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alniG UIsUAL EDUCATION

MODULE-I3 INTRODUCTION TO INSTRUCTIONAL DESIGN

UNIT Vs LEARNING & VISUAL AIDS (A SUPPLEMENT TO UNIT IV)

A PROCGRAMMED TEXTY
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what is meant by the word learning? , N3 I ; g
Is it a 4ifficult question? Ho. It is associé%éq‘wiih'éetde4f
many different activities and intermsts. e.d. léagﬁing.;gijii”
overate a lathe, learning to rerair a radio, learning £& éhange
the spark plug of a car, learning to drlve a car, learning to
solve. a quadratic equation, learning to identify a sample
chemical, learning to write shorthand, learning to appreciate

Tamil classical music or learning Tirukural,

learning is a word used in connection with very many different
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“ometimes it takes time to undearstand what we are le arning.
wWe are unable to catch what is being learned? It is therefore,
necessary to concentrate upon the results of learning.

Which of the following is the best way of finding out whether
learning has taken place?

a) Assuming that if a person has been taught, it follows
that he must have learned.

b)  Observing what the person can now do which he could not
have done before,

¢}  Asking the person if he has learned. y

d) The person says, that he has learned.

"
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3.

‘We can glsge say from the mwm that leaming is aaaumd ta
have tahen naegs If @ p@rscm new behaves m & d,tffer;ant way
than in the past, l.». 1€ Mza bahaviour has changad,. .

Behaviour 18 defined as “the abserveble raspansas of the
’ organicm" , ' - 3

4.

Bducational Paychologists are mtereated in the at:udy of
ghanm_in_hghw and since LEARNIM may be Macribad(
in terms of changes in behaviwr, m can aay that xduca-
tional Psychologiau are 1nterutcd in Lo
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Maat of ug ummny spend much at our. timn watchmq the
behaviour of othar psople., A psy::hologiae nlm stud:lu
bahavicur and chanqesf 1 be’ *zaviour but ha ..rs.os ‘tp do the )
% stuciy of behav!.aur. Wa, nmag. a‘nm azs!e curaelvas
what j.a moant by t:he wozd 'aeienti.fic‘ A . ‘

A aubjeet is aaz,ca ta be acientific. i.f 11:. makas use. of

acientifia matho&se

Thusg Psychalogy may be despribad as a sciantific :tndy
when pSYGhOIOQiStS Nﬂk@ uag Qf the enuq-ogcwiclsoonnotdtac
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sosmtzﬂ.c method :avolvm ohaam:m oxpcrimntlm lnd
buil&ing up theory. .
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,L@t ug now mina what 'dhserving* meanﬁat A S@i@nﬁiﬁiﬁ

mbserva i@m must be . mcaurat@ anﬁ dﬁ&eribadg s@ that chara,

‘van chack t?am. ci&ntjéaw xm@t th@:@ﬁ@r@ be capable wwu&’
o MW&.%’C aoaoqoeon@@ana;s#uo@auwnaya.ewauambouaonwotola
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A statoment whieh can b@ Gh@@k@ﬁ hg @th@z pu l@ is an ‘

GBJECTIQE stat&m@nﬁ, ) n R L

_“The £loor area of tha Lacturs Hallg i? tha Training Methow

dology io 200 8y me® “his‘ tatcmﬂnt can b@ chacked by you.
it is en dbjectiva ﬁﬁatementa, WEimh @m th@ following ara K

. ebjective statamanta? IR AR R ‘
'a). The nember af ‘toacher tr&iras for th“s ccuraa is 50.
. b} Kodaikanal 15 very pl@a@anﬁ during summ&ra 1
" e) The {ilm GOD FATHER is very goods . 1

a) Kbd&i is 450 kilometers awey £rom Medr&ac_

'
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;NY@u can Jheok & maxwm*@?§n& ivnu %@3@»?& twa u&a of any

atamdmrm rmeacuring ingem mﬁnka Andelier va; of saying this.

i ia. Lo gay, ‘that & otatement in @mjgmtiv% 1f 4t can.be.
checkod by referencs o6 & aerﬂqam mu@fﬁ@ s outs which thera

iz general agrocmsnit, Is th@ fmilca&ng awat&mmnt #n objactiv!
ataiememt? B ' S PEAR
fin& i@ enﬁsﬂﬁa‘e m'ﬁgaﬁhjthis élass.,jjé:f’ K
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2.

let us examine the statamnt. MI £ind 1t enjoyab% to teach
this class. Many. people would prdbably find it difficult to
agree on what iz meant by the word, enjoyable. Different

people will haye different measures of enioyment, The statement
is therzfore subjective.

