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CHaPTER VI

EVALUATION OF THE HIGHER SECCHDLRY TEACHLR
EDUCATION PROGRAMME

7.1 The purvose of validation

7.2 Sample

7.3 Tool for the studyv

7.3.1 Structure of the questionnesire for exnarts

in educction.
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7.5.2 s dractical
7.5.3 The structure of comporents of the prooramme,
7.5.4 Duration of the prooramme

7.5.5 The chances needed in the vrooramme for

7.5.5.3 Evaluation aspects

Te5eb Modifications needed in inservice component.
7.5¢7 Sugcestions/observations, comments nof sxperts
.;:

for rther improvement of the ovrocramme,
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chantar deals with, as nentiored ir the sixth
chapter, the validation of the hicgher secondary teacher

education programme that has been evolved.
7.1 The purpose of validation

In order to realize the obiective Ko,5, (please refer
Chepzer I, Page 3| )}, the investicator decided to collect

the reactions of experts in education zbout the hicher
secondary teacher education programme in respect of its
adequacy and workability. The investigcator coald not validate
the procramme exterimentally due to leck of resources and

time.,

7.2 Sample

A 1ist of 211 the professors in education in India

was rrepared. Giving representation to each s
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experts were selected.,
7.3 Tool for the study

The investicator prenared a 'Guestionnaire for exverts
in education' covering all the aspects of the richer

secondary teacher education programme,

7.3.1 Structure of the cuestionnaire for experts

in education

The investigator prepafed all open ended zuestions
to provide maximum freedom to respondents to exoress their
opinions freely. In the covering letter, thrhe iavestigstor
had explained the purpose of investigation end reguested the
resovondents to examine the model for its adeguaczy and

workability,
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aspect covered Item numbers
Chbjectives of the programme 1,2
Bzlance between theory and
Practice 3
Structure of the programme 4
Duration of the programme 513,5b, 6
Cranges neecded in the procramre 7

Mcdification needed in the
In-service Component 8

Suggesticns/Observations/
Ccmment 9

Trhe cguestionnaire has been presented in Appendix

Further, the investicator met 2 few professors in
the sample and discussed various issues concarning the
mocdel and chances needed in the procramme to make it

better suited in terms of workability.

764 Deta collection

The hicher seconcary teacher education progcramme
along with the cguestionnaire for exverts in =2ducation was
mailed to all the forty experts ir the sampla along with
a letter reguesting them to examine the model for its
adequacy and workability and £i1l the gqguestionnaire. The
investicator could receive response from ninzateen experts
after sending two reminders and personally m=eting a few
of them. The list of experts who hzve respoxied has been

presented in Appendix VII B.
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7.5 Data analysis

Censidering the nature of rssponses obtained by
the respondents, the investicator decided to analyse the
data quealitatively. The data obtained wes pooled and
studied for anv pattern. Further, the irvesticgator
decided that data should be analysed itemwise to provide
a better focus of the various issues, In the following
presentation ¢f the analysis of the responses, the

investicator has followed itemwise analysis.

7.5.1 Objectives of Higher Secordarv Teacher

Education Procramme

Majority of the experts have agreed with the
obiectives of the procramme (89%). However, a few experts
sesm to think thet there is some modificaticn neesded in
the objectives of the programme +11%). Majcrity of the

experts have opined that they are comprehenzive (item 1).

Cne of the experts feels that the objectives should
be organized as ceneral and spec_fic., A few exrnerts have
emphasised the value objectives. Another expert has opined
that the cbjective number 12 (i.e., provide a curricular
experience which gives unity to nre-service and in-service
education. Please refer Chapter VI, Page No.2%) is
redundant., The investigator agr=es that the objective No,1l2,
is redundant and it could be omizted in the final form

of the procramme (item 2). As majority of the experts

o
o

ve approved the list of objectives provided, all the
ti

ves of the programme can 22 retalned except the

0}

objective numkter 12,
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7.5.2 Balance betwecn the theory and practical

