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SHTRCDUCTILE

Bercds Digtrict fo in 4he Dastern part of Gujorat tobe,
Iping between the two pajor Tivers of Oujorst nrecely the keli
nid the Jerpade, with the Mahl on the Horth-lest and the
Warmado on the fouth. The District Bounderies touch the
houndaries oFf the otate OF Ligharsohirn on the South=fnst and
the boundaries ¢f the state of Undhyr Prodegh on the Horthe
Faat. The Jlotrict is thus a peetlag péint of thres reploaal
cultures «= the Cujeratl, Merathil and the Mribal bdre he
influence of these turee culiures 0zn ensily Le seen in the
life patterne of the people of $hig édistriet. The influence
of the tribal cultures of lgherpshirs ssd Dadhys vFradesh on
the ensbarn belukze of the district, which slso happen t0 be
Pibal oree can be enslly seen in theld langusce, dreass

nattern gad the oytle of life.

Vet the district i oae of the prowising industrigl
diotricte o f the Dujarst State. With Lte rich minersl
deuoaite and the alluvial ©oil, i% hos whe potentisl of rich

and prosperous uall in the state.
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The Dletrict hns several %iag@t%al places and lobhol

the oldegt oF these has been énowm for 1t's edeiniptretive



importance durling the Lolsvki dynacty of &agsraa. Bioilierly
places like Danteshwor, Jdavll sod Kaoven = o8 Known ab
Rpyoverchan = hove attracted the attention vl the
treheadlogdsts of India and zs such the 3ddetriet has an

important pleoe in the archeaclogical map of Indla.
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The Iim

The Tasterny pmrt of the district is mountainecia and
sparcely populated tut the reot of the lend ie plain and
fergile. There ore severel rivers like the Jeabun, Luria,
thrdher, Lreang, Herean, Deo and Raxrlan to name bhe few, with
woter 21l the year Tound. And thue have the potential of
oroviding sufffcient vwaber to izrigate ite 959100 Hectaresof
paricultural Isnde Alst, thele sre ceversl astural snd
srtificial lanbkes gproviding drinkin, webter o5 well a5 weber for
irrigstion, 7The lake ob Woadhavaniprovides weber for lrrigse-
tion while the Ajwe and Pratoppurn lakes provide water for

grinking and irrigation both.

The digtrict nas an ereacd 7782 ag.ize, tut of wnich
TE6 .50 agekwe iz o forest nrep. The foreat area 1o rich with
not only the faregset prdducts bub 2loo with rich gnd Tove

ninerals like Doleoumite, fhelsper, dhiorilte zad Orophite oo,

and iz thas an econonie sssel for the digrics.
e distriet hns 2 hob and dry climste hoaving au annusl

rainfall of 9089 mes. Hefore 19063, no part of theo districe



has ever euperienced famine condltlicos. But during the perioed
19634570 gone parts of the district heve cryerienced fasine
gonditicn for more thom once. The femine ponditions dur ing

106060 wers the worgt affecting 280 of the 1665 villoies,

Administration:

The district is dlvided into twelve administrative units,
Fleven units heving the fullfledged stotus of Paluke while one

unit - Tileuwsde « having thoe statur of & lphsl.

There are 1665 villages and 12 upban ploces. These urbhen
nlaces sre well sprend oub ovsr o wide arca of the disirict and
as cuch the urban {nfluence can be eaglly seen while bravelling

{hroush the distvict.

-
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The district hos p populstion of 1980065, of which %0446
per cent live in urben oreas while 65.54 per cent living in
rurel sreas. A lorge wpjority of then belenge bo five lanpusge

sroups ngwely vujereti, Warathi, Brdu, Bindi gnd siadni.

Gf the totel populetion of the distriet, 37.58 per cend
iz enpeped in, sgricgltural lsbour, catile keepling, miﬁin@,
hondicreft snd construction. A1l t&g@e people are not engaged
througheut the whole yesr snd as such a substant ial peopulation
ef the distriet is under-esmployed. ?ﬁis fact becomes core

imperteant when we 180k to ite ladustripl growth potentinds.



. Yearly 30.00 per ceat of the populetion belonge 6 the
Scheduled CUaste and Scheduled Tribe (5C/87). 1f we sry B0
link this foot with the fact of under-emloyrent, we con
aicply come to one conclusion that this iz the group which is

undereepployed and thue eoonomically most insecure.

