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Ohept er I

Broods. District is in the Eastern part of Gujarat it ate, 

lying between the two bsJgt rivers of Gujarat nasely the foahi 

and the Sersiads* ®ith the S'ebi on the Korth-*^ eat and the 

Nercsdo on the South. The District Boundaries touch the 

bounder is a of the otefce of liabaraahfcrn on the Gouth-Eaefc and 

the bouadariee of the state of JSndhye Pradesh on the liorth- 

Bast. She district is thus a aeetiag point of three regional 

cultures — the Gujarati, Marathi and the tribal K.J/. 'She 

influence of these three cultures eaa coolly be scan in the 

life pstterne of the people of thin district. The influence 

cf the tribal cultures of Jasshar&shtra end Liauhya brndesh on 

the eastern telufcae of the district, which ales happen to be 

tribal area can be easily seen in their language, dresc 

•pattern and the cycle of life.

Yet the district ie one of the prcsrialns industrial 

diotric-i© o £ the Gujarat State. 'with its 'rich, mineral 

deposite and the alluvial soil, it lias the potential of rich 

sad prosperous unit in the at©te♦

c-
The District has several hlot oriel, pieces aa-i Bobnoi 

the oldest of these bus been Known for it*a edisiniotrative
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Importance during the Belenki dynasty of Ga^arst* Similarly 

places like Dantesftwor, Savll sod Karvsn *—* acw known 00 

keycvarohan —* have attracted the attention of the 

Arch eaclog 1st s of India and as each the district hm an 

important place in the arcbeaological Jaap of India*

The land;

The Eastern port of the district is scantaineoSa and 

spareely populated hut the rest of the land is plain and 

fertile, there are several river© like the Jasbun* Burls, 

Dho&her, Orsang, Heron, Deo and tier;]on to name the fear, with 

water ell the year round. And thus have the potential of 

providing, sufficient water to irrigate its 553100 heotor&sof 

agricultural land. Also, there are several natural and 

artificial lakes providing! drinkingwater os well ss water for 

irrigation. The lake at hadhavansprovides water for irriga

tion while the Ajw© and Praturn lakes provide water for 

drinking and irrigation both.

The district has an areas f 1 ?88 sq.fern*, out of which 

?66.59 sq.km. is a forest area. The forest area is rich with 

not only the ferect products hut also with rich cad mre 

minerals like Dolomite, rbelsper, Phlorito end Graphite ate. 

and is thus an economic asset for the district*

ftoe district has a hot and dry climate having on annual 

rainfall of 900*5 sum* Before 1SC>3» no part of the district
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has ever experienced Sssaiae conditions. But during the period 

1963-1970 sosie pert© of the district have experienced f&aint 

condition for more then oace. The fealne conditions during 

1965-69 were the worst affect lag £82 of the 1865 villages*

Mainistration:

fhe district is divided into twelve administrative units, 

fl even units having the full fledged status of Taluko. while one 

unit - 'filakwada - having the status of & llabsl.

There are 1865 village© and 12 up ban places, These urban 

places ere well spread out over a wide area of the dinerlot and 

as such the urban Influence cart be easily seen while travelling 

through the district.

She Peonies

The district has a population of 1980065* of which 30*46 

per cent live in urban areas while 85*54 per cent living in 

rural &r©s8* A large severity of them belongs to live language 

groups nssiely Oujarati» Marathi, Srdu, Hindi and Oiadhi.

Of the total population of the district * 37 *58 per cent 

is engaged in* agricultural labour, cattle keeping* siafng> 

hondicreft and construction. All these people are not engaged
s

throughout the whole year and as such e substantial population 

of the district is under-employed* This fact become® core 

important when we it ok to it© Industrie! growth potential©*
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a early 30.00 per cent of the population belongs to the 

Scheduled Caste and Scheduled Tribe (SC/ST). If w© try to 

link this fact with the fact of under-employment $ we can 

simply come to one conclusion that this is the group which is 

under-employed end thus economically most insecure*

The easy availability of means of transport can. lessen 

this economic insecurity of-the people to eosse extent# whereby 

people can seek sore secure 3obe sosewhere else, maintaining 

their trad itionalj£ties with their family and aim and contri

buting to the familial common pool. But only 365 of 1677 

communities surd and urban have the state transport facility 

available all the year round. While 848 i*@. mere than 50.00 

par cent of these communities have yet to see e has* 3;hie 

means that the Hnaecuree* of these 50*00 per cent villages 

hove either* to cut oft all their traditional relation® with the 

kin and the comcunity or accept the insecure situation ao &od 

given. In the case of a large majority, the second alternative 

1® a reality.

