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THE PROBLEM AND PROCEDURE
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In order to m;ke the present study yield fruitful
results, the investigator consulted all the available
literature, given in the chgpter seaogda_og the area, to
prove thg problem systematically apd‘throughly, Afte: _
having studied the related literature, it was felt confident
that the present study was feasible and appropriate for
finding out solution to the problems of selecﬁipn and train-
ing of students of education so that the éualitativey
improvement in education system may be brought forth.
Therefore, thg present study has been undertasken to measure
Q;Ach,_pergpngl'prefepence, self-perception, anxiety and
the other correlates of the students of education and to
investigate thelr relationships with the variables bearing
intelligence, SES, and the Ac;ademic,pérfoma‘ncef The academic
performance of the student{%dugaﬁian was considered to be
the degree of their teacher effectiveness. )

Many studies have been conducted in the field of

teacher education which investigated teacher effectiveness,



personality correlates of teachers, student teachers and
teacher behaviour. Therefore, the area of teacher effective-
ness has been of good importance since beginning because
qualitative improvement in educational standards was one of
the essential requirements for general improvement in
education at all levels. During the last few years,
reseafchers have undertaken studies to identify:(A) What

. constituted effective teaching, (B) Appropriate methods of
measuring teaching effectiveness. In this connection studies
conducted by Anderson (1970), Despande, et. al.(1970), Hale
(1970) , Harvey, et. al. (1968); and Isaacson, et. al,(1963)
serve to know tc some degree &hat research has been conducted
in this field. Studies in teacher effectiveness in relation
to the scales of Self-report inventory are: McClain (1962),
Veldman (1964,1965), LcLandon (1965), and Bohn, et. al.(1968),
Barr (1955), Castetles, et. al. (1954), Domars and Tiedeman
(1950)

‘ Studies in teacher behaviour are: Jangira (1972),
Santhanam (1672), Quraishi (1972), Miss Lulla (1973), Singh
(1973), and Sudesh Sharma (1972) and Ryans (1959). ’

Studies in personality correlates’of student teacher
in relation to the scales of the SRI are: Veldman (1961,1964),
Veldnan, Peck and Richek (1968), Brown and Rechek (1968,1969),
David (1969), Bown (1969), Austard, et. al. (1970) and
Bohn (1968). - o ! _

This study has attempted to investigate the

important personality traits and dispositions which determine



to a great extent the thinking, feelings and actions of
individuals. The sample of the study is 'the teachersidpreu
paration but not the teachers themselves. The need
achievement (n-Ach.) of the student teachers was not studied
so far in India at the time of_registration of this problem
for investigation and the researchers did not investigate

its relationship with the role of a teacher. The classroom
teacher has already fommed certain behavioural traits,
personality variables and some of his attitudes, anxieties
and some baékground effects towards children, parents, the
staff in general and towards his 'self' in particular. It is
unbecoming of us to ask him to unlearn what has been acquired;
and start with a clesn slate if such acquisitions are not in
line with the philosophy of education of the present and future
society, through interaction proces;es, the self of the
indiyidugl is undermaking which is largely surrounded by the
phenomenal self and the social self and therefore, whatever
one learns that remains a part of his self to the rest of his
life unless there is a determined effort on his part to
unlearn some of them. So, the point here is, if education
wants to deliver the appropriate goods in the present
scientific and technologlcal age when the youtﬁ boys and
girls of the country are exposed to a variety of experlences
which are aiding them to acquire knowledge and skills, the

schools should not leg behind in-dupplying what is required
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to the students. If the classroom experiencesare not tempting
and stimulating to students to acéuire knowledge and necessary
skills, the schools fail in their legitimate duties and
responsibilities. In order to make classroom experience more
invigorating‘énq interesting, a dedicated cadre of young
teachers - men and women should shoulder the classroom
responsibility: in the schools. This study, therefppe, was
conceptualised to investigate the five measure variables

such a§;ma;e;y - n-AQh.{pefgogal prefepenqg, Self7g§;ception,
;isk-tgking @ehaviou;} anétieﬁ:y2 and some ofAthg correlates

in relzstion to SES, intelligence, and,perfcnmapce‘of
prospective secon@ayy»school teachers of 0ri$Sg statgjig o
order to know what typevof‘yougg people are trained to teach
in the present day social set up.‘This study envisages to
suggest certain measures for the sélecﬁioq of teacher
trainees for teaching as a career on the basis of the
result arrived at. These results would be connected with the
personality variables such as achievement, Qefé:ence, order,
autonomy, affiliation, nurturance, change, aggression,
endurance etc., on one hand and self perceptions related to
work, guthority,peg? group members, parents, hope and reality
of life and thgir relationship: with anxiety and risk-taking
behaviour in particular, which affect largely éﬁd";}é related
with the SES, perfomance in actual classfoom éi?ﬁ;ﬁion. A
thorough study of the related literature and the personal

experiences of the present investigator as a teacher and
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teacher educator have given the conceptual frame work for
taking this study on scientific lines for fruitful results.

The present investigation is based on the following problem:

3.l

The Problem )

The present investigation is ﬁot all-inclusive. It
is a ques? attempt to examine a few factors such as n-Ach,
personal preferenges, self-perception, anxiety and other
correlates in relation to intelligence, SES and academic
performance of the pro§peqtive_§epon§9ry school teachersof
Orissa state. The study has been planned in vigw of the
significance attatched to many factqrgdwhichihgve been‘labelled
as predictors of n-Ach. and academic performance. The precise
Statement of the problem is: "A Study of Achievement Motivation,
Personal Preferences, Perception, Anxiety, Risk Taking
thav;ou;, apd other cp:?elates\;n Relation to Inte}ligence,
Socio-economic Status and Pgrfqrmapce“qf~the Perspective

Secondary School Teachers of Orissa State.®
3.2 P - .. -
TH& Explanation of the Temms

The word 'study' has different connotations, they
are as follows: _ _ B ] B
) According to the Dictionary of Educétién the word
‘study'means:
1) pplication of mind to s problem or subject, and
ii) Anninvest;ggtiqnlof a particu;ar subject.
" (Good, 1945, p. 307)



