laboud/
farmer class and the teacher/clerks classes have got a wide gap
in qualification as compared to the qualification of the trainees
belonging to the high occupational group. It is concluded that
nesr about 84% of the trainees have entering qualification as

graduate in arts, science and commerce and 16% of them had

N ;
passed post graduate dca;;geeess. . ’ \
745 . SES-B and Economic Status ~

Levels of economic status perceived by the trainees
and the levels of occiipations practiseé. by their parents showed
a significant idfference of means between /2 and 2/3 groups at
+05 level of confidence, And the group 3/1 shows difference at
01 level, 1.e.y trainees belonging to 3 occupaﬁionallgroups
,of parents have got slignificant difference as regard tq the

economic status of the parents.

7.6 - SES-B and ‘Experience

Teacher trainees belonging to high and average
occupational groups differ markedly in teaching experience from

the low group.



77 SES~B and trainees outlook towards Religion

Teacher tralnees who belonged to educated homes and
whose parents practised high level occupations are liberal in
religious outlook while trainees coming from parents of low

occupation groups are conservative in religion.

6.5 SES-C-Monthly Inc.ome of the parents from all sources

The monthly income of thé parents of the teacher
trainees from all sources have also been studied in relation
to other 35 variables and the relationships of income as High,
moderate and low have been processed to tﬁree gféupkngsJ The

results have been observed with other variables given as under:

1. J SES-C and INS

The different levels of income groups do not have
significant relationship with the INS. Therefore, INT of
teacher trainees, belonging to three levels of incomeydoes
not differ at all. A
2. SES-C and Anxiety

High and low income groups 4o not show significant
difference in anxiety scores tut middle and low income groups
show significant difference at .05 level. It is conecluded that
middle and low income groups tralnees differ markedly as regards
to anxiety level. That mesns low 1income is related;with high
anxiety,'middle.income with low anxiety but highiinpome is
related with moderate anxiety. These results show that due to

anxiety level and low income group, the trainees are able to
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achleve higher as their performance scores also show inerease in
relation to anxiety level.
3. SES~C and E.P.P.S. Dimensions

The high moderate and low income groups of tralnees
do not show significant difference in means and 14 dimensions
such as n-ach., n-aff., n-nure., .;...n-aggression. Only
heterosexuaglity dimension shows a significgnt difference at 05
level between moderate and low grdups of SES-C. It is derived
that all the personality needs are independent of Ke the monthly

income of theparents of the trainees.

4. SES-C and Self-Perception

All these self-perception measures such as self, others,
children, worky reality, parents, hope d not have significant
. relationship with the income level of the parents of the trainees.
Even the total perception scores do not show significant difference

wlith the all possible groupings of the income levels.

5. S8ES=C and‘Acadanic Performance .

Total performance scores of the teacher trzinees do not
show any significant difference in means in relation to high,
moderate groups of income of parents of teacher trainees, i.e.a
academic“performance at B.Ed., level ié indebendent of income

groups., o
6. | SES-C and he-Ach. Scores

TheAsignificant difference of means in n-Ach. sScores

between high and moderate, low and high groups and performance
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scores exist at 05 and 01 levels of confidence. The moderate
and lovw income groups do not show any significant difference in
méans on n=Ach, scores. These results are in consonance with
the study undertasken by Rao, K.S. (1965) who studied the sample
of teacher trainees of Madras. He concluded that higher the
family incame, 'greater is the dgvelcpment of nwAch. in the

children. The present study also supports these facts,

7 SES=-C and Self Report Card Measures

7els Sexs Male and female teacher trainees belonging to
modergte low and low-high income groups differ markedly at 01
lavel of confidence.

7.2 Age also shows a significant difference between 1/2
and /1 groupings of income levels at 01 level of probability.
7+3=4 Urban/rural residence and the entering qualification of
the trainees also show significant difference at .01 and .05~
levels between low and high income group trainees. With other
possible combinétions the difference is not significant.

745 Economic status and income levels differ markedly
and /2 and 3/1 groups show significant difference at .01 and
level while the moderate and low groups of teacher trainees

do not show significant difference 1n their economlc status.
746 Teaching experlence also shows a marked difference as
regaﬁd to income groups had by the trainees, It is observed that
the income groups /2 and 3/1 show significant difference in

teaching experience at 01 level.
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767 The teacher trainees showed difference in their
outlook towards religion. Low and high income groups showed
difference in outlook towards religion .01 level of confidence.

The first 2 groups resemble in their outlook towards.religion.

6.5»1 Perfomance levels and INT

411 the possible groupings of performsnce in combi-
nations do"not show significant difference in imeans of INS at
any level of confidence, i.e.yfor high/low performance,INT is
not oni;f;éctor which may predict the success,outrightly. The
mean difference in INS for high, average and low performance

groups have been observed but these are not significant.

2. Performance levels and Anxiety

Anxiety scores also do not differ significantly in
relation to high-average, average-low, and low-high groups of
performance. It can,:;:oncluded that low performance as related
with high anxiety scores, and mE averagely high performance are

related with moderate anxiety.

3 Perfomance levels and E.P.P.S. Dimensions

The first 14 categories of E.P.P.S. do not show any
significant difference in means with the 3 levels of performance
with all possible combinations. The means for low and high
groups are 14.6 and 11.9 with S.Ds. of 2.6 and 3.00. These
results exist for aggression tralt of personality and the
significant difference between low and high groups of performance
1s observed. 1t is concluded that the perfommance levels are

independent of personality needs.

4. Performance levels and self perception
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High, average and low performance groups do not show
significant difference in means® on different dimensions of SRI.
The self peréeption categorles do not show significant relation-

ship with performance groups.

5. Performance levels and Performance

High, moderate and low performance groups differ
markedly in their mean performance scores. The significant
dif ference in means between the all possible combinations
have been found significant at 01 level of confidence. 1t is
concluded that the high perfommance group has high academic

achievement and low performance groups have low mean achievement.

G Performance levels and n-Ach. Scores

Significent difference in mean sScores of n-ich. do
not exist in relation to 3 levels of performance. The mean
n-Ach. scores for high and low performance groups are 5.72 and
5.11 with S.Ds. of 10.5 and 9.2. Both the means are higher
in magnitude than the average performance groupmfor which the
mean is 4.45 with S.D. of 10.2. n-Ach. Scores have not shown
any significant difference in means of different performance
groups . |

7e Performance levels and SRC Measures

5.7+ 1=7 All the measures such as sex, age, urbanfrural
residence, entering qualifica*&'ions, economics status, teaching
esperience and the attitude of trainees towards religion do
not show significant difference among the 3 levels of perfor-
mance. It shows sheat that these dimensions are not influenced

by the all possible groupings.
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645.1 Ses and INS

Male and female population shows a significant
difference in means of INS at .01l level of confidence. The
fenale trainees have higher mean INS (943.79) than male
trainees (39.7),

2 Sex and Anxiety Scores

Male and female téacher trainees do not show significant
difference in anxiety scores. Their mezsns and S.Ds. are 43.97
and 41.36 with S.Ds. of 15.85 and 15.41. That isy both the sexes

show more or less similar means as regard to anxlety state,

3. Sex and E.P.P.S. Dimensions

Male and female teacher trainees show significant
difference at 1 level of confidence a5 regard to n-nur.,
n-def., n-chg., n-het., ri=agg. Both the sexes show.significant
difference in other dimensions such as n-end., n-aba., at .05
level of confidence. Both the sexes 4o not show significant
defference in personality traits such as n-Ach., n-Aff., n-int.,
n-ordey nesucC., n-exh., n-aut. The personality traits of
magle and female teacher trainees show resemblence on these
variables of E.,P.P.S. The personality needs differ as regard
to both the sexes. Therefore, teacher trainees can become

effective according to their personality make-upe.

