CHAPTER I1

REVIEW OF RELATED LITERATURE
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CHAPTER -~ 11

Review of the Previocus Resesarches

As pointed out in the introductory Chapter this
:chapter deals with the past researches, expsriments,
Seminars and review of some works in this field. Several
seminars were held and study groups were appointed to discuss
the problem of improvement in teacher education and recommen-
dations were made. But they have not yet been implemented

in any large measure. By and large the training programme

of teachers remain poor with some exceptions. The Student
Teaching problem which is the most important aspect of
training programme remained as a problem. The same is pointed
out by the James Report (U.K.) and Kothari Commission (India).
Before attempting the problem of Student Teaching and
Evaluation Programme, some experiments are mentioned here

for the justification of the problem taken for investigation.

3

A. Allahabad Seminar (India).

fFor the first time in Indias the Department of
Teacher Education N.C.E.R.T., Delhi has organised a prelimi-~
nary seminar on "Student Teaching & Evaluation" in Allahabad
in 1967, realising the importance of the problem. Work
papers on various aspects of the problems were presented by
educstional experts of the country. Finally a decision was
taken to organise Seminars on this problem in various regiaons

of the Country and give an opportunity to the staff of the
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Colleges of Education to discuss on the various aspects

of the problem as suggaétad by the Allahabad Sewminar.

As per the decision taken in Allahabad Seminar,
,the Department of Teacher Education (N.C.E.R.T)0 has conducted.
several seminars in various parts of the Country. The.
seventh Seminar on this problem for the Principals and
Staff in charge of student teaching, of Colleges of Education
in the State of Madras, Andhra Pradesh and Maharashtra was
organised at the Hyderabad Public Schosl, Begumpet, Hyderabad-
A.P. from 23rd December 1968 to January 4th 1969 in which
the Investigator has actively participated. Some of the
group reports which are relevant for ths present study are
menticned as reference.

B. Some Seminar Group Reports on relevant aspecis of
Teaching Practice.

i) Schaol Co--aperaticn.1

1« The Principal of the Training College or some
senior staff should gttend the school functions organised

by the Practicing Schools.

2. The lecturers should not assume an air of superiority

when they visit the practising schools.

1 Group Report of the Seminar on the paper presented
by Dr. C.S. Subbarao, Field Adviser D.T.E. (NC.E.R.T.)
Delhi on: "School Co-operation for Student Teaching®
in the Regional Seminar held at Hyderabad-A.P. in
January 1989. '
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3. The Principal of the Training College should
help the practising schools get priority in the matter
of getting grant,selection of teachers for participation

in Seminars etc.

4. The Headmas ters and teachers of the co-operating
schools should be invited for all the training college

functions.

3« . A conference or get together meeting of the Head-
masters and teachers of the co-operating schools should
be donvened before the starting of teaching practice

programme in order to know their problems and difficulties.

6. The school time-table should not be disturbed nor
the final year class be included for teaching practice

purposes.

T. College complexes on the model of school complexes
should be formed with the training colleges providing the
right type of leadership in the field of secondary

educgtion.

8. The practice of splitting up classes into varicus
small groups so as to enable a large number of trainees
to give their lessons should be given up as such # practice
tells upon the discipline of the school as well as disturb

its normal working.
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9. Steps should be taken to ensures that the trainees
and the college supervisors observe punctuality and
attend to their work conscientiously during the period

of their internship. .

I11. Criteriz for Selescting Practicing Schools: -

1. Tone of the school;
2. Availability - of adequate physical facilities;

3. Adequacy of fully qualified and experienced staff.

II11. Role of subject teachers:

1e All the subject teachers of the practicing schools
should be given an opportunity to attend a pre-student
teaching conference organisad with a view to help thsm'
play their role effectively in the intership programme

and payment of T.A. and D.A. should be made to them
immediately wherever Extension Services Departments are
functioning. It will be ussful to start Extension Services
Departments attached to Training Colleges wherever necessary

or possible.

2. Incentives should be given to the subject teachers

in the form of honoraria wherever possible.

IV, Role of Undiversities:

1. The Universities as well as secondary schools should

play a greater role in the field of teacher education.
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2. State Boards of Teacher Education should be
established in all States as recommended by the Education

Commission.

3. Selected secondary schools” teachers should be
nominated as members of Boards of Studies and faculties

of Education and Boa&ds of Examiners also.

4, The Universities should play a greater role in
the organisation or in-service programmes for secondary

schools teachers.

5. Examiners for the University B.Ed. Practical
Examination should be asked to sit and observe the lessons
given by the trainees for as long a time as possible

and nNecessary.

6. There should be internals as well as external
examiners for both the methodology subjects and High Scheol
Headmasters and Senior teachers should alsc be considered

for appointment.

7. All the Universities should evelve and adopt
common pattern for conducting the B.Ed. Practical exawming-

tions.

V. Role of Student Teachers:

1. The student teachers should bs sufficiently oriented
for tiheir work before they are sent out for teaching

practice.
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2. They should also be instructed to take with them
all the necessary things like chalk, duster, etc., if

the schools cannot provide them.

3. The student teachers should also be advised to
bear in mind the examination requirements of the classes
they are teaching without vioclating any of the fundamental

principles of good teaching.

4. The student teachers should be asked %o evaluate
periodically the progress of their classes by administering

tests during their internship pericd.

ii) Development of Lesson Plan2

At the outset the group asttempted to define the
following concepts in clear terms so that there may not

be any confusion over the use of these terms.

Unit'is defined as a broad area of content with
underlying unity. The total syllabus may be devided into
such units of interrelated wholes, with various topics
included in them. JTopics are sub-divisions in the units
which form parts of those units and’may be taken up

separately. Topics again may be sub-divided into lessons

2. Group Report of the Seminar on the paper "Development
of Lesson Plan" presented by Sri Syed Ali Bartar,
Government Training College, Hyderabad (Osmania
(University) in the Regional Seminar at Hyderabad.
Organised by D.T.E.(N.C.E.R.T.) Delhi in January 1969.
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which may be defined as a piece of work to be completed
within the period of say, forty five minutes of teaching-

learning.

For example, "Percentage" may be regarded as a
Unit which may be bréken up inté smaller sub-heads of
topics such as a) Procfit and loss; b) simple interest;
c) compound interest stc. Any one of these topics again
may be stratified into number of lessons. For instance
the topic, "simple interest" may be taught in three
lessons i.e. 1) rate of interest; 2) number of years

and 3) calculation of interest.

Every piece of work or lesson agyain may be analysed
into further meaningful segments for efficient execution

of class teaching,

Main steps in lesson planning:

The group did not prepare the profo¥ma of lesson
plan as another group was working in it. Its main concern
had been to lecate tée chié% items the student teacher
should bear in his mind in developing a lesson plan and

where the teacher-~educator may guide him,

There had been consensus among the group that the
objectives in a lesson plan should be formulated with

reference to the content, This point was raised fraom
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discussion of a paper previcusly read and the group felt

that objectives cannot be developed in a vactum but must

be determined by the subject matter to be taught.

When the student teacher decides on the content or
material he is going to teach in the class he will note
down the preliminary informations regarding the class,

the time, the school, the topic etce.

Next he will list all the objectives that he hay
keep in his mind in teaching this particulsr lesson. Some

general objectives are identified by the group as:

a) Information or knowledge of facts.

b) Understanding (including identifying, comparing
and contrasting).

c) Application (manipulation of information to
use in a new situaztion).

d) Appreciation
e) Skill

f) Interest and attitude.

