
CHAPTER « IV

RESULTS AND DISCUSSION



4,0.0 INTRODUCTION

It may be restated that the objectives of the study 
were to formulate (a) the set of factors, that make a 
lecture effective at the college level teaching. It was 
intended to evolve as well (b) a set of dimensions through 
which such factors could be realised.

In this chapter it is proposed to discuss the results 
of the present study in three parts; A, B and C. In Part ‘A1 
it is proposed to discuss'the preferences of the (l)teachers 
and (2) students of the arts, commerce and science facilities 
with regard to ’Factors’. In Part ’B’ it is proposed to 
discuss the preferences of the same groups with regard to 
'Dimensions’. In part 'C' it is proposed to discuss the. 
preferences in common among the various groups of teachers 
and students with regard to ’Factors' and 'Dimensions'.

As has already been discussed under the caption 3.1 
the set of factors and dimensions which make a lecture 
effective were formulated in three stages. The results 
thus obtained at various stages are presented under the 
following captions:

4.1.0 Section-A: Results: Factors

The factors preferred by various group is presented 
in the following captions.

4.1.1 Factors preferred by Arts Teachers:

The factors preferred by Arts Teachers are presented 
in the Table 4.1



78
TABLE 4.1
TABLE SIHMTOQ TOE PREFERENCE FREQUENCY OF FACTORS, TIB PERCENTAGE OP PREFERENCE AND TOE FACTORS 

PREFERRED BY MAJORITY TO MCRE THAN FIFTY PERCENT OF ARTS TEACHERS (Ntl33)

S»KOi Tltli of tho Factor Preferencefrequency Percentage 
of preference

Factors ore- fared (abov 
5Q5U) {*)

i. Preparation of locturo not* 113 84 ft
2. Sotting objoetlvoo 81 60 ft
3. Preparation of instructional aids 44 33
4. Pxoparation of loetoxa handout* 41 30 '
5. Sotting up demonstration experiments 47 39
6# Relevance of Introduction to the topic of the lecture 110 82 ft
7. Securing attention of the students 122 90 #
8. Presenting subject matter In logictl continuity 108 80 *
9. Presenting facte and figures accurately , 108 80 «
10. Helping development of attitudes end values of the student* j 99 73 *
11. Describing subject matter In detail 110 81 *
12. Evaluating concepts of the topic 99 73 ft
13. Providing concrete end coherent examples 110 81 ft
14. Emphasizing important points of the topic 109 81 ft
15. Using pauses et appropriate places in the sequence of the 

presentation of the subject matter ,59 44
15. Being sensitive to the students* feelings 70 52 *
17. Using black board adequately "4 55 ft
18. Using relevant instructional aide 70 52 ft
19. Using demonstration experimental kit 25 18
20. Consolidating the major points of the subject matter presented 89 66 ft
3X* Providing exercises to students to enable them to apply the knowledge acquired through the lecture to a new situation 93 69 ft
22. Using adequate gestures 43 32
23. Demonstrating en adequate sense of humour by making uee of 

it in toe course of tho lecture at appropriate tlmo 74 36 ft
24, Expressing oneself clearly 119 88 ft
21. Making the tone pleasant 98 73 ft
24. Employing an audible voices 103 76 ft
27. Employing modulations in the tone 59 44
28. Employing adequate spaed of delivery 58 50 '
29. Using intelligible language 101 75 ft
30. Using correct pron unciation 96 71 ft
31. Maintaining good eye contact with the students while giving the lecture 100 74 ft
38* . Displaying a smiling disposition 55 4s
33. Displaying a relaxed disposition 44 33 ■ _ ■ 1
34. Manifesting confidence about the knowledge of the 

subject matter 108 t 80 " , ft ‘

39. Manifesting anartnees 61 43
35, Being courteous to all the students of. the claae 103 76 ft
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The Table 4*1 shows that out of the total 36 factors 

provided in the schedule 26 factors are preferred as the most 
important factors for a lecture to be effective by more than 
50 per cent of the teachers from Arts Faculty,

The factor, 7-securing attention of the students, is 
preferred by 90 per cent of the group.

The other factors that get preferred by more than 50 per 
cent of the group of arts teachers are, 1-preparation of lec­
ture note (84%), 2-setting objectives (60%), 6-relevance of 
introduction to the topic of the lecture(82%), 8-presenting 
subject-matter is logical continuity (80%), 9-presenting facts 
and figures accurately (80%), 10-helping development of 
attitudes and values of the students (73%)» 11-describing 
subject-matter in detail (81%), 12-evaluating concepts of 
the topic (73%), 13-providing conceete and coherent examples 
(81%), 14-emphasizing important points of the topic (81%), 
16-being sensitive to students’ feelings (52%), 17-using 
black-board adequately (55%), 18-using relevant instructional 
aids (5£50, 20-consolidating the major points of the subject- 
matter presented (66%), 21-providing exercises to students 
to enable them to apply the knowledge acquired through the 
lecture to a new situation (69%), 23-demonstrating an ade­
quate sense of humour by making use of it in the course of 
the lecture at appropriate time (55%), 24-expressing oneself 
clearly (88%), 25-making the tone pleasant (73%), 26-employ- 
ing an audible voice (76%), 29-using intelligible language 
(75%), 30-using correct pronunciation (71%), 31-maintaining 
good eye contact with the students while giving the lecture 
(74%), 34-manifesting confidence about the knowledge of the 
subject-matter (80%), and 36-being courteous to all the 
students of the class (76%).
4.1,2 Factors preferred by Arts Students:

The factors preferred by the Arts Students are furnished 
in the Table 4.2
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TABLE tf>.2
TAB!; THE PREFERENCE FREQUENCY OF FACTORS, THE PERCE, PREFERRED BY I.VUORITY ( MORE THAU FIFTY PERCENT) 0..'TAGS OF PREFERENCE A .3 TCP F ARTS STUDENTS IH:}431 V'TCRS

S.Mo. Title of the factor Prefej once frequency Percentage 
of preference

Factoid preferred-’• (above 3c\«)i
i. Preparation of lecture note 129 90 »
2. Setting objectives 100 70 ’ <fr
3. ■ Prenar-ition of instructional aids 71 50
4. Preparation of lecture handouts 49 34
5. Setting up demonstration, experiments 38 26 ■
6. Relevance of introduction to the topic of the lecture- 105 73 »

,.7. Securing attention of the students 114 80 II

3. Presenting subject matter in logical continuity 77 54 *
9. Presenting facts and figures accurately 80 56 ■*

10. Helping development of attitudes and values of the students 95 66 »
11. Describing subject matter in detail 115 80 #
12. Evaluating concepts of the topic 85 59 »
13. Providing concrete and conherent examples 81 57 *
14. Emphasizing important points of the topic 107 75 •
15.. Using pauses at appropriate places in the sequence of the presentation of the subject matter 62 43
16. Being sensitive to the students' feelings 79 55 *
17. Using black board adequately 63 44
18. Using relevant instructional aids 84 59 *
19. Using dan onstration experimental kit 39 27
20. Consolidating ,the major points of the subject matter presented 80 56 *

21. Providing exercises to students to enable them to apply the knowledge acquired through the lecture to a new situation 77 54 •
22. Using adequate gestures 27 19
23, Demonstrating an adequate sense of humour by making use of it- in the course of the lecture at appropriate time 69 48 '
24. Expressing oneself clearly 96 67 «

25. Making Hie tone pleasant 88 61 *
26. Employing an audible voices 84 59 *
27. Employing modulations in the tone 36 25
28. Employing adequate speed of delivery 56 39
29. Using intelligible language 110 77 *

30. Using correct pronunciation 117 82 *

31. maintaining good eye contact with the students while giving the lecture 74 52 ♦
32. Displaying a smiling disposition 66 46
33. Disolaying a relaxed disposition 62 43
34. l.ianif--sting confidence about the knowledge of the subject matter 85 59 *
35. Manifesting smartness 55 38
36. Being couiteous to all the students of the class 100 70 •
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The Table 4.2 shows that out of the total thirty six, 
factors provided in the schedule twenty three factors are 
preferred as the most important factors for a lecture to 
be effective by more than fifty per cent of the Arts students.

The factor, 1-preparation of lecture note, gets pre­
ferred by ninety per cent of the group.

The other factors preferred by the group are! 2-setting 
objectives (70%), 6-relevance of the introduction to the 
topic of th^Lecture (73%), 7-securing attention of the 
students (80%), 8-presenting subject-matter in logical con­
tinuity (54%), 9-presenting facts and figures accurately 
(56%), 10-helping development of attitudes and values of 
the students (66%), 11-describing subject-matter in detail 
(80%), 12-evaluating concepts of the topic (59%), 13-provid­
ing concrete and coherent examples (57%), 14-emphasizing 
important points of th§ topic (75%), 16-being sensitive to 
students* feelings (55%), 18-using relevant instructional 
aids (59%), 20-consolidating the major points of the subject- 
matter presented (56%), 21-providing exercises to students 
to enable them to apply the knowledge acquired through lec­
ture to a new situation(5&%), 24-expressing oneself clearly 
(67%), 25-making the tone pleasant (61%), 26-employing an 
audible voice (59%), 29-using intelligible language (77%), 
30-using correct pronunciation (82%), 31-maintaining good 
eye contact with the students while giving the lecture(52%'^, 
34-manifesting confidence in the knowledge of the subject- 
matter (59%), and 36-being courteous to all the students 
of the class (70%).

4.1.3 Factors preferred by commerce teachers:

The factors preferred by commerce teachers are pre­
sented in the Table 4.3



82-TABLE^',3'

TABLE SHOEING THE PREFERENCE FREQUENCY OF FACTORS, THE PERCENTAGE OF PREFERENCE AND HE FACTORS 
PREFERRED BY MAJORITY (MORE THAU FIFTY PERCENT;OF COMMERCE TEACHERS (N:oi)

S .No. Title of the factor Preference
frequency

Percentage 
of preference

Factors . •
preferred 
(above 50iK*3

i. Preparation of lecture note 51 84 -*

2. Setting objectives
, 'i

44 72 ■ft

3. Preparation of instructional aids 17 28

'4. Preparation of lecture handouts 21 ' 34

5. Setting up demonstration experiments 19 31'

6. Relevance of introduction to the topic of the 
lecture ■ 48 79 _ #

Securing attention of the students 55 90 ft
'g. Presenting subject matter in logical continuity 53 87 ft
9. Presenting facts and figures accurately 41 67 *

10. Helping development of attitudes and values 
of the students • 40 66 ♦

ii. -•Describing subject matter in detail 52 85 *

12. Evaluating concepts of the topic 49 80 »

13. Providing concrete and coherent examples • 47 77 •

••14.’ Emphasizing important points of the topic 53 87 ft
15. Using pauses at appropriate places in the sequence 

of the presentation of the subject matter 26 43

16. Being sensitive to the students’ feelings 43 '70 ft
17. Using black board adequately 46 75 *

18. Using relevant instructional aids 34 56 ■ *

19. Using demonstration experimental kit 10 16' N

20. Consolidating the major points of the subject 
matter presented 45 ’ ‘ 74

_ j

ft
21. Providing exercises to students to enable them 

to apply the knowledge acquired through the 
lecture to a new situation 45 74 #

22. Using adequate gestures 20 33

23. Demonstrating an adequate sense of humour toy 
making use of it in the course of the lecture 
at appropriate time 33

S

54 *

24. Expressing oneself clearly 53 87 *

25. Making the tone pleasant 48 79 . w

26. Employing an audible voices 48 79 *

27. Employing modulations in the tone ■ 25 . 41

28. Employing adequate speed of delivery 27 44

29. Using intelligible language 42 >
r49

69 ft
30. Using correct pron unciation 80 #

31. Maintaining good eye contact with the students 
while giving the lecture 48 79 *

32. Displaying a smiling disposition 34 56 *

33. Displaying a relaxed disposition 17 /'23

34. ■anifosting confidence about the knowledge 1 
of the subject natter 47 77 *

35. .'.'•anifosting s'-ertness 27 44

36. Being courteous to all the students of the class 46 75 *
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The Table 4.3 shows that out of the total of 36 factors 
provided in the schedule 26 factors are preferred as the most 
important factors for a lecture to be effective by more than 
50 per cent of the commerce teachers. 0

The factQr, 7-securing attention of the students’ gets 
preferred by 90 per cent of the group of commerce teachers.
The other factors which get preferred bymore than 50 per cent 
of the group are, 1-preparation of lecture note (84%), 2- 
setting objectives (72%), 6-relevance of introduction to the 
topic of the lecture (79%), 8-presenting subject-matter in 
logical continuity (8720, 9-presenting facts and figures 
accurately (67%), 10-helping development of attitudes and 
values of the students (66%), 11-describing subject-matter 
in detail (85%), 12-evaluating concepts of the topic (80%),
13-providing concrete and coherent examples (77%)» 14-empha­
sizing important points of the topic (87%), 16-being sensi­
tive to students' feelings (70%), 17-using black board adequ­
ately (75%), 18-using relevant instructional aids (56%), 
20-consolidating the major points of the subject-matter pre­
sented (74%), 21-providing exercises to students to enable 
them to apply the knowledge acquired through the lecture to 
a new situation (74%), 23-demonstrating an adequate sense of 
humour by makinguse of it in the course of the lecture at 
appropriate time (54%), 24-expressing oneself clearly (87%), 
25-making the tone pleasant (79%), 26-employing an audible 
voice (79%), 29-using intelligible language (69%), 30-using 
correct pronunciation (8C$>), 31-maintaining good eye contact 
with the students while giving the lecture (79%), 32-dis- 
playing a smiling disposition (56%), 34-manifesting confidence 
about the knowledge of the subject-matter (77%) and 36-being 
courteous to all the students of the class (75%).
4.1.4 Factors -preferred by commerce students:

The factors preferred by the commerce students are 
presented in the Table 4.4



84TABLE <$..3.
TA5LE SBCV.LCG THE i-Y.El EacuCE FREQUENCY CF FACTCP.S, THE PERCEfiTAGE Or ??.: PHLFE.lilEi) LY ...A JOB IT Y ( :.C-..E FIFTY PERCENT )OF CG\. .ERCE efere; ce a;:o the f 

students (fi:i35) •\CKB3
?

s.:Jo. Title of the factor Preferencefrequency Percentage of preference ( 1; -jv"’ 50 j)

1. Preparation of lecture note 109 81 ♦
2. Setting objectives 85 63 »
3. Preparation of instructional aids 65 48
4. Preparation of lecture handouts 35 26
5. Setting up demonstratxon experiments 30 22
6. Relevance of introduction to the topic of the lecture 113 84 *

7. Securing attention of the students 108 80
8. Presenting subject matter In logical continuity 78 58
9. Presenting facts and figures accurately 80 sv -#
10. Helping development of attitudes and values of tho students 100 74 #
11. Describing subject matter in detail 121 90 V

12. Evaluating concepts of the topic 75 55 *
13. Providing concrete and coherent examples 88 65 *
14. Emphasizing important points of the topic 107 79 *
15. Using causes nt appropriate places in the sequence of the presentation of the subject matter 52 38
16. Being sensitive to the students' 'feelings 79 58 *
.17. Using black board adequately 80 59 *
18. Using relevant instructional aids 72 ‘ 53 *
19. Using demonstration experimental kit 18, 13
20. Consolidating the major points of the subject matter presented 81i- 60 *
21. Providing exercises to students to enable them to apply the knowledge acquired through the lecture to a new situation 80 59 «

21. Using adequate gestures 27 20
23. Demonstration an adequate sense of humour "by making use of it in the course of the lecture at appropriate time 67 50
24. Expressing oneself clearly 96 71 *

25. Making the tone pleasant 91 67 «-

26. Employing an audible voices 84 62 *
27. Employing modulations in the tone 39 29
28. Employing adequate speed of delivery 61 *5

29. Using intelligible language 102 75 »
30. Using correct pron unciation , 115 85 Hr

31. I'.aii-* .lining good eye contact with the students whi lo giving tho lecture 99 73 V

32. Displaying a smiling disposition - 57 42
33. Displaying a relaxed -disposition 41 30
34. .'U nifostrng confidence about the knowledge of the subject natter 100 74 »
3,j. i.’nnifosting smartness 50 37
36. Bo inn courteous to all the students of the class 97 72 *
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The Table 4.4 shows that out of the total 36 factors 
provided in the questionnaire 24 factors are preferred by 
the commerce students.

The factor, 11-describing subject-matter in detail, is 
preferred by 90 per cent of the group of commerce students.
The other factors preferred by the group are, 1-preparation 
of lecture note (81%), 2-setting objectives (63%), 6-rele­
vance of introduction to the topic of the lecture (84%), 
7-securing attention of the students {80%), 8-presenting 
subject-matter in logical continuity (58%), 9-presenting 
facts and figures accurately (59%)* 10-development of atti­
tudes and values of the students (74%), 12-evaluating concepts 
of the topic (55%)» 13-providing concrete and coherent examples 
(65%), 14-emphasizing important points of the topic (79%), 
16-being sensitive to the students', feelings (58%), 17-using 
black board adequately (59%), 18-using relevant instructional 
aids (53%), 20-consolidating the major points of the subject- 
matter presented (60%), 21-providing exercises to students 
to enable them to apply the knowledge acquired through the 
lecture to a new situation (59%), 24-expressing oneself 
clearly (71%), 25-making the tone pleasant (67%), 26-employ-' 
ing an audible voice (62%), 29-using intelligible language 
(75%), 30-using correct pronunciation (85%), 31-maintaining 
good eye contact with the students while giving the lecture 
(73%), 34-manifesting confidence in about the knowledge of 
the subject-matter (74%), and 36-being courteous to all the 
students of the class (72%).

