


CHAPTER1

BACKGROUND OF THE STUDY

1.0: INTRODUCTION

Language is always considered as a systematic means of communication by
the use of sounds and symbols. It's the code that all human beings use to
express themselves and to communicate with others. Language is something
specific to human beings as it's the basic capacity that distinguishes humans
from other living beings. Therefore, language remains a communicative
means to express ideas, concepts, thoughts, moods, feelings and attitudes. In
fact, language is what makes us humans. It is true that people acquirﬂe one
language by birth as it is vital for their survival; however, a second language
has always brought benefits to its users, power and prestige, if it is learnt and
used well. As People are living in multilingual communities, they have
always sought to learn other languages for various purposes. During the 20"
and 21" centuries English language has become the most widely spoken
language in the world, and has more second-language speakers than any
other language. It is considered as a universal language. Most of the
universities worldwide include English as one of their major subjects. India
is also competing with the other countries in terms of education and many
other things related to English language teaching. Palestine has also
introduced a new English Curriculum in its schools to enable students
communicate with speakers of English using oral and written skills. Hence,
we are forced to meet global standards as we are living in the world of
globalization. English is the first and foremost criteria when someone is

applying for a job or he is seeking admission in a reputed



college/university/institution. Companies welcome those candidates who are
fluent in English and have the relevant qualification and skill set. HoWever,
candidates With the relevant qualification without having proper knowledge
of English language are belng rejected. As English increasingly becomes the
"'international lariguage of communication' between people who are more
than ' likely to be non-native speakers, we should think about the best
po'ssible wagfs of teaching,English language, how to produce a capable

language teacher who can turn out students with good knowledge of English.

Tradrtlonally, Teachmg of English to Speakers of Other Languages
: (TESOL) classroom has been one which: places undue empha51s on the
teacher. Accordmg to Wr1ght (1987), the characterrstrcs of this tradition are

that teachers are all-powerful and all knowmg, set ‘high standards ‘and

- exercise hght control over the spread of learnmg and knowledge tLearners

must conform to these standards and their efforts are judged by the1r results
m exammatrons ThIS teacher role 'transmrssron teacher who malntams a
‘ hrgh degree of control rover learners is usually contrasted thh the
1nterpretatron teacher who mamtams control by persuasion, drspenses
‘ control and respon51b1lrty for learning more among the learners. These two
teacher roles are posrted agamst each other but n realrty they are two ends
of the same contmuum Kanda  English Language Proﬁcrency (KELP)
(1998) argued that the trend to mstrtute greater learnex autonomy in
'classroom necessnates the adoption of new teacher roles for the forergn
language classroom 1n umson with  other cumcular changes. So we can
argue that in the most general terms the teacher is here, as in any other

’classroom, to provrde the best condrtlons for learning. The teache_r is a

““fneans to’an end: an instrument to see that learning takes place. As'a human




being, he is of course a subtle and sensitive instrument who can’t be
satisfactorily replaced by a mechanical aid. But in addition to this general
function or perhaps we should say in order to implement this function, the
language teacher has specific roles to play at different stages of the learning
process. The role of the teacher from the beginning to the end is very

important. Often there is a belief among the teachers and others that when a
| student reaches collegiate level, his language acquisition is rather over. The
fact is that language acquisition takes place until the v_efy end of an
individual’s life. Its experience coupled with the systematic teaching of
ianguage that improves the effective communicative skills of the students. 4
Thus, it is imperative for the experience in his classroom and outside it.
Finally, the responsibility of the language teacher is a continuing process.
Language teachers should have a good knowledge of the structures of the
concerned language they teach. At present, their knowledge of grammar is
largely confined to the traditional system, while knoWIedge of the traditional
grammar is a great asset; teachers need to be aware of the specific
characteristics of the dialects of the language, because in actual student
performance the structures and characteristics of the dialects play a
significant role. Teachers' pfofessional developme‘nt- and training is a term
applied to activities that help teachers learn, apply, and refine new skills and
knowledge. Yet the topic of training English teachers forms the basis for
discussions and studies. It could be deemed redundant, since it could be
assumed that anyone who teaches English language would not dare to do so o
without the requisite professional training and qualification. Brown (1994)
optimistically remarks "one of the most interesting things about teaching is
that you are learnmg But sunply, teacher development is the process of

hfelong learnmg m the professmn it involves any activities aiming to



achieve personal and professional growth for the development activities
which can range from observing colleagues' classes, reading academic
journals and attending conferences, to collaborate with other teachers in
classroom research or other projects (Brown 1994; Crandall 1991; Diaz-Rico
1998). Due to the international nature of the English language, English
language teacher (ELT) training programs are being implemented all over
the world. Great attention and care have been given to the process of training
English-as-a-foreign or second language teachers, Topics such as the nature
of teacher- training courses, different approaéhes to language teacher
training and several paradigms of teacher- training methodology have beén
investigated and discussed at conferences and many research centers

throughout the world.

Williams (1994) mentions the diversity of these teacher-training programs
(which vary considerably in terms of length and qualifications) and
discusses the nature of the ELT-training discipline in terms of its
uniqueness. He also discusses factors that should be accounted for in a
teacher training model, e.g., teacher background and competences,
expectations from students, cost and time. Fufthermore, much concern and
attention have been -exiaressed in the literature regarding the content of
teacher training and the methodology used in training programs. Preparation
of instructors is considered to be one of the greatest needs in Adult Basic
Education (ABE) and English as a Second Language (ESL) programs
(Foster,1988;Kazemek,1988).Many ABE and ESL teachers and instructors
receive little training or even no training, either in subject matter content or
in the process of teaching English for adults. The challenge for the adult

education field is to design an effective system of staff development within



the constraints of the ABE and ESL delivery systems. These constraints
include limited financial resources for adults, high instructor turnover, few
state training requirements for ABE and ESL instructors,' and lack of a
unified adult education research base (Tibbitts, Kutner, Hemphill, & Jones,
1991).

‘The demand for the preparation of foreign language teachers is great.
Teachefs may lack not only the native ability to speak the language, but élso
a proficiency level in speaking. Apart from this serious deficiency in their
academic training, teachers also lack a fundamental 'knowledge of how
language is learnt or taught, and how to help students, when entering
classroom, to leave behind the social reality created by their native tongue
and start constx*uctiﬁg a new reality which is potentially vefy different from

'~ ‘the one they would leave Hamad,(2007).

Generally speaking, most EFL teacher-training programs around the world
consist of several components. There is a methodological/ pedagogical
component, a linguistic component and a literature component Cullen,
(1994). Although in most parts of the world greater empﬁasis is given to
methodology. It's true that somé situations gave emphasis to raise the
language level of the future teacher. Cullen, (1994), sfates that only a few
- teacher training courses are able to achieve the objectives of improving the
communicative command of the language rather than‘ knowledge of it.
Cullen, however, recognizes that in most regions of the world, the main
interest of English teachers is the need to improve their own command of the

language so more confidently, in the classroom. An in-service teacher course



which fails to take this into account is arguably failing to meet the needs or
respond to the wishes of the teachers themselves (p.164).

Planners of teachers' programs should be corcerned with the low level of
English proﬁcxency among prospective EFL teachers and should adopt
techniques that will solve the problem. Schrier (1994), states that teacher-
| preparation programs usually divide their preparatlon into three ‘ways:
General specrahst -and = professional education. Forelgn language
| departments have’ the most influence in the area of: spemahst educatton
, because of the content—knowledge preparatron or sunply the knowledge

base.
~ An important step that miist be taken into consideration‘while developing
‘ programs for teachers is to promote open dtscussmn and clear dec1sxons

about the purposes and content of training programs Programs must be

balanced between theory and practice, exam preparatlon and commumcatlon

ability, and 1nst1tut10nal decrsron and teachers' needs More open dtscussmns
-about uncertalntres are needed among cumoulum developers tramers and
tralnees because o cormnumcatton often ! causes mrsunderstandmg and .
resistarice among them Clanfymg uncertamty and ambxgutty may not’ be the
solutxon of all the problems but should be the ﬁrst Step to 1mprove the

l

'current trammg programs K A l’ T i

Contmutng professmnal development is deeme ¥ to be the systemat1c
mamtenance 1mprovement and broadening of knowledge and sklll and the
development of - personal qualities necessary for the executron of

professmnal and technlcal dutres throughout the practrttoner s worklng life.



In the case of the ESL/ EFL teacher, continuing professional development
would aim at updating him or her with knowledge about the field as well as
refining the teacher's skill in using procedures and exploiting material. In the
process, the ESL/ EFL teacher should become more aware of his or her role
as a teacher-facilitator; of the process of teaching and learning; of choice
made in the domains of methodology, material, interaction, and so on,
enabling self-propelled and self-monitored further development Marks
(1990, p.8).

Teachers are required to develop their knowledge and expertise in their field
of study. There are two types of education dealing with teachers'
professiAonal development: pre-service and in-service education. Pre-service
education is provided to those who have not yet worked as teachers, whereas
in-service education is provided to those who have worked as teachers.
Although these two types of education share the same goal in improving
teachers' professional development, they have different features which may

influence the degree of success in the efforts of improving teachers' quality.

It is universally accepted that the concept of teacher development is a
continuous process encompassing pre-service preparation, introduction into
the teaching profession, and in-service activities. In-service training might
be conducted by teacher educators, personnel from the Ministry of
Education, and professional bodies such as English Language Teacher
Associations, usually include modules about new methods, new materials,
and new findings in research. However, training via such transmission does
not seem to be enough. Saratha& Mogan a, (1992). ESL EFL teachers often

come away from in-service courses asking," But how should it be for me and



my particular group of students in my specific classroom context?" There
seems, therefore, to be a need for in-service training to cater to the "real"
needs of ESL and EFL teachers as opposed to the experts perceive as being
teacher needs Saratha & Mogana (1992).

1.1: WHY IS TEACHER DEVELOPMENT NECESSARY?

