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CHAPTER III

THE THEORETICAL FRAMEWORK

The characteristics like various aspects of tpeir s0Ciom
economic background, academic performance, motivaﬁgbn.
aspiration etc. have been studied of the students of both
secondary and tertiary education in this subcontinent, but
their relationship with the college entry has remained an

N
1

\unexplbred area.

The transition from secondary to higher education has
been the subject of several large scale investigations in
western countries, (e.g., Griffin and Alexander, 1978; Meade,
1978; Thomas et al. 1979; Anderson, et al, 1980; Carpenter
and Western, 1982). Such studies have relevance to the present
investigation as other more general studies have in status
attainment tradition (e.g., Sewell and Hauser, 1975; Broom,
et al. 1980).

From the review a search was made to find the answer to
the question ‘'what are the factors that influence college
entry?*' The review has brought to light a host of underlying
factors related to college entry — the factors that are
demographic, social, familial, psychological and institutional
in nature., Numerous individual factors have been found to
affect aspirations for education beyond the high school level
leading to college attendence, Of these sex, ethnicity, race
and religion, family structure and interaction patterns, socio-
economic status, intelligence, academic performance, motiva-
tional variables, participation in cowcurricular activitlies are
best documented. The influence of both parents and peers is
also well documented,

The review of the literature relating to the characteri-~
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stics of the students, the influence of the wvariasbles on college
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attendence, persistence and dropout has guided the development
of a theoretical framework of entry into higher education which
encompasses selected variables and the possible patterns of

influence upon entry into higher education. /The basis for the
theoretical framework has its roots in the’W;scon31n Model' of

status attainment of Sewell and his assocxates;/
o RIS
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;
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3.1 WISCONSIN MODEL OF STATUS ATTAINMENT

Blau and Duncan's (1967) classic study of occupational
status attainment documented the dependence of son's schooling
on family socio~economic background, family size, their region
of residence and a number of other factors (Hauser and
Featherman, 1977; Featherman and Hauser, 1978). Major work on
the causes and consequences of status attainment by Sewell and
his associates (Sewell and Shah, 1967, Sewell, Haller and
Portes, 1969; Sewell and Hauser, 1972; Hauser, Shu-Ling Tsai
and Seweli, 1983) elaborated the link between social origins
and socio-economic achievements of children, This ‘*Wisconsin
lodel', as it is known, presents a view of status attainment as
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S
+/.} a social-psychological nrocess by which a person's family and

M\_w
1ntellectual characterlstlca influence educational achievements
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and are thereby 1ndlrectly translated into the attainment of
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status and acqulsltlon of income (Sewell and Hauser, 1975, and
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also Duncan et al. 1972). This model uses the concept of
"level of aspiration" (Lewin, 1944) to represent the motiva-
tional bases of attalnment and the concept of "significant
others" (Sullivan, 1940) to circumscribe the influences of the
soclal environment during adolescence on educational and
occupational status attainment. More recently the models have
included other aspects of the schooling process, such as
curriculum placement (Alexander and McDill, 1976; Hauser et al.
1976), school and institutional factors (Alwin, 1974; Jencks
and Brown, 1975; Hauser et al. 1976; Alwin and Otto, 1977) and
other social features of school environment, such as participa-
tion in the extra curricular activities of the school (Otto,
1975)., Researches have considered the ascriptive bases of
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educational success (Hout and Morgan, 1975; Debord et al, 1977;
Kerchoff 1976; Thomas et al, 1979) also.

The major findings of this body of research ares

() education (years of schooling completed) is a major

mediator of the effects of socio~economic orlglns on socio=
\.,,_,________m

-
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economic achlevgqggys, (b) schooling experlences, most notably
high schooi grade pe}formance, curriculum placement, achievement
test performance, and the encouragement of parents and teachers,
are largely responsible for transmitting the effects of socio=
economic background on length of schooling, and (c) while the
ascriptive influences of race and gender affect these processes,
the broad ocutlines of this “socialmgggggglggipal,mggggﬁ_of
achievement account for the observed>transmission of socio=
economic position from one generation of the family to another

across subcategories of race and genders,

3.2 A SOCIAL PSYCHOLOGICAL MODEL OF COLLbGE bNTRY

e — =

The students' transition from school to college and
university is not easy,‘ The hazards range from social,financial,
administrative to intellectual and emotional areas. They
originate at home, in school, in college and university. The
entry into higher education is a ﬁrocess involving decisions
on the part of many, which are difficult, important and perhaps
irrevocable, The people involved in this process are student
themselves, theilr families and administrators of colleges and
universitiess It is the responsibility of a‘gggg_gikggggg, viz.,
student, family and university = in the setting of the society.
The gfigents have to decide whether they would go for higher

wme T

\educatlon or not, the famllles have to decide whether or not
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f
"they would/can send their wards to the tertiary educational

institutes and the administrators of tertiary institutions are
the personnel to decide whether they would like a particular
student in their institute. All these makg the process a
complex one, Today in every soclety, -especially in a developing
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’_Jujuf society like Bangladesh, higher education plays important role
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1\ for establishment which includes better job and good earnings

) and is being considered as a laddef'fqr social mébility. Thus

the student's aspiration, motivation, his percéptioﬁ‘about the
need for higher education and his intellectual ability play
important role with respect to his entry to the world of higher
education, whereas on the other hand the parents or the family
members judge it on the basis of social mobility and their
financial capability. The institutions decide the entry of a .
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particular applicant on the basis of the institutional phllo-f Lol
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Thus the entry process into higher education in Bangladesh
is viewed here as a social-psychological process. College
<
(Eg>§) entrance, in short, is conditioned by three sets oF characteris-

. w R
d L/(\t:.c:s - background characteristics like sex, home locctlon,

@y*}wkﬂ religion, stream, birth order, and age; socio-economic background

Scaran A e e o T

Qfﬂﬂr characteristics like soclo~economic status (SES), home environ-
;! ment, nature of family, size of family, education of the

:(;51b11ngs and students' residence and Bizfg?loglcal CharaCLerlSthS
like(géggéfional and occupatigﬁéiﬂggpiratloﬁj)co-currlcular
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To facilitate the specification of the model and the
presentation of the findings., we describe below the rationale
for including each of the characteristics/variables and hypothe-
size.the direction of its relationship to college entrg. f"’“ s
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3,3 BACKGROUND CHARACTERISTICS

There are characteristics which are predetermined for an
individual since birth, i.e., which do not_g&§§23¢over time ;
viz.s, the sex, religion, birth ordQET"QEZ??hSEE”ESEQE;Bh of a
student, The stream of study of a student is alsowéetermlned
when be j01n§whlgher secondary. These variables which are

termed as backgroundivariables are likely to affect the entry
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into higher education. The possible relatiocnships of each of
the variables with college entry have been discussed separately
with particular reference to Bangladesh in the following pages.

S e v

(::é: Sex : !
It is no denying a fact that almost 50 per cent of the
total population anywhere on the globe are females, vet almost
all the societies are still male dominated and women are mainly

kept engaged in household work and child rearing activities
Vi

especially in traditional societies. This might have been the

cause or effect of the low level of education of women world

QVer.

Though industrialization and urbanization have started
taking place in Bangladesh, yvet being predominantly an agrarlan

et . = e

and rural society, it is quite traditional with respect to
certain social norms, especxall?fgagwégﬁén. The constitution
treats women on par with men in all spheres of life and recog-
nizes their fundamental rights to educate themselves, but in
reality the women folk\are lagging far behind than their male
counterparts, It is evident from the educational statistics

of Bangladesh where the nale literacy rate is 31 per cent while

e e et A e Welbr s s w0 ST

the female literacy rate is only 16 per cent - the ratio om

P PPNV

male and female graduates in Bangladesh is 7 26 ¢ 1l. In Lact,
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education, particularly hlgher education of women is a more
recent social expectation theres

In Bangladesh, sex puts an indirect control for a girl's
admission into a co-educational institution of highér learning.
Hug et al. (1983) in their study found that only 13.07 per cent
were girls among the students of higher education in Bangladesh.
In traditional society, men are likely to perceive educational
attainment as being directly related to their occupational
careers and feel the need to have higher education as an
economic necessity, _Higher education, in Bangladesh, though

not very costly in terms of fees, the private cost for boarding,

e
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lodging, purchase of books and materials and other personal
expenses are very high, The students have to spend a lot for
acquiring a degree., Parents sometimes view this as an investe
ment and hence prefer to spend money for gons rather than for
daughters especially for college education.