4.1.5 Factors preferred by science teachers:

The factors preferred by science teachers are presented 
in the Table 4.5
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■ TABLE SHO./IKG THE PREFERS!!CE FREQUENCY OF FACTORS, THE PERCENTAGE OF PREFEREilCE AND THE FACTORS 
PREFERRED BY MAJORITY ( MORE THAN FIFTY PERCENT)OF CCI3.C5 TEACHERS (N:lTp

S.Mo. Title of the factor Preference
frequency

Percentage 
of preference

Factors 
preferred 
(above 5CMH

1. Preparation of lecture note 139 • 81 , *

2. Setting objectives no 64 ♦

3. Preparation of instructional aids 107 bi) *

4. Preparation of lecture handouts 48 28

5. Setting up demonstration experiments 129 75 *

6. Relevance of introduction to the topic of the lecture ‘ 128 75; *

7. Securing attention of the students 162 •

8. 'Presenting subject matter ‘in logical' continuity 139 81 » .

9. Presenting facts and figures accurately 144 84 »

10. Helping development of attitudes and values of the students v 126 ‘ 7,4- ff
n. Describing subject matter' in detail 138 8i 1 *

12. .Evaluating concepts of the topic 125 73 »

13., Providing concrete and coherent examples 139 . 81 ♦

14. Emphasizing important points of the topic 117 - 68 #

-15. Using pauses at appropriate places in the sequence
Of the presentation of the \subject matter -81 47 0

16. Being sensitive to the students' feelings 96 n) *

17. Using black board adequately 139 81 *

18. Usirig-relevant instructional aids 124 72 *

19. Using demonstration experimental kit 5?j, *

20. Consolidating the major points of the subject matter 
presented j ■113 66 #

21. Providing exercises to students to enable them to ;
apply the knowledge acquired through the lecture to

’ \

130 761a new situation

22. Using adequate gestures 55 ' 32

23. Demonstrating an adequate sense of humour by making use of it in the course of the lecture at appropriate time 84 49

24. Expressing oneself clearly 144 84

-25. (.taking 'the tone pleasant 118 69 •

.26. Employtfiflj an audible voices . 122 71 *

277. Employing modulations in the tone ■ 72 42

2-8. Employing adequate speed of delivery 84 49 .

2>9. Using intelligible language 120 70 If

iO. Maintaining good eye contact with the students 
givine the lecture

k
133 Tft'

31. Using correct pron unciation 14!2 83 *

32. Displaying a smiling disposition ‘65

33. Displaying a relaxed disposition '49 2'%,!

34. ■V.anifesti'SB; confidence about the knowledge 'tf&.
subject matter 1‘43 ’ si) *

35. Manifesting smartness £? 55 *

06. Being courteous to all the students of tho fetaaa (in) iii)
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The Table 4.5 shows that out of the total of 56 factors, 
28 factors are preferred by more than fifty per cent of the 
group of science teachers.

Regarding the factor, 7-securing attention of the 
students gets preferred by 95 per cent of the group. Regard­
ing the other factors which are preferred by more than 50 
per cent of the group are, 1-preparation of lecture note 
(81%), 2-setting objectives (6|f%), 3-preparation of instruc­
tional aids (63%)» 5-setting up demonstration experiments 
(75%), 6-r elevance of introduction to the topic of the lec­
ture (75%), 8-presenting subject-mafter in' logical continuity 
(81%), 9-presenting facts and figures accurately (84%), 10- 
helping development of attitudes and values of the students 
(74%), 11-describing subject-matter in detail (81%), 12-eva- 
luating concepts of the topic (73%), 13-providing concrete 
and coherent examples (81%), 14-emphasizing important points 
of the topic (68%), 16-being sensitive to students’feelings 
(56%), 17-using black board adequately (81%), 18-using rele­
vant instructional aids (72%), 19-using demonstration experi­
mental kit (57%), 20-consolidating the major points of the 
subject-matter presented (66%), 21-providing exercises to 
students to enable them to apply the knowledge acquired 
through the lecture to a new situation (76%), 24-employing 
an audible voice (84%), 25-making the tone pleasant (69%), 
26-employing an audible voice (71%), 29-using intelligible 
language (70%), 30-using correct pronunciation (78%), 31- 
maintaining good eye contact with the students while giving 
the lecture (83%), 34-manifesting confidence about the know­
ledge of the subject-matter (84%), 35-manifesting smartness 
(55%), and 36-being courteous to all students of the class 
(78%).

4.1.6 Factors preferred by science students?
The factors preferred by the science students are 

presented in the Table 4.6.
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TABLE 31 IGiVING THE PREFERS! ICE FREQUENCY OF FACTORS, THE PERCEUTAGE OF PREFERENCE AMD THE FACTORS PREFERRED BY MAJORITY ( MORE THAN FIFTY PERCEKT)OF SCIENCE STUDENTS (Nii64)

3,No, Title of the factor Preference 
* frequency

Percentage 
of preference

Factors • 
preferred (above 50^'

1, Preparation of lecture note 138 84 *
2. Setting objectives • 122 74 #
3. Preparation of instructional aids 84 51 *
4. Preparation of lecture handouts & 38
5. Setting up demonstration experiments 93 57 ■*#
6. Relevance of introduction to the topic of the lecture 111 68 *

7. Securing attention of the students 138 84 *
8, Presenting subject matter in logical continuity 83 51 *
9. Presenting facts and figures accurately 107 65 *

10. Helping development of attitudes -.-.id values of the students 95 58 *
11. Describing subject matter in detail 125 76 #
12. Evaluating concepts of the topic 110 67 «
13. Providing concrete and coherent examples 99 60 #
'14. Emphasizing important points of^the topic 125 76 *
15. Using pauses at appropriate places in the sequence of 

the presentation of the subject matter 55 33
16. Being sensitive to the students' feelings 103 63 *
17. Using black board adequately 89 54 *
18. Using relevant instructional aids 96 58 *
19. Using demonstration experimental kit 69 42
20. Consolidating the major points of the subject matter 

presented 1 107 , 65 *
21. Providing exercises to students to enable them to 

apply the knowledge acquired through the lecture to 
a new situation 119 72 *

22. Using adequate gestures ^
Demonstrating an adequate sense of humour/making use of 
it in the course of the lecture at appropriate time

44 27
23. 80 49
24. Expressing oneself clearly 113 69
25. Making the tone'pleasant 93 57
26. , Employing an audible voice 119 72
27. Employing modulations in the tone 62 38
28. Employing adequate speed of delivery 61 37
29. Using intelligible language 103 . es «
30. Maintaining good eye contact with the students while 

giving the lecture 132 m Vc

31. Using correct pron unciation 118 12 ' *

32. Displaying a smiling disposition 69 48
33. Displaying a relaxed disposition 56 34 -
34. Manifesting confidence about the knowledge of the 

subject matter 116 71 9-

35. Manifesting smartness 68 41
'36. Being courteous to*all the students of the class 113 69 *
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C ffihe Table 4.6 shows that out of 36 factors
provided, in the schedule 26 factors are preferred by the 
group of science students.

Regarding the factors, 1-preparation of lecture note, 
and 7-securing attention of the students, get preferred by 
84 per cent of the science students.

On the other hand the factors, 3-preparation of inst­
ructional aids, and 8-presenting subject-matter in logical 
continuity, get preferred by just fifty one per cent of the 
group. Regarding the other factors preferred by the group 
are, 2-setting objectives (74%), 5-setting up demonstration 
experiments (57%), 6-relevance of the introduction to the 
topic of the lecture (68%), 7-securing attention of the 
students (84%), 8-presenting subject matter in logical con­
tinuity (51%), 9-presenting facts and figures accurately 
(65%), 10-helping development of attitudes and values of 
the students (58%), 11-describing subject-matter in detail 
(76%), 12-evaluating concepts of the topic (67%), 13-provid­
ing concrete and coherent examples (60%), 14-emphasizing 
important points of the topic (76%), 16-being sensitive to 
the students’ feelings (63%), 17-using black board adequately 
(54%), 18-using relevant instructional aids (58%), 20-con- 
solidating major points of the subject-matter presented (65%)a, 
21-providing exercises to students to enable them to apply 
the knowledge acquired through the lecture to a new situation 
(72%), 24-expressing oneself clearly (69%), 25-making tone 
pleasant (57%), 26-employing an audible voice (72%), 29- 
using intelligible language (63%), 30-using correct pronun­
ciation (80%), 31-Maintaining good eye contact with the
students while giving the lecture (72%), 34—manifesting con­
fidence about the knowledge of the subject-matter (71%), and 
36-being courteous to all the students of the class (69%).
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4.2.0 Section-B?

Results? Dimensions?

In this section it is proposed to discuss preference 
of dimensions of various factors, preferred by students 
and teachers of arts, commerce and science faculties.

The pattern of presentation is just similar to the 
pattern under section ‘A1.

I

4.2.1 Dimensions preferred by arts teachers?

The table 4.7 shows the dimensions preferred by 
teachers of arts faculty.
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TABLE SHOVING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE -PERCENTAGE OF PREFERENCE AND THE DIMENSIONS 
PREFERRED SY MAJORITY i.e., MORE THAN FIFTY PERCENT OF ARTS TEACHERS (Nsl35)

S.No. Title of the dimension Preference
frequency

Percentage 
of preference

Dimension
preferred

PREPARATION OF LECTURE NOTE
1.1 Preparing loose-leaf lecture note 67 j 50 ;

1.2 Preparing a list of headings and sub-headings of the topic 84 ! 62 > f *

1.3 Preparing entire lecture in a written down note(verbaturn) 17 i 13
i

SETTING OBJECTIVES

2.1 Aiming at presenting Information % 90 67 '

2.2 Aiming <t developing the ability of critical thinking 
in the students 103 , 76' • #

2.3 Aiming at developing certain specified skills of the 
students .72

t
53 **

2.4 Aiming at developing the.ability to express personal 
ideas of the students , ' 87 64

2.5 Aiming at developing in students independent study habits 
and reading interests , ‘ 105 . 78 #

2.6 Aiming at developing in students ability to select and 
organize relevant material 96 71 *

2.7 Aiming at developing a sense-of enquiry in the students 97 72 *

PREPARATION OF INSTRUCTIONAL AIDS
S

3,1 . Preparation of charts \ 47 35 - '

3.2 Preparation of graphs . 45 33

3.3 Preparation of Slides 26 19

3.4 Preparation of improvised aids (suitable aids made ou1 
of easily available material) 36 27

PREPARATION OF HANDOUTS

4.,li Preparation of cyclostyled complete note of the topic 
for the students

t
\ '

27 -20

4.2 Preparation of cyclostyled salient features of the topic 
for the students 51 38

ir

4^3 Preparation of cyclostyled note of the topic in brief 47 35

SETTING UP DEMONSTRATION EXPERIMENTS

5.1 "Setting up demonstration experiments with .the help of 
the experimental kit 26 19

5.2 Setting up demonstration experiments with the help of 
improvised material 27 20

5.3 Setting up demonstration experiments with the help of 
laboratory equipment

the
38 28

. RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 By means of providing a brief revision of the lecture topic 95 70 *

6.2 By means of providing a gist of the present topic 69. 51 *

6.3 By means of providing a gist of the nast and the present 
lecture topic 69 51 *

6.4 By means of announcing the title of the present lecture topic 80 . ,59 *

SECURING ATTENTION OF THE STUDENTS

7.1 By means of putting relevant questions 105 78 * *

7.2 By means of giving relevant quotations 47 35

7.3 Dy means of narrating relevant anecdotes 55 . 41

7.4 By means of .providing relevant illustrations 82 < 61 ■ *

7.5 By means of creating relevant simulations 55 41 \

7.6 By means of explaining the benefits of the knowledge 
that will be gained due to the lecture 72 ' 53

1.0

2.0

3.0

4.0

5.0

6.0

7.0
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Table !(Cento...)

S .Ho Title of the dimension Prefcrone 
frequency

> Percentage
of preference

Dimension
preferred

8.0 PRESENTING SUBJECT i.'A TTER IN LOGICAL COwTIKUITY

,8.1 By means of proceeding from general to particular 
concepts of the topic 96 ■ 71

!
*

8.2 By means of proceeding from particular to general 
concepts of the topic 53 39

8.3 By means of proceeding from known to unknown concepts 
of the topic 84 62 *

8.4 By means of proceeding fron concrete to abstract concepts 
of the topic 81 60 Hr

8.5 By means of proceeding from simple to complex concepts 
of the topic 88 65

8.6 By means of providing the concepts of the topic under 
convenient specified points and sub-points 82 ' 61

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts * 52 38

9.2 By means of using graphs' 45 33

9.3 By means of presenting actual data on the black board 82 • 61 #

9.4 By means of giving reference material 78 58 #

10.0 HELPING DEVELOPMENT OF ATTITUDES AMD VALUES OF THE STUDENTS

10.1 By means of emphasizing the underlying human value in 
each of the concepts of the topic 76 56 *

10.2 By means of providing opinion of prominent leaders/ 
experts on the concepts of the topic 70 52 *

10.3 By means of giving personal .opinions on the concepts of 
.the topic 61 45

10.4 By means of inviting comment's of the students on the 
concepts of the topic 85 63 *

10.5 By means of emphasizing scientific rationale involved in 
each of the concepts of the topic 67 50

10.6 By means of visualizing the extent of agreement with the 
experimental observations of the concepts of the topic 40 30

10.7 By means of putting forward the underlying limitations of 
the derivations in the topic 47 35

11.0 DESCRIBING SUBJECT-MATTER IN DETAIL

'II. 1 By means of analysing each 'Single concept of the topic 91 67 *

11.2 By means of dividing each single concept into as many 
sub-points as possible 1 75 55 *

11.3 By means of explaining each single concept from different 
angles 74 55 *

12.0 EVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each 
concept of the topic 92 68 *

12.2 By means of enlisting arguments of different experts on 
each concept of the topic 78 58 #

13.3 By means of enlisting relative differences between 
different concepts of the topic 70 52 *

12.4 By means of relating abstract concepts of the topic toj 
concrete things or situations ,51 38

13.0 PROVIDING CO!iCRETE AND COHERENT EXAMPLES 1
13.1 By means of giving examples exclusively relevant to tVie , 

day-to-day lives, of the students t 1 It 1 j 108 80
13.2 By means of narrating, interesting anecdotes relevantfto 

the topic 88 65 #

13.0 By moans of relating derivations with the-students’ 
laboratory observations 37 27
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: '*,BLE 4*7'/ (Contd..,.)

S.No. Title .of the dimension Preference Percentage Dimension 
frequency of preference preferred

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC,,,

14.1 By means of changing the tone of expression 59 44

14.2 By means of changing the speed of delivery 58 43 '

14.3 By means of focussing attention of the students 98 72 *

14.4 By means of repeating the important points of the topic 
more than once 96 71 *

14.5 By means of noting down the important points of the topic 
on black board 94 70 *

15.0 USING PAUSES AT APPROPRIATE PlicES IN THE SEQUENCE OF THE
PRESENTATION OF HIE SUBJECT MAT TER"

»
15.1 By means of giving time gap in between certain important v..,cds 69 51 *

15.2 By means of giving time gap in between certain important , 
sentences / . 69 51 *

15.3 By means of giving time gap in between the i .osentation of 
different concepts of the topic 68 50

16,0 BEING SHISITIVE TO THE STUDENTS 1 ' FEELINGS

16.1 Changing stimulus gedia 40 30

16.2 Making use of humour 73 54 *

16.3 Involving students with the topic by means of putting 
thought provoking questions 97 72 *

16.4 Repeating certain points, not very well taken by the students 78 58 *

16.5 Putting the points which are nrlt very well taken by the 
students in a slightly different perspective 61 45

17.0 USING BLACK BOARD ADEQUATELY

X7.1 Presenting only important points of the topic 103 76

17*2 Presenting only brief summary of the topic 33 24

17.3 Presenting diagr , \s, numbers and names relevant to the topic 86 64 a

17.4 Presenting mathematical derivations, symbols, etc., xelevant 
to the topic 68 50

18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information relevant 
to tha topic 55 41

18.2 Kor the purpose of presenting proper explanation at the 
concepts of the topic 70 52 *

18.3 For the purpose of synthesizing the content presented 5v 38

18.4 For the purpose of providing comparative and, contrasting 
information of the concepts relevant to the topic 67 50

18.5 for idle purpose of developing skills of drawing, scaling, 
and sketching, etc. 41 30

19.0 USING DEMONSTRATION EXPERIMENTAL KIT ■ .
19.1 For the purpose of developing skill of manipulating apparatus 35 26

19,2 Tor the purpose of developing skill of objective observation 47 35

19.3 For the purpose of developing the ability to improvise 
experimental tools 35 26 '

19.4 For the purpose of developing the skill of proper interpreta­
tion of data ‘ 56; 41

\

20.0 CONSOLIDATING WE MAJOR POINTS OF THE- SUBJECT MATTER PRESENTED '■n

20.1 By means of mere listing out ail the points of the topic 65 48

20.2 By.means of repeating only important points of the tf pic 71 52 *

20.3 By means of relating each point of the topic to a practical 
phenomenon 63 47
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TABLE 4ii;,(Contd...)