According to American Bveryday Dictionary the
word 'study' means:

i) Application of mind to the acquisition.of

knowledge, -
ii) " Deep thought, and
iii) To examine or investigate carefully,

(Stein, 1953, p. 467) -
According to Webster New Illustrated Dictlonary,

1t means:

i) To invest;ggté'clqsgly,>apd S
ii) To scrutinize or earnestly contemplate

(Tealh, 1960, p. 313) “ , ‘

The investigator hgs’trégd to sypthgsizé most of
the definitions cited to acquire the knowledge of n-Ach,
Achievement motiyation, pgrsgpal_preferences, perception,
anxiety, risk-teking behaviour; and other correlates
intelligence, socio-economic status and performance of the
prOSpgctive‘secqnda:y school teachers. ?he present study
is investigating into the relationship between n-Ach and
the above different ﬁgriables. It becomes, therefore,
essential to provide operational definitions of these
| variables so that suitable tools could be selected to
quantlfy responses on them and establish meaningful .
relationship between them and the achievement motive/n-Ach.
In the present study the different variables have been

affected for gathering data on students of education,
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therefore, these variables have been interpreted in a
fashion appropriagte to the nature of the study. These

varigbles have been defined as under:

3e3
Achievement Motive

From Murray's (1938) conception of needs,the tem
achievement motive refers to the need for achievement(n-Ach.)
according to McClelland, et. al. (1953).+ McClelland and
Atkinson (1966) conceived motives as latent di§p6sitions
that these dispositions can be inferred from the thought |
processes of ;ndgviduals. As motives are different patterns
of thought_associated with different goals, they can be
classifie@.yAchievemant thoughts are those associated with
striving for some kind of excellence, as opposed to the
thoqghts assocjgtgd_wgth gaining prestige and influence
(power issue) or the thoughts associated with establishing
friendly relations (affiliation motive).jAchigvenent thoughts
when analysed would reflect the following three basic

characteristics as suggested by MeClelland and Atkinson(1966) ;

1 Competition with a standard of excellence.
2) ' Unique accomplishment.
3) " Long term involvement.

o Thus, it can be said that any person with»need for‘
achievement (n-Ach.) would show a concern for standard of

excelience, or unique acomplishment or long term involvement
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ir his thought processes, and such individuals may be
regarded as achievement-oriented individuals, ‘

.There are definitions of n-Ach. offered by several -
authors. The definitions given by Murray (1238), McClelland
et. al.(1953), Heckhausen (1967), and Mehta (1970) were
censidered in the present study. However, the different
aspects such as need of motive, need for -achievement (as
defined by Murray - 1938) are being defingd so that the
terms used at various aspects of report may be seen in’

right perspectives.

3-301 - -
Need or Motive

A need in broader terms, is a state of unsat;sfied
motive. Murray (1938) regards need as a directional force
within an organism, A characteristic trend of behaviour is
usually followed; when it become active. In the present
Study, the need has thhingﬂtoﬁdo_y@th ﬁ@e piclog;cgl needs.
The need here means the goal-Seeking ﬁattérnf.lt implies
that an individual exerts on behalf of the kind of the goal
gnumerated by Marray like need achievement, need affiliation,

need-aggression, etc.
SeBe2 . - - ' . .t :
Need for Achievement or Achievement Motivation

It is a ;eénned motive to complete and strive for
guccesé. Murray (1938) considers it as "the desire or
tendency to do things-as rapidly as possible™. Further he

explains this need as follows:



a)

b)

a
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Desire and Effects: To accomplish-something

difficult; to master, manipulate or organise
physical objects, human beings or ideas; to
excél one's self; to rival and surpass others.
Actions: to make intens.ga' persistent efforts to
do evefyfhing weil or to acomplish something
very difficult,i.e., to have determination

to wine ‘ ‘

Fusions and Subs:x.dations Need achievement fuses

rapidly and natura_lly wifthy every oﬁv’cher need
indeed; by some ittls considered as dominant
psychogenic need. It is also called will to

power.

" Social Forms: Bvery recognized profession or

occupation can be regarded as a channel of

this need.

In br:z.ef, it is a tendency to be successful in

every‘t:hlng at all places. In the present study achlevement

motivation or need achievement 1s, what is measured by

thematic aperception test developed by McClelland, et. al.

(1958) They considered achlevement motivation as

- "competition with some standard of excellence." The temm

competition embraces competition with self, with others,

long term involvement with the goal and unique acomplishment.

A



3'3.3'
Academic Achievement Motivation

It refers to achievement motivation in academic
situations, )

Most of the research studies indicate the multi-
dimensionsl nature of n-Ach. (3.1, 3.2, 3.3, 3.10, 3.16)
but they are not unanimous on the nature and number of
dimensions. Whatever may be the nature of this motive, it
is non-controversial that individuais possessed of this
motive, involved themselves in a lot of thinking and action
related to competition with certain standard of excellence.
Or $re atleast readier to do them when occasion arises.
Hence, following the lines of McClelland and Rosen the
investigator decided to accept this extract from ‘Rosen as
his guideline. )

- "By achievement motivation we mean an anticipation
of'an’increaSe ip affgct_grpgsed by cqes“in‘situations ‘
involving spaﬁdards of_exggllencef The behaviour of the people
highlymmotiVated_fo; achlevement is persistent §triving
activity, aimed at attaining a high goal in some areg‘inyolving
competition with a standard of excellence. In relation to
this standard of excellence the achievement-oriented person '
directs his efforts towards obtaining the pleasure of success
and avoiding the pain of failure." N 4 ‘p ]

Engagemenf_in some competitive activity ﬁgthef _
than pure cases of aggression) were winning or doing as well

or better than other is actually stated or implied will
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therefore,be taken as an indication of the presence of this
motive in the study.

3.4
Self-Perception

Self-perception has been variously defined. The
definition giveEZBown (1958) has been accepted in the present
study. Before the operational definition of self perception
is given,it is good to look at the terms 'perception' and

'self' fconcept'! of perception.

3e42l
Perception

Before men act they usually perceive, they sense,
they note what things and events are about them. Perception
is the first event in the chain which leads from the stimulus
to action. Therefore, perception is the experience of objects
and events which are here now. It eicludes those things which
are some where else, things about which we may think clearly
but do not sense directly. Further more, it is convenient to
use the term perception for the more general aspects of this
activity, reserving the term 'sensation' for those facts in
our experience which depend upon how the sense organs act or -
we may Say perception is to see an internalizing what an
individual sees. It is a mental state of readiness which is
determined by experience and which motivates and directs one's
responses to all objects and situations with whiéﬂ_that
attitude is related. It ma& be admitted that perception is

always a response to some change or difference in the
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environment. Let some condition change suddeply or one
receptor be stimulated and other not and we sense tﬁe fact
at once. Perception is g process that can be understood
only in relation to the.over all psychological organization
of the person concerned. It has been rightly suggested that
the individual himself determines his own perceptual
behaviour,i.e., the personality of the individual to a
large extent affects and dictates his perceptual reaction.
Perception of others is due to the information one
possesses about ?hgm, exPergenge and interaction with them,
personality appearance and 6ther person's likings e;nd dis‘-‘
1ikings of the perceiver. All these acts s;multageogsly and
Separately at times give rise fo the perception of the person.
It is gradually internalizing what you see, hear, experience,
and believe, once the_procéss of ‘in_temalizing takes place,
tmp@wwmnww§®Mmf@@inmem&ﬁmd. ‘
Explaining further about perception, Hilgard (1951) speaks
of the_géals_of perception - one, to attain stap;lity in the
world about us and two, to achieve clarity in what we
perceive.