It’had been agreed upon that all lesson may not contain
all the objectives listed. The student teacher should

use his discretion in locating and spelling out his objec-
tives in a particular lesson he may have one dominant

objective while other objectives may be ancillary.

Next step in lesson planning is sgecificétion.

" The student teacher should be able to translate his
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objectives in specific expected learning outcomes at

the pupils' behavioural changes.

4

Lesson Plan

. eSsonN NDaoeswoss

Schools

Standard:

Period:

Dates

Subject:

Topics

Previous Knowledge:
Objectives:
Teaching Aids:

Raference Material:

; Objectives & Learning

Analysis of Specifications Ex i s Evaluation
Content (Learning out- perience (Testing)
comss ) (procedure)
Assignments:
=
¢ Proforma for Lesson Plan, suggested by Proforma Group
in the Regional Seminar at Hyderabad (India), Organised

by Department of Education (NC.E.R.T., Delhi).
Paper presented by DO. Damedar, Lecturer, S5t. Ann's
College of Education, Secunderabad on "Proformas for
Student Teaching and Evaluation", January 1969.
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The content will have to be taken into consideration
in s separate column and analysed into meaningful sections.
Pupil's previous knowledge in this content area should

alsc be borne in mind.

The method used by the student~teacher in developing
the content should be put under the head of learning
experience is abvicus as here the learner is regarded not ~
as a passive recipient but as an active participant in the
teaching-learning situation for whese begaviaral changes
any lesson should be planned. The group defined learning
experience as "activities" suggested by the student-teacher
with a view to involve thé pupils to participate in teaching-
learning situation to bring ocut desired specifications. For
example the student teacher in planning a lesson will desist
from writing "“the .teacher shows a film" but instead should .
state Specificall& the teacher shows a‘film on a particular
subject and sets tasks for the pupils to observe certain

points so that some definite objectives may be achieved".

After suitable learning experiences are mentioned thers
should be a column under which the student-teachsr should
note the svaluation tools or devices which he will use to
evaluéte the pupils with reference to the specifications
set forth. This my include suitable questions +to tl.¢ test
the pupil's understanding of the materigl. This is synony-

mous wWith Eevieg or recapitulation.
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LLastly, there may be scme assignment with rgfarance
to the méterial given for enxiching the knewledge gathered
or for further exploration and ensuring more thinking in
that area. There had been some discussion whethexr every
lesson should contain an assignment at the tail and the group
came to the conclusion that this will depend on the contents
and topic i.e. when two lessons are given Bs parts of same
topic, prescription of assignment may be necessary at the

end of the second lesson only.

On the whole the group felt that any lssson plan is
a guide to help the student~teacher to effectively teach
a subject, therefore, he may not strictly adhere to the
lesson plan but should feel free to deviate from the original
plan when occasion call for i.e.for instance he may not evoks
expected resp&nsa from the students, thersfore, he may have
to change his teaching procedure to secure more pupil partici-
pation. The lecturer should make him aware of such possibili-
ties and prepare him in anticipation for any such situation.
Should lesson plans differ subject-wise or class-wise, that
is should the same format of lesson planning be used for
teaching French and Geography? The group felt that the basic
pattezn sﬁould be followed for all lessons, though socme items
may not be included in giving a particular lesson. The

student teacher would use his discretion in setting down the
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details of his lesson plan. The group considered the problem
whether there should be different formats of lesson plan

for 1) preliminary practical teaching and 2) internship
lessons. The group felt that in both cases lesson plans for
his own optionsl subjects should be carefully and thoughtfully
prepared. The group did not discuss about the teaching notes
used for day-to-~day teaching as it is felt to be outside

the purview of the teacher education.

iii) Supervision of Student Tsaching3

Introduction

Teachers are not mere craft technicians hence a
good teacher-education programme has to provide for a
clinical classroom experience aglso. To achieve this, Colleges

have to provide close supervision of student-teaching.

The Supervision of student-teaching involves organiza-
tional or administrative considerations. For various
reasons the type of such supervisional programme varies from
University area to University area and from Colleges to
Colleges esven in the same University area. The non-

avallability of supervisors, the increased number of trainees

3 Group Report of the Seminar on the paper presented by
Sri M. Shankar Rao, Lecturer, Govt. Training College,
Warangal (Osmania University) in the Regiocnal Seminar
at Hyderabad, organised by D.T.E. (N.C.E.R.T.),

Delhi in January 1969.
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in a College and the limited number of practising schools
do not permit solution to problems that can be uniformly

followed throughout the country.

A. Defects of Supervision of Practice Teaching

1) The first defect as pointed out in the paper is:

"Fgilure on the part of the supervisor to bestow

proper attention to observe the lesson of pupil-teacher

due to heavy work lgad".

As pointed out in the beginning it is noted that condi-
tions vary from college to college and University to University.
Hence, it is not possible to spgll out a uniformly acceptable

solution.,

A specialist may work out the optimum work load that =
Lecturer can bear in supervising his trainees during the
prescribed period. On the basis of t he report, lecturer and
trainees ratioc may be workedout for the successful solution

of the problem.

2., The Second Defect is:

"Except that the remarks are written by the supervisor
in the notes of lessons of pupil teachers no proper attempt
is made to offer suggestions for rectifying such defects,

sometimes even remarks are not written"
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The Committee felt that there should be remarks by
the Supervisors on the notes of lessaons of the student
teachers. They should not be vague, ganeralgrepetitive
and merely negative. The lessons should be constructively

ctiticised with concrete and specific suggestions,

3. The Third Defect is:

"As the supervisor has to observe sometimes four to
five lessons within a period, he has to rush to each class
with the result that he cannot but devote 10 minutes %o

u
gach lesson.”

-

We are of the opinion that normally not more than two

lessons be supervised in a period by the Supervisor.

4. The fourth defect is pointed out in the paper is:

"Lessons in sccial studies are supervised by some of
the non-social studies members of the staff. Similarly,
a supervisor not acquainted with a particular language is

asked to supervise that language medium class',

The Committee was of the view that it is more or

less a local problem and is therefore not considered here.

e The fifth defect iss-

"In a hurry to complete the lessons some of the

trainees are permitted to give daily even three or four

7
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lessons, Some of the lessons are not supervised at all

by the supervisor or by the class teachez".

With the help of the co-operating teacher the
trainee may be permitted first iv ¢ v. to observe :u.
and then take up teaching work one period a day and iwao
periods g day and so on. The motive should be not to
complete the lessons but to get acquainted with the total
school situations. The possibility af‘giving a variety of
experience by posting the trainee tc various standard

may alsc be considered.

6. A. The sixth defect is:

"Unless the supervising teachers are paid any remune-

ration they will not have any interest to supervise. They

simply put initials".

The question of paying remuneration to the supervisors
may be considered sympathetically. This is being done in
the OUsmania University, Annamalai University and S.N.D.T.
University. The group recommends that they may be paid

suitably.

B. Consideration in appointing a person as the Supervisor

of practice~teaching (Co-Gperating teachers).

In selecting supervisor at least three years teaching

gexperience as a teascher may be insistedufon.
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How many of the lessons be supervised by the College

Supervisoxr?

It is found that the trainees have to do at least
ten or more lessons during the courss. These lessans have
to be supervised by the lecturer concerned. It is desirable
that at lsast threes of these lessons be supervised

thoroughly by the lecturer concerned.

