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Chapter II

the nmi& op rsmed aiusixs

BflttORtlon of the.SC/S:Pi

The probXeas faced by the 30/Sf of the society do not 

rigidly belong to the dossin of edueatioa, bat have their 

bases Is different factors like eoeio-eecnosiic, psychological 

and pedagogical* To achieve clarity cad oosjarehoaoiveae®© 

the revi^ of studio© has been classified and presented 

under the above disieasions*

Coelomeoaoiiio Aoaagfcsi

Koppikar (1956) in hi© report of the ”,2duoetion of 

Mivosis in Than© District*^ enlists a number -of difficult lee 

of parents ia ©ending their children to schools*

(1) They require their older children and especially 
girl© t© look after the younger ones in the

. creche when they ©re out to worst.

(2) They desire fcbas their children should aupple- 
eseat the family Income by doing domestic work, 
erasing the oo.ttlo etc*

(5) They need their help daring tbs field operations, 
transplentetioa and harvest log or in, the 4angle 
da the dry season for gather lag dry Xeaveo and 
fuel, and
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(4 5 fliey believe that their efcildren need training in 
cancel work* 'while they desire that their child
ren should go to school, they also wish they should 
learn the family oceupot loa a ad ho trained for the 
hard life while they si’® young*

Similar find logs have been reported by $aogupta (1963)# 

Saehchidangnda (1967)* Kaul (1967), Ambusht (1976), Brivastova 

(1971). Srivasbeva end Others (1971®, 1971b, 1971c) and Asad 

(1976).

la bio study of Tribal i'ducstloo and Sant ©Is, Basgupte 

(1965) found that the most iacongoaial horn enviorarasnt 

effected the education of the Smitals* Children's absence 

free the school m& because they ber© to spend long hours on 

doaostie or outdoor ^orh tbcfc brought some ueoaocic relief to 

the family. Bocftosjie oeaees, than say others, were found to 

he cooing in their way of education.*

In the opinion of Seehctal&aada (196?) the chief reasons for 

the failure of tribal students area © poor socio-economic 

environment, a weak foundation, and the inability to afford 

the necessities of education*

According to Kaul (1967), the difficulties finest by the 

tribals in education of their children ares (i) 'due to their 

extreme poverty, It its not possible for the tribal children 

to attend educational institutions; (ii) the tribal children 

help their parents in their earnln&n, and, therefore when



they are sent to schools their e&taadaaee in the school 

affects the earning power of the family, end (ill) stipends 

given t© these children living in hostel© are net sufficient 

to meet the cost of hoarding* lodging, hooks etc* Srfvaeteva 

and Others (1$71«) else 2sgpsa§i& report e& similar findings? 
they found that ©any trib&fcs experienced Inadequacy of 

financial esoiotonce; in some oases the assistaao© was given 

to the under serving; in others the aaaisfceaoe was not 

utilised for the purpose for which it was given; end in the 

rest, the a©e4atsaee wee inadequate at the secondary ate go*

Anb&ahi (197©) Investigated into the difficulties faced 

by the tribal children of Unr&ht District is prosot log educa* 

tier** He observed that girl© give every kind of help to 

their ©others et home, while boy© are busy in collecting 

minor forest products end firewood, erasing cattle, hunting 

and fishing? during cgrieultarcl eeaeona they work; in the 

fields with their parents* As s result they have neither 00 

such time to attend schools nor do they have the money to 
©pend after* Srive.stava (1971) has enlisted a act of eduea- 

tiona.l needs of the tribal people. Sfeey are (i) stipends 

(ii) food (ill) some 50*0 for the children, which can get fchm 

some cash and (iv) necessity of children1© presence efc hom
1, . ’ -

to I ooi^ after the household.

Ir. their afcudy of tribal people of the states of Aqbbb 

and Bihar, Si*ivastave and Others (1971b) found that very
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S3arty of thess considered that they were losing something by 

sensing the children to school* ^he loss according to them 

was of following nature; loss in dossestAc work, non® to look 

after the household, difficulty in tending the cattle and 

loss of help in labour. Host of then felt that they did not 

and caar.ot sustain say loss by sending their children to 

echo ole. It is particularly significant i a the light of 

several studies which have attributed ouch a factor as a 

cause for lew progress of education in tribal areas* An 

observation aade by Srivostava and Others <197to) in another 

study of the educational coalitions of tribal people of six 

Tillage® of the states of B&hsr and Kodhya iradesh shew© a 

close relationship between their attitude towards education 

and their economic condition, fhey report that a sound economic 

condition of the family leads to better education of the 

children, and the poor economic condition binders attainment 

of worthwhile educational standard a,

fh«8, on exawinatioa, it is observed that the acute 

poverty a song the scheduled tribes has been the cause of their 

lag in education, furthermore, the financial assistance given 

to these people has been too inadequate to induce them to send

their children to school. Bore often than not, the children
»are required to suppleseafc their parents inco&e and therefore, 

whan they are sent to schools, the earning power of the iacsily 

is adversely affected, 'fhe studies reviewed above appear to
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centre around these issues a©eng the scheduled trices.