The need for teacher development arises from the inadequacy of training
courses, which can enable teachers to be dynamic, successful and 'competent
in their job. Any training course, either long-term or short-term, can be
criticized for shortcomings. Training courses, even those needed for a
graduéte degree in Teaching English as A Second Language (TESL) or
Teaching English As A Foreign Language (TEFL), can not satisfy all
trainees, nor can solve the problems occurring at the trainees' home
situations. It is true that practical work seems to be more rewarding to
teachers than theoretical information, but they must be made aware of the
theories behind the teaching-learning process, otherwise, they may fail to
understand the purposes for teaching the lariguage. Teachers need, therefore,
to be familiar with a theoretical background about theories of language
acquisition in order to know the appropriate conditions and pre-requisites for
acquiring the language, and make use of these theories when teaching the
language. Furthermore, they need to be acquainted with a theoretical
knowlédge of the impact of linguistics and theories of learning on the design
of language syllabuses and the development of methods and approaches to
language teaching. In addition, a qualified teacher is expectéd to have a
broad background of general education, as well as profeésional preparation
that includes the psychology of children or adoleséents, the principles and

_ techniques of teaching, and the historical foundation of education.



Therefore, akin training, teacher development must be a vital component in
teacher education. Development training by giving teachers opportunities to
reflect on classroom practice, gain insight into their experiences, view

education as a long-term process, and deals with change and divergence.

1.2: TEACHER PREPARATION AND DEVELOPMENT
Effective English learning depends to a large extent on appropriate initial
teacher preparation and continued professional development of teachers
| throughout their careers. Recently, some widely held beliefs about English
| teaching have been challenged. For example, the idea that native speakers
‘are the best teachers has been questioned- and has been called the native
speaker fallacy (Braine, Canagarajah, 1999; Phillipson, 1992). As advances
in travel, communications, and technology have accelerated the pace and
frequency of contacts between people and among peoples, traditional needs
for learning English have evolved into new needs. These developments have .
generated concerns about the appropriate initial preparation of language
teachers, the standard of target language mastery to be attained by
nonnative- English- speaking teachers working in varied contexts, and the
nature of the evolving knowledge and the skill bases needed by all teachers.
As the demand for English language educational opportunities increases, so
will the demand for appropriately prepared teachers.
The following set of concerns entails many potential research questions.
e How do classroom activities planned and executed by teachers relate
to students’ language learning? Nerenz& Knop, (1982)
e How can effective teaching best be identified, rheasured,. and
promoted? What characteristics of teachers are identified as effective,

in‘terms of their behavior and their thinking?



e What are the most effective ways of promoting language learning
under the varied conditions to be found arotmd the globe?

e What standards of target language proficiency should be expected of
nonnatlve— English- speaking teachers? .

e How can in-service development best be promoted and sustained?

. How can teachers bring about their own contmued professional

? development‘? , 7
-';i,o What role do ‘associations and mstltutrons play in teachers’ |

professronal development‘? :

13 TWO’DIffFERENT STRATEGIES

Training and Development are two principal s’trategieis':through which the

content of langu’age:teach’er‘education is taught. -

. : Trammg is a strategy for direct mterventlon by the tramer to Work on

| spemﬁc aspects of the teachers teachrng The mterventlon is focused on
- spec1ﬁc outcornes that can be achieved through a clear sequence of steps
usually within a specrﬁc period of time. The aspects of tseachmg that are seen
as “tramable" are discrete chunks, usually based on ‘knowledge or SklllS
whlch can be 1solated practlced and ultnnately mastered The tramer can
‘ take the lead in- th1s process by isolating and presentmg a spec1hc 1ssue for
f;;the teacher to address and by proposing ways to; address it. Furthermore the
f' tramer can assess the teacher s success in Workmg on the issue by settmg out
observable cr1ter1a for‘change and a time perrod w1th1n that change' can or
| should be achxeved Trammg, as a strategy, is clear and drrect It ongmates

Wlth the trainer, 1s 1mplemented by the teacher, and is evaluated elther by the

'tramer or by tWo, together It is based on an assumptlon that through mastery

10



of discrete aspects of skills and knowledge, teachers will improve their
effectiveness in the classroom. Furthermore, training assumes that this
mastery of discrete aspects can and does aggregate into a whole form of
teaching competence. There is no doubt that training is often effective,
although it has clear shortcomings. One of them is the fragmented view it
takes of teaching Eisner, (1983). '

Development: is a strategy of influence and indirect inter‘vention that works
on complex, integrated aspects of teaching; these aspects are idiosyncratic
and individual. The purpose of development is for the teacher to generate
change through increasing or Shiﬁing awareness. Any teacher must learn
how to present material or hand out homework, but these types of things can
be learned through training. To learn to recognize one's own impatience and
how it affects student participation or to learn how one's self-confidence or
lack of it affeéts students' reactions to the lesson; these types of things
depend on developing an internal monitoring system. They are aspects of a
teacher's teaching that stem from attitude toward, and awareness of, self in

the classroom. Here, the trainer must take a different strategy.

Through development, the trainer works to trigger the teacher's awareness of
what he is doing. By asking questions, by making observations in a detached
way, by sharing personal teaching experiénce, the trainer gndeaVors to start
the teacher on a pfocess of reflection, critique, and refinement of the

teacher's classroom practice.

Development is a far less predictable or directed strategy than training. It is
highly dependent on the individual teacher, the trainer, and their interaction.

Because the trainer's role is to seek change through the teacher's awareness,

11



rather than to intervene directly as in training, the changes that result from
development can't be foreseen or expected within a designated time period.
They are essentially internal, although they can have external manifestations
through changes in performance or behavior. There is a critical difference
between the two strategies. In development, although the issues raised must
fall within the trainer's understanding of teaching, the solutions do not
necessarily need to be ones that the trainer knows or can implement. The
trainer encourages and supports the teacher in addressing the complex and
individual nature of many teaching issues and in Sorting out a personal
course of action. Development is a strategy which works with the more
indivisible, idiosyncratic aspects of a teacher's teaching. In training,
however, it is the trainer's role to be responsible both for the issue and its

solution.

The process of language teacher education requires differing strategies
depending on which constituents of teaching are to be addressed and the
kinds of change in teacher performance that are sought. Both training and
development are two basic educating strategies that share the same purpose:
achieving change in what the teacher does and why. They differ in the
means they adopt to achieve that purpose Freeman, (1989).

Looking at needs of training teachers for various aspects, researcher has

tried to discuss the concept of training in details.

1.4: THE CONCEPT OF TRAINING
Robinson, (1985) defines training as a group of educational and
. experimental means which develop the patterns of the individual's behavior

in the fields of knoWledge and attitudes, in order to achieve a criterion level
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of performance, while Yaghi, (1986) sees training as a process of providing
knowledge and developed techniques to perform a job, in order to make
change in habits, knowledge, skills and the needed abilities for individuals to

perform their jobs, to fulfill their aims and the aims of their institution. |
Tkhays, (1987) defines training as an integrated process which exceeds
performing a job or comes after the process of employment in the job. It
aims at developing the abilities of the individual to increase his productivity.
The American Society for Training and Development defines training as a
minor specialization from the field of human power which aims at
developing and renewing the main abilities in the form of knowledge, skills
and abilities. Tracy, (1991) defines training as the different learning
experiences provided to the employees to make changes in their behavior
which leads to achieve the aims of the organization. Al-Qarioti, (1999) adds
that training is a process of programmed teaching in order to acquire certain
behaviors and attitudes to improve trainees’ skills and knowledge and make
them aware of the aims of their organization. From the above definitions we

notice that most of the definitions focused on the following domains:

1. Training is a programmed teaching, includes knowledge and teaching
methods. |

2. Training is a process of development and includes developing
individuals' abilities.

3. Training is the process of developing skills and proficiencies.

4. Training is a connected process starts with the individual before and
while in employment.

5. The core of training is the individual in particular and the group in

general. -
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1.5: REASONS FOR TRAINING AND CHALLENGES

There are many reasons that can be mentioned in this particular field.

1.

th

The technological and scientific development the World witnesses,
especially in telecommunications, the rapid increase in scientific
knowledge, which threatens the role of schools in building new

generations.

. The implementation of new and modern Curriculum.

The defects in pre-service programs of preparing teachers in local
Universities. Most graduates who become teachers have degrees in
their specializations but they are not qualified enough for the
profession of teaching.

The burning out of the teacher especially when he spends some years
in teaching. He needs a continuous development in all sides so as not
to enter the stage of burning out and for sure will be reflected on his
educational performance.

The continuous development in schools, building new computer labs,

new scientific labs, this requires the developing of teachers.

. The political situation being unsuitable hinders the continuity of the

- whole educational process. This situation requires the process of

developing emergency programs.

The rapid professional change which is the result of growth and
development in technology and knowledge requires adding new
subjects for students in New Curricula, as Science of Health and
Environment, Home Sciénce, Information Technology, Management
and Economy, in addition to the movement of teachers from teaching

a stage to another, mainly at the beginning of a new academic year.
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8. The rapid change of life requirements in the society forces education

to cope up with the change.

1.6: VCONDITIONS OF GOOD TRAINING

The most important conditions for good training accordmg to Sbayh (1991)

- are the followings: ,

1. It should aim to develop the ability of creation for the person it is not
1mportant to give solutions but the ability to- choose the suitable
: solutron among the ones proposed. _

2. It should stem from the local environment where the 1nd1v1dual lives
and accordmg to the characteristics of the commumty and . its
problems . ' ‘

3.1t shouldnt be Just a way of providing persons wrth mformatlon, but

: through drscusswns over common problerns in Wthh the person will

‘ possess the ablhty to find the suitable solutron for the problem ‘

4; The latest methods and technologies should be employed m trammg

5, Gomg through the training material thoroughly and dependmg on

‘ researches Wthh ;suggest solutions for problems through the local

) | env1ronment | _ L :g;.‘ Lo

| , 6.‘ ‘Deﬁnmg the trammg needs well and properly and desrgmng the

]
trammg programs accordmg to these needs.