4, Sex and Self-Perception

The different dimensions of the perception such as

self, others, children, authority, work, reality, parents,



e s
I

Cﬁ

33

hope and total perception do not show significant sifference
in means in relation to male and female teacher trainees at
any of the recognized levels., Both the Sexes resemble in

their field of perceptions.

5. Sex and Performance

The difference in the performance between male gnd
female teacher trainees is not significaﬁt at any of the levels
of confidence. The performance meang and S5.Ds., fgr both the
sexes are: 212.12, 214.74 and S.D. = 251.61, 243.07
6. Sex and n~Ach. /

The female teacher trainees have higher mean n-ich.
scores than the male teacher trainees and the difference is
significant at 01 level. The means and S.Dgé. are 10,67 and

5.83 with 85.Dss of 13,203 and 11.69. It is concluded that the
female teacher trainees are more motivated than the male
trainees. It may be due to socic-cultural influences and some
of the envirommental factors viz - settling down into marital
status, getting better opportunities for a job. Some of these
and various other ressons may contrilute to higher n-Ach. scores
for thé women trainees.

7+1=5 Sex and Self Report Card Measures

The results show that the male and female teacher
trainees differ markedly as regard to sex at .01 level of
confidence in relation to sex, age, urban/rural residence,
economic status and teaching experience. The teacher trainees
have similar outlook towards religion and significant

difference is not avialsble. Both the sexes also differ as
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as regard to entry level qualification and difference has been
found significant at .05 level,

6.5$7.1 Tegching experience and INS

The teacher tralnees having teaching experience 1-3
years, 4-2 years and 10 years and above showed mean difference
in INS as 41.42, 40.3 and 37.62 with S,Ds. of 10.92, 10.6, and
13.,8. The teacher trainees who have teaching expsrience of more
than 10 years show slight difference in means as compared to
the teacher trainees who have 1-3 years teaching experience but
the differences found for three level in relation to INT
levels have not been found significant. It is not at all

associated with the INT levels of the trainees.

2. Levals of Teaching Experience agnd Anxiety

. Anxlety does not show any sort of significant differe-
nce in means in relation to teaching experience had by the

trainees before entering the B.Ed. class.

3e Levele of teaching experience and E.P.P.S. Dimensions

The E.P.P.S. dimensicns do not show significant
difference in means in most of the dimensions in relation to
teaching experience. However, the personality needs such as
intraception, authority and aggressidn showed significent
difference of means between high and moderate, moderate and low
groupings of teaching experience at .05 level of confidence. In
the categories chg., het.,généJa;g., the moderate or low
groups i.e., trainees having teaching experience below 10 years =

show significant difference in means st .01l level of confidence
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With rest of the personality needs and among all the possible

combinations the significant difference has not been found out.

4e Levels of Teaching Experience and Self-perception

All the dimensions of SRI do not show significant
difference in mean in all the possible combinations pertaining
to -3 levels of teaching experience. Even the total perception
scores also do not show significant difference in means in most
of the combinations of high, moderate and low teaching experience.
Teacher trainees having 3 years of teaching experience and those
4-9 years showed difference with total perception scores at .05
level of probability.,

Se Levels of teaching experience and the performance scores

The significant difference in mean performance scores
in relation to teaching experience has been found in-high, moderate
and low=high groups at .05 and .01 levels of confidence. While
in the moderate and low performance teaching experience groups
no significant difference isavaziable.

6. Level of teaching experience and total experience

The levels of teaching experience and the total
experience had by traineeé show significant difference between
1/2 and 3/1 groupings of teaching experience at .01 level of
confidence while in the moderate‘aﬁdvlow groups such significant
difference is not évﬁilable. |

Te Levels of teaching experience and self report card
measures

The moderate and low groups of teachihg experience teacher
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trainees show,significa.;xt difference in means in sex, age, urban/
rural residence, qualifipation, teaching experience and economic
status at 01 level of confidence. Some relation is true for

groups low and high in relation to sex, age and e:%perience. In
rest.of the groupings such relationship has not been found out.

It can be councluded that the teacher trainees male/female differ-
ing'in age, residence, entering qualifications, eccnomic status and
experience show significant difference in< all the possible group-

ing of high, moderate and low teaching experience.

655.1 Beonomic status and INT scores

Economic status is not related significantly with all
the possible groupings of levels of economic status, i.e., for

INT and its development many other factors contribute a lot,

2. Econonie Status aﬁd Anriety Score:‘:'. .

The moderate and low economic status groups have
significant difference in means in anxiety scores at .05 level
of confidence. The low economic status holders show more

variation in anxiety scores.

2. Levels of economic status arid E.P.P.S. Variables

Most of the dimensions of E.P.P.S. do not show
significant difference in means in relation to all the possible
groups of economic, Status. The possible grou;ginggi §uch as
n;;)deréte and low and low and high economie st;atus groups show
significant difference in n-Ach.; n-aff., and n-suc., at 05

level of confidence, i.e., perception of the economic status
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of the trainees goes vis-a-vis different personality needs,
i.e., the ;trainees belonging. to 3 different economic groups
:show similar méans in most of the personality needs as ‘

measured by E.P P .S.

4. Levels of Economic Status and Self Perception

Dimensions. ,

No sigéificant difference exists in.the self, others,
children, work, hope and parents scale in all their possible
combinations with levels of economic status. This indicated that
the economic séatqs is not significantly related to the
diménsions of S.R.I. hThe significant difference existed in
combinations modergte .and low and low and high for reality

and authority scales at .05 level of cohfidence. T -

5. ‘Levels of economic Status with performance

If higher is the economic status, -the higher would
be the performance, has nrot been proved in the findings of the
pfesent studys Therefore, acadenic performance Qf the teacher
trainhees is not related with the economic status.

6. Levels of Economic Status and n-Ach. Scores.

Teacher trainees belonging to 3 levels of economic
stétus do notqshOW'significant difference in n-Ach, scores.
D% of the teacher traineces belonged to moderate economie
status group and the mean n-Ach. score is' 7.5 with S.D. of
12,5, wvhich differs markedly with the high economic status

group .

T - Levels of Economic 8Status and Self Report Card
Measures :

For the moderate and low groups of economic status,
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significant difference exists as regard to SeX, age,
| residence; entering qnélification, economic status and
exﬁérience at .Ol nad .05 levels of confidence. The teacher
trainees outlook towards religion for this grouping average ‘
16w does not sﬁoﬁ éignificant difference while low énd high
groups of ES differ markedly as regards to sex, ES, and their
outloock towatds religion. It 1s concluded that low ES
trainees are more religious-minded than the high and low ES

status groups.

6+5.1 Urbanfrural residence and INT Scores

The teacher trainees belonging to urban/rural
residence do not show any significant difference in means in
intelligence scores at anyofthe recognized levels of probability,
It is obvlous that the residence of the teacher trainees does
not affect the INT levels of the individuals.