Studies conducted oa scheduled casfcee along with the 

scheduled tribes throw light oa ease tsore problems faced by 

them. A brief review is rssfi© feelowt

Shares and Capra (1969) la their study oi causes of

wastage and stagnation found that one of the important causes

of wastage fi&o the caste oi the pupil; a ore drop outs belonged 

to scheduled castes end scheduled tribes and other backward

clonoes.

in the survey conducted in Cabaret (Shah, 1972) when asked 

why their children who were in the school going age group, were 

net nfc school, the replica were; (13 children's help was 

required la household work such as keeping watch over the 

house in the absence of sdsalt saesibars of the- family}

(ii) there is no tradition (or there 1b lack of interest in 

education) in the family; or (ill; children are seat to work 

in order to supplement houoehold income* fheir iaeoae in 

terms of cosh wm very small, but an occurence of one seal 

by the owner-esployer w@© a greet attract ion,

the Agricultural Economics Ueseareh Centre (1971) while 

explaining the problems of wastage among primary children ia 

rural India reported the following reasons for the economically 

backward houeehcldo (annual income below Se.1500/-) fear not 

sending their children to school; (i) poverty did not per alt

1
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the child to continue oiudy, especially if he coaid earn some 

rr,one.y by staying out of school, (lij accdec.de failures aad 

stagnations which led to the withdrawal of the child froja foe 

school, (ill) excessive involvement of the child in household 

work did not permit hi© to attend school regularly and led to 

hie withdrawal iron school in sose ®ii®m end (iv) educating 

girls was not considered proper* 'Blue it is concluded In the 

study that income level is a dominant factor in influencing 

the extent of retention in school®.

hfcett considered caetewiae, it was found that children fro© 

the Serijsn group coast if uted a smaller sample than that of the 

Hos-harijans among 'the total number oi school-going children.

It was found that caste was mi important factor influencing 

dropouts in rural primary education.

ihey also considered the tilings of education in these 

rural ores©* It was observed that the impact of ’season* was 

stronger on lew income households* la other words, there was 

a sharp drop ia attendance during the peak season© of 

agriculture*_ Tko phenomena were observed in this season.

(i) Substitution of adult labour by o)iiM labour and (ix) 

direct employsent of child labourj both added up the fact that 

the * opportunity cost* of keep log a child la school is higher 

during harvesting and sowing seasons than during the rest of 

the year. 2he ‘conjecture is that cany of the children one®

withdrawn from school, may never corse beck, and even if they
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4o cfter the harvest is over, their set-iasie training may 

suffer leading i° ©fcagnation and failure In the oxsffdnatioa.

Eajerlty of the teachers surveyed in this connection were 

of the opinion, that eeasomtl drop in school attendance is 

much sharper acong children from Karljan and agricultural 
labour families, typically constituting the poorest section 

of the village ceci&unlty In these areas, Thus, b set of 

questions raised fey a complete leek of synchronization 

between the tiding of school vocations, examination end peak 

agricultural seasons dee® exceedingly Important •

Th© findings of this study imply that xsose than anything 

else, it is the cut come of eoonos.de aad social fc ackwardaees» 

end without eliminating these fundamental or ©bless which 

discourage education, no satisfactory solution of the problem 

is possible.

Gh&uhsts. and M&rayana (19?6) conducted a'Study oa problems 

of education assng scheduled castes la Uttar Pradesh. They 

found that occupation was act m majoz- hindrance for sending 

children to schools, since very small proportion of the mothers 
was employed end the occupation was mostly agriculture* Their 

other findings ere that due to the ineffectiveness of the legal 
restrictions with regard to the age at esarrloge, child 
marriages take place hindering their education, and that the

number of scholarships available and the channels of distrl



but 1-0$ ore o£ little help to the otudcats who we.fit to over

come their financial difficulties. According to JJQ£?a (1977), 

the low fsoci.e-eeoaoaie status of f'arjgarva, in particular the 

tardy progress of their educet Ion* as also the difference 

"between erect ice end precept when it cones to actually help

ing thc-H, has resulted in a massive under-ui ilia at ion. of 

facilities. Ironically afe the acme bias there has been fairly 

widespread resentcaervfc among some of the caste Hindus ego last 

the rooervat ion of posts for the 'government Brahmins* •

hallit (i°ni ) os th® other hand, presento an empirical 

evidence to shew that education minimised contact with the 

people in the case of scheduled castes, act; only have the 

"advantages been unevenly distributed etaoag Herijan®, but 

the higher upe among the beadielories, the new Hari^aa elite, 

have thesis elves turned sway iron their people. ilaay complex 

sociological and psychological factors ere involved, here sad 

m least to some extent this tendency is it sell" a reflection 

of the widespread discrimination atill practical against the 

H nr lions.

fhe reasons brought out by the l!ask force (1973) on 

education cad e»ploycte.it: of backward classes for the slow 

■progress of scheduled castes in education ere, the absence of 

ddequate Cephas,is on programmes of economic development» 

differentiation within the scheduled castes on account of 

which seise of the subgroups hardly receive any benefit from
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the state? lack of poller direction far providing asslatanee 

to the talented children,and the absence of a oe©s movement 

for changing the attitude of the aon-baekward classes towards 

the backward groups and aecelleratlog official efforts to

ameliorate their condition, further# amt of the students 

fro® those C0Dtainit5.ee are first generation school-goers and 

no, parental help support and eneourogoaeat are generally 

lacking* Other imp or tent reasons are the poverty of parents 

and difficulties they face in sparing their children to attend 

schools. Hslnutrition, ill health# an unattractive school 

environment and sc'bool curr iculua lead to waning of interest 

of the chile in school.