1 KINDs?bl? TRAINING T
Trammg 1s d1v1ded accordmg to the process of 1mplementatlon into two
main’ kmds Al shaer (1991) They are ]

l Pre— serv1ce trammg which is preparing people m advance before

startmg the jOb this enables the person to apply all the concepts facts

15



and theories practically, or accompany a person with experience, a
period of time to learn to practice the job. ,

2. In -service Training: It means to train workers in a field while
working to improve developmental abilities and practical skills for
those workers. This kind can be divided into: ‘ |
a) Training in the first stage of employment of the worker.

b) Training in new works which are considered as part of the work
the person is doing.
¢) Re-training, to enable a person to take a new position or a new

. responsibility.

Training can be also divided according to applying the job into two main
kinds Alshae'r, (1991): They are
1. Theoretical training: It includes lectures, discussion‘s, seminars, case
studies and printed training materials, in which trainers try to provide
trainees with certain kinds of information.
2. Practical training: It's the applying of knowledge and skills practically. It's
always done through practicing the work directly by following the steps

put in advance by the designers of the training program.

1.8: IMPORTANCE OF TRAINING
Training is considered now a need and necessity. It has the following
aspects. » |
I. It changes the behaviors of persons in order to increase their
productivity. -

2. It creates the positive belonging between the individual and his job.

16



3. It helps in planning the working power. As any process of
comprehensive development concentrates on developing the working
power. | “
4. It increases the self confidence of the workers and then their positive
interaction. | N
*5. It develops all ‘the working staff in teaching ie. teachers, principals,
supervisors, adrninistrators and planners as eVery j,member contributes
"according to what suits his work. o

| 6.It'er1riches. developing prcjects.

~1.9: AIMS OF TRAINING
-According, o Olarmat (1991) educational aims are der1ved from the training
needs of teachers in; any couptry If these needs are clear}ys determined, well
~gspecrﬁed and reﬂects the educatronal 31tuat10n the alms will be clear,
;spemﬁc and can be achreved Most specrahsts agree that good training
programs. Wthh a1m to develop teachers should be buzlt through detenmnmg ’
. the needs whlch form pmorrtres to them. Tralmng has many aims Ibrahrm
(1998) Followrng are some of them: =~
1. To help teachers overcome some of the madequate preparatron in
olleges | _‘ ‘
2. To help. new teachers to be familiar W1th the nlew JOb and the
_ "surroundmg condmons of the job. | o .
3 To let teachers know the latest in the ﬁeld of teachmg, methods
- teachrng alds and the content of the cumculum S

4. To 1ncrease teachers productivity through’ 1mprovmg teachers

techmcal abrhtres

. 1,7 -



. To enable teachers to acquire concepts, skills, experiences and

abilities needed to improve and develop their performance.

. To empower teachers with clear concepts about the morals of their

profession. |

. To. deVelop educational practices and behaviors ‘l‘ike commitment,
discipline initietion and objective thinking. Al-Ta’nObe,(1996) says
that there are ‘some factors which affect the partxc1pat10n of an

:1nd1v1dual in tralnmg, such as : . '

. Age' young teachers prefer to part1c1pate in trarmng programs more

than older teachers oL

. Sex: Male teachers are more partlclpatmg than female teachers

. Educatmnal level People with hlgh level of educatron accept and

partrcrpate better than people with lower level of educatxon ‘

. Dlstance the farther the distance between resrdence or workmg place

and the trammg place the less desire for partlclpatmg w111 be.-

. Prevxous trammg expenence‘ If the partrcxpant has prevrous
successful : experlence he will be more motlvated towards

: partrmpatmg in trammg |

. Attltudes of partncxpants Partxcrpants who have posmve attltudes

towards’ trammg accept training more than part1c1pants who have

negatrve attltudes o , _

. Fmancml mcentxves The presence of ﬁnancral 1ncent1ve encourages

parttclpants to partrcrpate S . " ,

. Tlme of trammg Choosmg the proper trme of trammg has always

encouraged. parttcrpants to participate well. -
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9. Forced training: Forcing participants to take part in training
programs usually increases the number of participants but at the same
time decreases their commitment and their seriousness in training.

10.Subject of training and its content: When the subject and content of
training stem from the training needs of participants, they will
participate better.

11.Kind of training: When training focuses on the theoretical part which
doesn't suit the interests and needs of the trainees, this will decrease
trainees’ participation in training, while combining theoretical and

practical parts together, makes participants participate well and better.

1.10: THE TEACHER WE NEED

The 21% century requires a teacher with new characteristics, has skills and

abilities which make him / her an educational scholar who incorporates in

solving problems. A teacher, who has the spirit of initiation and the trend for

experimenting and renewing, has the power to organize the educational

activities, has the power to fulfill social and educational duties, has the

power and ability to use and manipulate the New Educational Technologies.

The teacher shouldn't be just a person who performs a career, but he should

be an educator, an expert, and contributor in the educational creativity. In

order to achieve all that he should be a teacher who:

1. Responds to the educational and scientific changes around him, interacts, :
accepts and benefits from these changes in teaching his subj ect.

2. Accepts, his work, enthusiastically, has the desire to learn, renew his
experiences, cooperates with his colleagues and is an active member in

the school as it is an organization of learning,
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3. An expert in his subject, searching for any new in his field of
specialization, able to use the proper and suitable methods of teaching,
especially the new ones and also able to use the suitable ways of
evaluation. |

4. Has a positive educational philosophy devoted to develop himself
professionally and constantly. It's also directed in teaching and
interaction with his students, colleagues and local community.

5. Has a good background in education and educational sciences e.g., the
history of education and the philosophy of education also.

- 6. Knows the psychology of children, adolescence and leéming.

1.11: A BRIEF REVIEW OF PALESTINIAN EDUCATION

After the year 1948, the West Bank was annexed to Jordan and Gaza was
administered by Egypt. Accordingly, West Bank schools followed the
Jordanian curriculum, while Gaza schools adopted the Egyptian. In 1967,
Israel occupied both areas and maintained the existing curricula for
Palestinian schools. It did attempt unsuccessfully to bring its own curriculum
into Jerusalem, and it also reviewed Jordanian and Egthian books,
censoring material that it found objectionable. In 1994, Palestinian education
in the West Bank (including, to a limited and unacknowledged extent,
Jerusalem) and Gaza was transferred to the new Palestinian National
Authority (PNA) as a result of the Oslo Agreement between Israel and the
Palesﬁne Liberation Organization (PLO). As soon as authority for
Palestinian education was transferred from Israeli hands to the Palestinians
the educational development started and it's regarded as a unique rich and
challenging experience. So for the first time in their life Palestinians became

responsible directly about their education. The responsibility was great and
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the biggest sector but received the least attention. It was natural for deTi
makers to give education the priority. The numbers of students and working
staff in education is considered the largest in Palestine in comparison to
other sectors as health for example.

The PNA immediately established a *Curriculum Development Centre’ to
formulate its own curriculum and approach. While the Center was working,
two interim measures were taken. First, the Jordanian and Egyptian curricula
were restored temporarily in their entirety. Second, a supplementary series
of texts covering National Education was hastily written for grades 1-6 to
compensate for the non-Palestinian nature of the temporary curriculum.

The Curriculum Development Centre completed its work in 1996 and
presented a 600-page report that amounted to a stinging indictment of
current educational institutions, practices, and pedagogy. The Ministry of
Education drew back from some of the radical proposals of the report in
developing its own plan, which it presented in 1997 to the cabinet and the
Palestinian Legislative Council. After receiving approval from both bodies,
the Ministry established a new Curriculum Development Center to write
new books, which were to be introduced two grades at a time, beginning -
with the academic year 2000/2001 school year. As of this writing, the plan
has proceeded on schedule, with the new curriculum and textbooks in effect
in grades one, two, six, and seven. The other grades will shift over to the
new curriculum and books over the next three years. The previous English
Curricula for the first ten grades was 'Progress in English Through Relevant
Activities' (PETRA) and for the secondary grades (Oxford). Both curricula
used traditional approaches mainly the structural approach in teaching

English. These approaches focused on grammar drills and vocabulary
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exercises. Speaking and listening skills received little or no attention in the

classroom which is dominated by the teacher. The final and important point.

in this field is the introduction of English to all grades whereas in the past

children started then‘ Enghsh lessons in the fifth grade.

1.12: The Curricuhim Development Process

Preparatlon of the curriculum has involved four conseeutlve stages

1.
il.
- il

iv.

Formatlon of the national teams for each subject or subj ect area

Formatlon of teams of authors for specific textbooks «

’ Pllotlng and evaluatmg the cumculum

- ngulstlc and sc1ent1ﬁe editing, Venﬁcatlon and revision .

The mtroductlon of the curriculum has been phased and there have been

only mmor dev1atlons from the origma plan (see table 1) The introduction

~ hast been compIeted in the academic year 2006~2007

) .Table 1 Phased Introductlon of the New Palestmlan Currlculum

Phase -: Taljget Grade Planned ~Actual
o A ' Introductlolt - Introduction
Phase 1| Grades 1 and 6 2000 2000
Phase2 | Grades2and7 2000 | . 2001
Phase3 | Grades 3, 8 and 10 2002 | 2002 Grades3 & §
| ” | 12004 Grade 10
Phase 4 |Grades49and11 | . 2005 . 2003 Grades 4& 9
PR E | 2005 Grade 11
Phasgsf . | Grades 5 and 12 2004 1| 2004 .Grade 5 &

1102006 Grade 12

1 It is clear from the above table that the planned 1ntroduct10n for the new

cumculum started in the year 2000 and it was supposed to" end n the year
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2004, but actual introduction ended in the year 2006. The introduction of the
new curriculum was 2-3 grades each year, started with grades 1 and 6 and

ended with grades 5 and 12.