Besides this, apart from the unsuitable nature of jobs
and as there is no social and familial pressure for girls to
work practically very few vocations are open to them. Hence,
the girls are more likely to attendwgggiaégrae grantln%D UAﬁj Gl
institutions such as primary training institutes, commercial
institutes, nursing schools and obtain a short term training,
Besgides, the girls get the‘jobs with just the minimum qualifi-

cation for the posts as the state provides reservation for

T e

~girls, which is sOmetimes more than the proportion of glrls
B ST D)
applying for. This situation does not instill an urge for
higher education in girls. The early marriage system for girls
\/ and the upper hand of 'in-laws' decisions with respect to
girl's education in the traditional society of the country
\further deteriorate the chances of entering college education
for the girlse.

Bangladeshli society is mainly a rural society. BEven
those who live in towns or cities - they are graé%ﬂfgggéﬁfin
villages, Most of the urban inhabitants are firsﬁ“ééﬁeration
urbane and their parents and relatives still reside in rural
areas hence these urban inhabitants follow the conventions,
customs and social norms of villages only. Moreover, about

\/éight seven_per cent of the population are muslims, who still

A [ SN

try to follow the purdha system which does not allow the girls

MWMM -

to have free access in the socmety.

, There are many secondary girls' schools where fhe parents
can send their daughters, but all the universities and most of
b/ the degree colleges are co-educational, The conservative
| nature of the society aﬁéf€§§€61311§”€he purdha system act as

a barrier for girls in attending the co-~educational institutions
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| of higher education. Only very few progressive families and
I
;/the families who really feel it as an economic necessity, send
“ their daughters outside the four walls of their house tc the
institutions of higher education.

Still now in Bangladesh, girls do not use personal
vehicles like bicycles, scooters etc, 1In towns, except in two
or three big cities, there is no public or nrﬂvate transport

, system like buses which ply in the streets, So the girls have

\ to depend on cycle rickshaws o§ have to go on foot for
/attendlng the college, Most of the guardians cannot afford

‘A rickshaw fares for their female wards and walking, poses
gproblem due to long distance.

Apart from these the perception about the need for higher

education, especially for girls, is very poor among rural
/L\COmmunityB Rural people send their sons, sometimes at the cost

of many sacrifices to the colleges in the hope that their sons'

i

f educational attainqeazhégduhence the occupational achievement
\//4 will improve their jsocial status and living conditions. But
5 for girls they flnd it as mere wastage as they think that it

_will neither improve their social status nor will it help them
economically for a long time because what she earns lateron,

will go to her ‘in~laws’,

As most of the colleges are situated in urban areas, rural
students are compelled to stay in towns in order to study in

AR
P

7wé%f \ colleges. There are no hostel facilities for girls in the co-
educational colleges, The rural boys may find a place either
J  in any hostel or they can somehow manage thelr accomodation
W, e s e 2 et

privately. But for rural glrlsh«for staylng in towns, they
have to seek help from thelr QEEEngirelatlves if there is anye.

...-s“‘ g

Most of the urbanehzélatlves are either middle or lower middle
or lower élaSS/pEOple staying in hired houses. For them finding
sufficient space to accomodate an adolescent glrl becomes a -
problem. Unless there is an unavoidable binding, they are

et J;, )\ ﬁ-



-
(

~
%, N :
§ \\ w a3 e f‘qﬁ <5 :\
3 -3 " e RERNTY = (N %‘1}‘? N
B S & .7 - ‘1\ ;{3 y \ X ‘It r‘\ ‘

.2 -
s \é\ﬁx( AR SN
i / N - Fad 5 )

o Y

N,

reluctant to accept the extra responsibility of guardlanshlp
of an adolescent g:.rlQ

Historically, it is true that the muslims of this
subcontinent were exposed to this modern education much later
than other communities, particularly hindus. Apart from the
conservative nature of the society, and particularly the purdha
system, which the muslims think as an integral part of their
religion, prevented muslim girls from attending educational
institutions, While hindus, influenced by many hindu educa-
tionists, thinkers and reformists who advocated for girls?
education openly, used to send their daughters to higher
education institutions much earlier, It-is only at the end
of the flrst quarter of the present century that Begum Rokeya

I

Sakawat ﬂossaln s movement for nusllm women's_education in

g e A S = e poaghy T

Bengal, 1nsplred some of the educated muslim parents to educate
their daughtersa

ji‘\ In Bancladesh, students choose thelr stream of study at
¥ R —

secondary level Glrls generally aspire for Jobs which some-
'EI;;; do not need higher education, These girls along with
those who just waiting for marriage and those who achieve low
at S8C examination prefer arts courses at higher secondary
stage. Kamat and Deshmukh's study (1963) found the same

trend in Poona University women students, On the other hand

boys opting for artsk;éave a definite aim to achieve desired

.

M it S ‘?:
level of education and type ofA\gcatlong. Thus it is likely

that boys of arts course would proceedzto higher education
while the girls might not. \;{

{\ Very few girls study commerce cburse in Bangladesh,
Those who take commerce at higher secondary stage take it with
Midefinite purposes Thus for commerce students one should not
expect any difference in college entry between boys and

girls0 p
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The girls who choose a specialized and technical course
like science, do it with a strong motivation and drive and are
determined to enter into higher education,

Regarding the entry into higher education, one might not

w{ﬁ/expect the same role of sex across different SES categories.
High SES people, who have sufficient money and resources to
spend for the education for their wards, who perceive the need
for education and who are by aqd large free from the taboos of
the society find no reason to dissude their daughters from
attending higher education. The educated middle class people
also realizing the relevence of girls'® education even from
marriage prospects sometimes send thelr daughters to colleges
as higher educated young males want to marry higher educated
girls. The lower SES people, though some times feel the urge
to send theilr sons to college for upward social mcobility,
perceive that sending girls to the colleges 1s just wastage of
thelr meagre resources as a girl's education will not help them
to improve their status in the society.

Due to social and familial pressure on males to succeed
in occupational sphere, the low achievers also try to enter the
u/*faegree colleges, but for girls the low achievers neither Ffeel

et T
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the urge to enter colleges, nor the guardians fihd it justified

to spend money on thems

From the above discussion, it can bz concluded that sex
can play an important role in the entry into higher education in
a country which is deeply rooted in traditional style of livinge

We hypothesize that -~

> "pboys enter into higher education in greater
proportion than girls®,
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~~ Ps Home Location

In a developing country, as all the areas are not equally
developed and the facilities for education are also not uniform
evervwhere, student's home location, is likely to play an
important role in the college entry. Of course, it is not
simply the location that matters, but other‘problems which stem
out of it, such a3 excessive time in commu;iﬁg, POOr prepara=

tion for university or college in inferior rural schools,

cultural gap etc;, play a role,

Bangladesh is an unitary state., Even geo@faphically also
there ig no difference among the regions, The administrative
units, the districts were made only for convenience of law and
order situation and revenue collection keeping in view the
communication system. There are no community colleges, or
regional colleges meant for a particular community or areas
Thus, for entry into ‘higher education, neither a student is
seggregated nor is a student in an advantageous position with
respect to his/her birth place, home or place of residence. But
it is true that though about elghty five ?§{#g§q§mgf the total

population of Bangladesh reszde in rural areas, almost all*the
ingstitutions of higher educatlon are mainly s:.tuated ln c:x.tles_ .

or towns., This turns out to be a crucial factor for rural

Ty S A e, i

students in their college entrye

1« The urban parents are exposed to modern, scientific and
{ technologlcal advances where the need for higher education for
\s occupatlonal achievement and social establishment is well
GB rcallsed. On the otherhand, the families of rural students very
often fall to see the relevence of university study for their
Lghlldren, and do not whole heartedly support the same.

