CHAPTER 2

REVIEW OF LITERMTURE

In the present chapter the review will be presented

under conceptual and empirical foundations of the atudy.

The cenceptual framework is based on the thecretical
knowledge contribﬁtea by & nurmbex of e&ucationistg
paychologists: pﬁi;oaopheru and mociologlsts. #As the
concept:of “role® is basic to the present investigation,
there is an attespt to firstlf present a theoritical
frame work on the role concept and it's vagicus aspects
and thereafter, to conceptualise role specific tq that of

college/university teachers.

The empirical evidence provided throégn researches
cenducted on college/university teechers on or related
-aspects of reole of teechers constitute the empirical
foundation of the study.

Thié chapter has been organised as follows i

2.1 Coneceptual foundations of the study

. 2:1,.1 role and agpects of role \

: 2s1.2 role specific tc university/college
teachers
- EBducationel Commission &nd Government

policies

13
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- gducational thoughts

- tritings/articles on teachers role

2,2 Empérical foundations éf the study
2.2.1" studles conducted during 1987-85
2.2.2 studies conducted during 1984 80
2,2.3 studies conducted before 1980

REVIEW OF CONCEPTUAL FOUNDATION OF THE STUDY 1@

2,1,1 Role and aspects of Role
_Barbin, (1954) described the term role to be

borrowed directly from the theatre which is "a metaphor
intended to denote that conduct adheres Lo cert%in

"parts" (or positions) rather than to the players

who read and recite them", The current term developed

out of seversl eérlier forms -~ rell, rolle and rowle,
the reference for vhich was a sheet of perchment turned
axouyd a small woocden roller for the convenlence of

handling.

-

The role concept'was introduced into the terminclogy
of scocial sciences in the anthreopolegy test by Linton
(193€ whoge first formulation about role were 3

A gtatus, as distinet from the individual
-who may occupy it, is simply a collection
of rights and duties... A role represents
the dynamic aspect of a status.., When
{an individual) puts the rights and duties
into effect, he is performing & role...
Status and role serve to reduce the ide2l
patterns for sccial life to individual
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terms, They become models for .
orgarizing the attitude and behaviocur
of the individual so that these will be
congrous with those of other individuals
participating in the expression of the
pattern. -

In this cefinition sta£u3 ang xole\era‘pictured as
two aspects of same thing and guite inseperable, Libﬁon(lgcs)

in his later book shifted his emphasis to introduce new

features, He states 3

The term role will be used to designate
the sum total of the culture patterns
assccliated with a particular status. It
thus includes the atiitudes, values end
behaviours ascribed by the soclety to
any and all persons cecupying the status,
It can even be extended to include the
legitimate expectations of such persons
with respect to the behaviour towards them
of persons in other statuses within the
same system.

In this definition role is an ideal pattern of conduct

which actual behavicu} rarely quite fulfills,

Newcemb T.He {1950) does not follow Linton's use of
status® but instesd pictures evex§ member of & soclety as
occupying a 'position®, each position has a function in the
life of & group and consists of rules concerning behaviour
towards others, The ways ©f behsving which are expected
of any individual who occupies & certain pesition constitute

the role... dssociated wiﬁh that position,
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Palcott Parsons (1951) states that in his terminology
every position eonsistg of two halves - the role, denoting
its abligations.'and the status, referring to its rights,
Thoughﬁ?axsoné suggested that the conscnsus over the content
of roles may be related to the stabllity and inﬁegration of
tbe system, and to the cormitment 6f individuals to particular
reles, he also indicates to assume consensus in practice,
Banton (1968) states that behavicur can be related to a
position inla secial structure aéﬁ actual behaviour can be
related to the individual'g own ideas of what is agpropiiate
{role cognitions) oz oﬁhet people's ideas abeut what he should
do (expectaéiaﬁa)‘or to other people's ideas about whet he
should not do (Norms). In this light,Banton states that &
role may be ﬁndexstood as & set éf.norms or expectations

applied to the incumbent of & particular position,

Rols agpects -

In socio-psychologicel perspective also the term
‘role' continues to ke used to respresent the behaviowr
expected 6fF the occupéﬁt of a given'positién: or status,
In this ﬂefinipion two features are emphdsized s expectations
(i.e, beliefs, cognitions) held by certain persons with regards
to intent behavicurs that are appropriate for the occupant
of 2 given position &nd enactments (f.e. conduct) of a person

who 1is assigned to or elects to enter a given position.
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Some aspects of rolesAhaéing psychological and
sociological base are discussed as follows 3
Rele Enactment ‘ y S .
‘ When discussing the gsycﬁolcgical base garbin (1968)
states that beghavicur that is seﬁsad as the éepanéent or
outcome variable is seen as role enactment.. This indicates
that the 1nte;ést is focused oﬁ what”the occupant of a given
positlion does and says, such behsviours can be noted by
cbservers who may use behaviour riting scales or free
résycnse verbalization to make known their obagfvaticns.
The effectiveness, ecnvinc@ngness; validity or propriety
of such role enaétment varies between pérsoﬁs and situations,
&mong the varlables that Sarbin felt demoﬁstrated as antecedent
to variation in effécﬁiveneea as yropr;eéy of’tele enactment
are {(a8) validity of role expectations held by the actor (b)
accuracy of the aétor in locating the others (and reciprocally
the self) in the propor role system () sensitivity to
situationally generated role demands (d) available general and
specific skills (e) congruence of self &né role and (£)
reinforcerent properties of the audlence. Each of the
varidbles are discussed as follows 3
(a) Role expectations 3
In order to sffectively validate ones ccoupancy of &
positicon, the actor must learn, what performances are
asscciated with what positions, One must know Qhat

obligations, privileges, rights and duties are the
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defencing characteristics of éach positicn which
cne may be cslled on to occupy. VWith such
knowledge one is in & better position to enact an
assigned oi ascribeé role., Role eipactations &9y be

viewed as actions, which'a:e codified as‘in a 3ob

’ description e.ge. to teach - communicate, evaluate,

If viewed as qualities,role expectations are codified
in adjéctual term,for exemple,the occupant is expected

to be warm, friendly, outgoing,sincere and cautious,

The problems of sssessing role expsctations &re no
6i££e:gnt £frem the problems of assessing any inferred

viriable, Expectation must be inferred from overt

-conduct, including self rxeports and from samples of

- behaviour in unstructured text situstions. an

1nveatiqata£ may assess thé role espectations held
by a group of perscns by cbserving their conduct in
situations where an actor émits behaviocur in resronse
to standard problems or one may maeke inferences from
replies tc & more direct questicn a8 what behaviour
should one expect from & person who is in & position

of 8 college teacher?

