APPINDIX - D

OBOERVATION SCHEDULES ON FIVE TEAGIING SKILLS.
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OBSERVAIION SCHEDULE FOR THE SKILL OF PROBING QUESTIONING

Name of the teacher

Topic Class .

Name of the Supervisor
Date ‘ e Time Duragtion Teach/Ret each,

The glassary for each type of probing questions is
given below,

Prompting Questions s Questions where there 1s a hint for the
pupil/s k& which helps in reaching expected respon se.

Seeking Further Informgtion gQuestions : Questions where more
Iinformation Is sought, asking thow' and twhy' of correct or
wrong part of the partislly correct answers. '

Refocusing Qngs‘bions + Questions wnich seek.the pupil to
cemga;re he phepomehon in his response with other phenomens

either for s arity or contrast or for any other relationship.

Redirected guestions s Questions which are directed to more
. an ohe pupll for respohses

Increasing Critical Awareness Questions : Questions which seek
*how' and fwny® of a complebely correct or expected response.

— s o § o b e o

Instructions s Mark tallles for each of the probing questions
in appropriate cells as they occur during the lesson,

Compohent s ' Tallies

Prompting

Seeking Further Information
Refocusing

Redirection

Increasing Critical Awareness

commepts (if any):
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0BSERVATION SCEEDULE FOR THE SKILL OF PROBING QUESTIONING

Name of the teacher

Topic (lass

Name of the Supervisor
mte . Time puration ~___Teach/Reteach,

Instructions ¢ This proforma 1s meaft to ascertaln the extent
to which the teacher exhibits or uses the skill, of probing
questioning, Judgements have to be given on a seven-poirnt scale
for various aspects of the skill, Ihdicate the extent of
acquisition of the various aspécts of the skill by crossing (X)
the appropriste nuinber you deem fite. The scale value ! or ‘ )
indicates thst teacher did not use the concerned aspect(s) of
the skill at all, whereas the scale value 16! means that 'éhe
teacher used/practised the skill aspect (s) very much. Keeping
these two extremes in view, examine carefully the teacher
behaviour related to the various given aspects of the skill and
eross (i) the appropriste scale value ranging from zero to six

Gomponents. fiot at Very

all _much

The teacher used prompting queste
ions to lead the pupils to the : -
expected response. 0 1 2 3 4 5 6

The teacher used questions for
seeking further information of

the pupll responses. 0O 1 2 3 4 &5 6
The teacher used guestions to

refocus the pupil responses, 0O 1 2 3 4 65 6
The tescher redirected questions

to the pupils. ® 1 2 3 4 & 6

The teacher used questions to
increase critical awareness of the
pupils about thelr responsess 0 1 2 3 4 & 6

Comments (1f any)




OBSERVATION SCHEDULE FOR THE SKILL OF EXPLAINING

Name of the Teacher

Topic o Class
Name of the Supertisor
Date e Time IDurgbion Teach/Reteach.

A glossary of the key tems used in the schedule is
given below.

Explaining links s Vords and phrases (mostly conjunctions and
prepositions) indicabing that teacher is explaining, They
include the following words and phrases g

the result of in prder to the function of
therefore in order that the purpose of
hence since " the implication of
as a result because " next

as a result of the because of after
congequently so that before

that'*s vhy vhats o o 1f through

the consequence of why thus

due to by

this is how " but

Beginning statement (s) s Introductory sbatement;s made upho the
point where explahabion begins,

Goncluding Statement (s) ¢+ Summary stat ements covering the maln
points in the explanation which are stabed after the explenation
endse

Irrelevant statement(s) : Stabements not relgted to what is
belng explained and &565 not comtiribute to its understanding.

1
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Lackmg in continuity : Refers to break in the ideas or
informgtion being presented during explaining. The following
are such situations 3

(1) when a stat ement is not logically related to the
p revious statements

(11) when a topic glregdy taught 1s referred to without

_ showing any relatlonship to what 1s being explained;

(1il)vwhen there 1s no sequence of space or place;
(iv) when there is no sequence of time; and

(v)  when the statements are irrelevant.

inappropr%_gte vocgbulgry : All the technical terms used in-
approprizte to the partieular class or age group and unkmeun
to the most of the puplils (unless teacher stops and explains),

Lacking in fluency s All half sentences and sentences
reformulated 1n the middle,

Vague- Words and g_t;r%ses s Words and phragses which indiecgte that
eacher is faillng to make something explicit.(Some of them are
given below,)

some much seems
mahy something somevwhat
things probably the rest
a little perhaps almost
might may type of
few in fact actually