She Jatl lUrtsalan Sanstha of Poona (1^74) conducted 

socic-economic study of the sehedal e4 cssfcen m& rural 

SSshoraobtra* The survey esatnined 4473 families in 206 

villages. It was found that a large family and a ©sailer 

proportion of people of the scheduled castes employed* were 

the important forces which tande the female members seek work* 

The proportion cef feeble workers aa compared to that of 

general population was each higher. Further# the study shewed 

that 66.00 per cent of the scheduled coatee families had mi 
annual income below Rs.1000/-, that is belonged to low income 

group • This clearly shows that a large saiority of the 

iassilieG were in utterly depressed conditions, in almost all 

the villages, the scheduled castes continue to live in
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isolated area®, cut off £roin the saain streess of village 

social life. fhese ana easy other reasons feeeed ©a

sociological factors affect their education adversely*.

According to Asad (1976) the general economic position 

of the ochedule& castes and tribes i® so poor that inspite of 
the scholarships they are tin®hie 'to pursue higher studies* 

Mehta (1976) report© sever©! studies which have ccso to the

conclusion that poverty is the cause of wastage. 2fce propor

tion of dropout® is much higher among the poor eeacuaitleej 

such 'higher in the rural area® as compared to urban, areas end
v*

ouch sore scheduled caafeos and scheduled tribes than the
A

traditional higher castes. He further lists various conse

quence® of poverty of which ares they suffer from leek of good, 

clothing, shelter, medical facilities and what act. Children 

grow up in extremely deprived conditions* the parent® are 

forced to sake their young children, port nets in their toil 

to earn bare breed for the day. fh© poverty ridden ignorant 

end illiterate parent© cannot provide home environment 

conducive to children*© education. Along witfe* nutritional 

deprivation the poor homo condition provide them poor 

cultural experience lending inevitably to »fcsfc is termed as 

’cultural deprivet ion,*.

fhc following summarised observations esc be' medt on the 

basis of the review ©«de above regarding th© problems of 

education in the domain of sociological factor® &©©»& the
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oobeduled cetee the scheduled tribes sad the backward elasoea.

the educational problems faced by the people of the 

scheduled castes, scheduled tribes sad backward classes as 

reported by tbs smjjerity of the studies wcet (1) poverty did, 

act allow the child to continue with their study; (ii) exce

ssive involvement of the child in d ©acetic ©ad ether kind of 

work, to supplement the family elec hinders their educational 

pursuit; (iii) inadequate financial facilities and lack of 

*aehocl* tradition in the fatally loading to iacongSnial hose 

environment result into *waet©,ge* in education. And finally 

lack of synchroniaation between the ticing of vacations and 

examinations and the peek agricultural seasons also lead to 

’dropouts* at a very early age. i’hese findings are particularly 

significant which have attributed ouch a faster os a ecus® for 

low progress of education among the people of scheduled e&stea, 

scheduled tribee and the backward cl esses#

Psychol oit leal. Asp jests;

£©ag apt a (1963) In hi,a study of fribal Education of the 

Santols reported the difficulties faced by their parents in 

sending their children to sob coin. fh&&e ores (i) lack of 

cooperation or real contact between parents and schools;
(11) apathetic or indifferent attitude of the parents towards 

©ducat ion of their children, further he enlists several
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reason® for their indifferent attitude, which are? (!) 'fhe 

present system of education is not adjusted to their isase- 

diate needs and Interests? (i.t) They are suspicious of the 

sincerity of the nOE-tribsl people who generally organise 

and run the educational institutions intended for them?

(iii} I’he present system of education take® no notice of 

their indigenous system of training or ©kill and interests 

which they already possess and Civ) 2here is ©a acute dearth 

of tribal teachers who can handle properly the tribal 

children*

Sharoa sad Snpro (1569) while studying the causes of 

waetuice and stagnation in primary and secondary school also 

found thnt parent©! Indifferences towards the education of 

their children was perhaps one of the causes* fhey felt that 

the footer© leading to this indifference were the cultural 

d opr lent! on, ■ poverty and illiteracy of parents*

According to Se eh eh I d&na acta (196?) the chief reason© for 

the failure of tribal students ©re lack of ambitions and 

unfavour©ble attitude tmuvAs education*

fhe finding of itrivesfcav© and Others (1971) are signi

ficant in the light of several studies which have attributed 

* economic loss* os a cause for low progress of education in 

tribal ureas*
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Kent a (1976) also rep act a that the poverty at horse 

continuously Interacts with the school conditions* poverty 

also cripples the people’s raorale*

ivri vest ova (1971) found that; the tribal people do not 

know the isnortaoc# of education, this is the reason why they 

do not scad their children to school*

Hath, (1976) feels that la the staosphere of the school 

oub*»oultua?e the tribal children easy develop low self mtoeta 

end inferiority in comparison with others# Thl& itself taay 

be the 8ingle nsjoi' ecus© of enrly dropouts.

lights (1976) supports the findings, saying that the 

’failure* experienced by the tribal children in the school 

results into s strong a ease of insecurity which is passed on 

to the young junior children.

Ret ft (1573) observes that the ractivetionsl factors for 

learning in the case of these children ore very wmk and 

suggestc that systematic attempts should be ozde to raise the 

motivational otrength by national or social incentives.

Uzboaht (1J70) in his ottuly of difficulties focefi by 

the tribal children found that these children did not aspire 

for education.