oects of the programme.,

Sl

Moejority of the exverts in the study huave opined that

e

here is a ralance hetieen trzary and practiczal aspechs
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Lotween toenry anc rractice srould

be 60240, It could b= observed here that bocth tre

Obsorvabtions The t «oory and cracticsal werk are
desioned to ¢ive an integrated view., The wei-ttaoge for

each ccurse hes not been worked out, becauss the investicator
thinks that it could be worlked ovt bv the ind:

s

instituvtion while runnin

+

~ trhe programune, Farther, the

procramme orovides more flexdibility for further modification

. The investigztor also thinks

that fliterature' as a unit could be includ=d in Course 6

i.z., Methed of Tezching Lansunces, Ir this procramme,
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efforts have keean made to focus or the hichier secondery

compenerts, Howevear, the tenther edvcation irnatituticns

]
have to think of more specific stratecies suitable
their neecs, in treir cortext, to focus on the hioher

secordarv teachsr educrction Comporents (item 3).
7.5.3 The structure of componente of the programme.

Majority of the experts in the study cgrees with
the coverall structure of the components, However, a few
experts have opined that content and methodolo:y should
be dealt together as content-cum-methodology. It may be
observed here that the investicator has emvhesized that
the content course should be studzed in relastion to
methodology course. A few experts are of the opinion that
course 6 (i.e.,Method of Teaching Science/Commerce/Hurani-
ties/Languages) and course 7 (i.e., Method of Teaching
Special Sukbject: Chemistry/Physics/Mathematics/History/
Economics/Accountancy) should be combined. The purpose of
providing two separate courses was to provide basic back-
ground in the field in course 6 and to provide special metho-
dology of the specific discipline in course 7. However,
the incdividual teacher education institution can combine
both th= coﬁrses to shorten the diaration. Some experts are
of the opinion that 'vroject work® and 'Svec-al field!
shculd oe made optional. Some exderts think that special
fields should re deleted., The investigator s of the
opinion that only one special field may be oifered but
adecusate choices of special fields should be vrovided.
The investicator has suggested for offering only one
special field for it would be mors feasible, Moreover, in
the reculer B.Ed. course also in all the universities only
one sperial field is offered. (Please refer Chapter V,

table Sﬂl In case, the teacher education institution feels



401

thet the courses are heavy and can not be covered within

twe vears duraticn, the '‘special field' end 'ovroject work!
can ke made optional to students. One exnert is of the

view thet course 2 (i.e., Psvcholoov of Adolescent

Learners) should oe named 'Educational Psvcholoav'. Some
experts have recommended that course 6 (i.e.., Method of
Teachinc Science/Commerce/Social Sciences/Ma-hematics) may
be deleted. The individual teachzr educstion institution,
considering the rescurces, time ard other faztors may forego
the course 6 (i.e., Method of Teaching Scienze/Commerce/
Social Sciences/Mathematics/Lancuages). The course 7 (i.e.,
Method of Teaching Special Subject Chemistry/Physics/
Biological Science/History/Matheratics/Econonics/Accountancy
etc.) and course 8 (i.e., Content subjects) can be intecrated
and for this purpose, experts in content as well as
methodology have to deliberate ard design the course elements

in each discipline (item 4).
7.5.4 Duration of the programme

Majority of trhe exverts are of the opinion that
the Juration of the procramme should be two vears (item 5a).
Some exoterts think that two vears' duration is desirable,
but due to social pressures and considering the fact that
the entry gualification is post-agraduation, one year
duration will be more feasible (item 5b). Some experts have
opined that the procramme may be of six semesters’

dvration (item 6).

Some exrerts are of the opinion that one semester
should be devoted to a broad bas=zd practice teachinc e.q,
observetion of school plant, observ.-tion of lesson,
adolescent behaviour observation, prevaration of
instructional aids, subject tezching in isolation, supervised
teaching, etc. and atleast two wonths of internship, wherein

the trainee works as a recular teacher of the school,
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verforming all the curriculsr, co-curricular and organisational
activities, Although, this sugce:ztion seems to be very
appealing, to implement this in the rresent procramme may not
be feasible. Further, the vracti-e teaching schools have to
co~ozerate in this endeavour, Many schools nay not zgree to

try this innovation.