Role Perception 3

In order to survive 25 & menber of a scciety,Sarbin
crines that avyeraen must be sble to locate onecself

accurately in the role structure. <he simplest way to



accomplish this 4is by seeking and finding answvers

to question "Who am I"™? Since roles ere structured

in a reciprocal fashion, the anawers can be achleved
th;ough leocating the position ¢f the other by implicitly
asking the question *who ere you'? %he answers to the
later questicn are usuzlly phrased in terms of role
categeries such as'teachex. doctor.'friend, officer and
So on, 1In order to establlish the position pf the other,
the actors must pay attention to the behaviours emitted
by the cthers, sc&nningfédbues that have validity and
relicbllity. 7o locate the positicn ¢of the other, it
is sometimes necessary to infer covért behaviours on

the part of the 6th&x'such as ‘feelings, expectagiens
ang attltude. If the sctor ls & teacher one must

identify the cues which ave expected of 2 teacher,

The accuracy with which the teacher will notice such
cues and draw conclusion regarding the role of the
other teacher is directly related to the. accuracy with
which he or she as te2cher locates coneself in the

reciprocal or complementery role,
() Role demands

One perszon correctly locates the cosition of the
other, ©On the basis of cues emitted by the other

interactent, the possible choice of role behaviour is
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reduced from near infinity to a qmall number,

Purther constraints on the choice of role behaviour
a;é inikoduced when certalin additionel featureg of
the situstion are taken into account, These may be
called role démands, that is demands for & specific
rcle enactment. Sarbin interVeﬁea that among such
demands one may list norms for modesty, communication,
control of aggression, co-~operation, fine securing,
public commitment and prevention of embarrasment to
others. Violation of such nomms carry heévy sanctions
égainst the violator, hence their pover to constrain

. the choice of role behaviour.

(a) Role taking aptitude s

Cameron {1547), Gough (1948) and Sarbin (1950) have
stressed the existence of a skill, aptitude, or
competence that facilitates role enzctment, In some
contexts the referencels the ease with which a person
enacts & number of roles as in the case cf successful
profeésicnal actors in others the referent is the
facility with which a persen adopts and enacts a role
on the basis of limited information, The college

teachers may come in the latter reference.

I£f the teacher knows the role system and the expectation
that make up this system, he can extrapolate to any

individual occupying 2 position in this system,
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Self Role Congruence " ' ‘ )
The belief ig that role is performed better if its

requixements are consonant with one! s natural
inclinations., Sarbin states "By tiansiating

natural inclinations to self concept or self

‘charaéteristic. the folk belief can be translated

into a scientifically testable hypothesis namely

that the effectiveness of validity of role enactment

'is relatéd to the degree of cang:uence of self and role",

-

Self - may be defined as the residue of human beings's

.ttansactions with abjects and eventa, including other

people. To assess self atzucture, a 1atge number of
pracedure have been desired, including autobiogrsghies,
speech and hgndwr%ting sampleg. responses to unstructured
inkblots, endorsements of péféenality test items and

adjéctiv& check list of personality inventory.

Where self beccmes invclve& in the role, the enactment
1§ more like;y to be judged as valig, convincing and

proper. It has been suggested that forced compliance
with onet self characteristic will not produce changes

in the self,

Reinforcement properties of the sudience 3

Socigl roles are enacted over times the performances

ére protracted., To employ the dramoturgical metaphor
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. further, recles are enscted before audience - gometime
one persdn audience as in psychoagalytic therapy, sometime
a sacial_group'eudience as students or discussion group or
large masses and sometimes a synmbolic audience as in writers
imagined pilcture of his reading audience, 2Audience éay serve
the functions, providing cues helpful to the actor in locating
his role and providing social reinforcement or sanctions,
The effect of positive reinfogcement, other things being
equizl, is to encourage the acter to continue hias/her performance
and to think it as convincingly valid and proper. The students
also as audience can provide meaningful feed back to teachers

resulting ;n better role performance,

Negative reinforcement on the other hand,communicates
to the ector that his/her role enagtment is invalid and

discourages the continuation of role.

Discussing role in soclologicsl perspective, Park
(1926 p. 137) noted that “everyene'is/alwaya and every where,
mere or less considerably playing & xoie. It is in these
roles that we know eich other". In this definition as stated
by Turner (1968) the following elementg appesr = (&) Role
provides a comprehenaivé pattern fex behaviegr and attitudes
‘(bi It constitutes a strategy for coping with @ recurrent
type of situation (e} It is 5@01&11& identified more or less
clearly’as an entiﬁy {&) It is subject to being played
recognizaebly by differeni.individual& and (e) It supplies basis
for 1denti£ying and plé&iug persons in scciety.
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Fele Consensus

~ There is a tendency towardSconsensus regarding

the content of roles in interaction. Turmer (196€)

feels that the adaptétion that takes place as roles

form some congensus regarding what enactors of each

role are to do,which seems inevitable, although the degree
of consensus required for & viable interaction system is
not great, Role disconsensus has generally been thought
as obstacle to haxmon%ous 1nteractiaé aithcugh the

evidence is not entirely consistent,
Role set 3

To thé extéﬁt tc which roles are incorporated into
an organisational 3ettin§. each tends toc develop as a
pattern of adaptation to'multiple alter roles., The teacher
role must inccrporate tenabie adaptations to pupil,' |
perents, cother teachers, principalé or Deans/ﬂéads as well

as to less salient.

The discussed psychological ané sociological role
aspects do implicitly or explicitly contribute to the role
enactment of actors,and thereby rcle contentment of the

actors,which in the present investigation are college teachers.
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2,1,2 Review of role specific to University/College

tetchers

of .
This section pertainsto reviewlthe sducation
cermissions and Government policies, some educational

- thoughtp and writings or articles on rxole of teachers,

_ Review oi pducstion Commissions and Government policies

Several Educational Conmissions and University
Commissions and policies have highlighted the role of

University teacher.

The uUniversity Education Commission (1948«49) stated
thet the primary respoﬁaibility 0f the teachers 1s to
arouse the interest of the gygiy ! in the field of study
for which he/she is‘responéible. The teacher is not
marely to convey facfﬁal infermation, principles and
generslizations but he/she has to stimulate the

spirit of enquiry and criticism, sc that the students

- mind may scguivre the habit of exercising independent

and unbiased judgement,

The Educationsl Commission (1964«-66) revealed the
importance of the teachers role as it states that
“the destiny of India is being sheped in her clessrcom.
~ The success of the Nation.. and Bational reconstruction
will depend on the guality and number of perscns coming

out of our achools and colleges®,



The report of the Committee on the governénce of
University and Colleges (1971) suggested that in ovder to
improve the quality cof instruction as ﬁell as tc iopart to
it & sorial relevance, there should be greater coﬁtact
between higher aducation and the nroblems of life and
saciety.‘ It was stressed that the country cannot affo:d
-an isolaticn betweeﬂ university on one hand angd industry.
agriculture. rural development, and publie administraticn
on the other. The organisaticn of the uuivexsity_was
suggested to, on one hand, prevent the growth of an exclusive
caste syster of ecéﬂemica and ﬁdmlniattaticn,end on the
other, enccurage moblility between the university and variocus