The easy availabllity of mesae of trassport con lessen
this econowie lnsecurity of the pedple to some extent, whereby
paozle can sesk nore secure jobs sopevhere eloe, melintalning
their trediticnalfties with thelir fawxily and «ing end coatrie
wating to the fawilial commoa peool. But only 365 of 1677
coumunities rursl nnd urban have the state tranaport {ocility
sveilaYle 21l the yerzr round. Vhile 848 Lf.e. more than 50,00
poy cvent of these communities nove yet €9 see o baz. This
weans that the 'insecurss’ of these 50.00 per cent villoges
have either $0 cut off 2ll thelr traodibtionsl velastions with the
kin nnd the coovunity or accept the iasceare gltuation an god
given. In the cose of a latge malority, the second slternptive

iz & remlity.

Thege econozic woes of 'ingeocurity' ave in a woy relsted to
literacy of the people. The literacy percentage of the
district was 40,67 per ceab sccording o 1971 censue, which is
higher than the state percentage (35.79%). This is weinly due
to the higher perceatsze of litoracy o Uhe urbsan aress which
io 61.58. 1f we exclude the urbsn arens nad conolder omly the

raral areag of the dlstriet the porcentage i8 only 31.51. The



1lterscy percentage axongs the women 0F the district haes not
ashown say significant increcse. Heorly S0.00 per cent of the

Ly

womenfolk iy the rural oress ore gtill illiterste,

The foct of illiteragcy in the disirict bhecomes nore
plaring when ®e consider the history ¢f education of the
digtrict. & mejor pait of the fSardds Distyict which woo unﬁ&v
the srincely state ©f the Geeawsds of Barode till 1849, was
tho first district $0 have sdopted free snd ¢ompulsony primsyy
educatisn, The then rulers hava'apaaed soteol§ in the reccte
areag OF the distriot pnd previded educativasl fecilities.
The ralers aleo neld generous grants 1o esucaticasl ingtitue
tiome even belfore the ¥rivtish rulers accested the respongie-

Pl ity in educating the pavnle.

The lupartsnce of liteincy need ndt be erphasised inh g
democretic soclety. Uith the meceptonce 0f demociacy a3 @
wpy of life, Indlan aecieﬁy'&gﬂ beenr txrying lte best 10 cake
each snd every wember of the novdety to participaste in its
geal directed oetivitien. To hove thié wider participetion
the acciety hee aleo provided for the ldesl of equality of
cpoortunitles whereby eath snd every wmecher ¢f the gociely
nes egusl opportunity to soquire sikwillse and prove hie worth
and thereby acquire the highest etatus in the potiety.
insnlse of the efforte made by the ecclely in this direction,
& few scetivne of the soclety bave nob been eble 10 derive

full adventege of the educotionzl froilities given to then.



It la the focus of the present otudy to lovestipgste The
crnuses underlying thie problem. The title of the probleo
therefore, reads ss “"The Fducationel Probleme of the Soheduled
Coptes oand Bokreduled Tribves of Beroude Bistriet . It tries to
£ind oyt these problens o the light of several faetors like
the gocivlogicnl, psychologicel, econtmic and pedoagogicnl

which may Influence the sducationel probleows of these seoticns.

The details of the study the significence of the study,
the scheduled enste 3ad scheduled bribes, the problous of
educat ion of the scheduled crste end peheduled tridesm, the
rotionale hehiad the study, the stetenent of vhe problewm,
definition of the zey terce delimldations, cosumptions and
objectives ©f the study end the schasme ¢f chapters are given

in the following pavngraghs.

The Slenificence 0§ the Study

Tducation 1% a8 old 28 the humen Xace, Soune conflne 43
te the induction of the mataring individual inb¢ the 1ife ond
culiure o the group; obbers would restriet the concept ptill
further %0 the conecious and purposeful combrol of lemrning
by the more experisnced members of sccletys ond s64lll others
refiecting the populer mind wBuld 1ipit education to the
work of certsin speciel pgencies such as the teacher sud the
sexkopl, which presusasbly pre devoted exclusively £¢ the twoe

#old tcek of tesching ond lerrning.



tecording to Yhitohgad (1955}, there is only tne subject
matber for edueation nnd that is 'Life' in ell ite ponifestip-
tiocne. Ye further feels ghet the reel wmesaing of educstion im
nothing iess than = total pad inberrsted apgroach 0 the 1life
of an inﬂiviéu&i for harmonious developmend of his whole
@@rgaéaiity in relsticn te the comtunity or socleby 4o which

he belungd.