A statement which is about a p@r$$n°3 own inner feelings and
which cannot be rren? oo :i;;rcved by other people s
subjective/objective?

10,

“To-day I have learned Ohm's Law", This statement can be
checked by asking the student to state Ohm's Law or to
write the law, Is this an objective or subjective statement?

11,

This cbjective approach, helps us to clarify our thinging.
Most people would probebly maintain that there seems to be
more to lsarning than this., It is necessary to take intc -
gccount the emotlons which are stirred by learning. In
learning this law, the student miéht have experienced feel-
ings of sx citementa The assessment of these emotions would
ugually be done wbjoectively/subjectively?

"

The poasibilities of subjective excitement in learning cannot
be cverlooked. To think of all learning as nothing but
changes in directly observable responses would perhaps be very

auperficial, The objective approach may help us to make
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’abjactive avaluation of learning in terms of .the goals of our

1essons.
we can 1mprove our lesson preparation and presaentation by .
wxlging down the goals of those .lessons as required changea

1“ PR IANDED BN EAIRGCUCIEIP IO NG IO VO PRARIEIG ORI PEICRNIERIOINENN

i3,

We have described learning a&s change in behaviour. It is
necessary that this change shall be relatively permanent.
Very temporary changes in behaviour aré ruled out and we

|are Oﬁly interested in relati"'@ly Sssbecsssncnsnrennowsay

L R N R R Chaﬁgﬁﬂ in behaviocur.

i)
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14,

et us assume that you are to telephéne your schéol/institute.
You will look to telephone directory. if you are not sure of
the telephone number. The use of telbphone directory 18 an
example of learning. Let us | " how coﬂsi&er the dialling of
the particular sequence of digits cbtained from the directory.
If you have not telephoned vour schodl before, you will have
to look for the number in the directory. You were not in a

. position to dial the sequency requiredl to call the school

before, but you are chle to do 80 now. Does this constitute
a8 change in behaviour? :

15.

No doubt you can call this as a change in behaviour, But
this can be casual change and cannot be called learning.
It may perhaps be not possible for yoﬁ. to talephone the
school again tomorrow, next waek, next .year or after a



15,

...........gConta.

considerablﬁ time, unless you again refer to directory, or
you have ‘had a number of appoxtunitias to refer the teldephone
number,

" Therefore, we acaept as evidence of learning those changes of

baha\'iwr‘~w.hich OB 406008000000t 00tssABen i 18608080 RGIRIN

16.

Suppose one of your ctudents falle and broaks his leg, instead
of walking in the useful purposeful way, he is forced to walk
on crutches for many weeks and 1o loft with a permanent limp.

A number of changes in hehaviour are likely to follow from this
sccident, We may think of these under two headings,

First, we may think of the immediate change 1n3tha movement of
his leg. Before the acecident he could move his leg freely. '
After the acecident, he cannot. Can we regerd #his changa in
behavicur, ia learning? - S ‘

17.

The sacond set of chengas in behaviour f@llaﬁing the acecldent
are of a diffarent kind ard mey collectively ke thought of as
"learning to live with %he li.p". Foo @xamﬁ;@g on approaching
tlie achool stoirecane, the student may now look for the hand
rall and rest his welcoht wmon it ag he sccehds, Previously he
4id not look for 2 handrail but usually raniup 1ike an athlet~
We may certainly regard such permanent chhag@a 1n hehaviour as
@vidence Of cuieisvscevscsssancansreansecaressanessanraan

B
}
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18, let us now sum up and consider learning in a class~room
situatien., A student has to learn to use a slide rule. The
teacher might first observe his bshaviour to see whether he
can use the instrument satisfactorily. If he cannot, the
teacher would instruet him in its use and then observe his
behaviour again. If now, ti 2 student can rhow evidence of
repeatedly u&{ﬁéii?slide rule in satisfactory way, the teacher
can say that the student has learned, This is because the
student now reveadls B cissvescssasece 2rcscenscsoesssrun
change in behaviour,

19, wWe have defined the term, learning, 7Tet us now see how students
m3y ba stimulated to learn in the class~room. It is customary
to think of normal healthy people as possessing five asenses,

You have been told about this earlier. What are these sense
and sense organs? ] |

)
'

\

}

20, Things surrounding an individual may etimhlate him through his
senses, for example: )
a) A person might be stimulated by perfume through the

sensa Qf b...OQ‘lO.ll“.ﬁvbﬁQQQ&JQ...Q'..’..O‘..Q.

