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CHAPTER V

HOME SCIENCE IN HIGHER
EDUCATION
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5.1 Introduction

During the early twentieth century, the teaching of
Home Science was a debatable issue, still, in the last forty
years o# so this has been widely accepted and has spread at
all levels of education. The attempts for introducing the
subject for higher education materialized with its
introduction as diploma, electives and full fledged
programmes which finally resulted into offering a degree
course in 1942. It expanded all over the country in

different types of institutions.

At the time of data collection, Home Science programmes
leading to the Bachelor'’s degree was available in fourteen
states in India. These were Tamil Nadu (Madras), Uttar
Pradesh, Delhi, Gujarat, Madhya Pradesh, Bengal, Maharashtra,

Kerala, Karnataka (Mysore), aAndhra Pradesh, Punjab, Jammu and
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Kashmir, Rajasthan and Haryana. These states are arranged
here in a chronological order according to the date of
establishment of the programme in that state. The Masters
degree programmes were also available in all the states in
one area of SPGCialization or the other except Jammu and

Kashmir, Rajasthan and Haryana.

5.2 The Institutions

There were 36 universities with 73 ingtitutions
(Appendix 4)7 Out of these 62 institutions of 32 universities.
responded (Appendix 9). These institutions developed the
degree programmes over a period of about fortyone years and
differed in their period of growth, teaching arrangement,
management, examination systan‘ana levels of progrzmmes.
For a better understanding of the development of these
programes in the different types of institutions, these
institutions are arranged chronologically (vide Chapter V
- 5,3), on the basis of the establishment of the degree
programmes from 1942 to 1974. They were then grouped on
the basis of the teaching arrangement made for the Eeaching
of the various sciences and hnmanitiesAfrom which the

discipline draws it principles.

5.2.1 Types of Institutions
The institutions were differentiazted on the basis of

teaching arrangement, All the institutions which offered



the degree prografimes, also taught sciences and humanities
as an integral part of the programme, This could be done in
two ways ; (1) to make the organisational arrangement of
"implementing the programme in the institutions independently,
(ii) to have programmes through the cooperation of sistér
disciplines in the sister institutions at programme
implementation and goal achievement level., If there were
aifferent departments for the sister disciplines with the

institutions the independence remained within the institutions.

To find out this arrangement, two statements 'teaching
of all the subjects in the collegé’ and 'the different
subjects to be taught by other departments/colleées/'
faculties' were provided. As it was known that in certaiﬁ
institutions help was sought for research, a third statement

‘whether help was sought in research work' was also provided.

Those who responded to statement number 1 or 1 and 3
were included in type one; those who responded to statement
number 2 or 2 and 3 were included in type two; and those
who responded to both the statements 1 and 2 and/or 3 were
placed in type three (Table 1). Out of 62 institutions,
six responded to statement 1, ‘'teaching of all subjects
in the college' and four to both 1 and 3, ‘teaching of all

subjects in the college' and 'assistance sought in research
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work'. These totalled to ten and were placed in type one.
Four institutions responded to statement number 2, “the
different subjects taught by other departments/colleges/
faculties' and six responded to statement number 2 and 3,
'the different subdects‘taught by other departments/college/
faculty' and 'assistance sought in research work'. These
also totalled ten and were piaceq in type two. Those who
responded to both the statement 1 and 2,  ‘teaching of all
subjects in the college' and also to 'the different subjects
taught by other departments/colleges/faculties' were 37, ‘
Five responded to the third. statement also 'assistance in
regearch work'. Thus, the total number of institutions in

this type aggregated to 42.

These institutions on the baslis of their teaching
arrangedement were classified as Independent (I), Dependent
(D) and Existent (E) types. The type one institutions ‘
were independent of the teaching of all subjects; the second
type of institutions were Dependent to the teaching of bther
subjects by other departments/faculties/colieges; and the’
third type of institutions were Existent whére arrangement
for teaching all subjects were available in the college
with other departments. The number of iistitutions in each
type were 10, .10, and 42 or 16, 16, and 68 per cent of the

total pfogramme respectively. - )
The first imnstitution of the 'I' type which was
established in 1932 with a diploma programme was the Lady



Irwin College, New Delhi, The first in the 'D' type was
the Faculty of Home Science, of the M.S. University of
Baroda, Baroda. The first two in the 'E' type were Women's
Christian College and Queen Mary's College, ﬁadras: where
the resources of the micro-organisation weresutilized in
comparison to the Faculty of Home Science, Baroda, where

’ the resources of the macro-organisation was utilized. The
Women's Christian College and Queen Mary's College, Madras
developed the first degﬁeehprogramme in India cooperati;ely
in 1942 by establishiné the department of Home Science
individually. However, these colleges were in existence

long before.

When the institutions were grouped accérding to the
above mentioned criteria it was seen that certain states
‘' had one particular type of institution and the others of
different type e.g. Tamil Nadu, Madhya Pradesh, Karnataka
aﬁd andhra Pradesh had only 'E' type of institutioné except
two in Andhra Pradesh which were of 'D' type. These were
the College of Home Séience of the Andhra Pradesh
Agricultural University and the Department of Home Science
of Sri Venkateswara University, Tirupati (Table 2). In
Uttar Pradesh, Delhi, Gujarat, Punjab, Rajasthan and
Haryana the institutions were either of the 'I' or the

*D' type. In Bengal, there were two institutions: one of



Table 2 : Statewise position of the different
types of institutions

Types of Institutions

No. States Total
I D B .
N= 10 10 42 62

1. Tamil Nadu ' - - 16.7 11.3
2. Uttar Pradesh 20.0 20.0 - . 6.5
3. Delhi 20.0 - - 3.2
4, Gujarat - : 20.0 - 3.2
5, Madhya Pradesh .- 10.0 - - 21.0
6. Bengal ‘ C- - 2.4 1.6
7. Maharashtra .~ 30.0 10.0 4.8 9.7
8. Kerala - - ~ 23.8  16.1
9. Karnataka 10.0 - 11.9 9.7
10. andhra Pradesh - 20.0 11.9 11.3
11. Punjab 10.0 10.0 - 3.2
12. Haryéna - 10.0 - 1.6
13. Rajasthan - 10.0 - 1.6

Total 16.1 16.1 67.8  100.00

I = 1Independent

D = Dependent

E = Existent
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the 1E! type and the other of the 'I' typa. As the 'I'
type of institution did not respond in this study, only
the 'E' type was represented. Maharashtra alone had all
the three types of institutions.

The clustering of the states with one type of -
institution or the other could be explained as follows:
When a particular type of institution is begun in one
state that type of institution might have given an incen-
Ptive to the other neighbouring states to begin the same
type of institution. To quote an éxample, when the Lady
Irwin College was esﬁablished in New Delhi and the Faculty
of Home Science at the M,S. University, Baroda, the
neighbouring states might have followed this pattern. It
could also be t}ue of other states, e.g. when the Madrag
University recognized the programme that was to be
initiated at the Women's Christian College and Queen
Mary's College at Madras, the neighbouring states followed
this pattern, Madhya Pradesh was not effected by the 'I'
or the 'D' type, but by the 'E' type. This could be that
out of the three types of arrangements, estéplishment
intthe 'E' type was easiest and that could be why Madhya
Pradesh though having begun late could establish the
maximum number of programmes. The reason given by the

Heads of the institutions and the administrators
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interviewed was that : Sri L,0, Joshi, the then Education
Commissioner, brought Home Science to all the institutions
of the states by declarihg it to be compulsorily started.
All the universities between 1961 and 1974 except Jabalpur
which had begun earlier recognized the teaching of Home
Science in their respective colleges. The numbers were
also higher in other states which had only the 'E' type
institutions e,g., Tamil Nadu, Kerala, Karnataka and
Andhra Pradesh; whereas it was very low where the 'I' or
the 'D’ type of institutions existed - Delhi, Gujarat,

Uttar Pradesh, Punjab, Harvana and Rajasthan.