3.4.2
Self

The self may be thought as all the things the
person conseiously phinksdﬁg is. The temm 'self', therefore,
is not sfnonymggs with organism, but it is used to denote
theiawaréness of being, of functioqing. The structure of‘self

is formed as a result of the interaction with the environment,
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particularly, as a result of evaluating interactions with
others. It is an organized, fluid but consistent conceptual
pattern of perceptions of characteristics and relationships
of the 'I' or the 'me' together with values attached %o
these concepts (Rogers, 1951, p. 498). Some people have high
self and the other low. Feelings of adequacy and inadeduacy
make an individual to think of having high self or low self.
In this context Silverman (1964) observed that'pefsons with
high self esteem recall few facts relating to imcomplete
tasks after fallure than the persons with low self esteem.

A negative self is always a hindrancee.

3ede3
Self-concept

 The individual's self-concept is his picture or
image of himself-his view of himself as distinct from other
persons and things. This sel}fnima_g,e‘i:)acorpo:patesﬂ his percep-
tion of what he is really like ﬁself identity) and of his
worth as a person (self-evaluation) as well as his aSpira-
tions for growth and acqomplispment'(se;f—iﬁgal},as‘éuch
the accuracy of our view, of ourselves and others has a 4
great deal to do with the type of interpersonal relationships
which we are able to establish., 4

Every life style reflects the individugl‘s basic

motivation and.the level of security he has achieved.
Speaking on an adeéuate self-concept W.C. Morse and

G.Maxwingo say, "As a child grows in yéars, he should be
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growing also in self-understanding and Self-respecﬁ, for the
way he feels agbout himself will have much to do with the kind
of learning he can achieve." The child's concept to himself as
such is an emergent of the process of experience and involves
both physical and environmental factors. The way in which an
individual conceives of himself, is a Eigﬁly complicated
thing. '

'AA‘generally held def;nition of self-concept is that
it is a composite of thoughts and feelings a person has apqut
his Individual existence. In constitutes who he is and what
he is. It is an image or picture that the individual holds of
himself, _ o ’ .
. ‘ On the whole, for many phychologists, the notion of
Self-concept is céntral to the understanding of personélity. In
the samg way that the child acquires concepts regarding various
aspects of his environment, he gcéuires a concept of himselff'
An extranely’important aépect or dimepsion‘of_#he self-concept
is éelf-esteem; the degree to wh;ch one conceives of himself
as worthy or upw@rthy, good or bad. Clearly, soc;ety then, is
a system of 'selves', each with its own unique individuality,
reflecting ﬁhg reactions_cf otherg from its own poigt of view.
Therefore, a perceptual view of the adequate personallty
_involves four characteristics, they are: a) a positive view
Qﬁ‘Sglf)‘b)l;dentification with others, ¢) openness to
experience and acceptance, and d) a rich and available

perceptual field.
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The centrél construct is that human behaviour is
determined by an individual'é'perceptions of the self and of
the situation in which the individual is involved, his
relations to significant others and to his environment. These
form a configuration known as the phendmenal self(Rogers,1951) .
Or in nut-shell, we magy say that, éhe self-concept is the
persons® total appraisal'qf his apperance relating to his
baqk-ground? origin, gpilities, resources, attitudes and =
feelings which culminate as a directing force in the behaviour.

_ Having reviewed the definition of self concept,it is
obgeryed that there is no single definition avallable which
may Speak the whole of self-concept: Therefore, the instruments
constructed to measure self-concept are varled in nature.

The phenomenal-self which is defined as self-
perceptioh—desgribing the a@titudes of the individual towards
the various aspects of his phenomenoclogical world, in the

present study, consists of eight factorially distinct areas -
“ self, others, children, authority, work, réa;ity, parents

and hope. Oliver H.Bown (1961) standardized the self-report
inventoiy«for measgring self parqeptiqns of the qollegef
going youths and constituted of 48 items for which instruc-
tions fqr adminis;ration and scoring of inventory are given
on the following pages. ) o L _

- 4?0; theg?resenp studg ogly th;§4i§§énfory has bgen
used and‘results would be strictly interpreted according to

to the procedures given in the SRI manual.



142

3.5
Fersonal Preferences

The most dominating issue in education in all
countries has been "how best can we predict futﬁre scholastic
success?" Various methods for predicting academic success have
been used in the past. Since the development of psychoiogieél
tests, the problem of scholgstic prediction has been/subjected
to very comprehens;ve investigation. Seversl factors have
emerged as potential predictors of achievement. Of all these
intelligence is the only variable which appears to be
definitely relatedﬂ?oﬂgchoiastic success. Therefore,
intelligence and aptitude tests have been used widely at all
levels of education for predicting academic success. The
results of the number of studies ﬁan shown that intelligence
is not the perfect predictor of academic achievement. To
increase the efficiency of prediction, Some researchers
have added entrance examination results and marks of previous
examinations to the @atteryiofapredictprs, But the increase
in prediction has not been very sigqiﬁicag;,“M001§;land’s
(1942) classic inquiry showed that a combination of
intelligence, éualifyipg examgpaﬁion’agd.t?apﬁer’g estimate
ccu1d>pred;ct Success in senior secondary school‘to the
extent of 0.804, which covers only about 64% of the total
variance of academic success. The purpose here is only to -
emphasise that much of the variance of scholastic success
yet remains unexplained, after the variance due to iptellec;
tual factors has been taken out.v$he problem,therefore,is

how to account for the remaining variance of scholastic
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_ suecess.