7.5.5 The changes needed in the procramme for

implementation.

Exnerts heve made suncestions with regard to various
aspects for the effective implementation of the programme,
In the following presentation each aspect is taken separately

to cive focus to the issue (item 7).
7.5.5.1 Organisetional reguiremerts

A few experts have sugcested that a tesachers!
university affiliating all teachers' colleges (secondary and
hicher secondary) should be established in each state,
Another sugcestion has been to establish a comprebensive
college for E.Bd. and M,Ed. (secondarv and tigher secondary)

in esch state,

Alternative model succested has been to establish a
three vears M.4, (Education) degree wherein two years
regular M.A, course with an inburlt pre-professional course
in education or three semesters Theory course with one

semestar internship.

The teacher educator's have to be oriented before

rting such » vrocoramme. It should be observed that the

17}
o+
93]

the tescher educators have atleast a master's decree in
the relevant subject and oxneorience in tesching hicrer

secordary classes,



403

tianGbooks should e prepared for the teacher educators
so that they can focus their teaching on the objectives and
practiceal work, “hese handbooks have to be developed by
a Central University or an autonomous orcanisation through

drawing experts from the entire country.

snother significant succestion made by a few experts
with recard to the orcanisational structure is =hat a
separate department nas to he created under the direct charge
of the vice-~chancellor and the department is maintained by
a co-crdinator, who acts as a lisison officer to bring
together resources - in terms of perscnnel and naterials from
department of education and other dedertments concerning
basic disciplines such as Physics, Chemistry, Hostory,
Economics, Commerce etc, The structnure can be diagrametically

represented as follows: (Fi¢.7.1).

Coservations @ The sucgestions made by exrerts are

significant and they need to be deliberated upon considering
hie institutional structure, resources, and recgional

trzining neseds potential,
7e545.2 Curricular aspects

iiany significant suggestions have been made with
4

regard To the changes in the curricular aspects of the

programme.,

- The two year course consisting of

(a) Philosophical, Psycholog.cal, Soziological,
Historical and Pedagogical Foundations,.

{(b) Content-cum-methodology

(c) Practicel work
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(d) 1Internship followed by updating content
through periodic in-serv:ice educstion should
be introduced at the same time throuchout the
country, as a requirerent for teaching at the

hicher secondary stage.

The course 9 i.e., Special fields may be either

made optional or deleted.,

The courses 6, 7 and 8 may be integrated only one
subject should be studied at an advanced level and

a second one at a lower level.

The practical work suggested in relation to both
foundation and special courses has to be reduced

substantially to make it feasible,

The programme may, however, include some socially
useful activities such as non-formal education/
adult education/continuing education in which the
student teacher gains experience in working wizh
people to conscientize ther, thus helping to bring
about the desired socizl transformation. This
experience, in turn, would be of immense use in
organising such compaigns with the help of his

students in hicher secondary schools,

Rich content courses oriented towards teaching +2

classes should be developed.
The courses 6 and 7 can be combined,
The number of foundation coirses may be reducec,

The course 8 may be ¢given in in-service procrarmes
under enrichment and upcrading programmes cue to

the constraints of time ard rarsonnel in teacher

Aducation institutions,

41
A T

ajority of the experts are of the opinion ttrat the

teachar education

on
]
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o
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evolved programme has to

the effactiveness of the procramme.
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refrestrer courses shotld e orcenigzed recul:rlyv., The incentives

for tezchers also

There was also a sucgestion fer school
complexas to ensure better interacticn between oolleces and

school.