S

How to manage with the large number of students that

has to be supervised by lecturer at a time?

If the lecturer and student teacher ratio of 1.10

is maintained then this problem will be solved.

How many students teachers should be entrusted to

oneg supesrvisor per batch?

Not aore than ten trainees may be entrusted to a
College Supervisor per batch. This number may be adjusted
in the case of the co-operating teacher taking into consi-

deration his school-work logd.

L. Functions of a supervisor -

!
{a) In certain places it is observed that superviseor is

entrusted with the duty of guiding the trainees in preparing
his lessons., -Supervision .commences when the lessons is
taught. The supervisor should be thorough with the methodology

of the subject.
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{(b) A post-performance discussion should be done. The
supervisor should be able to criticise his trainee's

lesson, call‘for his explanations wherever necessaryjaccept,
those that are acceptable and in other cases’should put the
trainee on the right lines by giving his valuable sugges~

tionse.

(c) A rapport should exist between the supervisaor and
the trainees on the best possible lines. All the good
pointg in the trainee's teaching should be unhesitatingly
appreciated and wherever possible inspiration should be

given in case of weaker trainees to pick up work.

(d) The trainee should be encouraged to evolve a teaching
style of his own based on the modern methodology and the

respurces availsble in that school.

(e) The Supervision of the ctiticism lesson must be
cautiocusly done. Criticism offered should be of a construc-
tive nature helping the trainee to gain khowledge of the

methods and securing confidence in teaching.

{(f) It is the duty of the supervisocr to evaluate the
success of the lesson. It should be more sympathetically
done taking into view the potentialities of the progressive

nature of the trazinee.
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{g) Finally, it is the duty of the supervisor to guide
th; traiﬂae in planning the lesson, evolve the objectives
of the Unit, check the accurécy of the content, suggest
the skills needed in passing on his knowledge to the student
and to help him in maintaining the righ%t teacher-pupil
relationshipe.

We have tried to suggest a few spolutions to some
of the problems. With the co-operation of the practising

schools many of these problems can be easily seclved.

iv) Evaluation of Student Teaching_z4

A It has been formsrly discussed and approved that
the term 'Studenv Teaching' connotes “c all the experiences
provided %o the student tesching in schools. The presparastory
experiences provided to him in the College were also in-
cluded in the term 'Student Teaching'. The school experiences
were classified undér two broad headings as

a) Actual teaching experiences; and

b) Other experiences which have been detailed later
- on this report. :

Starting from the definition of the term, it was
decided that the evaluation alsoc should take into account
these twoc aspecise. Hence, the report has two parts, one
dealing with the evaluation of practice teaching and the

second dealing with the evaluaticn of other sxperiences.

4 Group Report of the Seminar on the paper presented
by Professocr K. Vedanthachary. Osmania University:
In the regional seminar gt Hydersbad. UOrganised by
NeCeEeReTe, D.T.E., (Delhi) in January 1969.
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Another general aspect which came up for discussion
in the group concerns with the mode of evaluation and
the purpose. 1Is it for grading and declaring the results
that we evaluate or is it for guiding the student teacher?
It was felt ghat both these purposes should be served and
hence it was decided that the evaluagtion must be both
qualitative and gquantitative in bature. The qualitative
evaluation and the suggestions arising therefore will be

useful in guiding the student teacher and the quantitative

evaluation may help us in grading and other details.

Bs. Evaluation of practice teaching:

As this is the most important aspect of the student
teaching programme, detailed discussion were held and
the following points considered. In evaluating the teaching,

thereg are fTour aspects to be considered asf follows: -

a) Lesson Planning{

b) Teaching Techniques;

c) Class~management; and

d) Teacher personality.

The following criteria was evolved for evaluating

geach of the above aspects

a)l Lesson Planning

1) Selection of content -  Adequacy
Relevancy
Sequency & arrangements
(factual) accuracy.’
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2) tatement of objsctives =~

3) Instrumtional Material -

(Teaching aids, B.B.

work, text books,stc.)

Adequacy

Clarity

Realigbility
Relationship to content
Suitability
Presentability

Accuracy

Originality

(Instructional Material is defined to include Teaching

Aids, Text Books, References, B.B. Works etc., and all

other material that the student may use for his instruc-

tional purposes).

4} Use of previous knowledge -

5) Activities planned -
6) Questioning -
7) Plan for Review -

Relevance

Sufficiency

i

Appropriateness

Adequacy

Organisation
Variety

Originality

Wording

Type
Appropriateness
Stxucture

Accuracy

Brevity
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B) Evaluation

9) Dther aspects

b) Techniques of Tesaching:

5" T WY

- : 5
- N - . e P4 ?
Suitability of ‘the tog;wﬁﬁf
o~ waal . 2 Y e
//

@

ey .

T e

- . IR e et
Comprehensiveness ™™

Neatness of presentation
Organisation of units

Legibility - etce.

This could be furthesr analysed for the sake of

convenience, into three aspects as follow: -

Introduction, Development and conclusion.

This analysis is more for the sake of convenience

and it should always be the aim to see the EValuatseﬁﬂaf“uL

lesson as a whole. The following points show how each

of the three aspects should be evaluated.

1. Introduction

2. Development

Effectiveness

Appropriateness

Adeguacy

Brevity

Stating the purpose of
the lesson.

Mastery of the s ubject

matter, expression

{ fluency, tone pronun-

clation etc.)
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Conclusion
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suitability of the

Language, Organisation of
ideas, handling of instruc-
tional materials, efficiency
in carrying out the activities

plannead.,

Appropriateness of the
technique of teaching,
Questioning - (Form distribu=-
tion,dealing with answers

atc.)

Dealing with doubts raised

by pupils, adherence to the
lessan plan, resourcefulness
in dealing with uﬁaxpacted
situations, pupil participa-
tion, adequacy of explanation

and illustrations.

Revisw or recapitulation,
nature and quality of
assignments}adequacy af
drill

Stress on applications

Realisation ofobjectives.



53

c. Class Management Budgetting of time,class-
) control,recognitiun of
individual differences,
involvement of pupils in the

activiti=s.

d. Teacher Personality: Attitude

ccnfidenca\and sarngstness
interest in the lesson
manners and mannerisms
punctuality

physical aspects (grooming

etc.)

It was also made clear that though cexrtain criteria
have been listed for the four categories it might be

necessary to take the lesson as a whole and evaluate.

It was pointed out earliser, suggestions based on the
gualitative assessments may be made to the student teacher.
It was, however, felt that the final quantitative svalua-

tion may be kept confidential.

Next, the question of attaching weights to thesse
aspects was discussed and the following conclusions arrived
at. Assuming a maximum of 100 points marks for the whole

lssson, it was allocated as Lesson Planning 15%.
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’

Teaching - Introductory aspect 10%

Development 50% 70%
Conclusion ‘ 10%
Class Management ) . 10%
and Teacher Personality 5%

It is felt that further re-allocation of these weights
to the various aspects would be rather artificial. It
may be good to use 10 points or 5 point rating scale and
then convert these ratings to a mark; according to tha

weights attached.

It is also recommended that each supervising teacher
and lecturer who evaluates the lesson should give both
the qualitative and quantitative ratings. It ié, therefors,
suggested that due provisiocn for the same may be made

in the proforma svolved for this purpose,

R
It is also felt that if manual can be prepared
setting out objective criteria for purposes of rating,
it may be helpful in making own evaluation more scientific

and objective.