2, Urban/Rural residence and anxiety scores

Significant difference has not been found out between
the anxiety scores and rural/urban residence. The means, for the
2 groups are 43.39 (N = 423 and 42,76 (N.= 185) with S.Ds.
of 15.5 and 16.2, "

3. Urben/rural residence and E.P.P.S. Dimensions

Teacher trainees can not_be differentiated for the
various personality needs had by them on the basis of rural/
urban residence, i.e,, teacher trainees do not differ signifi-

cantiy as regard to personality needs.,
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4. ‘Rural/Urban residence and Self Perception Measures

. ~ The self has.been perceived significantly higher by
" the city dewellers than those having rural residence. The
teacher frainees having rural/urban residence differ(in thelr
perception of self and the relationship'is significant at .05
level of probability. However, the total perception of rural/
urban tralnees show a significant difference in means at .05

level of confidence.

5. Urban/rural residence with total performance

The results show that urban trainees are more moti-
vated (M = 1o.oa,is.D. 12,74) than the teacher trainees belong-
ing to rural residence (M = 60,05 and S.D. 11.98) 4 The signifi-
cant difference in means between the 2 groups ha;rlbeen found
sigaifieant at .01 level ( t = 3,698). This is to conclude that
urban teacher trainees score higher on n-Ach. test than the
rural teacher trainees. The findings of the present study are
very much akiq to the findings of Rap, K.S5.(1975) who studied
naAchs of rural .and urban teacher trainees of Madras (Urban‘

M = 5.43, S.D. 4.46; rural M = 3.99, S.D. 4.14, t value 3.26)
7 Urbapn/rural residence and the Self Report Card

Measures

Teacher trainees having rural/urban residence show
significent difference in means in relation to Self Report
Card measures: Sex, age, rural/urban residence and entering

qualification, economic status and teaching experience. But
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they did not show significant difference in means as regard

to their outlook towards religion etc.

64541 Traditional/Modern family and INT Scores

The trainees belonging to traditional-illiterate/
modern-literate fanilies do not show sigﬁificant difference in
means at any of the levels of probability, i.e., intelligence
score means for both types of trainees are more or less similar.
It can be concluded that development of INT of teacher trailnees
has got nothing to do with the nature of the family of the
fanily as traditional/modern.

2. Traditional/Modern families and the anxiety scores

- Traditional/Modern families do not show significant
difference in means at any of the levels of confidence. Their
means are 44.0 and 41.59 with S.D.s of 15,6 and 16.1, i.e.,
both the groups show slight difference in means but they are
not significant. X
3. Traditional/Modern families and 15 dimensions

of B.P.P.S.

The traditional and modern families do mot show signi-
ficant difference in means on 14 dimensions of E.P.P.S.,'i.e.,
teacher trainees belonging to traditional/modern have more or
less similar personality needs but for the category n-nur.
both the categories differ narkedly and the difference is
significant a2t 01 level of confidence,

4, Traditional Modern family and Self Perceptions

Tralnees belonging to traditional and modern fagnilies
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do not differ significantly. 4@ ‘The tralnees under study
Sagnple belong to lower and middle class families and-§8%

of thelr parents are engaged in‘égriculture. However 67.6%

of them possess modern outlook, that 1s, they being educatéd

do not believe in traditional practices. Naturally, their per-
ceptions have shown changed trend. Even they are traditionsl in
tﬁeir origin -~ being ruralities, agriculturists: and occupying
a lower and middle class economics status(99%) and believe in
religion (66%) but still they have perceptions which are very

much agkin to the modern living conditions.

5. Traditional/Modern family snd total performance

The teacher trainees belonging to traditional and
modern familieé do not show significant difference in total
performance scorecs, This clearly indicates that modern families
do not contribute'significantly to performance due to extra-
facilities avallable to them. However the difference in the mean
performance has - been observed (M = 191.57 and 223.538) but the
significant difference has not found statistically.

6. Traditional/Modern fanilies and n-Ach.

It is concluded that the modern homes have not
contrituted significantly towards the higher mean value‘of
nwAch, scores. Trainees from traditional/modgrn homes do v
not show significant difference of means in n;Ach. scores at
any of the levels of significance. However, the trainees belong-
ing to modern homes have a little higher mean than that of the
traditional fanilies. | :



bt

42

7; Traditional/modern fanilies and the Self Report

Card Measures

Trainees belonging to traditional and modern families
exhibit significant difference in means as regard to.sex, age,
urban/rural residence, entry qualification, economic status as
percelved by them, teaching experience before jolning B.Ed.
course and their outlook towards religion at .01 level of confi-
dence. The trainees of traditional families hgve higher mean
age and teaching experience in years as compared to Ihetunodern
families. In dimensions such as sex, urban/rural residence,
qualification, economic status and liberal outlook towards
religion, the trainees belonging to modern homes excel in means

then the traditional one's.

64541 Religious/Liberal outlook and the INT Scores

Pignificant difference in means does nét exist
between the religious and liberal outlook of trainees and the
INT scores. The means for 2 groups are 40.75 and 41.16 with S5.Ds.
of 11.2 and 10.3. It is concluded that religious feelings do not
show much impact on the 'INT levels of the individuals.

2. Relig_ious/li\beral outlook and the anxiety scores

The study has not revealed any significant difference
between tljxe outlook of trainees towards religion and anxiety
scores but means .differ slightly for these 2 groups (M = 43.73,
42.12). It is to write that religion is not giving any significant
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differencé in anxiety scores Between the means for religious

and llberal in religion groups. .

3. _ Religious and Liberal outlook and E.P.P.S. Dimensions

Teacher trainees having religious and liberal outlock
do not have significant difference in means in all the categories
of E.P.P;S. It is to conclude -that the teacher trainees do not
differ significantly on personality needs due to religioh. One of
the supporting effects for such results is that 80% of trainees
have got rural base.and belong to lower and middle clgss of
fanilies. Therefore, perssnality needs of the trainees on these

2 groupings do not show significant differeénce.

4, Bﬂligious/Liberai outlock and self perception measures

The teacher trainees of these 2 groups do not show
significant difference in means as regard to self, others,
children, authority, work, reality, parénté and the total
perception of the individual but in the hope scale trainees of
both the groups religious and liberal show a significant diffe-
rence in means at 05 level of confidence. It is to conclude that

1tAs every-body's right to hope for the future.

Se Religious/Libersl outlook and the total performance

No significant difference in means exists for teacher
trainees having religious/liberal outlook towards life situa-

tions at .05 or 01l level of confidence. HOwever, trainees having



Q-‘“
&

oJ
&

44

religious outlook on higher mesn for the performance (N = 219.15
with S.D. 250.68) then that of the trainees having liberal out-
look (N = 21.6 with S.D. 246.9), However, the difference means
has been observed but it is not significant statistically.

6. Religious/Liberal Outlook and n-Ach.

The significant difference in means between religious/
liberal outlook and n-Ach. does not exist at any of the levels of
confidence, 1.6+, both the groups show more or less similar
means ( Mp = 7.236 and Yy, = 7.294) ( S.Ds. are 12.59 and 11.89)
74 Religious/Liberal outlook and Self Report Card

Megsures

Entry qualification, economic status ar{d religious
and liberal outlook of the tralnees have significant difference
in means for thése 2 gréupings while other categories such as
sex, age, urban/rural residence and teaching experience do not
show significanﬁ difference at any of the levels. It is to
conclude that these 2 groups show similar behaviour on these
measures; sex, age, urban/rural residence and teaching
experience,

6.5,1 n=Ach. and INT scores.