It is observed that the level© of educational aspirations 

are extrcsely low in the tribal children as well as in their 

parents, bitb such a lew level of eapiretion if is difficult



to retain these children In the school for long. Tn.e 

parental aspiration also being low it is increasingly 

difficult to keep these children in the school*

According to Pad (15*76) the tsornX 'values of tribal 

people are not the products of reason or religious faith but 

of oustoss* resents of the tribal children believe that 

©duesfelon shall corrupt their children, prevent their culture

and weaken their ssolo-cultural tsoor Jana*

i'he studies reviewed so fer have been concerned with the

peycholoriioal »robi css of education of the scheduled tribes,

Place the psychological problece of education feced by 

the scheduled castes, or© different .free the scheduled tribes 

it ic desirable to review them ■acuorstely*

Lai (1976/ has conducted & study about occupational

Ascirntics® of scheduled coot as student e. Mi© findings ehew 

that aa cverWhelniag asperity prefer government jobs, 

probably bee cues it 1 z cosier for thes to |*et employ sent in 

govern^e-it sector due to rooervaiion of oeatc* Otherwise they 

Are likely to face eoepet it ion In the wider market and looking

to their background, they loose the chance of securing the 

employment»

bingh and Others (1976) have conducted a study ©a 

educational ©cplrot Ions of scheduled oa.&tm ©feudeats* 9be 

findings of their study ere auccei'ised below.
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The children of the seheduled castes teme lo»er educa

tional aopir&ticne. Hhc reasons for their lew aspirations are 
{i) illiteracy ©song parente; (ii) the parents think that they 

have no significant role to play and hence do m% induce 
their children to aspire for higher education; (ill) low 

ecoaopie status end (iv) 1 m politicisation*

Sellc*s study (1972) about the education of the untouch- 

©hies clearly sho^a that (i) education, io positively related 

to attitudes towards abolishing untouchsbility. £h© higher

the level of education fcls® sore favourable the attitude anu 

vice versa* And this is also true in the case of the educa

tion of the respondents1 fathers who, perhaps, play as 

important role in the attitude formation of their children 

toward© the practice of aatoacfcabilifcy# (ii) Except, fer the 

bus inees class, the higher the occupational level, the aor© 

favourable is the attitude towards untouchables.

1'he educational preblea© faced by the people of 

scheduled castes, scheduled tribes and other backward classes 

aa x’sported by the os^ority of studies with respect to 

psychological aspeofce can be auesax-isstd aa (i) lack of oo- 

op ©ration bet ween school sad. hoim (ii) indifferent attitudes 

of the parents of these? children (Hi) shortage of tribal 

teachers (iv) lack of o&bition because- of their being away 

xrmn the os.in otreata of life (v) lack of orientation towards



education, because of their uncongenial feoae background 
(vi) some of insecurity which is a result of poverty singled 

with backwardness end low aspiration*

Tfeeae, therefore, are the problem© faced by the 
children of the weaker sections in their pursuit of education* 

As a result of which they are logging behind in comparison to 

other children*

Pedagogical Aspect@8

The studies reviewed here have tried to investigate the 

pedagogical urobl ess that hinder the education of the children 
of weaker section. Bantwala (19?6) reserks, “The children of 

o£?sMsuxi.ities like scheduled tribes irnfi scheduled castes hove 

taken to education only recently arid the awareness of" 

benefits that esn he derived fro® education 1® still lacking 

aaesig the©. They ate also handicapped by very high rates of 

wastogee arid stagnation. But the educational conditions of 
fctsee© groups are improving factor'than that of the rest of 

the population* However# when, viewed fro® the point of view 

of educational level at the ©nse point oftise» there is z 

sharp reduction in the indices and an increase in equality 

i© evident at the higher range© of the educational ladder for 
both the cosnEunitles •"

Kehta*® (1976) findings are that the * deprived children*

lag behind in language development in learning of vorioue
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concepts and symbols. decent researches (Bloom et al«,1965) 

show that is children growing up under adverse conditions, 

the IQ may be depressed by 10 to 15 points# according to 

Seth (197b) the subtle psychological sad cultural problems of 

the tribal© will stand la the way of their isdtegretioa# By 

the time the tribal child comes to primary school at the age 

of 5 or 6, His cognitive growth la already depressed. She 

uneducated per eats cannot possibly satisfy hie natural 

curiosities about environment (ftsth* 1974b)* Whatever 

language is used at hose is quite different from the standard 

language used la the primary schools* She textbooks used 

in the schools are written 'by people belonging to culturally 

advantaged clnao# so the concepts and isasgm symbolised in 

the standard, use of word® are quite foreign to the tribal 

children. So when a tribal child corns* to class I, and 

reads first reader written in the standard language, he sfcerte 

with aero linguistic information and conceptualisation, 

whereas a child belonging to the advantaged class fees quite a 

few familiar ooaoepte and linguistic asoeolation© ill common., 

t?hi9 deficiency acquired in class I will accumulate progr©** 

e&iveiy bo the child goes through other classes and hie 

accumulated deficiency is ultimately responsible fur sta^na- 

t ion, dropout and weaker motivation for higher eduootlon.*1 

Beataeh (1965) calls this as the cumulative deficit phenomenon, 

f-hcre It o great deal of es^eriiEeiifcal evidence to chow that



developmental processes before the age of 3 or 6 are extrstaaly 
Important for groper cognitive growth (Bloom, 1064)*