€L, Evaluating other aspects of Student Teaching:

The other aspects of student teaching involve:
a) observation of lessons

b) understanding the school-~situation



)

g)

35

participation in co-courricular activities

maintaining cumulative record or case-study
records.

construction and administration of g test
(achievement, diagnostic).

preparation of audio-visugl aids

any other similar activities,

The evaluation of these aspsects of student teaching

has to be used on certain documentary evidences such as:

1)
2)
3)
4)

The Records maintained by the students;
The Report of the subject~lecturers,
The Report of the supervising tsacher;

The Report of the Headmaster of the School.

It is felt that even here, it is desirable to evolve

a set of common criteria for evaluating the records. This

was discussed at length and the following criteria is

suggested.

D. Criteria for evaluation of the records:

1.

2.

J.

4,
S

6,

Whether all the relevant items have been entered;

Whether proper justification has %%ade) noted for
not making any entry;

The detailed nature of the varicus entries (or
superficial)

Whether the strong and weak points have been noted;

Whether the above points have been substantiated
with specific illusirations;

Whether suggestions for alternative procedures’
have been made at relevant places;
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7. Language and presentation aspects;

8. Submission of records in time.

Besides, the above criteria, it is also felt that it will
be helpful if the other aspects mentioned above are spelt
"out in detail. An attempt has been made in this direction.
(This is one area when thers is overlap between the work
of this group and the group on proformas). Only broad

putlines have been mentioned.

a) Observation of Lessons:

This can be done almost on the same lines as
suggested for the esvaluation of lessons for practice

teaChing.

b) Understanding the schaoocl-situation

This involves study of school Assembly, time-~table
office routine, library and laboratOfy facilities, school
buildings physical amenities, staff, work-load, cuxriculaﬁ
and all other similar aspects.

c) Participation in co-curricular activities

/

This inveolves participation (and organisation)
in debates association meetings, sports and other functions
physical-educaticn programmes and all other similar

activities.



57

d) Maintaining cumulative record or case-study record:

This record has usually a prescribed form. The
student may perhaps be interviewed after the filling up
of the record, the purpose of that intervisw being to see
whether the record has been properly %illed and whether
the significance of the work has been understood in the

proper perspective.

e) Construction and Administration of test

This record may be évaluated on the svidence of the
nature and structure of the question paper, the evaluated
/answer sheets, the interpratation of the rssults made by
the student teacher and his final report, on diagnostic

worke

f) Prepmration of Audic-visual Aids:

This can be evaluated by the nature and quality of
the aids, their suitability to class-room teaching,
the accuracy with which the ideas are presented and the

attractiveness of the aids.

These ares just broad outlines and it will bs useful
if more detailed criteria for evaluating these aspects
are evolved. This aspect perbhaps needs more time and

effoxrt,

Self evaluation by the student, same format and

cons ideration gs for lesson evaluating.
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E. Conclusions

On the basis of the discussion on the various points
raised in the report, the following conclusions were

arrived at the general session.

1. The proforma suggested by the "Proforma" group

be accepted for the purpose of evaluation;

2, Instead of a 10 point evaluation, a 5 point

evaluation may be used;

d. The weightage for the different aspects of

practice lesson be as follows:

1. Lesson Planningi - 15%
2, Executicn - 70%
3, Class Management - 10%
4, Teacher Personality - 5%

4, DOut of the total marks allotted for the practicals,
it was decided that they may be allocated as
60% for the practice teaching; and
40% for the various other records
As an illustration, if the total for ths practicals
is 400, then 24D(marks are allotted for teaching practice
and the rest 160 marks for the other records. Qut of the
240 marks, the allocation may be

40 marks for observation records (20 for each opticnal)

and 200 marks may be suitsbly distributed to the
various records.
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C. The Training and Education of Teachers in (U.K.).

The Report of an Enquiry into the Training and
Education of Teachers 1970-71 by the University of Wales
School of Education has reviewed many problem of Teachexr
Education an& training. The review Committee while dis-
cussing the problem of ®*The Organisation and Supervison
of School Practice" hashmade several suggestiongfor the

improvement of School Practice. The following are men-

tioned as reference.

1) Organisation and Assessment of School Practice.>

In the first instance an attempt was made to
define thé aims and purposes of school practice and thers
was complete unanimity that the following constituted an

8
adequate summary of the objectives;

a) to enable the student to acquire first hand

experiencs of classroom taschniques;

b) te familiarise the student with school routines;

c) to help the student frame his own attitudes

to the teaching situations;

d) to encourage, on a long term basis, flexibility

of approach and creative thinking.

1

Considerable attsntion has besn given to the
question of whether or not adgapting or amending the existing

pattern of school practice would help in the achievement of



60

these stated aims, within the distinctive spheres of the
primary and secondary schosl. The following matters have

been discussed.

ii) Teacher lnvolvement in School Practice

3

The information received from Colleges and
Departments of Education it was obvious that considerable
emphasis is already being placed on contract and discussion
with teachers befors, during and after period of school
practice. In most cases the contract has been of an
informal nature, but a small number of Colleges and
Departments have sought to establish more formal machinery.
tanfarences of teachsrs, regular meetings between specific
teachers and College tutors, the establishment of liaison
committees, preliminary visits to, and discussions at
schools, consultations concerning the specific requirsments
of individual schools ars all examples of how teacher
participation has been sought. All the reports indicate
that the association has been worthwhile, and it is thought
that such forms of contact have much to commend themselves
and should be encouraged on all counts. One way of
improving the existing relationships and placing them on

a more informed footing would be to utilise the existing

5 University of Wales School of Education. “"The Training
and Education of Teachers" Report of an enquiry into
the Training and Education of Teachers 1970-T71.
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framework of in-service courses when groups of teachexrs
and tutors meet to discuss common problems. Teachers
could thus be made more aware of the trends of thought
and the aims of Colleges and Departments’and tutors
given a better opportunity of appreciating the nesds
and demands of schools. This in turn could lead to a
situation whereby College tutors could teach in schools
for one term on secondment, and thus be in a position
to give instruction in teaching method to students from
their own Colleges in the classroom. The converse would
be of equal benefit, ;iz., that teachers should alsec be

seconded and serve for a term at a College or Departmént.

iii}) Teacher~Tutor or School-Based Tutor Schemes

The document prepared by the Headmasters?
Association and the Headmasters' Conference entitl ed
'Qur Schools and the Preparation of Teachers' aroused
considerable interest especially Sections 18-25 which
deal with the question of establishing various categories
of school-based tutors linked to A.T.0.5. It was noted
that the schemss and categories defined were of more
reievance to the post-graduate work of University Depart-
ments of Education, but nevertheless it was abvious
that their introduction would have related implications

for Colleges of Education.
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The four basic types of tutor described in the

document are:

a) the co~ordinating teacher-tutor, whe would
co~ordinate all student activities in a school
and take general responsibility for their

progress there,

b) the school-based joint tutor, appointed jointly
by the School and the A.T.0. to undertake a
dual role, spending some time in the school and
some time in one or more of the constituent

Institutions of the A.T.0.

c) the group=-teacher-tutor, who would be a joint
tutor of the type described under (b) but who
would be concerned with one or more schools

in addition to his own.

d) the associate tutor who would be a practising
teacher capable of supervising and assessing
students working in his own specialist discipline,

or with a defined group of pupils.