S.No Title of the dimension 
.-.. ..... -.......  <r

Preference 1 Percentage Dimension 
frequency of preference preferred

21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE 
KNOWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION
21.1 By means of posing problems to be solved by the students 91
21.2 By means of posing meaningful questions to the students 102-
21.3 By means of encouraging students' individual efforts

in dealing with problems relevant to the topic 98
21.4 By means of providing cooperative or competitive situations % 63
21.5 by means of providing froe atmosphere to enable studentsto express individual ideas 99

21.6 By means of giving assignments r 78
21.7 By means of giving assignments which have relevance to the .

next topic f 50
22.0 USING ADEQUATE GESTURES

22.1 Using head movements , , 41
22.2 Using hand movements 57
22.3 Using body movements 28
22.4 Using expressive looks 77

23.C UEMCUSTRATIHG AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN 
THE COURSE OF THE LECTURE AT APPROPRIATE TIMES
23.1 By means of quoting seemingly paradoxical situations 52
23.2 By means of witty repartee , 73

24.0 EXPRESSING ONESELF CLEARLY
24.1 Speaking out clearly 111
24.2 Putting forward the concepts of the topic in simple language 115

('24,3 Putting forward the concepts in a straight forward manner*
v/ithout digressions ■ 97

25.0 MAKING TIE TONE PLEASANT
25.1 Making use of a tone which is of moderate bass pitcli " H3

25.2 Making use of a tone which is full of expression 9B
25.3 3y not using an irritative tone 76

26.0 EMPLOYING AN AUDIBLE VOICE
26.1 Making use of the voice to be audible enough even to the

students who are sitting in the back benches of the class 116
26.2 Making use of the voice at a level of which all the words

sjsoken are audible 105
27.0 EMPLOYING MODULATION IN TONE

27.1 By means of changing pitch at appropriate moment in the .
sequence of lecture delivery ■ 82

27.2 By means of changing stress on the words as and when
necessary in the sequence of lecture delivery 74

27.3 By means of maintaining a rhythmic flow of pitch in the
sequence of lecture delivery , 66

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY
28.1 By maintaining a speed of delivery at which the listeners can

follow the continuity of thought and expression 97
28.2 By maintaining a speed at which it is possible for the

students to Jot down main points of the topic 91

67
75

73
47

73
58

37

30
42

21
57

38
54

82
85

72

61
72
56

86

78

61

55

49

72

67

#

#

*

*

#

#
*

*

*

*

#

*

*

#

*" ‘ii

tt



95

. TABLE 4.1: (Contd,..)
\

S.No,
. Title of1 the dimension fraquelcy^ Percentage Dimension 

of preference preferred

29.0
i

USING INTELLIGIBLE LANGUAGE J
1

!
29.1 Making use of a simple language i 117 , 87 *

29.2 Making use of a language which is well within the ,
comprehensible vocabulary level of the students 97 72

\

#

29.3 Making use of a language in an organized fashion aiming 
at developing the vocabulary level of the students' 65- ; ’ 48

,30.0 USING CORRECT PRONUNCIATION 'V '

30.1 Using a pronunciation/ which is phonetically correct 78 58 #

30.2 Using an accent which makes the language intelligible to all 104 '77 *'

'31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING
THE LECTURE 1 '

31.1 By means of Rooking straight to the students 68 ■ 50

31.2 By means of looking all over the class 107 79 *

32.0 DISPLAYING A SMILING DISPOSITION

32.1 By maintaining pleasantness all through the lecture period 112 83 # t

32.2 By not being irritated , . 81 60 *

33.0 DISPLAYING A RELAXED DISPOSITION j

- 33.1 By maintaining the composure 78 .58 *

33.2 By being quite casual in movements 77 57 *

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER

1 34.1 By means of manifesting mastery over the subject-matter 104 77
' ?1

*

34.2 By means of maintaining Clarity and ease in communicating' 
the subject-matter 106 78 -

i

*

34.3 By being able to explain illustratively the complexities '
of the subject-matter 97 72 *

35.0 MANIFESTING SMARTNESS

s35.1 By keeping up neatness in dress and physical appearance 93 ’ 69 *

3B.2 By means of manifesting presence of mind to/deal with 
complex situations 102 75 *

35.3 By manifesting ease in the manipulation of apparatus,alds,etc. 54 'V. 40

^35.4 By using interesting repartee 70 ' 52 V
*

35.5 By manifesting balanced modes of moving about 70 ■52 *

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.1 By means of treating all the students equally friendly 117 87 »

36.2 By means of encouraging students self-efforts of learning 
in a positive manner 104 n ,

»

36.3 By means of showing adequate understanding of the students 
and their problems inside and outside the class 97 72 *

r
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Regarding the factor, 1-preparation of lecture note, 
the group preferred the dimension, 1.2-preparing a list of 
headings and sub-headings of the topic (62%).

The factor, 2-setting objectives, the group preferred 
the dimensions, 2.5-aiming at developing in students inde­
pendent study habits and reading interests (78%), 2.2-aim­
ing at developing the ability of critical thinking in the 
students (76%), 2.7-aiming at developing a sense of enquiry 
in the students (72%), 2.6 aiming at developing in students 
ability to select and organize relevant material (71%)»
2.1- aiming at presenting information (67%), 2.4-aiming at 
developing the ability to express personal ideas of the 
students (64%), and 2.3-aiming at developing certain spe­
cified skills of the students (53%).

Regarding the dimension of the factors, 3»4 and 5 the 
percentage of preference ranged from 19 to 38. Hence they 
are not included in the list of dimensions preferred.

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, the group preferred the dimensions,
6.1- by means of providing a brief revision of the last lec­
ture topic (70%), -6.4-by means of announcing the title of 
the present lecture topic (59%)* 6.2-by means of providing 
a gist of the present topic (51%) and 6.3-by means of pro­
viding a gist of the past and the present lecture topic 
(51%).

Regarding the factor, 7-securing attention of the 
students, the group preferred the dimensions, 7.1-by means 
of putting relevant questions (78%), 7.4-by means of pro­
viding relevant illustrations (61%) and 7.6-by means of 
explaining the benefits of the knowledge that will be gained 
due to the lecture (53%).
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Regarding the factor, 8-presenting subject-matter 
in logical continuity, the group preferred the dimensions, 
8.1-by means of proceeding from general to particular con­
cepts of the topic (71%), 8.5-by means of proceeding from 
simple to complex concepts of the topic (65%), 8.3-by means 
of proceeding from known to unknown concepts of the topic 
(62%), 8.6-by means of providing the concepts of the topic 
under convenient specified points and sub-points (61%) and 
8.4-by means of proceeding from concrete to abstract con­
cepts of the topic (60%).

Regarding the factor, 9-presenting facts and figures 
accurately, the group preferred the dimensions, 9.3-by means 
of presenting actual data on the black board (61%) and 9.4- 
by means of giving reference material (58%).

Regarding the factor, 10-helping development of atti­
tudes and values of the students, the group preferred the 
dimensions, 10.4-by means of inviting comments of the stu­
dents on the concepts of the topic (63%), 10.1-by means of 
emphasizing the underlying human value in the each of the 
concepts of the topic (56%) and 10.2-by means of providing 
opinion of prominent leaders/experts on the tppic (52%).

Regarding the factor, 11-describing subject-matter in 
detail, the group preferred the dimensions, 11.1-by means of 
analysing each single concept of the topic (67%), 11.2-by 
means of dividing each single concept into as many sub-points 
as possible (55%) and 11.3-by means of explaining each single 
concept from different angles (55%).

Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimensions, 12.1-by means of 
enlisting arguments for and against each concept of the topic
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(68%), 12.2-by means of enlisting arguments of different 
experts on each, concept of the topic (58%) and 12.3-by 
means of enlisting relative differences between different 
concepts of the topic (52%).

* x

Regarding the factor, 13-providing concrete and co­
herent examples, the group preferred the dimensions,
13.1-by means of giving examples exclusively relevant to 
the day-to-day lives of the students (80%) and 13.2-by 
means of narrating interesting anecdotes relevant to the 
topic (65%).

Regarding the factor, 14-emphasizing important points 
of the topic, the group preferred the dimensions,14.3-by 
means of focussing attention of the students (72%), 14.4- 

, by means of repeating the important points of the topic 
more than once (71%) and 14.5-by means noting down the 
important points on the black board (70%).

Regarding the factor, 15-using pauses at appropriate 
places, the group preferred the dimensions, 15.1-by means 
of giving time gap in between certain important words (5,1%) 
and 15.2 by means of giving the time gap in between certain 
important sentences (51%).

Regarding the factor, 16-being sensitive to students* 
feelings, the group preferred the dimensions, 16.3-involv­
ing students with the topic by means of putting though pro- - 
voking questions (72%), 16.4-repeating certain points, not 
very well taken by the students (58%) and 16.2-making the 
use of humour (54%).

Regarding the factor, 17-using black board adequately 
the group preferred the dimensions, 17.1-presenting only
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important points of the topic {76%) and 17.4-presenting 
mathematical derivations, symbols, etc. relevant to the 
topic (64%).

Regarding the factor, 18-using relevant instructional 
aids, the group preferred the dimensions, 18.2-for the 
purpose of presenting proper explanation of the concepts of 
the topic (52.%)»

Regarding the dimensions of the fa ctor, 19-the per­
centage of preference ranged from 26 to 41 and hence they 
are not included in the list of preferred dimensions.

Regarding the factor, 20-consolidating the major points 
of the subject-matter presented, the group preferred the 
dimention, 20.2-by means of repeating only important points 
of the topic (52%).

Regarding the factor, 21-providing exercises to students, 
the group preferred the dimensions, 21.2-by means of posing 
meaningful questions to the students (75%), 21.3-by means of 
encouraging students' self efforts in dealing with problems 
relevant to the topic (73%), 21.5-by means of providing free 
atmosphere to enable students to express individual ideas 
(73%), 21.1-by. means of posing problems to be solved by the 
students (67%) and 21.6 by means of giving assignments which 
have relevance to the next topic (58%).

Regarding the factor, 22-using adequate gestures, the 
group preferred the dimension, 22.4-using expressive looks 
(57%).

Regarding the factor, 23-demonstrating an adequate 
sense of humour, the group preferred the dimension, 23.2- 
by means of witty repartee (54%).
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Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions, 24.2-putting forward 
the concepts of the topic in simple language (8590, 24.1- 
speaking out clearly (82%) and 24,3-putting forward the 
concepts in a straight forward manner without digressions 
(72%).

Regarding the factor, 25-making the tone pleasant, the 
group preferred the dimensions, 25.2-making use of a tone 
which is full of expression (72%), 25. 1-makingJase of a tone 
which is of moderate bass pitch (61%) and 25.3-by not using 
an irritative tone (56%).

Regarding the factor, 26-employing an audible voice, 
the group preferred the dimensions, 26,1-makinguse of the 
voice to be audible enough even to the students who are 
sitting in the back benches of the class (86%) and 26.2- 
making use of the voice at a level of which all the words 
spoken are audible (78%).

Regarding the factor, 27-employing modulations in the 
tone, the group preferred the dimensions, 27.1-by means of 
changing pitch at appropriate moment in the sequence of 
lecture delivery (61%) and 27.2-by means of changing stress 
on the words as and when necessary in the sequence of 
lecture delivery (55%).

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred, the dimensions, 28.1-by 
maintaining a speed of delivery at which the listeners can
follow the continuity of thought and expression (72%) and 
28,2-by maintaining a speed at which it is possible for the 
students to jot down the main points of the topic (67%).
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Regarding the factor, 29-using intelligible language, 
the group preferred the dimensions, 29.1-makingtase of a 
simple language (87%) and 29.2-makingtase of a language which 
is well within the comprehensible vocabulary level of the 
students (72%).

Regarding the factor, 30-using correct pronunciation, 
the group preferred the dimensions, 30.2-using an accent 
which makes the language intelligible to all the students 
(77%) and 30.1-using pronunciation which is phonetically 
correct (58%).

Regarding the factor, 31-maintaining good eye contact 
with the students, the group preferred the dimensions,
„ . ' 31.2-lay means of looking all over the class (79%).

Regarding the factor, 32-displaying a smiling dis­
position, the group preferred the dimensions, 32.1-by main­
taining pleasantness all through the lecture period (83%) 
and 32.2-by not being irritated (60%).

Regarding the factor, 33-displaying a relaxed dis­
position, the group preferred the dimensions, 33.1-by 
maintaining the composure (58%) and 33.2-by toeing quite 
casual in movements (57%).

Regarding the factor, 34-manifesting confidence, the 
group preferred the dimensions, 34.2-by means of maintain­
ing clarity and ease in communicating the subject-matter 
(78%), 34.1-by means of manifesting mastery over the subject- 
matter (77%) and 34.3-by being able to explain illustratively 
the complexities of the subject-matter (72%).

Regarding the factor, 35-manifesting smartness, the
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group preferred the dimensions, 35.2-by means of manifest­
ing presence of mind to deal with complex situations (7550,
35.1- by keeping up neatness in dress and physical appearance 
(69$), 35.4-by using interesting repartee (5250 and 35.5-by 
manifesting balanced modes of moving about (52%).

Regarding the factor, 36-being courteous to all the 
students of the class, the group preferred the dimensions,
36.1- by means of treating all the students equally friendly, 
(8750, 36,2-by means of encouraging students' self efforts 
of learning in a positive manner (77%) and 36.3-by means of 
showing adequate understanding of the students and their 
problems inside and outside the class (72%).

4.2.2 Dimensions -preferred by arts students:

The Sable 4.8 shows the dimensions preferred by 
students of arts faculty to be the most important dimen­
sions which help achieve a factor of an effective lecture.
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TABLE 4,B
TABLE SHOWING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFERENCE AND THE DIMENSIONS PREFERRED BY MAJORITY l.e., MORE THAN FIFTY PERCE.,f, OF ART STUDENTS (N:143)

S.No Title of the dimension ■ frequency6; Percentage 
of pre ■ erenc*

Dimensions
preferred

1.0 PREPARATION OF LECtURE NOTE
1,1 Preparing loose-leaf lecture note 59 41
1.2 Preparing a list of tradings and sub-headings of the topic 99 69 ft
1.3 Preparing entire lecture in a written down note 34 24

2.0 SETTING OBJECTIVES
2.1 Aiming at presenting information 80 56 'ft
2.2 Aiming at developing the ability of critical thinking in 

the students 9i 68- ft
2.3 Aiming at developing certain specified skills of the students 89 62 ft
2U4 Aiming at developing {the ability to express personal idpfis 

of the students 100 70 ft
’ 2.5 Aiming at developing in studentss^adPftptVlent study ha, its and reading interests '' 96 67 ' ft
2.6 Aiming at developing in studerytsjiibilityf-,£o select and 

organize relevant material 70 49
2.7 Aiming at developing a =-aense of., enquiry in the students 77 54 ft

3.0 PREPARATION OF INSTRUCTIONAL: AIDS
3.1 ‘Preparation of 'charts 60 42
■3.2 'ftfenaration of graphs ' 64 45
•343 'Preparation of slides 24 17
3.4 Preparation of improvised aids 45 31

4.0 PREPARATION OF HANDOUTS
4.1 Preparation of cyclostyled co plete note of the topic for the students 59 41 .
4.2 Preparation of cyclostyled salient features of the topic 

for the students 58 40
4.3 Preparation of cyclostyled note of the topic in brief 68 47

5.0 SETTING UP DEMONSTRATION EXPERIMENTS
5.1 Setting up demonstration experiments with the help of the 

experimental kit 36 25
5.2 Setting up demonstration experiments with the help'of 

improvised material 19 13
5.3 Setting up demonstration experiments with the help of 

the laboratory equipment 50 35
6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 By means of provid'ng a brief revision of the last 
lecture topic 93 65 ft

6.2 By means of providing a gist of the present topic 70 49
6.3 By neans of providing a gist of the past and the present 

lecture topic 74 52 , ft
6.4 By means of announcing the title of the present lecture topic 75 52 ft

7.0 SECURING ATTENTION OF THE STUDENTS
7.1 By means of putting relevant questions 109 76 ft
7.2 By means of giving relevant quotations 74 52 ft <
7.3 U> means of narrating relevant anecdotes 42 29
7.4 Py means of providing relevant Illustrations 1 70 49
7.5 i !

i.fy means of creating relevant simulations ‘ 1 1 15 31
7.6

1B/ means explaining the benefits of the knowledge that
will be ga *>d due to the lecture f 52 ft '
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Table %J (Contd....)