sectors of netional life @nd economy. This Conmittee stressed

on role of extenéion cn part of College/University teachers,

A document prepared by Therkunte (1978-87) on ‘Education
for our pecple - & policy frame work for devilopment of
Education over next ten yearal forwardeﬁjby éaya Frekash larayan,
recomrended that the University end colleges should evolve
integrated programmes of:teéching. research and extension,

all of which should have an egual status,

S8ah,as Chairperson of University Grants Commission,
scught tc introduce the ‘Extension Culture! in the orthodox
university system, vhile trying at the seme time to improve l
the atandard of teaching and reseagch pxogx§mmea. She
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7

stressed on p:oblém solving research relevent tc the
needs of the time and alsp introduced & massive programme
of action on literacy. Thus,this UGC's classic policy
stetement of ceonsidering extension as the tﬁixa cimension
of higher education, equal in importence to teaching and:
research becomes most important and relevant and calls for
role of extension on part of Univeréity~teachers apart

-from role of teaching and research,

The Government of Indla decided té set up two
Natlional Commisslons of Teschers to advise the Government
on verious aspects relevant to the teaching community as
gpecified in the terms of reference (1583), One deals
with issues relating to school tescher-and the Netional
. Commission IX (1983) deals with issuesfelating to teachers
. at the higher education level, The terms of reference for
commission calls ko reecmmenaumeasures to enhance the role
of teachers in facilitating,‘métivating and inspiring students
- ko acquiré knowledge, skill, vélues and algo to iééntify the
role of teschers in integrating education with development
work in the comrunity @nd home and to study end suggest ways
+o meet the requirements in non formal and contimuing education,
It also secks to identify role of teachers' organisation in
professional growth end professicnal consciousness and
evolve and laplement cade of conduct for teachers and sasess
the adeguacy of arrangements for promotion of teébhers'welfarc.

It further seeks to lay down clear objectives for teaching
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profession vwith reference to search for excellence,

breadth of vision and cultivation of values ip keeping

with country's heritage, to suggest measures for fostering
dynamism in the profession, recommend measures needed for
attractgng and retaining ialenteé persons in the teaching
profession, review the existing arrangementé for preservice
and ineservice training/b:iéntatien for tedching and review
and reccrnend the appliication of improved methcds én& ’

technology for teaching.

"Kational policy con Education (1986) states that
“Educaticn(has,an accultu:atiég role. It refines sensitivities
and pérceptions that‘cantribute to National Cohesion, a
scientific temper and independence of mind and spirit...
Education that develcps manpower for different levels of

economy" .

This sgain lays great responsibility on teachers

as through them only the desired cen ke a2chieved,

‘ Thus, it is evident that various commissions &nd
policies attempted tc enhance the role of teacher in teaching,

rgaearch and extension.

Educational thoughts
' Some thoughts given by eminent people alsc reflect

the role expected of the teachers as extracted below i

*The first principle of true teaching is that
nothing . can be taught. The teacher iz not an
instructor or task master, he is helper and

& guide, His business is to suggest and not
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to impose, He doeg not actually train the
pupilts mind, he only showsz him how to
perfect the instrument of knowledge and
help @nd enccoursge him in this process.

He does not impart knowledge to him, he

shows him how to acquire knowledge for
himself®,

w
ses Sri Aurobindo

"Every teacher should realise the dignity

of his czlling. He must be aware ci the

past experiences of students, of their

.hopes, dGeslres and chief interest, He can

be gulde and director. He cén steer the

koat, but the energy thst propels thaet

toat must come from those who are ledrning.s.®

, .
ess <John Dewey,

X

"4 teacher cannot be without character.
If he lacks it, he will be like =malt
without its savour. A teacher nust

touch the hearts of the atudents., Boys -
enbibe more from the teacher's own lives
than they do frem hooks, If€ teachers ‘
impart all the knowledge in the world to
thelr students but do not Iinculestszx truth
andé purity smong them, they will haove
betrayed themd..

. . ess Mahatme GandhiJ*

"4 teacher should, above all things, just induce a
desire in the puplis for the déquisiticn he wishes to impart..%

sne 1AADU %

* The educational thoughts are cited from UGC booklet -
role and respondibilities of teachers, New Delhi,
UGC publication 1981.,45,



"A teache: may be & committed man,
committed to the future of man, to
the future of humanity and to i= the
future of his country and the world,
He must work with the inplicit ™
confidence in the power of humaniﬁy,
in the recuperative power which it has
and with which it can cleanse and
purify itself,®

ess S. Radhakrishnan¥

When summarising these thoughts, the roles which
emerge out to be expected of teachers are of instructor,
_ task master, helper, guide, creater and dessiminator of
knowledge and torch bearer of kno#iedge. and the gualities
desired to supp;ement the expeateé rqles of teachers are
honesty, commitment, humanity, self discovery, qoqfidencé,

interest, strong character and so on,

@

* The educational thoughts are cited from UGC booklet «
~ role and responsibilities of teachers, New Delhi,
UGC publication 1981,45,
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Writingsor Articles on Teachers' role

in this section teschers’roles ére reviewed in

teaching, research and extension,

Role of teaching
%he role of teacher has been discussed by Joshi (1984)

and Shrivastava (1987) as role of teacher in the class room
and teacher styles respectively. {he suthors have discussed
the teachers role or styles in seven categories, the roference

for which is alsc the study by Mann (1570),

The verious role of astyles the teacher displays while

' performing their rolesare spelt out as follows

As Expert,the €ollege or University teacher here ias
regarded ag symbol of scholarship, divergent thinker, interw
. preter of facts who gfanamits information concepts and
perspectives in the ficld. He/she leanms towards scholerly
preparation of classes and is most comfortable in the role

of presenting meterial and answering questions.

hs Formal suthority,the teacher sets goals and procedures
for reaching goals-definedy structuresrules, regulations and
standards for excellences students’ learning end for evaluation

of student performance,

As FPacilitator, he/she as the teacher . attemptsto
promote growth and creativity in students own terms by
determining what individual students have come to do, what

they already seem to do and what help they may need to do

¥



31

better. The tiacher can facilitate stuaenté by guiding them
through libra:y.ypzepare hand outs or reference masteriols,
help Select relevant courses, assert to gain success in
field experiences and thereby overdome chstacles to learning

'and respond to students needs,

As Peﬁson. the imporéant aspect is teacﬁer-student
relationship wﬁete téécherﬁ éentsto convey that he/she uses -
people with full :aﬁge of human néedé‘and skills and aim
to engage students in a mﬁtual;y>validating relationship.
This can be done by relating, to make coﬁcept more realeanﬂ
concerete, use personal materigl,qaneak @ little anecdotes
about his/her student days, listen to students about their

activities in vacations, perscnal prchlems and so on.