& few experts are of the opinion

1.

prooramres stould emphasize croativity

avareness,
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4 Tew experts have remarked that the first step

to improve ingcervice education would be to provid

w3

more

e
mce and gualified staff and otrer material

o
)
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Mzny exnerts are of the opinion that a regular one
month prcgramme should be organized, in addition to the
programmes succoested in the model, to all the hicher
secondary teachers once in every five years, A&nother
expert opines that credit courses through in-ser¥ice

programmes should be introduced,

One expert has attributed all the failures of
in~-service programmes to the lack of follow~up activities.
It should be noted that follow-up activities are the
activities urgently needed in our system of orcanisation of

in-servics programmes,

A few experts have recommended to give more emphasis

to the following types of programmes:

- Training of handling and operating media

eqguipments and development of media materials,
-~ Remedial programmes.,
- Progremmes for special needs

- Role of distance education in inservice traininc,

One of thre experts is of the oninion that evaluaiion
procedures for inservice training hive to be worked out in
furth=r details. Ancther expert ha:z: emphasized the need
for continuous feedback and recommerded that there is a
need to expose the hicgher secondary teachers to technigues
of teaching used in different discirlines so that an inter

disciplinzry awareness is crecated (item 8).
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Observations @ The cateccrisation of the inservice

procrammes under five heads has been done for better
presentation, However, some new programmes can be desicned
by the individual teacher educatior institution to fulfil the
local needs, There is no second orinion about the need

for mcre rescurces for organizing inservice programmes, The
idea of exposino the hicher seconderv teachers to the
technigues of teschino used in different discioslines to
provide &n interdisciplinzry perspective tc thsm is worthy

of ¢giving a trial. Certain opinions forwarded are azceptable
to all the academics such as to provide continaogs fo1low-up
activities, and civing regulsar long term inservice proarammes,
However, in the field conditions, over the vears these
activities have not been materialis=ad. For this purpose,

the exmnerts and teacher educators have to crea-e an environ-
ment ccnducive to the implementation of the acrivities, The
investicator is also of the opinion, that more refresher
courses and summer ‘institutes have =c be organ: .zed., It is
pertinent to state here that more importance should be c¢iven
to content errichment couvrses., The ar=zas and proarammes
which the experts have sucggested for giving more emvhasis are
to be taken seriously while implementing the inservice
programmes., It mzv be observed that evaluatior guidelines

provided are broad and need to be further made specific in

hoEe

connection with the specific programmes in the context of

the institution where the pronrammes are to be implemented.

7.5.Y Sucaestions/Observations/Comments of experts for

further improvement of the programme.

The suggestions, observations and comments of the

experts - both comprehensive and svecific have been presented

here. The specific chances or modificaticns to be made in



the model are shown in & tabular form cn page 40—-AI5

¢03

It may

ba observed here that these modifications suncested by the

experts heve been exémined critically and accerted.

Some of the succestions, observations or comments

ma

<

again to emphasize their importance “or the prcoramme,

seem to be reretitive but they have been hirhliohted

The suggestions civen here stouild be read with the

model as well as the materials presented in the previous

sections of this chapter.

Some of the important suggestions have been the

following:

1. The number of foundation courses msv be reduced.

2a Course 9 : Soccial fields may De provided as a short
inservice course,

3. Empheasize self study, library reading, croup Jdiscussion,
assicnmnent etc,

4, More stress should be laid or remedial work in
content,

5. Develop skills such as conducting a group AQiscussion,

improving and cuiding self studyv, a vaper reading

session, conducting seminar, workshop, symposium etc,

6. Include activities such as devaloping avto-instruch

material, procramming, P.5.I., rreparinc inventc

oractical materials,

7. Research project may not be feasible,
8. The content has to be emphasiz=ad.

9. More emphasis should be civer. to late adolescence.
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:

10. Tre number of veriods and time should be Indicated

in the course structure.