1.13: The New Curriculum
'Gmdmg prmelples '

The Palestlnran currrculum demonstrates _clearly the asplratrons of
Palestinians for the future and their understandmg of the role that education

plays in the development of society. It is based on the- general educatronal

-phrlosophy of Palestmran—Arab society, the prmcrples of whlch have been

“derived from its herrtage rehglon and the Declaratlon of Independence

" These gurdmg prrncrples are as follows:

. Palestrne is a; democratrc state, ruled by a, democratrc parhamentary
system o L |

° Palestrne is a peace-lovmg state, Workmg towards mternatronal
understandrng and cooperation based on equahty, hberty, drgnrty,
peace and, human rrghts ' ‘ ‘ :

. Palestrnran natronal and cultural 1dent1ty must be fostered and
developed | |

. The Palestrman people are an integral part of the Arab natron workmg
toward umty, hberty, development and prosperlty of the natron |

) Socral Justrce equahty and the provrsron of equal learnrng
opportumtres for all Palestinians, to the: hmrts of therr mdrvrdual
capac1ty, must be ensured without drscrrmlnatron on grounds of race,
rehgron color, or sex. ‘

° Opportumtres must be provided to develop all Palestrnrans

mtelleetually, socially, physically, spiritually and.femotronally,: to .



. become responsible citizens, able to participate in solving the
problems of their community, their country and the world.

o Education plays a lvital role in social and economic development
within the ‘context.of the Arab world in particular and the world in

general.

1.14: English for Palestine

1.14.1 Overview )
English for Palestine, a -12-year course in general English, was written
specially for schools in Palestine to realize: the airns"ef ’;the Palestinian
Ministry of, Education as described in the ‘Ministry’s English ' Language
Curriculum for Public Schools (1999). The course takes learners from
beginner in Grade 1 level to school leavmg level in Grade 12

1142 Aims ' |

In the Enghsh language currrculum commumcatrve abrhty is the main goal.
So although it is 1mportant for learners to know about the 1anguage real
success is measured by what learners can’ do with the 1anguage how well
they can understand meaning and convey meanlng in spoken anid wrltten
Enghsh ‘

1.14.3 Alms for Grades 11 and 12 ‘

English for Palestine 11" and 12™ Grades is for the first and second years in
the Secondary‘ stage, where students are aged 16—17 17- 18. It meets the
needs of students in both the acadennc streams and the vocatronal streams It
consohdates language and skills from earher years “and teaches practrcal
language skills that are relevant to all students. For the academrc» students,

there is als’ov,rnore challenging work that develéps the languag_e skills they
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will need for further academic study. The curricula for Grades 11 and 12 aim '
to enable students to do the following: -

* Oral/ Aural communication |

Comprehend the most important information in‘dan extended conversation,
extract key ‘information from a talk and take notes.

,\Exchange everyday information, ideas and oplmons in spoken English,
narrate a story, rnake a rehearsed oral presentatlon use correct 1ntonat10n
and stress, and maintain a conversation. |

¥ Readmg skllls

Read" sﬂently and independently, comprehend mterpret and appreciate
shghﬂy snnphﬁed and semi authentic texts. Thls 1ncludes the ab111ty to
identify and summanze ‘the main ideas and supportmg detarls dlstmguxsh
fact from opmlon understand inferred meamng, glve personal and crltxca‘
responses to texts ldeas and arguments. ' o

) 'Use readlng mlcro—skllls successfully (e g make pred1ct1ons about content
skxm texts for general meamng, scan for spec;lﬁc mtormatlon use context to
: guess meamngs of unknown ‘words, and 1ecogm7e reference words).

* ertmg skllls ;

Produce a Vartety ot creatlve written texts of about 150: words Wlth less help;
for example wrlte short personal and formal letters usmg the proper format,
- and write reports on researched topics, usmg 1nformatlon frorn ‘more than
one source. . | . : ‘

Use punctuatlon and connectlon correctly, use approprlate text orgamzatlon

and drscourse markers
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* Language, includes

Grammar

Revise, understand and use correctly the common grammatical structures of
- English.

. Funcﬁonsl

‘Understand and use the functional language that is revised and presented in

the course books.

e Vocabulary

Understand and use approximately 3,000 of the most common English

lexical items (i.e..iwords, phfasal verbs andﬁxfed ﬁhrases);

o Culture and Cultural awareness

Have some awareness and appreciation of foreign cultural attitudes and

values, and (for students in academic stream) a taste of En'glish‘literiature. B
: oThixiking and learning skills
Use high- ofaer thinking skills, such as probl?%n—solving and in.ferriﬁg.

Take some ifésponsibilityl fqif their own 1eé’11fniﬁg and use appropriéte Study

skills to beéq_fne more independent learners. L



1.14.4 Curriculum Components for Grades 11 and 12

*Student's Book ,

The student's Book contalns the teaching materrals for classroom use. It
consists of twelve units, each with ten pages, wh1ch provrde materlal for ten
45- mlnute lessons At the front of the language, sk1lls text types and
activities that are covered in the twelve units. At the back of the book, useful
reference materxal 1ncludes the followmg AN

a Grammar reference a Skills reference, a Umt—by-umt alphabetreal Word
- list showmg pronuncratlon, primary word—stress grammatlcal mformatron
and page of first use. There is also a key to phonetlc symbols used in the list.
* Workbook - '. - | o |

The Workbook contams exercises that provrde written practlce of grammar
" and voeabulary aﬁer 1t has been taught in the Student's Book Students can
do the exercises on their own for homework in the class 1f trme allows |

The Workbook contalns the literature component of the course for academlc
streams. There are also two practice tests in the Workbook thh answers in
the Teachers Book For each test, allow two lessons and one lesson for
. giving feedback A hst of common megular verbs 1s alt the back of the
‘Workbook D

*  Audio cassettes 7

The two audio: cassettes contam the following:

* Student’s Book Cassette . _

E »Recordmgs of the entrre Student's Book hstemng texts as well as materral for

pronunmatron tasks The tape scripts are printed in the Teacher s Book in the

relevant lesson notes j , ‘ ‘;
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* Work Book Cassette
Recordings include the poems and the scenes of the novels at the end of the
Workbook. The listening items for the two practice tests are at the end of the
Workbook cassette.
* Teacher's Book
The Teacher's book provides information and advice to the teacher. The
aims of each lesson are clearly stated, and answers for the Student's Book
and Workbook exercises are provided. Tape scripts and extré information
about topics and language are included where necessary.

1.14.5 Units and Lessons _
| All units have ten lessons, and in the Student's Book these units have ten
pages. Chart 1 presents a unit of Student's Book, showing the pattern of
lessons and how the Workbook relates to the Student's Book.
The last four lessons in each Student's Linit are highlighted with a dark blue
flash in each corner. This is to indicate thgt these lessons are for academic -

streams only. Vocational streams study only lessons 1-6.
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Ch’art 1: The division of the lessons in each unit

Lessons 1 and 2
Reading-

for all streams

Lesson 3 Lesson 4
Vocabulary Listening and

development speaking
for all streams for all streams

Lesson 3 Lesson 6
Language Integrated skills
for all streams for all streams

Lessons 7 and 8
Reading

for academic streams

Lessons 9 and 10
Writing and vocabulary

for academic streams
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The preceding chart illustrates the division of the lessons of each unit in the
new English Curriculum for 11™ and 12™ grades for academic and non-
academic streams. Each unit consists of 10 lessons for academic streams and

6 lessons for non-academic streams.

'1.15: CURRENT SITUATION OF EDUCATION IN PALESTINE
~ - The Ministry of Education, since the Palestinian National Authority assumed
'its” responsibilities towards the Palestinian people, sets the educational
Vpolicies for General Education prepares‘ pians Ato secure compulsory

educatron for grades 1-10, and promotes free education for both 1st-and 2nd
secondary grades The Ministry is responsrble for the administrative as well
as the technical aspects related to improving the quality of edueatron, its |
development, and Iproyi‘ding appropriate: ’em:/jronment to errs'ure the
implementation of these bians The genefaf education system proyides the
“broad base for the three stages of education in Palestine:. Kmdergartens
~ Basic, and Secondary I‘rs  huge size and the great number of personnel
involved characterrze it. Based on the statlstrcal indicators of the Ministry of
Education for the year 2005~2006 Table -2 shows the number of schools,

' ’classrooms, teaohers and students.

Table -2: Number of students, schools and teachers in Palestme in the

year 2005—2006 | .
.| Public .~ |UNRWA  |Private :Tota'l
Students | 757615 | 254552 <. | 6634 - | 1078488
[Schools | 1725|279 |2:2  |2276
Teachers | 35013 8477|5184 |48674

v UNRWA— Umted Natmns Relief and Works Agency
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Public (Government) schools: The Ministry of Education bears major
responsibility for student education, reaching approximately 70.2% of
students in 2005-2006 (excluding kindergartens). Education is generally
funded by the Palestine National Authority (PNA), constituting about 17%
of its annual budget.

UNRWA schools: These schools offer education to refugees, including
grades 1-9, and provide schooling for 23.6% of students.

Private schools: These schools provide education for 6.2% of the total
number of students.

1.16: AIMS OF TRAINING FROM A PALESTINIAN PERSPECTIVE
The process of training teachers, principals and supervisors in order to:

1. Develop the abilities of those who are in charge of the teaching
process and adopt the principle of continuous education.

2. Reinforce the experiences of teachers in the field of specialization;
develop their ability to deal with educational problems and how to
solve them. |

3. Improve and raise the level of performance for the different crews and
staffs through developing their educational and professional ability for
creation and renewing,. | ‘

4. Modify teachers' attitudes and behaviors and develop their knowledge
about their role and responsibility in the educational process.

5. Increase the productivity for the teacher, principal and supervisor and
help them to perform their jobs in a better way with less effort and
shorter time. ‘

6. Study and examine pre-service training programs for teachers and

givé suitable solutions.
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7. Brief newly joined teachers, principals and supervisors about rules
and systems. | |

8. Give teachers the chance to know the attitudes and newly developed
methods in education and improve human relationships inside work.

9. Improve the quality of teaching and learning which should be
reflected on the attitudes of students' behaviors.

10. Acquainting teachers, principals and supervisors to acquire
educational knowledge and the administrative processes which lead to
improve the educational level for those who are in charge of the
educational process and improve the standard of educational and

administrative services.