. As Communicator, much success in thé teaching-learning
process depends upon the quality -of teacher to ccm&uqicate
effectively with students in class where he/she transnits

ideas, concepts, information, theories to student.

Watts (1974) when discussing the new rcles of teachers,
calls for teachers knowing their pupils so well that they
can discover from within the learner what the subject has to
cover, groub or team teacbing. teachers beconming expert in
locating the sources of kncwledgé. identifying the teachnigues of
problem solving, teachers’ skill in shaping purposeful &iscussions,
effort to initiate challenge.ana make demands both physical
end intellectual on each and all of his/her studénts,

restrain from imposing his/her opinion, chempion the
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inﬁolvement of émotiun rather than its suppression and

stand for rationelity as opposed to irraticnalicy, -

' Goodingé and Bryem (19é2)aatéted somé teaching
activities which should be given priority in teaching
life making goals clearer to stﬁdents} time allccated for
instruction te‘be sufficient and continuous, coverage of
content be extensive, pérfcrmance of students be monitored,
questions aie at low cegnitive level so that studgnts can
produce many corréct responses and feedback ﬁo students is
immedicte and academicaiiy oriented, In direct instruction
the teacher has to control instructional goels, choose
materials appropriate for the students ability and pece

the instructional episodes.

Kapur (1986) while shoving concern over the deteriorating
atandards of higher eéucat{cn,su@éested that teachers have
%o be helped to remain uptééage in the knowledge of the
subject they teech end in tea;hing’methcds. iniciation of
inservice training progremmes, making use of T.V., radio,
corresponding leséons, workshops and conferences, as unless
the teachers are continuously learning they cannot remain
vibrant, Joshi (1986) suggested gertain practices for teechers
while performing the tesching fﬁle. She enphasised on’
effective delivering of lectures which is the major‘means
of communication used by mdatly &ll college teachers, which
takes into consiéeration nost of the teaching activities, 1In

prlanning stage, the stress is on sudience @nalysis, budgeting
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of t;me. physical setting of class room, Selection and
organisation of content and specification of objectives-‘

In the presentation stage, the modulation of voice, verbal

and non verbal gestufes, human ~pause, speech, language,
confidence and ability to establish rapport are stressed

as asséntial perscnality characteristics and in cognitive
skills ~ introduction, explanation, ﬁéing of examples,

posing of relevant cuestions, uée éf ééaching alds &nd methods,
f&cilitating note teking end effective culmination of lecture

ere suggested,

In the last steage of post presentétian,the offective
assignments, feed back from students, self gvaluation,
evaluation by collesgue and 3eaﬁ ;a suggesteds The activities
in 511 stages as suggested by Joshi,havé‘taken into considerations
- most of the role-activities, expected tc be performed by the

teacher vwhile te&ching.

Certain role of teachers in higher education,reflected
from the writings of Lesai, Brahmbhatt and Fathak (1987),
vhere they call on sericus reexamination and }eview as to
how effectively the role of\teache: responds te the present
and future demands that might stem f£rom envircpment changes.
‘rapid develogment and industrial growth. Certain role
improverents on pa;t of teachers &are suggested as of updating’
thenselves with latest 6evé16pments in education theory and '
rractice, infuse new life in institutions, not accept

authority in any field unecritically, not hastily cover a8



syllabus for & course neglecting the important tasks of
comprehension, provide op§oxtunity for experimentation and
‘be able to crgate faith and enthusiasm for progress, opt
self development through evaluation by self and others, -
actively participate in building up curricula where™in

. the fcllowing matrix as illustrated by thélauthors can be
helpﬁul te check on the dimenéion and directions of course
- objectives,

oLl Il sl _ xpowledge _Attitude
Teaching '
Asseésing' -

Tutorial

Counselling

Research ‘

Academic Flanning
Management

This suggests the teachers to determine their skill s
knowledge &nd attitude while performing different functions

of role as indicated in the sbove matrix,

They further éﬁggeaged that continuous development of
teachers should be made ccmpuléofy)éna all the class room
teaching should underge substantial change and new teaching
methods and audico-visual éids'sﬁould be adopted. The teachers
should also be:made resconsible for. role activiéles like
designing coufse. updating and implementing it effectively,

Peed back from students should be obtained regarding the
entire teaching, ‘ o

These suggestions stress on role impicvement of teachers
in teaching, ’

’
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Role of research. and extension work

The paper discussed by the CASE Team (19?4) stated
that as researchers, teachérs'role'in percieving research
needs, engaging in relevant research and transforming knowledge
inteo application is importént, As extension workers they
contribute by extending production of their thinking and
research through leaflets, pamphlets, books,and participation i
in actual dévelopment work in the community, through which
they caﬁ get better perceptions of community life in all
its aspect and the intriéacies invelved in different
development éasks. Theg add that teechers in higher education
belong to professional greup and their work is highly
specialised, Teachers’'work at this stage prepares personnel
for leading positions in development sectors who take.direct’
responsibility for executing various programmes for ’
development.‘ Being at the highest wing of the ladder they
owe responsibility of inflﬁencing and strenéghening the
curricuiar programmes and improving teaching‘competence of

teachers,

Joshi (1984), besides teaching,discussed two more
importent roles to be playved by teechers, as that of resesrch

ané extension,.

Role of researcher : with explosion of knowledge in ones
area the roledteacher as an academic man, touches new dimensions

as he/she 1s not only confined to teaching but substantiates
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teaching through reading the research studies in opab
discipline end on other hand conducts researches in ones
ared of specislisation, The teacher also guldes students’
vreseazch wo;k and 1s alse called upeon to undertake some

‘ of the development research projects. Today the future
promotions of teachers depend much upon his/her competence

as researcher,

Role of extension Worker : & nev dimension of the function

" of the Universiﬁ? teacher has come into focus as an outcome
of the establishment of Aéxicﬁltural Universities in Indie
vwhere the awareness is being created among univ&rsiﬁy teachers
regarding their role as éxtension worker vhere. they 2Zre
required to dessimincte the required information, létest
ideas, facts to the community peo@ie and convince them
regarding adoption of certain practices, ~Thus, the role of
teacher ia not only confined to the four walls of the class
room but he/she is regorded as friend, philosopher and guide

to community people who may be farmers, slum dwellers, lsbourer,

rural/urban men, women, children snd so on.