11. Prectical work on construction of objective based

test items is needed,

12, The number of practicals for each course has to be

worked out,

Experts have sugcgested some srecific modificaticns
to be made in the model, The investicator has pooled all the
sucuestions and examined those modifications. The irnvesticator
has accented the Ffollowinc modifications to ke made in the

model,

The snecific chances or modificetions to Ye mede
in the model are indicated bhv underlininc thre perticuler
Phrase, paracraph or unit, and additions to be made are

also indinated with full reference to the nace riubor, line

eta,
Pace Paracrarh Course Unit Deletion Adition

Humber MNumber

9288 Para 3 In crder to effectively

Point develop the reguired
No.3 skills tie hicher

seccndary teschers
have to bHe proverly
egquipped with
specific-to-the~
strce coonitive,
affective and
psvchomotor skills.,

289 Para 1 To function effec-
Point tively 2s & teacher

No, 4 at thes hicher
secondary level,
the tescher needs
to understand the
pio~-psvcho-sorial
needs of the adnlesw
cent and the nost
adolescent and the
provlems arising out
of threir nonfulfil-
ment.
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Page
Number

Paragraph Course
Number

Unit Deletion Addition

289

298

355

FPara 9.
point
No.5
Last
Line

Para % Course 2

Line 1 Psychology
of the
Adolescent
Learner

Course 1
Philoso~
phical and
sociological
perspectives
in Education
and the
Emerging
Society
(Please refe
Section 6.6,

Especially,the hidher
secondary teacher has
t> his professional
growth as the demands
at this stage have
bzen increasing for
the qualitative
improvement of
s—andards of educCd-
tion,because this is
the preparatory stage
for the university
education and also is
a terminal stage for
a large number of
students and it is &
'Bridge' stage between
secondary and college
ecucation.

Child The purpose of this
ccurse is to equip
the prospective
teachers with those
psychelogical skills
and insights which
are essential for
the successful guidance
of the growth,
learning and adjuste
ment of the adoles-~
ceant and post
adolescent.

Unit 2 'accorde- Education, its meaning
Point 2 ing to and purposes as
Educa~ defined in the
tion National policy on
Commi~ Education 1986 and
ssion programme of Action
1964-66"

r
1)
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Page Para- Course Unit Deletion Addition
Mumber araph
Number

355 Course 1 Unit 4 ‘'Now pattern National svstem
Philoso- of educa- of Education,
phical and tion Need,objectives
Sociological (17+2+3) and main features,
nergnectives ‘Undiffe- first ten vears
in Education rentiated of schooling.
and the general The Mew Education
Emercinc edication Policy (1986)
Society delets the objectives and
(Please wo-d 'Need! mein festures
refer under the
Sectieon New Educae
€.6.1) tion

Po_.icy 1986,

355 Course 1 Unit 5 ‘'Wastage and
Stagnation!

356 Course 1 Unit 6 The word 7. Population
'emotional! educaticn
in naticnal g, Health and
anc emotional Physical
integration, educastion
porpuiation 11,5t and
exylosion, Aesthetic
Edvcational education,

Wastage and
Stezgnation

356~ Course 1 Activities Activity 7 can be
Practical 1,2,3,4 transferred to
357 work mayv be ~ourse 2 (please
reexamined refer Section
or deleted 5.6.2)
sctivities 6
and 8 can ke
deleted.
Course 2 The ti-le may
2459 Psvrhelocy be renamed as
of the ecunational
Adolescent psytholooy
bearnor Unit 1 "Tntroduction
to the

Doy -holonyv of
the lecrnor!

ke b

'Contributions X
of Piavcohroclocical
researcnas!
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Page Para- Course Unit Deletion Addition
Number greph
Number
5% Unit 2 delete the
word
*Humar:'
359 Unit 5 Factors influencing
delete classrcom learning
inclucde the following
a,Learner
charac- Slements. .
Teristics Cognlﬁlve_affectlve,
e organizational
factors in learning
and memory.
2159 Course Unit 5 b.Characteris- Types of learning
2 tics of i)verbal,ii)skill,
learning iii)attitudes/values
material learning of concepts,
principles,problem
solving,
Rolz of reward and
punishment on learning,
self-learning
2,60 Course delete urits include the following
2 3,4,5 & 6 topics:

3.L=arning process:
Information
processing,develop~-
m=nt approach to
l=arning,perception
and learning,
oosservational
l=arning.