A High « average and high-low, groupings of n-Ach. levels
show a significant difference in means with INT scores at .0l
and .05 levels of confidence. The moderate and low groups. of
n-Ach. level do not show signifiesnt difference in relation to

INS. These results of the investigator are supported by the findings
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of Lekhia (1971), Pathak (1973) who found the similar results.
It éan be concluded that high-low achievement motivation level

tralnees dszer markedly in relation to INS.

2. n-Ach. and An31ety scores

~ Three n-Ach. levels of the trainees do not show the
significant difference between the meaﬁs 1ﬁ “relation to anx;ety
scores, i.e., high, modergte and low n.Ach. levels of the'teacher
trainees are having mean anxiety scores as more or less similar
1.e.,marked difference 1n anx1ety scores as regard to 3 levels
of n~Ache. have not been found out. It can be safely concluded
that high n-Ach. with high anxiety and low .n-Ach. ‘with low
anxiety are not pgssible; These findings are very much akin

to the findings arrived at by the previous researchers.

3. " n-Ach. Levels: INT, Anxiety and Risketaking

Behaviour

On the basis of the results arrived at in relation
to INT, performance and anxlety scores, it 1s concluded that
significant difference in means exists in INS in relation
.to 3 levels of INT and high-moderate and low-high groupings
-of n-Ach. showed a significant difference in means at .0l
level of confidence. So, it cen be safely concluded that if
higher is the n-Ach., higher would be the INT and risk-tak;ng
behaveur behaviour of the t;ainees and vice-versa. As the anxiety
scores do not show significant difference in Qeans in relation
to 3 levels of INT, However, high n-Ach. shéwﬁ a slight diffe-
rence in mean anxiety scores when comapred to the low n-Ach.

level group.
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So is the case of teacher trainees in particular and
other samples in general. The following results can be arrived at:
1. Higher n-Ach. would lead to higher risk-taking behaviour

and weak anxlety state.

2 Low n~Ach. is related with low INT level, low riske

%aking behaviour and moderagte anxiety.

4, n-Ach. Levels and E.P.P.S. Dimensions

The n-Ach. messured by E.P.P.S. and achievement mo;i-
mation measufed by Mehta's test show é significant difference in
means at .05 level of confidence between high and average‘motir
vation groups « The teacher trainees whose level of n-Ach, is high
or moderate showed a significant difference in heferosexual
behaviour at .05 level of confidencey 1.esy trainees with high
motivation are less in heterosexual needs and vice-versa.
Moderate-low and low-high groups of n-Ach. show significant
difference as regard to n-end. and differ significantly at .05
and «01 levels of confidence. It is to conclude that high and
average motivated groups show a similar behaviour 1n n-ende, l.€.,
the& do not differ markedly. Similarly, the personality need
deference, 1.e+y to get suggestions from others, to find out
what others think and to follow instruction and do what is
expected, show a significant difference at ,05 level of proba-
bility between the low and high n-Achs groups. Similarly, both the
grqﬁps‘differ in heterosexuality alse, i.e., low n-Ach. group
trainees have higher sexuality means thén the higher n-Ach.
group trainees and’the difference has been found significant at

05 level of confidence. Other categories such as n-af'fey N-DUTe,
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n-intsy n-chgs, n~ords, n~s5ucCsy Nwexh,y N-doMe, D~atta,
n-abas, and n-aggsy 4o not show any significant difference

with all the possible groups of n-Ach. level,

5+ n-Ach. levels and Self-perception measures

Authority and work scales show a significant differe-
nce in means at .05 level of’confidence-when compared to the low
and high n-Acﬁ., levels, i.e.,tgacher'trainees wvho have high
and low n-Ach., differ significantly as regard to authority
and work’scaleé but with rest of the categories such as self,
others, children, reality, parents, hope and the total percep-
tion Score in all the possible groupings of high, average and
low n-Ach. levels, the Ss have not :shown significant difference

in means »

6. n=Ach, level and total performance.

| - High~average and low=-high n-Ach, levels differ
significantly as regard to their means for total performance at
#0565 level and .01 levels of confidence. It can be concluded ’
that high n-Ache. level has got - high pefformanee scores and low
n-Ach. level has got a low performance scores- ' |

7 n-Ach. levels and Motivation scores.

High-moderate and low/high groupings of n-Ach.
level differ significantly in n-Ach. scores at 01 level of
probability. It can be concluded that high and low levels of
n-Ach. differ markedly as regard to n-Ach. means scores (M =é23.64,
' and M.= -3,5) '
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8. Levels of n-~Ach., and different measSures-of Self-

Report Card.

No significancéfdifference’has been found éut in
these levels and different age range of teacher trainees. It is
concluded that age has got no influence on the n-Ach. levels
of teacher trainees. Urban/rural fesidence has shown a signi-
ficant difference in mesans in relation to high/average and low/
high gorupings of n-Ach. at 01 level and .05 levels of
probability, i.e., the urban subjects score significantly higher
in n~Ach. mean than the rural people.

The teacher trainees glso differ as reggrd to the
quantum, of entry quaglifications to B.Ed. course. The results
have revgaled that high and moderate groupings of n-Ach. show l
significant ! difference in means as regard Fo qualification,
i.esy both high and average groups of trainees differ markedly
as regards to qualification level. Economic status shows a
significan§ difference at .05 1eve1.but only in average~low and
low=high groups of n-Ach. of the trainges. The high and average
n-Ach. grouping does not show significant difference in means as
regard to economic status of the parents as perceived by the
trainees. , 4 _

No significant difference in outlodg towards religion
or liberal in religion has been found in relation to the levels
of ne~Ach. It iszgcnclude that traénees having high, moderate
and low n-Ach.. do not show signifieant difference in outlodk as

regard to religion.



)

49 828
" PART B :

Resﬁlts related to Intercorrelgtional Matrii as

regard to 12 Independent and 35 dependent variables:

The results related to intercorrelation Matrix ( 35 x 35)
are being summarized below. It is to observe that among the
known correlates, relationship found was in varying degrees. In
the present study the n-Ach,, self perception, personal preference,
anxiety, risketaking behaviour and other correlates have been
studied in relation to INT, SES and perfommance of prospective
secondary school teachers of Orissa. This sectlon deals with ,
‘the intercorrelation of these variables and inter-correlation
of n-Ach.y personal preference,ranxiety and INT scores with the
total performanced of the trainees. The intercorrelations
among these 35 variables have been computed in all possible
combinations in relation to one another, chowing correlational
effects. The scheme for correlational valueswith different

variables are bing being given as under:

1. Motivation with 34 other combinations

2e- Self perception with other 34 dimensions

3. Anxiety with other 34 combinations

4., Intelligence with other 34 canbinations

?; '\ Performance with other 34 combinatidns _

G 15 x 15 correlational matrix of E.P.P.S. dimensions
Te 9 x 9 correlational matrix of EFRIR+ self perception

measure and total perception scores.
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64641400 Correlation between n-Ach., and other varliables:

~

1. Correlation between nwich. and INT scores

The correlation between n-Ach. and INT scores is
positive but not significant, but the results obtained in the
present studycuw,in parlance with the results of the studaﬁ&
made by other researchéé. Robinson (1961) and others found
that n-Ach. is corrélated with the INS at about 0.4..

2. ~ Correlation between n-Ach. and anxiety scores is ,
negative and is not significant at any of the levels of confi- ‘
dences The magnitude of correlation betweenlthese 2 variables

is -0.03..It is to conclude-if there is high anxiety, there
would be low n-Ach. and vice-vefsa.