b) A person might be gtimulated by a low oil mark on
the dipstick of his car through the sense of

P OIR UG IREIN L PG RO I ET RIS I ESRCESETEODG RS EERETROSS
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2l. A stimmlus s expericnesd through the senses and the individual
may make a reaponse, For'conyaﬁ§§nqgf this is somatimes
expressed In the form (§-0-R)

Q standa for organism i.e. the pPareon, What do the letters
S &R atané,fn:?

e ey

22, When a person is aware of a stimulus he may make & responsze,
Now wa sust ask the question, "Under what conditions i a
stimulus likely to have this effect"? Suppose an enthusiatic
student 1is working with a tool in a workshop. let us algo
asgume that an instructor who is working with him points to
A nut on 8 machine and says, ‘That needs tightening!, The
\4sthéent then reaches for the nut. What is he likely to do naxt?

23. In this situation, we mighi deseribe the words of the instructor,
“That needs tightening! as the stimulus and the action of the
student in turning the nut as the

“l.'0".&.!;¢°llﬁlﬁ‘.‘“Cl“‘iﬁi’l‘IO‘D.‘.D.’.Q"*"

24. ¥hy did the Btudent mako Lo ;a:iicular rasponse? Was he
&ccustomed to do simllar work before? Perhaps he mgght have
been working in his childhood with Megecoane meodels and they
worked better if nuts ana bolts were tight, 7Thus a response is
likely to be made if similar responges have in the past proved

€0 be .to.o'aoﬂvcaotootoDooocc.,q‘ooal.tvlt‘i’lll‘
P




103

25. Perhaps the student hadNéha axparience of getting praise,
encouragement and approval for tightening nuts and bolts on
some of his toys or other machines or apparatus. The words
‘Good' ‘Excellent' and 'Well done’ might have been used by
his parents or teachers when he hes done similar work before,
Thus, & response have in tho pest led to avpressions of
et eeeesesarasasiacassasaccaresas Srom other paoples )

26, when a response iz followed by a result which a lesrner £inds
useful or beneficiul (¢.g. by proving useful, by gaining
ﬁpﬁtbgal. by reducing discomfort), the response is said to
have bégn reinforced, Thus, whah you go through these pages
and £ind your answer correct, qﬁ approved, your response is
??Oinq N e R R L

.‘OWO.QQQ..000.i‘.g"o."-“."0"‘.00.0..'0‘.9

27, 1In your school, you have to re-inforce the correct response
of your students, How will you 4o this?

I

28, One characteristic ol o gscd tescher is the ebilisy to recognise
and to use appgaving words, facigl expressions and gestures most
sulted to a particular student or group of studenta., In order
'to show approval for & correct rasponse, & good teacher makes

BR1118ul uBe Of sacescsevsvscnaionsssn K6RCOBEREGI HOD SO AL SRS

¥
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29, ' Let 48 new go back €0 cur: sacan me&el. In‘thié‘mbdel. the
letters 5, 0 and R 8&395 for qoaanoa!‘.oapuoct tessasvanate

md ..’0.0‘.0.‘.0‘.00.0“.0(’.

30,  The S8<0<R model is an aver simplifi@&tiong' Many stimuli are
likaly to be exgerienca& by the game person at any ene moment
of time, It might therefore be better to usat
ST 82 33 84 85 's6 . sV foz a@liciting response,

In this model, the aeven letters of § atand for different

C8 0P 000030008 PRCEBOEVYIRPEIIBRBESEARS RS

3l. let us consider you and your student in your school and in
your own claaa—rood, as the person in our modal, sugghst two
possible stimili - one visual and one auditorys You will have
& wide choice. o

‘0."..0."‘".Q‘C.O.i'lO..G‘OC‘O'QOC.OQ.?Q..Q.‘..I...G..\‘

X

32, Your students are carefully listening to a speech by your
Headmaster/Principal. Sosskody coughs, which is in such .
constrast to his sweet malodicus voice. Many students will

 turn to the direction from where the irritating eough saems
to have come., They respend in this way because this new
stimulus 1 in 8uch MALKed ceeccsccsocencrvescososonsens
to the music. ‘ ‘ :

e e G i e e s e e S SN Ao o o 4 e o P R S R TR N S~ g
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33. At the beginninq uf a gourse or lasaon. a student may respond .
more to what teacher is saying than to any othar atimuli.
Possible reagons are:- ‘

a) He mgy have found in the past that many of his
teachers have been careful to prepare an interesting -
- baginning in their lessons but have not prapared the
- development of the leasons with as much imagination:

b) It may be $-a%t ha is just uneble to concentrate
because he is physically tired or slightly unwell
and therefore unable to arpreciste the signifl-
cance of what the teachsar is saying or d@ipg.