In general there was a measurs of support for the
establishment of schemes based on the sbove defined
categories of teacher~tutors, since they appear to offer a

sufficient number of possibilities to suit the varying
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negeds of different arsas. Neverthelsss, the following

4

reservations were mades

a)

b)

c)

d)

For such a scheme to operate successfully
édequate financial support edither from L.E.As,
the D.E.S., or the U.,G.C. must be made availabls.
The éommittee also recognised that thesre were
greater implications for rural areas, whose
financial demands,of necessity, were likely to
be far greater than those of urban areas. This
was a problem that would affect large areas of

Wales.,

It was important that the arrangements were not
over~formalised, since this could act as a
deterrent to the invelvement of other membels
of staff, who might possibly opt out of their
normal responsibilities for certain aspects of
the school practice in favour of official

teacher~tutors.

It was thought that there was much to be said
for ad-hog, as dbposed to permanent appointments,
thus allowing the degree of flexibility necessary

to cater for varying situations as they occured

from year to year.

The appointment of such tutors would involve the

establishment of elaborate machinery, which would
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have to be very carefully thought out to ensure
the co~-operation of all the interested agenciss.
Some fears were expressed that such machinery
might introduce into the system such an element
of rigidity that it would reducs the necessary

degree of flexibility.

If such a system, however, were to be introduced
on a natiénal basis, and given sound financisl backing, it
is recommended that the A.T.0. in Wales, through its

Collegiate Faculties, should become a participant.

-

It was alsc noted with approval that certain
University Departments of Education were already using
teacher tutﬁrs. For example, the Department at University
College, Cardiff was conducting a pilot scheme and had
already established formal links with over forty schcol;,
all of whom provided teacher-tutors. Both student guidance
and assessment was carried out by the teachers, who,
at present, were only being paid a nominal sum per student.
Given sufficient resources the Department would wish to
extend the scheme, and to increése the fee paid to the
teacher tutors., Aberystwyth has also introduced a similar

scheme on a more limited front.

Students whose views Were canvassed were unanimous

in their wish to see the closer involvement of teachers
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in ths superQision and assessment of‘school practice,
since they were of the opinion that the teachers saw their
whole range of activity during the period of practics,

and not the mere fragmentary sSections which was all that

a College based tutor could hope to see during a limited

number of short visitse.

iv} Ratio of time allocated to Teaching Practice

Colleges of Education in gensral arranged for
between 15 and 18 weeks out of a total course time of
approximately 105 weeks to be spent on school practice,
and University Departments of Education students spent
13 out of a 30 week,course in the classroom. The Staffs
of Colleges and lepartments were of the opinion that
this ratioc was satisfactory. It was thought that any
considerable extension of any block period of practice
would result in staleness and diminishing retufns, quite
apart from the sffect longer practices would have on the
allocation of time for the academic and theoretical content
of College Coursss. Another argument against any substan-
tial extension was the concern felt by members of staff
for the schools, their teachers and their pupils. For many
schools saturation point had alrsady been reached Qith a
consequent dislocation of the normal schoel programme.
Student opinion, on the other hand, would appear to favour
an increasse in the length of block practices to a minimum

of 21 weeks (i.e. 20% of the course).
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Taking account of opinions expressed and having
special regard to the burden which school practice places
on schools, it is not thought advisable at this stage to
recommend an increase in the ratic of time allocated for

school practice.

v) Length and Timing of Practices

An analysis of reports received from Lolleges and
Departments revealed a wide variety of pattern as far as
£he length and timing of block periods of teaching practice
were concerned. 1here was no wish, howsever, to establish
a uniform formula for all colleges, since this would
merely impede the éfforts of Colleges and Departments in
organising their time-tables according to their own indi~‘

vidual needs.

Attention is drawn, however, to the following points
which ‘are considered worthy of further consideration by

Colleges and other interasted bodies:

a) Research findings have shown that students benefit
more from their second period of school practice:
thafi from the third and final practice. During
this second practice they were fres from the self-
imposed inhibitions which were engendered by the
feeling of bsing constantly assessed which appeared

to influence their classroom activities during the
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finasl practice. This would indicate that some
benefit might be derived from lengthening the

second practice at the expense of the third.

b) Certain Colleges presentsd a strong argument for
holding the third practice during the final term
of the thrze year course. This wguld enable the

academic and theoretical aspecis of the course to
have uninterrupted éttentian for two complete terms,
and would alspo mean that a student would move
directly from a teaching situation to a permanent
position., This argument received a measure of

support from the Committee.

c) Somg co=-ordination between Colleges was absolutely
essential since, inm the opinion of teacher-members
of the Committes, schools woguld wish to have at

least one term totelly free from students,

vi)} Assessment

It was recognised in the fircst instance that the
assessment of school practice had a dual function viz. (1)
to provide an incentive for the student (2) to provide

some help for the future employing authority. The existing



68

practice within the A.T.0. is to grade on a 5 point
scale, but some thought is being given, at varicus levely
to the possible adoption of a three point scale viz.
Distinction, Pass and Failure and thus recognising the
inherent difficulties of attempting to make an accurate
and objective assessment of teaching performance. There
was little support for the view expressed in the N.U.T.
document submitted to the James Lommittee and entitlad
UTha Reform of Teacher Education that assessment "should
be made only oﬁ a pass/fail basis, and that this should

be decided early on in the student's initial education',

(pe27)e It was thought that the ad&ptian of such g sugges-

tion would remove the incentive element for the potentially:

good student and would not take into account the effect
that good tuition, both by tutors and teachers, could have
on a student who performed badly during the early stages
of the course. There was strong support, however, for the
adoption of a three point scale, as outlined above; which
would acknowlaedge the difficulty of making a detailed and
objective assessment of students on teaching\practica, bdt
which would still allow the retention of the incentive
motive for the student of high potential. Confidential
reportsto employing guthorities could be provided, if

necessary, to supplement the actual grading.
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D, Some Emperiments in Teaching Practice in the
Developing countries 6

/
i) Curriculum

I1f considerable thought is being given to the revision
of the curriculum of teacher education so also is attention
being directed in all quarters to the purposes and organi-

sation of teaching practice. This was the subject of A.Babs

Fafunwa's paper in the Réport of the Sixth Conference of

fha Afro-Anglo~American Programme (132) while E.A.Pires

in Student Teacher Practices in Primary Teacher Training

Institutions in Asig (78) covers every aspect from the

objectives and scope to the planning, from the administration
to evaluation. Similar comprehensive coverage is to be found
in S.A. Adejummobi's !'Student Teachers and Practical Teaching!®
(1), but in this instance the background is West African.

In the contest of practice in the West Indies there are

E.H. Walters' Teachar Training Colleges in the West Indiss

(104), her 'Freedom and Responsibility in Teaching Training -
a Developma;t in Jamaica' (105) and the Report of the Confe-
reﬁce an Teacher Traininé (Trinidad, 1964) (154), all of
which make reference to the importance and organisation of

teaching practice.