Keeplng 1o view the asbove definition snd a comprenensive
megning ¢f education we are zt onte onfrouted Wwith the
nroblea of education For all. Yikh the actepbance of dende
cracy our soclety cannot efford to lesve o perticular sectlion
¢f its populetion behind in the fleld of edueation. it is
with this objective that the seciely hus provided iun its

gonst itubion the ideal of FHqualidy of opportunities.

)

he Fducation Coxmiseion (1964-86) 2ls0 obmerves, “"One

-

o
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of the important scclal objectives of educstion is o
equslige opportunity, eanbling the backwasrd or the unier-
privileged classen and individunls to uze educntion se 2

lever {or the icprovemant Of thelr conditions. Ivery society

et

bet velues social justice and i anxiocus 30 iumpeove the Lok
of the copndn man ang cultivere gll aveileble tolent, ouot
ensule progressive equslity of opporbunify 0 eld ﬁéﬁtiﬁﬂﬂ of
the pepulaticn. This is the only gueraantee for vhe bullding
up ¢f a2a cqualiterisn acclety in which exploitation ¢f the

‘weok' will be mininmised®.,



Cur constitotion alsoe prohibits diccrimination and
prozotes coelal welfare by teking csre of the educabiconal sod

eoonomic intorests of all.

Artlicle 15 of the Constitution of India, prohiblis
discriminetion egninst any oibtizen on gfounds only of religioa,

casbe, @ox, place of bdrth O aay of then.

sreicle 29 proclsime that no eitizen cpn be donlaed

adeipsion into sny educatiunel institution palntained by the

shrbe or recelving old out of the stebte funde.

Under srticle 38, as one ¢f the directive principles
of siate pollioy, the state lsreguired o prosote the welfars
of the people by securing and protecting se effectively na it
may 2 s0ciasl order im which juntlece - social, sconopic and

politicel shall iafors all the Institubions of artinoal life.

Article 4G luye ﬁcwnkan Jmportant dirseiive principle
¢f stnte polloy and provides tust the state shall promote
with speedsl csre the edusedlonal ond sconomip interests of
the weaker sections of the pedpley, and in partlouler oF the
scheduled omste and zchedunied trlibvey, and ghell probect Yhen

from soclsl injustice snd pll forme of explolitetions.
Added $u thio, thoe universsl declavation of Humen Alghte
adopted by the United Sationo Generpl Aspenbly op 10th

Degeuber, 1948, proclaiws not only the prianciple of none



dieerisinat icn bug elso the right 40 sducation, the purposes of

which sret-

(i) Everyone hae the right to education. Hdueation
shell de iree gt lesst in the elementary and the
fundansental stages. Ilementary education shall
be cumpulsory.

{11} Tducstion ghall be dirvected te the full develop-
neat ©of the haman perszoasl ity end to the
strengthenisg of Yegpect for human rights and
fundeveatol freedom2.

{(111) Porents have & pridr ripht to choose the kind of
education that ghell Be glven fto thelr children.

Yhat counts for the lndividusl ls not only the origin =
the cauee of disorimination = but perheps even nore, itg
effects; In the instrucents adopted by UNESQU, equel laportsnce
i3 given to these twe zopecte == Jdiscrinination gsnd Inequel ity

of onnorftunlty.

Phere is fhus heodly ony nscobeity te emphasise the need
gad fwporisnce of edacation for sll. ERiforts heve been mode
in this direction In cur country t00. But n few ocbservatlons
regarding the present popition of gorovlument in schools, washage

mid stagantion eb¢e wonld noy be oud of place.

Qur conztitublion provides for free and cumpulsory primery
educntion for children in the pge group of -1 yenrs. According

to officisl atatistics 66.10 nillion children in the oae
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group of o=~11 yeors, 10,5 millions la the sge group of 1114
vanrs ond 7.9 nillions in the sge group off d-17 yesrs were
errolled ia the yesr 1974~7%., Thus, in all some 59.24 millione
children were on scheol rolle cut of 154 millions iu the ape
group of &-17 yesre., HNumerleaily speaking, it wes certalinly

g grent schievenent es compered {0 some 26 qillions children

in seheol in 1951, The unfortunste fact however, remains

that there pre nilllonn of children without schooling.