S.'lo Title of the dimension Preference
frequency

Percentage 
of preference

Dimension
preferred

e.o PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY
8.1 By means of proceeding from general to particular 

concepts of tire topic 74 52 •
8.2 By means of proceeding from particular to general 

concepts of the topK 57 40
8.3 By means of proceeding from known to unknown concept 

of the topic , 73 51 •
8.4 By means of proceeding from concrete to abstract concepts 

of the topic 62 43
8.5 By means of proceeding from simple to complex concepts of 

the topic " '96 67 *
8.6 By means of providing the concepts of the topic under 

convenient specified points and sub-points 88 61' *

9,0 PRESENTING FAC1S AND FIGURES ACCURATELY
9.1 B) means of using charts 66 46
9.2 By means of using graphs 58 40
9.3 By means of presenting actual data on the black board 93 65 «
9.4 By means of giving reference material 72 50

o*o HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS
10.1 By means of .mphasizlng the underlying human value in e<T;h 

of the concepts of the topic ^ 64 45
10.2 By means of providing opinion of prominent leaders/experts 

on the concepts of the topic 71 50
10.3 By means of giving personal opinions on the concepts of the, 

topic 77 54 *
10‘.'4 By means of inviting comments ’of -the students on the

.concepts of the topic _ , 80 56 *
10.5 By means of emphasizing scientific rationale involved In 

.each of the concepts of the topic 64 45
-• 1016 By means of visualizing the extent of agreement with the 

experimental observations of the concepts of the topic 46 32
10.7 By means of putting forward the underlying limitations of 

the derivations in the topic - 59 41

u.o DESCRIBING SUBJECT MATTER IN DETAIL
11.1 By means of analysing each single concept of the. topic 76 53 #
11.2 By means of dividing each single concept into as many 

sub-points as possible 75 . 52 *
11.3 By means of explaining each single concept from .different 

angles 77 54 *
12.0 EVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each 
concents of the topic 76 53 *

12.2 By meri is of enlisting arguments of different experts on 
each < ncept of the topic 83 58 *

12.3 By means of enlisting reiative differences between different 
concepts of the topic 80 56 >

12.4 By means of relating abstract concepts of the topic to 
concrete things or situations 66 46

13.0 PROVIDING CONCRETE At® COHERENT EXAMPLES •
13.1 By means of giving examples exclusively relevant to the • 

day-to-day lives of the students 103 72 *
113.2 By means of narrating interesting anecdn ss relevant ip 1 

the topic * 'll 5S 40
13.3 By means of relating derivations with the students' 45 31

laboratory observations
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S.No Title of the dimension Preference " Percentage Dimension 
frequency of preference preferred

14.0 EMPHASIZING IMPORTANT POINTS OP IHE TOPIC

14.1 By means of changing the tone of expression • c 53 37

14^2 By means exchanging the speed of delivery 1 37 26

14.3 By means of focussing attention of the students 97 66 , . *

. 14.4 By means of repeating the important points of the topic 
'' more than once , 1108 *

14.5 By means of noting the important points of the topic on
r
! y.

black bt,ard j 103 72

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE * j
PRESENTATION JDF THE SUBJECT'MATTER j

15.1 By means of giving time gap in between certain important words 73 51 #r

15.2 By means of giving time gap in between certain important sentences 73 51 ♦

15.3 By means of giving time gap in between the presentation of 
different concepts of the topic

t* t *
55 38

16.0 BEING SENSITIVE TO THE STUDENTS* FEELINGS
in ;•

16.(1, Changing stimulus media 74 J>2 *

16.2 Maying use of humour 73 51 *

16,3,involving students with the topic by means of putting thought 
^provoking questions 85 59 *

16.4 Repeating certain points, not very well taken by the students 69 48

16.5 Putting the points vhich are not very well taken by the students 
in a slightly different perspective 70 49

17.0 USING BUCK BOARD ADEQUATELY

17.1 Presenting only Important points of the topic . 109 76 #

17.2 Presenting only brief summary of the topic 41 29

17.3 Presenting diagrams, numbers and names relevant to the topic 91 ‘ 64 *

17.4 Presenting mathematical derivations, symbols, etc., relevant 
to the topic 78 54 #

18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information relevant to 
the topic 77 54 *

18.2 for the purpose of presenting proper explanation of the concepts 
of the topic 70 49

18.3 For the purpose of synthesizing the content presented 54 38

18.4 For the purpose of providing comparative and contrasting infor­
mation of the concepts relevant to the topic 63 44

18.5 For the purpose of developing skills of drawing, scaling, and 
sketching, etc. 50 ' '35

19.0 USING DEMONSTRATION EXPERIMENTAL KIT

19.1 For the purpose of developing skill of manipulating apparatus 35 24

19.2 For the purpose of developing skill of objective observation 46 32

19.3 For the purpose of developing the ability to improvise experi­
mental tools 33 23

19.4 For the purpose of developing the skill of proper interpretation 
of data 43 30

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.1 By means of mere listing out all the points of the topic 81 57 «

20.2 By means of repeating only important points of the topic 76 53 *

20.3 By means of relating each point of the topic to a practical 
phenomenon 1 1 1 57 40
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5.No Title of the dimension Preference Percentage Dimension 
frequency ^of preference preferred

?1.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE 
KNOWLEDGE ACQUIRED THROUGH THE LECTURE. TO.A NEW SITUATION .

21.1 By means of posing problems to be solved by the students'

21.2,By means of posing meaningful.questions to the students

21.2 By means of encouraging students* individual efforts in dealing 
with problems relevant to the topic

21.4 By means of providing cooperative or competitive situations
21.5 By means of providing free atmosphere to enable students to • * 

express individual ideas

21.6 By means -of giving assignments

21.7 By means of giving assignments which have relevance to the next 
topic

.22.0 USING ADEQUATE GESTURES '

22.1 Using head movements • '

• 22.2 Using hand movements !

22.3 Using body movements

22.4 Using"expressive looks

23.0 DS'.CNSTRAT1NG AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF 'IT- IN 
THE COURSE OF THE LECTURE AT APPROPRIATE TIMES

\
23.1 By means of quoting seemingly paradoxical situations

23.2 By means of witty repartee >, • I
24.0 EXPRESSING ONESELF CLEARLY

24.1 Speaking out clearly '

24.2 Putting forward the concepts of the topic in simple language
f

24.3 Putting forward the concepts in a straight forward1 manner.
without digressions . ... t

25.0 MAKING THE TONE PLEASANT !'

25.1 Making use of a tone which is of moderate bass pitch

25.2 Making use of a tone which is full of expression

25.3 By not using an irritative tone
26.0 EMPLOYING AN AUDIBLE VOICES

26.1 Making use of the voice to be audible enough even to the students 
who are sitting in the back benches of the class

26.2 Making use of the voice at a level of which all the words spoken 
are audible

27.0 EMPLOYING MODULATION IN TONE’

27.1 By means of- changing pitch at appropriate moment in the 
sequence of lecture delivery

27.2 By means of changing stress on the words as and when necessary 
in the sequence of lecture delivery .

27.3 By means of maintaining a rhythmic flow of pitch ip the sequence 
of lecture delivery

28.0 EMPLOYING AJLQUATE SPEED OF L-fLIVERY

28.1 By maintaining a speed of delivery at which the listeners can 
follow the continuity of thought and expression

28.2 By maintaining a speed at which it is possible for the students 
to jot down main points of the topic

29.0 USING INTELLIGIBLE LANGUAGE -

29.1 Making use of a simple, language

29.2 Making use of a language which is well within the comprehensi­
ble vocabulary level of the students

29.3 Making use of a language in an organized fashion aiming at 
developing the vocabulary level of the students

'84 '39 *

90 63 ' •’ *

92 - , 64 •

79 55 #

113 79 *

78 54 •

57 f4’o?

70 49
'

65 45 *

32 22 ,
73 51 •

48 33

63 44

122 85 #

103 72 •

■ 61 43

55 > 38

90 63 *

56 39

97 ! 68 •

88 61 •

70 49

- 74 52 #

50 35

87 61 *

88 - 61 •

113, 79 »

92 64 «

75 52 *
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Table -4«& , (Contd.)

S.No Title of the dir.-»nsion Preference Percentage Dimension 
frequency of preference preferred

30.0 USING CORRECT' PRONUNCIATION

30.1 Using a pronunciation which Is phonetically correct

30.3 Using an accent which makes the language intelligible to ell
4

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECUJKE

31.1 By means of looking straight to the students

31.2 By means of looking all over the class

32.0 DISPLAYING A SMILING DISPOSITION '

32.1 By maintaining pleasantness all through the lecture period

32.2 By not being Irritated %

33.0 DISPLAYING A RELAXED DISPOSITION ^

33.t By maintaining the composure

33.2,By being quite casual in movements 
34.0, MANIFESTING^ CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MASTER

34.1 By means of manifesting mastery over the subject-matter]

34.2 By means of maintaining clarity and ease in communicatihg
the subject-matter ,

i
34.3- By being able to explain illustratively ttje complexities of 

the subject-matter

=35.0 MANIFESTING SMARTNESS

35.1 By keeping up neatness in dress'and.physical appearance

35.2 By means of manifesting presence of mind to deal with complex 
situations

\ 35.3 By manifesting ease in the manipulation of apparatusi aids, etc.

35.4 By using interesting repartee

35.5 By manifesting balanced modes of moving about

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.1 By means of treating all the students equally friendly -

36.2 By means of encouraging students self-efforts of learning in 
a positive manner

36.3 By means of showing adequate understanding of the students and 
their problems inside and outside the class

10. ‘ 71 «

67 ft

62 43

87 61 •

92 64 *

66 46

63 44

65 43

89 62 *

77 ■ 34 *

68 61

85 59 •

89 62 ft
49 34

69 48

71 50

113 80 ft

95 66 ft

79 55 ft
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Regarding the factor, 1-preparation of lecture note, 
the group preferred the dimension, 1 *2-preparing a list 
headings and sub-headings (69%).

Regarding the factor, 2-rsetting objectives, the group 
preferred the dimensions, 2.4-aiming at developing the 
ability to express personal ideas of the students (70%),
2.2- aiming at developing the ability of critical thinking 
in students (68%), 2.5-aiming at developing in students 
independent study habits and reading interests (67%),
2.3- aiming at developing certain specified skills of the 
students (62%), 2.1-aiming at presenting information (56%) 
and 2.7-aiming at developing a sense of enquiry (54%).

Regarding the dimensions of the factors, 3, 4 and 5 
the percentage of preference ranged from 13 to 47 only, 
^ence they are not included.

Regarding factor, 6-relevance of introduction to the 
topic of the lecture, the group preferred the dimensions, 
6.1-by means of providing a brief revision of the last 
lecture topic (65%), 6.3-by means of providing a gist of 
the past and the present lecture topic (52%) and 6.4-by 
means of announcing the title of the lecture topic (52%).

Regarding the factor, 7-securing attention of the 
students, the group preferred the dimensions, 7.1-by means 
of putting relegant questions (76%) and 7.2-by means of 
giving relevant quotations (52%),

Regarding the factor, 8-presenting, subject-matter in 
logical continuity, the group preferred the dimensions, 
8.5-by means of proceeding from simple to complex concepts 
of the topic (67%), 8.6-by means of providing the concepts
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of the topic under convenient specified points and sub- 
points (6V%), 8.1-by means of proceeding from general to 
specific concepts of the topic (52%) and 8.3-by means of 
proceeding from known to unknown concepts of the topfc(51?0»

Regarding the factor, 9-presenting factors and figures 
accurately, the group preferred the dimensions, 9.3-by means 
of presenting actual data on the black board (65%).

For the factor, 10-helping development of attitudes 
and values of the students, the group preferred the dimen­
sions 10.4-by means of inviting comments to the students on 
concepts of the topic (56%) and 10.3-by means of giving 
personal opinions on the topic (5k%).

Regarding the factor, 11-describing subject-matter in 
detail, the group preferred the dimensions, 11.3-by means of 
explaining each single concept from different angles(54^)» 
11.1-by means of analysing each single concept of the topic 
(53^), and 11.2-by means of dividing each single concept 
into as many sub-points as possible.

Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimensions, 12.2-by means 
of enlisting arguments of different experts on each con­
cept of the topic (58%), 12.3-by means of enlisting rela­
tive differences between different concepts of the topic 
(56%), and 12.1-by means of enlisting arguments for and 
against each concept of the topic (53%).

Regarding the factor, 13-providing concrete and cohe­
rent examples, the group preferred the dimensions 13.1-by 
means of giving examples exclusively relevant to the day- 
to-day lives of the students (72^).



110

Regarding the factor, 14-emphasizing important points 
of the topic, the group preferred the dimensions, 14.4-by 
means of repeating the important points of the topic more 
than once {75%), 14.5-by means of noting the important points 
on the black board {72%) and 14.3-by means of focussing the 
attention of the students {68%),

Regarding the factor, 15-using pauses at appropriate 
places, the group preferred the dimensions, 15.1-by means of 
giving time gap in between certain important words (51%) 
and 15.2-by means of giving time gap in between certain 
important sentences (51%).'

Regarding the factor, 16-being sensitive to students1 
feelings, the group preferred the dimensions, 16.3-involv­
ing students with the topic by means of putting through 
provoking questions (59%), 16.1-changing stimulus media 
(52%), and 16.2-mak-ing use of humour (51%).

Regarding the factor, 17-using black board adequately, 
the group preferred the dimensions, 17.1-presenting only 
important points of the topic (76%), 17.3-presenting diagrams, 
numbers and names relevant to the topic (64%) and 17.4 pre­
senting mathematical derivations, symbols, etc. relevant 
to the topic (54%).

Regarding the factor, 18-using relevant instructional 
aids, the group preferred the dimension, 18.1-for the pur­
pose of presenting general information relevant to the 
topic (54%).

Regarding the dimensions of the factor, 19-the percent­
age of preference ranged from 23 to 32 and hence not included 
in the list of preferred dimensions.
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Regarding the factor, 20-consolidating the major 
points of the topic, the group, preferred the dimensions 
20.1-by means of listing out all the points of the topic 
(57%) and 20.2 by means of repeating only important points 
of the topic (53$)*

Regarding the factor, 21-providing exercises to stu­
dents, the group preferred the dimensions, 21.5-by meansof 
providin^tree atmosphere to enable students to express indi­
vidual ideas (79$), 21.3-by means of encouraging students* 
self-efforts in dealing with problems relevant to the topic 
(64$), 21,2-by means of posing meaningful questions to the 
students (63$), 21.4-by means of providing cooperative and 
competitive.' situations (55$) and 21.6-by means of giving 
assignments (54$).

Regarding the factors, 22-using adequate gestures, 
the group preferred the dimensions, 22*4-using expressive 
looks (51$).

Regarding the dimensions of the factor, 23-the percent­
age of preference is . 33 and 44 only and hence not includ­
ed in the preferred list of dimensions.

Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions, 24.1-speaking out 
clearly (85$) and 2k.2-putting forward the concepts of the 
topic in simple language (72$).

Regarding the factor, 25-making the tone pleasant, the
group preferred the dimensions, 25-2-making use of a tone 
full of expression (63$).

Regarding the factor, 26-employing an audible voice,
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the group preferred the dimensions, 26.1-making use of the 
voice af to be audible to the students who are sitting in 
the back benches of the class (68$) and 26.2-making bse of 
the voice at a level of which all the words gpoken are 
audible (61$).

Regarding the factor, 27-employing modulations in the 
&bne, the group preferred the dimension, 27.2-by means of 
changing stress on the fiords as and when necessary in the 
sequence of lecture delivery (52$).

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred the dimensions, 28.1-by main­
taining a speed of delivery at which the listeners can 
follow the continuity of thought and expression (61$) and 
28.2-by maintaining a speed at which it is possible for the 
students to jot the main points of the topic (61$).

Regarding the factor, 29-using intelligible language 
the group preferred the dimensions, 29.1-making(ise of simple 
language (79$), 29.2-makin^se of a language which is well 
within the comprehensible vocabulary level of the students 
(64$) and 29.3-making use of a language in an organised 
fashion aiming at developing the vocabulary level of the 
students (52$).

Regarding the factor, 30-using correct pronunciation 
the group preferred the dimension, 30.1-using pronunciation 
which is phonetically correct (71$) and 30.2-using an accent 
which makes the language intelligible to all (61$).

Regarding the factors, 31-maintaining good eye contact 
with the students, the group preferred the dimension 31.2-by 
means of looking all over the class (61$).
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Regarding the factor, 32-displaying a smiling dis­
position, the group preferred the dimensions, 32.1-by main­
taining pleasantness all through the lecture period (64%).

Regarding the dimensions of the factor, 33 percentage 
of preference is 44 and 45 only and hence they are not 
included in the list of dimensions preferred.

Regarding the factor, 34-manifesting confidence, the , 
group preferred the dimensions, 34.1-by means of manifesting 
mastery over the subject-matter (62%), 34.3-by being able 
to explain illustratively the complexities of the subject 
matter (61%) and 34.2-by means of maintaining clarity and 
ease in communication (54%).

Regarding the factor, 35-manifesting smartness, the 
group preferred the dimensions, 35.2-by means of manifest­
ing presence of mind to deal with complex situations (62%) 
and 35.1-by keeping upneatness in dress and physical 
appearance (59%).

Regarding the factor, 36-being courteous to all the 
students of the class, the group preferred the dimensions, 
36.1-by means of treating all the students equally friendly 
(80%), 36.2-by means of encouraging students self-efforts 
of learning in a positive manner (66%) and 36.3-by means of 
showing adequate understanding of the students and their 
problems inside ttoa and outside the class (55%).