e

As there were different types of arrangement for the
teaching and research facilities and many of the institutions
had to depend on oiher&, an anticipated change in this |
éituation was expressed by them. This is noticeable in the
remarks as to 'get more cooperation from other departments/
colleges', 'be more self sufficient', 'have more coordination
from other departments/colleges/faculties' have a change
in present arrangement' and 'cannot change this being.the
pattern of the university'. Out of these five statements,
the two statements 'get more cooperation from other
departments/colleges/faculties' and ‘have more coordination
from other departments/colleges/faculties' were agreed to
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by the largest nmnber) of all the three types of institutions.’
The percentages being 40, 70; 45 and 40; 70 and 35
respectively. (Table 3). )

Table 3 s Changes in the teaching arrangetneiat
foreseen by the different types of

ingtitutions
hSIg. Types of Changes Types of institutions .. al
) 1~ D E g9
N=10 10 10
1. Get more co-operation
from other departments/ ‘
colleges/faculties 40.0 70.0 45,3 48,9
2. Be more self sufficient 40.0 30.0 33.3 33.9
3. Have more coordination
from other departments/
colleges/faculties 40,0 70.0 . 35.7  41.9
4., Have a change in your
present arrangement - 10.0 9.5 8.1
5. Cannot change because
this being the pattern 10.0 - 11.9 9.7
I = Independent D = Dependent

E = Existent
These changes might have been accepted by all the
three types of insgtitutions as they anticipated that by the
passing of time and working together the philosophy of the
discipline and its dependefxce on other disciplines would be

clearer. The relationship of Home Science and other
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disgciplines and its clarity would help in more cooperation

and coordination with other departments/colleges/faculties.

5.2.2 Management of the Institutions

There were three types of institutions according to
their maintenance. They were either maintained by the
government, by any non-governmental agency or by the
university. Type 'I' and 'D' had all the three categories
of the maintenance of the institutions. There was only one
ihstitution in type 'B' as a part of the university. The
percentages in both the 'I' and the 'D’ type of institutions
the university maintained institutions were highest -~ 60
and 80 per cent respe?tiﬁely.' In the 'E' type the goirernment
maintained institutions were 55 per cent{ Table 4) .

A study of the different types of institutions in the
different states made it evident that Maharashtra held
the higl;xest number of institutions which were university
maintained - 50 per cent. In the 'E' type, the highest
number maintained by the government were in Madhya Pradesh
and the next in Kerala Thus, in the 'I' and the 'D' type
the maximum percentage of institutions were university
maintaine;i and in the 'E' type the maximum percentage was

maintained by the government.
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The institutions as part of the university were larger
in the 'I' and the 'D' type, may be due to the expansion
of Home Science as a subject at different levels of
education it received recognition in the universities too.
Separate Home Science departménta/faculties/colleges were
established. The maximum percentage of the 'D' type maintained
by the university and an even spread in all the states
could be explained because of the establishment of at least
one Agricultural University in each state. The maximum
percentage of government maintained institutions in Madhya
Pradesh could be due to the government's declaration of the
discipline to be compulsorily started in all the institutions.
The institutions then had no choice but to opt for this.

5.2.3 The Examination System

Among the three types of institutions the annual
system of examination was highest in the 'I' and the 'E!
type of institutions, i.e., 90 and 100 per cent respectively.
In the 'D' type of institutions all the three systems
existed - annual, semester and trimester. The percentages

being 30, 40 and 30 respectively (Table 5).

The maximum percentage of the 'I' type institutions
with an annual system of examination could be due to '
prevalent system being followed by the universities. This

could also be true.for the 'E'! type institutions. A change
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in the 'D' type could be because in this type the institutions
of the Agricultural Universities were also included. These
Agricultural Universities had the American influence and thus

all the three systems of examination were prevalent,

While finding out the change,in the pattérn of
examination and the reasons for it over a period of time, it
was noticed that only 10 per cent in both the 'I' and the
'D' type reported a change. The reasons cited by both the
types of institutions were 'better than other system' and - .
'in the interest of the students' (Table 6). Both the types
of the institutions changed to the sémeséer syste% of
examination=in the 'I' type from the annual to the semester

Table 6 2 Reasons for changes in the
' ~ examination system

Sr.No. Reasons for change Type Total
. N = I=10 D=10 E=42 N=62
Respondent N = 1 1 - 2
1. University has changed the
pattern - - - -
2. It is better than other
systems 10.0 10.0 - 3.2
3. It is in the interest of
the students 10.0 10.0 - 3.2
4, It is convenient for
teachers ’ - - - -
I = Independent D = Dependent

E = Existent
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and in the 'D' type f£from the t;:imester to the semester. The
change from the annual to the sqnestér must have definitely:

been due to the interest of the administrators for the
betterment of the institution and the students. The institutions
which changed from trimeste_r to semestei: system reported that
the changg was made after an investigation from the teachers
and students. They further reportedlthat both the teachers .
and students found the systém 'too hectic for the largg number.
of tests conducted' and the students found it difficult 'to .
switch quick and fast' from the annual to the trimester .o

system to which they were not used to.

However, when asked for the anticipated changes 12 per cent
of the 'E' type expre'ssea»that the university might change the
pattern being ‘dissatisfied with the present system' and if it
would change this would be in the 'interest of the students'.

It would ‘help the teachers to assist the students to create
interest in the subject' and 'be independent and self-reliant'
(;I‘able 7). The findings demonstrated that all the in.stitutions
which showed a desire for change were from one university only.
‘The findings further clarified that a greater number remained

satisfied with the prevalent system of examination.



Table 7 : Anticipated changes in the examination

system
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Typés of institu-

gg’ Reasons for change tions Total
X D B 62
Respon- g = 10 10 452,
dents - T - \
1. The university may change its
2. Dissatisfied with the present :
system - - 12.0 8.1
3. In the interest of the studenf;s - - 12.0 8.1
4, Convenient for teachers - - 12.0 8.1
5. Help studenté cregte interest
in the subject - - 12.0 8.1
6. Students will be independent
and self relient - - 12.0 8.1

I = Independent

D = Dependent

E = Existent

All the institutions accepting a change from one

university could bé due to the dissatisfaction of the

admihistrators and the authorities with the existing system.

Thus, there could be planning for a change in the system of

examination from the above. The satisfaction of a greater
number with the prevalent sjstaa could imply their satisfaction
with the annual system of examination due to their being
accustomed to it.

5' 2‘

4 Levels of Education

amongst the three types of institutions, the maximum
percentage of the post-graduate institutions were

t



14

in the 'I' and the lowest in tﬁe 'E' type. The ;_Se;rcentages
were, 60 and 33 respectively (Table 8). In comparison to
the 'I' type the percentage of post-graduate institutions
was much less in the 'D' type. In the 'I' type of
institutions the post-graduate programme existed in five
states, the ma:d.mx.:m being in Maharashtra. Amongst the ‘B!
type the maximum percentage of post-graduate institutions
were in Madhya Pradesh. Except Rajasthan and Haryana all
the states represented in the study had post-graduate

programmes.

The maximum percentage of the 'I' type of institutions
could have been able to start the post-graduate programie
because this type of institutions were specially set up
for the innovation they stand for. It also could be
possible that this category of institutions had more
institutions as part of the university. If any institution
forms the part of an university, it would imply that the
institution was expected to develop the post-graduate and
research programmes. Although the 'D' type of institutions
had ).ess post-graduate programmes, this does not conclude
that they differed in the philosophy with that of the 'I’
type. However, the number of institutions with higher

. programes could be few, because this type developed later
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and some of them not have even reached the final year of
the B.Sc. programme., Moreover, the type of teaching
arrangement with which this type of institution is managed
had better chances of developing higher programmes. This
would not have been so with the 'E' type as all the
institutions except one, had only a department of Home
Science. In this situation the post-graduate departments
had to be developed on their own resources. Those
institutions which developed either had enough resources

or were operating with a handicap.

5.3 Development of Programmes

The Home Science education arrived comparatively late
on the scene of Indian education at the higher levels.
However, after being introduced it developed rapidly. It
came in the lime light after the attempts for thelr purpose
were made by the various educationists interested in

women's education.