Added to¢ them are the millions who drop out withoul
completing their full educstiocn. The rate of drop out varies
from stete Yo ghtote snd within the stabe, Lrom district to
gistrict end communlty £0 community. Xor instences the
incidence of drop oub is much higher spong the scheduled
castes gnd otnor hackwovd ca&é&niﬁia&; it is nigher in the
lower pge group with lsvgest in atanderd T (Jayerauman 1967 ).
Thue 60.00 per cent 0f the children esnrolled In closs I
drep cut mbefore complebling cipse ¥ end about 75.00 per cent
before coupleting cless VI. Yhe sbsggering proportions of
dron outs, on the one hand render the tosy of fulfilucat of
the constitutionnl objectiven rethor fmpossible and on the
othar, wake the sydben of oonool educstlon dysfunctlunel ead
contra=produetive.s It is gquite astural, therefore, that the
attenticn 0f educptioniate and reseprchers 1o drawn to the

prabien of wastage in education.

i

The densrived ¢lsos haes nob been representing lts

community in wvettera of governwont Jobs, exasinationz and
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chheor competitive isaues. HHany o times, it has heea found
thet even the rescrvatica meant for then for education gnd
ctheor j0bs has aok been fully abilised. Ihey have n0b been
able $0 clinh She lpdder of progress as well ao the othorg Q0.
This weuld umeon they nre lagping behind end hove nol bemn able
to cope with the challenges like the othersn. Thelr hendiceps
which act au hindrences in their sureuils need » thorowh

investisation.

Based on the observotiocus mede above, it cen be zeid thot
inapite of the conceried efforis in thig direction, there i3 a
section especially the scheduled csete and scheduled tribes
which hro maode but liittle progresa. There 1o sope anN0L BUGE=-
where, This section of the ooclety has 2ot been able t¢ derive
the full sdvegntage of 211 the fneilisien given to them. A
Wriel overview of the historlecl background of educsticnsl
gyabten In Indip would help to uﬁd&va&aﬁd the probleon sore

]

meaningfully.

fistorical Bookgreund

In a rigldly stratiflied esoclety like indis, the growth of
education in ite inltial phasep was limited 40 the upper costec.
Certeln relisicus panctions prevented the lower combes from
pttaining 1iteracy fer guilte g iong bimes A natber of gocial
reforn novenente dealing with the religicus revialism

professing to eradicate lnegualities did nos achieve zny



slgnificent results ag regerde the educstivnsl sdvonceseat of
the ascheduled costesn, scheduled tribes and vthor beoiwond
classes. During the period of the Faet lndie Scompany’s rule
sduoation was ooinly designed for the upper closses kKeeping in
vige the econonice involved. It wan thougkt thet the upper
clasges who recelved thelr educotion fa ingllich would educats
the lower clasmes 1ia the vernoculer lansuope. This led 0 the
cont inued dominance of the upper castes who were the first to
take up VGestera Fdugrtioa. The Elaya Perunael Coosittes on
(Uﬁ%auoﬁahizity, Zeononic ond Fducat lonal Developments of tho
goheduled Cevtes conzented, "We sericus sitempt weo mede by
the former princely slates und the writich Goveranent iu the

watter of welfore of the bockwerd connunibiss®,

In this way, the sducotioanl gyoten gonfirned nand held In
place, the differoncea in atotus which were hereditarily
dsterniced. In o country like Indle where society s ¢lopely
atvatified, trhe edunstlico of the socdially wnd eulburslly
deprived should heve been regoXded so o probleyw ncedlng
lomediste attention st the hands ¢f the educaticolsts and
adulninteators. Unfartunstely, thisz probleg won largely
neglected during the British rule aéﬁ heop aftrstted the atien-
tion of the pocliety only very recoably.