Pecple tend to be aware of stimuli which GT® seesssossncsers

Q\OQQ‘Cco’lo!.}‘.!llvntocoibt to thmlh

34, The students attention in the class-room may change after
sbout 10 or 1S minutes, He may now be aware of such stimuli

as: ) ,
8. The activities of other students in the class-roum

or of pecple 1n the veranda.

bs Feelings of discomfort coming from those parts of
parson in gontact with the chair,
Thue, 11 is likely that he 111 b2 less aw.re of stimull coming

from the 5B I N OEI N LB RP BRI RNI I TR R OB AIIRDIBOGECN AT ®BQ A,

35, Tha students response to the activitiew of nthmr paapla or to
his feeling of discamfcrt may include amongnt others whisper-
ing to his neighbours of fid get;ﬁq tc name two kinds of

L N T
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35,

SN - R
PR, T1) - . - s

fnu.....ui'.’ontd..

responses which in the past have. g&ugn satmufaction or comfort,
that is o QBY to hava bé%n cso,oc‘ot.o‘tuiollovto000000!00-00

-

36,

it is imporcant for thae teacher to try 4o present stimuli to
the students in such a way that throughout the lesson they will
continue to be aware of these pacticulsr stimull rather than of
many other atimuli present in any clasgsreoom or workshop.

Are you aware of any irrelevent stimuli right now? Yes/No

37,

The teacher tries to present stimul{ in such & way that studentsz
will be awvare of the significance for tham and thus not be aware

of. EB LI PCINPBCEtNINEPTBL VI P LEbRRbSsbRants atmlit

.

38,

in many situations, the\léarner is more likelyxto be sware of

. relevant stimuli if the latter are presented in varied forms.

A teacher might speak for a few minutes, show a dlagram, then
pass reuad the room and give esome examples, Thusﬁ_he‘would
have presented stimuli through: ) |

&) The learner's sense of hearing

b) The learner's 3ense of scecovccoencaccedoes

i
¢} The learner's sense of touch '
A - \‘.
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$9. Lét us imag&ne a claaa at the beginning of a Radio Azaemhty ~

' lesson in the lab. :The students are going to learn from the
teacher how to assemble a radic and all necessary materials
-and equipment &ll there. These are SLTONG secessecosssasses
and are likely to catch the sttention of the studenta.

-

40. The studentz are able to read the lshels on squipment, sea
_and identify all materiels, These atimull ave 811 secusse

D LS LBV ODEE DI GDCAGD OV $02SEVB CEROPOECEDOERBRIBOESS
M . 1]

¢l "he students may start to touch and handio the equipment to be
used for the exercise, The teacher statts by deacribing ths
dm of the exercise and explains briafly how $o do it, He
stimilates the studants by means of verbal question, explana-
tions and directions, The Stimuli Are cesessssescccssccsnces
stdmuld, o ‘

42+ He may then pass round to the graup&faf students and give
nore spaéific inaﬁzuctiana-in printed or cyclostyled form,
These, he uSeH 88 soccvcscssscocoscorronncssnsoeccssessess
stimals. ’ ’
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What should media do to help studants to learn? Basically thay
must present him with stimulus and evoke desired. responses,
Media thus helps to present a student with stimulus 'to avoke

dBSiNd.¢.‘.’-cvnnq-v-ooutou-tao.oaaaaotoo

w %

44.

Your learning strategies and pelection of eppreopriate media is
to ensure t@at the student knows the objectives and appraciates
their relevéhqe.l In explaining objectives, the teacher related
to the student\hiq other interests, aims and experiences, In
doing BO, he not only orients the students but alsc motivates
him.. Thus appropriate media helps the teacher to
and ' the atddent.‘

i
[
3

3
<

15.

Use of audio visual aids help the ﬁéachar to exp;din to the
students, what he wanta to axplain pntte; and also the students
can understand better, Thus audioc ?1sna1 ailds helps both the

‘ | and 1 :

v
1
i

!

i

46,

The alds help students to .
" a) arouse and maintain interast
b) recall esrlier learning
¢) provide new stimuli
4) sctivate his response
a) ancouzage apprepriata practics



4G, coaa‘aannnn cQth-
The use of aids helpa the students and.provida spsedy- and
useful feedback to teachers,
The use of aids therefore helps to teach and
. to learn beiter, learn faster and. remember
" longer,. ‘
47,

Use of objectives, interactive instructicon, and appropriate

svdie visual alds, timaly svaluetian. all halp us to achieve
our 1mpartant goal, - 5

Qur .goal %B to help studenﬁé TO cesonsesstscnrsasvesssssrnse

-
P

RS

o -
. 1YY

48, 1In case you havae any prcble § meet your Instructc:

'\.