3. The differénf correlations worked out for different
dimensions of E.P.P.S. in relation to n.Ach. scores show signi-
ficent relationship at .05 level for n-Ach. and for rest of the
needs significant relationship does not exist. The magnitude

of correlation varies from -0.03 to +0.04. With heterosexuality
n=Ach. scores show.completely negligible correlation. It is
observed that n-Ach. and some of the persongzlity needs go together
while others are negatively correlated. But for 14 dimensions
the correlation values are not significant.

4, " n=Ach. and the perception of the trainees towards the
self 1s negatlvely correlated and the magnitude for the relatlon-
ship is -0.,01 which is nét 51gn1ficant at any of the 1evels

of confidence. The results of the present findings are quite

contrary to the findings arrived at by Rao., K.S.who found

%
H
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a posi;ive significant éorrelation between these 2 dimensions.
The correlation between n-Ach. and others scale has‘
been founﬁ out to be 0.04 but it is not significant« The sazme
is true for n-Ach. and children, work, parents, hope and the
total perception scores and the coefficient of correlation
varies from 0.01 to 0.04, 1.e., all the correlational values
related with the SRI within this range are insignificant.
n-Ach. scores show completely negligible correlation with the
authority scale, i.e., both types of scores are independent of
each other. Reality scale 1is négatively correlated with the
n-Ach. scores and coefficient of correlation is ~0.0l. In
nutshell, it can be concluded that individuals with high n-AaAch.
tend to have a better self-image than those with low n-AcQ.

But the results of the present study could not show similar findings

5. The relationship between n-Achf and total performance
was found significant at 0.01 level of confideﬁce. The co-
efficient of corrglation is 0.16. This shows that individuals
with high n-Ach, are high in total performance. Therefore, the
results provide a practical implication for the selection of
B.Ed. trainees at the time of selection. The n-Ach. test results
can prove helpful as regard to the prediction of success at the '
B.Eds training progranmme on the basis of the high/low n-Ach.

sSCOores,

6. Mgle and female teacher trainees show significant

relétionship of high order with n-Ach, scores and coefficient
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of correlation isA0.2 and it is significant at .Oi level of
confideﬁce. If can be conciuded that sexes differ markedly
as regard to n-Ach. level. o ‘ B

Age shows a negétive relationship with n-Ach. and the
co-efficient of correlation is -0.05,

Urban/rural residence shows a positive correlation of
high order with n-Ach. and the relationship is significant at
0.01 level. | |

‘ _ Qualifications and n-Ach. also show a highly significant
relationéhip at 01 level of confidence. The coefficient or
correlation is 0.10, i.e.;the n.Ach, scores and the qualifications
of the trainess show a positive relationship which is significant.

Eeonomic status and n-Ach. of the trainees are also
significnatly related. The coefficlent, of correlation is 0.12
and 1s significant at .01 level. “

Teaching experience and n-~Ach. Scores are negativelyv
correlated and the coefficient of correlation is =0,09 and level
of significance is .0l. It can be concluded that more the
experience the trainees have, the less wuld be the n-Ach., 1if
high is the n~Ach., low would be the teaching experience.

No correlation exists between n-Ach. and optlook of
traipeés towards religion. This shows that high n-Ach. is
not at all effective for creating a better outlook toward
religion.

64642 Correlation between self perception scores and

other varigbles

1.  Self Perception Scores and INT scores are positively
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correlated and sre found significant at .05 level of confidence,
The magnitude of correlation is 0.07. It can be concluded that
if high is the INT, high would be the self perception of the
individugls, if INT is low, low would be the self perception

of the individual. |

2. . Anxiety and self Perception are positivelyrelated

(r = 0.09) at 01 level of confidence.

. 3.1 . éelf pe&cpptiqns and n-Ach. Scores as measured by
E.P;P.S. show a positive high correlation (r 1 0.10), which is
significant at +01 level of confidence,

’

3.2 ‘ n-affiliafién and éelf pércept?on écores show negative
correlation, l.e., if perception is high, n-aff. is low or
vicg-versa. ﬁ '

3.3 Nurturandé shows positive correlation with self
r,perception{ ?het@agnitude of éorrelation is 0+04. The relation-
ship betweeﬁ%%%éi}é}iables is positive, but not significant.

34 Saﬁe is true for n-defggrence and total percebtion

(r 2 0.02)e '

2.3.5 Self perception‘écores and n-intraception of the
trainees show a positive relationship between them. The
coefficient of correlation found is 0.05 ana is not found
significant at .05 or .01 level of confidence. |
3.6=7 n-Change and Self Perception and n-order and self

perception show positive correlation of the magnitude 0.082
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and 0.03. Both the correlations are not significant.

3.8 n-Sucecorance and Self Perception are negatively
corelated. The coeffictent of correlation is =0.07 and is
significant at .05 level of confidence. It can be concluded

that if perception is high, succorance is low and vice-versa.

3¢9 Self’perception and n-end, are pﬁsitively correlated
and the magnitude of correlation is 0.06 but value fognd is not
significant.

C3.10 Self perception and n-exh. show a negative correlatioﬁ
which is highly significant at .01 level of confidence. The

. magnitiade of correlation is -0.10.

3.11 The self perception and n-dom. show a positive relation-
ship of magnitude 0.03 but it is not significant.

3,12  Self perception and heterosexuality need are negatively
correlated and the magnitude ;ls -0;02. This shows that the total
percepticn of the individual and the trait of heretosexuality
show reverse relationship. It can be concluded that if high

e?

is the perception, low is the heterosexual nm is the
Sty Ranatu] —

perceptions 1T High is the heterosexual need,

3,13 Self perception and n-aut. show a negative correlation

of the magnitude -0.13 and is significant at 01 level of

confidence. ‘

3.14 Sglf‘perceptioxi scores and n-aba, show a completely

negligible correlation. Therefore, abasement is related with

.the person's concerns tc feel guilty when one does something
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wrong, accepts blame when the things do not go right, to feel
personal pain and misery suffered does more good than hamm

etc. However these varisbles are not at all related.

3.15  Self perception and n-agg. show a significant correls-
tion., The magnitude of the same is 0.08 which is significant at
01 level,

!

4, 1~9  All the dimensions of SRI: self, Yothers, children,
anthority, work, reality, parents and hope show g significant
relationship at «01 level of confidence with total self perception
scores. The magnitude of ceorrelations very from 0.30 to 0.60.
Correlations are highly significant. '

5.00 Self perceptions aznd performance also show highly
significant relztionship at .Oi level énd the magnitude of
relationship 0.12, i.es., if high is the perception, high would

be the performance and vice~versaa

6. n-ich. and self perception scores show a positive
relationshi® ( r = 0.04) which is not significant.

7.1-7 Entry qualifications and the self perception scores:
sTe highly related and they are significant at .01 level. Sex,
economic status and outlook of trainees toward religion show a
positive relationship with self-perception scores and the
magnitude of correlation varies from 0.1 to 0.05. It is to
observe that age a=nd self perception Scores show completely
negligiﬁié‘correlation while teaching experienée and.self percep-
tion scores are'negativeiy correlated. These relationships are not

significant at any of the recognized level.
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6.6.3 ‘Correlation between anxiety scores and other varigbles:

Correlation of anxlety and INT scores are positively
correlated and the coefficient of correlation is 0.04 which is
not significant at any of the levels of confidence.