Urban students find no difficulty in attending the cecllege
\///§ as they are near and arocund thelr places of residence, But
rural students have to travel a long distance everyday or have
to live in towns. None of the two is easy. The reasons are
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- obvious. Bangladesh being a reverine land full of hawars and

beels (lo% lving paddy fields and large natural iakes) the road
communication and transport system due to limited resources of

the country are not developed soO satisfactorily that students

can come and go dally for college, Again for rural students to
stay in towns is difficult as the accomodation in the hostels

are limited and costly too. Practically there is no dormitory
sygtem, Hiring a house or staying with relatives in towns is
equally difficult due to shortage of space in newly developed
towns, This restricts' rural students' entry into higher education

in townse

The admission system in the institutions of higher educa-
tion in Bangladesh is an arbitrary one. Students who pass the
HSC examination are in general elligible for admission., But
each college and university department particularly the renowned

_omes set their own criteria for admission. Some schools in rural

e s o ol ot 8 AP

areas may fall short in the degree of intellectual and cultural
stimulation they give to their pupilse A recent study conducted
by Aziz (198%) showed that in Bangladesh rural schools lag far
behind than their urban counterparts in imparting science educa=

tion, where physical and other instructional facilities are
meagre. These poor physical and instructional facilities do
not offer ample opportunities for the rural potentials and

USRS o

}ij@ﬁj ?affect thelr perceptions about their ability which inturn restrict
L
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ﬁthelr entry into higher education to some extent,
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The students from rural areas find emotional problems on
being away from home for the first time. Also if they were in
poor accomodation earlier and on shoe~string budget, they may
not like to enter institutes of higher education and face the
similar problems. The fate of rural girls as discussed earlier
in context of sex variable, remains the same with respect to
home location variable also, Traditional rural parents do not
venture to send their daughters to town for further study. Still
however, the urban people are less hesitant-in sending their
daughters to cc~educational institutions,.
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After the partition of 1947, many hindus had migrated
from the present Bangladesh. After this migration, among the
hindus who are living in Bangladesh, the rural and urban hindus
differ in thelr education, occupation and social status, In
fact, the rural hindu community lags far behind than their
urban countervarts. Thelr perception about the need of higher
education, not only differs from those of urban hindus but
are far inferior. Hence, it is likely that the rural hlndus
will go to hloher educatlon in lesser oroportlon thén Lhe .
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urban hlnduso
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It is understandable that the indicies of 5ES of urkan
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and rura{wgamilies do differ, Whereas, the higher and upper

middle class urban families are superior in terms of their
education, occupation and cultural level, the higher and upper
middle class rural families are much richer, possess large
amount of lands and exert tremendous influence on the neigh-
bouring community. The conception of superiority also di £fers
among the two communities, The higher and upper middle class
Urban families fully understand the importance of higher
education in the modern society. The rural higher and upper
middle class do not consider higher education as a prime factor
for retaining theilr supremacy or for vertical mobility, Hence
inspite of having sufficient resources, they do not send their
children to higher education.ﬁ Moreover, they arrange marriage
of their sons in late adolescence only.making them secular and
gradually 1nvolv1ng them in village politics with a plan of

transferrlng their powers to them,

The average middle class whether rural or urban,
constantly strives for vertical mobility inspite of economic
constraints. This they try to achieve through educational and
occupational attainment. Hence, they send their children for
higher education especially the sons, at the cost of many
sacrifices, Due to insufficient exposure, urge to maintain
family occupation and accomodation problems in towns, rural
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lower class families are not keen to send their sons for higher
education. Still however, once they attain HSC level, they do
not lag behind their urban counterparts in acquiring college
education, '

From the above discussion it is clear that in general,
the urban people are in better position than rural people with
respect to gending their wards to higher educational institutions.

We hypothesize that =

e

W "urban students enter into higher education in
\ greater proportion than rural students.”
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Considering the scientific developments worldover, tradi-~
tionalism and taboos are fast disappearing. However, people
still nurture some of thelr beliefs and norms under the name of
religion and culture often leading to racial and religious

clashes,

In Bangladesh, about eighty seven per cent of the total
population are Muslims, twelve per cent are Hindu% and
Christians and Buddhists are negligible. The muslin population
was greately dominated by Mullghs and Moulovis who strongly
opposed not only the education system propounded by Britishers
but English too as a language. While persons like Raja Rammohan
Roy and other leaders inspired hindu community to accept the
change and be in line with modern system of education. This
brought the hindus in the forefront with respect to educational
as well as occupational attainment., After the partition, when
hindus who used to occupy key positions in various spheres
migrated to India, muslims had to £fill these positions. It is
at this time that they realized the importance of higher
education, This was quite late in comparison to hindus in the
continent with respect to educational attainment. Similar was
the case of girls'® education. Hindus, not having any taboos or
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restriction like purdha used to send their daughters for higher
studies, This helped them in saving on dowg¢ry as the girls got
better educated. Muslims lagged behind in this respect too.

Among the migrants, were the people malnly £from upper and
middle classes.,” Those who remained in villages were people
mainly from lower occupational groups having almost no or little
education., 8ince then, the rural muslim community which was
composed of both middle and lower classes, tried to improve or
atleast retaln their socio-economic conditions while the
remaining rural hindu community could not advance like their
muslim counterparts, Thus the present rural hindu community,
mainly composed of lower occupational groups, is lagging far
behind in education than their muslim countérparts. Hence, the
perception about the need for higher education is poorer among
the rural hindus than rural musliﬁso Thug it is likely that
among the rural lower group students, muslims will enter into
higher education in greater proportion than the hindus.

But for urban areas, the doctors, pleaders and other
professionals who were directly associated with the public, did
not migrate in mass. Thus among the hindus in urban areas along
with the lower occupational groups, there are still professional
groups, middle class white-collar families and business )
communitiess Thoudgh there is a trend for the business communi-
ties to engage their sons in family business. which most of the
time do not need college education, yet many families send their
sons to college and univers;ties in order to improve their
socio~economic conditions. /The urban hindu community is
ii};&;ﬁiaand culturally more advanced than the muslims and
thelr perception about the need for higher education is likely
to be better than the muslims.,/ This induces them in sending
their sons and daughters to the institutions of higher education
in dreater proportion than the muslimse
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From the above discussion it becomes clear that in general,
except few categories, hindus are in advantageous position so-
far as entry into higher education is concerned,

We hypothesize that =

- _greater proportion than the muslims”.

Bangladesh provides diversified courses to her students

"hindus enter into higher education in u

e =T

at secondary stage keeping the need of vocationalization courses

cin mind., Arts, Commerce and- -Science streams are avallable in

.

almost all schools., Besides, Agriculture, Home Economics,
Technical and Islamic Studies are also available in some schools,

1

Selection of courses or streams at higher education play
an important role as Gulati (1978) puts, "selection of subjects,
courses or streams is firmly linked with various occupational
fields. In fact, there is a set pattern of linkage between
occupationai choices and educational streams”. Mehta (1970)
further substantiated this by stating, "they will facilitate
entry into certain occupations and hinder entry into others, )
and will affect his success and satisfaction on job". According
to Rao (1982) "selection of courses is so important that it is
considered as a screening éroeess and ‘arbiter' of occupational
selection. With the advancement and rapid development of
science and technology, most of the prestigious professions and
occupations are becoming more science oriented, as the knowledge
in advanced technology and scientific development are needed
for such occupations.