-

! ’
4%, If there is no reaponae, you htgc no problems

o ‘ }‘x

50. 1

Now, arisway unit test for units 4. & 5, Before you take the

next module, answer post test for Modnle I.
GOOD LUCK,




118

Confirmation Boocklet

Module I Introduction to Instruectionzl Design
Unit 5 Learning and visual aids,

o it v A o D s o S e s U SO A i O O] D A D D G s 5 O Pl o D A M e e AN A L A Nl M T B S i S O S Sl it i D ) i Pl
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before,
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7. 2, The number of teacher trainees for this course is 50,

b, Kodai is 450 kms., away from Madras.

e S g et e WO et o A Wy 5 s st T - W - WO o 1 A St S oy S s S g S S iy O G TS S S e D e s Sl U S b Pt S D G S G s S g

B, It is not

A S — 1 s 7D D o VO oo Yo - T S - O - - " T D S " VO o e I e W T SR W VS e WY S S G D S TS g W D G S s SR S sas D v S

9. Subjective

- - W " T W o ot W s DV O SY Sl B T S . WO D g0 WD WU gy WO W ST A L " S o . U O D o, A o " o VO

10, Objective, but ik is necessary that if student has
understood the law, he can apply the sameo.

W it qu I Lt Ol N O O > S S G U Y > S T SO S 3 O GO N Yo ot A ) i D S et W o o e S ot e 12 R D o e eh T D WU e WD o T T W

11, Subjectively, ags it is difficult to device means of
assessing feelings or emotions,._
Objectively the emotional responses in the class-room
situation,

T S " - o - O DD " - e W G S S S SIS VO Ul B B BN VO T Gy SR U e UV W ey S W S WO o o S vy T T e W e O oo W W W S W D

12. Behaviour

13, Permancnt

- s . 1t 1l G A 5 A T D Y T’ D 01X D s U SOV 1 Ul P . st D A S S S SO S T g D VD O s S W T, ) W W . W A D T —

W - - - 7ok 94T T Cod) S " o D D W T D TV b W o s o

- —— D 1 A . e Tt B o A g A e g Wt S

16, No, The physical injury to his leg marks some
difference in movement which is inevitable,

D e S sy et o - - - - " " > T V" s 2 " ;o $ O Jot FD UL (T VI D SO 20 T W O A, O . D T — - ] D {—~— T T o W T
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Dl 2 it 3 Lt ok D . TR T W ot B U g Ot e Rt B i s D s S . RO i W W S s s T D g oo S S St g W A S o R T e W ot I g BV g2 S

1?7. Learning

W At gt S S A TR A LA e . S TG L I SR T Tk (oA S S e WA 203 U D St G N Sl o D ek VOB S s WD D o I o S A S W o o U ot A S

18, Relatively permanent

19. Seeing, hearing, smell, touch, taste.
20. a) smell b) sight

21. S for stimulus and R for response

S o 1y T " oy P S | W Y s o G DY VO Tl 2ae WO O s AP AR S TN St T RGOl SV ot WD s SR O s s s N D S o D I . WD U W T b D GO U Nt

22, He is likely to tighten the nut by turning it in the
appropriate direction,

T o v Tl T o SO . . WO o TV S G o Y S VD U TS W <t ol W A OO U T - [~ - - L7 ]~ S qi W ] T~ T o Do ] > T 77 1" T 77—~

23, response

- — P > > A% e U W SR S i WO SH A TS AN G W I P S TND g S TR gmis W U N g G ot S Y G S T A b WD TR SRS S A D s S W PR S s N W S BSE S WAD e

24, usefiil

27, .By showing approval, uwhen the correct response is made

. s st e o . A S ot . .S Y T Tl S o . B S O S Y ST | ] N VT o T R W o S T 00 Sl S T A S M PR ik At o U

28, Re=inforcement or re~inforcers

W S O W s " ST T e W N . Al A A VO gt Tl WY e i i S D W . YO, S ol 2l N W D T . D g D A VT s U A ot st .. W

29, 8¢ stimulus, O: Organism and R: response

T o D o A s o VY st T U S D (AT NN 2 S A Ll Sl SOV N o Sl S AU P Y, BT P S T S U AN U S IV S U T SN . O U100 S N2 S GO I S D N