Oarcover, the - inferiority sad low eetee© of the tribal 

children do elicit very derogatory responses in their 

tench or o toward* these children. Such reaction of the 

tanchors la e teachiag**l earning situation. cause irreparable 

dasoge in the tribal children who already fear bear' etreng 

psychological traits ia the strange class room situation 

which hoi ones to © sub-eoltar©*
—S . . * - • -

✓ f.--* * •

3’he studies cited above have found lew cognitive growth 

as one of the caa^or hindrances to education. She studies 

reviewed below coftoentrete on the cop act is of textbook®, 
curriculum ©ad media® of instruction. In the study of 
’tribal educcfeion and centals’, Saagupta (1$63) found that 

the problem os the sediom of instruction »©® felt to a 
greet extent. Since none of the tribal longues©* ha© a 

script of it© own -and these student a are expected to be 

taught through the mediant of their sethcr tongue, It would 

be a difficult task to find a ablution, further*©^©, the 

curriculum for the tribe! stationte needs to bo different from 

that of the socially advanced groups. 2be ecoacasic condition 
of the bast ole is bad and* therefore, their curriculum Should 

have s vocational bins suitable for their occupation and Reed.



la hia study of bgsso basic problem of tribal education* 
Crivsstave (1967) discus ess the aether tongue m& the nsdiu® 

of instruction as eas of the &©$©r problem# According to 

hfc none of the tribal languages has a script* Since* at 
the present absent the tribal literature is act well developed 

tribal children cannot too taught through their mother tongue 
for acre then three yosre «md tribal children have little 

knowledge of the regional languages and instructions cannot 

be imported through regional language*

Sapp Hear (1$?56) in hib report of the education of the 

* fulivcais in Shana District * says that the Mivasi children 

©re very poor in language end arithmetic* they take n long 

ti«e to learn the alphabets* thus a four ye&i? course in a 

p&iisary school takes five to alx years for completion* 

therefore* s;ucb. of the work in the schools in these cress 

hue to be of aa informal nature*
toi

Hath (1974 ) fee la that the textbooks-are bajosd towards 

culturally advanced children. 2?!i© dieodvoataged and deprived* 

who leg behind in lengaoge develop sent generally do act 

folio* such textbooks* such curriculum o.M textbooks tend to 

eeceatunte the feellags of alienation in poverty strikes 
Children. Shay bee©so silea to school and the school is 

alien to them. Coupled with Irrelevant curriculum end binned 

t ext books * the non-aotfecr tongue aediuta of instruct ion makes
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it doubly difficult for the deprived children to understood 

the elpsGroosj lessons* Par tribal cad other categories of 
economically backward children, caediua of instruction can be 

strong source of lack: of interest for the school* I'hey are 

forced to lag behind* Phi© reinforces their alienation and 

the feelings of Incompetence* Further the traditional syotesn 

of ex«s3iasticn in totally outside the reals of experience of 

the ©illlone of children frews poorer botec'C* She system 

perpetuates the vested interest id eduoat ional at agnation*

A focue on teachers and their attitude towards these 

children and vice versa would reveal &ore about their educa
tional problems* la one of the at ud less (Hath, 1074)» it was 

found that the teachers have low ectiestioa of tribal children 

with regard to their intelligences, future interest in 

studies* total behavioural pattern cad the interests of their 

guard3a03, compared to the Brahmin children who read with 

th#2? in the cam© class* It would not be surprising if this 

derogatory attitude expressed repeatedly by the teachers 

during the classroom instruction would crests a dangerous 

situation for the tribal children in the school» It cay sc 

happen that as iciperfeast sect ion of the pel ley-taels ©re may 
not also be interested ia raising the tribal people’s 

aspiration for better education and higher inomet
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In the words of 0a& (1976) tr fhal children do not like 

to Bit for ©ir hours in the school'end follow e, time schedule# 

Tney have an aversion for wort; according to oefc rules# I'hey 

cannot strictly atemrv® school discipline. 7h<?y have to 

study in a language alien to thea. feachero earniot appreciate 

their difficulties when the student cannot use the chaste 

language. therefore, they develop a sense of inferiority and 

(try to) escape frost the school,

Asbeeht (1910) conducted a study with the tribal children 

of Smehi District, where it was a eossson cossplalafc that the 

schools regained closed because1 o* the absence of teachers.

?*hea asked for the reaaoac, the teachers said that they often 

went hose for personal work or they were engaged in their own 

cultivation. She tribal children did not like noa-tribal 

teachers, because they belonged to a different ooa&uoity md 

they did not know the tribal languages instead they have shown 

a liking for tribal Christian teacher® because they have found 

then clean, loving, helpful, eyrapet hotic and speaking their 

language. 'And the tribal teachers also enjjeyed acre respect 

and status than the non-tribal teachers*

Another aspect explored by the investigators was the 

facilities available to theta like building, furniture*, scholar

ship md the like. Ambaobt < 19701 found the schools of tribal

children at Uaacfei were badly constructed with tiled roofs,
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the gover?icent school e had acrsally one roc?© and no furni

ture* Some reeideat isl echoed a exclusively aeoai for tritela . 

isolated theta core end thus the &ltn of education was not 

achieved.