6 Teacher Education in the Developmag¥ countries of the
Commonwsalthe ™A Survey of Recent Trends",
Commonwealth Secretariat London, pp.18.
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ii) New Trends

There are also a number of detailed accounts of
experiments in introducing students to practical teaching
activities.. S. Vivan's 'The Early Stages of Professional
Training' (102) describes the programme in the first year
at a Colleée aof Educstion for primary scheol teachers,
with guided observation and demonstration lessons in the
first term, carefully supervised practice in the second
term and further tsaching in the third. John Bowles'
'Teacher Training through Team Teaching (Uganda$(12)
describes an experiment at Kyamboge College in which team
teaching was used at the crucial point when the student
assumes responsibility for the'education of children;
®"This turning point is so important that it is worth a
iot of trouble to give the student a limited, but real,
responsibility as early as possible in the course". Anotherxr
kind of experiment is thewsubject of 'Description of Teaching
Practice using Small Groups: Bornu Teachers College! (83)
by Rowe and Anderson; in the pattern pupils were diQided
into "smaller groups in which each student would... be
responsible for a group of seven or eight children®, Yet
another approach is described by Dr. BDavid R. Evans!
‘Micro~Teaching: An Innovation in Teacher Education'(23)
tha essence of which is peer group teaching amongst students. -
All thess experiments relate to teaching practice in the

initigl course of professional education;, but C.R. Gray in
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‘A Suggestion for a Crash Teaching Improvement Project

for Developing Countries'™ (39) discusses the relevance

of teaching practice in courses for serving teachers,
describes a pattern of 'Group Practice Teaching' and gives

detailed examples of acéual lessons,

iii) Laboratory School

In many of these accounts reference is made to the
value, and utilization, of a ‘demonstration' or ‘practising
school! attached to a College-af education. Vivian (102)
bases his suggestions on its utilizatioﬁ; Bowles (12)
re}era to the need "to create a school which is completely
integrated with a Céllege, on the same campus and having
the same staff"; Pires (78) refers to each college having
under its wingﬂ“a laboratory school"; and the Reports of
- the Committee of Investigation into'tha Working of Teacher
Training Colleges (140) recommends to the Government of
Ceylon that every college should have its own practising
school and should administer it. But the fullest description
of such schools is to be found in H.Creaser's "The Demons-
tration School in Teacher Training® (21) where it is suggested
that the basic needs are "an average quality School with

pupils of average intelligence and acceptance by the pupils of

¥ An abbreviated version of this article is to be found in
Teaching, Vel. XL No.4, of June 1968 (38).
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the comings and goings about them and complete sympathy

be tween the teacher and the tutorn.

Teaching practice of a somewhat different order is
involved in the various kinds of 'Sandwich Courses! for the
initial training of teachers; these courses are the subject

of Section 12.

E. Abstracts of Recent Articlses on Teaching Practice

Some of the latest articles on Practice Teaching

are mentioned as reference:
i) Experimentgl or Demonstration School

Most postgraduate students value highly their
teaching practice, but some feel ill-prepared for it at
first. A study at the University College qf North Wales set
out to study 1) What students learn on Teaching Practice;
2) What their supervisors aim to teach them; 3) the relation
between the academic part of their teacher training course
and the practice period, These students do the whole ;f
the second term as block practice in g grammar or comprehen-
sive school; they taught about 15 lessons g week, were
visited weekly by their superviscrszand had to keep written
records of their lessons. Initial observation periods were
usually short, but valuable - sometimes students said they
had learned what not to dos The results of the study are

fairly critical of both University Departments of Education
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and of ' Schools and Mr. Maddox cautiously advocates experi-
mental or demonstration schools attached to training insti-

tutions as are commonly found in other countries.7

ii) Joint Supervision by School and College Staff

. In;reasing numbers of students have brought new
problems for teaching practice, in the deterioration of
physical conditions, attenuarion of relations betwaen
Colleges and Schools and less clear-cut relevance of theoxry
and practice. A survey carried out over several years at
Worcester College of Education revealed widely differing
gttitudes among students, college tutors and school teachers;
" all of the latter, however, differed from the College Staff
in their attitudes to fundamental teaching problems. College
staff tended to support more progressive methods, more
democratic means of class centrol than secondary school staff.
This involved students in trying toc reconcile conflicting
attitudes and in adjusting to a culture different from the
College culturse. The tension was resoclved by students)by
using two levels of professional value, one for college and
the other for the claSsroom. Joint supervision by school
and college staff offered oncremedy, but Mr. Shipman points

out that research in one college only should not be over-

estimated and most ex-students maintain that they received

7 A descriptive study of teaching practice. H.Maddox
Educational Review, Vol. 20, 1967368, pp.177-190.
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good preparation and were able to fit smoothly into

their school.a

iii) cFunctional Dependence

The concept of "functional dependence" in social
psychology is useful in understénding the importance of
the class teachsr in the student's dsvelopment of appropriate
skills and attitudes., In this theoretical analysis of 81
women students at a Lollege of Education were asked about
(a) their own behaviour towards the child ren on school
practice; (b) their beliefs about what they should ideally
do as teachers; (c) their forecasts about what they probably
would do as qualif;ed teachers; (d) their expectations about
the behaviour of their tutors, class teachers and head
teachers, From these were constructed a ."school authoritarian
index" and a "student authoriterian index". The results of
the analysis éuggest that the influence of the school exceeds
that of the college tutor and that while the Collasge is the
primary source of ideas, these may scon be changed during the
actual practice in the school. This is an interesting finding
in the light of the conflicting roles revealed in the previous

9

Shipman article.

8 Theory and practice in the Education of Teachers.
MeD. Shipman. Educational Review. Veol. 9 June 1967
pp. 208 - 212. -

9 Functional dependence, sxchange and power of influencs
. L+.Cohen. Educational Sciences. Vol. 3, No.1. May 1969
PP 47~51.
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iv) Liagison betwsen School and College

i

Many of the problems revealed by the Worcester
College Survey (Shipmaé, above) al'so emergs from an extensive
survey sponsored by the D.E.S5. at Bristol University Insti-
tute of Education into the "functions of school practice".
These two articles describe this research investigation,
carried gut at twoc collsegss Qf education,one for women and
one mixed. Discussions were held wiéh small groups of first

- year students at every stage of their course, and their

reactions to school practice recorded - the article cites

many interesting verbatim reports. First year students

readily identified with the pupils and viewed problems from
their angle rather than a #eacher's. Secand year students

had obviously gained confidence from their first period of
Teaching Practice and knowing that a relatienship with children
was possible, were able to discuss the naturs and development
of this relationship with confidence. Already, . students

were suspiciocus of the mechanisms of supervision and assessment,
but generally welcomed assessment and wanted more, Third

year students saw full time teaching looming on the horizon

and needed reassuraﬁce! Discussion of past Practices showed
some evidence of misplacing in situatiqns q%re no student was
likely to bs very successful (see Hall! below). The very
nature of assessment made thehsupervisor an examiner and so
hampered his relations with the student in a helping role.

There was no obvious awareness of a triangulasr relationship
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between teacher, student and supervisor. Discussions

with College.of Education staff produced a'list of objectives
of School Practice. They saw the need for students to acquire
specific skills in’College without restricting them from
adopting different methods later. Assessment problems did

not loom large with Education lecturezrs, but subject specialist
staff appreciated the dilemma of the dual role of supervisor
and examiner voiced by students. Stronger liason between
schools and college was desired by all. Finally, local
teachers were inter-viewed. Fears about interruptions in
children's learning were voiced, particularly amongst primary
teachers who even admitted to feelings of jealousy when
students took over "their" classes. DMost welcomed students
and saw a professional reépansibility to help in their
training énd occasional%y admitted too learning from students.
Longer teaching practice periods were suggested to help both
students and school to benefit from the experience. The
problem of unprepared supervisors Was mentioned ~ Lecturers
who had never taught in the type of school they were superv151ng‘
Teachers, like lecturers, wanted closer liason between school
and college, particularly briefings between student and

teacher before a particular practics.m

v) Conflict between School and College

The author first considers the commonly accepted

abjectives of T.P. - acquisition or developmentopersonal
A~

10 Students and school practice. E.Cope. Education for

Teaching, No. 80, Autumn 1969 pp.25-35 and
No.81, Spring 1970 pp. 30-37.




