APPENDIX - E

ENNEAGRAM TRIADS PERSONALITY INDICATOR
PRELIMINARY INFORMATION

Name of the Institution/College

Name

Age

Qualification

Sex

Teaching Experience (if any)

INSTRUCTIONS
Choose one of the three categories following each question. At the end of this
section you can ascertain your score. Your personality modality is indicated by the
majority of your choices. Do not think for long about your response. Read the
question and accompanying statements, and circle one without further thought. If you
cannot decide on an option, chose the one that fits you the closest.
How I Think? How I Feel?

1. You are part of a team evaluating colleagues in the classroom. Observing another
teacher gets you thinking about your own teaching. You assess your teaching style
as:

a.My teaching style has to do with interaction and energy, with connecting to
people. I ask myself, am I getting through on an emotional level? Do students
understand where I'm coming from? How am I coming across, how do others
see me? It’s important that we connect in a meaningful way.

b.My teaching style is intuitive; 1 have a “gut” feel about what is right and
wrong, fair and unfair. I don’t like the sense that I'm being crowded-whether
by institutional rules, expectations of others, demands that are extraneous to
job I’'m doing. I don’t always like conflict, but I have a great need to say what
I have to say, to be heeded.

c.My teaching style is intellectual, no question. I'm interested in how people

think, process information, and work with ideas. I live in my head-
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conceptualizing, fantasizing things through are important to me. Rationality is
a big word with me.
2. In thinking through the details of your teaching style, how do you assess the way
you communicate and present materials?

a.What you see is what you get. I don’t use guile or fancy gimmicks. I present
the way I understand it; I give it my best shot. Students get my honest sense of
how it is.

b.Presentation, connection, and performance are important to me-the medium is
the message, that kind of thing. So I try to put on a show, highlight the work;
find the nuances of expression that will enhance the basics. I use emotion and
show-time, anything that will help students become engaged learners.

c¢.Itry to keep things as conceptual. Uncluttered, and intellectually pure as I can.
I teach them to ask questions, to practice skepticism, to be discerning thinkers.
I try to probe, below the surface: If we can stick with what’s rational and
logical, we’re on solid ground.

3. If you were being evaluated, how would you answer the question: Why do you
teach?

a.] teach because of the mental activity, of finding answers, of the excitement
that comes from seeing young minds open to the possibilities, to big-picture
connections, to new conclusions. The mental energy in the classroom
stimulates my own thinking.

b.I teach because I value people, and I love the possibilities of all sorts of human
contact and connection: the emotional highs and lows, the feeling of
achievement when we all “click” and experience some profound
interconnection in the moment. The classroom is like the theater when the
audience and the actors become one-unity built on empathy, human
understanding, little else.

c.I teach because in a profound way I want to develop people and help steer
them in a direction where they can make capable, competent life-choices for
themselves. People need a sense of thefnsclves, of where they stand in the

world. The world is difficult to understand, you can lose your way all too
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easily. I want to give people some skills, some tools, some road maps to take
on their journeys. |
4. Although you get along with most students you teach, every so often one comes
along who clashes with your style and doesn’t like you. What would they say to
you? ‘

a.l éome on too emotionally when 1 present things; théy often feel like I'm
trying to manipulate them into interacting with me. Why can’t I just say things
out straight? I try to shine it on; it’s almost like I need their approval.

b.Fm too abstract, too theoretical, too detached. They need more emotional,
personal interaction from me. We’re talking, I'm listening, but they have this
sense that I’m not really there, that I've moved to somewhere in my head. The
harder they try to know where they are with me, the more I distance myself.
They ask if anything gets through to me emotionally.

c.I have a sense of boundaries around myself, I can come across as an
immovable force, solid, implacable, although I’m not usually aware of this. 1
know I can dig in and. nothing people day or do will shift me. I've been
accused of being overly defensive, stubborn, critical, I’m not usually aware of
my impact on people.

5. One of you students is in serious trouble because of a grave misdemeanor. You are
the one who gets to break the news. How do you approach this difficult meeting?

a.I’ll send her a memo detailing all the reasons why this outcome is inevitable.
That way she’ll have time to think things over and we can have a rational
discussion and not get caught up in emotions. She knows what I feel for her
personally; this has nothing to do with that-it’s a disciplinary decision, based n
school rules.

b.I'll call her in and tell it to her straight. We’ve known one another long
enough, we know where we stand. This does not affect my relationship with
her, its school rules. It will be hard, but face-to-face, saying it straight without
any extraneous talk, that’s always the best way to so these difficult encounters.