The fact that many students with intelligence
sufficient to achieve success either fail 6r achieve at a
level below their ability, has led the educationists, to
think that certain non-intellectual factors also contritute
to the determination of the level of the academic performance
of students. The interest of the in#estigator has centered
on a large number of non-intellectual factors, ranging fram
the fami;y background: qf”?bé student§ to bggig characteris-
tics or’persong;ity. Reqently, more and more gttgnﬁion}?as
been_éirected téwards ﬁhe effects of selected per;pna}ity
varigbles on academic performanpe’of students. Therefore, the
personality characteristics do play an important role in the
academic performance of students. Two questions need‘to be
answered; first, do personality factors predict success or
failure? second, if so, which personality factors do so and
to what extent? To answer these quggtiégs it is observed that
the past studies in these areas give conflicting results,i.e.,
;t is not‘pogsib;e’pprﬁraw a‘ggneral ;qonqlusion abogt the way
personality characteristics may be ;elaped‘tovagad@nic
achievement. Therefore, this situation calls for further
researph in thi$ area.vﬁcademic aghigvgmepﬁ may ?e eonsidered
a complex situational variable. Cultural influences also
play anuimpo;tant role, in deteming the extent of one's

academic success.
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The present study has this gind of Fhinking
behind it which seems to be significant from both. the
theoritical as well as the practical ﬁoints of view.
Personality has a cultural basis and hence, different
personality factors may operate in different ways in
different cultures as ditermminants of academle achieve-
hentf Achievemegt motivation may be considered as a complex
configuration 1argely‘determiped by the cultural influences.
The personality factors sslected for this purpose are
fifteen manifest personality needs as defined by Muray in
his explorations in personality. These pee@s_have been
regarded in this sﬁu@y as forces that operate behind
academic motivation and have been measured through .the use
of -Edward's Personal Preference Schedule. An attempt has
been made to explain the academic achievement as high,
average and low in tg;m§'pf manifest needs of pgréonal;ty.
It may be¢;9gi§ally thought that dominance of certain needs
may urge upon the pupil to ach;gve’morg than what is ,
expected in terms of his ability, while dominance of certain
o@@er needs may fo;ce him to underachieve in examination. So
attempt has been made to investigate which needs are
associated witﬁ academic achievement of students. The
purpose is to relate fifteen personallty needs measured by
the EPPS to the‘acadgrgic aclfl_igvet’nle;:th of B.Ed. students and
with other factors such as intelligence, SES, family back-

ground, anxiety and performance level. Therefore, it is
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intended that the results would reveal what contribution
is needed by each of these personality needs to academic
achievement at the level of B.Ed. training programme. 1t
may be possible that scme of these needs may be positively
related while othérs negatively with students’® achievement
at B.Ed. level in academic subjects. Therefore, study
would reveal a general pattern of relationship between
personality and academic achievement, intelligence and ‘
personality needs and family backgrounds and personality
needs. Therefore, the study is concerned with contriution
of Edwards Personal Preference Schedule ( EPPS ) for
predicting academic success and other variables for the
students of education. A number of researches have shown
that one important fgctor of gchievementvis motivation.
One of the assumptions underlying the study isnﬁhat”the
academic achievement which is determined by‘psychologicgl‘
needs of the individial,wsoh may be dominant at the time.
It is formulated ﬁhgt certain personality needs motivate
the pupils to aghieve\m?fe and certain others to withdraw
from gchievemept_adfivity, Therefore, the personality
factors defined in terms of personality needs do influence
the academic achievements of the students.

86 S e L
Academic Performance

Academic performance is the degree of attainment

of the student after a period of learning exercise



and is measured by examinations in different subjects. The
academic performance in the present study was marks secured
by the student-teachers in the university examinations held
at the end of the B.Ed. course. This examination is of two
parts - theory and practicals. The theory total marks and
practical total marks weréns;parately computed. The total
acadanic performance is got by adding the totals in theory

and practicals,

3e7
Anxiety

. An 'anxiety' is an intensely unpleasent state of
tension rising from’experienging disapproval in inter-
personal relations. It is experienced for the‘first time
when the infant becomes capable of differentigting pgop;e '
and his own bodily limitations. Anxiety is ultimately based
on vaxing and waning of-physiqlogica} tension but 1t develops
as an inevitable consequence of c@ild's relationship with
his mother (or other significant adults). Anxiety is a product
of education and living amopglsignif;cgnt people is social
and human. It is also a warning signal. o

It implies danger from within. It is a warning that
one has.to do samething to make sure that his security does

pot sink suddenly as a result qf yhe gctions qf the significant
“ ﬁeople,.Iherefofe, various attempts have been méée gy the
psychologists to define the anxliety on the scientific lines.'

A few definitions are given below:



VAnxiety' is defined by Drever as "A chronic
complex emotional state with apprehension or dread as its
most prominent component characteristic of various nervous
or mental disdrders." According to May, Anxiety is, "the
apprehension cued off by a threat to some value which the
individual holds essential to his existence as a personality.”
In very general terms i; can be defined as a-persistent,
distressing psychological state arising from an inner
conflict. However, the coggept ig by no mesns agreed-upon
not easy to grasp. Eygn the psychologists who have delved
deeply into the subject of Anxiety have not aér§§d¢ué:§n
any single or precise definition. Anxiety“i§ a complex of
many emotn‘tpns as distinguished from a passing experience of
anger, fear or grief. ) o ‘

o F?om the;ggnetic point of yiew,Freud; considered
anxiety as the complex of sensory motor and phy§io1qgical
experience which suddequ flood the immature nervous systen
of the fetus at birth to be theuprqtptype of all later w
gnxigty‘reactionsi Thus the f;rgt anxiepy reac@iqp is an
ungoverned 'automatic rgact;onuyo\wggt’qaq be thought pf
as the most helpless state of affairs in which the hum an
organism will ever find himsQ;f. Anxiety is an ackqgwledge-
ment of the wggknesg‘gf“;he.ego in the face of demands

placed upon it." There are three types of anxiety:
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i) Objective anxiety - when the demands on the ego

come from reélity;

ii) Neurotic anxiety - when the demands come: from I4d.,
and |
iii) Moral anxiety - when the demands come from the

super ego. N _

The latter two can be ?educed to the former in so
far as neurotic anxiety is essent;ally the fear of consequen-
ces of one's acts and moral anxiety is due to the super-ego
which takes the place of parental authority. ‘

Opgectlve anx;gty involves a traumetiq fgctoyr In
primary”objective anxiety it is occﬁrance of a traumatic:
factor as the birth trauma is chronologically the first
instance of prﬁnary objective anxiety. In the gecondary
objec@ive anxiety the‘eliciting cbndition is not tpe occurence
of a traumatic factor, but the likelihood of its occurence.

The three attributes of anx1ety as discussed by
Freud are “l) a specific unpl@asurable quality, 2) efferent
or digchargg phenomenon and 3) perception of these. "Since
thg_prganism striyes-to quid;sgghhpnpleagengpgss, drive
characteristics have been ﬁtﬁributed to anxiety. One of }he
criteria of the gnxious reaction being that it is a conscious
affective experieﬁce Freud's use qf the expression
’hpconscious effects"_seemg_qontrgdictory{ However, an
explanation is given by Fenichel - when Freud uses‘thg term
‘anxiety' in this connection, he is not referring to anxiety

itself but rather to.an ‘unconscious readiness' to develop
the effect of anxiety.