4.2.3 Dimensions preferred by commerce teachers?
The Table 4.9 shows the dimensions preferred by 

teachers of commerce faculty.
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TABLE 4.9?^;

TABLE'SHO.VING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFERENCE AND THE DIMENSIONS 
PREFERRED BY MAJORITY i.e. , MORE THAN FIFTY PERCENT OF COMMERCE TEACHERS (N:6l)

S.No • Title of the dimension preference
frequency

Percentage 
of preference

Dimension 
oref erred

1.0 PREPARATION OF LECTURE NOTE

1.1 Preparing loose-leaf lecture note 29 47 ,

1.2 Preparing a list of headings and sub-headings of the topic 41 : 67 *

1.3 Preparing entire lecture in a written down note 6 10

2.0 SETTING OBJECTIVES

2.1 Aiming at presenting information
» 47 '

77 •

2.2 Aiming at developing the ability of critical thinking in 
the students 49 80 *

2.3 Aiming at developing certain specified skills of the students 29 47

2.4 Aiming at developing the ability to express personal ideas 
of the students 45 74 *

2.5 Aiming at developing in students independent study habits and 
reading interests • 44 72 *

2.6 Aiming at developing in 'students ability to select and 
organize relevant material 39 64 - *

2.7 Aiming "at developing a*sense of enquiry in the students 37 61 *

3.0 PREPARATION OF IN STRUCT! CNAL AIDS

3.1 Preparation of charts 20 33

3.2 Preparation of graphs ■ 19 31

3.3 Preparation of slides ‘ 6 10

3.4 Preparation of improvised aids 14 23

4.0 PREPARATION OF HANDOUTS

4.1 Preparation of cyclostyied complete note of the topic for 
the students 12 20

4.2 Preparation of cyclostyied salient features of the topic 
for the students 16 26

4.3 Preparation of cyclostyied note of the topic in brief 22 36

5.0 SETTING UP DEMONSTRATION EXPERIMENTS

5.1 Setting up demonstration experiments with the help of the 
experimental kit 14 23

5.2 Setting up demonstration experiments with the help of 
improvised material 10 16

5.3 Setting up demonstration experiments with the help of the 
laboratory equipment 15 2§;

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE'

6.1 By mehns of providing a brief revision of the lecture topic - 46 75 *

6.2 By means of providing a gist of the present topic 31 51 #

6.3 By means of providing a gist of the past and the present 
lecture topic 28 46

6.4 By means of announcing the title of the present lecture topic 32 52 *

7.0 SECURING ATTENTION OF THE STUDENTS

7.1 By means of putting relevant questions 47 77 *

7.2 By means of giving relevant quotations 17 ", 28

7.3 By means of narrating relevant anecddtes 15 25 4

7.4 By means of providing relevant illustrations 50 82 #

7.5 By means of creating relevant simulations 19 31 •

7.6 By means of explaining the benefits of the knowledge that 
will be gained due to the lecture , 35 57 #
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S.No. Title of the dimension frequency9 Percen taa* 
of pxeferer.c*

Oilin'*.! on
'TOtV

8.0 PRESSNT1NG SUBJECT MATTER IM LOGICAL CONTINUITY
8.1 By means of proceeding from general to particular 

concepts of the topic 38 62 «
8.2 By means of proceeding frcro particular to general

concepts of th<- tooic «. 20 33

8.3 By means of proceeding from known to unknown concepts 
of the topic 32 52 %

8.4 By means of proceeding from concrete to abstract concepts 
of the topic 23 38

8.5 By means of proceeding from simple to comolex concepts, .u ^ 
of the topic 32 52 •

8.6 By means of providing the concepts of the topic under 
convenient specified points and sub-points 35 57 *

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts 36 59 *

‘ 9.2' By means of using graphs 22 36

9.3 By means of presenting actual data on the black board 40 65 ♦

9.4 By means of giving reference material 30 49

10.0 HELPING DEVELOPMENT Or ATTBTUDES AND VALUES OF THE STUDENTS

- 10.1 By means of emphasizing the underlying human value in each 
of the concepts of the topic 29 47

10.2 By means of providing opinion of prominent leaders/experts 
on the concepts of the topic 22 36

' 10.3 By means of giving personal opinions bn the concepts of the topic 18 29

10.4 By means of inviting comments of the students on the concepts 
of the topic 39 64 *

10.5 By means of emphasizing scientific rational involved in each 
of the concepts of the topic 27 44

10.6 By means of visualizing the extent of agreement with the 
experimental observations of the concepts of the topic 13 21

10.7 By means of putting forward the underlying limitations of the 
derivations in the topic 14 23

11.0 DESCRIBING SUBJECT MATTER IN DETAIL
11.1 By means of analysing each single concept of the topic 3<? 64 •
11.2 By means of dividing each single concept into as many 

sub-points as possible 29 f 47

11.3 By means of explaining each single concept from different angles ’ 33 54 •

12.0 EVALUATING CONCEPTS OF THE TOPIC
12.1

l

By means of enlisting arguments for and against each concept 
of the topic 43 70 •

12.2 by means of enlisting arguments of different experts on 
each concept of the topic 27 4 4

r i By means of enlisting relative differences between different 
concepts of tne topic C 28 46

12.4 By means of relating abstract concepts of the topic to concrete 
things or situations 24 39

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES

13.1 By means of giving examples exclusively relevant to the 
day-to-day lives of the students 44 72 - *

13.2 By means of narrating interesting anecdotes relevant to the topic 26 43

13.3 By means of relating derivations with the students' laboratory 
observations 9 15



TABLE 4.9 (Conte!...)
116

S.No, Title of the dimension Preference
frequency

Percentage 
of preference

Dimension
preferred

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14.1 By means of changing the tone of expression 19 31

14.2 By means of changing the speed of delivery 26 43 -
14.3 By means of focussing attention of the students 42 69 »

14.4 By means of repeating the important points of the topic 
more than once 50 82 e

14.5 By means of noting down the important point's of the topic 
on black board 47 77 *

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE 
PRESENTATION OF THE SUBJECT HATTER 0

15.1 By means of giving time gap in between certain important words 22 36

15.2 By means of giving time gap in between certain important 
sentences 26 43

15.3 By means of giving time gap in between the presentation of 
different concepts of the topic ' 36 59 *

16.0 BEING SENSITIVE TO THE STUDENTS' FEELINGS

16.1 Changing stimulus media 22 36

16.2 Making use of humour 26

16.3 Involving students with the topic by means of putting thought 
provoking questions 43 70 #

16.4 Repeating certain points, not very well taken by the students 33 54 *

16.5 Putting the points which are not very well taken by the 
students in a slightly different perspective 21 34

17.0 USING BLACK BOARD ADEQUATELY

17.1 Presenting only important points of the topic 50 82 *

17.2 Presenting only brief summary of the topic 14 23

17.3 Presenting diagrams, numbers and names relevant to the *topic 35 57 *

17.4 Presenting mathematical derivations, symbols, etc., relevant 
to the topic , 38 62 i-

18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information relevant 
to the topic 22 36

18.2 For the purpose of presenting proper explanation of the 
concepts of the topic 27 44

18.3 For the purpose of synthesizing the con ten tjpre sen ted 13 21

18.4 For the purpose of providing comparative and contrasting 
information of the concepts relevant to the topic 26 43

18.5 For the purpose of developing skills of drawing, scaling, 
and sketching, etc. 11 13

19.0 USING DEf.10f5T.TATION EXPERIMENTAL KIT

19.1 For the purpose of developing skill of manipulating apparatus 8 13

19.2 For the purpose of developing skill of objective observation 16 26

19.3 For the purpose of developing the ability to improvise 
experimental tools 11 18

19.4 For the purpose(of developing the skill ofiproper interpreta­
tion of data 1 21 34

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED' '

20.1 By means of mere listing out all the points of the topic 29 47

20.2 By means of repeating only important points of the topic 38 62 ,r
20.3 By means of relating each point of the topic to a practical 

phenomenon 21 34
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S.No. Title of the dimension Preference
frequency

Percentage 
of preference

Dimension
preferred

21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE 
KNOWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION

21.1 By means of posing problems to be solved by the students ,, 47 77 •

21.2 By means of posing meaningful questions to the students .44 ; '72 *

21.3 By means of encouraging students' individual efforts in 
f dealing with problems relevant to the topic 41 67 •

21.4 By means of providing*cooperative or competitive situations 23 38

21.9 By means of providing free stmosphere to enable students V> 
express individual Ideas 44 72 *

>
21.6 By means of giving assignments' 39 64 •

21.7 By means of giving assignments which have relevance to the 
' next topic 20

I
33

22.0 USING ADEQUATE GESTURES

22.1 Using head movements 14 23

22.2 Using hand movements 24 39

22.3 Using body movements 12 20 if.

22.4 • Using expressive looks 28 46

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN
THE COURSE OF THE LECTURE AT APPROPRIATE. TIMES % V

'

23.1 By means of quoting seemingly paradoxical situations 20 33

23.2 By means of witty repartee 26 , 43
‘24.0 EXPRESSING ONESELF CLEARLY

24.1 Speaking out clearly 57 93 • f

24.2 Putting forward the concepts of the topic in aimple^language 48 79 •

24.3 Putting forward the concepts in a straight forward manner 
without digressions 36

f
59 •

29.0‘MAKING THE TONE PLEASANT

29.1 Making use of a tone which is of moderate base pitch 35 97 *

25.2 Making use of a tone which is full of expression a 40 65 •

29.3 By not using an irritative tone . 31 91 •
'26.0 EMPLOYING AN,AUDIBLE VOICE

26*1 Making use of the voice to be audible enough even to the 
students who are sitting in the back benches of the claea 49 80 *

26.2 Making use of the voice at a level of which all the words • 
spoken are audible 93 70 •

27.0 EMPLOYING MODULATION IN TONE

27.1 By means of changing pitch at appropriate moment in the 
sequence of lecture delivery 33 94 •

27.2 By means of changing stress on the words as and when 
necessary in the sequence of lecture delivery 37 - 61 *

27.3 By means of maintaining arrhythmic flow of pitch in the.
sequence of lecture delivery _ t

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY C
26 43 . '

28.1 By maintaining a speed of delivery at tdtich the listeners can 
follow the continuity of thought and exprassion 40 . 65 • •

28.2 By maintaining a spead at which it is possible for the 
students to jot down main points of the topic 39 64 •
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S.No. Title of the dimension frequency6 Percentage 
of preference

Dimension
preferred

29.0 USING INTELLIGIBLE LANGUAGE

29.1 Making use of a simple language 51 84

29.2 Making use of a language which is well within the 
comprehensible vocabulary level of the students 40 65 , *

29.3 .Yoking use of a language in an organized fashion aiming' 
at developing the vocabulary level of the students 19 31

30.0 USING CORRECT PRONUNCIATION

30.1 Using a pronunciation which is phonetically correct 36 59 1 *
30 '.2 Using an accent which makes the language intelligible to all 40 • 65 «

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING
THE LECTURE ’

31.1 By means of looking straight to the students 28 46

3! .2 By means of lodking all over the class 52 85 *

32.0 DISPLAYING'A SMILING DISPOSITION

32.1 By maintaining pleasantness all through the lecture period 45 74 *

32.2 By met being irritated ' 31 51 *

33.0 DISPLAYING A RELAXED DISPOSITION
33.i' By maintaining the composure 24 39

33.2 By being quite casual in movements 23 38
34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT,! MATTER

34.1 By means of manifesting mastery over the subject-matter 33 62 *

34.2
t

By means' of maintaining clarity and ease in communicating 
'the subject-matter 47 77 *

34,3 By being able to explain illustratively the complexities of 
the subject-matter 41 67 *

35.0 MANIFESTING SMARTNESS

03.1 By keeping up neatness in dress and physical appearance 37 61 *

35.2 By means of manifesting presence of mind to deal with 
complex situations 45 74 #

35.3 By manifesting ease in the manipulation of apparatus, aids, etc. 20 33

35.4 By using interesting repartee 23 38

35.5 By manifesting balanced modes of moving about 32 52 *

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.1 By means of treating all the students equally friendly 53 87 *

36.2 By means of encouraging students self-efforts of learning 
in a positive manner 44 72

36.3 By means of showing adequate understanding of the student? 
and their problems inside and outside the class 44 72 «
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Regarding the factor 1-preparation of lecture note 
the group preferred the dimensions, 1.2-preferably a list 
of heading and sub-headings of the topic (87%)•

Regarding the factor, 2-setting objectives, the group 
preferred the dimensions, 2.2-aimin@&t developing the abi­
lity of critical thinking in the students (80%>), 2.1-aiming 
at presenting information (77%), 2.4-aiming at the develop­
ing the ability to express personal ideas of the students 
(74?o)» 2.5-aiming at developing in students independently 
study habits and reading interests (729&), 2.6-aiming at 
developing in students ability to select and organize re­
levant material (8k%) and 2.7-aiming at developing a sense 
of enquiry in the students (61$).

Under the factors, 3, 4 and 5 the percentage of pre­
ference of the dimensions, ranged from 10 to 36 only.
Hence not included in the list of dimensions preferred.

Regarding the factor 6-relevance of introduction to 
the topic of the lecture, the group preferred the dimensions, 
6.1-by means of providing a brief revision of the last lec­
ture topic {75%), 6,4-by means of announcing the title of 
the present-lecture topic (52%), and 6.2-by means of provid­
ing a gist of the present topic (51'/a).

Regarding the factors 7-securing attention of the 
students, the group preferred the dimensions, 7.4-by means 
of providing relevant illustrations (82%), 7.1-by means of 
putting relevant questions (77%), 7.6-by means of explain­

ing the benefits of the knowledge that will be gained due 
to the lecture (&7%)»

Regarding the factor, 8-presenting subject-matter in 
logical continuity, the group preferred the dimensions;
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8.1- by means of proceeding from general to particular con­
cepts of the topic (6230* 8.6-by means of providing the 
concepts of the topic under convenient specified points 
and sub-points (57%), 8.3-by means of proceeding from known 
to unknown concepts of the topic (52%), and 8.5-by means
of proceeding from simple to complex concepts of the 
topic (52%).

Regarding the factor, 9-presenting facts and figures 
accurately, the group preferred the dimensions, 9.3-by means 
of presenting the actual data on the black board (65%) and
9.1- by means of using charts (59%).

Regarding the factor, 10-helping development of atti­
tudes and values of the students, the group preferred the 
dimension$ 10.4-by means of inviting comments of the 
students on the concepts of the topic (64%).

Regarding the factor, 11-describing subject matter in 
detail, the group preferred the dimensions, 11*1-by means 
of analysing each single concept of the topic (64%) and 
11.3-by*means of explaining each single concept from diff­
erent angles (54%).

Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimension, 12.1-by means of 
enlisting arguments for and against each concept of the 
topic (70%).

Regarding the factor, 13-providing concrete and 
coherent examples, the group preferred the dimension, 13.1- 
by means of giving examples exclusively relevant to the day- 
to-day lives of the students (72%).

\
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Regarding the factor, 14-emphasizing important points 
of the topic, the group preferred the dimensions, 14.4-by 
means of repeating important points and the topic more than 
once (82%), 14.5-by means of noting the important point on 
the black board (77%) and 14.3-by means of focussing the 
attention of the students (69%).

Regarding the factor, 15-using pauses at appropriate 
places, the group preferred the dimension, 15.3-by means of 
giving time gap in between the different concepts of the 
topic (59%).

Regarding the factor, 16-being sensitive to students’ 
feelings, the group preferred the dimensions; 16.3-involving 
students with the topic by means of putting thought provok­
ing questions (70%) and 16.4-repeating certain points not 
very well taken by the students (54%).

Regarding the factor, 17-using black board adequately, 
the group preferred the dimerfsions 17.1 presenting only 
important points of the topic (83%?)s, 17.4-presenting mathe­
matical derivations, symbols etc. relevant to the topic 
(62%) and 17.3-presenting diagrams, numbers and names rele­
vant to the topic (57%).

Regarding the factor, 18 and 19 the percentage of pre­
ference of the dimensions ranged from 13 to 44 only. Hence 
not included in the list of preferred dimensions.

Regarding the factor, 20-consolIdating the major points 
of the topic, the group preferred the dimensions, 20.2-by 
means of repeating only important points of the topic (62%).

Regarding the factor, 21-providing exercises to students,
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the group preferred the dimensions, 21.1-by means of 
posing problems to be solved by the students (77%), 21.2- 
by means of posing meaningful questions to the students 
(72%), 21.5-by means of providing free atmosphere to 
enable students to express individual ideas (72%), 21.5- 
by means of encouraging students' self efforts in dealing 
with problems relevant to the topic (67%) and 21.6-by 
means of giving assignments (64%).

Regarding the factor, 22 and 23 the percentage pre­
ference of the dimensions ranged from 20 to 46 only. Hence 

are not included in the preferred list.

Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions 24.1-speaking out clearly 
(93%), 24.2-putting forward the concepts of the topic in 
simple language (79%) and 24.3-putting forward the concepts 
in a straight forward manner without digressions (59%).

Regarding the factor, 25-making the tone pleasant, 
the group preferred the dimensions; 25.2-making use of a 
tone which is full of expression (65%), and 25.1-making use 
of a tone which is moderately bass pitch (57%) and 25.3-by 
not using an irritative tone (51%).

Regarding the factor, 26-employing,an audible voice, 
the group preferred the dimensions, 26.1-making use of a 
tone which is audible enough even to the students who are 
sitting in the back benches (80%) and 26.2-making use of 
the voice at a level of which all the words spoken are 
audible (70%).
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Regarding the factor, 27-employing modulations in 
the tone, the group preferred the dimensions, 27.2-by means 
of changing stress on the words as and when necessary in the 
sequence of lecture delivery (61%) and 27.1-by means of 
changing pitch at appropriate moment in the sequence of 
lecture delivery (54-90*

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred the dimensions, 28.1-by main­
taining a speed at which the listeners can follow the 
continuity of thought and expression (65%) and 28.2-by 
maintaining a speed at which it is possible for the students 
to jot down the main points of the topic (64%).

Regarding the factor, 29-using intelligible language, 
the group preferred the dimensions; 29.1-making use of 
simple language (84%) and 29.2-makinguse of language which 
is well within the vocabulary level of the students (65%).

Regarding the factor, 30-using correct pronunciation, 
the group preferred the dimensions, 30.2-by using an accent 
which makes,the language intelligible to all the students 
(65%) and 30.1-using pronunciation which is phonetically 
correct (59%).

Regarding the factor, 31-maintaining eye contact with 
the students, the group preferred the dimension 31.2-by 
means of looking all over the class (85%).

Regarding the factor, 32-displaying a smiling, dispo­
sition, the group preferred the dimensions, 32.1-by maintain­
ing pleasantness all through the lecture period (74%) and 
32.2-by not being irritated (51%).
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Regarding the factor, 33-displaying a relaxed dis­
position, the percentage of preferences were 38 and 39 
only and hence they are not included in the preferred 
list of dimensions.