Before analysing the development of the programme
in India through a time span the total period is‘divided
into shorter ones to obtain a logical relationship between
the development of the programmes and the types of
institutions, If the development of the Home Science degree

programmes between 1942-74 be placed chronologically it is



observed that until 1964 the development was sporadic and
sudden. Each new programme came up after a lapse of three
to five years. No programme developéd between the yeafs
1955-.56, after fo;r new programmes which came up all of‘a
suddén in 1954, after 1956, the programmes continuously
developed. The duration of the gap between the new
programnmes was also shorter, It'wa5°one or two programmes
after three to five years. From 1957 onwards there were three
to four programmes every year. Therefore, the years 1955
and 1956 were taken as the years which changed the gap for
development of new programmes as well as the number of
programmes developed. From 1957 to 1961 the new programmes
came up continuously in different states. Suddenly, this
trend changed. There were no new programmes in i962. During
1963 and 1964 it was two and one respectively. The number
went very low in comparison to the previous years. On the
basis of the change in the gap and the change in the trend
of growth the period was again divided into two. The whole
period from 1942 to 1974 were divided into three periods -
1942 to 1954, 1955 to 1964 and 1965 to 1974. These perioés

were of 13, 10 and 10 years respectively (Fiéure 1).

Before discussing the development between the three
periods separately a periodwise and institutionwise

arrangement of the programmes between 1972-74 would be given
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to demonstrate the difference of one period from the other.

The findings suggest a regular development in all the three -
types of ingtitutions (Tabie 9). In the 'I' type of institutions
during first and second phase the development was the same, but-
during the last phase, it was three times the first. In the 'D'
type of institutions during the second phase it was three times

Table 9 : Periodwise and institutionwise development
of Home Science programmes 1942.74

Types of institutions

Sr.No, Period . = —  Total

) 62

N = 10 - - 10. 42

1 1942-54 20.0 10.0 7.1 6.7

2 1955-.64 20.0 30.0 42.9 37.1

3 1965-74 60.0 60.0 50.0 53,2
Total 16.1 16.1 67.8 100.0

I = Independent D = Dependent E = Existent

the first. In the 'D' type of institutions during the second
phase, it was three timés the first and six times in the last.
In the ‘E' type also the development was nearly seven times
than that of the first phase. A study of the development of
the total programme during the three periods'depicts a
continuous growth in all the three types of institutions and
during’ each succeeding period, a far more extensive one.

The basic nature of the development cuxve is exponential

_ (Table 9-A, Figure 2) which means that the number of
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institutions went on increasing. This groﬁth rate was found by
fitting an eguation y = AB*. The growth rate was found to be

74 per cent,

Table 9A : Growth rate of Home Science programmes

No.,of Cumulative

Estimated '

i T
1942-46 3 3 2.99 0.48

1947-51 - 2 5 5,22 " 0,70 .

1952-56 1 : 6 9.10 0.78
1957-61 20 26 ' 15.86 1.41
1962-66 5 31 27.64 1.49
' 1967-71 25 56 48.17 1.75

1972-.74 6 62 83.97 - 1.79

Growth rate. = 74%
523]1 First Phase 1942-54 ~
’ The first degree programme in Home Science was establishea)
jointly by the Women's C‘Hrist:f.an Coilege and Queen Mary's
College at Madras in 1942 and was recognized by the Madras
Universitf. This beginning was not sudden. Various attempts
were made by those interested in this discipline much earlier.
An interest for the inclusion of the subject in the Madras

University was strongly supported by the training colleges
especially by Miss J.M.Gerrad, the then Principal of the Lady

Wellington Training College of Madras. In 1934, Miss P.C,

Annamma first introduced a resolution in, the Academic Council
§ressing for the consideration of Home Science., This resolution



was lost in the debate. Later on, the Director of Public
Instruction, Mr,Govindrajulu Naidu saved the causéd of Home
Science by insisting that the resolution be referred to the
syndicate, The years 1934-38 were the years when after many
discussions and consideration the syllabli were finally
approved. These were the years of discussions. The B.Sc,
syllabus was first approved by the Academic Council in
September 1938, The development of the Home Science programme
had the vigorous support and encouragement of the then Vice-
Chancellor, Dr.Lakshmana Swami Mudaliar. The syllabus was
passed, still it couldanot take a shape, until 1942 due to
lack of finance. As this was the first time a degree programme
was initiated, both the institutions started the programme
‘jointly. Women's Chri s'ci‘an College took the responsibility

of teaching Nutrition and thé Queen Mary's College the Applied
Physical ‘Sciences. The other subjects were taught separately

" at the two colleges. It was only in 1950 that the two colleges

started the courses separately.

A need to develop the degree programmes in Home Science
was expresséd by the then head to meet the requirement of
the qualified teachers. The development of the progrgmme at
the various levels of education and the dearth of qualified
staff was obviously felt., In the history of Home Science

education 1942 is the most important year, as this gave an
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impetus to the degree programmes at other institutions as

well,

Betﬁeen the vears (1942 to 1954, within a period of
twelve years, six degree programmes were introduced
~ (Table 10). Besides these two institutions, Allahabad
University set up a department of Home Science. This was
for the fitrst time that a department was established in an
University. This step was taken by Dr., Sri Ranjan the then
Vice-Chancellor of the Allahabad University which established
the fact that the discipline was required at the higher
" level of educatiqn for research and the enrich@ent of the

subject matter,

Soon after, the department of Domestic Science was

established at the Calcutta Univérsity by Miss Jyoti
Prova Dasgupta in 1945 with a Diploma Programme. This
department was named after its donor Rai Bahadur Vihari
Lal Mitra, who, in 1935, had donated to the University of
Calcutta all his property for women's education. This
property could fetch a revenue of Rs, 48,000/- a year. He
was a man who £irmly believed ¥ that women's education in
Bengal could mzke great contributions. It could contribute
to the cause of education as a whole and to their own
development in specific direction. This would ultimately

lead to the advancement of the nation.iThefefore, in 1937
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the University of Calcutta created a fellowship from that
endowment and gppointed Sﬁt. Jyoti Prova Dasgupta t6 sulmit a
report on the importance and on the different aspects of Hbme.
Science. The report was éuhmitéed to the university and
published in 1938. In 1944, by the initiative of Dr.Shyama

‘ Prasad Mookerjee, the then Vice-Chancellor, the inétitute was

organized to impart training and knowledge to the women

teachers for teaching Domestic Science.

From the point of Qiew of the degree programmes ho
development took place between 1945 and 1950. It was only in
1950 that the newly created M.S. University of Baroda,
established the Faculty of Home Science on the initiative
and far sightedness of Smt. Hansa Mehta who had tasken over
as the first Vice-Chancellor in 1949. She had visited Comell
University, U.S.A. in 1923, and was greatly impressed with
the type of education that was being imparted to women in the

field of Home Economicsg, When she took over as the Vice-

Chancellor of the M.S. University, she established the
Faculty of Home Science on the same lines. This could easily
be said to be a memorable step in the‘déveIOPment of Home
Science education at the higher lgvei. No such institution
existed till then in India, although the Allahabad University
had established a department. However, it could not come up to

the level it should have, due to the government and



administrator's lack of understanding of the discipline

in its true sense.

The establishment of a full fledged Faculty at the
M.S. University of Baroda, Baroda increased the awareness
for Home Science to be recognized as a discipline. In the
same year, Lady Irwin College, New Delhi which was
established in 1932'began the B.Sc. programme after
obtaining the recognition from the University of Delhi.
This institution had to discontinue the diploma programme

as the university did not permit its continuance.