1489

Sullivan's defination of anxiety, more or less,
conforms to that Mof Freud. But the enphasis in his concept
of anxiety is on the need for security. The key concepts in
Sullivan's theory are euphoria, tension and dependence.

In an account of predicament facing some children,
Horney advances g concept of basic anxiety. She calls the
feelings of basic anxiety "an insiduously increasing, all
rervading feeling of being lonely and helplessness towards
a potentially hostile world." It, Horney holds, "arises in
the child who has to face an environment that 1s unrealiable
and harsh." v ‘

_ In "The Neurotic Personality of Our Time", she makes’
basic anxiety the primary concept. The arousal and fate of this
anxiety which stems from various causes such ‘as being
domingted by parents or being_incqnsistently.treated plays a
central role in themdeve;opmen@“of neurotic personality.
Homey is of the view that uneonscious hostile impluses are
the main source of neurotic anxiety. Hostile impulses them-
selves arise from conflict. ; ,~
o A comprehensive and all inclusive concept of
anxiety has been put forward by Fromm Reichmann. He asserts
\that anxiety is connected with anticipated fear of punishment
and disapproval, w1thdraWal of love, dlsruption of inter-
persongl relatlonshlp and isolagtion o separation. In this
context any situation or behagviour which is likely to bring

punishment on himself is anticipated by arousal of anxiety.
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Nearly all the above mentioned views about anxiety
have in common one basle conception that anxiety is tried-up
with the inner danger of inacceptable thoughts, feelings, wishes
and drives which elicit the expectation of losé of love and
approval or of pupishment.

Sarason, Mandler and their co-worke;s, working at
Yale, have conceived of and dealt with anxiety that(is normally
aroused in an individual in an achievement situation. They call
it test anxiety working within the frame work of psychoanalysis
primarily their theoretical intewpretations of anxiety studies
are closer to that of Miller and Dollard. Miller and Dollard
had asserted that "a drive is a strong stimulus which imples
action. Any stimulus can-become a drive it it_iswm54e_strpng
enough. The stronger the stimulus, the_more‘drive function
it’pQSSGSSQSf# Sarason and his colleagues, therefore,
emphasize anxiety as a drive stimulus (SD). They conceive
anxiety as a response to situational cues, which produces a
strong internal stimulus and temm drive 15 used with relation
to that,strang stimulus.“ seehA learnt anxiety drive which is
funetion of anx;ety redetions prgvipqs;y learnﬁnas respons es
to stimuli present in the*testing situation. Anxiety is here
considered as a response - produced strong Stimulus with the
'functional characteristics of driveswa§\Qiscu$§ed by'Mi}ler and
pé;lard’(lsél). Anxiety reactions are generalized from previous

experiences to testing situations.®

5
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Having exanined the different definitions of an¥iety,
it is imperative that ﬁhe definitions of other variables'such

as intelligence and SES may also be studied. Intelligence has

been defined variously.

3,8
Intelligence

Correlations between personality variables and
acadenic achievement may be dis;orted by intelligence also.
Academic achievement is, to a large extent, a function of
intelligence._io what extent persqnality_faqfors(coptribute to
the academic achievement can be determined only when the
contribution of intelligence is partialled oute. Personality
need and intelligence both make their respective contributions
to academic aqhieyement. A part of achievement may be due to '
intelligence and another due “to persopality factors. Therefore,
intelligence has got ité own role to play. Therefore,
intelligence is such a complex subject_ﬁhgt_there is a little
agreement)evgn among psychologists regarding its definitions.
Freeman has,however, classified these definitions under four
categories: o ‘ _ } o

i) Definitions emphasizing the learning ability of an
individual. One sample of such definition is given
by Buckingham (4.4) who defines intelligence as

"The ability to learn." o

ii) Definition Stressing the ability to do abstract
' thinking. For example definitions by Temman(4.14)
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"An iﬁdividual is intelligent in proportion as
he is able to carry an abstract thinking."

iii) Definitions which put emphasis on the adjustment
or the adaptation of the person to his total
environment or asgects of it. As a sgmple
definition offered by Williasm Stern (4.17) is,
"Intelligence is a general cgpacity of an
individual consciously to adjust his thinking

_ to new reéuirement§." _ 4; _

iv) ‘Definitions which combine and enlarged on the
above three types oquefinitions. For a sample,
definition in this category Wechslet (4.15) may
be duoteq‘-’"lntgllégence is the aggregate?py
global capacity of tbe'igdividgal to act purpose-
fully to think rationally and to deal effectively
with his environment." To quote Soremnson (4,13) in
this respect - "4 still more comprehensive
definition of_inkelligence holds that a person is

g intelligent according to the effeptiveness with

| which he relates to all the elements in his
environment, a person's intelligence he evaluated
according to how he @eals gengra;ly.with people{>
things and ideas. Thus the element of social more

properly social - emotional intelligence is added.™

For the present study it was felt essential that

intelligence should be considered as a capacity of abstract
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thinking. It is also true that even if we accept the most
comprehensive definition of intelligence inecluding mental
social gnd other elements of behaviour, we can hardly get a
single test to assess these pringi%éﬁ elements of behaviour.
Thereforey, a man is said to be intelligent if he is able to
carry en abstract thinking. For ‘the present study Raven's
Progressive Maﬁrices (Adult Fom) was used which constitutes
of five sets of figures marked as &, B, C, D and E. Through
these sets of tests, the total score achleved by the student
is considered as the index of his mental level. The test has
been used widely in Indian copditiqnsiand gives a falr accuracy
as regards to clgssification of students on the basis of-

intelligence level.

3.9 -
Socio-Economic S8tatus

It has been universally held that personality and
SES are co;relate@ factors. A low positive co?relation between
various measures of SES and of personality adjustments has been
found in the studies made by Sewell and Sewell and Haller.
Intelligence has also beeq found to be :elated ﬁo SES as
demonstrated in a study made by.Burchina;, Therefore, 1t can
be safely interpreted that EES is correlated with intelligence
and the achievement. It is thought that the high SES fanilies
place a high‘valﬁe’pp education and have stronénintergst in
being educated. According to B.Kuppuswamy the variables like

Education, Income and Occupation are identified in relation
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to social prestige hold by the individual. Therefore, the -
term socio-economic status is defined to include the level
of educational-cum-occupational and economic status of
parents. Environmental facilities available in the social
contexts are thus taken into account.