The students who studied science course in their hicher
e e Y e i
secondaly stage are eligible for admission to non-science degree

st . et e T
B e et e e -~

courses also., But the reverse is not true, Thus having science
o o

—e—— N
in their higher secondary level provides these students an

additional advantage over the students of other streams for
entry into higher education.



Many a times for increasing their marriage prospect
parents send their daughters to colleges but for non-science
courses in order to avoid failure and wastage. But the girls
who come to science stream, are superior in agbility and come
with defini#e aim and ambition. These girls of science stream
coming from higher SES' families with high educational and
occupational aspirations have no reason for not joining higher
educational institutions.

It has been discussed that the science students are
generally better students and they achieve high, but nomi~science
students who secure first divisions or second divisions cannot
be considered as less able than their science counterparts.
Hence, otherthings being egual, one should not expect stream as
a factor for entry into higher education in each achievement
categorye.

From the discussion, it has become clear that the students
who study science course in thelr higher secondary stage are in
general, in an advantageocus position than other students in

finding a place at the institutions of higher education.

€

¥We hypothesize that - ' ﬁl@akﬁ
b wet

"the science students enter into higher education | Yente s
in greater proportion than arts and commerce '

students”, ! .q}ﬁén'

) <:§z;~?iéth Order ;)
MW/’/»‘/

The expections of a child and from a child differ according

to the birth order of a child in different societies. It
influences educational attainment of a child,

One of the unsettled issues among authors researching the
family unit is whether there is a consistent pattern of birth
order differences in college attendence or not. Hauser and
Sewell (1985) reviewed the review of nine studies (Sampson,

1965; Alrtus, 1965; Warren, 1966; Bayer and Folger, 1967; Bradley,



1968; Button-Smith and Resenberg 1970, Adams 1972; Schooler,
1972 and Cicirelli, 1978) regarding the effects of birth order
and commented that

"these reviews indicate that several posthoc
theories have been used as explanations of
birthorder effects, including physiological,
psychological, developmental, social, struc-
tural and economic explanationse Reviewers
agree that the findings to0 date are seriously
flawed by inadequate samples, and failure to
control for variables known to be related
both to sibling position and to the outcome
under study",

Bayer (1966) reported that oldest and youngest siblings are
about equal in chances of attending college when sex and SES
are controlled by research selection, and middle children have
the least chance. But Berger and Hall (1966) and Adams and
Maidam (1968) controlling SES, sex and sibship size found no
significant relationship between birth order and educational

attainmente

In Bangladeshi society - where most of the families are
lower middle or lower class, the parents dream of enhancing
their socio-economic conditions through eldest son's educational
and occupational attainments. They alsc count on the success
of the eldest son for lessening their burden with respect to
the education of younger offsprings, Thus the first born son
may be allowed to utilize a disproportionate share of family
resources allotted to education hence they are more likely to
aspire for college career.

But on the other hand, it is also equally true that older
children assume family responsibilities earlier and make sacrifice
for vounger ones, particularly when parental resources are
inadequate., Moreover even in a well-to~do family, generally when
the older children reach the age of college attendence, parents
tend to set aside resources for their own establishment which
otherwise could have been used for the education of the older
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ones, While on-the other hand, the last born especially in
large families may gain additional advantages from the situa-
tion that parents no longer have to set aside economic resources
for additional children and that older siblings are available to
assist if the parents' support is inadequate. The youngest
child also derives spécial benifits from his position, because
seniority may by this time have raised the father's income,
whereas the middle born children are disadvantaged by being
forced to share with siblings the parental resources throughout
their childhood., The last borns receive generous inputs when
they are in their teens, as other siblings might have settled
down by that time,

Blau and Duncan (1967) noted that parents are aparently
more successful in encouraging a child to pursue his education
if he is the oldest or the youngest., Perhaps the greater
responsibilities oldest children have to assume in future and
the greater socio-emotional support youngest one receives from
parents and siblings, support both in their educational attainment,

First born girls are more likely to develop patterns of
respoﬂZ?EZEZEE*EEEMEEZé werk which help them academically
(Nuttal et al. 1976). But these patterns of responsibility
comes as a hoomerang for them in traditional societies with
respect to their acquiring college education. Generally in
large family the first born girls are supposed to look after
their younger siblingse This deprives them of thelr study time.
The parents too, particularly the mothers will always opt for
having grown up girls at home rather than at college for helping
in household chorus,

The effect of birth order is also likely to vary across
the rural and urban categories of students. The rural people are
likely to engage their elder sons in their family occupations
for sharing the workload as well as for increasing their earnings.
These occupations hardly need any education. For higher and upper
middle SES group, not only the parents have resources but they



86

also perceive well the need of higher education. Hence they
send their children to the institutions of higher education
lrrespective of their birth order when they pass the HSC
examination. But in lower and lower middle class families,
the eldest son as well as the parents may feel the necessity
of financial support from him after his passing the HSC
examination., Hence he may try for a job or go for ghort term
training to save the family from extended burden.

From the above discussion it is not clear whether there
is any birth order effect on entry into hidgher education. nox
does probable relationship emerge from the foregoing discussion.
Yet, to find out empirically whether there really exists a
relétionship, we retain this factor in our investigation,.

=

We aribtrarily hypothesize that =

'‘First born and last born students enter into
higher education in ¢greater proportion than
the middle born students®,

TN

{ £, AQQMLD

N
Since the students at higher secondary are regular

students, they do not differ significantly in age and hence the

question of age does not raise problem with respect to entry

into higher education. 8till however, it has been found that

the older students did better in some subjects while the younger

did better in general, Miller (1970} explained this by sayving

that maturity associated with increasing age and experience

belped students to do better in some subjécts of humanities

and social sciences which are closely related to life experiences.

On the other hand he thought that the superior academic perfor-

mance of younger students is not so much a function of age as

is of intelligence. Due to superior ability youngers are more

likely to enter college than the olders. On the otherhand, the

olders who take more time to reach this stage, are comparatively

of lower ability. Hence their parents are likely to be hesitant
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in spending money for their further education gpprehending

that they may fall again, and waste their limited resources.

among girls, those who are olders, their prospect of
marriage is more, hence the parents will like them to be
groomed more for household works rather than joining colleges.
With increasing age, the students assume greater family
responsibilities especially those halling from rural areass
Thus the older boys and girls from villages are less likely
to join colleges, particularly from low S8ES familiess

We hypothesize that -

»// "younger students will enter into hi@her
4 education in greater proportion than the
{ older students.”

3.4 SOCIC ECONOMIC BACKGROUND

The family, the society where a child grows up and lives,
the members of his immediate environment, their valueg, attitudes
and beliefs, the set of conditions -~ social, economic and
educational that he encounters known as his‘social background,
is believed to affect a child'’s educational attainment. We describe
the socio economic background variables one by one and theilr
possible influences on college entry in the light of Bangladeshi

situation,

a, Socio-Bconomlic Status 3

It is coﬁmonly believed by sociologists and others that
the social and economic characteristics of parents play an ,
important role in offering opportunities to children which
provide them differential educational experiences (Alwin and
Thornton, 1984),

Before discussing the impact of socio-economic status on
educational attainment of a student, a brief sketch of socio=-
L socic

L g

economic conditions of Bangladesh and its people is pfesented
W

~

heree.