Accordlag to Rath (1974)* fch® problem of single teacher 

schools, children walking long distance;} without my transport 

facility. Inch of Qiniauo act ©riel ia the school aad the 

callous treatment of the education officers# all these end 

more# combine to «?afce the school largely aa unattractive place 

for the children. The uajmite.hle school hours for ■villa,ye 

children# Irregular ndnlatiene of children to the schools mid 

corrupt practices in privately asneged schools o©«bin© to 

reduce the efficiency of the echos! oysters,

!l®ite (.1971) raises a few very relevant issues in the 

context of difficulties feOed by she scheduled tribe students 

?M the deterioration ia their cehieveaent* Be^crdteg, the 

preprie-ary education# he is of the opinion that cost of the 

preprimary schools are private end fee supported andurba.ru 

It i® obvious that the children of the scheduled tribe® may 

of whom live la thinly populated and inaccessible areas# would 

not be a degust sly enrolled* In so f& as the secondary 

education 1 $ concerned# many of the* scheduled tribes 

students have to get enrolled in the weaker and sore poorly 

equipped schoolse This affects their career and is probably



one of the* reason g why the quality of eecondory education
l

asong the scheduled tribes does not improve*

Kml (1967)# while discussing the existing facilities in 

respect of tribal duueation observes that (1) students 

belonging to scheduled tribes have at tisaes to attend schools 

situated far sway iron their hoses and (11} the standard of 

education is very poor primarily dm to the foot that there 

ere too e«my pupils in o class to fee controlled by & teacher*

In his study of seae basic problems of tribal education 
P-rlvsatsive (1S6?) enm>;v:i‘ttec the foil owiev; difficult less 

(i) inadequacy of schools (ii) Ose teacher DOhccls (ill)

XU stance from hose and (iv) lack of enthualaea in parents for 

opening schools in their villages. Another important factor 
he has studied is ©bout the low percentage of trained teachers 

The low qualification of a teacher naturally affects the 

standard of. education, but at the uarse tisse the esoluseata 

offered to teachers, fey and large, ere also low and Incen
tives for a hard life .are thus absent*

Apart iron the profelcao emicerotetS above, there are
other1 problems also. Roth (1974) found that the hoee

conditions of the large ©ajority of poor children are a<6t
conducive to their ndequat e cognitive develop seat la their

early foraotive years. Beutach efc el (1965) observed that

in the absence of adequate cognitive mid cotivational develop
ed

sent at hose and in the absence early ore-school educationalA '



45“ 45

©sperience, we can under at a ad the fete of each children .In 

©las© 1 in the school. ;fb® poorer children ere not able to 

cope op with aose of the intellectual task© needed for' this 
stage of education* fheoe ogt&m&tiG variable© interact 

with each other and booose prcble©© for the poor people to 

pursue their education*

In their study of ceases ©f wastage and stagnation*
'Sharaa and Sapre (1B6S} reported that children belonging to 

lower qoeio-econ©E)ic groups were admitted to school at higher 

than the norttel ©ge end* therefore* found it difficult to 

adjust to their poors who were very much younger to the® la 

ege. l!hls resulted in older children dropping out* Gadgil 
Csfsd l;andekn,r {1S55) el so support this view wto en they say* 

♦Students older than the sedlnn age of e class are sore 

likely to drop out* one reason for this any to that they 

are eeonosieally useful to the family *•

Accord ins to $achchidsnda C196?)* the chief reasons for 

the failure of tribal students are* the lack of study 

atmosphere at horns* m irregular ©ttendance* education in 
an alien tongue* the heavy curricula, and the irregular 

paysent of gmevnmmt eeholerchips. Srivastav® and Others 
{1971c) while studying the eduest Iona! eendifsions of the 

tribal people of six villages of estates of Hihar and liadhya 

Pradesh reported that one of the isatn. reaeons for the slow 
progress- of education osiong the tribal is attributed to the



A

problems of wastage and stagnation, the causes of dropouts 
©re {£) failure in essamiaatiwa (ii) economic hardship® of 
families (ill) had treat seat toy teachers (iv) death la the 

family (v) illness end (vi) negative attitude towards educa

tion..
£

So f«a?t the studies foouefed their attention ©a the 

problems of education of the scheduled tribe© mainly. A 

look at the difficulties faced toy the scheduled castes is 

this regard would sake ttoe picture of the problems of 

education In the context of pedagogical aspects* more clear. 
Dantwala (1976} observes that the ohflbreft of these coomanitie® 

who venture out to attend schoolo suffer froa various di»«* 
abilities in schools, fhey have to ait apart or even outside 

the close®©* She scheduled caste teachers are often denied 

oGCCfssGdet Ion in the v ill ago proper and are also subjected 

to other pressures forcing to seek transfers. ,l'ven the 

educated scheduled coot© takes to the profession of primary 

teacher ao a last resort and prefer© to work in. the urban 
ereae where social conditlose are less discriminatory. Xlte 

scheduled caste students continue to toe ©ducationnlly backwerd 

and the inequality between their education and that of the 

other communities continue to persist in teres of four 

features, namely, poor enrolment, poor retention, enrolment 
ia inferior institutions and poor performance at examinations.
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Chmhm ond N&apayana (1976) my that the pe&egogiOEl 

prohless faced by the sob ©doled osstes ©re (.1) literacy assess 

fesally aesbere which Is a aoaroe of oaoeuragestat is lacking 

sad Cii) differences la the use of educed?ional facilities- 

perpctuatoa the inoijueXiblos already exist lag within these 

people# Accordtag to Saik < 1971) # iguereace as well, as 

incapabilities to foresee the long rust aspects of education 

end related s eh sue are another deferring feetors* Seay are 

quite anew ere of the various factl it lee f aids and concessions 

rdftriseible to their children by the gcverasont* Inadequacy 

of teachers especially in girls* ingstifcufcioao are other 

handicape« fran.spo.tt snd hostel facilities ore insufficient 

to enable theta to take up high ex' actuostloa.