Regarding the factor, 34-manifesting confidence, the 
group preferred the dimensions, 34.2-means of maintaining 
clarity and ease in communicating the subject-matter (77%), 
34.3-by being able to explain illustratively the complexi­
ties of the subject-matter (67%) and 34.1-by means of 
manifesting mastery of the subject-matter (62%).

Regarding the factor, 35-manifesting smartness, the 
group preferred the dimensions, 35.2-by means of manifest­
ing presence of mind to deal with complex situation (74%), 
34.1-by keeping up neatness in dress and physical appearance 
(61%), and 35*5-by manifesting balance modes of moving 
about (52%).

Regarding the factor, 36-being courteous to all the 
students of the class, the group preferred the dimensions, 
36*1-by means of treating all the students equally friendly 
(87%), 36.2-by means of encouraging students self-effort of 
learning in a positive manner (72%) and 36.3-by means of 
showing adequate understanding of the students and their 
problems inside and outside the class (72%).
4.2.4 Dimensions preferred by commerce students:

The Table 4.10 shows the preference frequency of dimen­
sions, the percentage of preference and the dimensions pre­
ferred by majority i.e., more than fifty per cent, of 
commerce students.
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TALiLE-SHOWING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFERENCE AND THE DIMENSIONS 

PREFERRED Bf MAJORITY i.e,, MORE THAN FIFTY PERCENT Or COMMERCE STUDENTS (N:135)

S.No Title of the dimension Preference Percentage Dimension 
frequency of preference preferred

1.0 PREPARATION OF LECTURE NOTE
1.1 Preparing loose-leaf lecture note 40
1.2 Preparing a list of headings and sub-headings of the topic 105
1.3 Preparing entire lecture in a written down note 28

2.0 SETTING OBJECTIVES
2.1 Aiming at presenting information 86
2.2 Aiming at developing the ability of critical thinking in

the students 95
2.3 Aiming at developing certain specified skills of the students 75
2.4 Aiming at developing the ability to express personal ideas

of tne students 1 84
2.5 Aiming at develooing in students independent study habits

and reading interests 97
2.6 Aiming at developing in students ability to select and

organize relevant material 83
2.7 Aiming at developing a sense of enquiry in the students 67

3.0 PREPARATION OF INSTRUCTIONAL AIDS
3.1 Preparation of charts , 43
3.2 Preparation of graphs 61
3.3 Preparation of slides 21
3.4 Preparation of improvised aids 34

4.0 PREPARATION OF HANDOUTS
4.1 Preparation of cyciostyled complete note of the topic for

the students i1 i 44

4.2 Preparation of cyciostyled salient features of the topic
for the students 45

4.3 Preparation of cyciostyled note of the topic in brief ?1
5.0 SETTING UP DEMONSTRATION EXPERIMENTS

5.1 Setting up demonstration experiments with the help of the
experimental kit 26

- 5.2 Setting up demonstration experiments with the help of
improvised material 27

5.3 Setting up demonstration experiments with the help of the
^laboratory equipment 30

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE
„6.1 By means of providing a brief revision of the lecture topic 81
6.2 By means of providing a gist of the present topic 65
6.3 By means of providing a gist of the past and the present

lecture topic ’ 74
6.4 By means ofannouncing the title of the present lecture topic 77

7.0 SECURING ATTENTION OF THE STUDENTS
7.1 By means of putting relevant questions 104
7.2 By means of giving relevant quotations 62
7. 1 3y me .ns of narra’tn. reU•vent anecdotes 42
7 l iy e ns of provieIn 3 3 c L vai f illustrations 94
7 5 By • e. ns of creating rel>.- ■;< s.-oulations 42
7.6 By mea..s of explaining th. 

that will be gained due n
. --a"'Its of the knowledge 

.n lecture 75

3®
78

21

64

70
55

62

72

61
50

32
45
15
25

32

52

19

20 

22

60
43

55
57

77
46
31
70
31

65

-s

*

*
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S.No. Title of the dimension Preference Percentage Dimension 
frequency of preference preferred

8.0 PRESENTING SUBJECT MATTU1 IN LOGICAL CONTINUITY

8.1 By means of proceeding from general to particular 
concepts of the topic 66 49

8.2 By means of proceeding from f irticular to general 
concepts of the topic 46 34

8.3 By means or proceeding from known to unknown concepts 
of the topic 68 50

8.4 By means of proceeding from concrete to abstract concepts 
of the topic 50 37

8.5 By means of proceeding from simple to complex concepts
of the topic '• % 60 44

8.6 By means of providing the concepts of the topic dnder 
convenient specified points and sub-points 84 62 . *

PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts 45 33

9.2 By means of using graphs 57 42 •'

9.3 By means of presenting actual data on the black board 94 70 •»

9.4 By means ,of giving reference material 85 . 63 *

HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.1 By means of emphasizing the underlying human value in each 
of the concepts of the topic 47 35 '

10.2 By means of providing opinion of prominent ieaders/experts 
on the concepts of the topic 48 35

10.3 By means of giving personal opinions on the concepts of the 
topic 74 55 ¥

10.4 By means of inviting comments of the students on the concepts 
of the topic 95 70

i
*

10.5 By means of emphasizing scientific rational involved in 
each of the concepts of the topic 75 55 #

10.6 By means of visualizing the extent of agreement with the 
experimental observations of the concepts of the topic 62 46

10.7 By means of putting forward the underlying limitations of 
the derivations in the topic 66 49

DESCRIBING SUBJECT MATTER IN DETAIL •
11.1 By means of analysing each single concept of the topic 85 63

11.2 By means of dividing,-each single concept into as many 
sub-points as possible 77 57 #

11.3 By means of 'explaining each single concept from different 
angles 87 64 *

EVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each concept 
.of the topic 75 55 *

12.2 By means of enlisting arguments of different experts on
each concept of the topic ' 87 64 #

12.3 By means of enlisting relative differences between different 
concepts of the topic 62 46

12.4 By means of relating abstract concepts of the topic to 
concrete things or situations 53 39

PROVIDING CONCRETE AND COHERENT EXAMPLES '

13.1 By means of giving examples exclusively relevant to the 
day-to-day lives of the students 91 ' 67 •

13.2 By means of narrating interesting anecdotes relevant to 
the topic 71 52 *

13.3 By means of relating derivations with the students' labora­
tory observations

3243
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S.No, Title of the dimension Preference Percentage Dl-wins ion
frequency • of preference preferred

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC <
14,1 By means of changing the tone of expression 39 29

. 14.2 By means of changing the speed of delivery 46 34

14.3 By means of focussing attention of the students 94 70 *

, ' 14.4 By means of repeating the important points of the tooic
more than once 108 . 80 # '

14.5 By means of noting down the important points of the topic - 
on black board ' 101 75 «

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE .*
PRESENTATION OF THE SUBJECT MATTER ,

15.1 By means of giving time gap in between certain important 
words . , 84 62 *

15.2 By means of giving time gap in between certain Important 
sentences 64 . Art

15.3 By moans of giving time gap in between the presentation
of different concepts of the topic ' 70 ‘ 52 - #

16.0 BEING SENSITIVE TO THE STUDENTS * FEELINGS *

16.1 Changing stimulus media 41 • 30

16.2 Making use of humour 55 41

16.3 Involving students with the topic by means of putting 
thought provoking questions \ 90 67 *

16.4 Repeating certain points, not very well taken by the students 84 62 ♦

16.5 Putting the points which are not very well taken by the 
students in a slightly different perspective 60 44

17.0 USING BLACK BOARD ADEQUATELY

17.1 Presenting only important points of the topic 106 78 *

17.2 Presenting only brief summary of the topic ' 40 ' 30

17,3 Presenting diagrams, numbers and names relevant to the topic 78 58 ♦

17,4 Presenting mathematical derivations, symbols, etc., 
relevant to the topic 73 54 *

18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information relevant 
to the topic 56 41 ^ i

18.2 For the purpose of presenting proper explainstion of the 
• concepts of the topic 76 , 56 *

18.3 For the purpose of synthesizing the content presented 42 31

18.4 For the purpose of providing comparative and contrasting 
information of the concepts relevant to the topic 66 49

18.5 For the purpose of developing skills of drawing, scaling,
and sketching, etc. • • 50 37

19.0 USING DEMONSTRATION EXPERIMENTAL KIT

19.1 For the purpose of developing skill of manipulating'apparatus 38 • 28

19.2 For the purpose of developing skill of objective observation 52 r 36"

19.3 For the purpose of developing, the ability to improvise , 
experimental tools 44 32

19.4 For the purpose of developing the skill of proper inter­
pretation of data 52' •: <§«; ■

-
20.0 CONSOLIDATING THE MAJOR POINTS OF THE SU3JECT MATTER PRESENTED

20,1 By.means of mere listing out all the points of the topic 76 5i> -If

20,2 By means of repeating only important points of the topic S3 61 *

20.3 By means of relating each point of the topic to a( practical " 
phenomenon

58 43
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S.No., Title of the dimension Preferencefrequency Percentage of preference Dimension'preferred
21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KMCULEOGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION

21.1 By means of posing problems to be solved by the students 102 75 •
21,2 By means of posing meaningful questions to the students 85 63 •
21.3 By means of encouraging students’ individual efforts In dealing with problems relevant to the topic 94 70 #
21.4 By means of providing cooperative or competitive situations * 71 52 •
21.5 By means of providing free atmosphere to enable students to express individual ideas \ 96 71 *
21.6 By means of giving assignments 54 40
21.7 By means of giving assignments which have relevance to the next topic 46 34

22.0 USING ADEQUATE GESTURES
22.1 Using head movements ' 32 24
22.2 Using hand movements 56 41
22.3 Using body movements 23 17
22.4 Using expressive looks ^ 90 67 *

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF ITIN THE COURSE OF THE LECTURE AT APPROPRIATE TIMES
23.1 By means of quoting seemingly paradoxical situations 48 35
23.2 By means of witty repartee 47 35

24.0 EXPRESSING ONESELF aEARLY
24.1 Speaking out clearly 122 90 f

S24.2 Putting forward the concepts of, the topic in simple language 104 77 »
- 24.3 Putting forward the concepts in a straight forward manner,, without digressions 62 46
25.0 MAKING THE TONE PLEASANT

25.1 Making use of-a tone vtfiich is of moderate base pitch 61 45
2512 Making use of a tone which is full of expression 99 73 •
25.3 By not using an irritative tone 48 35

26.0 EMPLOYING AN AUDIBLE VOICE
26.1 Making use of the voice to be audible enough even to the students who .are sitting in the back benches of the clasa 103 . 76 •
26.2 Making use of the voice at a level of which all the word* spoken are audible 79 58 •

27.0 EMPLOYING MODULATION IN TONE
27.1 By means of changing pitch at appropriate moment in the sequence of lecture delivery 51 ' 38
27.2 By means of.changing stress on the words as and when necessary in the sequence of lecture delivery 60 44
27.3 By means of maintaining a rhythmic flew of pitch in the sequence of lecture delivery ae 43

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY ,
28.1 By maintaining a speed of delivery at which the listeners can follow the continuity of thought and expression

•
90 67 *

- 28.2 By maintaining a speed at which it la possible for the students to jot down main points of the topic 84 62 ( • •
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S.No. . ’ Title of the dimension Preference
frequency

Percentage of preference DtTwjnsiion

29.0 USING INTELLIGIBLE LANGUAGE
29.1 Making.use of a simple language v 107 79 ft
29.2'Making use of a language which is'well within the 

comorehensible vocabulary level of the students 73 54 »
29.3 Making use of a language in an organized fashion aiming at developing the vocabulary level of the students 57 42 '

30.0 USING CORRECT PRONUNCIATION'
30.1 Using a pronunciation which is phonetically correct 89 66 ft
30.2 Using an accent which makes the language intelligible to all 85 63 *

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVINGTHE LECTURE
31.1 By means of looking straight to the students 51 38
31.2 By means of looking all o'er the class 102 75 *

32.0 DISPLAYING A SMILING DISPOSITION
32.1 By maintaining pleasantness all through the lecture period 101 75 •
32.2 By (set being Irritated 56 41

33.0 DISPLAYING A RELAXED DISPOSITION
33.1 By maintaining the composure 43 32
33.2 By being quite casual in movements 56 41

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 By means of manifesting mastery over the subject-matter 66 64 *

34.2 By means of maintaining clarity and ease in communicating the subject-matter 83 61 ft
34.3 By being able to explain illustratively the complexities of the subject-matter 84 62 ft

35.0 MANIFESTING.SMARTNESS
35.1 By keeping uo neatness in dress and physical appearance 78 53 ft
35.2 By means of manifesting presence of mind to deal with 

complex situations . 72 53 •

35.3 By manifesting ease in the manipulation of apparatus,aids,etc. 43 32
35.4 By using interesting repartee 71 52 ft
35.5 By manifesting balanced modes of moving about 70 " 52 ft

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS
'36.1 By means of treating all the students equally friendly 113 64 -5-

36.2 By means of encouraging students self-efforts of learning in a positive manner 90 67 ft
36.3 By means of showing adequate understanding of the students and their problems inside and outside the class 77.' 57 ft
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The factor, 1-preparation of lecture note, the group, 
preferred the dimensions, 1.2-preparation of list of head­
ings and sub-headings of the topic (78%).

Regarding the factpr, 2-setting objectives, the group 
preferred the dimensions 2.5-aiming at developing in students 
independent study habits and reading interests (72%), 2.2- 
aiming at developing the ability of critical thinking in the 
students (70%), 2.1-aiming at presenting information (64%), 
2.4-aiming at developing the ability to express personal 
ideas of the students (62%), 2.6-aiming at developing stu­
dents' ability to select and organise relevant material 
(61%) and 2.3-aiming at developing certain specified skills 
of the students (55%)»

Regarding the factor, 3-the percentage of preference of 
the dimensions ranged from 15 to 45 only. Hence not included 
in the preferred list.

Regarding the factor 4-preparation of handouts, the 
group preferred the dimensions, 4.3-preparation of cyclo- 
styled note of the topic in brief (52%).

Regarding the factor, 5-the dimensions are preferred 
by only 19 to 22 per cent and hence not included in preferred 
list.

Regarding the factor, 6-relevance of introduction to the 
topic of the lecture, the group preferred the dimensions 
6.1-by means of providing a brief revision of the last lec­
ture topic (60%), 6.4-by means of announcing the title of 
the present lecture topic (57%) and 6.3-by means of provid­
ing a gist of the past and the present lecture topic (55%).

Regarding the factor, 7-securing attention of the students
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the group preferred the dimensions, 7*1-by means of putting 
relevant questions (72%), 7.4-by means c£ providing relevant 
•illustrations (70%) and 7.6-by means of explaining the bene­
fits of the knowledge that will be gained due to the 
lecture (55%).

Regarding the factor, 8-presenting subject matter in 
logical continuity, the group preferred the dimension,
8®6-by means of providing the concepts of the under conve­
nient specified points and sub-points (62%).

Regarding the factor, 9-presenting facts and figures 
accurately, the group preferred the dimensions, 9.3-by means 
of presenting actual data on the block board (70%), and 
9.4-by means of giving reference material (63%).

Regarding the factor, 10-helping development of atti­
tudes and values of students, the group preferred the dimen­
sions, 1C.4-by means of inviting comments of the students on 
the concepts of the topic (70%), 10.3-by means of giving 
personal opinions on the concepts of the topic (55%) and 
10,5-by means of emphasizing' scientific rationale involved 
in each of the concepts of the topic (55%).

Regarding the factor, 11-describing subject matter in 
detail, the group preferred the dimensions, 11.3-by means of 
explaining each single concept from difference angles (64%), 
11,1-by meahs of analysing each single concepts of the topic 
(63%) and 11.2-by means of dividing each single concept into 
as many sub-points as possible (57%).

Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimensions, 12.2-by means of 
enlisting arguments of different experts on each concepts of
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the topic (6Wo) and 12.1-by means of enlisting arguments 
for and against each concept of the topic (55%).

Regarding the factor, 13~providing concrete and coherent 
examples, the group preferred the dimensions, 13.1-by means 
of giving examples exclusively relevant to the day-to-day 
lives of the students (67%) and 13.2 by means of narrating 
interesting anecdotes relevant to the topic {52%).

Regarding the factor, 14-emphasiging important points 
of the topic, the group preferred the dimensions, 14.4-by 
means of repeating the important points of the topic more 
than once (80%), 14.5-by means of noting down the important 
points of the topic on black board (75%) and 14.3-by means 
of focussing attention of the students (70%).

Regarding the factor, 15-using pauses at appropriate 
places the group preferred the dimensions, 15.1-by means of 
giving time gap in between certain important words (62%) 
and 15.3-by means of giving time gap in between certain 
important sentences (52%).

Regarding the factor, 16-being sensitive to students’ 
feelings, the group preferred the dimensions, 16.3-involving 
the students with the topic by means of putting thought pro­
voking questions (67%) and 16.4-repeating certain points not 
very well taken by the students (62%).

Regarding the factor, 17-using black board adequately, 
the group preferred the dimensions, 17r1-by presenting only

important points of the topic (78%), 17.3-presenting only 
brief summary of the topic (58%) and 17.4-hy presenting 
mathematical derivations, symbols, etc. relevant to the 
topic (54%).
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Regarding the factor, 18-using relevant instructional 
aids, the group preferred the dimensions 18.2-for the pur­
pose of presenting proper explanation of the concepts of the 
topic (56%),

Regarding the factor, 19-the group preferred the dimen­
sions with a preference percentage of 28 to 38 only and 
hence they are not included in the list of preferred dimen­
sions.