TABLE - 3.1

OCCUPATI OHNAL COMPOSITION QF
VARTIOUS S0CIO-ECONOMIC CLASSES

SES Class Rural Urban
Ex~zamindar, Industrialists,
Upper Jutdars, Big businessman,
Rich people of Senior civil and
aristrocratic military bureaucrats
origin
Big Farmers, Professionals,
. Social workers, Service men,
Middle Teachers, College and
Businessmen. 8chool teachers,
Businessmen,
? Small farmers, Low paid employees,
g Landless peasants, Workers, ‘
M#(//-ShOP Keepers, ’ Rickshaw pullers
W ~ Traditional low -Shopkeevers,
Lower v’ i status occupa- Day labourers,
LN tional groups Traditional low
N ey Y like fisherman, Status occupational

weavers,
washerman etc,

groups i.e.
Wasghermen,
Sweepers etc.

i

Bangladeshi society, which was mainly a. fudal one, has

started transformation towards urbanization and industrializa~

tion,

dence

Though urbanization has moved a bit fast since indepen~
(the percentages of urban population were 5.19, 8.78 and

15.18 in the 1961, liZéwand 1981 censuses respectively), but
industrialization has remained still a very slow process. The

rural and urban people differ in their occupation across

various SES categories, as can be seen from Table 3.1.

The

upper class people of the villages are those who command social

regpect as their ancestors commanded it due to their richness
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and aristrocatic origin, The middle class on the other hand -

are trying to curtail the monopoly of upper class with their
educational and occupational status. The lower class consisting
of small farmers and landless peasants, are mostly illiterate.

On the other hand, urban upper class are quite sophisticated in
their way of living because of power, position and education.

The urban middle class are the people who obtained by and large
sufficient education to maintain their living in a decent manner
while the urban lower class consists of low status occupational
groups. Bangladesh is QEE.EE—EEE poorest countEthaving per T
capita annual income as low as $70. Majority of the people

live below the poverty line. 'Eggrliteracy rates for men and Voo
womeﬁ are 31 and 16 respectively. The comﬁgsition of social
structure of Bangladesh population with respect to education and
occupation can be viewed from table 3.2 and 3.3.

TABLE = 3,2

EDUCATIONAL ATTAINMENT OF

BANGLADESHI POPULATION ” o
Percentage of Percentage of
_Level total literate
population population
Male Female Male Female
: ) i
1. Illiterate 69,00 84,00 - -
2e Primary education 18,27 11.99 58,93 74,96
3+ Secondary education 7.99 © 3.09 25,79 19,34
4, SSC graduates/ B
Matriculates 3.85 0.71 12.41 4,46
5¢ Graduates or above 0.89 0.12 . 288 0674
N
S =7 N
Source ¢ Census Report, 1981, A - o N
e ML _
H b,w" LR \
Doe s -J"‘M
o Y



PERCENTAGE DISTRIBUTION OF POPULATION ‘,‘),,{"
BY MAJOR OCCUPATION GROUPS _ i
Major Occupation Percentage ..
$0b s
S
1. Agriculture 7745 5070
2, Production and Transport 10,9
3« BSBales 4,7
4, Professional and Technical 1.8 6.6
50 Services ’ 1e5
6, Clerical 1,0
7. Administration and Management . 0.2
8, Other works 2.4

Source : Census Report, 1981.

The socio-economic status of a family covers the educa-
tional( occupational, economic, cultural and social status
the family commands in its immedlate neighbourhood. The
family's socio=economic status seems to influence the college
entry of a student first from an economic perspective and
secondly, inm terms of family's values, expectations, ambitions
and aspirations for its offspring. Spady (1967) found consider-
able evidence that status differences have had an increasingly
important effect on post school attendence, even when race is
taken into account, ~Sewell and Shah (1968A) observed that

ykil "it is a socio=-logical truism, evidenced by a number of studies,
o
G . | that children of higher social class origins are more likely to
v iy ¥
\é_ aspire to high educational and occupational goals than are
e children of lower social class origins.,"

"9
. Obviously, many students from high SES grow up in a
family atmosphere where the benefits of educational attainments
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are evident and where the accessibility of such opportunities
is realized very early in a student's development. For the
members of middle class, higher education has become a social
necessity. The middle class parents send theéir children to
higher education even making considerable siacrifices on their
part. Members of working class tend to devalue education and
aspire to modest but secured occupations and income levels.
Through familial sociaglization and divergent perceptions of
their opportunities those aspirations -are transmited to the
younger generation (Wilson, 1959). The social inheritance of
such values and attitudes tends to inhibit college entry.
Hollinshead (1952) further writes, "lower class lacks the urge
for education- partly because of ability, but in larger part
because of lack of motivation in the home .of in the sourrounding
environment.," He attributed this lack of motivation on the '
part of lower class to the lack of cultural materials such as
books, periodicals and neighbourhood cultural influences. Most
of the lower class students who start schooling, dropout at
earlier stages due to lack of facilities - mainly economic, But
those who cross the hurdle of S8C and enter into college for
higher secondary are likely to continue higher education,
Students who pass the HSC are more likely to come out with
expectations and aspirations that may not have close relation
to their fathers' educational, occupational and financial

status.

The effect of SES on college entry is likely to be more
prominent in case of girls than boys for the middle and lower
class families in the process of trying to improve their SES
are likely to spare their resources for education for their
sons rather than for déégggrs, while the high SES people who
have sufficient resources do not differentiate between sons
and daughters. With the abolitlon of zamindari system, the
jutdars and big land owners of high SES rural grou? are trying
to retain thelr social supremacy through the education of their
sons and business, while the rural middle class do it for their

.existence, ©On the other hand, the urban middle and lower class
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send thelir sons to colleges, sustalning certain sacrifices

for the upward mobllity in modern society.

One of the crucial factors in determining college atten-

" dence is family attitude. If there is a famlly college tradi-

tion, family respect for learning, then the youngester will go
even after considerable sacrifices., Tyler (1965) found that
students whose parents had college backgrounds were much more
likely to seek college education themselves than were their
contemporaries whose parents did not go to colleges Prior
connection of parents with college or university is important
not so much in itself, but'rather because a culturally deprived
home with poor study facilities, and even a materiallyfbetter
home given to freguent entertainment, is unable to provide
necessary stimulation and motivation to thg offsprings for
college education. Better educated parents might simply setrve
as better role models, influencing their children's aspiration

for more schooling, Higher educated parents can spend more

time with their children, guiding and assisting them, which
ultimately increase their children's ability and appreciation
for higher education., A college educated mother may share her
values and aspirations with her child and thus she may encourage
the child to develop high academic aspirations.

Comparisions are frequently made to show that the
proféssional groups have a much higher percentage of their
children in college than groups further down the economic
ladder, This can be attributed to the fact that fathers'
enjoying high status have a sccialization effect on their
children also, Such children will themselves be high attaliners
because their families would have instilled in them, a strong
achievement motivation. Mother'’s occupational status also
imparts similar effects, because achievement motivation and
educational mobility studies provide substantial support for
the notion that the mother is at least as important a soclializing
agent as the father. For example, Krauss (1964) and Cohen (1965)
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found that the status of a mother's job has a significant

impact on the ambition of her sone.

A working mother substantially contributes to family's
income and thus can greatly enhance the family's ability to
afford college education for the children. However, there
is a likely negative impact of mother's employment status on
son's educational attainment., It is possible that the house

wife mother pushes her son more to excel than the employed
~55Eher, because the housewlfe mother may feel a greater need

to achieve through her children and encourage achievement

than does the emploved mother., Additionally, the housewife
mother has more time to interact with her children and
encourage achievement than does the employed mother. Treiman

and Terrell (1975), explored the effect of mother's occupation
on daughter's attainments and found that mother's occupation

was the single most important variable in determining daughter's
occupation, apart from daughter's own education,

Income is another influential aspect of family background.
Financial sacrifices are demanded from parents for tution etc,
a2long with continued support to a grown up child at home while
he attends college, Families differ greatly, with respect to
the economic resources they have and the readiness to farm out
the proportion for higher education of thelr children.