30, Stimuli

D e W D T PO W S R s W oo e S WD TR o U D S S W OMMD U ol A W S (ke A P S U e P S gy W e e . WS U S W S ke VRS G WY S S e W

31. Visual stimuli ¢ VYour face, words on the chaldboard,
charts on wall etc,.

Auditory stimulis Your voice, whispers from the student
occupying next seat, music from
transistor radio, etc,

T ——— e W S S s G S e . W S s S oy S Bl W S 7 . T D a0 D oy WO T i o}, O (e S W T D T W o et i 08 P . G e Sy e W S

32, contrast

o T D o G S TP D R WP TN o T e N T TN W e O TS S OSSO A T g S S SO S NS WA P SO S USSR R T W U S R S N OO WS W, O S TS S

33. significant

34, teacher

T S QU O e R S ) S U T WD SRR, W S S D S W VD D g SO S S G 1 P I T N gt R gy W R S il G T S s, W WU Gmp. S S TR s Gl oo O o W

35, reinforced

s
T S - g e . W G . v T S S > s P ity ot SR T S S W - T %, U T e " S, s S W D S GO SN N . Sl WY S D W A A o W v
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Y ok b .k o A it W WY p L by o " Sty VI DD 1 O T G SO 3 SO O P L N o i i O M GO g U Sl W e M D it

36, Nos Good, ybu take the credit for this
Yess Sorry.

s G o s N D o v BN WS R 0 o U e W Y A S o L R AN M I i U S A0S D . AR A B S M Al AT U U . SO0 108 SO 7 W s

37, irrelevant

- o e i S G 0 A o ATl WD D IS A A I O VD A I S o o ok T e MDA W s Y i e e e 4w e o T WE . T o L . V> 30 ot A

38, sight or seeing

S N . - - o T 1] T O ], W T - DU 1D D Y} P o ol Sl . D PO YD I A G A8 . T o SO LM . T S ] T W T T T o o WO U KT I St Bt

39, stimuli

- — " o €48 b 72 Oh o o T8 AT o T U YOI Gt O W A o -~ - — . W -~ - - - -~ " 0 " Y~ - - " - -~

40, Visual

A A s 0 UG P o B0 Sl N S 40D T SR s D . SO TRy T . o D S A ot W U o A O D U S e . 2 B . s o W W . e gy i S S S o A 0 S

41, Verbal or auditory

T s W o o o ARD i T ol S S s D o LD N AT T W P - 7" ] = D oA T T S P (o S S Y S - - " " . D T iy W w2 T

42, Visual

WO U O h U o o 2 W T I s b B S e U 00 U A D 13 D U 4O B A W S VOO a0 O P AR oy A O - -~ T - L - - - -

43, response

D - P s S48 O I A U G 0 O U W i Y e U W i S o N O S0 O A S A U S0 {0 U U 1 O Gl Do S ot A L Y AT O s U 208 S . K

44, orient, motivate

o i . D . " O 1 B8 U e D 1 8 0 O O o s S 1 0 S g i P S s 2 g S . o o S o S i s O T A i L

¢ =

45, teacher, students.

TS 0 oy W OO S o " o A - - DO | W 30l o7 e S LT U O T I 7 s WIS iy e S A Y A (s s W sy hoen WDk v o W . W O W oo G D D s D W

46, students

s VN O B Gt Lo U s ARt A i L AN Y TS ol S W W et o WD " S N IO S D U sl Wl e AP ke D Ml A b g L M St s s A i s W o

47, help students learn better, learn faster and remember
longer.

P e T T e o T T L o T v ung R p—p—

48, Response is your choice

49, Your response is your choice

o~ - IT] " T W] A TV, -] T, D N1 T i T D s WD W o N D R (Lo

50, GOOD LUCK,

— T —— -~ - .- . SO, " - I S 1O TP GO U ST U A WO A YU o D NS S S s VOl o i . W O DO U - o—~_— . T " 2 . -—- - - "o
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WORK BOOK 113

AUDIO VISUAL EDUCATION

- e s e e e e e e

Module 1
Unit

Introduection to Instructional Design,
1V/Y Learning, Communication & Audic Visual Aids.

Which of the follouwing statements gives a definition of
perception ?

Perception is communication,
Perception is learning theory.

Perception is the process uwhereby an individual
becomes aware of the world around us,

What are the seven ingredients of Berlo's model of
communication ?