These economic woes of * insecurity4 are in a way related to 

literacy of the people. The literacy percentage of the 

district was 40.67 per cent according to 1571 census, which is 

higher than the state percentage (35«79f-). This is mainly due 

to the higher percentage of literacy in the urban cress which 

is 61.58. If we exclude the urban arena sad consider only the 

rural areas of the district the percentage is only 31.51. She
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literacy percentage among the wo®m Of the district lias not 

shown any significant increase.' Seemly 80*00 per cent of the 

woseafolk in the rural areas ere still illiterate.

•The feet of illiteracy in the district becomes {?;ore 

glaring when we consider the history of education of the 

district. A os: part of the Bared© District which was under 

the princely state of the Gsecwads of Bar©da till 1949, was 

the first district to have adopted free end compulsory primary
I

education. She then rulers have opened sc hods-in the remote 

areas of the district and provided educational facilities*

'Oh® rulers ale© paid generous grants to edaeattonal institu

tion o even before the British rulers accepted the responsi

bility in educating the people•

The importance of literacy need not he emphasised in a 

democratic society, tilth the accept sac® of democracy as a 

way of life, Indian society hao hern trying it® best to sake 

each and every ©ember of the society to participate is its 

goal directed activities. To have this wider participation 

the society has also provided for the ideal of equality of 

opportunities whereby each and every aseber of the society 

has equal opportunity to acquire ©still© mad prove hi® worth 

and thereby acquire the highest statu© in the society, 

laspite of the efforts Bade by the society- in this direction,

© few sections of the society have not been-©bio to derive 

full advantage of the educational facilities given to th£a*
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It la the focus of the present (study to investigate the 

causes underlying this or ©hies, fh® title of the problea 

there£ox*e, reads as "I’he Edueai ional Problem* of the Scheduled 

Cefttes m& Scheduled bribes of Beroda Metrlct”. It tries to 

find out these .problems in the light of several factors like 

the sociological, psychological, ecoaosic and pedagogical 

which ©ay influence the educational prcbl&as of these sections.

The details of the study the significance of the study, 

the scheduled esste and scheduled tribes, the problems of 

education of the scheduled east© end scheduled tribes, the 

rationale behind the study* the statement of the problem, 

definition of the 'key terse delimitations, asBuaptiono and 

objectives of the study end the scheme of chapters are given 

in the fellowing paragraph©.

?he Significance o ,f the St ad?;

Education is as old m the huson race. Some confine it 

to the induction of the ©attaring individual into the life and 

culture q f the grojapi others would restrict the concept etill 

further to the conscious and purposeful control of learning 

by the more experienced esessbere of society; sad still ethers 

reflecting the popular mini v&uld licit education to the 

work of certain special agencies such as the teacher mid the 

school, which presumably arc devoted exclusively to the two

fold test: of teaching and learning
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.according to Vhiieh&ad (1955), there is only one subject 

tanner for education and that is ‘life’ la all its ©anifesta- 

tiona. !!e farther feeln that the real ©catting ©1 education is 

nothing less than a total a ad intecrated approach to the life 

of an individual for harmonious levelopisenft of his whole 

personality in relation to the cc&gunity or society to which 

he belongs.

keeping in view the above definition and a comprehensive 

meaning of education we are at once confronted with the 

problem of education far ell. With the acceptance of dean-* 

eraey our society cannot afford to leave o particular section 

cf its population behind in the field of education. It is 

with this objective that the society has provided la its 

constitution the ideal of Equality of opportunities.

?he Education Gestaissioa (1964-66) also observe®, MOne 

of the important social objectives of education is to 

equalise opportunity, enabling the backward or the under

privileged classes end Individuals,to use education se a 

lever for the hzprmemmt of their conditions* Every society 

that values social Justice and is anxious to improve the lot 

of the coss.cn ©an and, cultivate all available talent, oust 

ensure progressive equality of opportunity to all sectIona of 

the population. 2bis is the only guarantee for 'she building 

up of an equal it aricm society in which exploitat ion of the 

‘weak* will be Dini©l®edw*



Cur coastAto.tlo.ft also prohibits diocrlraination and 

promotes social welfare by taking cere of the educational m& 

economic interests of all.