Ags children from poor families may feel the pressure of
centributing to their families, they are more likely to dropout
of school and seek work (Larman, 1972; Stroup and Robbins, 1972).
When a teenager joins college, for the fgmily it means that
instead of help and support to his younger siblings, he continues
to draw on his parents' resources. This creates hardship for
poor families esgpecially if they are larges The child may feel
much more compelled to work and suppliment his family income,

If he cann't, it may be looked upon as a flight from family
obligations, Working-and l&wer-class parents not only tend to
have fewer resources at their disposal, but their values take

them away from putting aside some amount for their children's



college educations (Astin, 1964). Children of higher income
families are more likely to have more supportive and rewarding
educational experiencesuwhich proéide positive contribution
towards college entry (Rumberger, 1983).

From the above discussion it becomes clear that- students
from upper classes are more likely to enter into higher educa-
tion than the students from lower classess

We hypothesize that =

"students from higher socio-economic status
enter into higher education in greater L
proportion than those from lower SES group.”

— -
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&*bqu Nature of the Family ™y

Joint family system iz still prevalent in Bangladeshi
society -~ especially in villages. A well placed son can go away
from the family only on father's permission. Such urban migrants
keep close contact with their rural families. The sons generally
do not isolate themselves from their fathers due to social bond
system of Bangladesh or may be due to the risk of losing the
family property, In Bangladesh even after the death of the
father, the brothers live together in a single family and the
eldest brother becomes the family head, his decisions are binding
to other family members. The children who grow up in joint
families find thelr grand parents, uncles, aunts and cousins
besides thelr parents as members of one family. These children
at times have the uncles and aunts of their age group of even
younger than them in many families. Thus the children of these
joint families have to share the reasocurces allocated for educa-
tion not only with their siblings but with their cousing, even
with thelr uncles and aunts. They have to depend for the
approval for entry into higher education from the family head =
who may not be their father. But these types of problems are
absent in nuclear families, firstly because parents' decision is
final and secondly competition for resource is legss. Thus it has



been seen that regarding the entry into hicgher education the

children of nuclear families are in advantageous position than

those of joint families. The gifig'iﬁ the jbint families have
“ndt only to compete with family boys for getting the resources
for education but they have to depend on the decision of the

family head who can be traditional and rigid both,

If the parents are highly educated, if they are well
placed in the occupational fields, they are able to exert
their influence even in the joint families and are likely ¢o
send their children for higher education. Thus for the higher
SES students and for those who did well in HSC .examination,
whether of single family or joint, and have proved themselves
as able students, nature of the family may not act as an
obstacle for the continuance of their education further,

We hypothesize that -~

- e ?

e

"students from nuclear family enter into
higher education in greater proportion
than the students from joint family system."

K\\w ce Family 8ize :

-

BN

ki

The family size determines the quantum of per capita
resources avallable for education for its members.Bangladesh
is one of the most populous region of the world having a
density of 605 persons per sqg.km. The average size of a
Bangladeshi family is 5.7, which naturally poses problem for

imparting higher education to the children where the basic
necessities are met with difficulties.

It seems reasonable to assume that differences in family
structure affect social as well as economic support. Thus the
number of siblings of a boy and his position among them affect
the amount of money parents on a given economic level can afford
to spend on his education depending on their ideology of bringing
up the children, Higher education makes particularly great

(&4}



a5

demands on financial resources of the parents as it generally
requires substantial economic support for extended periodse
The greater the number of children in a family, the greater

remains the strain on its financial resources.

According to most authors who studied the effect of
family size on college attenderice, students from larger families

O

are substantiaglly less likely to attend college than those from

et o

smaller families (Adams and Maidam, 1968; Seetharamum 1982;
Rumberger, 1983). The assumption is that, larger the family,
it is more ddifficult for a child to be allocated sufficient
funds. But once they come upto HSC level overcoming all the
hurdles, they continue to study at higher level also. Now a

)

days parents conscliously try to control the number of children b\ e
for the sake of their individual attainment, including college @f

attendence. This is evident from the fact that mean number of “gbt;
children of higher edﬁcated fathers who generally send their v

children to hidher education is 2.8 as against 4.0 of the illpe-
terate or primary educated fathers in Bangladesh (Statistical

I3

Agaln, as in our society the males have first claim on
family resources alloted for education, the increase in number
of the brothers decreases the chances of college attendence for

their sisters.
We hypothesize that -

"gtudents from small families enter into
mmaemQuminw%mrmwmﬂthn\/
the students from large families".

g il
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, de Education of the Slbllngs P
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The educational attainments of the members in a family act

U
e .,,....«,_. pempEiLe B S

as an index of the social pOSlulon it commands. On the other

hand, the educatlon of “the offsprings determine whether the
family can retain or enhance its position. In words of Blau and



97

Duncan (1967) "Other things being equal, the education of man's
eldest brother can be assumed to reflect the extent to which
learning and achievement ére valued and encouraged in his
family"., In a society like Bangladesh vhere parents are poorly
educated, or uneducated, the educational attainment of elder
giblings particiilarly of elder brothers strongly influence the
education of younger siblings. Elder siblings if well educated,
} might perceive the importance of higher education in the socio-

economic context of the present day society much better than

”

" their parents and can inspire younger siblings to continue their

e

e

PUUSINPRNE SN

education,

The educated siblings who are the first generation éducated
of rural students, play an important reole in younger ones'
education by motivating them continuously to push harder for
further studies as well as by solving thelr accomodation problem
in towns if they have settled thewe. Moreover, the younger ones
will strive to reach or excel the level of their elder siblings.
The well educated elder siblings can make their conservative
parents qnderstand the relevance of women’s education and

convince them for their daughters’ education alsoc.

We hypothesize that = &{N”{%hww~
S . T ' fn t‘t} A

- - . \5 N [P h
"the students whose siblings are more educated | o0 ¢i'i°

enter into higher education in greater propor-! "
tion than students whose siblings are less
_educated. '

] s o "‘N“M"&;{j
e. Students'® Residence : .

P
Though contradictory views are expréssed by young people
of present era, it is still believed that the direct supervision
and encouragement that a child gets from his parents during his
student's life at home, helps in his personality development.

As the colleges‘in developing countries are not within the
reach of all the people, most of the students have to find a
sultable residence while they enter into these institutions.



Those students who stay at hostel in their higher secondary
stage are considered to be in advantageous position, Firstly
because thelr parents are able to beatr extra expénses for
hostels, and secondly they by that time must have overcome the
initial emotional disturbance of staying far away from parents
which builds up self confidence in them. Each of these may be
consldered as plus points for entry into hicgher education,

A student from a rural home at hostel finds himself
isolated in the initial stage and is unable to cope with the
urban setting. If he is the first of the family to enter higher
secondary stage, he may find himself suspended between two
cultures and this stress at times forces him to withdraw from
further education, Fate of the girls especially the rural ones
have been discussed earlier. Accordingly, the girls who were
studying in higher secondary by staying away from parents are
more likely to join higher education than those who were staying
with the parents. The urban students are not much affected by
the problem with respect to college entry as they get themselves
admitted in the local colleges. )

From the above discussion the possible direction of the
influence of students' residence does not emerge, yet it seems
reasonable to test and find whether there really exists a

definite pattern.
7

e .
We arbitrarily hypothesize that -

“students- who stayed at hostels in their higherl A"
secondary stage enter into higher education in \ ﬁ
greater proportion than others." :

éfs HOME ENVIRONMENT |
e

g g e

As Brown (1965) puts, "it is from his parents that a
child acguires a cognitive structure and linguistic patterns
which serve as basic equipment in the competition of occupational
success"., Thus the family or the home exerts profound influence
on a child's overall development, and consequently his or her
educational and occupational attainments.
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Home environment includes the study facllities available
to the children, the emotional tone that prevails in home, the
encouragement and guidance children receive from their parents,
which are all likely to play an important role in shaping the
college aspiration of the children.