During the year 1954 when Home Science was being
developed at Baroda, Madhya Pradesh established the
College of Home Science for women at Jabalpur after receiving
a donation of Rupees one Lakh from Messrs Mohan Lal
Hargovind Das of Jabalpur. The purpose was to make
adequate provision for the training of girls with good
qualities of citizenship and a type of educationQbeneficial

for them as future housewives and mothers.,

The college was started on the lines of Lady Irwin
College, New Delhi and the Faculty of Home Science, M, S.
University, Baroda. Later on, in 1955, the Mankunwar Bai
Mahila Mahavidyélaya, Jabalpur was established after

obtaining a donation from Mankwrmar Bal, sister of Seth



b
)|
oC

~

Hargovind Das as an Arts College. The institutic;n amalgamated
with the Mohan Lal Hargovind Das College of Home Sciénce

of Habalpur as the number of students was much less in the
arts College. Since then, the institution had a common
buildii'zg and administration. This merger helped the
institutions in utiligzing their resources in a better manner.
The specific philosophy and the donation with which the '
college had begun, still holds good as the institution was
counted as a pioneer institution in the development of Home

Science programmes in Madhya Pradesh.

During this period; the Hlme Science programme also took
a beginning in the State of Karngtaka. In 1950, Seth Hargovind
Das Dhanoomal, a Sindhi philanthropist offered a lakh of
rupees to the government of Mysore to establish an institute
of Domestic Science in B%ngalore in the name of the donor's
wife Smt, Vishindevi Harbhagwahdas Dhanoomal. The offer was
accepted by the Government of Mysore and the money was
handed over to the University of Mysore to initiate an
institution. As the gmount offered was insufficient to
immediately begin a separate Home Science College, the
University of Mysore started the S.V.H.D, Institute of Home
Science., It was attached to the Maharani's College for Women,
Bangalore, giving it the status of a department of

Maharani's College. In the first year of its develolm}ent a



separate Home Science College was planned by the university.
In 1951 the department of Home Science was established with

the aid received from the first and second year plans.

Thus, during this period of 13 years, six degreefd
programmes were established in the three types of
%nstitutions. These were & Queen Mar§'s College and Women's
Christian College, Madras; Home Science Department of
Allahabad University; Faculty of Home Science, Baroda;
M,L.H.D, Mahila Grih Vigyan Mahavidyalava, Jabalpur. The
percentage was highest in the 'E' type and lowest in the
'D* type being 50 and 17 respectively (Table 11).

Table 11 ¢ Development of Home Science programmes in
the different types of institutions -1942-54

Sr.No. St;te :ypes of In;#itution: Total
N= 2 1 ' 3 6

i Tamil Nadu - - 2 33.3

2 Uttar Pradesh 1 - - 16.7

8  Delhi 1 - - 16.7

4 Gujarat - 1 - 16,7

5 Madhya Pradesh - - 1 16.7

L T T e T T T o T T T T T e T DO o T T 2O, B ... R .
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The findings indicated that during the first phase of
the development all the three types of institutions were
established. The percentages ranged from 17 to 50 in the total

number of programme developed.

5.3.2 Second Phage - 1955-.64

During the period 1955-64 the iﬁcrease in the number of
programmes was phenomenal in comparison to previous period
(Table 12). In 1957 four degree progrémmés were introduced
in Tamil Nadu and West Bengal. The Sri Avinashilingam College
of Home Science, Coimbatore, Tamil Nadu, was established by
Sri T.S8. Avinashilingam at Chettiar in 1957. The Vihari Lal
College of Home and Social Science was established in 1944 by
the then Vice-Chancellor, Dr. Shyama Prasad Mookerjee, developed
'into a full fledged College of Home and Social Science and
started the degree programme. This was the first degree
progranme established in West Bengal. In Maharasghtra, the

-Nirmala Niketan College of Home Science, Bombay began the

diploma programme,

. The Madras University, during this period, besides Sri
Avinashilingam College of Home Science, recognigzed the degree
programme of the S,I.E.T, Women's Colleqe, Madras in 1957 and
Seetha Laxmi College, Trichirapalli in 1§61. In the same state,
Maﬁurai University recognized Fatima College for the B, Sc.

Home Science in 1960, This raised the total number of degree
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programmes in Tamil Nadu during this period w1:0 four {Table 12).
Lady amrit Bal Daga College, Nagpur, introduced the programme
in 1957 and the 8,.V.T, College of Home Science, Bombay in 1959.
The .S.V.T. College is a constituent college of the S N.D.T.
University of Bombay. In 1958, the college was started as an
integral part of the Arts College., The separate functioning

of the college began in »-1966-6’7.

_During this period Kerala University started the first
degree programme and within a period of 10 years six
institutions were granted recognition. Out of the six, three
institutions were recognized in 1958, two in 1959 and the last |
in 1960,

The other states which introduced the programme for the
first time were - Karnataka, Andhra Pradesh and Punjab. In
the State of Karnatska, Maharani's College, Mysore was
recognized by the Mysore University in 1959, Later on, Mount
Cammel College and V,H.D, Institute of Home Science of the
Bangalore University started the programme in 1963 and 1964
respectiv'ely bringing the 'prcgrarmne of the state to three. The
V.H.D., Institute of Bangalore was planned and attached as a
department in 1951 to Maharani's College, Bangalore and on
September 1, 1961 the institute was bifurcated from Maharani's

College and named as the V,H,D, Institute of Home Science.
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During the year 1960, the Department of Home Science
of the Allahabad Agricultural Institute, Naini, Allahabad,
began the B,Sc, programme which was recognized by the
Allahabad Univeréity. The department was established in’
1935, but the diploma programme in Home Science extension
was iaegun in 1953. This was the first institution to
initiate a degree programme in an Agricultural University.
This institute was founded by Mr,.Sam Higinbottom, His wife
was a woman with social interest and utilized her time with
- the people around. In the beginning Mrs. Higinbottom helped
them with simple medicine and first aid, but later on the
same activity took the form of an extension education in the
neighbourhood, She took interest in household activities
though this was not her field, She realized that the blending
of Agriculture and Home Science could improve the life of -
the people. So the department of Home Science was established
with the;dep'artment of agriculture and many others in the
institute,

An irnpoftant issue in the public mind then, was the
introduction of Home Sgience in agriculture. The administrators
realized that the country was ;predominantly rural and if we
desired to help the rural masses it would not be possible
to proceed till something was undertsken for their homes.

In the home, not only does the mother dwells but the father
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and the children as well. It was understood that the
agricultural eduéation could not progress on a sound footing
unless Home Science is homogeneously mixed with agriculture
for the welfare of home and society. Training of girls was
as important as training of boys. In Indian culture women's
bagsic occupation was accepted to be the home mazking,
therefore, she only could take care of the home and family
according to the individual, social and national need, This
was, therefore, the first Home Science institution in an

Agricultural University.

The degree programme in Andhra Pradesh started in 1961.

The three institutions which came up were : Government
College of Home Science, Guntur of the andhra University;
Sri Padmavati Women's College of the Sri Venkateswara
University, Tirupati, and the College of Home Science,
Hyderabad of the APAU. The Department of Home Science was
established at the S.V, University, Tirupati in 1963. This
was the first post-graduate department established in thé

country.

In Punjab, the Government College of Home Science was
established in Chandigarh in 1961. In Madhya Pradesh during
the same year Government College of Home Science, Hoshangabad

came up after being recognized by the Saugar University. The
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Government College of Home Science, Chandigarh was
established on the lines of the Lady Irwin College, New
Delhi. The Qovernment Home Science College, Hoshangabad was
the second Home Science degree programme in £he state ?f
'Madhya Pradesh and the first after 1954. The institution
was founded on public demand. Smt, P,Titus reported that
until 1960 therehwas no provision for non-scienceystﬁdents
to go in for Home Science education. This debarred many
students who were interested in pursuing their education in
Home Science. Smt. Titus, therefore, formally requested the
Saugar University to recognize the Government Home Science
College for Women, Hoshangabad for the B,Sc. Home Science
programme. The college was then a private institution and
its finances were meagre., She, collected all resources to
obtain a recognition and began the programme with the help
of the local officials and dignitaries. With the progress
of women's edudatioﬁ and people's interest in Hoshangabad,
Dr.K.N.Katju, the then Chief Minister of Madhya Pradesh
provided cheap land for the college building. A number of
people gave honorary services for 3 years. Thus, there was
no difficulty for the institution in obtaining the
recognition. In the development of this institution, public
deﬁand, public cooperation, sacrifice and initiation was of

great assistance,



167

In 1961 the Institute of Home Economics was
established at New Delhi with a Diploma programme. As the
Lady Irwin College, New Delhi discontinued the Diploma
programme, Mrs,S.Malhan, the Director, interested in Home
Science, decided to start the institute. She tapped all her
resources to develop the institute. ‘She, realizing that
it was a gigantic programme, beyond the capacity of an
individual or an assoclation formed a éooperative Home
‘Economiéé Bducation Society to secure loan from government.
A sum of Rupees six thousand was collected as share money
and after orgénizing a children's fashion show. The land
was donated by D.L.F, Lalchand Trust and with the six
thousand Rupees the college building was erected. Money for
equipment was collected by the Director through hef.personal
‘efforts., Her friends and relatives also helped in donating
the furnitures, and the books étc. The assistance was also

received in the planning and construction of the huilding.