The moderd oyshen aé’&ﬁaeaﬁiea Introduced by the Lriblsh
adelnlistrators, wee £3irat stavted in stote coaplinls and mitwly

descenfed fivat 0 district hezdquerters ond finally 0 bip or



eanily sccessible towns and villoges. The educational instifve
tions which exiot in rural oreas are haxdly plenned €0 meed the
rurel seeds and se such are rarely in herzony with rural en-
vironoent ond rurel life ovgle. The modsrn sehovl in indig o=
prizary or secondary == wos firet evolved in towns ag z means
of educsting @ claes la s0glety and it was, therefole, Qige
tinctly urben in eharneter and blased towarde the needn and
capecitiss of o oum2ll minority of the people whogne loyslties
the rulers were interegted in nnnexing. Ubviously, this wodel
wng unduited to the needs of the sasses and $0 the coaditlions
of life ia rucsl arese. Yet whoa $he preusure o3 avwakening
public opiniocn deuwnnded %éa extension of education to rursl
sreng, the whan uohosl was Just trsnaferred Into the new
egonvironivent wiﬁheut‘amg atteopty Lo sgtudy the rursl conditions
or 0 godify the sehool eurriecuism and t@amhiﬂg mathods to sult

the rursl needs and ruval way of life.

The nrobles of edqucstion in 1uvel avene hey suffered in
the past for meveral Tesnoas, the chiel spmong whioh are
{1} tne fallure of university educstion departments or privete
bedies to organize and ﬁﬁé@fta*@ resenreh and experiments in
rural erveas, (31} the fmilure to ¢iffeventiste beiween urben
and rurael educetion ot any obage, (1ii) the wrong seeumptione
that the rarasl education ig eguel o the primsry and finslly
(iv} the failure to provide well plenncd training %0 rurel

teachers.
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o make up these existing deficiencies, the loherent
problexs faced by the Scheduled Vssie nnd Scheduled Trlbe
heve 50 be underskocd, bte bYegin with, Leber on, systanetlic
and deliberate efforts can be zmade te eboligh these Aifficule

ties that ceme in vhe way of thelr educetion.

Pegpite cur eystem of free mehools, poverty cen stilll be 2
srofound handlcep. Bur present day educatlon presupposes g
feg thingg « that every student g free to devote most of his
time 40 booka, thet every studeal has 06 Zhe cveamd §0 nesd
the eznenses of education and such obher things. Lut 1o the
guntext of 8 ¢hild of Seoheduled Conte/Boheduled Fribe, we find
that he was nelther =20 ouch tlme foX LOOKs nor heg he the
facilities roeguived, The result lg, more than nelf of the
students of the Scheduled Caste/Scnednled Pribe attendiac
achools hove o give up studies in the niddle. PMiese ave the
studente whobe esrly espeliences iﬂ¢tﬁe hone, Whose potivetion
for present school lesrning and whose goanls for the fubure are
auch 228 $0 hendlosg them in school work., Dhe roovs of their
problen in large oort con be iraced ¢ thelr experiences in
homee which 46 neot transmit the culbturel potterns necessary for
the typen of learning oharactieristics of the sohiogls snd the
larger goglisty. A inrge proportion. of these children cuss fven
homeg ia which fhe einlits heve 2 windonl level of giucation.
Many of ther ccme {rom homeas Where poverty, lerge faumily cise,
broken homes, discriminstione sud elaw conditions further

cosplicabe the plocture.
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In & socieby In which there aPe great differences in
wenlth, learning 2nd concern for edaeation, free schooling con
never compensete for the trevendous variations in epporfunitien
represented by home backgrouad. thet fs requived now Day not ke
egual ity of accees to ednostion, bub o oysbtew of compenmatory
educabion, which ¢an prevent Or overcsse envlier difficulvien

in the developnment of each individusi.

The education departoomb, in order t0 produce the waxinunm
ounber of literntes in shortest perivd of tiwe, isoleked it
frem life, vede litersey a process of meatal 4rilling,
mechonlesl, dry and superficisl end hente 1t e emelly loot.
The result 19 thot the poor is aeither able $0 ipprove his
projuctive capacity and participate in the ccononic growth of

the scciety nor con he reseve ignodance and 1lliteracy.

Thus there is no coordianstion between the deparioenta to
moke e perasn literste zi well ze help nim in hie seconcsic
growth, 7o bresk thls eycle of illiterscy and poverty a ce-
erdingted gnd inte srated effort is negesgary. In order o
banish poverty, illiterecy nmust be destroyed and in ovrdey 90
destroy 11literncy poverty nust be banished. I1If one reoalns

obher will also Tezmaine.