4

s o wew

LY - WS N N T WM TS s s G NI M G SN G STmme e
Lo T T R -t
R nee e KN e e S wee e

3, Pick up the correct statement(sg that tells you, when

4.

S,

5.

learning takes place (tick them

1. Learning takes place only when he acquires

new knowledgo,

e« o« « 2, Learning takes place whenever an individual's
behaviour changes,

e« » o 3, Learning takes place uhen a person thinks or
acts differently.

e o o 4, Learning is an individual experience,

Choose the correct examples of stimuli from given examples
(tick correct),

1.
2,

<

Written words, e o o 3, Pictures

spoken wordgs . s e

L] . L

4, all audio visual aids

s & o

Learning theories fall into twoc categories,
1. 2‘

WS G WM e W ROE G W W REe owe M R AR MOR MRS W B R WRE AR MER AR TR e

They aret=

List the three kinds of behavioural/cutcome categorised
by Bloom,

VN W W VNS W B W W e A

M I/4~-5/WB/1
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Matech the following two columns by writing letters denoting
corresponding items,

Col,3 Col,1l
A, Cognitive « o o 1. Attitude, values, appreciation.

B, Psychomotor . +» » 2. Knouwledge, information& intellec-~
tual skills,

C. Affective « « &« 3, Skills, skeletal muscle use and
coordination,

List six lesvels of activity in the cognitive domain,
L < T e e e e e
A - T — e e e
3. .

A WS ey pOR WIS SN WS WG WEE AN e WY W CrER mN WS MR wae A EmS W AN ADe mee W e

List five levels of attitudes, interests and involvements
of the affective domains,
T e o e e e e e e e A e e e e e
2 e e e e e e e e B e e e e -
3'“-’“-“_'——-~—
Name four levels of activities in the psychomotor domain,
L T — o e -
2 e e e . e e b Y M Y
Match the focllowing two columns.

Col.l, Col, 11
A, Enactive « o ¢« 1. abstract experience
B. Iconic s o « 2, Pictorial experience
C. Symbolic e o « 3, direct experience,

1/4-5/WB/2



121

12, Write in the order of sequence, the eleven divisions of the
Dales Cone of Experience starting with direct purposeful
experience,

e o e o e e e e e -
y 2 o e e e e e =
3 , B o o e e o
4 be o o
v) 2 5.
7L~wl\ e TTTITIIIITIC
I < . 70____,__,_______,___
7 5/ \ Be o e e e e e e
3 & \ O o o e
10 o o o e e e e
7 W lIIIIIIIIIIE
w | 9/ \
z
vl 1o . \
g \
&L

DALES CONE OF EXPERIENCE,

M I/4-5/WB/3
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CRITERION TEST

AUDIO VISUAL EDUCATION

Module I Introduction to Instructional Design.
Unit 1Y/V Learning, Communication & Audio Visual Aids,

Which of the following statements gives a definition of
perception ?

e s » o 8, Perception is communication,
« s« o » by Perception is learning theory.

e o« o o« C, Perception is the process whereby an individual
becomes aware of the world around us,

What are the seven ingredients of Barlo's model of

communication %

1. e sem we o a— e W e e - S. I e e ) o ETE e s
2. W R W TECR BTN R W e e e S web 6‘ e dpe G s e WS sum e e e e s e
3" EER e wA oo e KM G e e el e heee 7‘ —————— I I e
4. LS

Pick up the cirrect statement(s; that tells you, when
learning takocs place (tick them).

e o o 1, Learhing takes place only when he acquires
new knowledgo,

e« « « 2, Learning takes place uwhenever an individual's
: behaviour changes,

o. + o+ 34 Learning takes place when a person thinks or
acts differently,

e o« « 4, Learning is an individual experience,

Choose the correct examples of stimuli from given examples
(tick correct).

e o o 1, Written words, » » o 3, Pictures
e ¢« o 2. Spoken words s o & 4, all audio visual aids

Learning theories fall into tuo categories, They ares~

List the three kinds 6? behavioural/outcome categor ised
by Bloom,

Te

W NS WER e WG WD MR e R R G

2.

3.

e e N R wee e e WS e e

M 1/4-5/CT/1
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Mateh the following two columns by uwriting letters denoting
corresponding items,

Cocl,.} Col,11
A, Cognitive e o o 1. Attitude, values, appreciation.