1.17: PROCEDURES OF MINISTRY OF EDUCATION TO RAISE
PROFESSIONAL BEVELOPMENT OF TEACHERS AND ITS
FUTURE OUTLOOK

Ministry of Education and Higher Education took the responsibility of

education In Palestine. From the very first moment of establishing the

Ministry of Education in (1994) officials realized the importance of

developing an outlook that exceeds the past and copes with the new era. An

era which witnesses explosion in technology and knoWledge maintains and
keeps the role of educational institutions namely schools in achieving their
goals. This needs the rehabilitation of all people involved in the process of
teaching, teachers, principals and supervisors, through an outlook which
believes in qualitative learning and teaching. Concentrating on training
programs is a matter of great importance for planners in the Ministry, but it.

must be made clear that such training programs must focus on the new roles

for teachers, new methods and techniques of teaching, self learning, new
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trends in using technology in teaching. So the professional growth is
connected with the process of research and it is also connecting theory with

practice.

-1.18: TRAINING PROGRAMS FOR ALL TEACHERS IN
PALESTINE
| Smce 1994, Palestine has. w1tnessed a dramatrc change m the process of
teachmg As the teacher is always considered to be the base of development'
g and progress for any nation, the rmmstry of Educatlon started the
educatlonal change through the concept of usmg 1n—serv1ce trarmng
programs to rarse teachers . professional and developmental growth For this
purpose different kmds of in-service trammg programs were mtroduced
They are dmded mto three kinds, compulsory programs developmentai ,
' programs and electrve programs following are the detatls of each kind.
', 1. Compulsory Trammg Programs These programs are usually orgamzed
for every teacher especrally new teachers who need to know the basics of
teaching. They 1nclude drfferent toprcs which help teachers understand their
new JOb These prograrns are presented in Table-

Table 3: Compulsory Trammg Programs for Teachers

 Serial 1 Target '/ No. of

" No. The Program j' Aims i s;ri. ‘

. No. .| _growp || hours
- L. Orlentmg new 1. To bridge the gap |New:.. | 35
G teachers between ‘ umversrty teachers I

' | preparation -and’ S

| teaching profess1on
Q. To brief | new'| -
|t teachers about their!|
i | duties and|
‘ L responsﬂalhtles P
L 2. Testing»:andg‘,;;j 2. . To develop, Teachers of :| 30
"~ | Measurement | teacher's abilities ‘fo | grades4-12 |0 -

e
1
sI g
i
Vo
x;,l‘._
!
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build good exams.

3. New
Palestinian
Curricula

1. To introduce the
principles and
philosophy of the new
curricula for teachers.

2. To develop

teacher's ability to use

| suitable methods and

ways in teaching.

3. To introduce  the
~ |.new topics in the new

curricula.

| 4. To foster teachers'

| understanding of the

_ | content of his - -~
, ‘Spe01ahzation

All teachers

15 for
each
subject
covered

General
Methods of
| Teaching

| 1. Todevelop
| teacher's ability to
.| employ methods of

"| teaching in’different
| educational 31tuat1ons

¥ All teachers

.30

5. General
EQucation

1 1. To develop
teacher's ability to-* |
| understand the general

charactenstlcs of
students.

| All teaeﬁers

30

Class

Madnagement
o orgamze the

| edticational process -
'| inside the class

1. To deveiop. oo
teacher's ability to

T All teachers

720

The above table shows the Compulsory Trammg Programs are of six

types, viz., Orlentmg new ' teachers, Testmg and measurement, New

fPaleétinien Cumculum General methods of teachmg, General Education

Eand Class management The aims of every program vary from brldgmg_

the gap between umver51ty prepa.ratlon to develop teachers professional ™
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abilities. The tai'get group of these programs is all teachers and the
number of hours vary from 15-35.
2. Developmental Programs: This kind of programs is given to teachers
- who have been in-service for some years because this kind requires
talking about experiences, some teachers reach a level in which they
feel they are taking the form of routine. In this case the ministry offers
developmental programs to return teachers to the right track to
continue their development and do their responsibilities in the right

way.

‘Table — 4: Developmental Training Programs for Teachers

No. of

Serial The Aims Target grou
No. Program get group hours
1. To develop '
| teachers' ability | Teachers who
1. Let's think to teach the teach classes 1- 20
skills of 4
thinking.
1. To develop
Computer in | teachers' ability .
2. teaching to use All teachers 60
(ICT) computer in
teaching.
1. To develop
To stimulate ‘tza;if; tibéﬁty
| thinking advanced stage Teachers who
through 1eeC StAge | teach Maths
; of thinking. .
3. teaching Science and 20
2. To deepen
Maths \ Technology for
. students
Science and d ding grades1-6
Technology uncerstanding
of the scientific
concepts.
Using lab. 1. To develop Science _
4. devices and | teachers' ability . 20
teachers 4-12
tools to use lab.
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devices and
tools.

. 1. To develop .
Produc?lng teachers' ability | Teachers who 20 hours
and using ) for each

: . to produce and | teach grades 7- .
educational . education
use educational | 10 '
means al stage
means.
1. To develop
teachers' ability Teachers who
Wrong to use the
teach grades 7- | 20
concepts strategy of 10
changing
concepts.
To develop
Advanced teacher-
S trainers Teacher —
skills in oo . 20
trainin abilities in the | trainers
& skills of
fraining.

The above table shows 7 programs, the aims of each program, the target
group and the number of hours for each program. The programs vary in
dealing with different topics, which are considered important fof teachers'.
professional development, such as lets think, using I.C.T, using different
methods of teaching and wrong concepts. The aims of these programs are
usually 'to develop' different abilities needed for teachers to suit the
development intended. Time of these programs also Vary from 20 hours to

60 hours.

3. Elective Programs: Teachers attend these programs according to their
desires; they are not forced to attend. Flexibility in this form is
available, yet the teacher is to decide which program he wants to join.

They include 7 programs presented in table no. 5.
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Table — 5:

Elective Training Programs For Teachers

Serial
No.

The
-Program

Aims

Target group

No. of
hours

1.

Drama in
teaching

1. To train teachers
to use drama in
teaching.

Teachers of all
subjects for.

30

Active
learning

To develop

teacher's ability to
train students to . -
get the knowledge

| and use it properly.

grades 1-6

‘All teachers

20

‘ Citizenshii) .

| To develop

teacher's ability to

steach concepts as.
‘democracy and
| problem solving,

v. Teachefs; who -
participate in.
. .| the project': |

20

Using Sto’ry' |
in teaching .

To develop

teacher's ability to
use the story in

explaining

educational

‘concepts.

Tfeaé_hers who

téach classes 1-

4,

24

| Arabic

script ©

o

. | To develop
| teacher's abilities

in using different

7 kinds of Arabic
| script.

‘Aﬂ teafchérs .

25

The. -
technology
- | of learning -
1o students.

¥
H

I

! | To develop
' ) teacher's abilities
to deal with .

different levels of

| Al teachers

i15

" | Theories of
learning

To introduce
teachers to

different learning

theories and

| different .
educational points | -

A;ll teac_hﬁgrs §

30,

| of view..
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The above table shows 7 Elective Training Programs, they are Drama in
teaching, Active learning, Citizenship,- Using story in teaching, Arabic

script, the technology of learning and theories of learning It also shows the
" aims of each program, target group and number of hours for each program

which vary from 15 hours to 30 hours.

1.19: TRAIN]NG PROGRAMS FOR ENGLISH TEACHERS 'ONLY -
The Ministry of Education has a general pohcy Wthh is the development of
“all teachers, and a specxﬁc policy which is developmg the teachers of each
| subject separately, as they have their own condmons requtrements and
‘demands. The following, table shows the most common programs orgamzed
for Enghsh language teachers The mater1al deals w1th spemﬁc areas of

,spe01ahzatlon that Enghsh Ianguage teachers need through thelr years of

: experlence

Table 6 Trammg Programs for Englxsh Teachers

Serlai ' Trammg Aims o Ta’r‘et;S: r ou ~ No. of
" No.* program e ,;g , 8! ;1p"' hours
- Todevelop ~ a
1. | Designing tests - teachers abllhtle‘s‘tol: All téachers: | 24
. e . .| prepare good - ,
- exams. '
- To provide teachers -
| The project of | with different = | o0 |
2. |Englishasa ' |methodsand | ‘| Allteachers | 20
foreign language techniquesin + 4 1
¢ |teaching English. | i o
.7 | To provide teachers o
Contentand * .| with the latest . .
3 methods ; .| methods in the Iﬁeld‘ All teaehers 30
.| of teaching English. | ]
4. . | New Enghsh | To familiarize | 1¥-Secondary 50
‘ Currlculum (lst teachers with the | teachers T
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secondary )

new curriculum.

To develop
teachers abilities
to use different
techniques to
teach Silas
Marner

To develop teachers
abilities to use
different techniques
to teach Silas
Marner.

1** Secondary
class teachers

15

Phonetics

To refresh teachers
memories of some
basic rules in
phonetics.

All teachers

15

Stress and
intonation

To train teachers to

1 teach pronunciation

well.

All teachers

10

Literature for
children

To develop teachers
abilities to tedch
children in an
enjoyable and
interesting way.

Teachers who
teach grades
1-5

17

New curriculum
(2™ Secondary)

To familiarize
teachers with the
new English
curriculum

2™ Secondary
class teachers

20

10.

Orienting new
teachers

1. To bridge the gap
between university
preparation and
teaching profession.
2. To inform new
teachers with their
duties and
responsibilities.