Yence the queption erises - what type of sduczticn
should be imporied to theme uU/57 students? i1l the neture
end cothod of educstion they need be olciler £9 o different

from that given to the advenced soglel groups? Hat before we



toke uy thie gquestiion let us Coagider whether the scheduled
cestes and scheduled tribes in Indin, ®ho ave bockwerd in ceny
respecta, have Peally any inoste limitatione. Are they

infevier to the cthers in intelligence and other mental traits,
which ere imseriant fnctors in detersiaing the nature of
adutntion that they should recalve? Do they plusess any

spnecinl interest or the sthitudes which may help or hinfder thelr
gducat ional pursuit? Shese consldersticus sre important lo the
pance that they will asgist in formulsting a progremume of
eduestion connengurste with thelir goonomic and szogial needs.

It lg in this context thnt the pregent study has heea undertaken,

Ihe Seheduled Usobes sad the soheduled Trives

e

In overy soclety sope degree of diffawrentistion opexcien
te divide the population inlo categavrien af@;&ena%l}fun: ong /ﬁﬁﬁ“‘
and values, The soeloiogiste term this na sbratificstion,
Stretificatiun denvten o hiersrchy of lneguslity - a3 gystewn in
which the popuietion in assigned differentistoed stnbuses of
gupericrity or pubordination. Jtretificstiesn in esch goclety
varies ia teiwms 0f ito dominent vnlues supporting this ine
equclity ond the rigidity attached. For imsiance tHace! han
been the bosis of stretificcilon in sowme of the western
sueictien, while we have 'Weste' ig Indlism. Phough oaste

division was baped on cccapstion in the initinl etsne, it has



194 40 obther indices of stretification aw well like poverty,

is0lnt ion, Jdoeprivation ebe.

4 Nrief Hisbery of Oastos

triefd history of ceabe will ot be ot ©f place hereg.
It wiil hels us io uandersbeading the problen in o wesningful
woye 70 trooe back the history of Iadlen vociety = ¢he
socioty woe divided into four Tvornad' e ihe Sraboin - The

val shyao ]
HKehasrlyes « The ﬁyﬁééé aa&’tﬁe Shudraes. This divigion was

a

zainly bneed ¢n ocgcupotions. The Brahming reproesented the
Intellectual mid opiritusl isterests of the sogiety, Sizilavly
the norgsl dutlesn of the Kshotriyae were sdrinletrstion and
war. JAgrpicultuve was the ohlef pursuall of Vailsysp. They
were glso opppored 6 look afrer the 'trade'. The Lhudres
rezeived training in agrieal;ufe, pasture, cottle Tearing and
arte an orafto. The cducation - trafning - wae aogessarily
detevained to » lavge axtent by the pevticulnr cocupaticas
znd funotions aﬁd,gne& to it in the society, and therefore,
the srivilege of galaing knowledge womp the wonopoly of the
Beoheing. Yel there wos uo dilffecentiatlion between the
¢antes pad they were treated egually iadlipen nsgble o8 mecber
of the coelal Organism, like the liaobs of the body. But
grzduslly the differences sboried ecreeping in apong the
coaotes, Siuce Zrahuioe &évescueaa to educrtion, they clalmed
pupericrily over tho othor cestes sspecially the *Hudrae!

Who were completely deprived of educetlod, This deprivation
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zade thembackeard culbturally and accially which is cont inued

ti11 now,.

The educotion of the LC/572 was neglecied for g pretty
long btioe even duxing the British era sinte their maln ain
was to educste the clesses gnd not the unsoes. Wibh the
deWn of independence the country entered inty a new era,
where the olx wos o treat overyine equally. Therefore, the
group which wes deprived of educstion since time lomenorial
hne been schednled $0 be g caste regquiving more avtention and
fecilitlass ?9 make up the 1osp. It is in this coansgtion

thot the seheduled caste 1s included 1z the preseat study.

ipart from the soheduled castes, there i3 pnother
grauy'- saction -« 0f soglety - the scheduled tIiben - which
alao needg lmmedisie attentien ns for as educantion 1o
concerned, These ave the p@c?lé - & territorial conmuanity
the bulk of whom 1ive in relative igolation of hills and
foresta. Thelr partisl lieclation has kept them apert frow
the oadn otreen of ooclety ond culsure. Thedr socess to
gducation 1s nindered by lack of facilities and the norns
and values oheecved which 1o peoulist $o them. Juch is
spoken of thelr educotlion ©f lote zud qoncerted effoite are
velag wade in that dizeobion. Yeb, the reosults have not heen
very sehlofoctory. The coupes underlying this lag in their
eduantion heeﬁé z thorough inweptigation. ¥Henoce they have

been included ian the ctudy.