. Macadams (1988) writing on action research and
integration of education,research,and extension,reflect
certain roles for teacher, and suggests that education
concentrates on huilding a bank of ¢oncepts, with the
excgptian that learners will use theim when they graduate,
Macadam further adds that learners often fail to ses any

connection between the concept learned, usually organised
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4in academic disciplines and the complex réality they
subseguently encounter. ‘The £lux between the world of
‘concepts and the world of experiences that characterise
learning is artificially 1mpeéed?ﬂ This suggests that
teaching should be more 1ifé oriented, the knowledge of
which can be used by learners in future when they a&iually
confront the problems and isgues. It is the teacher who
¢en make them see the cennecticn‘between class room teaching

and cutside encountered reality',

AS extension worker ,the teachers should concaontrate
their efforts on identifying client needé and commynicatiag
this information to resesrchers and then translating the
resulis of research which cén be utilised by clients of
community people. A8 researchers a&ac,teagharSQQn‘take
up action rescarches vhere éctual éféglems confronted by
people éan be attempted to be résclﬁed and needs of majority
of people can be met ,which con definitely show significant

contribution,

/ Hooja (1987) brings forth the exteﬁmien rele for
teachers vhen he.suggests that universities shall have to
break their walls and act as light housetof knowl@ége
sprea&ing light all around in thelr vﬁcinity. He suggests
that a prectical agenda for action £or universitiez and
college could be te do intensive and thoréugh vork in the

district/block in which they ere situated within a ressonable
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time freme, - Each family in these areas should become the
responsibility of the University/bollege and the performance
in this regard should count towards its entitlement for
further financial assistance. 8ince teachers and students
sre the beckbone of any University/ceollege, this suggests
an ambitiocus plan of acticn,which‘calls on this added role
to be performed by teachers,and with the stuéents;wberg twg

roles emexge,&s extension workers and extension work guide.

Parikh (1986) also reflected the same when he
emphasises on ex;ension work ss 8 key to transformation of
the entire higher education and to make it conducive to the
neg@s of the people at micrcf%vel. The ex#ensien will thus
not be @ mere activity but a bed rock for entire system as
it will help universities to retain their relations with
micro system., ﬁe further also calls fbr research input in
all development scheme which is inadequate, He feels the
university to be most cc&@etént tc do it. This again
reflects tha€ the university's conpetence 1s reflected
by its te&ahers’caﬁpetence &s scholars through whom this

research input could be met.

It is apperent from the writings of the wvaricus
authors that elong with teaching,the roles of research and
extension are alse placed a lot of importance for college

or vniversity level teachers.
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2,2  REVIEW OF EMPERICAL FOUNDATIONS CF THE STUDY

The research investigations on teachers' role in

higher education and. the related aspects were reviewed,

N

‘The reviewed studies mainly dealt with teachers®
role in'teaching, research end the related activities of
teachers, The investigator could not £ind research studics
on extensiocn role of teachers. The studies being of similar
’ nature or very aiversglit was only pessible to group them
on yearly basis., The reviewed studitsare thus described as
follows 3

- studles conducted during 1987-85

~ studies conducted during 1984-80
- studies conducted before 1980 f

Z.241 Studies conducted during 1987-85

_ Khanna (1387) attempted to study the role structure
cof academics which waé conducted at micro-level, confined to
the teachers of the University of Jodhpur. The sample
consisted of 385 teachers who were interviewed with the help
of interview schedule, Faculty rank end sex were teken aa

variables for analyases,

The analyses of role perception unfolded that the
dedication towards the profession, academic sxcellence and
character wvere the special qﬁalities that the reépondents
thought the uhiversity teachers should posses; The teachers

dld seem to be aware of the fact that thelr actual behaviour
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-d4d not conform to the normative expectations. The
realization on the part of teachers sbout the severe

gap between ldeal ana reéi'was foun&lto have seriouslﬁ
affected their professionsl self image. They had favoursble
image of unive;sity teachers during their student 1ife which
detericrated after they joined the profession and gained
first hand experience of being a pért‘of it,

Teachers' manner of role-performance 1nc1uded their
task as 1ectu:era. rQSearchers and adminiatrntors. while\‘
teaching,al most all teachers adopteu lecture nethod
followed by discuaszon,whexe lack of student participation

W8S COmmOn,

Teachers took little interest in the'activé participation
;n_acédemic ectivities. One-third of teachers were not
iﬁvolved in any type of research activity. The few who were
engaged 1in research work spent conly 2«3 hours per day on an

averaqe on research.

A little less than three-fourth of teachers published
research papers and little less than one third had published
an average of three books, Majority cof teechers had attended
féur seminars and conferences and &ddressed three of them,
This indicated teachers passivistic spprosch which suctioned
their commitment at low level. With regspect to variables
it was found that professors were more invelved with :eééarch.
published moﬁe research papers, attended more conferences and

.



seminars and also devoted more time to study &nd reseorch
a8s compared to readers and lecturers respéctively. Male
teachers devoted almost double time to their activities
than female teachers and‘had published more resesrch
papers and attended more seminars and conferences, Therefore,
professors and male teachers had higher level of commitment
than their respective counterparts, Teachers from their
long experiences of dealing with students held the view
that stubént gi&é more importance to éualities of intellect
ahd_teaching skill than humanitarian qugliﬁies. The role
set of teachers 4ﬁvolvaﬁ two basic types, teacher-student
relation and teacher~téacher relaticn, It was found that
lecturers’ and readers’ relation with student were brotherly
and friendly,vwhere as,with professcrs was paternalistic,
The teacher-teacher relation was found to incluée both

element of cooperation and conflict,

Bali'a (1986) study was écncernea‘with the teachers
and the teeching profession in Delhi University;: The study
attempted to advance further the understanding of teacher and
teachilng profession by providing a comprehansiva'&eséription
‘of what is expected of teachers and what they éctually do
and to account for their patterns which their activities

vould exhihit,

The study was confined to teachers in fifty-four

" oolleges which offered courses ib liberal Arts and Sciences.
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The study was largely based on an intensive field work
‘carried out during the yeara 1976 through early 1983,

A ten percent sample of teachers was selected with weightage
being given t¢ proportional allcocation aéco:ding to the
strength of teachers in varicus colleges, thus, selecting
serple of 390 teachers. The research tool comprised of
guestionnaire, personai interviews, participant and non-

participant obsexrvaticns.