Includes words snd phrases such as 'you see', Tokay!
tcorrectt, etc., which form a part of teacher mannerisms, -

Cr¢



Ingbructions s Mark the tallies i‘oor the occurrence of
ingtances for each of the desirable and undesirable teacher
behaviours, Under each of the ? uestlons to test pupilst

understanding put a tick mark (y ) if folloved by correct
TesponsesSe

Desirable behaviourse. Pallies,

Explail;ing links
Beginning st gbements

=z e o ]
COncluding st at enent s
Questions to test pupilst understanding
questions followed by correct pupil responses

Undesirable behaviours Tallles )

Irrelevant statenents
Lacking in continuity
Inappropriate vocabulary
Lacking in fluency
Vague words and phrases

Comments (1f any) s



OBSERVATION SCHEIULE FOR THE SKILL OF EXPLAINING

Name of the Teacher

Topilc Class

Name of the Supervigor

Date . Time Duration T each/ Rebeach.

Instructions : This proforma is meant to ascertain the extent
to which the teacher exhibits or ugses the skill, ngmely, skill
of explalning, Judgements have to be glven on a seven-point
scale for various aspects of the skill, Indlegte theextent of
acqulsition of the wvarious aspects of the skill by crossing (X)
the appropriate number MPyou deem fit, The sScale value '0'
indicates that the teacher did not use the concerhed aspect(s)
of the skill at all, wheoreas the scale '6' means that the
teacher used/practised the skill aspect(s) very much, Keeping
these two extremes in view, examine carefully the teacher
behaviour related to the various given aspects of the skill
agd cross (X) the appropriate scale value ranging from zero to
six,

- -

Component s Not at Very
all muach

Used many explaining links. 0 12 3 4 5 6

Used beginning statements 0 1 2

Used condluding sbtatements 0O 1 2 3 4 5 6

Puk a large number of questions
to test pupilst understanding 012 3 4 5 6

Many questions put to test
pupilst understanding were
followed by correct responses,
Used irrelevant sbatements
Lacked continuity in explaining

Used inappropriate vocabularye
Lacked fluency in explaining
Used vague words and phrases

0o oo o @ ©
HHH O e
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R
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Comments (if aby) s
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OBSERVAPION SCHEDULE FOR THE SKILL OF ILLUSTRATING WITH EXAMPLES

Name of the Peacher

Topic Class

Name of the Supervisor
Dak e o Time Duration Teach/Reteach

A glossary of the terms used in this observation
schedule 1s given below,

Formulating simple examples : Simple exXampleg is one that is
Telated to the previous knowledge of pupils which can be
Judged from thelr parkiecipation,

Formul gt ing examg;es relevant to the rule or cong s A
example 1s 8ald to be relevant To a concept or rule when the
concept or rule cah be applied to it,

%rmuld}_:lg_g interesting examples s Ah example 1s said to be
interesting if it can arouse curiosity and interest in pupils
and this can be Judged by observing attending behaviour of

pupils,

Using appropriate media for examples : Appropriateness of

media refers to its sultahility to age level, grade level,
maturity level and to the unit taughte It can be (a) verbal
or (b) nonverbal, .

Using examples by inducto~-deduct ive approach s Thls involves
Teacher eliclting examples related Lo the concept or rule to
clarify it, pupils? stating concept or rule and teacher seeking
examples from pupils for verifying thelr understanding,

Instrucktions s Below are given columns related to the varlous
components of the skill of l1llustrating with examples. Tick(
against each example whether 1t is simple, relevani,interesting,
presented through sppropriate media! and whether 1t involvds any
pupil participation. In the column *jppproacht, write *I* 1if the
example was used for arriving at a concept or rule (inductive)
and ¢* if the example was for verifying pupilsf understanding
deductive, Indlcate the place where the concept or rule is
arrived at &hxax by writing *R* in the same column,

8 - -
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Give the ratings for the following on a seven point

scale, The number of exanples was sufficilent,

Very much

Hot ab all

1 2 3 4 8 6

0

Comments (if any)