New teachers

. 30

Table-6 shows the training programs of English language teéchers which
serve English language teachers in different areas of their daily teaching,

such as stress, intonation, phonetics, methods of teaching and new

curriculum. The aims of the training programs vary according to the
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programs themselves, target group and number of hours which vary from 10

to 30 hours of training.
1.20: THE REAL SITUATION OF TRAINING IN PALESTINE

‘Most Arab countries qualify teachers and develop them professionally in a

‘way that helps to achieve the general aims of the country which are always

derived from the philosophy of education The. ways of training" teachers

- differ from one country to another; here it's 1mportant to see how Palestme

- trains teachers The traditional pattern in preparing teachers and Wrthm this

pattern there are two systems they are:

1

. The Fi 1rst System In which the student j joins faculty of educatron after

'graduatlon from the university, he studies for a year or more to get a

Drploma or Master in Education. The program of study concentrates

on the professmnal development of the teacher. But this svstem is not

) provrdmg schools ‘with the i mcreasmg numbers of quahﬁed teachers

and 1t‘s also concentratrng on the detarls of the courses wnhout g1v1ng

attentlon to the basrcs In fact the. contents of the courses: are not

l

' enough to ad_]ust students with the professron of teachmg Kareem, Al-

rs,

Boh1 Othman (2003) R
The Second (Integrated) System In Wh1ch the student studres courses

B m hlS specrahzatton and in educatlon at the same ttme and’ gets his

'degree in Educatron and 801ence or m Educatron and Arts.. This

) system graduates larger numbers of teachers helps in supplyrng the

country wrth more teachers and has a greater power to form posrtlve
attrtudes about teachmg more than the firdt system But at the same
trme the perrod of trammg is not enough to graduate quahﬁed

teachers as they lack some - nnportant mforrnatron in the: ﬁeld of

- -vspecralrzatron Kareem, AI Bohi, Othman (2003)
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1.21: IN-SERVICE ENGLISH TEACHER TRAINING IN
PALESTINE

In-service training is a means of self-improvement and acquaints oneself
with the-new educational and professional approaches and trends in English
teaching. It also serves to compensate for the insufficiency of pre-service
training. Teachers should be made aware of the importance of suéh training,
and should be motivated to attend in-service training programs in several
ways. The Ministry of Education is the main institution which works hard to
. train teachers and provides them with new methods and techniques in order
to help teachers perform better. Constant meetings and workshops are held
to discuss different issues related to English teaching. There are some other
private and non-governmental institutions which help in training English
teachers. The following heading mentions some of the institutions which

work in Palestine in training English language teachers.

1.22: SITES. OFFERING IN-SERVICE TEACHER TRAINING IN
PALESTINE | |
¢ The Palestinian Ministry of Education
e United Nations Relief and Work Agency ( UNRWA ) administration
e Some qualified governmental and private institutes, e.g., The British
Council, AMIDEAST. | '
e The National Institute for Educational Training (NIET)
e Some research centers, such as: Qattan Center for Educational
Research and Development.

e [.ocal Universities.
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1.23: THE MINISTRY OF EDUCATION: IN-SERVICE ROGRAMS
The General Directorate for Supervision & Educational Training at the
Ministry is the official unit responsible for designing, offering and
monitoring all in-service training programs. The aim of this Directorate is to
provide in-service trainihg for all teaching and non-teaching staff, teachers,
principals and supervisors. The Directorate has been conduéting intensive
trainihg programs for teachers in all éubjécts over the past eight years,
following the introduction and application of the new Palestinian
- curriculum. Similarly, the Directorate has condﬁcted intensive training
programs following the gradual introduction 6f the new series of the
Palestinian English syllabus "English for Palestine' (EFP), which started
eight years ago. For each program there is a cascade model:process, which
includes the following steps: (Salch, 2008)

1. Define training needs by various means, such as interviews,
questionnaires and Observations.

2. Experts from the Ministry prepare training materials (kits).

3. Choose well-qualified trainers for central training either supervisors or
qualified teachers.

4. Train new trainers through intensive training programs held in the
Ministry by local experts or experts from out side Palestine and some
times send trainexjé abroad. | |

5. Manage district teacher training,

6. Conduct continuous evaluation for each training program including
the material and the trainers.

The English- training courses for EFP (the new curriculum) includes, all the

~ grades alr;édy introduced. For each grade, a training kit, prepared by the
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authors, was designed to introduce the teachers to the new material, and give
them guidelines on how to deal with the new textbooks. The training was
initially carried out centrally for trainers, supervisors and well-qualified
teachers, who then carried out the chain of district training. It also allowed
for suggestions and feedback from the teachers themselves about the new
curriculum. These courses ranged from 20-30 training hours, and have
proved to be very helpful in orienting English teachers about EFP, its goals
and strategies, methods, unit-by unit coverage, and other components,
including literature selection. Nevertheless, more training, especially
regarding EFP, is still needed. The English textbook for each grade contains
a unit-by-unit self-monitoring sheet designed to elicit feedback about the
material, and to discover the training needs of the teacher. A detailed unit-
by-unit well-prepared Teacher’s Book, including methodological instruction,
is also offered for each grade. Other more specialized training programs are
also conducted frequently and systematically. The Ministry is also
constantly trying to increase the use of instructional technology related to
English-language teaching. Some programs and teaching materials are
available on the Ministry’s internet for both teachers and students to benefit

from.

1.24: THE SCHOOL AS A UNIT OF TRAINING (SUT)

The Ministry of Education adopted a SUT Program in 1999/2000, which
aims to make a school capable of running its own affairs and help improve
its performance through auto-administration and through strengthening its
relation with the community. In the beginning, there were 162 schools
participating in this program. In 2005, the number had risen to 1,100

schools. The idea of the school as a unit of training is supposed to meet the
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specific needs of each school with the help of the other specialized institutes
in the community. Each school is to identify its training needs and plan for
its own training programs. The Ministry helps by providing trainers and

‘supervision committees. (Saleh, 2008)

1.25: COMMON ROLES OF THE LANGUAGE TEACHER

Massive changes within the English language teaching in recent years have
significantly affected the roles of the English language teacher. The role of
the teacher in the classroom has definitely bhanged accordingly. Following
are the most common roles for the teacher to play in the classroom. They
are: the teacher as controller, assessor, organizer, prompter, participant,

resource, tutor and investigator. Here is the detail of each role.

The teacher as controller: In this role teacher is in complete charge of the
class. He controls not only what the students do, but also when they speak
and what language they use. Certain stages of a lesson lead themselves to
this role very well, for example, the introduction of new language. The
teacher as controller is closely allied to the image that teachers project of
themselves. Some appear to be natural leaders and performers, while some
are more patient and feel happier when students are interacting ambngst
themselves. Where teachers are addicted to being the center of attention they
tend to find it difficult not to perform the controlling role and this has both
advantages and disadvantages. When teachers act as controllers, they tend to
do a lot of the talking, while this has a great effect on the possibilities for
studying talking time. It’s vital that control should be relaxed if students are
to be allowed a chance to learn, otherwise the students will not have a

" chance to participate properly.
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The teacher as assessor: A major part of the teacher’s job is to assess the
student’s work, to see how well they are performing or how well they
performed. Not only is this important pedagogically, but the students quite
naturally expect it even in other communicative Aac‘civities. Harmer (1995)
makes a difference between two types of assessment: correction and
providing feedback.

1. Correction: the teacher’,é function is to show where incorrectness occurs
and help students to see what has gone wrong so that it can be put right. A
slightly less formal style of correction is called gentle correction: involves
showing students that a mistake has been made but not making a big fuss
about it. e.g.: well thaf’s not quite right or we don’t say he goed we say
went. The important point is that the students do not have to repeat the
sentence correctly; it is enough that a mistake has been acknowledged.

2. Providing feedback: occurs when students have performed some kind of
task, and the intention of this kind of assessment is for them.to see the extent
of their success or failure and to be given ideas as to‘how their language
problems might be solved. There are two kinds of feedback: Content
feedback: Concerns an assessment of how well the students performed the
"activity as an activity rather than as a language exercise. The main concern
of the teacher in this kind of feedback is the subject matter, appropriateness
of the activity and its social relevance not the language features. Thus, when
students have completed a role play the teacher first discusses with the
students the reasons for their decision in the simulation. Form feedback:
Teacher tells the students how well they have performed linguistically, how
accurate they have been when students are involved in a communication

activity, the teacher will record the errors that are made so that they can be
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brought to the students' attention after whatever content feedback is

appropriate.

The teacher as organizer: perhaps the most important and difficult role the

teacher has to play is that of organizer. The success of many activities

depends on good organization and on the students knowing exactly what
they are to do. The main aim of a teacher while organizing an activity, is to

‘tell the students what they are going to talk about write or, read about, give

clear instructions, get the activity going. And then organize feedback when it

is over. Certain things should definitely not be done when organizing an
activity. |
1) Teacher should never assume that students have understood the
instructions.
ii)  Teachers should never issue unclear instructions.
ili) Teachers should give instructions before handing out any
material. -

The organization of an activity and the instructions the teacher gives are of

vital importénce since if the students have not understood clearly what they

are to do, they wiil not be able to perform their task satisfactorily.

The Organization of An activity can be divided into three main parts.

i) The teacher gives the lead in: it takes the form of an introduction to the
subject. The teacher and students may Brieﬂy discuss the topic in order to
start thinking about it. |

ii) When the lead in has been accomplished the teacher instructs “when the
students are told exactly what they should do. At this stage it may be a
good idea to get translation of these instructions to make sure the students
are told exactly what they should do at this stage it may be a student has

understood.
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iii)  Finally, the teacher initiates the activity. A final check is given that
students have understood, for example, “has any one got any question?”
(The lead in > instruct (demonstrates) -> initiates = organize feedback).

The teacher as prompter: often the teacher needs to enc‘ourage students to

participate or needs to make suggestions about how students may proceed in

an activity when there is a silence or when they are confused about what to
do next. The teacher may also need to prompt the students with information
they have forgotten. The role of prompter has to be performed with
discretion for if teachers are too aggressive they start to take over from the
students. Whereas the idea is that they should be helping them only when it

is necessary. ' a

The teacher as participant: there is no reason why the teacher should not
participate as an equal in an activity especially where activities like
simulations are taking place. The danger is that the teacher will tend to
dominate, and the students, will allow and expect this to happen. It will be
up to the teacher to make sure it does not. Teacher should not be afraid to
participate since not only will it probably improve the atmosphere in the
class, but it will also give students a chance to practice English with
someone who speaks it better than they do.