Regarding the factor, 20-consolidating the major points 
of the subject matter presented, the group preferred the 
dimensions, 20.2-by means of repeating only important points 
of the topic (6190 and 20.1-by means of mere listing out all 
the points of the topic (56%), .

Regarding the factor, 21-providing exercises to students, 
the group preferred the dimensions, 21.1-by means of posing 
problems to be solved by the students (7590, 21.5-by means 
of providing free atmosphere to enable students to express 
individual ideas (7120» 21.3-by means of encouraging students’ 
individual efforts in dealing with problems relevant to the 
topic (7090, 21»2“by means of posing meaningful questions to 
the students (63/0 and 21.4-by means of providing cooperative 
of competitive situations (5290.

Regarding the factor, 22-using adequate gestures, the 
grotip preferred the dimensions, 22.4-using expressive looks 
(6790.

Regarding the factor, 23-only 35 per cent of the group 
preferred the dimensions and hence not included in preferred 
list.
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Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions, 24.1-speaking out clearly 
(90$), and 24.2-putting forward the concepts of the topic 
in simple language (77$).

Regarding the factor, 25-making the tone pleasant, the 
group preferred the dimension, 25.2-making use of a tone 
which is full of expression (73$).

Regarding the factor, 26-employing an audible voice, 
the group preferred the dimensions, 26,1-making use of the 
voice to be audible enough even to the students who are 
sitting in the back benches of the class (76$) and 26.2- 
making use of the voice at a level of which all the words 
spoken are audible (58$). ( t

Regarding the factor, 27-the dimensions are preferred 
by only 38 'to 44 per cent of the group and hence they are 
included in the list of preferred dimensions.

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred the dimensions, 28.1-by main­
taining a speed of delivery at which the listeners can follow 
the continuity of thought and expression (67$) and 28.2-by 
maintaining a speed at which it is possible for the students 
to jot down main points of the topic (62$).

Regarding the factor, 29-using intelligible language, 
the group preferred ,the dimensions 29.1-making use of simple 
language (79$) and 29.2-making use of a language which is
well within the comprehensible vocabulary level of the 
students (54$).

Regarding the factor, 30-using correct pronunciation, 
the group preferred the dimensions, 30.1-using a pronunciation
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which is phonetically correct (6690 and 30.2-using an 
accent which makes the language intelligible^* to all (63%).

Regarding the factor, 31-maintaining good eye contact 
with students, the group preferred the dimensions 31.2-by 
means of looking all over the class (75%).

Regarding the factor, 32-displaying a s&iling dispo­
sition, the group preferred the dimension. 32.1-by main­
taining pleasantness all ti^>ugh the slecture period (75%).

Regarding the factor, 33-only $2% and 410 the group 
preferred the dimensions and hence not included in prefe­
rred list.

Regarding the factor, 34-manifesting confidence, the 
group preferred the dimensions, 34.1-by means of manifesting 
mastery over the subject matter (64%), 34.3-by being able 
to explain illustratively the complexities of the subject 
matter (62%), and 34.2-by means of maintaining clarity and 
ease in communicating the subject matter (61%).

Regarding the factor, 35-manifesting smartness, the 
group preferred the dimensions, 35.1-by keeping up neatness 
in dress and physical appearance (58%), 35.2-by means of 
manifesting presence of mind to deal with complex situations 
(53%), 35.4-by using interesting repartee (52%) and 35.5-by 
manifesting balanced modes of moving about (52%).

Regarding the factor, 36-being courteous to all the
students, the group preferred the dimensions, 36.1-by means 
of treating all the students equally friendly (84%), 36.2- 
by means of encouraging students’ self efforts of learning 
in a positive manner (67%) and 36.3-by means of showing 
adequate understanding of the students and their problems
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inside and outside the class (57?0.

^•2.5 Diaensions preferred bv majority of 
Science Teachers;

The Table 4.11 shows the preference frequency of 
dimensions, the percentage of preference and the dimensions 
preferred by majority i.e., more than fifty per cent of 
science teachers (table presented in the following 
pages).
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TABLE SHOWING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE, PERCENTAGE OF PREFERENCE ADD THE DI.4ENSICNS PREFERRED BY MAJORITY i.e., MORE THAN FIFTY PERCENT OF SCIENCE TEACHERS (N:17i)

S .No Title of the dimension frequency6 Percentage 
of preference

Dimension
preferred

1.0 PREPARATION OF LECTURE NOTE
1.1 Preparing loose-leaf lecture note 78 46
1.2 Preparing a list of headings and sub-headings of the topic 116 68 •
1.3 Preparing entire lecture in a writ - ,-n down note 34 20

2.0 SETTING OBJECTIVES .

2.1 Aiming at presenting information 123 . 72 •
2.2 Aiming at developing the ability of critical thinking In 

the students 130 76 •
2.3 Aiming at developing certain specified skills of the students 97 57 *
2.4 Aiming at developing the ability to express personal ideas 

of the students 117 68 I **
2.5 Aiming at developing in students independent study habits 

and reading interests 133 78 • '
2.6 Aiming at developing in students ability to select and organize relevant material 126 74 «
2,7 Aiming at developing a sense of enquiry in the students 117 68 #

3.0 PREPARATION OF INSTRUCTIONAL AIDS
3.1 Preparation of charts \ / 86 50
3.2 Preparation‘of graphs 62 36
3.3 Preparation of slides 88 51 , «
3.4 Preparation of improvised aids 105 61 *

4.0 PREPARATION OF HANDOUTS
4.1 Preparation of cyclostyled complete note of the topic 

for the students \25 15-
4.2 Pieparation of cyelostyled salient features of the topic 

for the students 60 35
4.3 Preparation of cyclostyled note of ti e topic in brief 59 3«

5.0 SETTING UP DEMONSTRATION EXPERIMENTS
5.1 Ratting up demonstration experiments with the help of 

the experimental kit 100 58

•
5.2 Setting up demonstration experiments with the help of 

improvised material 69. . 40
5.3 Setting up demonstration experiments with the help of 

the laboratory equipment 139 81 •
6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 .By means of providing a brief revision of the lecture topic 122 71 *
6.2 By means of providing a gist of the present topic 81 47
6.3 By means of providing a gist of the past and the present 

lecture topic 80 ■ 47
6.4 By means of announcing the title of the present lecture topic 83 48

7.0 SECURING ATTENTION OF THE STUDENTS
7.1 By means of putting relevant quae’1ons 140 82 * .

7.2 By means of giving relevant quotations ‘54 • 31
7.3 By means of narrating relevant anecdotes 43 25
7.4 By means of providing;relevant illustrations 126 74 * ‘
7.5 By means of creating, relevant simulations . 58 34
7.6 By means of explaining the benefits of the knowledge that 84 ■ 49

will be gained due to the lecture
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S.No Title of the dimension Preference Percentage Dimension 
frequency of preference preferred

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY
8.1 By means of oroceeding from general to particular 

concepts of the topic. 112 1 65 *
8.2 By moans of proceeding from particular to general 

concepts of the topic 49 29
8.3 By means of proceeding from known to unknown concepts 

of the topic 116 68 *
8.4 By means of proceeding from concrete to abstract concepts 

of the topic 82 48
8.5 By means of proceeding from simple to complex concepts 0 

of the topic 137 80 #
8.6 By means of providing the concepts of the topic under 

convenient specified points and sub^points 109 64 *
9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts 109 64 *
9.2 By means of using graphs 90 53 *
9.3 By means of presenting actual data on the black board 112 65 #
9.4 By means of giving reference material 108 63 #

lOlO HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.% By means of emphasizing the underlying human value in each of the concepts of the topic 62 36
\'10.2 By means of providing opinion of prominent leaders/experts 

on the concepts of the topic 71 41
10.3 By moans of giving personal opinions on the concepts of 

th" topic 60 35
10,4 By means of inviting comments of the students on the,' concepts of the topic 114 67 *
10.5 By means of emphasizing scientific rational involved' in 

'' each of the concepts of the topic 110 64 #
10.6 By moans of visualizing the extent of agreement with the 

experimental observations of the concepts of the topic 77 45
10.7 By means of putting forward the underlying limitations of 

the derivations in the topic 76 44
11.0 DESCRIBING SUBJECT MATTER IN DETAIL

11.1 By means of analysing each single concept of the. topic 114 67 #
,11.2 By means of dividing each single concept into as many 

sub-points as possible 95 55 *
11.3 By means of explaining each single concept from different 
'■ * ' angles J05 ■ • 61 #

12.0 EVALUATING CONCEPTS OF THE TOPIC
12.1 By means of enlisting arguments for and aaainst each 

concept of the topic 109 64 *
12.2 By means of enlisting arguments of different experts 

on each concept of the topic - 80 47
12.3 By means of enlisting relative differences between 

different concepts of the topic 94 55 *
12.,4 By means of relating abstract concepts of the topic to 

concrete things or situations 84 49
13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES -' ; *

13.1 By means of giving examples exclusively relevant to the 
day-to-day lives of the students 118 69 *

13.2 By means of narrating interesting anecdotes relevant 
to the topic 74 43

13.3 By means of relating derivations with the students' 
laboratory observations 120 70 *
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6,No Title of the dimension Preference Percentage Dl.\«n*lon 
frequency of preference t>r*fert3d

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14.1 By mean* of ehsnolng the tone of expression 59 34

14.2 By means of changing the speed of delivery 73 43

14.3 By means of focussing attention of the students. 125 73 ft

14,4 By means of repeating the important points of the topic 
more than once 137 80 ft

14.8 By means of nothing down the important point#fof, the 
topic on black board 138 81 •

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF TOE * 
PRESENTATION OF THE SUBJECT MATTER

15.1 By means of giving time gap in between certain important words 90 ~ 53 •

15.2 By means of giving time gap in between certain important 
sentences 81 47

15.3 By moans of giving time gap in between the presentation
of different concepts of the topic . . 88 51 •

16.0 BEING SENSITIVE TO TOE STUDENTS1 FEELINGS

16.1 Chapgin^jstimulus media 75 44

16.2 Making,usp of humour .75 44

16.3 Involving students with the topic by means of putting 
thought provoking questions

, r

134 78 *

'16.4 Repeating certain points^ not very well taken by the 
students 124 72 •

1 16.5 Putting the points which are not very well taken by the 
students in a slightly different perspective 99 58 »

17.0 using Black board adequately

17.1 Presentlngonly important points of the topic 120 70 ft
17.2 Presenting only brief summary of the topic 53 31

17.3 Presenting diagrams, numbers and names relevant to the topic 148 86 ft
17.4 Presenting mathematical derivations, symbols, etc., 

relevant to the topic 144 84 ft
18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information 
> ' relevant to the topic 80 47

18.2 For the purpose of presenting proper explanation of the 
concepts of the topic 112 65 *

18.3 For the purpose of synthesizing the content presented 57 33

18.4 For the purpose of providing comparative and contrasting 
information of the.concepts relevant to the topic 108 63 ft

18»5 For the purpose of developing skills of drawing, scaling, 
and sketching, etc. 77 45

3.9.0 USING DEMONSTRATION EXPERIMENTAL KIT

19.1 For the purpose of developing skill of manipulating apparatus ‘ 74 43

19.2 For the purpose of developing skill of objective observation 95 55 ft
19.3 For the purpose of developing the ability to improvise 

experimental tools . 81 47

19.4 For the purpose of developing the skill of'proper-inter- 
!, pretation of data 101 59 ' ft
20.0 CONSOLIDATING TOE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.1 By means of mere listing out all the points of the topic 71 41

20.2 By means of repeating only important points of the topic ' 94 55 ft
20.3 By means of relating each point of the topic to a practical 

phenomenon 96 56 ft
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S.KOj, jit!* of the dimension f re
f ersnc£ 
qu«*ncy of .

s 1 on

21.0 H'.CVIDING EXERCISES TO STUDENTS TO ENABLE TVS', TO A^i.Y THE
LEDGE ACQUIRED TROuGH THE LECTURE, TO A NET.' SITUATION

21.1 By moans of posing oreblcms to be solved by the students 142 93 *
21.2 By means of posing meaningful questions to the students 132 77 *
21.3 By means of encouraging students' individual efforts In 

dealing with problems relevant to the topic 126 74 *
21.4 By means of providing cooperative or competitive situations 100 58 , #
21.5 By means of providing free atmosphere to enable students to' 

expr'oss Individual ideas 133 '•'■78 »
21-.6 By means of giving assignments 122 71
21.7 By means of giving assignments which'iia^e‘r'el’evance to the 

next topic 76 44*
22.0 USING ADEQUATE GESTURES

22.1 Using head movements 28 16
22.2 Using hand movements 74 43
22.3 Using body movements 18 ' ' 10

22.4 Using-expressive looks . • 88 51 *
23.0' DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT 

IN THE COURSE OF THE LECTURE .AT APPROPRIATE TIMES
1 1‘ if’ . ^

23.1 By moans of quoting seemingly paradoxical situations
23.2 By means'of' wiity repartee

. , - , j .* n, ','U~ 11

24.0 EXPRESSING ONESELF CLEARLY 
24.1'jBpeaking out clearly ■
24.2 Putting forward the concepts of the topic in slmpl^,language
24.3 Pufctipg for^^Sd tEis"ioncepts in a straight fotuiardmanner 

without digressions
. " 125.0 MAKING THE TONE PLEASANT, {?25.1 Making use of a tone which is of moHeiVW base pitch

25.2 Making use of a tone which is full of expression
25.3 By not using an irritative tone

26.0 EMPLOYING'AN AUDIBLE VOICE
26.1 Making use of the voice to be audible enough even to the 

students who are sitting in the back benches of the class
26.2 Making use of the voice at a level of Which all the words 

spoken are audible
27.0 EMPLOYING MODULATION IN TONE

27.1 By means of changing pitch at appropriate moment in the 
sequence of lecture delivery

27.2 By means of changing'stress on the words as'and when 
necessary in-the sequence of lecture delivery

27.3 By means of maintaining a rhythmic flow of pitch in the 
sequence of lecture delivery

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY
28.1 By maintaining a speed of delivery at which the listeners 

can follow the continuity of thought and expression
28.2 By maintaining a speed at which it is possible for the 

students to jot down main points of the topic

55 32
70 41

156 91
154 90

135 79

90 53
123 72
113 66

141 _ 82

143 . 84

91 53

116 , 68

60 35

138 81

125 73

*

# , 

*

*

*

«

*

*
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S.Ho. Title of the dimension Preference
frequency

Percentage 
of pref^r^nce

Dimen*-*’.on 
rreferred

29.0 USING INTELLIGIBLE LANGUAGE -
2^.1 Making use of a simole language 158 ' 92
29.2 Making use of a language which is well v/ithin the 

comprehensible vocabulary level of the students 124 72
29.3 Making use of a language in any organized fashion aiming 

at developing the vocabulary level of the students - 69‘ *40
30.0 USING CORRECT PRONUNCIATION

30.1 Usinq a pronunciation which is phonetically, edrj ’Ct 108 63 *
JO.2 Using an accent which makes the- Janguane intelli ilble to .all 1X4 67 «•

31.0 MAINTAINING GOOD EYE CONTACT KITH THE STUDE ITS WHILE GIVING
THE LECTURE
31-.1 By means of looking straight to the students 73 43
31.2 By means of looking all over the class 140 82 *

32.0 DISPLAYING A SMILING DISPOSITION
32.2'by maintaining pleasantness all through the lecture period 140 82 *
32.2 By-hot being irritated 119 69 #

33.0 DISPLAYING A RELAXED DISPOSITION
33.1 By maintaining the composure 75 44
33.2 By being quite casual in movements 99 58 *

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 By means of manifesting mastery over the subject-matter 133 78
34.2 By means of maintaining clarity and ease In communicating 

the subject-matter 138 81 *
34.3 By being able to explain illustratively the complexities 

of the subject-matter 136 79 #
35.0 MANIFESTING SMARTNESS

35.1 By keeping up neatness in dress and physical appearance , 116 ‘' 68 ft
35.2 By means of manifesting presence of mind to deal with 

complex situations 141 s 82 •»
35.3 By manifesting ease in the manipulation of apparatus, 

aids, etc. 105 61 #
35.4 By using interesting repartee 83 48
35-5 By manifesting balanced modes of moving about 106 62 »

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE'CLASS
36.1 By means of treating all the students equally friendly 150 88 «
36.2 By means of encouraging students self-efforts of learning 

in a positive manner 143 84 *
36.3 By means of showing adequate understanding of the students 

and their problems inside and outside the class 122 71 #
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The factor, l-preparationjsf lecture note the group 
preferred the dimensions, 1.2-preparation of list of head­
ings and sub-headings of the topic (68%).

Regarding the factor, 2-setting objectives, the group 
preferred the dimensions, 2.5-aiming at developing in 
students independent study habits and reading interests 
(78%), 2.2-aiming at developing the ability of critical 
thinking in the students (76%), 2.6-aiming at developing in 
students ability to select and organize relevant material

i(74%), 2.1-aiming at presenting information (72%), 2.4-aim­
ing at developing the ability to express personal ideas of 
the students (68%) and 2.7-aiming at developing a sense of 
enquiry in the students (68%) and 2.3-aiming at developing 
certain specified skills of the students (57%).

Regarding the factor, 3*-pi'eparation of instructional 
aids, the group preferred the dimensions, 3.4-preparation of 
improvised aids (61%) and 3.3-preparation of slides (51%).