Article 15 of the ConstAtution of India# prohibits 

discrimination against any citizen on ground® only of religion# 

canto# sex, place of birth or any of them*

Article 2$ proclaims that no citizen can be denied 

admission into any educational institution maintained by tfje 

state or receiving aid out of the state funds.

Under Article 58* as one of the directive principles 

of state policy, the state i s required to promote the welfare 

of the people by scour lag and protecting ae effectively m it 
©ay a social order in which juatiee - social# economic1 end 

political shall inform oil the rust it ut ions of national life.

Article 46 lays down an import a at directive principle 

of state policy and provides that the state shall promote 

with special care the educational and economic interests of 

the weaker sections of the people, and in particular of the 

scheduled caste and scheduled tribes, sad shall protect them 

from see is 1 injustice and ell forme of exploit at ions.

Added to this, the uaiver sal declaration of Human JUgfeta 

adopted by the United Sationo General Assembly os 10th 

December# 1948, proclaims ml only the principle of non-
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diceri&iantion but also the right- to education, the purposes of 

which artji-

( i) Everyone has the right to education* Education 
shell be free at' least in the elementary and the 
fundaaeatsl stages. Elementary education ©hall 
he compulsory.

(ii> Sdttcatloh shall he directed to the full develop
ment of the human personality and to the 
.strengthening of respect for human rights and 
fundeuentel freedoms.

(ill) Parents have e ?rlor right to choose the kind of 
education that ©hall he given to their children.

fehst counts for the individual is not only the origin —» 

the cause of discrimination — hut perhaps even more, it a 

effects. In the instrument & adopted fey feBE$00, equal importance 

ia given to these two aspects —» discrimination end inequality 

of opportunity.

fhere is thus hardly any necessity to emphasise the need 

end importance of education for all* Efforts have been made 

in this direction in our country too. But o few observations 

regarding the present position of enrolment in schools, wastage 

»nd stagnation etc* would not be out of place.

Our constitution provides for free and compulsory primary 

education for children in the p.ge group of 6-14 years. According 

to official statistics 66.10 million, children in the age
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group of 6-11 yesrs, 16*5 ©Allien® ia the age group of 11-14 

years sad 7*S saillloaa In the age group of/4-1? years were 

enrolled ia. the year 1974-7$* !%u®» ia all some 89.24 millions 
children were on school rolls out of 154 laillleas in the age 

group of 6-17 years. Sumericslly speaking* it was certainly 

a great achievement as oosjpgred to some 26 esillicais children 

in school in 1951. 2he unfortunate fact however, remains 

that there are mill loan of children without schooling.

Added to the® are the ©illions who drop out without 

completing their full education, fhe rate of drop out varies 

.from state to state and within the state* fro© district to 

district end community to community, .ser instance the 

incidence of drop out is much higher among the scheduled 

castes and other backward communities; it is higher ia the 

lower of® group with largest in standard 1 (daysrassaa 1967). 

Sbus 60.GO per cent of the children enrolled ia ©loss I 

drop out ahefere completing class ¥ and about 75.00 per cent 

before completing ©less 71, She staggering proportions of 
drop outs* on the one hand render the task of fulfilment of 

the constitutional objectives rather impossible and on the 

other* ©site the system of school education dysfunctional end 

contra-productive. It is quite natural, therefore* that the 

attention of educationists and researchers ia drawn to the 

problem of wastage in education.
t

The deprived class has not been representing it® 

community in matters of government jobs, examinations and
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other eospetitive isatiee. tisay a ttees* it has been found 

thet even the reservation aesat for them for education sad

other 30533 has act been fully utilised# iliey have not been 

able to cl lab the ladder of progress ns well as the others do. 

'Silo would mesa they ore lagging behind and have not been sole 

to cope with the challenges like the others. Shell' handicaps 

which net as hindrances in their pur cult need a thorough 

investigation.