3; . Anxiety and n-iAch. as measured by BE.P.P.S. are negatively
correlated and value is significant at .01 level of cenfidence.
The magnitude of eorrelation is -0409.

3, Correlation between anxiety and other E.P.P.S.
dimensions such as n~aff., n-nur., n-aggey, shew-a positiQe
correlation ranginé from C.03 to 0,04. Some of the dimensions
show completely negligible correlation with anxiety and they

are: n-def., n-int., n-chg., n-ord~-, nesuc. The other dimensions
which shows negative correlation are n-aba., n-éom. - n=-dominance
is significant with anxlety at .01 level of confidence, and shows
a negative correlation. n~endurance an&-nnexhibition:igﬂhetero-
Sexuality are positively correlated and show significant relatign-
ship at .01 level of confidence. The magnitude of correlation
varies from 0.01 to 0.07. o

‘ 4;0 ‘ -SRI dimensions also show varying natd?e of relationship
with anxiety scores. Completely negligible correlation has been
foaind with self and other scaleé. Anxlety finds negative
correlation with work, asuthority and‘parents scales. Qut of these
three, the first two are significant at 01 and .05 levels of
confidence. The hope scale is negatively éorrelated with anxiety
and the magnitude of correlation is =0.04.
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5.0 Performance scores are positively correlated with
anxiety scores but the relationship i€ not significant at any
of the levels of conffdénce. It clearly reflects that anxiety
has got a significant contribution as regard to perfomance
level; but in general, significant relationship in the present
study has pot heen found out. , ’
6. n-Ach. scores and anxiety are negaéively correlated and
magnitude of correlation is -0.03. Therefore, it can be concluded
that anxiety shows é negative correlation of low level with n-Ach.
T Sex and anxiety afe positively correlated and signifi-
cant relationsnip has been found at .05 level of confidence.

Age and outlook of trainees toward religion ére positively
correlated with anxiety and the magnitude of correlation is from
0402 to 0.03. Qualifications show highly significant relationship
(,01 level) with anxiety scores.

Urban/rural residence and the economic status seem to
be negatively correlated and the magnitude of correlation variés
from =0.01 to =0.02. )

Other variables - age, urban/rural residence, economic

status and outlook toward religion are either positively or

ﬁegatively correlated,

6.6.4.00 The Correlation INS and other varisbles:

B The correlation between- INT scores and n-Ach. scores
are positively correlated and magnitude of correlatioﬁ is 0.04,
The corrleation is not significant at .05 and .0l levels of

confidence..
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2, The E.P.P.S. dimensions have been studied in relation
to intelligence. It is observed that n-Ach. and affiliation
- categories show negative correlation ranging from «0.01 to
-0.04. It can-be concluded that n-Ach. and n-affiliation
categories show negative correlation. n-Nurturance shows a
significant relationship at .05 level with INT scores.
Similarly, intraception and succorance show a significant
relationship at .01 level of confidence. éhe magnitude of
correlgtioﬁ in both the'Casegfgéund to be O.1. INT shows
completely negligiblé correlation with n-ord., ®-end., and
n-exhe., i.e.; all these traits of personality do not go well
© with INS. INT and heteroséiality and sbasement show significant
correlation at .05 level of confidence and the magnitude of
correlation is 0.07 and 0.08.

, INT and antonomy show a negative correlation of
nagnitude -0,01« This shows that INT scores has got a tricky-
effect on different personality needs.

Aggression also shows significant corrékation with
INS and the level of confidence is 0.01 and magnitude found
is 0.09.
3e 'Self perception measures : chiidren and parents scales
show a positive relationshiﬁ with INS and the coefficient of
correlgtion vary from 0.02 to 0.03; and are not found
significant at any of the’levels.

INT is negatively correlated with others, anthority,
work and hope scgless The hgpeAscale shows negative correlation
which is significant at 0.01 level. Similarly, total perception
scores show significant relationship at 05 level with intelli-

gence scores,
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4, Correlation of INT scores and performance has been
found negative and the magnitude of‘correlation is -0.04,
However, thg results are contrary to the already established
norﬁs. Many factors can be attribﬁtéd to such a relationship,
may be that bright students are not at all attracted £o07: the
teaching’career} It is one of the convictions of the investi-
gator that the results arrived at may differ with a different
type of sample of~§he study. This relationship needs further
testing by some future researcher.
S ... N=Ach. and INS are pg§itively correlated and the
magnitude of correlation is 0.66. These results are in
~ consonance with the results of other studies.
6. Sex and entering qualificatlons shew a significant
relationship with INS and the co-efficient of correlgtion is
0.17 and O.14. No correlagtion has been found between the place
of residence and INS, i.e. the rural/urban setting is not
related in any way with the development of INT scores.
Egperience is negatively correlated with the INT and
xthe coefficient of correlation is -0.07, showing significance
at 05 level. Economic status and outlook toward religion are
'positively related but relationshib'is not significant. It can
be safely concluded that sex and qualifications are positively
correlated with INT and the ;elationship is signifieant at .01
level of confidence. Age is also correlated but negatively and

is significant at 0.01 level.
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66,500 Correlation between Performance Scores and other

Variables
1. Performance and INS éhow a negative correlation which
is not significant and INS show a negative correlation which
is not significant at any of the levels of confidence. These
results need to be verified again for the sample of teacher
trainees by future researchers.
2. Performance scores and anxiety show a positive cofrelation
and the magnitude found is 0.06 which is not significant at any of
the levels of confi@ence.
3. Performance and E.P.P.S. dimensions show a varied type
of relationship. Five needs out of 15 show negative relationship
while others are positively related and show significant relation-
ship. The personality needs - nur., int., suc., end., het., aut.,
aba.y  and agg., show g significant relationship with performance
scores at .0l level. Their coefficients of correiation vary from
0.09 to 0.2, The needs which are négatively correlgted are hetero-
sexuality, autonomy and aggression. n;Ach. and deference needs are
positively related with the perfomance scores. Same is the case
with n-dominsnce but it is significant at .05 level. n-change does
not show any relationship with the performance scores. It can
be concluded that fhe personality needs of the teacher trainees
show a favourable trend when correlated with the performance scores
achieved by j:hem a{t the B.Ed. level. )
4, Performance scores are related with the other's and

children scales positively and coefficient of correlation has
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been found as 0.1 and 0.1l which are significant at 0.01
‘1ével of cohfidence. The self, authority, work, reglity and
parents? scale show a positive correlation with the perfor-
mance scores and the maggnitude of cerrelations varies from
‘0.02 to 0404, It can be concluded that self, work, authority,
Teality and parents’ percpptions:ﬁad by the trainees show
positive relationship with performance, but not signiflcant
one. However; tﬁe total pércepticn~score and the hope scale
show positive relationship with the performénée scores which
are significant at .01 level of confidence.

It can be concluded that the self perception of the
teache? trainees iS‘positively'related with the perfonmaﬁce
at the B.Ed. level. _
5, Performance and n-Ach. scores show a significant
relationship at .01 level of confidence and the&fnagnit{me of
‘correlation is 0.16;i.e.y performance is positively correiated
with n-Ach. of the individuals. _
6. A1l the dimensions - Sex, age, urban/rural residence, .
qualifications experience and outlock of trainees toward
religion show s positive relationship “with performance score.
CoeBficient of correlation shows highlf éignificant relationship
of performance w1th age, entering gualification and teachlng
experience of 01l level of confidence and the coefficient of
corfcelation vary from Q.10 to 0.17. The outlook of trainees
toward religion and the residence had by them also show positive
correlation‘ranging from 0.02 to 0.03 but th;ase éoefficients

are not significant.
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6 +6 46 Inter correlation’ matrix ( 15 x 15) of E.P.P.S.