Even if the government provides scholarship, freeship,
the students have to spend for their education. It is the family,
that extends economic support to the child. Apart from the
gconomic support, the family provides the child with socio-
emotional‘support, which ranges from furnishing thoucht patterns
and role models to encourasging and motivating him to study
further. - According to Blau and Duncan (1967},

"the achievement orientation that disposes

the man to strive to better himself is

acquired by the child largely in his parental
family. Conditions in the family of orienta-
tion tend to determine both whether the child
develops the socialized anxiety that drives

him to succeed and whether he receives the
socio=-emotional support to cope with his anxiety
without becoming deéggitated by it."

Emotional climate at home affects adolescent children in
thelr perception towards life and family and their academic career.
Miller (1970) reviewing several research studies concludes that

"achieving scholar, both in school and in
higher education, tend to come from families
where there is freedom of thought and
communication between members, where there
is minimal autocracy and something rather
more like democracy in the distribution of
authority in the home, in which parents are
harmonious and stable rather than dissident
or contentious, and where parents are
interested in the academic careers of their
children,"

Every researcher in the field identified parental encoura- Cz

gement as one of the most important factor in continuance of
education and hence in the educational attainment process, Kahl

(1953) first suggested the importance of parental encouragement

v
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in his study of the educational and occupational aspirations of
"common man boys". He,noted that the attitude of the parents
regarding the importance of occupational success for personal
happiness was the critical factor. Rehberg and Westby (1967)
observed that "parental encouragement comes to be a necessary
condition for the continuation of education beyond the high
school level in all strata and not just in the lower classes.”
Bordua (1960) found that parental stress on college was related
positively to the college plane whether or not SES was controlled.
Simpson (1962) also noted that "parental advice is a much better
predictor of high ambition than is the boy's social class.™

Thus parental encouragement, irrespective of SES, tends to
motivate the child for attending college,

g

x"

N

N

"students from congenial home environmenu enter -
into higher educatItiiinh greater proportion 15

t ] Do

hap the stu?enus from non-congenial home
environment,

We hypothesize that -

T e e e e e — ———  p———————, M———-ﬁ"\

. "3.6  ACADEMIC DERFORMANCE
L N— mwa»\m e e e _,,_,/
Almost all the institutions in Bangladesh admit students

on the basis of thelr past academic performances viz.. thet§SC
fﬁggsHSC exanination marks., Few institutions which conduct
e -

admission tests also give due welghtage to these marks. No

B e TS

institution conducts intelligence tests or any other psycholo-

gical testsa.

The positive relationship between 35C marks and college.
marks provides the college with a rationale for using the
former in making admissions decision. At the same time, the
link between intelligence test scores and college marks provides
a comparable rationale for letting the tested intelligence level

of gpplicants influence admissions decisions.

Most studies conclude that an average dropout demonstrates

lower levels of ability than students who finish high schools
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(combs and Cooley, 1968, Sewell et al. 198l1)., Schonell et al,
(1962) has found that students of low measured ability sometimes
complete their university studies while some of the most promising
fall by the way side. Ability is found everywhere, the one can-
not disregard the fact that those in the lower socio-economic and
socio~cultural groups find it harder to get it developed.

As the academic performance is generally considered to be
a measured index of ability and intelligence and the college
authorities admit the students on this basis, the parents will
also like to invest thelr resources for education on the basis of
the student's past academic performances. Especially parents of
rural and those coming from low SES group and of girls are also pu
motivated to spend for further education of their children if “{7}
they had demonstrated good performance earliera - g

\‘\“mL \\\ 3 E s:
We hypothesize that = (Qwr \mbt s
n ,4‘4 t, \{5’1‘.\&4
NV "students who performed better aL ‘their'SSC and
HSC examinations, enter into higher education
{ in greater proportion than others." | o=~ 2 h
o o T e “\ R \("l o N N ~a AN
o 1 R el e sy R | s
(3.7  EDUCATIONAL ASPI RATIONS! Pedp) vy Py Soe
T — e e} e Q., { .'.\~ 2 ', ~,"
\f")* A \l:g;b :.‘;;%h 3 >

Though Bangladeshi society is tradltlonally an agrarlan(» i
one, Independence has opened the doors of industrialisation.
Characteristics of an industrial society according to Krauss
(1964), is growth in the proportion of better paid and more
prestigegus occupationse. Moreover, for the smooth running' of
the administration of an independent country, a large number of
white collar jobs should also be available to its citigzen, With
the advancement of science and technology there are increased
educational requirements for the more desirable jobs. These
conditions encourage individuals to develop mobility aspira~‘
tions, and education is a primary channel for upward movement,
Consequently, people's aspirations for higher educational
attainment which ensure a better life also have undergone
significant changes.



102,

Student's willingness or unwillingness to pursue higher
studies indicates his aspiration for higher or lower educational
attainment which plays the most important role in his college
entry as there are many hurdles to cross over. Student's high
aspiration and strong motivation for higher education push him
to strive harder for better achievement, to accomodate himself
with the living conditions and to manage within the economic
resources avallable convincing the parents at the same time for
providing for his further education through his zeal and deter-
mination, This applies more to children from rural and low SE&S
group and girls whose parents are generally hesitant for further
education of their wards. But contrary is the case of children
from high SES group without aspiration. Inspite of enough
resources they will not move much for, "you can take horse to
the pond but can't make him drink water".

We hypothesize that =

"students having higher educational aspirations T
enter into higher education in greater proportion
than others,"

e T kit
3.8 OCCUPATIONAL ASPIRATIONS

I e e e

Independence, industrialization and aspplication of science
and technology to the industry have opened new frontiers in the
nature and scope of employment potentialities in Bangladesh.
Industrialisation which brings urbanisation along with it and
the scope of white collar jobs has resulted in the migration of
population from villages to towns and cities. Moreover, young
persons are joining defence services, which wire almost closed
to them before independence. Consequently, new social classes
of industrial workers, technicians, professionals, defence
personnel ete, are emerging cutting across the traditiocnal
soclal divisions of rural farmers and urban white collar job
holders. These changes in the social structure in turn contribute
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to the preference of certain occupations over others. Some
occuﬁations need higher education, scme do not, Hence the
students with higher occupational aspirations are more likely
to go to institution of higher education in order to achieve
their occupational goals than those who have lower occupational

asplrationse.

The effect of occupational aspiration on college entry is
likely to be more prominent in case of girls, It is obvious that
girls choose different types of jobs from boys and confine
themselves to a more restricted range of jobs (Powell and Bloom,
1962; Douvan and Adelson, 1966; Sinclair et al., 1977 and Early,
1981) centering thelr choices on jobs of teachers, nurses and
white collar (clerical) occupations. In Bangladeshi society
which is male dominated, traditional and more or less conserva-
tive, adolescent girls have very few vocational alternatives
open to them, In general, the girls possess low occupational
aspiration. &0 only those girls who have really higher occupa-
tional aspirations are more likely to enter into higher education.

We hypothesize that = ( Yoo b
. 5 .