Dogra (1977 5# feao listed several factors that hinder the

education of coheduled castes. Apart froa poverty# th© 

humiliating an d disertalnatinc treat sent at the hands of 

teachers and el assent ©s* general hostility of the upper 

castes towards the educational development of Horigans# a 

tendency to keep the© under their hegeaony and constant 

deliberate efforts to create c negative mlf icoge among

thes - all of which together hseper the progress of educa

tion Aaoiig Hari^ans. 

stagnation ere higher

iftifc (19715 feels that wcui&sg© and 

ncsoAg the scheduled coot© student© then
those of other coasmaitics on account of the stigma of
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unfeouchaMlity, besides poverty, defective system ot admission . 

and lack of any special attention to these at indent a* Parental 

attitudes have not bees very such encouraging and 0u,p$>ortive 

towards educat icn*

fhe study of .Pradesh end Others (1970) on MEducat ioael 

probless of ocnc&uied caste students is the Punjab ©chool 
student®** point/ out pro hi see life© the following: (i) cost 

of < the parents of the school student® are ill.iterate and 

face financial difficulties, their’ ©others' are act gainfully 

employed and fathers are either in petty service or in the 

farts labour? (ii) meat of then© students off fits? &2rt» ® eubj eets 

followed by commerce and agriculture. However, the educated 

fathers prefer their wards to offer science and their** P

financial position does not eeeci to have any significant 

impact on the choice of subjects and (Hi) most of the 

students arc aware cf the reservetion/scholar ©hip facilities 

which they consider useful'but inadequate.

rhe CovEiaeioaor for Scheduled Qm%m and Scheduled 

Prifces (196$-?0) ha© summarised the few reasons for the lag 

in their education me under* (i) the rates of post matrlc 

scholarships are not considered sufficient for proper facilities 

to the scholarship holders| (ii) the delay in the atf®r& of 

scholarships also create?difficulties for the studentss 

(iii) prejudicial atmosphere against the so-called imtosaofc-



49

able® is equally responsible fas? oosspelliiig thm to leave 

their education la the Biddle* 'S'm practice Is not only found 

la schools and colleges tut ©Iso In the attached hostels and 
their sessoa and <iv) ©os;© Rsri^aa student® attend their 

ecbool irregularly* or ©rest® deliberate stagnation, ^ust to 

avail of the financial aid for future or due to simultetHeoua 

egga&eeent in service*

iiogr** {197?) and. Chitnis (197?) are aleo Of the can® 

opinion* when, they say* the posfc-eatrio scholarship, parti

cularly for hostel resident e, ie inadequate for meeting the 

college expenses. Moreover, scholarships are often disbursed 

towards the end of the ©cademic year, ao that the stud eat has 
to resort to leans for ©eofclng current expoases. Book loans 

and ether eehatses of assistance in kind ere not adequately 

publicised eo that moot of the students renal© ignorant of 
these benefits. Chit ale (197?) closes the state*® post-matrie 

scholar ship acue&e for being laequitou© in structuring for 

fostering inequalities ©sons Her13©ns*

Apart from thee© factor©, there are other® which play 
an important role.* la the words of Bos® (1S66-6S), unatti-ac

tive school environs®at- and school eurriculus lend to waning 

of the interests of the child la the school. 5?her© are also 
deficiencies in a&sisaioa policies, in lower level school 

equipments and teaching net hods. Over crowding, non?**
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availability of right type of teachers activated to teach 

stud sot 3 from these eossutiiti.es a&d weakness la oupervinlon 

Of school system in backward. areas are other reasons <•

A brief miEsigary of the studies sited above pointing oat 

the major problems of education ©£ the .people belonging to 

scheduled caste© and scheduled tribes with special emphasis 

oa pedagogical aspects weald bo more ee&aiagful at this 

juncture, 2be problems are (1) lower cognitive development 

of these children leading to caoulative deficit phenomenon 

which becomes sore s&rked in higher classes (ii) abseaids 

of a proper medium of instruction (ill) test books unsalied 

to the level of studento (iv) lack of physical facilities 

like building for school* furnitures acholorahlpc etc*

(v) negative attitude of *eeeh£E& towards these children

(vi) dearth of trained teacher® to teach in these ©reus and

(vii) unfavourable attitude of parents towards tbs education 

of their children duo to their illiteracy, these .and many 

other difficulties are faced by the BG/Uf forcing the© to 

withdrew from the main stress of education*

Heview. of so&e 'Foreign studiest

*?he SC/$f ea they esrisft in the Indian, society may net 

necessarily exist in other ports of the world yet tbs existence 

of the under-privileged is a worldwide phenomena and no society 

io an exception to it, fhe problems faced by these under-



studies In other gauntries*

The following few paragraph© ore devcfeed to the review 

of such studies.

Hilda * 2aba sad Blkise (1966) have throws, light on the 

problems of the dia&dv&at aged children la * teaching strategiee 

for the culturally'disadvantaged*• Sheir findings are 

©usasiartoed below? (1) r-heoe children ?Jhowv© generally poor 

performance. 2hey arc feeeeS with deficiencies la reading and 

language* the two tools on which success la school' depe;d g* 

(iij fhe ccaditioas of uociai, ecoiiooie aad cultural deprlva* 

ticn ueuallv produce r.'any kind© of deficit, ihey have a 

Halted educational tradition, (ill) *diur; life*- provides a

tsi&isuu range of ntlualntion and tniiiltaua opportunity to 

ssaafpulot a ob;] cots.