Based on the observations made above* it eea b® said that 

inaplfce of the concerted efforts in this direction* there 1© a 

section especially the scheduled,’©sete and scheduled tribes 

which has mcale but little a regress. Tnere i© ©case sang oome- 

where, this sect ion of the society hm not been able to derive 

the full advantage of all the facilities given to them. A 

brief overview of the historical background of educational 

system in Indio would help to understand the problem, sore 

meaningfully.

[list or leal

In a rigidly stratified society like India, the growth of 

education in its initial phases wa© limited to she upper costas. 

Certain religious sanctions prevented the lower castes from 

attaining literacy for quite ® leas time. A number of social 

reform ©os?extento dealing with the religious revivalism 

professing to eradicate inequalities did not achieve any
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significant results as regards tbs edu cot ions'! advancement of 

the scheduled coatea, scheduled tribes and other backward 

classes* During the period of the East India kospany’is rule 

eduoation. was mainly dcoigned for the upper classes keeping in 

view the economics involved* 1% was thought that the upper 

classes who received their education in English. would educate 

the lower Glasses in the vernacullanguage* fhls led to the 

continued dominance of the upper castes who were the first to 

take up Western Education* the 13. ay a Perusal Committee on
i

tint ouohabil ity , Xeonoaic and Fducat ional Develop sente of tho 
Scheduled deotec*comment*ed, "So serious attempt w&© saodc by 

the former princely states and the British Government la the 

flatter of welfare of the backward communities”.

In this way, the educational system confiroed and held in 

pines, the differences in status which were hereditarily t 

doterriiiaed. In a country like Indie where society is closely 

stratified, the education of the socially and culturally 

deprived should have been regarded no a problem needing 

immediate attention at the hands of the educationists and 

adsiaistraters, Dafortuastely, this problem was largely 

neglecte-d during the British rule &m brn attracted the atten

tion of the society only very recently.

The modern system of education introduced by the British 

administrators, wm first started in state capital© and slowly 

descend ad first to district beadQuartora and finally to big or
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easily accessible towns arid villages, fhe educational lastitu** 

tions which exist in rural or can as® hardly planned to meet the 

rural needs and n@ aaeh ere rarely la har&ony with rural en

vironment -and rural Hie cycle* i'h® modern school in India «*» 

primary or secondary —* first evolved in towns as & mmn&

of educating a class in society and it wee, therefore, die- 

tinefcly urban in character and biased towards the needs and 

capacities of n stssll alacrity o£ the people whose loyalties 

the rulers were inter eat ed in annexing • Obviously, this model 

wee unsuited to the needs of the oasseo and to the conditions 

of life ia rural areas. let when the pressure of aweutening 

public- opinion demanded the extension of education to rural 

areas, the urban school was ^u«t transferred into the nm 

environment without any at Scant to study the rural conditions 

or to codify the school curriculum end teaching methods to suit 

the rural needs and rural way of life.

i'he problem of education in rural ar«o© fees Buffered ia 

the past for several reasons, the chief among which arc 
CD the failure of university education department a or private 

bodies to organise and undertake research- sad experiments ia 

rural areas, (ii) the failure to differentiate between urban 

and rural education at any at age, (ill j the wrong aeeutept ion® 

that the rural education is equal to the primary sad £ lazily 
(iv) the failure to provide well planned training to rural 

teachers.
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do make up these existing deficiencies, the inherent 

problem® faced 1>y the ochadulad. Ossfce sad Scfc eduled Bribe 

hove to be understood* to begin with. Let or on, systematic 

and deliberate efforts can be Ecde to abolish these difficul

ties that case in the way of their education,

Bespite our cystea of free schools, poverty © an still be s. 

profound handicap. Cur present day education presupposes e 

few things - that every student is .free to devote aoat of hi© 

tits© to hooks, that every student has got the tsenm to meet 

the expenses of education and such other things* But la the 

context of a child of Scheduled £%st ©/Scheduled. 'Bribe, we find 

that he had neither so each time for books nor has he the 

facilities respired. She result is, sore than half of the 

students cl the Scheduled Caete/aehedaled Bribe attending 

schools have to give up studies in the middle * iv«es® are the 

students whose early experience® in the hose, whose motivation 

for present school learning: rmd whore goals lor the future are 

such ©s to handicap them in school work. Bhe roots of their 

problem la large pert con be traced to their experiences ia 

homes which do not transmit the cultural patterns necessary for 

the types of learning obarsot eristics of the school a sad the 

larger society. A large proportion.of these children ©o;a© frea 

homes la which the adult© have a minimal level of education. 