The teacher as a resource: we have stressed the importance of teacher non-

intervention where a genuinely communicative activity i$ taking place in the

classroom and this means that the teacher is left, to some extent, with
nothing to do. There are still two very important roles, however. One is to be
aware of what is going on as an assessor. And‘the other is to be a kind of
walking resource center. In other words the teacher should always be ready
to offer help if it is needed. After all we have the language that the students

- may be missing, and this is especially true if students are involved in some
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kind of writing in some task. Thus we make ourselves available so that
students can consult us when they wish.
The teacher as tutor: we can talk about the teacher as a tutor in the sense of
someone who acts as a coach and as a resource where students are involved
in their own work and call upon the teacher mainly for advice and guidance.
“This is the role the teacher adopts where students are involved in self- study
or where they are doing project work of their own choice. The teacher will
be able to help them clarify ideas and limit the task, for example, the teacher
can help them by pointing out errors in rough drafts; the teacher can also
offer the students advice about how to get the most out of their learning and
what to do if they want to study more. This tutorial role which approximates
to a counseling function is often appropriate at intermediate and advanced
levels. It is a broader role than the others.
Finally, the teacher as investigator: All the roles mentioned earlier are
connected with the teacher’s behavior as it is related to the students. But
teachers themselves will want to develop their own skills and they will hope
- for a gradually deepening insight into the best ways to foster language
learning. Of course it is possible to go on teacher training courses and to
attend teacher’s seminars. These will certainly help teachers to come across
new ideas and keep abreast of what is happening. But teachers can develop
by themselves or with colleagues, too. The best way to do this is by
investigating what is going on, observing what works well in class and what
does not, trying out new techniques and activities and evaluating their
appropriateness. Teachers who do not investigate the efficiency of new
methods and who do not actively seek their own personal and professional
development may find the job of teaching increasingly monotohous, teachers

who constantly seek to enrich their understanding of what learning is all
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about and what works, on the other hand, will find the teaching of English

constantly rewarding.

1.26: SPECIFIC ROLES OF THE LANGUAGE TEACHER

The type of classroom activities proposed in the language classroom reciuires
new specific roles for teachers to play and learners, too. Learners now have
to participate in classroom activities that were based on a cooperative rather
than individualistic approach to learning. Thus the language teacher has to
play the roles in accordance to the changes occurred inside the language
classroom. These roles contribute in several ways to the overall role of the
teacher as facilitator of learning. The following teacher roles can be
identified as specific roles, they are as follows:

The teacher as creator: The language teacher must create a good learning
environment. The teachers' skills for communication and mediation create
the classroom atmosphere. Students acquire language when they have
opportunities to use the language in interaction with other speakers. Their
teacher may be the only English speaking person available to students, and
although his time with any of them is ~1imi{ed, he can structure effective
communication skills in the classroom. A good language teacher should
create an atmosphere in the language classroom which supports the students.
The teacher as developer: The language teacher is excepted to develop the
four language skills (reading, writing, listening and speaking). He can't make
students good readers,. eriters, listeners and speakers of English by
explaining English to them. Instead he must help students learn how to
practice effectively and also encourage them to practice a lot even when he
is not around. This role demands more concentration on each skill alone and

on integrating the four skills together. Integration of skills deals with
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language skills as a unit and developing one skill leads to the development
of the other.

The teacher as group process manager: The language teacher first forms
suitable groups of about 4-5 students in each group, trying to mix students
with different levels of achievement so that good sfudents can help average
or below average students. Students have to become comfortable with
listening to their peers in group work or pair work tasks, rather than relying
on the teacher as a model. They are expected to take on a greater degree of
responsibility for their own learning. Teachers now have to assume the role
of facilitator and monitor, rather than being a model for correct speech and
writing and one with the primary responsibility of making students produce
plenty of error free sentences, The teacher has to develop a different view of

learners’ errors and of his/her own role in facilitating language learning.

The teacher as a facilitator of interaction: Learning involves two types of
interaction: interaction with content and interpersonal interaction, (i.e.,
interaction with other students). Both are critical in many types of learning.
It becomes important to provide an environment in which both kinds of
interaction can occur. It is increasingly possible for students to interact with
one another, and with the teacher also. Again, different channels of
communication can hinder or facilitate content and interpersonal interaction..
It is the role of the teacher as a facilitator of interaction to provide a suitable
environment rich in various opportunities for interaction. As a facilitator of
interaction, the teacher encourages, monitors and supports student

interaction in the world of language.

The teacher as a communicator: the teacher provides opportunities for

students to engage in purposeful communication and to demonstrate cultural
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students in the lesson should serve as a framework in which students have

the opportunity to communicate with and support one another as they
develop language skills and explore the products, practices, and perspectives
of the culture. For example, students can role-play bargaining in a market or
practice ordering meals at a restaurant. Effective communication skills
improve the message without calling attention to themselves. The most
effective teachers try to use good communication techniques to get their
message across. Such skills include looking into learners’ eyes to capture
their attention, changing voice inflection and volume, providing emotional
emphasis when appropriate, moving away from tables or lecterns, and

occasionally touching people on the shoulder, arm, or hand.

The teacher as an agent of social change: Language teacher can use the
micro-society of the language classroom as a model for the greater society
that students will meet when they leave school. He can focus on the sort of
problem-solving skills and critical thinking skills that students will need
when they enter that society, and he can provide his students with situations
in which they can experiment with the social skills that they will need to
develop. Situations that can serve students in learning the language and at
the same time give students positive attitudes. In short, language teacher can
promote the sort of positive qualities that are needed in society; he can help
his students develop the moral strength to refuse and fight negative qualities;
he can give them responsibility for learning and assessment and help them

learn how to use and respect that responsibility.
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1.27: CONTEMPORARY CHANGES IN THE SECOND- LANGUAGE
CLASSROOM

1. Learner-Centeredness:

As opposed to the traditional classroom, the concept of learner centeredness
advocates the use of students input and feedback in structuring and
modifying the curriculum. This concept of leaner centeredness is not as
Nunan (1995) has recently pointed out 'all or no concept’, but rather relative
one. Nunan defines a leamer centeredness curriculum as one which will
contain similar components to those contained in traditional curricula.
However the difference is that in a learner centered curriculum, key
decisions will be made with reference to the learner. Nunan (1988) saw
learner centeredness in terms of negotiation with and input from learners,
but recently has enlarged his definition to include full learner autonomy.
~ Accepting such a view demands many changes in the classroom. -

2. Interpersonal communication .

It's defined by communication scholars in many ways, usually describing
participants who -are dependent upon one another and have a shared history.
Communication channels, the conceptualization of mediums that carry
- messages from sender to receiver, take two distinct forms: direct and
indirect. » |

‘Direct channels are obvious and easily recognized by the receiver. Both
verbal and non-verbal information is completely controlled by the sender.
Verbal channels rely on words, as in written or spoken communication. Non-
verbal channels encompass facial expressions,‘. controlled by movements
(police present gestures to control traffic), color (red signals ‘stop’, green

signals ‘go’), and sound (warning sirens).
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Indirect channels are usually recognized subconsciously by the receiver, and
are not always under direct control of the sender. Body language, comprising
most of the indirect channel, may inadvertently reveal one's true emotions,
and thereby either unintentionally taint or bolster the believability of any
intended verbal message .Subconscious reception and interpretation of these
signals is often described with arbitrary terms like gut-feeling, hunch, or
premonition . The paradigm shift to meaningful and contextually- based
communication is the development of interpersonal communication.
Richards and Rodgers (1986) note that primary purpose of language is to
serve “as a vehicle for the realization of interpersonal relations “(p.17).
Language is seen as the tool used to describe and interpret experience. Yet
one's view of the experience is never absolute, it creates meaning as input
and output through social interactions. In an educational setting, this
negotiated creation of meaning may occur between students, students and
the teacher, or the teacher, students, and the community.

3. Learner Autonomy:

‘What began with an increased awareness of the importance of learner input
in creating a curriculum and materials has enabled learners to have a greater
' say in every aspebt of Atheir learning. There is a current trend towards
increased autonomy for learners. This not only entails the student conferring
with the teacher in order to allow the teacher to make more informed
decisions about the directions the programs and materials should take, but
should also allow the students to design their own programs of study as the
managers and directors of their own learning. Nunan (1995) is finally -
recognizing the later and stronger view of learner autonomy, has recently
advocated “the development of curricula and material which encourage

learners to move fowards the fully autonomous end of pedagégical
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' continuum.” The outcomes of this type of system are: they will gradually
learn to see themselves as the controllers of their own learning, the other
outcome is to encourage life long learning. According to Knowles (1975) it
is our duty‘ as educators to make learners understand that learning can be

achieved in this way, and then to provide them with the training to do so.

1.28: A PREDICTIVE VIEW OF THE FUTURE SECOND
LANGUAGE CLASSROOM

1. Discussions of learner autonomy until now have usually pointed to

the need for student centered activities and negotiated curricula to

| ensure that tasks are meaningful for the students Nunan,(1983). Yet
often student input has been limited to group decisions. Students have
been discussed only in plural, rarely have allowance been made for
individual likes and dislikes.( in general as a class, not as individuals
with unique needs so autonomy is limited).

2. We should expect to see an increase in strong end learner
centeredness and in the behavioral autonomy of the learner. The
individual needs, wants, desires of each student within the classroom
will eventually be fully recognized and allowed for within a
maximally learner, centered educational system. Learners and not
instructors will increasingly be the ones who decide what they will
study, and learners, not instructors, will increasingly define for
themselves why they are studying as they set their own goals and
objectives.

3. Learning may not be confined to the traditional four-walled

classroom. The interactional component of modern language teaching
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will continue to emphasize the performance of social interactions not
only with the teacher and peers but also with the community.
These changes are consistent with the belief that students should acquire the
needed skills to design and manage their own learning, to evaluate their own
progress and continue to learn even outside a formal institution. As such,

these changes should be welcomed rather than feared by educators.