" The pedple's cooperation decreased the need of loan
frﬁm the government, Hencg, the Cooperative Society, which
was mainly fomed to raise loans was dissolved in less than
two months time, and a hew society was foxmed., The new
society was named as Home Economics Education Society and’

was a non-profit making institution. Public demand added to
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the progress of the institution, This institution later

on built up the degree programme. .

Between 1955 and 1964 seventeen Home Science
programmes developed in six new states: Bengal, Maharashtra,
Kerala, Kammataka, andhra Pradesh, and Punjab (Table 13).

Table 13 s Development of Home Science programmes
' ' in the institutions - 1955 - 64

gg: State zypes of i;stitutio;s Total
N= 2 3 18 23

1 Tamil Nadu - - 4 17.4
2 Bengal - - 1 4,3
3 Maharashtra 1 - 1 8.7
4 Kerala ‘ - - 6 26.1
5 Kamataka - ‘ - 3 13.1
6 Uttar Pradesh - 1 - 4,3
7 andhra Pradesh . - . 2 2 8.7
8 Punjab 1 - - 4.3
9 Madhya Pradesh - - 1 13.1

Total 8.7 13.1 78.26 100.0

R e RGN G WS W TR SR MR WO A W RS WL MR A M T OGS @S A e A e e

-I = Independent D = Dependent E = Existent



In three states where Home Science programumes were already
available further programmes increased. These were the
states of Tamil Nadu, Uttar Pradesh and Madhya Pradesh.
The universities which introduced Home Science programmes
were ¢ Calcutta, Nagpur, Kerals, S.N.D.T,, Mysore, Madurai,
Andhra Pfadesh, Punjab, Saugar, 81}1 Venkateswara, andhra
Pradesh Agricultural University and Bangalore. The
universities of the first phase where the number of
programmes increased during this phase wére Madras and

Allzhabad.

The pfograrmaes during this period developed in ~a,].:l. the
three types of institutions. It was most in the 'B' type
of institutions and least in the 'I' type. There was sudden
rise in the number of programmes in Tamil Nadu and Kerala.
The states where the 'I' and the 'D' type of institutions
came up, the percentages were very low. This period high-
lights the establishment of the programme in the
Agricultural University (Allahabad Agricultural University
and andhra Pradesh Agricultural University) and post-
graduate department ih an university for post-graduate
teaching and research. These changing trends show the

growth of the discipline as well as the changing concept.

The findings set forth that during this period the

development of the Home Science programmes is about three
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times more than the previous period. This could be the
effect of the preceeding period that the programmes once
started could be understood. The programmes developed in
all the three types of institutions, Development of the
programmes at the lower level of education must have
demanded qualified tegchers for .-; proper development of
the programmes in differeglt states. The contract signed
between the universities of Tennessee, U.S.A. and
Government of India for the development of Home Science
education at the higher level might have also resulted
into the development of the programmes. As, through this
contract, expertise, equipment and books were provided to
the selected institutions. The experts helped in reorganiz-
ing the syllab'i‘ suited to Indian conditions; in improving
teaching techniques; and in organizing workshops, seminars,
inservice training and in conducting researches related to
Indian sitﬁations. This must have resulted in the develop-
‘ment of the programmes. The efforts of‘ Home Science
Association of India must have also added to the raising

of the educational programmes and the standard of education,

The development of the maximum programmes in the 'E’
type of institutions could be that most of the programmes

started in the states which followed the pattem of having
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the 'B' type of institutions. Thus, the number increased

in this type of institutions alone.

5.3.3 Third Phase - 1965-74

During the years 1965-74 the programmes developed
manifold. It afose from three to four at a time to seven
and eight. The new states to introduce the programmes
were Rajasthan and Haryana. The ﬁeriod began with the
establishment of the college of Home Science in the
Agricultural Universities at Udaipur (Rajasthah) and
Ludhiana (Punjab). This was a new trend and developed with

specific government plans.

Home Science education at the higher level of
education was developed in Agricultural Uhiyersities as a
branch of learning and scholarship for improving fural
home living. Wood, 1967 stéted, "The general pattern of
the organization of Agricultural Universities in India
was based on the draft publication entitled Model Act for
Agriculturzl Universities in India.\The draft was
considered and finalised in a meeting of the Vice-Chancellors

of the'existing seven Indian Agricultural Universities.

The university was established for the following

purposes 3



1. Making provision for imparting education in different
branches of study, particularly agriculture, horticul-
ture, veterinary and animal sciences, fisheries,
forestry, agricultural engineering, home science and
other allied branches of learning and scholarship;

‘2. Furthering the advancement of learning and prosecution
of research, particularly in agriculture and allied
sciences; '

3. Undertaking the extension of such sciences particularly
to the rural people of the state; and

4. Such other purposes as the university may from time to

time determine. ‘

The Agricultural Universities in India are in a
unique position where a serious attempt is being made to give
practical shape to the original concept behind the setting
up of Agricultural Universities: namely, the development of
an institution of higher learning with an integrated and
coordinated system of classroom teachiné, research and
extension education as a means of improving, agricultural

production, livestock development, and rural living. "

Thus, Home Science in Agricultural Universities
developed the threefold activities of teaching, research and

extension education.

Wood 1967 further added, "Typical of the integrated
objectives of this university is the very definition of the

temm ‘teacher'. A 'teacher' in the university 1s one engaged
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in teaching, research and/or extension education. There is
no compartmentalization of the scientists into teachers,
research investigators, and éxtensibn workers, While g
teacher may be mainly engaged in one of these activities,
according to a decision taken by the Academic Council, - he.
is required to devoted a part of his times and energy (about

one-third) to any of the other two activities, wherever the

facilities are available. !

Home Science Colleges were planned to be established
one in éach Agricultural University of India. Many
institutions were in the growing and a few were established.
However, during this period, this being a new trend brought

a wide awakening for the importance of the subject.

Most of the institutions which developed the Home Science
programmes were additional universities or colleges
affiliated to them. These programmes increased in the states

where Home Science programmes were already available.

For the sszke of convenience and cleargr understanding
the states will be taken up chronologically and then the
institutions of the state which developed the programme will

be discussed.

%

In the State of Karnataka, the Karnataka University

introduced degree programme. It recognized Smt. V.G, College,
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‘Gulbarga, ini 1967. The Mysére University increased its
number by two as Smt. A.V., Kamlauma College, Davangiri

was affiliated in 1968; and the Department of Post-graduate
Studies and Research was established in 1970 (Table 14).