17

gualities desirable in a teacher; of teaching techniques;

of the professional role of the teacher, and finally the
fusion of theory and practice. However, when considered

in practice, serious conflicts between these objectives

are obvious, The main conflict areas discussed are the
relation of theory to practics; the conflict between training
institution énd school, largely arising out of thebry vs.
practice; conflict within the student and between him

and external pressures, Suggestions for reducing these

conflicts include school-centered practice where the school

bears the main responsibility for T.P. rather than the

training institution; use of the casework apprgach where

the tutor does not visit the student in school, but helps

the student analyse his own report of his work in discussions
back in college; greater liason between school and college

to allow a more flexible use of the school situation to
illustrate theoretical work coversd iﬁ College as the need
arises; and the more gradusl intrbduction of students into

particular Schonls.11

vi) Joint Responsibility of School and College

Many of the suggestions outlinea in the previous two
articles have been carried out in an experiment at Balls
Park College where 5 local primary school Heads were 'co-opted!

into Collegs one day per week to take joint responsibility

11 Teaching Practice: Objectives and conflicts.
S. Morrison. Educational Review, Vol. 21, 1968-69
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for an education group of 20 students with an Education
Lecturer. These same studenis would havetheir first period
of TeP. in the Head's School, being gradually introduced

by him to his school and staff, ultimately taking over

classes in groups of 2 & 3. Heads not only knew the students
pe&sonally, but knew what preparation the College had given
them, so helping to overcome the theory vs. practice conflict.
Visits by College Lecturers were greatly reduced, becoming
little more than cowtesy visits rather than assessment
sessions. All sideé‘banefitted from the experiment, which

it is hoped to expand into thes sscondary sector.12

vii) Group Teaching May bring better results:

This article illustrates how studentis can enable
a school to carry out a programme which would otherwise
have proved impossible - students really can be welcome
and useful. Three students took charge of a group from
a Jdrd year junior ciass to carry o&t an integrated English
Project "The seven ages of man", involving as much creative
work as ﬁossibla, including dréma, visits and interviews
using tape and film, with resulting Writtan,presentations.
Continupus assessment was applied by students and class

teacher, culminating in each group presenting a 40 minute

12 School Experience - A College experiment in
Co-operation. P.E. Sangster. Cambridge Journal of
Education, Vol. 2, Ne.1, Lent 1972 pp. 25-30

f




79

programme of thsir best work. The students had virtually

full responsibility for a “class of children pursuing a
2

wide range of activities and the work produced was far

beyond the scope of a single class teacher.13

viii) Correlation of T.P. in relation to good teacher

What do suparviéors look for when assessing
T.Pe and is there any corrxelation betwesn T.P. Grades and
those gained byﬁgﬁudents on the rest of his course? Studies
have not shown any real relationship between T.P. grades
and ultihate success in the teaching profession, or revealed
any measurable gualities in a student which correlate
with his T.P. performance. A survey carried out by the
author reveals no clear agréemant between lecturers as to what
is a "good teacher", though a knowledge of and feeling forx,
child;en's emotionél needs' and 'an enduring enthusiasm
for the fask of teaching' were rated high. There was very
little relation between measured perfoimance en T.P. and
academic success in the Ceollege course. More research is
certainly neseded into what supsrvisors look for when assessing

"good" teachers.14

13 Group teaching as a part of teaching practice.
Ke Wollard. The Use of English, Vol. 21, No.J

Spring 1970.

14 What .do wWwe mean by a good teacher? D. Fontana. in
G. Chanan, ed. Research Forum on teacher sducation.
NeF.E.R., 1972. ppe 72~T77 (FROZEN & ASC)
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ix) Ratings in Assessment of T.P.

Mr. Woodman suggests that the confusion in teaching
practice assessment revealed by previcus research arises
out of a disregard for the complexities of the pupil-teacher-
task interactions being assessed. following a study where
teacher ratings wers applied to different school age groups
(personality, attainment of pupils, teaching techniques,
personal relationships, and preparation agpplied %o secondary
junior and infant levels) the authors cqnclude that pupil
age group does have a siénificant gffect on what should be
assessed, Atbtempts to find models of successful teachers
should therefore take this into account. Other factors,
like subject specialisis, may similarly affect models and
more research is needed to unravel the complexity of inter~-
acting ciiteria before loocking for a single model of a

"good teacher“.15

x) Role of College Supervisor

In contrast to research revealing the confused
state of T.P. assessment, this article is a serious attempt
-to relate 'open' and 'closed' theories in modern systems
research to Bernstein's eloboration of Durkhem's concepts

of "Meschanical" and "Organic" splidarity and so formulate

15 Multiple and task-specific models in the assessment
of teaching., D. Sharples and P.F. Woodman. Durham
Research Review, Vol. VI No.28, Spring 19 72.
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two contrasting wodels of supervisory behaviour with
particular reference to the role of the college supervisor.
An appendix gives a prescripfive formula for Teaching
Practice gupervisian. As articles abstracted above have

" shown, many supervisors get no specific guidance on how

and what to assess. Further research into this difficult
area is vital when, as Mr. Jenes concludes, a student's
final assessment mark can be determined significantly by g
the particular supervisor, whs may be a consistently high

16

or low marker.

xi) Justification in Gradation in Teaching Practice

In considering whether supervisors really can be
objective in assessing T.P., and so cancel out the affects
of a 'bad! school on a student's performance. Mr. Hall
suggests the abandonment of the common A to E marking scale,
often with subtle - or - points. Instead, he would like to
see a simple Pass/Fail 'akin to the Driving Test', indi-

cating whether or not a student is fit to teach on his o@n.17

F. The Assessment of Practical Teaching

After mentioning some of the reviews on relevant

aspects of the problem, it is worthwhile to mention the

16 Some possible approaches to the role of the College
Supervisor with particular reference to the assess-
ment and allocation of teaching grades. R.K. Jones.
Human Relations vol. 24 No.4, August 1971 pp.315-330.