The performance of the two roles viz. teaching end
research was gseen within the perspéétive of conditicns and
constraints in the university and in colleges. The teachers
felt many of thelr 2cotivities had loat its academic value, ‘
The tutorialsg, 9ractical§>labcratcry defronstrations and
seminars,did not éérve acadenic purrose. Teachers mentioned
that they encountered se§era1 difficu;ties in pexforming
thelr teachiég role which were relsted tc working situations,
relationship with colleagues; academic unrest,other
professional problem, distance travelled,and faﬁiiy role

conflict,

%

A large proportion of teachers devoted some time for
research which veried in terms cof time within a8 week and at
times between weeks, Continucus research did not sppear to
be central to teacﬁers’rcle perfoxmanée and was believed to
play a rather insigrificant role in improving college

‘teachers’ career prospects, Hostility was found to carry
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research 1f teachers were expected to sacrifice cneb

teaching duty on the 'pretext' of doing research,

Several constraints in pursuiné research were
enumerated Qﬁich were related to unfavourable work situation,
sc?rce finence, noneavailability of able and competent
supervision ané guidanc? in case of research for degree,
non avallabllity of time due to teaching cornitments, non-
availability of boojks end equipments, lack of space and
incentives,and problem with colleagues, Inspite of the
constraints and discdfageneés, some teachersdid pursue\
research work and some of their research findings found
expression in books, articles, in Jou:hals/papers. science
conferences, news papers and magazlnes., ’

Teaghers in Science were more productive then
their coﬁleagues in Social Sciences/hrﬁs‘ana Humanities,

It was found that & large proportion of women teachers in

all disciplines had research output f£ar below men colleagues,
A& large proportion of men than women lecturers in all ‘
discipline had more publications to their credit. The
teachers had an ambivalent attutide towards teaching and
research activities where they found neither one to be \
especially interestingnor remunerative to justify special

efforts,.

It was found that many methods were used by an individual

teacher tc keep in touch Qith recent éeveldpmenta in his/her
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digeipline, Among them most uxiliséé were journals and

bulletins,and frequently used were newsletters, information

bulletins and discussion with colleagues,

The teacherslfelt they had very iitgle freedom to
organize their Aca&emic work according to their QWn'idea;a.
interest, and requirement, Meny teachers felt their salaries
to be insufficient a@nd fringe benéfit. promotional avenues
virtually nonpxistent. Majority of teachers had reached
upper celiling in thelr scales and 88w no pogsibility ox |
scope of improvement or ptomotion,so,they hud started
doubting the need of exerting to excel in teeching as

there seemed no instxinsic‘nor extrinsic rewards,

The study of subﬁtayan(198§j aimed to measgure
gffectiveness and f£ind relations between student evaluaticn,
collesgue evaluation end self evaluation of effectiveness
as teachers when taken in pairs and tc find rélaticn between
teachers® effectiveness and.ability to do research and
publication, éelaticn between teacher effectiveness and

- gelf concept was alsc found,

The Visakha Teacher effectiveness Bulletin (VIEB)
instrument was developed and\atandardized which has three
sub-scales = student evaluation, colleague evaluation and

gelf evaluation.

In 211,521 final year P.G. Course student of
Sri Venkateshwera University, Tirupati noted the teachers in

form 1,
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- Out of 273 teachers, ;142 teachers are related as
gffective, The research publication Index and RPIC was
administered to 62 teachers, For self concepteSharon's

‘§¢1£ Concept Inventory (SCI) was used.

It was £6und that student ratings of teacher
significantly correlate with the colleague rating of
teachers. Ceollesgue rating of zeacheis significant
correlate with ghg pelf rating qf teachére. Self rating
‘aign;éiéana@correlateiwith atudenﬁs’ratings. Teacher
effectiveness as rated by colleagues and self,is significantly
correlated with toachers’abiiity to research and publicaticn,
but no relation was found between teacher effectiveness as .
rated by students,and teachers ability in research and

publication,

The relation between teacher effectiveness and self
concept 1ls significantly correlated. Male and female\
téachers do not éiffer'significantQin reapect to te&cher
effectiveness, Teachers who had 15 years or more yesar of
experience did not differ from those who had less experience,
‘Teachers of 45 years or above age did not differ significantly
frem those below 45 years of &ge. Professors-readers and
lecturers did not diffexr from each other in respect to

_teachers' effectiveness,
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2.2.,2 Studies conducted during 1984-1960

Verma (19684) studied the role of & teacher in &
University classrcom as percelved by'stuaenta and seven roles
identified by Manﬁ {1970) for teachers,as experts, formel
authority, sccialising agent, facilitator, ego ideal and

pPerson,

out of ten faculties, B4 departments and 7 constituents
Were teken and a sample of 250 students was decided upon, -
The questionnaire which\was preplred by Centre of Advanced
Study in Education, M.S.University of Béroda for larger
department project was used for the study. Thé rasponse
from the sample was 76 percent. The findings of the study
indicated the following

Students expericnced,that as experts,the teachers ghould
<have® content mastry, should be sble to arcuse interest
among students, should adopt verious methods of assessment
in order to keep uniformity of stondards snd should cultivate
the hébit of selfestudy and rewerd the good performance of

students for betterx acadenic agtivities,

As formel suthorities,students agreed that teachers
should make rules, arréngements; lead studentsto their goal
' in academic p:ospérity end gulde them to get admission in -
good universities,

As socialising &gent the teacher should guide

students in wocaticonal and professional txaininq. identify
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bright and slow learners and help them achieve their

goal eccording to their 2bllity and capaeity.~As fecilitators,
the students expected the teacher tc make themselye available
as end when-needed and guide student to library and field
activities and pr@vide them with proper bibliography.’

As ego ideals,teachers were expected to inapire
interest in the subject and make an effort to keep suataine&

‘enthusiasm and lively interaction in teaching-learning process.

As person,the teachers as agreed by students, must
identify themselves with 3tuaeéts. accept thelir idgas and
feelings and recognize thelr attending and non attending

IS

behavicure.

The study advocated that the teachers as c&mmunicators
should draw and auséain the attention of studentsby
manipulating different methed to make‘teaching effective and
lively, write legiély on the black boatqigursue verbal and
non verbal behavicur while teaching,and emphasige irportant
ideas or points., It was found that teachers mostly used
active discussicon and laboratory method and some teaéherl

used éeminax)assignmeng)and £leld work.

The teachers as communicatgra,knaw when and where
different teaching aids are to be used, The response was
less in the tape recorders, f£film, f£ilmgtrip and overhead

projector in teaching,
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The study recommended that facilities of orientation
programmes, inservice and refresher course for teachersto
remain updatedin their field and also to be trained in use

of audio-visual alds and methods of teaching,

Khalil (1981)‘examined thé relationship between rele
eonflict, task clarity, productivity and job satisfection.
The analyses utilized data collected from 300 full time
faculty menbers in six different colleges of the tUniversity

of Houston, U.S.A,

The findings indicaﬁed negative relationship between
rele conflict ané job satisfaction and positive relation was
founéd between task clarity ané job satisfaction, No
significant relstionship was found between all four factors
put together. Role conflict and task clarity did explain
a éignificant amount of variasnce in satisfaction in addition
to that explained by productivity. The relstlonship between
Job satisfaction with role conflict and task clarity was
significant therefore,the investigator advbcatea the
administrators to bring the maximum clarification to the
faculty in area of teaching, publicatioh and service to

)
try to eliminate role conflict,

Kemanto (1981) exeémined the relationship between
socialization, role pe:fo:manée and status attainment of