In Maharashtra, Yashwant Arts College, Wardha was recognizgd
by the Nagpur University during 1967, fhe university also .
established a post-graduate department of Home Science in
1968. The same year S.N.D.,T. Women's University established
the S.N.D.T. College of Home Science at Poona. The Bombay

University recognized Nimmala Niketan College of Home
Science for the degree programmes in 1969. In the State of
Kerala, the Uni&érsity_of Kerala recognized the B.C.M,
College, Kottayam in 1967; Morning Star Home Science
College, Angamally in 1968, The Calicut University
recognized Nimmalagiri College, Tellicherry in 1967 and
Vimala College, Trichur in 1968,

The number of institutions and universities in Madhya
. Pradesh suddenly increased. By the end of the third period
the number of institutions and universities was highest in
this stgte. The University of Indore recognized four
institutions of Indore -~ ?ost~graduate Dggree College in
1968, Kasturba Ruralgram Institute in 1969; Savitri Bhargava
Grih Vigyanh Kanya Mahavidyalaya in 1971, .and New Girls'

Degree College in 1974.
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Degrchuring the year 1968, the Institute of Household
arts and Home Science was eétablishéa at  Agra in Uttar
Pradesh. This institute was established with ﬁhe help of
University Grants Commission and the State Government
with the single handed efforts of Dr. Sri Ranjan the then
Vice-~-Chancellor of the Agra University,~1n Uttar Pradesh,
untll the establishment of this institute there was very
little arrangement for the teaching of Home Science. '
It was, therefore, much in demand from the public. Dr.Sri °
Ranjan was keenly i;terested in women's education as well
as in the‘;ducation of Home Science. The establishment

of a Department of Home Science in the University of
Allahabad in 1945 was his earlier attempt but it did not
develop the way he desired, It could be that this was a
new step and could not be properly comprehended. He,
therefore, as Hthe Vicg—Chéncellor of the Agra University,
tried again and was successful. Later on, in‘this state

the College of Home Science was established at the G,.B.
Pant Institute of Agricultural Science and Technology,
Pantnagar, Nainita; in 1971. This was the second

institution in an Agricultural University in the State.

In 1970, the Madras University affiliated Bharati
Dasan Government College for Women of the union territory
of Pondicherry for carrying out the degree programme in

Home Science.
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In andhra Pré.desh, K,V.R, Government College for Women,
Kurnool; and D,K,.Government College for Women, Nellore were
established in 1971 and 1974 respectively. Both the
institutions were recognized by the S.V, University,
Tirupati. Besides these two, the Andhra University recognized
the programme of the Montessori Mahila Kaig?l%i jaywada in

1974, § .

In Gujarat, the College of Home Science, Vallabh Vidya- *
nagar was recognized by the Sardar Patel University, Vallabh
Vidyanagar, anand in 1971. In 1973, Indirs Chakarvaty
College of Home Science of Haryaha Agricultural University

was established at Hissar.

It is interesting to see that the maximum number of
programmes developed in Madhya Pradesh which is 33 per cent
of the total programmes developed. All the programmes in ’
Madhya Pradesh developed in the 'E' type of institutions.
Only in Maharashtra, programmes developed in all tﬁhe three
types of the institutions (Table 15). It is also interesting
to see that 3 per cent programmes developed in each of the
six states - Rajasthan, Punjab, Delhi, Union Territory of
Pondicherry, Gujarat and Haryana. During this period also,
like the previous two periods, a maximum percentage of

progrzmmes developed in the 'E' type of institutions. The



Table 15 : Development of Home Science programmes in
the different types of institutions 1965-1974
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gg: State zypes of i;st%tution; Total
S =6 6 21 33
1 Rajasthan - 1 - 3.0
2 Punjab - - 1 - 3.0
3 Karnataka 1 - 2 9.1
4 Maharashtra 2 1 1 12.1
5 Kerala - - 4 12.1
6 Madhya Pradesh 1 - 10 33.3
7 Uttar Pradesh 1 1 - 6.0
8 Delhi 1 - - 3.0

9 Union territory of

Pondicherry (Madras) - - 1 3.2
10  aAndhra ?ra@esh - - 3 9.1
11 Gujarat ) - 1 - 3.0
12 Haryana - 1 - 3.0

Total 18,2 18.2 63.6 ~ 100.0

e T T T e I o R o B R I R R N N O N

percentage of the programmes in the 'I' and the 'D' type of

institutions were the same.

By the end of 1964 most of the states had already begun

the programmes, thus, there were fewer stafes to opt for it.

The two states which started the new programmes had only
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the 'D' type of institution. The development of the 'D!
type of institutions could be more because of the establish-
ment of Home Science Colleges in the Agriculturél Univer-
sities. A sudden rise in the ‘If Eyée could be'because by

this period the Home Science had acquired a status.
" ¢

5.4 The Diploma Programme - Present Status

ra

Amongst the 62 institutions, 16 per cent programmes
initiated with a diploma programme. From these 15 per cent
‘institutions, 40 per cent were from the fI' type, 50
per cent from the 'D' type and 10 per cent from the 'E' type

(Table 16). After starting the degree programme all the

Table 16 : Reasons of dropping the diploma

programmes
Sr:No. Reasons titusions © Total
I D B 62
N =1a 1Q 42
Respondent N = 4 2 1 7
1. No demand in job 25,0 - -
2. Better programes started 100.0  100.0 100.0 100.0
3., 'Staff size inadequate - - - -
4, Programmes in demand started 100.0 100.0 100.0 100.0
5. Students' number increased - - - -
6. Qualified staff's numbers - - - -
7. Laboratories inadequate 25.0 - - 14.3
8. University does not pemit 50.0 - - 28.6
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institutions of the 'I' and the 'E' types, and 20 per cent
of the 'D' type discontinged the diploma pfbgramme. The
various reasons putforward for the discontinuation of the
diploma programme the basis commonly expressed were - |
'better programmes started' and 'programmes in demand
started'. The least expressed reason was the ‘inadequate
laboratories’. Thirty per cent also suggested that
'University does not permit'. None of the institutions beéan

the diploma programme dropped out.

The expressed reasons display that once the degree
proérammeé started the demand for an employment could be
favourable for a degree and not for a diploma course. The
institutions which continued were of the 'D' type and all
from the Agricultural Universities., This meant that the
diploma programmes taken up in the aAgricultural Universities
continued., This could be one way of edﬁcating the students
from the rural areas in a shortef duration by the Agricul-
tural Universities. The educgtional status of women being
very low in rural areas, courses of shorter duration should
be more purposeful. Moreover, in the villages due to lack
of higher secondary schools the girls would not be having
the requisite qualification for admission to the degree
programmes. Hence, for iﬁparting the knowledge of Home Science

the rural girls
to/introduction of diploma and certificate courses of
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shorter duration could be one good way.
5.5 The Initiation and Establishment of Programmes

An interview of the Pioneer Home Scientists and
Educationists disclosed that the development of the
éiscipline did not take place either by evolution or by
revolution but it was deliberately induced for which fomal
organizations were required. The organizations promoted and
protected the innovation for which they‘stood aﬁd swybolized
it to the society. Such institutions influenced the
environment. The findings exhibit that Home Science came
into being with the establishment of new organizations
which influenced the environment and later on development
took place through establishing institutions as well as
making use of available micro-organizations. -1t is seen that
' certain factors influenced the initiation of the programmes

while the others the establishment thereof.

The various factots related to the initiation and
establishment of the programmes were studied by interviewing
the Pioneer Home Scientists, ex-Heads of the Institutions
and other administrators and educationists. They had
personal experiences and were eye witnesses for the

initiation and establishment of many of these programmes.
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The Qeneral factors for the initiation of the Home
Science programmes viewed that most of the factors were
related to the s&cial and cultural situation of the women's
education - the home and family life and the role expected
by them.The remarks 'girls have different role at home',
'girls interested in household job!', ‘bettér cared homes'
and ‘'‘better trained children'- were expressed by all (Table 17).°
The next highest expressions were ‘'education not according

to social and psychological needs', ‘'responsible for family
climate', 'increasing marriage opportunities' and 'a new
discipline'. These were expresséd by 89, 77, 62 and 62

per cent respectively.