B, Psychomotor « +» « 2. Knouwledge, information& intellec-
tual skills,

C, Affective e « » 3, Skills, skeletal muscle use and
coordination,

List six levels of activity in the cognitive domain,

1. AP W SEE QU TII GO MR S W s e 4‘ O RS e M W S s B MRS BRSSO R e
2. WL N OB M TTHE EOR WA W G AR e e 5’ L T B S
3, .

M NI R BB TR MG g GCW e T W WS M WA W R WA WR AR SRR WM AR COe  Rem WS W

List five levels of attitudes, interests and invclvements
of the affective domains. .

T o e e e e e b e e e e e e e e e et
7 - PO
Bt e e e - ——— - -

Name four levels of activities in the psychomotor domain,

L T

2, 4,

L I I W ST e e SR TR AR e wem SR e o) W e

Match the following two columns,

Coll.I, Col, 11
A. Enactive e« « « 1, abstract experience
B, Iconic e o« « 2, Pictorial experience
C. Symbolic s « » 3, direct experience,

1/4-5/CT/2
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12, Write in the order of sequence, the eleven divisions of the
Dales Cone of Experience starting with direct purposeful

experience,
1.“ -----------
J 2t e e e e e e -
2
0 ) F e e -
E - 4’-—.—-@—-—-—“”:‘&@““
m‘ QZ— 5‘*”—“-“””"-“——
3 6.-‘—————~~“um_
& 4 7‘-. mmmmm s R e WS wew
2 5/‘ \ 8’.‘““*““@-"&‘—
G
J G v\ O e e -
\ ?0.-—- uuuuuuuuu

. —-—

/‘
I
l
i
1
i
I
i
1
i
!
I

17
| .5’% —\
A\

DALES CONE OF EXPERIENCE,

ENACTIVE

frs

M I/4=5/CT/3
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Module I Introductinn to Instructional Design
Unit IV/V Learning, Communication & Audio Visual Aids.

- i S S D < G T T O cagy W, Sas D S K G S W s S o g W D T P . W T A i W s W Sy WP i WP D e A B

1. Which = of the following statement. gives a definition
of perception%

a., Perception is communication.

b. Perception is learning theory.

L e e

*i ¢, Perception is the process whereby an individual
becomes aware of the world around us.

2, What are the seven ingredients of Berlo's model of.
communication ?

1. Source ‘ 5, Destination
2. Encoder 6, Feedback
3. Channel 7. Noise
4, Decoder
K 1. Learning takes place only when he acgquires neu
knowledbe,

#s 2. Learning takes place whenever an individualks
behaviour changes,

%% 3, Learning takes place when a person thinks or
acts differently,
Sl 4, Learning is an individual experience,

4, Choose the correct examples of stimuli from given
examples (tick correct).

%% 9, Written words #*% _ 3. pictures,
*¥% 2, spoken uords W 4, all audio visual aids,

8, Learning thecries fall into two categories, They arses
1. Stimulus response or behaviocurist
2. Cognitive or Gestatt theory.

6, List the three kinds of behaviocural/outcome categorised
by Bloom,

1s Cognitive,
2. Affective,
3, Psychomotor

M - I/4-5/KCT/1
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7. Match the following two columns by writing letters denoting
corresponding items,

Col, 1 Col, 11,

A, Cognitive 1. Attitude, values, appreciation

Be Psychomotor 2, Knowledge, infamation & intel-
lectual skills,
3, Skills, skeletal muscle use

and coordination,

£
A
8

L., Affective

B, List six levels of activity in the cognitive domain,

1. Knowledge, 4, Analysis,
2, Comprehension., ) 5., Synthesis,
3. Application. 6. Evaluation,

9. List five levels of attitudes, interests and involvements
of the affective domaifs.

1. Perceiving, 4, Organisation.,
2., Responding, 5, Characterisation,

3. Valuing,

10, Name four levels of activities in the psychomotor domain,
1. Gross bidily movements, 3. Non-verbal communication,
2, Finely co-ordinated move- 4, Speech behaviours,

ments, . i
" 11, Match the following two columns,
o Col.l , Col.Il
A, Enactive _C__ 1, abstract experience,
B, Icoﬁic ‘ _B 2, pictorial experience,
C, Symbolic - _A__ 3, direct experiences.

M I/4~-5/KCT/2 ’
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12, Urite in the order of sequence, the eleven divisions of the
Dales Ccne of Experience starting with direct purposeful

experionce,

DALES CONE OF EXPERIENCE.

! a

M I/4-5/K§51‘/3

verbal symbocls

chalkbpard, Charts, maps,
diagrams etc,

Still pictures, radio
and reccrding,

Motion pictures.
Television.

Exhibits,

Field trips
Demonstrations
dramatised experiences
Contrived experiences .

Direct purposeful
exper iences,