Indonesia's full time university teachers, The study limited '
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to fiye’public institutions of higher education ané ,
sémple“ccmgrised of 781 téacbers who responded tolthe data;
It was revealed that eéucat;onal.qualification were not
related to aﬁﬁainment of academic ranks. Training was
positively associated with income, even when career age

was controlled, The highest average of post-training
scores ihvfielda of research and production of articles"
vere found among teachers with foreign doctorate, Training
was widely assgociated with qualititative aspects of
performance, Fareign trained respondents tend to have
ﬁetter access to foreign research,support and report a
higher f:eqﬁ;ncy’of publication in the foreign or international.
media, The wide variation found in performance scores was
_attributed to wealyessin the recruitment system, to
institutional restrictions on berformance based on rank

and on the fact that pressures to performance in most ‘
cases is weak. The high level of productivity displayed
by a number of foreigﬁ trained teachers was seen as an
outcome of the soccialising effec; of foreign training and
of the need to gain recogniticn from the academic community

béth domestic and international,

Bhoite (1980) studied the intellectual role-
activities of college teachers in Marathwada where & modest

attempt was made to verify emperically the level of teachers?
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performance with regaréds to role aativiﬁies expected ofl
them and to pin point and analyse structured and

situational factérs.

The role activitieqviéehtified vere teaching.
research and pﬁblication as mgia. péxticipation in
profeésional éctivitigs (Conferences, Seminars), personal
library building‘ana the like as“support;ve role activities,
In additien to these participationsin socio=cultural and
pelitical affairs of ﬁhevlc;al community and communication
of knowledgé apd ideas to.people were the expected rolee .

activities in the noneprofessional sphere.

\

In addition to teachers' performance given emphasis,
othexr items such 88 vork satisfaétian of teachers, level of

nodernisation acquired,were alsc taken up for investigation.

The sample comprised of teachers from 40 colleges
out of 67. In all, there were 193 teachers belonging to the

various facultlies.

The questionnairé and interview cbmprised the

research tool. The findings of the study were as follows,

8) - The teaching work at the collegiste level did not
allow or demand much of intellectual invelvement of the
~ teachers and the factors responsible for the same were

as follows.



The teaching work load of teachers in general was
quite heavy which included the involvement in teaching
work. .Teaching of large number of courses of wvarigated
nature simultaneously,':..ch did not allow teachers to evolve
any specialization and intellectual interest i? their

discipline,

The teaching schedule in many colleges were not
properly organised where they were often required to take
three or more periods in sequence which was quite streneous,

The teachers were regquired to teach the courses in the

formulation of which they had not participated, Most of the

teachers 4did not like the courses they taught. In such
situations teachers vere alienated from the living part of

their teaching wozke.

Students in colleges as iepaxted by the respondents
were mostly medicocre, not capable of higher education,
therefore,the classroom situstion was not intellectually
very challenging,which inhibited the teachers to raise the
level of their teaching to higher level of analyses and

crigicisma

*

b) The teachers signified low performance in the field
of intellectually productive actiQities. mainly resesrch
and publication and ceréain structural and situational
factors in thé college systems a3 follows are attributed

o the sanme,
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‘ Due to dis-proportionatelyylé:ge pait‘;f téeahing
ané other inatituﬁionélly assigned éuties,th&z teachers
were left with léss time and energy for other intellectual
activities, Research and other intellectually productive
activities expected of the teachers were not a@equately
integrated with the goals of the colleagwes:. The entire
set up of the college was crgénised\kggging teaching as the
main goal to be pursued. Research and publications nge
considered as part of perscnal career building of the teachers

towards which the college haed little obligation.

The colleges in general were not adequately
ecuipped in terms of’librér&,’laboratory and other facilities,
As part, advancement of éeaéhers wés not considered as a part
of institutions' responsibility a§é=no finéﬁcial allocation

was made for it.

Réwarda and 1nceng1ve 8ys£em‘in the colleges wére not
properly orxganised so as to inéuée the teachers to go in for'
the intellectually productive activities. ?rbmotianal
opportunities wre limited as promotions were mostlf 1imited
tc the seﬁiority\pf experience and less with érofessional

achievement in terms of research and publications,

Bhoite claimed that teachers® failure in the field
of intellectual productive role-activities can be
conceptualised as a phenomenon of role~inadequacy,

Performances of any role in adequate measure necessitate
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certain prerequisites, They can be termed as role-
requirements. Inadegquacy in the availlabllity of the role
requifements to an actor, precipitates inadecuacy in’his

role performance which can be termed 88 role~inadequacy, .

Role inadequacy is non-conformity on the part of the
actor to the expectations associated with his rcle on account
of inadequate availabillty of the rolesprerequisites, If
role adequacy is expected, then the cituation needs to be
irproved in terms of adequate provisions of the role requirements

of the actor,that is the teachers,

2.2.3 sStudies conducted before 1280

Remmana (1979) studied the academic role-performance
and modernisation, The camﬁitment of a.university teacher
as academician was attemﬁted to ée;évalnated through a étuay
of rcle pexformance, It was believed that role of éhe
university teacher revolves arcund the three ac?ivities cf‘
consumption, creativity and communication of knowledge and
values, and the lecturers sre reference models for students,

change agents of society and trensmitors of modern value,

The study waesconfined to teachers of Poona University
from three major streams - pure science, humenities and
social sciencep} thus covering a sizéablé number of

respcendents drawn from homogeneous sample.
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The data were collected through intensive pattern
cf enguiry through questionnaire supplemented by perscnal

interviews,

Guota sampling method was employed, The sample
consisted of 155 members of total 300 teachexrs in the

University,
The £indings revealed the ficllowing :

The academicians were well qualified but if examined
in context éf acadenic requirement one third of University
teachers did not have & doctoral degree but some had enriched
‘knowledge by receﬁving higher educaticn or degree f£rom abroad.
A great number of teachers were in the'prafessicn for more
then 8 years, thus were well acquainted with thelr expected

T role~performance.

When the actual role perxformance was assessed a majority
adhered to the syllabus, more than half teachers introduced
modern trends in teaching, half of the te&chars did not

. encourage discussion 1n clasgsroom,

Congumption was eveluated in context to reading of
text book, reference books and journals, It wasg found that
little more than half teachers spent limited time for.
lescture preparation, xead only text beoks and regularly
read newspapers whichindicated the lack of modern trend among

teachers,
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With regards to creativity msjority (72%) had

contributed to research papers and journal§.

The self image was rated according to teachers’
ablility to place oneself in a particular grade that wculd.
reveal ones satisfaction with ones work. It was found
that one-fourth teachers whe felt their salary was bhigh
were senior teachers and onenfiftﬁ who considered salary
leas were junior teachers., The senior teschers considered
their rank high, some of whom were head cof departments and
had reached the zenith of their career. Meny junior teachers
inspite of their Fh.D. degrees rénked themselves low because

they were still lecturers.