Tvery state goveranuent retogniges g nuuber of caetes ap
belonging $o scheduled coote and scheduled trives only. The
menbers born in any of these approved castes lo entlitled to
have cé%ﬁ&in privilegaes. Jor the precent study we have

considered ocaly the approved 50 and 57 castes in (uimrat.

The Pduesticnel Froblema of the Stheduled

Cogte pnd Scheduled Tribes

fhe educeticnal problers of $his "sectlon' of socliety
have been reviewed here frow two sugles (1) The provlene in

generp) and (i1) Zeucotional probloms.

The probleng is general depl with the difficulties foved
by boeth the groupss the Schaduled cwate snd the scheduled

tribes.

The educotionnl nrovlieas are exatined ia the lisht of
di2feront gtudiez conduched in this sren. The details of

thelr problaue ere discussed in the followling paresrephs.

Erobiems in General:

The socic=politlical goal of the entire world in the
gecond hol? of the twentieth century ie to oreate pn ejuelie
torisn socdesy in the near fubure. In asddition t¢ the
variocus gocisl snd econople monsures token in thio dircetion,

egunlisetion ef cducational opportunities {or all the scotions
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of the soclety - the zéch and the poor, the urban and the yurel,
the poeiplly olventaged and the socislly dlesdvantaged has

been envisaged 28 one of the najor instruments f0r the upward
gsoveial wobility of the disedventeged. Bub the probvlens and
ohetscles o cresting the conditions for equallty of esducstional
epportuaity are sbtupendous, for the edacation of cestauin 5y
gectinz of oocliety l.c¢. the SG/37 of the sacie‘ayl vould remain
a0 OVETe The very subtle psychologicel, swial snd cultural
proviecs uf thelrs will stond in the way of their integration

$0 the roin obream through educntlonal processssn,

The cruges which are resgponsible for cresting the
ponfiicting situntion for she ohildren of the 50/49 can be
exanioed under the following hesdas

{1) Untouchebility and the lower position given to

the people helongings $6¢ the schedulsd castes in

the ¢aute nierarchy resuliing in thelr social
and poyeholegliesl dleabilities,

(2) Isclebion ¢f %he peoyle belonging t0 Lhe
screduled $ribes vosulting In a wide gap batween
the tribal people ond other sectlone of the
population.

(3) Extreme poverty fpced by thdse peosle Fesulting
in & contlinucis otruggle for meTe existance.

Ohe above wentioned cnuses ave typicel of cach catsgory

of the scheduled castes puad schedunled tribes. levertheleas,



there ore wvany Sther problems coummen to sll such as, lnsdequate
housing overerawding, highly lnsanitory conditiong, uneuploye
ment or 109 paid jobs, disensesn, frusgrations, lasecurity, low
aspiretions, vejectivn and the like. Beslides supertitions of
variouns bypes, position of wonmen, taboos en fas&,~é@fec21va
economy and noreow philogophy of 1ide would be the hindronce

in their educaticn.

Lhunter Schene

In order £o ancwer these queghlions the fellewing is

the chanter schene.

Y

Py

zpter 11 denl witr the review of relested 1itersture

neticurl oo well as intorsmticanl.

Chapter I1I of the sbtudy presents she statesent of
problew, Ito objectivesm, the sethuldtiogy adopted, the saupls,

the toois and technigues uged for the snelysis of the dote.

Uhapter AV propseass the anslycds of the edacetional

orvironsent of $he 50/57 atudents.

Chapter V deals with ﬁhe analymiz and interpretation of
the difference between the a0sicweponomic bockground of the
53/07 gbudents on the one hand and the asplrotiony, the
feeling of dlffidence, rojection, self convepsion and thelr

pergestion 0f the sehodl and The feacher.

Chaptor VI pregents the suunmary, concigsiocns and

suggest iong for further researan.