Many of the® ©cme from hose® where poverty, large family nice, 

broken bosses, discrimination® and slum conditions .further 

eetspllcafco the picture.
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In a society in which there ©re groat differences is 

wealth, learning and concern for education, free schooling can 
never compensate for the tremendous variations in opportunities 

represented by horse baefegrou&d. Shat ie required am cmy not he 

equality of access to education, hut s system of compensatory 

education, which can prevent or cverccsjp earlier difficulties 

in the development of each individual,

2fee education department, la order to produce the maximum 
number of literates in shortest period of time, isolated it 

from life, made literacy a process of mental drilling, 

sechenlosl, dry and superficial and hence it ie easily lost ♦

1?he result is that the peer is neither able to improve hie 

productive capacity and participate In the ccoaoofe growth of 

the society aor con He remove Ignorance md illiteracy.

Shus there is no coordination between the departments to 

aaice a person literate as well os help him in hie economic 
growth* To break this cycle of illiteracy and poverty a co

ordinated and integrated effort is necessary, la order to 

banish poverty, illiteracy must be destroyed and in order to 

destroy Illiteracy poverty must be banished. If one remains 

other will also remain.

Hence the question arises - what type of education 
should be imparted to these bC/Sf students? will the nature 

end method of education they need be aiailer to or different 

from that given to- the advanced social groups? But before we
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take up this question, let us consider whether the scheduled 

castes and scheduled tribes in India, «ho are backward in sauy 

respects, have really any innate limitations* Are they 

inferior to the ethers in intelligence sad other mental traits, 

which ere important factors in determining the nature of 

education that they should receive? Bo they possess- any 

special interest or the attitudes which may help or hinder their 

educational pursuit? rises® considerations are imp or tent ia the 

sense that they will assist In formulating a programme of 

education commensurate with their economic and social needs.

It is in this contest thee the present study has been undertaken.

I'he Scheduled Snstea end the lohedaled, bribes

In every society seme degree of differentiation operates 
to divide the population into categories of(wn&Qazl)functions 

end values• The sociologists term this ps stratification. 

Stratification, denotes s hierarchy of inequality - a system In 

which the population ia assigned differentiated statuses of 

superiority or subordination. Stratification in ©©oh society 

varies ia terms of It© dominant values supportlag this in

equality end the rigidity attached* For Instonce ♦hace' has 

teen the he sis of strut if lost ion ia some of tbe «est em 

societies, while we have *4gate* ia India* though caste 

division was based on occupation in the initial ofeeg®, it has



led to ether indices of stratification, m w©H like poverty. 

Isolation, deprivation etc.

A Brief Hist cry of vsa

A brief history of oeate will not he out of place here.
It will help us in understanding tfee problem in a meaningful 

soy# “Do trace back the history of Indian society «■» the 

society wan divided into four ’varaaa* *•» • The Brahsin - The
vbu‘skM<ui •

Kshatriynb - The and the Stradrae, This division was

sslnly booed on occupation©, The Brahmin© represented the 

Intellectual and opixituel interests of tho society, Similarly 

the normal duties of the ICshatriyac were ausiniatretion and 

war. Agriculture was the chief pursuit of Vaisyefl, They 

were ©lao supposed to look after the ’trade*. The Bhudres

received training in agriculture, pasture, cattle rearing and 

arts an ernfto. ’The education - training *► mm neoeassrily 

dotermines to r large extent by the particular occupations

and functions assigned to it in the society, mil therefore, 

the privilege of gaining knowledge was the monopoly of the

Brahmins. let there was no differ eat 1st ion between the 

castes end they were treated equally indispensable si ©caber 

of the coeial organicra, like the limb© of the body. But 

gradually the differences started creeping in aseag the 

cast as* binee Brahusia® have access to education, they claimed

superiority over the other ccctee especially the ♦•Budrae*

who were completely deprived of education, This deprivation
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©ad® tfce&backwsrd culturally and socially which ie cominued 