The increasing importance of the knowledge of the
social work background of the individual'shows the need for
measﬁringgthis variagble in the last decade or two. The attempts
have been made to estimate the SES of the individual. Thegé
attempts are based on three assumptions:

i) That there is class structure in soclety,.
ii) that status positions ére detgnnine@ mainly by
few commonly accepted and symbolic char;cferistics,
iii) that these characteristics can be scaled and

combined using statistical procedures.

‘ Therefore, Qn'tﬁefbasig of these assumptions the
importance of SES has been considered for academic level
attained by them. A few i;neﬁ f?om Harris in this_;egard'may
be quotg@ to clg:ify the point of‘view,i.e., attipude towards

education differs from one level of SES to another.

"ooo..the middle elass givestheir children a
valued concept of educgtingﬂthgn’ybu;dlmgmbgrs
of the lower-class ....(They) place a premium

on education ....This is ﬁ@f‘true,\hpwgver, of
the lower-class parents ....The middle class boy,

then, would be likely to win the approval of
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his parents by doing well in school; where a
lower~classs boy might lose approval in so

d%ng ees (The lower class boy has low moti-
vation to learn). When the school forces them
to learn they become frustrated and discouraged
with school and are likely to develop problems

in learning."

» "In the upper-middle class family intellectual
atmosphere is hightended, education is valued. This creates
a differential in the motivation to achieve success in the
school subject. Another'factor? in addition to lack of
motivation which was founded by Harris correlated with SES
and which influenced academic achievement was lack of
intellectual stimulation. It was found that in the low SES
families the intellectual powers of the children are not
"adequately stimulated." The reasons being that the parents
failed to communicate with them on high level." In the high
SES families there is enough of intgllgctual stimulation. It
may be concluded from this account that the SES has a )
important bear;ng on tﬁe achievement status of the students.

3,10 - -
Prospective Teacher

o " The student who is undergoing teacher preparation
course, B.Ed. training programme, with the intention of
becoming a teacher after the course is completed, is defined

as prospective teacher. In this study prospective teacher
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is a trainee who ;s undergoing one year B.Ed. course at any
of the Government»Teachers' Training Collegesat Bhubneshwar,
Cuttack, Angul, Sambalpur and Bolangir and affiliated to
Utkal Uhiversity,‘Sambalpur University. and Berhé&pur
University,and who will become a teacher in the Secondary
school,i.e., the prospective teachers belonging to these
colleges affiliated to the above universities, alone, have
been considered fongathering the sample for the study.

3.11 )
Secondary School

Secondary school means a school whlch offers
instruction to the students from the classes VIII to X only.
The teacher who is el;glple to teach these classes must be a
graduate in anywdiscipline/B.A./B.Sc./B.Com. with a bachelor's
degree in education. However, they can be post-graduates in
different disciplines for having an extra efficiency in their
respective areas;

3.12 - -
Scope of the study

o The students of education are the:backpone of this
Study on whom the var;oeeké&pespf psychological tests have been
administered so that necessary recommendations may be given
for finding out a criteria for their selectioﬁs at the college
level and for giv1ng some prediction for dlfferent measures of
success. 1t is an admitted fact that the future of secondary
school educat}on,ultmnately, depends on them. Theyfare the

only personnels who go back to secondary schools, teach and
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prepare the young stac}ents for the requirements of higher
academic tasks, So that they may dévelop and grow as healthy
citizens engaged in fruitful tasks which mgy be productive
a=d as well as developmental in character. Toffler (1970)
has rightly warned all the concerned regarding the future
repercussions if children are not provided the right type of
education. He showed the future shock in which the people will
be caught unaware, if the system of education is not geared
to the super industrial society in which the present student
generation is going to live in. Who whould pg_cha;ged with
responsibility to educate the present ~g“enera'l:icm,_c;fﬂ‘ students
to fit into the super-industrial society? It is the prospec-
tive teacher(teacher traigees or the tgaqher in‘the_mgkipg.
Therefore, it is imperative on the part of the countrymen,
educationists and the academicians or the educators to help thg
prospective teacher to gain a better preparation aspect so that
they may be successful later on, in the world of work. The
misdireéted emphasis, uninspiring personality of the classroom
teacher and the like will ruin the student.community. Therefore,
there is every possibility that a generation under his control
may get lost due to some misgivings at his diSpOSal. Therefore,
+the urgency of the problem can not be minimized. The‘éualiﬁy is
to be sought in an é@eal teacher would include the following:
~_The teacher should deeply love his own subject in
particular and leaning in general with a love that ensures

continuing scholarship through out his career. He should be

i
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interested in young people and respect them. He should
constantly assess and understand the moral as well as the
intellectual ends for which he teaches. As a persbn he should
have integrity, vitality, stability and courage. Tagore's
concept of an ideal teacher is a synthesis of what is best
in the East and the West, of the past and of the future. He
describes this teacher as:
"A teacher can never truely teach unless he is
still learning himself. A lamp can never light
another lamp unless it continues to burn its own
flame. The teacher who has come to the end of his
subject, who has no living traé?iq with his know-
le@gg‘but"merely_repéats his iessons to his ‘
students can only load their minds. He can ngt
quicken them. Truth not only must infomm, but
also must inspire. If the inspiration dies out;
and the information only accumulates. Here, truth
lpses'its infinity. The greater part of our learq—
ing in schools has been a waste, because for most
of our teachers, their subgects are like dead
specimens of one's living things, with which they
have a learned acquaintance, but no communication
of life and love."

The above paragraph rightly places the responsibility

[

of producing an ideal teacher on the shoulders of teacher

educators and the college of education, so that the prospective
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teacher are trained in such a féZ}@%n that they may realize
their future roles in such a way, that their finished product—
educated youth may fit well in the evergrowing industrial
society. Toffler has taken such a view for the education
system for the future. It is a common saying that teachers
are born not made but McClelland (1964) holds a different
view. He observed, "If there is onething that all this
research tanght me, it is that men can shape their destiny,
that external difficulties and pressures are not @erely“so
important in making and-ghéping>the history as some people
have argued. It is how people respond to the challanges that
matters, and how they respond depends on how strong tbgir
coneern for achievement is, so, the question of whaf happens
to one's business,how to one's civ;lization’depends quite
iterally on how mucﬁmtmmes tens of thousands or even millions
of us spend ppingingnaboutjachieygment. Teachers with effective
personality traits, high igfelleqtga;wlévels, and with high
self perception know what they are, what is expected of them
and they would be @gtifgl and would respect authority. So thpy
would be having better personality effects such as achievement,
autonomy, affiliation change, and dominance characterlstlcs .
etc. w1th better work habits and authority structure. Therefore,
one of the scales -~ 'Work scale! of the-self report inventory,
the 1n§trument used for measuring self-perception in this study