OBSERVATION SCHEDULE FOR THE SKILL OF ILLUSTRATING WITE EXMMPLES

Name of the Teacher

Topie : Class
Name of the gSupervisor ' -
Date o Time Duration Teach/ Rebeach

Instructions : This proforma is meaht to ascertain the extent te
e teacher exhlbits or uses the skill, namely, illustrating
with examples., Judgments have to be given oh a seven«point seale
for various aspects of the skill, Indicate the extent of acquisi»
tion of the various aspects of the skill by crossing (X) the
appropriaste number you deem fit, The Scale value '0* indicates
‘thgt the teacher dld not use the concerned aspect(s) of the skill
al all, wheroas the scale value *6® means that the teacher used/
practised the skill aspect(s) very much, Keeping these two
extremes in view, examine carefully the teacher behaviour relsted
to the given aspects of the skill and eross (X) the appropriste
scale value ranging from zere to six,

- s

Components. "Not ab all Very much
Examples used were simple 0 1 2 34 56
Examples were relevant to the concept

or rule wWhich was being 1llustrated, 0 1 2 34 56
Examples used were interesting. - 0 1 2 34 56

The media used for examples wer2 appropriate 0 1 2 34 586

Pupils gave their own examples to show their
understanding about the eoncept illustrated © 1 2 34 56

Inducto~deductive approach was follovwed in .
using examples ‘ 0 1 2 34 56
The number of examples before arriving abt

the concept or rule was sufflcient 01 2 34 56

The number of exaﬁles being elicited from
pupils after the statement of the concept
or rule was sufficlent to chek pupils?®

understanding. , ) @ 1 2 34 56
Pupils have clearly understood the
concept of rule “ 0 1 2 34 5686

Comments (if any) s

~
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OBSERVATION SCHEDULE FOR THE SKILL OF STIMULUS VARIATION

Name of the Teacher.

Topic e ) Class
Name of the Supervisor_ -
Date Time Duration Teach/Reteach

The glossary of the key terms is given below, -

Movenents s Movements from bhe place to agnother {mcﬁ seem to .-
ehcourage useful shifts for agttention (e.,g.movement towards
blackboard to discuss the diagram drawn om it), - :

Gesbures s Movements of head, hgnds and body to direct attention,
o emphasise importance, to exzpress emotion, or to indicabe
shapes, -sizes, movements, etec, o

Change in speech patterh 3 gudden or redical changes in tone,
volume, or speed of the teacher®s speech,

Focuging : Verbal, geétural, or verbal-gestural focusing,

Cha%Ee in interaction sbyles ¢ Change in imteraction styles, from
obe to the other (1) Eea&erugroup,(ii) teacherwpupil, ahd
(iii) pupil=pwpil, . .

_f_’_q.usin s Short deliberate intervals of sllence used while
conveying information, lecturing, explaining, ete,

Qg_ﬁ-visug; switching s Change in the medium--oral, visual or
oTral-visual Ghrough ﬁnen information 1s conveyed éo pupils.
Indicate a change 1f there 1s any of the following changes in
the media s

(1) Oral Visual

(ii) Oral Oral<visual.

(1i1)viswal Oral~visual.
Instructions ; Marks the tallies in the appropriate cells as they
occar during the lesson.

Ooiponents. Tallies.
Movements

Gestures

Change in speech pattern

Foecusing
change in interaction styles,

Pausing
Oral-visual swibching

Comments (if any) s
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OBSERVATION SCHEDULE FOR THE SKILL OF STIMULUS V ON

Name of the Teacher

Topic - - (lass -
Name of the Supervisor - .
Date Time Duration Teach/ Ret each

Insbrucklons s This proforma is meant to ascertaln the extent to
which the teacher exhibits or uses the skill, bamely, stimulus
variation, Judgments have to be given oh a seven-point scale for
varlous aspects of the skill, Indicabe the extent of aequisition
of the various aspects of the skill by crossing (X) the appro=-
prigte number you deem fit, The scale value t0! indieates that
the teacher did not use the concernhed aspect(s) of the skill ab
all, whereas the scale value #6' means that the teacher used
practised the skill aspect(s) very muche. Keeping these two ° .
extremes in view, examine carefully the teacher behaviour relasted
to the various g{ven aspects of the skill and cross (X) the
approprliabe scale value ranging from zero to sixz,

Gompon et . Not at all Tery much

At several times teacher made movements
from ong place to another which seemed
likely to encourage useful shifgs of i
attant ion, - Co 0 1 2 8 456

Teacher used gestures to emphasize import.
ance, to express emotions, to indludte

shapes, sizes, movements, etc. 06 1 2 3 456
Peacher modulated the voice to draw ‘
attention. 0 1 2 3 456

Teacher focused pupils® attention on parti-

cul gr aspects in the lesson by verbal

statemenis with or without specific

gestural behaviours close upe 0 1 2 3 456

Teacher changed interaction sbyles during
the lesson to secere and sustain attention. O 1 2 3 456

Teacher used palsing during the lesson to ,
draw atbention or to stimulabe pupils®t thinking.01 2 3 456

45 6

N
W

Peacher made oral-visual switching. 0 1

Comments (1f any) :
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!