Krugiaan (1961) studied the effect© of cultural depriva

tion. Hq concludes by aoying* Schools oca cotap enaate for 

the inadequate background© that children froia deprived hose© 

bring to the cleesroori* *

’& eiaer and hurray (1963) in their study s * A noth or jdoofc

at the Culturally deprived and their level® of Aspiration* 

attempted to account for conflicting evidence regarding



aspiration levels of parents of different social level* It 

was suggested that parent© at differ eat levels my have the 

aane level of aspiration for their children, but the 'Upper 

etotua groups are sore certain that their aspirations say b© 

fulfilled*

ftlegtoan (1$62) sad Bsa^assin Blocs <1970) hove studied 

the factors in school experience* their find Inge are 

sajssaerised belowj

(1) When the problems* ©rielag from social isolation, 
race, language and differ eases- 4a ©tenderda of 
conduct? ©re combined with difficulties encounter®! 
in postering alien eoateat ond new skills, they 
coy lead to disorganisation or neurotic behaviour.

(2) For the first grader fresj a culturally deprived 
envireasseat» the ©penning of the culture of his 
hom and of the school sjgy be sufficiently 
difficult to be described ns a cultural shoes 
which my affect? his academic performance,

(5) Poor speech habits ©ad language pattern© In the 
horn discourage developsamt •

(4) they develop infantile character structures is 
response to adverse hose circumtanees*

ibrceSc Beisossn (1962),. la his, “the culturally Deprived 

Child*1* has offered countless reasons to explain m to why, 

unclerpriv.ilege& children do poorly ia echoed<, Horn of the 

conventloagl reseona ares CD the 1 @ok of m educational



tradition in the hope, fg» works ntc*t (li) insufficient 

language and reading skills, (111) antagonism toward# the 

school and the teacher,and (iv) poor health and improper 

diet.

Eieas&aa farther dismisses shout -what education aesne to 

the culturally deprived* First, It does act have the case 

meaning that it has for easy middle decs children* Secondly, 

the underprivileged pore® is such taore oriented to the 

vocational, in contract to the academic nap act of education,

ferral (1959) conducted a study on, ’'Social Glass and 

the Sot are of the Incentives in dioer iralnst ion learning* •

He found that the middle class children learned more quickly 

when given a non-caterial incentive than sfeen given a no serial 

incentive, while the reverse was true of the lower close 

children,

'She salient reasons attributed tc slow progress of 

education asong the -children cosing fro® the loner eoolc*. 

eecnooic groups, by different reviewers con be summarised 

m follows;**

(t) She lower does people have Halted educational 
tradition,

(2) Their cultural d ©privetion usually produce® 
mmf kinds of deficit a,

(5) She lower class children are beset with deficiencies 
in reading and language and os a result show a 
generally poor performance*



(4) fhelr ’slum life* prosifies es slaisasi range of 
stimulation*

(5) Because of their social isolation the children 
of the lower class when encountered in mastering 
nm sfeilie or alios content they nog? load to
disargsnlsetion m neurotic behaviour»

(6) The school environment., for the culturally 
deprived child in the first grade acts a©
cultural shock which s»y affect his acedoelo 
performance*

(?) Foor speech habits md language patters© in the 
hose discourage development*

(8) Children off the lower class leer a scare quickly 
when given a material incentive*

Thm, on examination of the studies reviewed, the 
following observations Can he csades (1) Tho studies reviewed 

investigated the educational probl(ssc of the poor, » 

culturally deprived, the sdie&uled e&efces end the scheduled 
tribes etc, - from three angles - (a) oecis-eooaoj&le 

(h) psychological and (c) pedogcgical asp cote* She socio

economic aspecto coming In the way of their education ere* 

poverty, excessive Involvement of the child in domestic work 
Inadequate financial facilities, leek of synchronisation 

between the school examination and the harvest season and 

lock of congenial atmosphere at hoeio# fhe psychological 
problemsp faced by these children or© lack of cooperation



between school end hone* lack of ambition in children, leek 

of orientation t (words education, ©ease of l&aecurlty end 

low aspiration* 'She pedagogical hindrances la education are 

lower cognitive development of the children, shoe-nee of 

proper medium of Instruction, text books and curriculum lack 

of physio©! facilities in, the school, negative attitude of 

teachers towards these children* dearth of trained teachers 

ou,d unfavourable attitude of parents towards the education 

of their children*

fhe pedagogical fact ore responsible for education hove 

not been thoroughly explored* %© studies mentioned, have 

not considered th e difficult lea arising out of lack of 

Interaction w absence of .1st or act ion between the teacher 

end the students in the elsearcom, eafcogoalsm of teachers to

wards these students and the improper teaching methods or 

lack of specialised training to the teachers who ©r# required 

to teach these students, .furthermore the crux of thei

pedagogical problems the difficulties faced by the children 

in learning different subjects, the peculiar aspect© of the 

subject, hm not been explored la the studies reviewed shove*

The present study would try to fill some of the gaps 

mentioned above* The study tries to consider two levels of 
tiC/ST student© namely the secondary and college end tries to 

pin point the various septets influencing education of the 

Scheduled Oostee and Scheduled Srlbess, such as the sccio-



scoaoSiiG conditions, the attitudes, of the parents towards 

e-dueetioa and the teachers attitudes towards these students 

which constitutes an educational ©avironnent leading to the 

pedagogical end psychological problems for these children#

Bared© Metric* lias been chosen for the study keeping 

in view the fact that nearly 50#00 per cent of the population 

of the district ecu ©iota of scheduled caste® and scheduled 
tribes and hence need a thorough .investigation#