4.Long term retention
and transfer

5.T=2acher behaviour
aaxd classroom
l2arning. The
concept of motivae
tion and its
r=2lation to
l=arning, self~concept
anxd goal, gecal
sa2tting, behaviour in
l=2arning. Intrinsic
and extrinsic
motivation role of
iacentives in

l=arning.
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Pace Para- Course Unit Ueletion Addition
Number graph
Numbar
24! Course Unit 7 delete ths include the following
2 following elements: Teachers-
elementss childrer with
d.Slow and special needs
gifted (Physicallv handi-
learners, capped, Mentallvy
Role o the retarded, cifted)
teache-s in Unit 8: Child
satisfying centred avproaches
their tc teaching and
specific learnina-centrality
needs. of learner.
Course delete
361 2 activity
Practical No.l
work
Course Unit 2
k{43 3
Higher
Secordary Davelopment of
Schocl higher Secondary
Orcanisa- education,
tion and
Manage- -~
ment
(Section
6.6.3)
2(3 3O e Unit 7
Educatiornal
finance may
be deleted
263 UG 1o P Unit 8 'Yoca?iona—
lisation of
hioher
seconcary
education

equalisation

of educational
opportunities
diversification
courses and
specie¢lisation’

are reported in
course 1 also.Thus
these toprics nay be
deleted.




Page Para=- Course Unit Leletion Addition
Number craph
Number
364~ Course 3 In practical work
365 Practicsl activities ©,6,8,9,
activities 11 and 12 m=v not
(Please he feasible.
refer
Section
£.6.3)

A few rfore sugoestions

*"”

* Practical &sctivities may be ¢grcuped not paperwise but

separately as this would not be feassible within the time.

* In srecial fields manvy of the rapers are r=peated such
as
4,5,6,7,9, 11 Paper I
g,12 Paver 1T
13 Pap=r v

Therefore, it may be either deleted while reorwganising the
programme or restructured as certain projects: S.U.P.w,,

curricvlum Developm=nt etc,

The comprehensive suggestion with reccsrd to the
structure is &as follows:
i. Foundation courses 1,2,3,4 and 5 can be retained,

2e Ths courses 6 and 7 have to De intecrated as

content-cum~-methods.,

3. Couirse 8 should consist of theorv pavers constituting
the core naper. The fundamentals of teaching involving

ideas of speciasl papers should ve iroluded.



4, Course 9 chould consist of psvcholooy practicals ‘;18
5. Course 10 practice teaching (Internship., two subjects -

one at a hicher level and another lower level,

6. Course 11 B.,U,P.W., Physical and Health Eduration
(practical)

7. Course 12 projects (relstiny to mever 1, 3).

8. Course 13 projects (rel ting to ranmer 4,5)

In order to be more realistiz the numbe- of vpracticals heve

to be limited to five or =3ix.

Cbserv=tions on the sucoestions for improvemen-=s:

The succgestions vrovided by the experts have been
highly valuable, As indicated in tnae earlier paces, specific
modifications have been made in the model to suit the needs
of the hicher secondarv teachers. The sugaestion concerning
the number of practical activities for each psoer was examined

and the investicator acrees with th
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realistic, the tctal number of practical &
be limited to five or six. Some 0f the cours
fields' cculd be civen as projrcts for exarpls, S.UP.W.

The sucgestion concerning combining methods course and
content ccurse needs to be cgiven a second thourht, For

there is an inherent problem of losirc¢ the perspective. The
trainee needs to be given methods course with a background

of content subject i.s., the student taachar has to see the
methodoloay in the frame of the structire of tne content,

For this purnose, the methods course nzeds to 2e separately
provided. TFartrer, the separate ccntent covrse, dealing with
the fundamentals of the uwarticular content area wiith respect
to the methodolooy emerging out of it oives a better back-
grounc for the student teacher in understandingo the teaching
of his subject area. The specific as well as comprehensive
sucgastions provided by the experts, have been taken up for

detailed discussion in the Chaptsr VIII,