Dimensions.

Inter correlatioﬂ matrix has provided the correla-

tional values with dig&ferent personaliﬁy needs 6f the teacher
“trainees. The results arrived at ab¥ n.agg. is neéat1Vely
correlated with n.nurturance, h.def., n.int., n-chg., n-ord.,
and correlations found are signifiecant aanées-£a9m~9 at L1
level of coﬁfidence. The magnitude of correlation ranges
from -0;1 to -0+7. Aggression also shows positive and signi-
. ficant relationship at .61 level with n-Ache., n-Aff.,, and n-gbt.
With other dimensions such as suc., exh., doms., and aut.
positive relationships have been fﬁund oqt. Intracepfion need
ghows no rélat;onship of completely negligible relationship
with n-Ach. p-aff., and n-def., Same is twue lor n-chg.
dimension:. which also shows zero correlation for def. and int.

) Endurance 1875150 the ﬁersonality need which shows
negligible corre;ation with n-sch., n-pur., n.def., n.int.,
n-chg., n-ord., while with affiliation and succorance pbsitivé
and negative relationshipShave been found which are significant,
The sub-scales such as dom. het.y aut., abae.y and agge, have"
been able to show positivé@or neéatiQéWS;gnificant correlation
with other subscales. it shows that E.P.P.S. could measure the
Pe;sénality needs of the trainees. ‘
6.6.7 Results reiated with'infercorrelational matrix

(9x 2) of SRI

The differerit self perception sub-scszles have shown

inter-intra correlations and all the combinations worked out
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have been able to assess the sélf perception of teacher
trainees as regard to seli}, others, children, authority,

work, reality, parents and h;pe sub-scales. The matrix shows—
correlational values found out are significant in 36

possible combinations at .01l level of confidence. The

magnitude ogfcorrelation varies from 0.09 to 0.42

6.7 Results related with the prediction equations:

The 35 eriterion variables were subjected to’linear
relationship betwees with the 12 independent variables and
the results showed that the variagbles intelligencgj
n heterosexuality, performmance, motivation, sex, age, urban/‘ ‘
rural residence, qualif;cations, economic. status, experience and
outlook of trainees towards religion are statistically
significanty i.e., the 12 1ndependentwariables explain the
above dependent variablese. Rest of the criterion variables
such as anxiety, 14 dimensions of E.P.P.S., 9 dimensions of '
Self perception have not been found significant as regard to
their predictive value, i.e.7the independent variables

could not explain these 24 criterion variables.
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648 SUGGESTIONS

Education is a potential instrument of social change
and, thergfore, it can do man& things as rega?dzgga}he change
in the soecial structure of the society by providing adequate
developments in the field of commerce, indugtry, educ;tional
development, social-cultural heritage and helping people
to adopt modérnization and western effects related to healthful
‘living. This will not be possible unless we are agble to attract
ample supply of effective tegdheré fo our schools. If this
situation is tackled, the likelihood of attaining desirable
educational objectives will be substential. On the other hand,
if the teachers are lncompotent or misfits, excellent material,
resources in the form of buildings, equipment and text books are
likely to be ineffective if not wasted. Yet, in spite of
universal recognition of the importance of the teacher, relatively
little progress has been made in defining "good teaching" or in
specifying the distinguishing characteristics of competent
teachers, Personal decisions are constantly being made by teachers
education institutions in adnitting students and admninistrators
in selecting and éducating teacher trainees but there 1s little
agreement about the relative lmportance of qualifications such
as n-Ach., self-perceptions, personal preferences,intelligence level,
formal education, their social psychological adjustment, interesty
their background effects and various personal and social character-
istics but in practice, it is/obserﬁed, that teaching is a poomman's

career that is why highly intelligent and able young men are not
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attracted towards it. Moreover, the social status of the teacher
has been under-rated through the past years which has also
added to fury to the total situation, thereby, lowering down
the educational standards. If the social staWd
to teacher by decent pay and other benefits like social Secu;ity
and other related benefits sé that they may work as incentives
for the teacher community in particular and other peopke in
genersl, it might be one of thé possibilities that the able and
highly intelligent people ma& feel to undertake teaching as a
career and, therefore, thé educational system itself may show
improvement. What should be the\criteitoﬁ for the selection of
caﬁdidafes to undergo teacher training programme? What type of
teacher educatioézggéﬁrovidéﬂg What should be the duration of -
course? All these guestions need a jﬁdicious answer. Even from
the American scence, the importance of Selécting right type
of people for teacher training programmes ﬁas been observed. In
the ﬁmrds of Bagley: I do not hesitate to say that if three-fourths
of the time, energy and money sSpent during the past 15 years
in carrying through elaborate programmes of curriculum revision
had been spent in a determined effort to raise the standards of
selecting and training teachers, a far more significant contri-
butign would have been made to the improvement of American-
educationi"

The esteem with which the public regards teaching
depends upon the regard it holds for the individual members,
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their personal and intellectual qualities and the quality of
their service. Therefore, we should be concerned with the

type of candidates who are admitted to teacher education insti-
tutions, the kind of preparation given to those who are selected
and the method of introduction into the classroom of those who
complete their preparation programmes. We have examples before us
of similar concern on the part of other professions. Physicians are
very much interestéd in the type of candidates admitted to medical
colleges and engineers are interested as regard to students of
engineering, in the quaiity of preparation provided by medical
and engineering colleges and in how young doctors and engineers
are agssisted in sécuring satisfactory employment 1ater-on. Same
situations hold good for other. jobs also. Therefore, many
educationists believe that the besie approach to the improvement
of teacher education ss g process, improvement of class room
instructions and the achievement of higher quality educsation
generally should be'coﬁcerned with more careful attention to

-the identificagtion and seléctive adnission of teacher education
students. To some extent the present study in had has been

able to answer some of these related issues-identification,
selection and tralning of teachers in the state of Orissa. As

we know teacher's personality and his behaviour in the c¢lass-
room, his style of teaching and talking, his agetions and all
what he doeg)influences the students, therefore, much concern
shonld be felt by the persons involved in the teaching-learning

situation. Therefore, this dilemma needs to be solved effectively
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on the basis of empirical evidence of the different researches
undertaken in this area. It is one of the convictions of the
investigator. that once the selection for undergoing the
’teacher training is made,the student teacher must be ﬁaid
Sglaries. As soon as the course is completed, they should be
.absorbed into the schools. This may perhgps ensure better job
commitment on the part of the teachers. |