One-£ifth 1§cturers wanted to make change in job
. for beéter remuneration,

Mejority prefered their children and sibllings to
take jobsother thanfggateachex as first chance,and nearly
half of the teachers aspired to migrate to foreign countries
because of high wonetory rewerds and better facilities of

teaching &snd research,

'

Chitnis's (1973) study on the teachers’rocle in the
College system aimed to obtain a profile of the College
, teaéhegs and to analyse the manner in which the teachers
role is infiuenced by the College system, The college
constitutes the principle varisble of the study, The

respondents were purposely drawn from three under-graduate
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arts and science colleges effiliated to Bombay
Univeisity-whi&h exhibit differences thet were relevant

to 3analyse the 1nflﬁence of college upon teachers role,

The research tocl conprised of extensive interviews
and cbservations, The teachers who held the position of
‘iectu:ers énd professors were interviewed which made the

total of 171 teachers, 57 from each college.
The f£indings of the study are as follows;

Majority of teadhezs vere males between 30 to 40
years in age and ﬁad M.ﬁ. or M.Sc. degree with second class,
Qca:eet)aga very few wéke‘éducaééé in foreign universitics.
The teacher-student interaction cutside the classroom was
extremely limlited and within classroom lecture was generally
in mcnologue. Interaction in form- of guestion:answer or

- discussion was’ negligible.

Teaching at hndexgraduate level was largely
examination oriented, As many as 7% of teachers dictated
notes regularly and few teachers recommended reference books,
The reasons for such findings as indicated above was the
structure of the university and college organisstion such
as large classes, instruction exclusively through lectures,
system of compuslory attendarice, presence to complete syllabus
in set time ‘and examination system that puts high premium

on memorising model answers to standard questions,
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Few teachers did research or wrote in the subject
of their specialization, The majority dicé not even réed
regularly., Nost teachers had poor opinion cof their colleagues
as scholars and carried poor image of their soclial status,-
xnspite of poor morale, majority were willing to contipue
" as teocher and were generally satisfled with the management
ané adninistration of their colleée. The ccllege had very
little influence of teachers &s pedagogues and academicians,
as these features of teachers role were ¢losely determined

by the University,

The study advocated autonomy for colleges. To ensure
teachers as more effective pedagogues, the study recommended
to promote teacher~gtuient interaction, smell claséea,
voluntary attendence, generocus provision of time for
conpletion of courses, de-emphasis on exemination and lastly,

rewards for teachers' scholarship.

Sinha (1969) surveyed the prcblems énd attlitude of
university teachers in 3ihar Stéte and sxamined how their
problems and attitudes were related to such fuactors &s type
of univarsity. that is, residentéal and non-residentisl,
subject of teacher, that is, faculty of art and science,

and residence of the family,

A sample of 100 arts and 100 science teachers was

selected from the five universities of Biher,
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1

The selection of teachers was done on random basis
and Interview ééhedule was used for data collection, The
findings of the study indicated that almost half 6f the
teachers éelected their profession on their~§wn choice and
half without perscnal ;1king. Most teachers were
disiflusioned in their expectation of teaching profession
as they got no recognition of‘merit, There was absence of
academic and other facilities, favouritism, authoritism and
caste~discrimination which also ;ead to large percentage of

teachers being dissatisfied with their profession.

Regarding academic problems many teachers felt
distressed regarding their academic qopditions; Most of the
teaChers'haé not done any reseégch and the remaining few l
who didtresearch, felt difficulties because of lack of
financial aid from authorities., Many teachers felt that
they had less contact with students because of large size
of classes ranging from 100 to 150 students. Many teachers
felt that size of classes shoulé not exceed-sixty. Mos;
of the teachers opposed Hindi &edium at postgraduate level
but agreed at under graduate level., They found English to
be helpful in the competitive examination. Almost a little
more then half of the teachers wanted to remaim in the
teaching profession and rest did not want to advice their

relatives or children tc join the teaching profession,
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The survey did not show any significant aifferences
in the conditicns, prob}ema,anﬂ attitudes of teachers of
residential and ﬁon-:esiaentialiuniversiﬁies. No significant
difference regarding the same was found between teachers

of arts and science faculties;

With respeét’to attitgde towards society, teachers
displayed a very deep sense of alienation, Most of the )
teachers bélieved that'honesty and hard work(in contenporary
'Inﬁian scciety does not pay and felt it was difficult to

'£ind a person who can be taken into full confidence.

The empirical studies reveal thatlthe twq.roles,
teaching'aa well as research activities were underteken for
study in all yeéra. In wost of -the studies the teachers were
- found to exhibit low kéy pexformence with regards to research,
in'mostly all the studies the respondents vere teachers 4

themselves. ' ’ '

In teaching,most widely used method of teaching were
the traditional ones,namely,lecture end laboratory,followed
by discuseion., 7Teachers were not found tc exploit the

recent methed or techniéués of teaching.

The problems faced by the te@chers were related to
work situation, mainly lack of facifities and to scme extent

relationship with <olleagues.



60

It iz apparent that in none of the studies the third
upceming role of teachers as that of exteﬁsion was )

investigated,

Relevance of reviewsto the present investigation -

Both the conceptual freme work and emperigal evidences
exposed the investigator to the various fecets of teachers'

role,

The review of conceptual foundation helped develop
insight into the term rocle and the various aspects affecting
the role performences. The reviews specific to the role of
teachers bxoaﬁenéd the‘out1ook with regsrds to the various
expectations  assocliated with college teachers and the need

of the upcoming. roles to be weaved with the role of teaching.

The empirical studies provided practical evidences
. of teachers role performances, opinions and out look towards

teaching, research and the related factors.

The Feviewsd thus helped the investigator to dwell
ﬁéen studying the role of Homz Science College teaechers with

more detalls,

%

-

When relating the :evie&s o the present investigation
it is visible thet tﬁe‘prasenﬁ stﬁﬁyfatéempts to analyse
more dimensionsof role,in three roles,as that of teaching,
resesrch,as well as extension. The lalter role has not been

investigated before. Moreover, as the earlier studies had



respopdent category mostly of teachers, the present
study elicits response from M.Sc, students and
administrators along with the teachers, The reviewed
‘studies mainly concerned on role activities of teachers,
Khanna (1967) investigated the role performance and
modernisatiop, Chitnis (1973) examined how the college
system influences teachers’ role &nd Khomanto (1981)
examined reiationship between role performance and
some variables. The present research study along with
role performance or enactment,also attempts to uncover
two more dimensions of role. such as role contentment

and role constraints,

| Vhere the reviewed studles stressed more on testing
relationship withyvariables, this study also atteméts to
" unfold consensus or agreement along with inter-correlationi.
relationship with respondents! variabies as well as
identificatioﬁ\ofviole dimensions by each group of

respondents,
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