OBSERVATION SCHEDULE FOR THE SKILL OF REINFORCEMENT .

.

Name of the Teachex

Topic . Class
Name of the Supervisor -
Date Time Duration Teach/Rebeach.

A glossary of the key terms 1s given below,

Positive Verbal Relnforcement ; Includes positive verbal reinforcers
- Tike *yes®, Texcellent?, tsplendid', etc., repeating, rephrasing
the pupll responses and uging the ldeas for furbher developement

of the lessonj extra-verbal cnes like *um umt, *ghat to encourage,
and prompts like tcarry ont, tthink againt, etc, te help the pwils
to arrive at appropriate answers. . x

Pogitive Nonverbal Reinforcement ¢ Incltides nonverbal cues like
nodding, smiling, lLooking atbentively at responding pupilypatting,
etc. writing the pupilfs snswers on the blackboard,

Negative V%b_g.; Reinforcement : Includes telling the pupil
directly that hls answer is wrong, and saepastic remaris.
Negzative Nonverbal Reinforcement s Includes inmzkamew nonverbal
cues like frownlhg, staring, looking angrily at the responding
pupi],o L

Wrong use of Reinforcement : Includes instances where ho
reinforcement was given, but could have been given,.

Inapproprigte Use of Reinforcesss Includes encouraging remarks’
nade not according to the quallty of the response; using same
type of relnforcer for every response.

Lpstruc\‘:ioxis ¢ Mark tallies in the gppropriate cells for the

occurrence of different components of the skill of reinforcement
during the lesson.

Compohent s, - ' Tglliess .
Positive verbal reinforcers..

Repeating and rephrasing.

Extra-verbal cues,

Positive nonverbal cues.

Writing pupll answers on blackboard.

Negabive verbal reinforcement,

Negative nonverbal reilnforcement.

Wrong use of reinforcemant

Inapproprisbe use of reinforcement

Comments (if any) 3
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OBSERVATION SCHEDULE FOR THE SKILL OF REINFORCEMENT

!

Name of the Teacher
Class « ‘ Topie

Name of the Supervisor
Date Time durabtion . Peach/ Retoach.

ngbtructions s This proforma 1s meant to ascertalin the extent
o ch the boacher exhibits or uges the skill, namely, \
relnforcementy Judgments have to be given on a sevennpoint, ‘
scale for ® various aspects of the skill, Indicate the exbtent
of acquisition of the various aspects of the skill by crossing

X) the appropriate number you deem fit, The scale value .10t
indicates that the teacher did not use the concerned aspect(s)
of the -skill at all, whereas the scale value .!6! means that
the teacher used/practised the skill aspect(s) very much,
Keeping these two extremes in view, examine carefully the
teacher behgviour related to the various given aspects of the
skill and cross (X) the appropriate scale value ranging from

zewo to six,.
\

Not 4t Very

Components. B . all. much,
‘Teacher used positive verbal reinforcers :
like Pyest®,fexcellent®,fSplendigt, ebce - 01234 5 6
Teacher repeated, rephrased the -
-pupll responses, and used the pupil ideas

for further development of the lesson, 01234 5-86

. Peacher used extra«verbsgl cues like

tum umt, tgha'! to encourage, and

prompts like !'carry on', 'tthink againt,

ebc., to help the pupils to arrive at.

the appropriate answers. 01234 5 6
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Compon enss. “Not ab —Very
all, much,

Teacher used nonverbal cues like

nodding, smiling,lboking attentively

at the res;_:onding pupll, patting, i
ete, 0 1 2 3 4 5 6

Teacher wrote the pupilts answers on
the blackborad. © 1 2 3 4 5 6

Teacher told the pupil directly that
his snswer is wrong and used sarcastic xamaz )
Temarkse 9 12 38 4 5 6

4

Peacher used nonverbal cues like _ , 4
frowing, staring, looking angrily,etes '0 1 2 3 4 5 6

There were instances where no
reinforcement was given, bub .
could have besen given, ®© 1 2 3 4 5 6

There were lngtances of :!.nappropriate
use of inforcers. © 1 2 3 4 5 6

1

Comments (if any)