"students having higher occupational aspiration §
enter into higher education in greater propor- _—
tion than the students having lower occupational}“

L

aspiration.”
T e i
@/CO ~CURRICULAR INTERESTS
———— e

The activities including games, sports, music, dramatics,
literary competitions, debates, social services, and such others
provide opportunities for socialization and fun and help in
building self confidence in students. A&ccording to Otto (1975)
participation in these extra curricular activities provides
opportunities for acquiring, developing and reharsing attitudes
and skills from which status goals evolve and upon which future
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success is grounded. In fact, a number of these activities

enable students not only to acquire hobbies, explore new interests
and make new friends, but also to develop, test and use a

broad range of physical, interpersonal, organisational, leadership
and intellectual caspacities, abilities and skills from which
status perception and future aspirations evolve. Participation

in the co-curricular activities also provides socialization for
attitudes and skills that pay dividends in later life,

The findings of Rehberg and Schafer (1968), Schafér and
Armer (1968) and Krauss (1964) in general, suggest that parti-
cipation in extra curricular activities is strongly associated
with educational aspirations, even when family SES, parental
encouragement, academic performances are taken into accounte
These findings suggest that the student's role in the high
school and the recognition he receives for accomplishment of
all kinds are important sources of success goals. Working class
students who participate in extra-curricular activities have an
opportunity to associate with middle class students, most of
whom plan to enter college, and as a result they might be
encouraged to develop interests leading them to seek higher
education (Krauss, 1964). On the theoretical grounds, we might
argue that the greater the extent of a student's participation
in these particular activities, he is more likely to have high
aspirations for future success. However, it remains unclear
whether these activities also foster the development of interests
and attitudes which facilitate college entry. The hypothesis
is that participation in extra-curricular activities is directly
associated with cellege entry, -
. Ny
sahn ]

AN A
We hypothesize that - OO MR

"students who are more interested in co~currlculur !
activities enter into higher education in greater \} .-

Proportion than those who are less 1nberested in \\

such activities,”
— g

T
<§:}0 INSTITUTIONAL ADJUSTM??E}
e

—
Institutional adjustment connotes a student’s harmonious

relationship to the environment of the institution. It speaks
of a student's adaptability as well as adjustability with his
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senidrs and peers with whom he continuously interacts in the

institution.

In Bangladesh, after passing the 3SC examination (Xth
Std.), students go for higher secondary courses vhich are
taught either in intermediate colleges or in degree colleges.

Thus the students at class XI and XII are exposed to new
conditions, new requirements of college, new ways of control and
discipline and are supposed to adjust to these various conditions
and requirements of the college which are no doubt totally
different from their school environment, This asks for certain
compromises, some understanding and more maturity on the part of
students to adjust to the new environment., For higher education
they will have to continue in the same or a similar college,
this adjustment is likely to play a very important role with
respect to his future educational plans.

#We may hypothesize that =~ C%

{ "well adjusted Jstudents enter into higher e
educatidn ifl greater proportion than poorly
adjusted students."

e S .
© 3.11 ACHIEVEMENT MOTIVATION )
e i e e 7 S

Motivation or lack of it, is an important factor in the
educational and occupaticnal attainment. In the McClelland-
Atkinson tradition (Atkinson, 1964), motivation refers to a
state that results from atleast three psychological factors:
(1) the latent motive, (ii) the incentive value of a particular
motive-relevent goal, and (iii) the expectancy that performance
will lead to the goal, These expectencies necessarily involve
a relationship to the social world, since they depend on a
person's judgement both of himself and of his situation.

It is interesting to note that among persons having equal
opportunity for mobility, some of them do rise in the occupa-
tional hierarchy while others fall behind. Crockett (1962)
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collected evidences that support the notion that motivation
may play a key role in the occupational mobility of persons
sharing broadly similar opportunity.

Atkinson (1957) has developed a theoretical treatment of
achievement motivation which stresses the importance of both
intrapersonal and structural factors in determining the effort

put forth by an individual in any achievement situation.

Previous researches provide ample evidences that need for
achievement is positively related to actual occupational achieve-
ment{Morgan and David, 1962; Nuttal, 1964), to occupational
mobility (Crockett, 1962) and to aspirations for prestigious

occupations (Burnstein, 1963).
We hypothesize that -

"students with higher achievement motivation
enter into higher education in greater
proportion than students with lower achievement
motivation."

I\, -

3.12 VARIABLES AND HYPOTHESES OF THE STUDY

From the discussion of the foregoing pages it becomes
¢lear that the phenomenon of entry into higher education is a
complex process and likely to depend on many factorse. To test
‘empirically whether entry into higher education depends on
such variables or not, the following variables have been
selected for the present investigation and accordingly the
hypotheses have been formulated,

Variables

3

(1) Background variables =

8. Sex

b. Home location
c. Religion

de Stream of study
e, Birth order

£, Age



(2)

(3)
(4)
(5)
(6)
7
(8)
(2)

Socio-economic background - *~

a. Socio-economic status.

b. Nature of the family.

Ce Family size.

de. Education of the siblings.
e, Students' residence.

Home environment.

Academic performance.”
Educational aspirations.”
Occupational aspirations.”
Co-curricular interests.-
Institutional adjustment.’
Achievement motivation.

Besides these variables, there are others variables such

s s / ] // » > » -
as intelligence, peer group influence,” academic motivation etc,

which may effect the college entry also., But these though not

included directly in the present investigation, their effects

have been accounted for as they have positive relationship with

selected variables like academic performance, institutional

adjustment and achlevement motivation,

¥

L)

Hypotheses

1. Boys enter into higher education in greater proportion
than girls. . -

2. Urban students enter into higher education in greater
proportion than rural studentse. -~

3. Hindus enter into higher education in greater proportion
than muslims., : !

4. "Science students enter into higher education in greater
proportion than arts and commerce students.

Se First born and last born students enter into higher
education in greater proportion than infermediate born
students.

Ge Younger students enter into higher education in greater
proportion than older students. \

7o Students from higher socio-economic status enter into

hicgher education in greater proportion than the lower
SES studentss



10.

11.

12,

13,

14,

15,

16,

17,

18,

elder siblings are less educated.
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Students from nuclear family enter into higher education
in greater proportion than the students from joint family
system,

Students from small families enter into higher education
in greater proporticon than the students from large o
families,

Students whose elder siblings are more educated enter into
higher education in greater proportion than students whose

-

Students who stayed at hostels in their higher secondary
stage enter into higher education in greater proportion /
than others. ’

Students from congenial home environment enter into higher
education in greater proportion than the students from

non~congenial home environment. -

The students who performed better at their 8SC and HSC
examinations enter intc higher education in greater -
proportion than others,

Students having higher educational aspirations .enter into
higher education in greater proportion than others.

Students having higher occupational aspirations enter into
higher education in greater proportion than the students
having lower occupational aspirations.

Students who are more interested in co-curricular activities
enter into higher education in greater proportion than )
those who are less interested. i
Well adjusted students enter into higher education in

greater proportion than poorly adjusted students. -

Students with higher achievement motivation : . enter
into higher education in greater proportion than students
with lower achievement motivation.

These hypotheses along with other corollaries have been- P .

reformulated in a more easily testable form i.e.,&ggll form/in

e ROt £

the next chapter, But before going to that, it is necessary to

define operationally the important terms that have been used in

the present investigation.

3.13

1.

OPERATIONAL DEFINITION OF TERMS ™/
———

Highér Education ¢ It refers to the education beyond higher

secondary (standard XITI) levei. It includes bachelor,
master and professional degree courses.



103

2e Entry into Hidher Education ¢ It means entry or admission

[

into .a bachelor (rlrst degree) or professional course
N g M R D S, Wy R o e ok e s P weem

aftter completing the higher secondary coursee.

3e College Entry : This term is synonymous to entry into
A
higher education.

bye Entrants : Students who have entered into higher education.

5e Student's Residence : It refers to home or place wvhere the
student lived while he/she was a student of higher
secondary. Four categories of students' residence have
been dealt with in the present investigation. These are

parental home, relative's home, hostel and otherse.

3«14 DELIMITATIONS OF THE 5TUDY

i\i;/} The study is limited to the higher secondary examinees

— e U

TN of 1985 of rarlcpur and Rajbari dlstrlcts.
2 o o M PR e
2. } The study 1s limited to the students who have entered

~~"  higher education in 1985-86 session.

"o

-
8., / The study is limited to those characteristics of students
"  which have been listed as variables in the present
investigation. — e T

e
Having beﬁr{ gvolved the theoretical frame work for the
present study, the next step was to cocllect data and test the
hvpotheses empirically. The methodology that has been followed
for this purpose is presented in the next chgpter which includes
the detailed objectives of the investigation, null hypotheses to
be tested, the sample and its selection procedure, the tools
that were used for collection of data, the data collection
procedure and the statistical techniques that were used for

analysis. _ V;”\
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