17 Schocl plaement and teaching marks. E. Hall. Education
for Teaching, No.B2, Summer 1970, pp.55-57.
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latest investigation's findings by E. Stones and

S. Morris on "The Assessment of Practical Teaching".

The authors have realised the importance of
Practical Teaching and made a critical investigation
attempting the following important aspects of the practical

teaching.

i) The Form of Assessment
ii) Evidence used in Assessment
iii) The Assessors

iv) Criteria .

v) Feed Back to Student.

vi) Contribution of Final Teaching mark to

total assessment.
Based on the results of the investigation the

authors have made the discussion as folloys:

Discussion

If we were to attempt to draw a profile of the
typical procedure for the assessment of practical teaching
we could sketch with confidence only some of the broader
organisational aspects of the operation. We can say that
in the majority of cases institutions award a final
teaching mark of an impressionistic nature on a five point
scals after the student has been visited on about ssven
cccasions by hig supervisor and other coliege staff. The

student's final teaching mark will come up before a meeting
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of the staff but it is unlikely to be the subject of close
scrutiny unless it is borderline distinction or fail in
which case the external examiner is likely to be asked

to adjudicate. The number of failures likely to result
from the assessment procedures is very low since unsatis-
factory students will have left earlier in ths course. The
number of distinctions awarded, on the other hand, will
depend upon the institution but the most likely percentagé
will be about ten. The note of uncertainty introduced by
our reference to the award of distinctions psrvades most

of the rest of our findings. Thers is no uniformity in the
distribution of marks, the use of profiles, or the use of
external evidence. The sceptical note struck by some
respondents when asked whether they take into account the
difficulty of the practice school and whether they makse
allowance Tor the student's future development provides

an igteresting counterpoint to the many respondents who
claim to make such allowances, but again there is no distinct
pattern. Nozr can.we find a clear pattern when we consider
the nature of the criteria used as the basis for assessment.
Here the factor analysis confirmed the findings of our
scrutiny of the gquesticnnaires. The coﬁceptual strain
involved in identifying the common elements in factors that
sorted together such things as standard of lesson notes,
use of aids and appearance and dress was too much, and we
concluded that there was little evidence of coneptual unity

in the fTactor analysis. This conclusion was, of course,
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strengthened by the general lack of :clearly identégble
groupings in the analysis. One other very important feature
of some of the criteria Was the vagueness of expression,
Probably few would disagree with the desirability of
'fostering the development of integrated personalitiés'

ér of being abie 'to grasp essential principles', or even
‘the possession of a sense of direction'; precisely how

to decide when these criteria are met is another thing to
being able to decide, when awarding a distinction, whether

or not a student has ‘'extra dazzle'.

Scrutiny of the returns relating to the criteria
used in assessment reveals that approximately half of
the institutions replying to the guestionnaire do not
use a written schedule or ligt of criteria and cannot, or
will not, say what there unwritten criteria are. Une can
only conclude that in these institutions informal discus-
sion between tutors and formal staff meetings far assessment
of teaching practice perform a normative function in
developing broad sets of values against which students?
practical teaching is subjectively assessed. And yet the
emergence of no clear pattern from the factor analysis
raises doubts as to how far this development of sets of

values takes pleacs.

Three important features arises from the gnalysis
of criteria. First, their extremely wide variety; a.variety

that seems to agrise from idiosyncratic selection with few
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attempts at standardization within area training organiza-
tions. Second, the criteria as presented by many insti-
tutions lack logical arrangement'or stfructurs although
much work has clearly gone into the drawing up of many of
the schedules {(see the comments on the factor analysis).

In a handful of institutions only is there evidence of a
taxonomicael approach. Third, very little attention is paid
to what ths children gctually learn from students and even
less to the ability of students to evaluats what the children
have learsed., While teacring performance receives overall
the overwhelming number of mentions as a general criterion,
this crucial aspect of teaching performance is strangely

neglected, /

In sum, a reasocnable conclusion, based on this
survey of criteria, seems to be that individual institutions
and area training organisations are looking for, and
aéseasing, different behaviours and qualities in their

students.

whataver criteria may be adopted, the question
of informing students about their performance as assessed
by those criteria is clearly of importance. WNearly one
sixth of all respondents said they did not communicate
the assessment of individual lessons to students. Despite

the fact that the distinction was clearly made in the
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questionnaire between assessment and teaching mark, it
may well be that some of the respondents confused the

two.

The fact that 23 per cent of respondents did not
inform s tudents of the criteris on which the assessment

was based somewhat weakens the effect of the impressive

number of respondents saying that they fed back the assess-

ments of individual lessons. And it will not have escaped
the notice of the observant reader that although eighty-

eight respondents said that they informed students of the
criteria used, only sixty-six respondents could, or would,

specify their criteria.

We do not Teel that we can conclude this section
without referring to the question that poses itself insisg-
tently as one considers ths evidence in the returns: the
question of comparability. The wide diversity of assess-
ment patterns among institutions,the’variety and vagueness
many criteria and the idiosyncratic nature of their sélec—
tion by institutions suggest to us that the certificates
of the different area training organisations may be
tewarding quite different students behaviours.

i

We remarked in the beginning that we are not
interested in joining in the sniping at the colleges and

departments of education which is currently fashionable and

of
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which we think is in general quite uninformed, and we are
convinced that many of the snipers are equally if not
more vulnerable. The problems our survey exposes are not
unexpected, but we hope that by providing some detai;ﬁ
institutions will be helped in their grappling with a very
difficult problem and that discussion about the problem
will be more informed and more lively than it has been

hitherto. ©

In view of the ezbove review it is realised that
much is to be investigated and improved in this field, and
gave scope for further researches in this aspect. In the
next chapter the method and procedure to deal with the

problem will be presented.

Summary of Chapter Il

Several Seminars were held and study groups wWere
appointed anaﬁgaucation commissionAﬁas pointed out the
problem of Student Teaching and suggested improvement in
Teacher Education and morale. But they have not yet been
implemented in an effective measure. By and large the
training programme of teachers rewain poor with some

exceptions. The Student Teaching Programme which is the

18 8tones E. and Morris S. "The Assessment of Practical
Teaching". Teaching Practice, Problems and Pros-

pectivess Methuen and Co. Ltd., 11, New Fetter Lane,
London, EC4, pp.160-163.
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most important aspect of Training Programmehas remained as
a problem. The same is pointed out by Education Commissions

in our country and other advanced countries also.

All ghabad Seminar

For the first time the Departmsnt of Teacher Educa-
tion, N.é.E.R.T., Delhi has conducted a preliminary Seminar
on Student Teaching and Evaluation Programme in Allahabad
in 1967. Based on that many Regionagl Seminars have been
conducted in cur country. Many decisions were taken for
the improvement of Student Teaching.

The highlights of the discussionswgre on the topics
like |

1e Lessan Plaﬁning

2. Supervision

3. School Co-operation ,
4, Innovations, feed back

5. Evaluation etc.

The Training and Education of Teachers in U.K.

.

The repart of an enquiry into the Training and
oth
Education of Teachers (ﬁalesé?déhes Repeoxt in 1972 have
/

reviewed many problems of Teacher Education and Training.
The highlights were:

1. Organisation and assessment of School practice
2. Teacher Involvement dn school practice

d. Teacher-Tutar or School based Tutor Scheme.

4, Ratio of Time allotted to teaching practice.
3. kength and timing of practices.

6. The Assessment.
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Some other Experiments in Teaching Practice in the
Veveloping Countries,

Which includes, New Trends, Laboratory School or
experimental or Demonstration School, Joint supervision by
School & College staff, functioéal dependence, Liason between
School and Collegé and conflict between School and College,
joint responsibility of School and Col;ege, Group teaching
may bring better results, correlation of Teaching Practice
relation to good Teaching, Rating in assessment of Teaching
Practice, Role of Lollege Supervisor.

The Assegsment of Practical Teaching.

The authorSQStones and Morris realised the importance

N

of practical Teaching and made cyptical investigation and
attempted the following important aspects of practical
teaching.

i) The form of assessment.
ii) Evidencs used in assessment.
1ii) . The Assessprs.
iv) Criteria.
v} Feed back to students.
vi) Contribution of final teaching marks to total
Assgssment.

After a detailed discussion on their finding they
could come to?gbnclusian that the results were not unexpected
but they hope that by providing some detail institutions

. ] n o .
would help in understanding the problem\more informed way
P wae ~
and more lively than it has been hitherto.
A A
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