is very sensitive in discriminating an effective teacher from
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an ineffective one in the classroom. Higher the score of an
individual on work scale,‘grgﬁuﬁshis effectiveness as teacher.
MeClain and Bown (1961) and Veldman and Kelly (1965) found
very significant results with prospective secondary school
teachers. _ -
The scope of the presenﬁtstudy“is of‘good importance
to the educationists and the edqcationa1~plaﬁners’gs it takes
into account a wider sample scattered almost through out the
state of Orissa has brought forth a méiden attempt by the
:esearche:,pgrticularly, for this state agnd gives very_gigring
results for the selection and training of students of education,
specifically highlighting their n;Ach. academic motivation,
personality variable’ which act as predictors for acadenic ‘
gttaigment in differéﬁt training college Subject§, anxiety and
risk-taking behaviour which’Qither‘accelerates_or impedes w
their academic perﬁp;magce and.meptglﬂgtimulgt}on ;n rglation'
ﬁp ﬁhgir_family”packgrgunﬁg. Theﬂprgse@t.regegrcher has pank‘
upon to verify agd.estgb;ishﬂsuch notiens so that the prospec-
tive secondary school teachers may be studied on scientific
lines for their effectiveness, later on, as they enter the
teaching careers. However, the present study has been ‘ )
delimited only to the factors mentloned in the title of the
study. However, the interpretations have been strgngfhened on
the basis of the experiences had from the studles made by
reviewing the results and findings of the researcher's working

in similar areas.
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3.13 ‘
Delimitations of the stud

Due to limited time at the disposal of the investigator
and due to lack of suitable means, the studyuhas been delimited
in terms of sample drawn from six teacher training colleges of
Orissa. Only the teacher trainees have been included in the
present study and teachers employed in different schools have
been left out. No speciagl consideration‘has been given to the
inclusiqn of equal number of teachgr_trgineg§ comprising male
and female pppulation.wglt was alsg feltAthat>e§ual number of
males a,ﬁd females cannot be drawn Ifandomly for the present
stgdy dge to a_fewer number of females.opting for teacher
training course). Thereforéz to avoid the bias in drawing the
study sanple for the present study the eéuality_in number was
ignorgd, 8o that sampleion_:apdom basis may be taken up. No
special consideration wes given to the teacher trainees coming
from rural and urban settings and therefore, it provided a good
blgnd'of personality needs, self~perceptiqns, anxiety and
academic motivation related with the nature of the family, SES,
performagce etc.qur th§ final results as regards to‘their
similarity, differentiation and heterogeneity,for example,
family 5;ck ground and his nature, SES, age, experience and
their relationship with intelligence, anxiety, personality
needs, self perception etc. The specified effects delimited in

the study. are in briefl as under:

(1) The study is limited to the students of colleges
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of education from Oriya speaking area where Hindi is
also understood and spoken by the educated youth.
The sample is drawn from state 6f Orissa and was
scattered on six teachers training colleges affiliated
to the University at Cuttack, Berhampur and Sambsglpure
All these universlties are having more or less similar -
coﬁrses o;‘ studies and they have similar criteria
for admi.?,sion- to B.Ed. class.
(11) The study is limited to the five major factors-
achievement motivation, personal preferences, percep-
tion, anxiety, risk-taking behaviour and other '
correlates in relatlon to intelligence, SES and
performance of the prospective secondary school

teachers.
sex

© (4i1) The study is limited to two levels of/ (boys

and girls), three levels of intelligence (high,
average, low), three levels of performance(high,
average, low), and SES in the form of educational
level, occupational level and income level(high,
average, low, all three dimensions) and similarly
teaching experience and economic status have been
controlled. The nature of the family has been
correlated with dimensions as urban/rural,

tradi tional/modern, reliéious/liberal. Similarly,
achievement motivation score has been controlled to
three 1evels as high, average, low.

(iv) One of the training colleges started in a private
sector has not been included in the study sample and
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therefore, the study is confined to the goﬁernment
teachers training colleges of Orissa, which have got
& good standing for a decade or so.

3el4
Aims and Objectives of the Study

To have aim is to act with some meaning and purpose
toward attaining the objectives. Therefore, the investigator
has embarked upon the study with the following objectives:

A. To compare the n Ach. level of the sample with
available figures of n Ach. both‘Indian and Fo;eign.

B. 1. To study the level of achievement motivation,
persqnel preferences.perceptions, anxiety, intelli-
gence, SES (three componegts} and academic
performanceyof teacher trainees of B.Ed. course of

Government iegcher Training Colleges of Orissa.

2. To find out the significance of difference in’

means of achiewvement motivation levels and

a) intelligence scores.

b) anxiety scores

¢) fifteen personality needs as measured by

E.P.?.S. N ) )

d) eight dimensions of SRI and the total self

pefgeptipn scores.

e} performance Scores

f) motivation scores and,

g)sex, age, rural/urban residence, entering

qualification, economic status, teaching

experience and outlook of trainees towards
relision.
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3. To find out the significance of difference

in means of SES levels (three components) in

relation to

a) intelligence scores

b) anxiety scores

c¢) fifteen personglity needs as measured
by E.P.P.S,

d) eight dimensions of SRI and total self
perception scores

e) performance scores

f) motivation scores

g) sex, age, rural/u:ban residence, entering
guaiifiCations,‘gconomic status of parents as
perceived by the trainees, teaching experience
and outlook of trainees toward religion,

4. To find out thg_significanpe of differgnce in

means of Performance levels in relation to:

a) intelligence scores

b) anxiety scores _

¢) fifteen personality needs as measured by
E.P.P.S, . ' B N ‘

d) eight dimensions of SRI and total self perception
scores,

e) Performance scores

£f) n Ach..scores aid



165

g) sex, age, rural/urban residence, entering
qualifications, economic sStatus as perceived
by the trainees, teaching experience and out
lock of trainees toward_religion.

8. To find out the significance of difference in

means of sex, teaching experience, economic status,

urban/rural residence,traditional/modern, religious/
liberal out look and motivation - all levels in
relation to: '

a) intelligence scores ,

b) anxiety scores o . -

c) fifteen personality needs as measured by E.P.P.S.

d) eight dimensions of SRI and total perception
sécpes of teacher trainees.

e) performance scores

£) motivation scores and B ,

g) sex, age, rupal/uyban residence, entering
égal@fications, economic statgs of parents as
perceived by tyg t:ainges, tgachiqg experience,
religious and liberal put look tpward religion.