till sow*

■rhc education of the bC/s'f was neglected for s pretty 

long time eves during the British era else© their main aim 

was to educate the classes and not the saasoe©. With the 

daws of independence the country entered into a am era, 

where the a is ©as to treat everyone equally* Therefore, the 

group which wee deprived of education since tine IssesoriaX 

has been, scheduled to be a caste requiring sore attention and 

facilities to sake up the leas* it la in this connection 

that the scheduled caste is included la the preseat study*

Apart from the scheduled castes, there it another 

group - section - of society * the scheduled tribe© - which 

also needs isnefiiate attention as far as education is 
concerned. -These are the people «* a territorial eonmunity 

the bulk ot whom live la relative isolation of hills and 

forests* Their partial isolation has kept the® apart free 
the ©sin btreecs of society and culture. Their access to 

education is hindered by-lack of facilities and the norm 

and values observed which is peculiar to them* Much is 

spoken of their education of late and concerted efforte are 

being made in that direction, let# the results have not been 

very ©etiofeetory. The cause© underlying this lag in their 
education needs a thorough investigation. Bence they have 

been Included Aa the study*
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Ever# stcite goverluseafc recognises a nuafeer of castes as 

feeloriging to echeduled coste and scheduled trifees only • 2he 
oesfe€?rs feorn in any of these approved eastos As entitled to 

have certain privileges* tor the present study wo have 

considered only the approved SO and S$ caste® An Gujarat*

gha Educat looel problems of the Scheduled 

Paste and Scheduled fribee

the educational problems of this "section’ of society 
have been reviewed here fro© two angles (i) She problem® la 

general and (ii) Educational problem*

fhe problems in general deal with the difficulties faced 

fey both the groups* the Scheduled e&afce end the scheduled 

tribes a

She educational problems are exasinad in the light of 

different studies conducted in this area. She details of 

their problems are discussed in the following paragraphs*

crohlegis in Generals

5*be soeio»politicel goal of the entire world in the 

second half of the twentieth century is to create &n equali- 

torim society in the near future* In addition to the 
various social end economic measures taft&n in this direction, 
equalisation of educational opportunities for all the sections
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of the society * the rich sad the poor, the urban and the rural, 

the socially advent aged and the socially disadvantaged has 

been envisaged :>e one of the aa,jor instruments for the upward 

social mobility of the disedveataged. Butt the problems and 

obstacles la cresting the conditions for equality of educational 
opportunity ©re stupendous, for the education of ce.tftaf'n ' '? 

sections of society i.e. the SO/Sf of the society^ weald resain 

so ever-. ?h« very subtle psychologicel, social and cultural 

problems of theirs ft ill stand is the way of their integration 

to the mSM stream through educational processes.

I'hc causes which are responsible for cresting the 

conflicting situation for the children of the BQ/3T a an be 

examined under the following heads?

(1) lintouehabilit y and the lower position given to 
the people belonging to the scheduled caste© in 
the caste hierarchy result log in their social 
and psychological disabilities.

(2) Isolation cf the people belonging to the 
scheduled tribes resulting in a wide gap between, 
the tribal people and other sections of the 
population.

(3) Extreme poverty faced by these people result log 
in a continuous* struggle for saere exist once*

She above mentioned causes are typical of each category 

of the scheduled castes and scheduled tribes, iievertheleac,
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there ere nany other problems ccssson to ell,, aucb ao» inadequate 

housingovercrowding* highly Insanitary conditione# uneiaploy- 

seat or low paid job®, diseases* frustrations* insecurity, low 

aspirations* rejection and the like* Beside© supers it lefts of 

various types* position of worsen* taboos cti food* defective 

economy and narrow philosophy of life weald be the hindrance 

In their education*

In order to ©newer these questions the following is 

the chapter echess®•

Chapter XI deal with the review of related literature 

net 5 can! so well as interactional*

Chapter III of the study presents she statement of 

problem* its objectives, the aethoflology adopted* the oaqpls, 

the tools end technique© used for the analysis of the data*

vh&gier IV presento the analytes of the educational 

eavironsent of the &Q/DT students*

Chapter v deals? with the analysis and interpretation of 
the difference between the socio-econorsic background of the 
SO/S? studente on the one hand nod the aspirations* the 

feeling of diffidence, rejection, Belt conception tmd their 

perception of the school ami the teacher*

Chapter ?I presents the susaary, conclusions and

suggestions for further research*