c.I don’t like doing this; it strikes at the core of me. Wc know one another well;
have a good understanding, a good connection. I know what she’ll be feeling,

as if it were myself. How best to put this across? I'm more anxious about this
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than I want to admit-emotional upsets really get to me. She’ll accept it any
way I tell her.
6. The Principal/Dean informs your department that due to budget cuts one teacher is
to be let go. You think it might be you. How do you react? -

a.Disbelief, I can’t accept this at all. I knew cuts were coming, but not in this
department. I’ve been with the school since I started teaching. I feel like my
heart has been wrenched out of me, I’'m so connected here. I can’t get beyond
my feelings. I’ll never get over this one.

b.I guess I should have seen this coming. All the signs were there, I just didn’t
think they were pointing in my direction. If you think about it rationally and
logically, it’s a perfectly legitimate busineés decision. I allowed myself to be
blind-sided. I've learned a lot here, I'll get good references; I know a lot of
people in education. Maybe it’s time to move on anyway: it’s a shove I need. 1
won’t take this personally.

¢.I’m uncomfortable; I have so much anger in me. There’s no place to feel you
belong in this world. I did everything anyone could ask of me here. You get
slammed one way or the other. The anger is overwhelming; I feel it in my
whole body. This just reinforces my sense that life is unfair, life is hard. My
mistake was to leave myself open to be kicked around.

7. You want to be a great educator — your dreams reflect the deepest parts of yourself.
Your passion for your vision stems from:

a.A feeling that I’ve got something people can relate to. I believe I've got what
it takes to put across my vision in a way that’s honest, good, and effective. It’s
all about people. I can get through to people, I'm in tune, I understand people.
In my heart I know this is true.

b.A hunch, an instinct that I’m in the right place at the right time doing what I'm
supposed to be doing-when my head, heart, and belly are aligned behind
something, I can trust that sense. I can put my full force behind it. I would
never commit myself if I didn’t feel 100 percent about it.

c.The knowledge that I have thought through first-rate ideas .that will be of

benefit and break new ground in terms of concepts. I wouldn’t be teaching if 1
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wasn’t convinced of the validity of my ideas. If I wasn’t one hundred percent
sure of my thinking I wouldn’t be putting myself on the line.
8. You are sitting opposite the recruitment head of a school trying to convince her to
give you a position. You feel confident you can land the job because:

a.Of my Proven record as an idea person. No one can question that what I do is
conceptually thought through and mentally sound. My references attest to my
thec;rctical ability and know-how. I'm as intellectually solid a teacher as any -
on the market.

b.Of my track record ofgetting through to people. Whether it’s in the classroom,
the soccer team, the library committee, running the PTA auction, I’ve always
been able to put across what I believe in a way that people feel they want to be
part of it. I know people, people are my life. I can get the world on board.

¢.Of the fact I just know this is the right job for me. I can fit right in here. I have
reliable instincts. I’ve proven it to myself and others time and again. Lots of
people have made good from my instincts. Only something that believes in
100 percent would get me into this chair to ask for a job. Students know where
they stand with me that make them feel safe.

9. Your peers nominate you for a Teaching Excellence award. What is your response?

a.The award is objective validation that the way I think about what I teach, my

intellectual energy, and the highly mental approach I bring to teaching are
verifiable, something others can measure. I'm pleased.

b.Public recognition for my efforts is gratifying, but it’s not about me, 'm not
what I do. This award won’t change things one way or the other, make me a
better person, or bring meaning to my life. I'll just go on teaching the way 1
always have.

c.l know I’'m a good teacher, so I deserve this, but many of my colleagues are
good teachers, too. What is important about this, is that I was nominated by
my peers. That means the world to me. Enough people know me, value me,
are connected to me and want to acknowledge me this way. That really gets to

me.
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SCORE

The following majority of choices indicate your modality. You may find you
have several choices in different areas. There are sound Enneagram reasons for this
that have to do with the stress/secure in their teaching style and the inventory can

reflect this. Nonetheless your primary triad is the one that shows the most choices.
Attacher:  1a, 2b, 3b, 4a, Sc, 6, Ta, 8b, 9c.

Detacher: lc, 2¢, 3;1, 4b, 5a, 6b, 7Tc, 8a, 9a.
Defender: - 1b, 2a, 3c, 4c, 5b, 6¢, 7b,-8c, 9b.
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Enneagram Questionnaire
(Translated by Sr. Eva Justina)
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HeNGIes :(Heart-based type)  1a, 2b, 3b, 4a, 5¢, 6a, 73, 8b, 9¢,
TTSIes  : (Head-based type)  1c, 2¢, 3a, 4b, 5a, 6b, 7c, 8a, 9a
WTIZaTes : (Body-based type)  1b, 2a, 3c, 4c, 5b, 6¢, 7b, 8¢, 9b