Table 17 : Reasons for the initiation of Home Science

programnmes
Sr.No. Reasons N = 26
1. Girls have di€ferentr role at home ‘ 100.’0
2. Regponsible for family climate 76.9
3. Girls interested in household job 100,90
4, Better cared home 100.0
5. Better trained children ©100.0
6. Education not according to social and
psychological needs 88.5
7. Education to cope up with the scientific and
technological advancements 42,3
8. Education to take up a profession 34,6
9., Help to take leadership and research activity 30.8
10. Increasing marriage opportunity ' 61.5

11. A new discipline 61.5
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Thus, out of 11 factors favoured, 63 per cent, the
highest accepted reasoninés were related to the home and
family life. These findings display that the social and
cultural values of our society resulted into the initiation \
‘of the Home Science programmes. The initiation of the
programme due to its being a new discipline, could be because °*
amongst the people an understanding for the discipline of .
Arts and Science was more favoured than Home Science. Thus,
when the programme was initiated it ﬁas thoroughly welcomed
Being a new,disqipline. BEven the improved social pésition
of women after many decade could have contributed in the
initiation of Home Sciénce for higher education. The political
awareness, consequences of the World War, national struggle
for independence, public awskening, the rising age of.ﬁarriage
changes in joint family life demanded girls trained. in the
art of,mansging homes. Thus, the traiﬂing imparted by mothers
and grand-mothers at home which shifted to the fommal
institutions popularised Home Science, It is interesting to
conclude that even at this early stage the foresight of our
leaders also assisted in the estsblishment of Home Science
education to meet scientific and technological upheavels which
would challenge home life. The famllles would haVe to cope up
with thesge fast introducing changes. It was also interesting to
observe,thatwthe programmes though were mainly initiatedlfor

providing educatibn‘in home and family life, the need for an
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education for researches and profession were also not
lost sight of. Thirtyfive per cent of the respondents
‘aéreea that the discipline was siarted for the profession
and 31 per cent answered that it was begun for developing
'éfility to carry out researches‘and offer leadership

qualities along with a preparation for home mzgking.

After the initiation of Home Science various factors
effected the establishment of the programmes in the
different types of institutions. These were related to
individual personalities, public demands, governmental
plans and policies, administrators' understanding and
attitude. The factors related to the individual
personalities were philosophy of the individual, his
interest in the discipline and his keenness of intrqducing
it into the programmes of the women'cy education; donations
by)them and their working as leaders for its diffusion.

- All the institutions of the 'I' type observed one or more
than one reason, the largest being the philosophy of the
individual personalities. amongst the ‘D' type of
institutions government plans were influential. In the
'E* type of institutions there were moya of the public
demands. The percentages were 70, 60 and 40 respectively
{Table 18). The 'I' type of institutions reveal that

this type were mainly the outcome of the philosophy of



Table 18 : Factors affecting establishment of- Home
science programmes

Types of Insti- Totai

Sr.No. Factors tutions
- I D B
N = 10 10 42 62
1 Interest of t@e organisation 1010 - - ;.6
2 Philosophy of the personalities70.0 10.0 21.4 14.2
3 Donations from éersonalities 30.0 - 7.1 9.7
4 Influence of leaders 50.0 - 21.4 22.6
5 Government plans - 60.0 - 9.7
6 Government orders - - 40.4 27.4
7 Administrator's awareness and ;
interest 10.0 20.0 - 4,8

8  Public demand | 20.0 - 64,3 45,2

I= Independent D = Dependent E = Existent

individuals, influence of leaders and donations from the
individuals. This being separate institutions must have
been able to develop due to these factors otherwise being
expensive it would not have materialized. Most of the
institutions of the 'D' type being from Agricultural
Universities must have expressed the government plans and
administrators' awareness. This also meant that the

establishment of Home Science in this type was possible
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only due to government's help. These were separate
institutions and had to depend for the teaching of all other
subjects oi the sister institutions which was only possible
under governmental plaﬁs or university pattern. The
development of 'E' type of institutions because of public
demand must have preséurised the goverﬁment to agree for the
development of the programmes as in the case.of Madhya
Pradesh where due to public pressure government ordered

L]

all the girls' degree colleges to start B.Sc. in Home Science!

5.6 The Objectives

Clearly defined objectives in any educational programme
‘are alwafs purposeful for planning, development, evaluation
and further replanning. They become the criteria to, develop
programmes to accomplish basis for educational purposes.
These objectives are self-defined goals for the achievement

of the desired end,

The objectives as criteria help in observing the growth
of the programmes and other facilities which would help
attain the goal. as objec;ives are self willed, it is evident
that these would change from time to time on the basis of
changing needs. The changing objectives are signs of growth
which help achieve programmes based on needs. Thus, the changes
in the objective of the programmés over a time span show the

growth based on the needs of the individual and society. In

4
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any society an organization stands for certain needs. These
are expressed by the organization in the objectives. In tﬁis
study the objectives for an institution are analysed frém
the time, it established to its future plans. Initially
these objectives will be considered in ;onjunction with

the purposes of higher education which were : Objectives

for personality growth, preparation for future including
economic independence and development of interest in the

discipline,
5.6.1 Objectives as for Higher Education

The objectives which has been accepted of being
established when the programmes began do not have the
objectives related to the interest of the discipline. The
first three objectives, 'impart terminal education’',
'scientific eduéation for home making*', and 'preparation
for the home making job' were supplementarf and complementary
to each other, These objectives implied personality growth
to meet the job in hand and deﬁands of life; it also implied

the preparation for the future.

The next important objective was related to the future
preparation for economic independence, It aimed at developing
an ability in the teaching profession. No other objective

related to economic independence was observed;- though, a
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scope to do so was offered,

The last and the third category of objective - 'meeting
the demands of individuals and families' show that the
education aimed at developing an understanding for the
individual for their individuality and their family behaviour.
_These objectives when observed‘between the years 1973-74
presented a distinct change. The major change was that
objectives related to the strength of the Home Science
discipline was incluaed, being 'the development of an
understanding of the subject through a balanceé programme of
all those disciplines on which it depends'. Inclusion of
this objective could be that over a period of about 40 years,
Home Science ié now well established. The Home Science being
an applied science is based on the other discipline for
principles applicable to the varioussz situations of home and
family life. It could also be possible that the previous
drawbacks are being understood and therefore acceptance for
the strengthening of the discipline was felt. After the
development of the programme to a certain extent the shofta
comings of researches and educational material are being
realized and therefore, need for a balanced, strong,

discipline is felt.

The next emphasis was on the *practical training

suitable to Indian condition', '‘preparation for home making

o
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job' and 'job of economic independence’,

Information drawn from the interviewses revealed
that in the beginning years Home Science was influenced by
commonwealth countries and later on by the american
countries. The authorities must have realized it and
Atherefore may have felt the need of making it suitable
for Indian conditions. The objectives related to job were
added later may be after realising the potentialities of
Home Science that it could prepare for many more jobs than

mere teaching.

The objecfives envisaged show a greater and»wider
importance of the discipline through its application in
'‘developing ability to cope up with the situation'. It
also depicted an advancement for specialiZation’and thus
qualifying for specific professions. e.g. the objectives
from the past to the present and from the present to the
future, show their broadening and deepening which are
'coping up with the situation', ‘developing interest in
specific areas of the discipline for specific jdbs' and
'seeing the discipline for the welfare of all‘'. These
" objectives are, therefore, analysed over a period of time
between different types of institutions so as to Qete;mine

an understanding of the changing objectives.
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5.6.2 Change in Objectives 4 \

it is interesting to observe that 50'per cent institutions
whose programmes had developed after 1966 till now did not
~ accept their objectives to be different from the time of
their establishment. All these programmes developed during
the third phase. The reason could be that after 1966 Home
Sqience was better understood and the programmes established
thereafter were with a broader and definite objective. Out
of these 50 per cent, 19 per cent programmes were in the 'I?Y,
13 per cent in the 'D' and 68 per cent in the 'E' type of
institutions. Within the each type 'I', ‘D' and 'E' these
were 60, 40, 50 per cent of the total programmes in their own

type respectively.

¢ ! !