The- present B.Ed. course in state of Orissa in parti-
cular and in India in general is for one academic year in all
the universities. Due to social prestige and other economic
benefits the better candidates are not attracted towards the
teaching profession, and moreover, the situations prevailing in
different teacher training colleges of India also do not help
the individuals to develop right type of attitudes towards the
teaching career. Therefore, much patience and concern are to
be exercised to correct this situation. This 1is possible only
if a tﬂ}ough preparation is imparted to the individual before
he becomes a bonafide teacher in schools. This would enable
the teacherlto develop cer@ain teaching competencies which go
with good teaching. The national requirements of the teachers
should be assessed well in advance so that the available-
number of teacher trainees may be so trained that they méy not
remgin idle after leaving the teacher training colleges. If this
fact is realized; the wholesgle production of B.Eds. in all the
universities will automatically stop yielding place to the

objective assessment of teacher requirements. Women seem to possess
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certain qualities which go with good teaching. It is, therefore,
suggested to recruit more women teachers than man teachers. This
may be further investigated before any fingl decision is taken.
The teachef should bé given orientation courses toikeep them
abreast of the new techniques and trends in higher education,
practice teaching for teachers shal should be organlzed on the
block levels so that they may understand»ﬁhe social‘situations

of the areas which they origionally belong to and would like

to serve when they go back to their own places. This would.
strengthen the teaching practices adopted by teacher's training
colleges as they provide variety and novelty to the iechniques

to be more successful in varid situations. Therefore, the training
colleges are to assume added responsibility in a phased programme
of up—gradingltéacher training course to the collegiate standard
so that the qualitative improvement in teacher education may be
registered. The essence of the programme of teacher education is
‘quality. Therefore, integrateﬁ courses of general gznd professional -
education in dniversities can also be thought of as the youﬁh of
today are different than the youth of yeé&er years. Therefore;
they should be properly understood. Therefore, the teacher
trainees should possess the capacity for adaptability to new
\situafions. The all round development of the youth is dependent

on many and varied types of factors which has a favourable/
unfavourable influence on their total personality. Therefore, he
is needed to be understood in the totality of his experience which
go to mske his social phyehological self agnd in the same fashion his

achievements, attainments and aspirations should be understood.

!
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Therefore, students' achievement is not entirely dﬁe to his
intelligence and hard work alone but partly due to the téacher's
personality and gttitude towards children.\When selecting
candidates for teacher education, there should be proper assess-
ment of the persanality‘dynensions as -is obvious from the
findings of the present. étudy. Therefore, those candidates who
possess right type of attitudes and needed.personaliﬁy character-
istics alone, may be given admiSSién iﬁto the teachef education
conrses. ‘

Achievement motivation develops in an individual out-
growiné dissatisfaction with the present. It &lso develops
because of the child-rearing practices, parental aspirations,
home backgrounds, their famiiy influences, intelligence self-
perception towards the social events and some of his'personality
needs relate& to the situations in which the individual is involved
If the yoﬁth.is to be handled carefully for a better future
tomorrow, he needs to be taught effectively in the class foom
of téday. Therefore, the personglity, n-Ach., aspirations and
other characteristics need to be studied for better prediction
of school success. This is not possible unless the teacher who
are teaching him have got better personality characteristics,
self-perception, lesser anxiety;modefate or high intelligencs and
better performance at theﬂtraining programmes and lastly a
high n-4ch.; level, so fhat all these virtues imbibed by him
may prove as an acia'test for the world of reality, i.e., his

total effectiveness as a teacher. Therefore, training of n-Ach,

i
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development is’essent;al for the, students of education. Desail
(1970) and Mehta (1969) indicated that the teachers who have
ieceived~n-Ach. tiaining have shown marked improvement in

their classrooms and school activities. Theiefore, this back-
ground of the teachers resulted into a higher performance made
by their students in schools. Therefore, the needﬂachievenent'helps
the teacher to consistently strive hard to @o better in the school
and to perceivé the envirorimeat around them in a more meaningful
way. The results arrived at have shown that teacher trainees coming
from avefage‘SES scores thave got high n-Ach. Scores and 1t has
also been found that if higher is the n-Ach., higher would be the
INT and’risk-ta‘king behaviour of the traiilees and vice-versa.
n~Ach, has also been gble to explain different personality needs of
the trainees. Economic Status and n-Ach. of the trainees are
_8ignificantly relafed and it can be dHafely suggested that on the
basis of the results arrived at , it is possible that the

teacher trainees can well be selected for the B.Ed. training
progrgume and a»probablgzgég'ngd%ission of the students can be
franed. So it is suggested that to have the better teachers in
schools, it is essential that right type of teacher trainees should
beé selected who ﬁay have effective teachers personglity. The
dimensions of teacher effectiveness are believed to be many.

Some of them are ob;ervable and some are not. The present inves-
tigation hgs been confined to only a few of the peréonality needs,
self-perceptions,‘aniiety state, intelligence level and riske
taking behauiour and lastly, their perfomance at the B.E4d.

level. Theréfore, the success of the teacher trainees largely

depends on their personality make-up and the intellectual levels.
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Therefore, these aspects need to be studied before they are

given g change as students of education, The results of the
present study can be observed to develop the behaviour pattefn

of teacher trainees, considering their family backgrounds in
relation to the other varigbles in hand. The bersonality needs

have been varied and many Personality needs like heterosexuality,

n aggrsgsion show a slightly higher means for men than for the
women teacher trainees. Women teacher trainees show higher mean
than men on deference, abasement, nurturance, change and endurance.
Similarly, the means and S.Ds. for male and female teacher

trainees of self, others, authority, reality and parents scales

do not show much differnences. It 1s suggested that the male

and female teacher trainees can not beadifferentiated significantly
on the basis of self perceptlon results,i.e., boih the sexes
resemble in the field of perceptions but female trainees are °
more motiveted that the male trainees, it may be due to socio-
cultural influences as some of the enviromental factors viz -
settling down into marital stgtus or getting opportunities fo;

a job. Some of these and various other reasons may contribute to
higher n-Acﬁ. scores for the women trainees.

The present system of the examination in schools and
colleges is making the teacher less responsible to the students'
achievement. Non detention p2i policies and semester system ete.
end on the one hand and the abolition of eiternal examingtions
on the other makes the individual‘teacher more and more
responsible {brfhe educational development of the‘children.

Therefore, it has added an extra responsibility on the teacher
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training colleges which should have definable operating
programmes of continﬁous selection; The selective processes at
leasgfgzu%ased on evaluation of emotional maturity, moral and
ethical fitness,}health,rdemonstrated abilities to work with
children and youth, academic aptitude and intelligence,
demonstrated competence in speech and basic skills and
motivation. Therefore, the responsibilities for selection are
clearlyApiaced on the staff, the instruments and processes

which need to be planned and diversified, s0 that the sequential
steps be sensitively applied and systematically followed.
Therefore, the total teaching professiqg aqcepts recognition of
the peed and responsibility for helping- develop and apply a
coﬁtinuing programme of selection throughout the teaching
careers of its members. Therefore, the programees of selection
admission and retention for prepration and performance have as a
primary goal securing qualified staff for quality educational
prograumes.. ‘.

The role of certain non-intellectual measures in the
stgdents has been high lighted by several researches. Also
teachers personality characteristics play a vital role in
making an effective teacher. The investigation of this sort
must be undertsken systematically to identify and isolate the
predictors of teacher effectiveness in the student teachers so

" as to make teacher education pfogramme a Success on one hand and
to avoid wastage in teacher education programme. Teaching

profession especially at primary and secondary level has not
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acquired any reputat;on so far, as vocational course like
engineering, medicine and others. The needed recognition
can be achieved if the training is made more séientific and
systematic,8election of right type of peoplé%%ecqme te;chers
also add to it. ‘

The preéent investigation has unfolded many things
pertaining to the student teachers. One conclusive inference
that can be drawn from the findings and observations made
above is that the educational development of the echild is
significantly linked with the teacher education. It must be
the concern of gll the people connected with education 'to see
that teacher education 1s well organized, maintained and
operated on sound, scientific principles to make an individuel
a better teacher. Therefore,the better selection, trailning and

Pplacement of the teachers need to be strenghbhened.
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