1. To study the inter relationship among the

various varisbles: 35 x 35 such as INS, ANZX, Achry.

Aff., Nur., Def., Int., Chg., Ord., Suc., End.,

EXh'i Dom., Het., Aut., Aba, Agg., Self, other§,

children, Authority, Work, Reality, Parents, Hope

and Total self perception scores, Perfommance,
Motivation, Sex, Age, Urban/Rural residence,

Qualifications, Economic status, Teaching
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Experience, Out look of trainees towards religion

and to find out significance of correlational
valueQESQS combination at .05 and Ol levels of
confidence.

2. To find out the intercorrelational metrix (15x15)
of E.P.P.S. and ( 2x9 ) of SRI and to interpret the
results for personality needs and self perception
scales and tétal perception scores of teacher
trainees. ) ‘ o '

1. To find out thewgredictive natu;e of 35 variables
such as intelligence, anxiety, n ach., n aff., n nur.,
n def., n int., n chg., n ord., n sue., n end., n exh.,
n dom., n hete, n aut., n aba., n agg., self, others,
childr_en, authority, work, reality, parents, hope,
total percepﬁion, pgrfdn;ance, mqtivation,.sex, age,
urban/rural residence, éga}ificaﬁions, economic
Status, experience and outlook of trainees towards
religiép_fwias dependent variables) in relation to
12 independent variables: Intelligence, SESy
Perfonnanggt18ex,_tegching‘e{periegc?, Economic
status, Urban/rura} residence, Traditional and
modgrn,ﬂBeligioug and Liberal gutlook and Motiva=
tion through 3§»;¢gr§s§ignmgé§a§ion§ and to
interpret the results for signif;cant/insignificant
predictive aspecf, i.e., multiple regression |
equations betweeg 35 criterion varigbles regressed

and the 12 predictive variables (regressors)
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would establish significant/nonsignificant

predictive aspects or to work out multi-variate
regression analysis and the multiple correlation
'R' and to develop multiple regression eﬁuations

for the purpose of prediction.

Quite a number of studies, Indian as well as foreign,
havg investigated the relation of n~Ach with sex, age, faculty,
parents education, parents'! occupation, SES of the parents,
academic perfqnyapqe, culture, grouping etc. The results were
found to be erratic because of the sample, region and other
factors. On the basis gf:the gbsnga;igns made, facts .
enumerated and experience fe1t3”ﬁhe“fpllpwing~hypotheses were
set up fq%tme study'of n-Ach. personal preferences, perception
anxiety and riskgtaking_behaviour and_othgr<corre1gtgs in
relation to intelligence, SES and academic performance of ‘the
prospective secondary gqpopl teachers of Orissa. “

The major emphasis of the present study is to ega&iné
the predictors of n-Ach and academic performgnce,“ngch and
intelligence, n-Ach and SES, similarly, the presonality needs
and intelligence, personality need, SES and personality need,
performmance etc., tp”gxamine the_predictive ability of self-
perception anxiety and ;*;si:—tgking fneh;w;our» ip relation to
intelligence, SES and academic perfqpqangeuas measured by the
uniyeré;ty examinations. The hypotheses Qere presented according
to the expectations of the results. Unless, otherwise stated all

hypotheses were tested at the .05 level of confidence.
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3¢15, HYPOTHESES :

Keeping in view the preceding discussion regarding the
need, justification and objectives of the study in view, the
investigator has framed the following working hypotheses which

are mentioned as underi-

1. The general back ground of the teacher trainees’
(teaching experience, economic status, urban/
rural, traditional/modern, religious/liberal) have
got a positive relationship with n-Ach. personal
preferences, anxiety, self-perception, academic
achievement, motivation, sex, age, qgglifiqgtions,
rural/urban, economic status, experience, and
religious and liberalrattitng;ﬁqwards_rel?gion.

2 Those with high‘and low intel}igence have‘got‘g
posiﬁive;relatjonship with personal preferences,
anxiety, self-perception, motivation and some(
of the factors related to the family.,

3. Achievement motivation, intelligence and other
variables are positively related with ocecupation,
éqalification and monthly income, SeX, age,_mariﬁal
status and the different dimensions of the nagture
of the family. ] ] o k -

4, The boys have significantly higher n-Ach, personal
preferences, felf-p§r§eptign, risk-taking behaviour
‘and_lowe? than the girls anxiety. o

5. Teacher trainees belonging to traditionalfmodern

L™
and with religious/liberal ou?/}ook,
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have significant difference as regards to

self perception, personal preferences, anxiety
when compared to their SES and the nature of

the family.

High acsdemic gchievement has significantly higher
need achievement, higher personsgl preferences,
higher self perception and lower anxiety than
average and low academic achievers.

High performance is significantly related with
high intelligence, better personality needs, high
self perceptions, high gqtiVation and other family
variables and vice-versaj S )

Average academic achiievers hgve significantly
higher need achievement?rlower anxiety, higher
perceptions and higher personal preferences and
average ip?elligence as compared to the low
academic achievers; ) B ‘
Urban subjects will have higher n-Ach., anxiety,
gelﬁ-perceptions,vperformance, intelliggnce and
better family correlate than the rural subjects;
iheumal§>teacher_trainees wi}l.scors higher in
intelligence, anxigty, personal preferences,
pe;fo;manpez motivationﬂand family correlates

than women teacher trainees.



11, Teaching experience has got a significant relation-
ship with motivation, personality needs; self-
perception, sex, age, etc. ruralfurban residence,
economic status etc.

1. Parents educational level is directly related with
n-Ach. level, anxiety, intelligence, performance
and personal preferences of the teacher trainees.

13. Parents occupational level is positivelyrelated
with n-Ach, personal preferences, anxiety, self-
perception, intelligence and the performance of
the subjects. ) _

14. The economic status is positively related with
n-Ache. personal preferences, perception, intelligence
and performance of the teacher trainees;

le Anxiety is significantly correlated with performance,

intell;gencg, personality needs, sex, age, rural/urban

residence and experience etec. ‘ ' )

16. High n-Ach is related with high perception,
intelligence, risk-taking behaviour and perfommsnce
of the teacher trainees and vice-versa. o
From the above hypotheses, it can be safely observed

that the study would reveal some of the positive effects

related with the study while others Seem to be non=-tenable.

All this would depend on the interpretations of the

findings and many more relgtionships coming up due to



correlational matrix of the independent and dependent
varigbles, i.e., 12 independent variables and 35 dependent
varigbles. The analysis of interpretation part would reflect
the truth of variagbles under various permutations and

combinations.
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