1.29: RATIONALE OF THE STUDY

| English language has become an international language after the Second
World War (WWII). It’s considered as the window from which we can see
the world. Teaching English whether it’s a second language or a foreign
language, depends basically on three main domains (curriculum, teacher and
student). Recently, many studies have appeared which focus on the best
methods and techniques for teaching'English. This surély, depends on the
teacher, materials and techniques used and on the ability of the teacher in
creating an atmosphere of encouragement for the students. But the teacher
for sure, can’t perform his job well unless he receives enough and constant
training. Therefore, education and preparation of English teachers are very
important to enable them to become professional teachers, as teaching
English is not just a profession, it is also considered a vocation. It can be
- argued that the most important factor which leads to students’ failure to
reach a satisfactory level in English pertains to the insufficient training of
~ the teacher of English, on the one hand, and the inadequate programs on the
other hand. We can probably expect good results if we have well-trained
teachers, as a trained teacher will be able to overcome or become able to
deal with most of the problems. A trained teacher will know how to get the

best results from a crowded class. He will be able to make the most even if
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he has unsuitable textbooks. A trained teacher will be able to avoid the
defects and add what is necessary. In addition, he will be acquainted with
various methods of teaching and will be able to choose the most appropriate
methods for his own students. Thus, most of the problems, then, will be
removed if we have well- trained teachers (Hamad, 2007).

Qualified English as a Second Language (ESL) and English as a Foréign ‘
Language (EFL) teachers and educators not only should demonstrate a high
level of written and oral proficiency in the English language, but also should
demonstrate teaching competency. Moreover, qualified ESL and EFL
teachers and educators should be aware of current trends and research and
their instructional implications in the field of linguistics, applied linguistics,
second language acquisition, sociolinguistics, language pedagogy and
methodology, literacy development, curriculum and material development,
assessment, and cross-cultural communication. Where applicable, ESL and
EFL educators should receive on going professional development, and
should receive both the resources and support for continued professional
growth and achievement. Buchman (1984), claims that knowledge gives the

teacher both social and epistemic control of management problems.

The aim of teaching English in Palestine is to enable students communicate
with English speakers of English who use oral and written skills. However,
such students fail to express themselves properly in speaking, despite the
fact thaf they have a good repertoire of vocabulary. In fact, language
teaching in Palestine has and until recently been concerned with
grammatical rules rather than communication competence. Teachers were
trained according to this. The curriculum was designed in the same way.

Although there have been major changes in methodology over the years, and
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the main principle remains the same without any change. This can be

considered as one of the major reasons for training language teachers.

In Palestine a new English curriculum has just been implemented. The
curriculum witnessed a big change in the content and approach. It’s
supported by suitable audio-visual aids. This change needs a fundamental
change in teacher’s role inside the classroom, so as to cope with the new
content. Training of English teachers to do their job in the effective way
should be a priority by the Ministry of Education. It is necessary that
tgachers must be trained whenever a new curriculum is introduced. This is -
because every new curriculum has different facets and if teachers are not
taking care of even one, the whole purpose of training and effectiveness of
training will be useless. Furthermore, the new English curriculum consists of
skills and sub skills presented in a way which is considered different from -
the previous curriculum. This assures the importance of training language
teachers in order to deal with the new curriculum successfully and achieve

the best desired results.

From the researcher's personal experience as a teacher of English in
secondary schools, much effort has to be done. Teachers still play traditional
roles, limit their techniques and don’t use audio-visual aids. Results in
general exams show that Palestinian students have a majdr problem in
English. Parents complain from the disability of their children in eXpressing
themselves in English. Even most students find English as the toughest
subject. Teachers for sure, can neither manage and play the new desired
roles by their own nor improve students' level in English. The help of

supervisors emerge as a vital necessity. They are supposed to _assess and
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train their teachers by organizing constant and regular meetings to discuss
prbblems teachers face and try to find suitable solutions. They can visit
- teachers in their schools, provide them with feedback to help them and
encourage them to vary their methods of teaching. But the challenging
question is: Are Palestinian supervisors well trained and qualified to provide
English teachers with the knowledge they need to achieve the task

successfully?

Further more training programs to orient teachers with the new curriculum
are essential elements in completing the task successfully. Local trainers,
lecfurers, educators and experts are all needed. Workshops, conferences, and
seminars should be held regularly so as to evaluate the achieved results.
‘Universities and private institutions are also required to help performing this
heavy but important task. All this, requires the careful and sincere efforts
from all concerned in general and English language teachers in particular.
Teachers need to have knowledge and skills in order to develop effective
curriculum that engage English language learners, develop their academic

skills, and help them to negotiate their identities as bilingual learners.

This emphasizes the importance of varying and adopting new roles for
teachers in the claséroom in order to achieve the desired outcomes in the
teaching process. But if teachers continue to teach in and use traditional
ways, things will not change and reports will always show that students’
achievement in English is poor. | |

When teachers are better trained, they can apply the required roles in the
classroom, progress in using the four language skills will be achieved. This

. will also lead to better results for students in their general examination.”
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It's true that teachers whether they are male or female still they are teachers,
but in the case of Palestine as a conservative society education is separated,
male teachers teach boys and female teachers teach girls. In addition male
teachers have more freedom in going out which enables them to acquire
more knowledge and experience. This gives them the privilege to perform
better. On the other hand, there is a belief that female teachers have more

commitment and self-discipline in their work than male teachers.

Normally, it's well known that experience has positive effect on teachers'
performance. Sometimes experience can be long but without enough training
and development. Furthermore, it can be experience based on wrong
performance and does not cope with the latest in the fields of education,
methods of teaching and technology. Moreover, teachers with long
experience seem sometimes to be rigid and may not accept changing their

ethods of teaching.

In general, qualifications have also positive effect on teachers' performance.
It's natural that people with better qualifications can perform better, but , on
the other hand, some people with less qualifications may have more

determination and faithfulness, which help them achieve similar results.

Finally, studying the different factors which help teachers to adopt or reject
the new roles and developing suitable pre and in—sérvice training programs
which emerge from teachers' needs are of great importance. Hence, looking
into these all, it was felt by the researcher that there was a need to conduct a
study on developing a training program for teachers of English in the new
Palestinian English curriculum. Therefore, he has taken the chance to

investigate the same in the West- Bank districts.
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1.30: RESEARCH QUESTIONS
A new curriculum for English school level is being implemented in Palestine
which witnessed a vital change in the content. The new content needs
adopting new roles for the English language teacher. This makes orienting
and training teachers a must to perform the roles perfectly and lead to a
deeper understanding of the new curriculum. This study tries to answer the
- following questions in order to develop an effective training program for
secondary teachers of English stems from their needs.
1. What are the roles that English language teachers can play in the
classroom? 7 |
2. What are the most frequently roles Palestinian teachers play in
English classroom? |
3. What are the factors that can affect applying new roles?
4. Can we develop an effective training program?

5. Do years of expérience aftect the applying of the required roles?

1.31: STATEMENT OF THE PROBLEM “Development of a Training
Program for the English Teachers of the Secondary Schools in the Context

of the New Palestinian Curriculum”.

1.32: OBJECTIVES OF THE STUDY
1. To identify the emerging roles in English as for the new curriculum.
2. To identify difficulties faced by teachers in applying the new roles
and find out the suitability of the current training program to the
changed English curriculum.

3. To develop a training program for orienting teachers to the new roles.

60



4. To study the relationship of the training program with sex, experience,
qualifications and performance.

5. To study the effectiveness of the training program.

1.33: HYPOTHESES OF THE STUDY
1. There will be no significant difference in the performance of male and

female teachers.

2. There will be no significant difference in the performance of teachers
according to experience variable.

3. There will be no significant differencé in the performance of teachers
having a B.A degree or an M.A degree.

4. There will be no significant difference in the performance of teachers in

the pre and post tests' scores of their students.

1.34: DEFENITION OF TERMS

Curriculum: Some total of activities done with respect to teaching of
English to 11™ and 12" standard students inside or outside the classroom in
Palestine with respect to the new text books. | |
Training program: refers to the proposed program for English teachers
who teach secondary classes, of definite time period éonsisting of various
skills and sub skills that help English language teachers teach better.
Effectiveness: the positive reactions of both teachers and students towards
the developed training program and the achievement of students in the test

would be measure of effectiveness. .
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1.35: DELIMITATION OF THE STUDY

1. The study is delimited to the teachers of English in the secondary schools
who teach at 11" and 12" standards in five districts in the West Bank
(Palestine). |

136 ORGANIZATION OF THE THESIS: The Thesis has been
organized into Five Chapters.

Chapter One : Introduction, why is teacher development important, teacher
preparation and developmént, two different strategies, the concept of
training, reasons for training and challenges, conditions of good training,
kinds of training, importance of training, aims of training, th;a teacher we
need, a brief review of Palestinian education, the curriculum development
process, the new curriculum, English for Palestine, current situation of
education in Palestine, aims of training from a Palestinian perspective,
~ procedures of ministry of education to raise the professional development of
| feachers and its future outlook, training program for all teachers in Palestine,
training programs for English teachers only, the real situation of training in
Palestine, in-service English teacher training in Palestine, sites offering in-
service teacher training in Palestine, the ministry of education: in-service
© programs, the school as a unit of training program (SUT), common roles of
the language teacher, specific roles of the language teacher, contemporary
changes in the second language classroom, a predictive view of the future
second language classroom, rationale of the study, research questions,
statement of the problem, objectives, hypotheses, definition of terms,

delimitation of the study and organization of the thesis.
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Chapter Two: Reviews related studies conducted in India, International
studies and the Arab World.

Chapter Three: deals with tools and procedure of the study, which includes
‘research methods, sample, tools for data collection, procedure of the study,
data collection, data analysis, development of the training program and the

training program.

Chapter Four: presents analysis and results based on the identification of |
“the different roles of language teachers, teachers' difficulties, development
of the training program, the relationship of .fhe training program to sex,
experience, qualifications and performance and the effectiveness of the

training program.

AChapter Five: Presents the summary, suggestions for further studies and

Improvement, conclusion and implications.
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