5,6.3 Objectives at the Inception

The approbation of the objectives by the institution at -~
the initiation of the programme revealed that 'scientific
education for home making' was the most accepted objective

(Table 19). (amongst the different types of institutions this
waé expressed by 30 per cent of the 'I' type and 36 per cent

of the 'E' type. The percentage was only 20 in the 'D' type.
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Table 19 s Objectives at the inception of the

programmes
Types of insti-
Sr.No. Objectives tutions Total
_ I D E 62
> . N=10 : 10 42

1 To impart terminal education 10.0 20.0 9.5 11.3

‘2  Scientific education for home
making 30.0 20.0 35.7 32.3

3 Preparation for home making job20.0 - 40,0 26.2 27.4
4 Preparation for teaching jobs 20.0 30.0 14.3 17.7
5 Education for meeting the |

demands of individual and .
family 30.0 30.0 14.3 19.4

- e e we  ww mm ws  em mm s e e e e mn me s we e LT e T O e O e . - - —

I = Independent D = Dependent E = Existent
Thiftyone institutions started after 1966 did not accord to
thé difference in the objectives since they started. The
total number of institutions which did not agree to the

change were 19, 13 and 68 per cent in the 'I', the 'D' and
the 'E' type respectively.

In thé 'I' type the objective 'education for meeting the
demands of individual and family' is also observed by 30

per cent of the respondents. The institutions of the 'Dt
type responded to the preparation for home making jobs' most.
However, the two statements ‘scientific education for home
making' and 'preparation of home making job' do not appear

much different. Both are training for home making. The only
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difference is that the former remark when compared to

the lattgfgreveals that in the former remark home making

- education seen as an activity whereas in the latter it is
evaluated for 1tsieconomic strength. However, both the
bbjectives being related to home mgking are discussedan
here together. An acceptance by all the types.of institutions
for these objectives, show that the programmes were to
train girls in the scientific principles of management and
care of the home and its membeis. The education for girls
was developing and the society was changing raéically
through the changes brought in by the technical and
technological achlevements. It must have been realised
that women had to be trained in the managerial art of home
making which would be helpful to them ¥ in their lives
according to their personal and social necessities based on

scientific principles.

It was interesting to see that though the aim of
higher education was preparation for economic independence
yet it was not observed by a highef percentage of respondents
in any type of institution. This could be explained that
the issue of economic independence for women wag not the
philosophy of Indian culture. It could also be that the

potentialities of the discipline were not fully propagated.
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5.6.4 Change in Objectives

In comparison to the objectives of the past, the

present day objectives show a definite change in the trend

of acceptance of objectives. The highest accepted objectives

of the group as a whole was ‘preparation for higher train-

ing' and ‘preparation for job of economic independence!

(Table20). The same two objectives are accepted most by

each of the groups - the 'I', the 'D' and the 'E' individually.

Table 20 s an accordance to the present objectives

Types of institu-

gg. Objectives tions
. ] ‘ I D E

Total
62

1 Strong undergraduate programme 60.0 60.0 64,3

N

3 Practical oriented training
according to Indian conditions 60.0 80.0 66.7

4 Preparation for higher training 80.0 80.0 78.6
5 Preparation for home making job 50.0 50.0 78.6
6 Preparation for job of economic

independence 80.0 80.0 76.2
7 Develop interest in research 30.0 60.0 38.1
8 Develop attitude of welfare for

society through individual 70.0 60.0 42.9
9 Develop the personality to the

fullest 70.0 80.0 61.9

Balance of various discipline 70.0 70.0 47.6

62.9
54,8

67.7
79.0
69.4

77.4
40.3

48,4

I.= Independent D = Dependent E = Bxistent



The percentages for the two objectives in the tﬁree
types of institutions were 80, 80, 79 and 80, 80, 76 "
. respectively. Besides these two objectives of highef training
and job of economic independence, 80 per cent in the 'D!
type institutions observed ‘practical oriented training
according to Indlan conditions®’ and ‘develop the personélity
to the fullest'. Seventy nine per cent of the 'E! type of
ingtitutibns accepted preparation for home making job. Thus,
over a period of time there was a total change in- the
acceptance of the obdectives. During the past, agreement was
more for the ‘home ﬁakihg Jjob' which is now changed to
‘higher training' and 'job of economic indepedence'. This
could be viewed as the result of the development of the
programme and acceptance of the job potentialities of the
discipline. It could also be inferred that with the changing
. times the agreement of the same percentage in the ‘D' type
for ‘'practical oriented training' and 'develop personality
to the fullest'® couid be due to the most institﬁtions being
in the Agricultural Universities. These universities aim at
rurél development., Acceptance of a yigher percentage of the
‘B! type for 'prepération for home mzking job' could be
because most of them having only undergraduate programmes. It
was interesting. to note here that the same percentage observed
objectives related to ‘higher training' and 'job for economic

independence’,
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Amongst the other objectives ‘'interest in resgarch work'
is one of the very impof%ént objective of higher education., It
was observed by a lower percentage in the 'I' and the ‘B! type_
of institutions. Looking at the organisational structure of these
types of institutions, it could be salid that the 'I' type of
institutions had to depend for all educational facilities of all
programmes on their own resources, therefore, developing interest
in research work might have been hampered. The 'E' type of
institutions also being in a_micro;organizéﬁionﬁ could not have
beén able to develop. interest in research wc#k. Thus lack of
faqilities or help from other disciplines might have effected the

institution in the observation of this objective.

It 1s further interesting to note that the objective
'develop attitude of welfare for society through individual éas
agreed to by a higher percentage in all the three types of
institutions. This discloses that it was recognized}that for
the welfare of the society the individual would have to develop a
different attitude.

5,6.5 Future Objectives

The analyses presented that all the three‘types of
institutions could not view the future objectives. These
institutions differed in their priorities for objectives. The
‘I type consented to the objectiveé ‘develop in;ereét in
specific field' and ‘ability to qualify for specific jobs',
whereas the 'D' and the 'B' type of instituticns approbated



objectives 'to fulfill the needs of individual and ‘society.
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(Table 21). This meant that these institutions emphasised

Table 21 ¢ Objectives foreseen for the future

Types of institutions

Sr.No, Objectives
! I D g Total
N= 10 10 42 62
1., Help people develop ability
to cope ffy with the situa-
tion - ! 50. o 50. 0 42‘ 3 4’5. 2
2. Develop interest in sgpecific .
field 7Q.0 - 50.0 47.6 51.6
3. Ability to qualify for speci- '
fic jobs 180,0 50,0 38.1 46.8
4, Fulfill needs of individual B
and society - 60.0 60,0 66,7 64.5
5. Home Science for all people
at all levels 60.0 40,0 54,8 53,2

e N N I T T I B N R L

extension education programmes, The 'D' type of institutions

might have correctly visualised these objectives as most of the

institutions in this typé are of Agricultural Universities

where extension education is one of the three activities -

teaching, research and extension education. The 'E' type of

institutions must also be planning to offer greater importance

to extension education.The 'I' type of institutions might be

expecting a development in specialization and making

their programmes job oriented, they being the pioneers for the

specific innovation.



5.7 Conclusion ’

The data for the development of Home Science education
at the higher level revealed that thé Home Science programmes
were developed in the different types of institutions. They
differed in their original structure for the teaching of other
sciences and humanities from which Home Science draws its
- principles. It also unfolded the fact that after the beginning
of the Home Science degree programmes in 1942 it went on
increasing. With the passing of time the programmes achieved
greater importance. buring the year 1963 the S.V. University,
Tirupati established post-graduate department for éarrying out the
post-graduate teaching and résea:ch. Later on from 1966 Home
Science colleges were developed iniagricultural Universities,
though a beginning of Home Science with Agriculture was made t@{
in i935 wpen the Home Science Department was established in the
Agricultural Institute,.Allahabad. This institute also began a
degree programme in 1960 in an agricultural setting earlier
than Agricgltural Universitiez. It was also observed tﬁat the
institutions earlier than 1966 only accorded to a change in
their objectives from the time they began their programme to now.
The changing objectives and the objectives foreseen presented a

clarity and broadening of the concepts over a period of time.