Regarding the factor, 4-preparafcion of lecture handouts, 
the dimensions are preferred by only 15 to 35 per cent and 
hence not included in the preferred list.

Regarding the factor, 5-setting up demonstration expe­
riments, the group preferred the dimensions, 5.3-setting up 
demonstration experiments with the help of the laboratory 
equipment (81%) and 5.1-setting up demonstration experiments 
with the help of the experimental kit (58%).

Regaining the factor, 6-relevance of introduction to 
the topic of the lecture, the group preferred the dimension, 
6.1-by means of providing a brief revision of the last 
lecture topic (71%).
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Regarding the factor, 7-securing attention of the 
students, the group preferred the dimension, 7.1-by means 
of putting relevant questions (82%) and 7.4-by means of 
providing relevant illustrations (74%),

Regarding the factor, 8-presenting subject matter in 
logical continuity, the group preferred the dimensions,
8.5-by means of proceeding from simple to complex concepts 
of the topic (80%), 8.3-by means of proceeding from known to 
unknown concepts of the topic (68%), 8,1-by means of proce­
eding from general to particular concepts of the topic (65%) 
and 8.6-by means of providing the concepts of the topic 
under convenient specified points and sub-points (64%),

Regarding the factor, 9-presenting facts and figures 
accurately, the group preferred the dimensions 9.3-by means 
of presenting actual data on the black board (65%), 9*1-by 
means of using charts (64%), 9,4-by means of giving reference 
material (63%), and 9.2-by means of using graphs (53%),

Regarding the factor, 10-helping development of attitudes 
and values of the students, the group preferred the dimensions, 
10.4-by means of inviting comments of the students on the 
concepts of the topic (67%), and 10,5-by means of emphasiz­
ing scientific rationale involved in each of the concepts 
of the topic (64%),

Regarding the factor, 11-describing subject matter in 
detail, the group preferred the dimensions, 11.1-by means of 
analysing each single concept of the topic (67%), 11.3-by
means o±. explaining each single concepts from different 
angles (61%) and 11.2-by means of dividing each single 
concept into as many sub-points as possible (55%).
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Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimensions, 12.1-by means 
of enlisting arguments for and against each concept of the 
topic (64%) and 12.3-by means of enlisting relative diffe­
rences between different concepts of the topic (55%).

*

Regarding the factor, 13-providing' concrete and co­
herent examples, the group preferred the dimensions 13.3- 
by means of relating derivations with the students’ labo­
ratory observations (70%), and 13.1-by means of giving 
examples exclusively relevant to the day-to-day lives of 
the students (69%).

Regarding the factor, 14-emphasizing important points 
of the topics the group preferred the dimensions, 14.5-by 
means of noting the important points of the topic on black 
board (81^), 14.4-by means of repeating the important points 
of the topic more than once (80%), and 14,3-by means of 
focussing attention of the students (73%).

Regarding the factor, 15-using pauses at appropriate 
places, the group .preferred the dimensions, 15.1-by means 
of giving time gap in between certain important words(53%) 
and 15.3-by means giving time gap in between the presenta­
tion of the different concepts of the topic (51%).

Regarding the factor, 16-being sensitive to students’ feel­
ings, the group preferred the dimensions, 16.3-involving 
students with the topic by means of putting thoug^tiprovoking 
questions (78%), 16.4-repeating certain points, not very well 
taken by the students (72%) and 16.5-putting the points which 
are not very well taken by the students in a slightly diff­
erent perspective (58%).
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Regarding the factor, 17-using black board adequately, 
the group preferred the dimensions, 17.3-presenting diagrams 
numbers, and names relevant to the topic (86$), 17.4-pre- 
senting mathematical derivations, symbols, etc. relevant 
to the topic (84$) and 17.1-presenting only important 
points of the topic (70$).

Regarding the factor, 18-using relevant instructional 
aids the group preferred the dimensions 18.2-for the pur­
pose of presenting proper explanation of the concepts of 
the topic (65$) and 18.4-for the purpose of providing compa­
rative and contrasting information of the concepts relevant 
to the topic (63$).

Regarding the factor, 19-using demonstration experi­
mental kit, the group preferred the dimension 19.4-for the 
purpose of developing the skill of proper interpretation of 
data (59$) 'and 19.2-for the purpose of developing skill of 
objective observation (55$).

Regarding the factor, 20-consolidating the major points 
of the subject matter presented, the group preferred the 
dimensions 20.3-by means of relating each point of the topic 
to a practical phenomenon (56$) and 20.2-by means of repeat­
ing only important points of the topic (55$).

Regarding the factor, 21rproviding exercises to students 
the group preferred the dimensions, 21.1-by means of posing 
problems to be solved by the students (83$), 21.5-by means 
of providing free atmosphere to enable students to express 
individual ideas (78$), 21.2-by means of posing meaningful 
questions to the students (77$), 21.3-by means of encourag­
ing students* individual efforts in dealing with problems 
relevant to the topic (74$), 21.6-by means of giving assign­
ments (71$) and 21.4-by means of providing cooperative or
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competitive situations (58%).

Regarding the factor, 22-using adequate gestures, 
the group preferred the dimensions, 22.4-using expressive 
looks (51%).

Regarding the factor, 23-only 32 to 41 per cent of 
the'group preferred the dimensions and hence not included 
in the preferred list.

Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions, 24.1-speaking out 
clearly (91/0, 24.2-putting forward the concepts of the 
topic in simple language (90%) and 24.3-putting forward 
the concepts in a straight forward manner without digre­
ssions (79%).

Regarding the factor, 25-making the tone pleasant, 
the group preferred the dimensions, 25.2-making use of a

etone which is full of expression (72%), 25.3-by not using an 
irritative tone (66%) and 25.1-making use of a tone which 
is of moderate bass pitch (53%).

Regarding the factor, 26-employing an audible voice, 
the group preferred the dimensions, 26.2-making use of the 
voice at a level of which all the words spoken are audible 
(84%), 26.1-making use of the voice to be audible enough 
even to the students who are sitting in the back benches 
of the class (82%).

Regarding the factor, 27~employing modulations in tone 
the group preferred the dimensions, 27.2-by means of chang­
ing stress on the words and when necessary in the sequence 
of lecture delivery (68%), and 27.1-by means of changing
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pitch at appropriate moment in the sequence of lecture 
delivery (53%).

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred the dimensions, 28.1-by means 
maintaining a speed of delivery at which the listeners can 
fdllow the continuity of thought and expression (81%) and 
28.2-by maintaining a speed at which it is possible for 
the students to jot down main points of the topic (73%).

Regarding the factor, 29-using intelligible, language, 
the group preferred the dimensions, 29.1-making use of a 
simple language (92%) and 29.2-making use of a language 
which is well within the comprehensible vocabulary level 
of the students (72%)•

Regarding the factor, 30-using correct pronunciation 
the group preferred the dimensions, 30.2-using an accent 
which makes the language intelligible to all (67%) and
30.1- using a pronunciation which is phonetically correct(63%).

Regarding the factor, 31-maintaining good eye contact 
with the students, the group preferred the dimensions 31.2- 
by means of looking all over the class (82%).

Regarding the factor, 32-displaying a smiling disposi­
tions, the group preferred the dimensions, 32.1-by maintain­
ing pleasantness all through the lecture period (82%) and
32.2- by means not being irritated (69%).

Regarding the factor, 33-displaying a relaxed disposi­
tion, the group preferred the dimension, 33.2-by being quite 
casual in movements (58%).

Regarding the factor, 34-manifesting confidence, the
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group preferred the dimensions 34.2-by means of maintain­
ing clarity and ease in communicating the subject matter 
(81%), 34,3-by being able to explain illustratively the 
complexities of the subject matter (79%) and 34.1-by means 
of manifesting mastery over the subject matter (78%).

Regarding the factor, 35, manifesting smartness, the 
group preferred the dimensions, 35.2-by means of manifesting 
presence of mind to deal with complex situations (82%), 35.1- 
by keeping up neatness in dress and physical appearance(68%), 
35.5-by manifesting balanced modes of moving about (62%) and 
35.4-manifesting ease in the manipulation of apparatus, 
aids, etc. (61%).

Regarding the factor, 36-being courteous to all the 
students of the class, the group preferred the dimensions, 
36,1-to^ means of treating all the students equally fiiendly 
(88%), 36.2-by means of encouraging students' self efforts 
of learning in a positive manner (84%) and 36.3-by means 
of showing adequate understanding of the students and their 
problems inside the and outside the class (71%).

4.2.6 Dimensions preferred by science students?

The Table 4.12 shows the preference of frequency of 
dimensions, the percentage of preference and the dimensions 
preferred by majority i.e., more than fifty per cent, of 
science students.
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TABLE 4-JS.
TABLE SS-KTAIifG Tilt P'EFEROiCE FREQUENCY OF DIMENSIONS. THE PERCEFfTAGE OF PREFERENCE AMO THE DIMENSIONS PREFERRED BY MAJORITY i.e., MORE THAI! FIFTY PERCENT CP SCIENCE STUDENTS (tli!64) '

s.rio Title- of the dlmen*ion Preference
frequency

Percentage 
of preference

Dimension
preferred

1.0 PREPARATION OF LECTURE NOTE -*r

1.1 Preparing loose-leaf lecture note 93 J' 32
1.2 Preparing a list of heading* and sub-headings of the topic 113 "i 69 ♦
1.3 Preparing entire lecture In1a written down note 19 ' - 11

2.0 SETTING OBJECTIVES , , r

2.1 Aiming at presenting information 108 66 •
2.2 Aiming at developing the ability of critical thinking In. * 

the students 119 ,72 «
2.3 Aiming at developing certain specified skills of the students 102 62 • #
2.4 Aiming at developing the ability to'express personal ideas 

of the students 105 64 »
,2.5 Aiming at developing in students independent study habits 

and reading interests 117 71 #
2.6 Aiming at developing In students ability to select and 

organize relevant material 49
2.7 Aiming at developing a sense of enquiry in the students 102 62 «

3.0 PREPARATION OF INSTRUCTIONAL AIDS .
3.1 Preparation of charts 76 46
.3.2 Preparation of graphs ^ 64 39
3.3 Preparation of slides 89 52 •
3.4 Preparation of improvised aids 81 49 -

4.0 PREPARATION,OF HANDOUTS
4.1 Preparation of cyclostyled complete note of the topicj 

for the students 75 46 J

4.2 Preparation of cyclostyled salient features of the topic 
for the students ■ 75 46

4.3 Preparation of cyclostyled note of the topic in brief ’ . 82 50
9.0 SETTING UP DEMONSTRATION EXPERIMENTS •

5.1 Setting up demonstration experiments with the help of 
the experimental kit 86' 52

5*0 Setting ,up demonstration experiments with the help of 
, improvised material 48 29

5.3 Setting up demonstration experiments with the help of 
the laboratory equipment 122’ 74 *

6.0 RELEVANCE OF INTRODUCTION, TO THE TOPIC OF THE LECTURE
■6.1 By means of providing ’a brief revision'- of the lecture topic 119 72 . * ‘
6.2 1 By means of providing a gist of the present topic 84 51
6.3 By means of providing a gist of the past and the present 

lecture topic 90 55 *
6.4 By means of announcing the title of the present lecture topic 02 50

7.0 SECURING ATTENTION OF THE STUDENTS
7.1 By., means of putting relevant questions 126 77 *
7.2 By means of giving relevant quotations . i}1 53 *
7.3 By means of hdrrating relevant anecdotes 71 ’■ 43
7.4 By means Of "providing relevant illustrations 98 60 *
7.5 By means of 'Creating relevant simulations 60 36
7.6 By means of explaining the benefits of the know .ledge that 

will be gained due to the lecture 98 60
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S.Ua. Tltl» of the dimension Pief«rer,s» Percentage OlcMntlon 
fregiieicy *f preference preferred

a.o PRES.EI.njfi SUBJECT NATTER IK LOGICAL CONTINUITY

$.1 By means of proceeding from general to particular 
concept* of the to Die 99 60 •

6.2 By nojini of proceeding from particular to general 
concept* of the topic 62 38 -

6.3 By means of proceeding from knewn to unknown concept* 
of the topic T9 40

8.4 By means of proceeding from concrete to abstract concept* 
of the topic 59 36

6.5 By means of proceeding from simple to complex concepts 
of the topic

,*
100 61 •

8.6 By means of providing the concepts of the topic under 
convenient specified points and sub-points 113 69 *

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts
l 'i ■

07 53 •
* t9,2 By means of using graphs ' 63, 38

9.3 By means of presenting actual data on the black board 106 65 •

9.4 By means of givingreference material 96 58 *

10.0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.1 By means of emphasizing the underlying human value in 
each of the concepts of the topic 75 46

10.2 By means of providing opinion of prominent leaders/experts 
< n the concepts of the topic 64 39

1C,3 y means of giving personal opinions on the concepts of 
‘.-'10 topic 01 49

10.t y means of inviting comments of the students on the 
concepts of the topic lie 72 •

10.5 V • means of emphasising scientific rational, involved ini 
SiCh'of the concepts of the topic 03 , 51 •

10.6 By means of visualizing the extent of agreement with th*jt 
experimental observations of the concepts of the topic 00 54 •

10.7 By means of putting forward the underlying limitations of 
the derivations in the topic 176 46

11.0 DESCRIBING SUBJECT MATTER IN DETAIL
%

11.1 By means of analysing each single concept of the topic 105 U « •

11.2 By means of dividing each single concept into as many 
sub-points as .possible 92 56 •

11.3 By means of explaining each single concept from different 
sngles 108 66 •

12.0 EVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each 
concept of the topic 86 52 •

12.2 By means of enlisting arguments of different experts 
on each concept of the topic 67’ 41

12.3 By means of enlisting relative differences between 
different concepts of the topic 105 64

12.4 By means of relating abstract concepts of the topic to 
concrete things or situations ") 81 49

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES •

13.1 By means of giving examples exclusively relevant to the 
day-to-dc lives of the students 106 65 »

13.2 By means of narrating interesting anecdotes relevant 
to the topic 84 51 «

■3.3 By means of relating derivations with the students’ 
laboratory observations 1D2 . 62 •
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S.No Title «f the dimension
>

Prefero-vse i-srcentage Ol*»ntion 
frequency of preference pr*f»rr»d

14.0 EMPHASIZIM3 IMPORTANT POINTS OF THE TOPIC

14.1 By mean* of changing the tone of expression 58 36

14.2 By meana of changing the apeed of delivery 61 37

14.3 By means of focussing attention of the students 106 65

14.4 By means of repeating the important points of the 
topic more than since 122 74 •

14.3 By means of nothing down the important points of the 
topic on black board 123 W' •

15.0 USING PAUSES AT APPROPRIATE PUCES IN THE SEQUENCE OF THE 
PRESENTATION OF THE SUBJECT MATTER

15.1 By means of giving time gap in between certain Important 
words

*
r'~

97 _ 6>’< «

15.2 By means of giving time gap in between certain important 
sentence. 101 61 •

15.3 By means of giving time gap-'in* be tween the presentation 
of different concept’s of the topic 78 47

16.0 BEING SENSITIVE Ip THE STUDENTS' REELINGS [
16.1 Changing stimulus media j 64 39

16.2 Making use of humour 79 48

. 16.3 Involving students with1,the topic by means of putting 
■ thought provoking questl’bhs 116

1 •
7i" •

16.4 Repeating certain points',*' not very well taken by the 
students 1 114 69 •

16.5 Putting the points which’ are not. very well taken by i.he ' 
students in a slight different perspective 76 46

17.0 USING BUCK BOARD ADEQUATELY

17.1 Presenting only important points of the topic 119 72, . •

17.2 Presenting only brief summary of the topic ,, 39 24 .

17.3 Presenting diagrams, numbers And names relevant to the topic l,t 77 " *
I

17.4 Presenting mathematical derivations, symbols, etc.,
relevant to the topic . t 126 77 •

1B.0 USING RELEVANT INSTRUCTIONAL AIDS 1

18,1 For the purpose of presenting general Information 
relevant to the topic 90 55

18.2 Far the purpose of presenting proper explanation of the 
concepts of the topic 10S 66 •

18.3 For the purpose of synthesizing the content presented 69 42 '

18.4 For the purpose of providing comparative and contrasting 
information of the concepts relevant to the topic 82 50

18.5 Fer the purpose of developing skills of drawing, scaling,
■ and sketching, etc. 92 56 •

19.0 USING DEMONSTRATION EXPERIMENTAL KIT
,

19.1 For the purpose of developing skill of manipulating apparatus 69 42

19.2 For the purpose of developing skill of objective observation 101 61 •

19.3 For the purpose of developing the ability*to improvise _ 
experimental tools 75 46 *

19.4 For the purpose of developing the skill of proper’ inter­
pretation of data 86 rc • «

2.0.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTS)

20.1, By means of mere listing out all the points of the topic 81 49

20.2 By means of repeating only Important points of the topic 108 66 •

20.3 By mean'; of relating each point- of the topic to a practical 
phenomenon *,f 92 56 *
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S.No. ' Title of the dimension Preference

frequency
' Percentage 
of preference Dimension.

preferred
21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE 

KNOWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION
21i1 By means of posing problems tobe solved by the students 118 72 ft-
21.2 By means of poslr,.. meaningful questions to the students 118 72 ft
21.3 By means of encouraging students* individual efforts In 

dealing with problems relevant to the topic - 113 69 ft
-21.4 By means of providing cooperative or competitive situations 101 61 ft
21.5 By means of providing free atmosphere to enable students to * 

express individual ideas 114 69 •
21.6 By means of giving assignments 89 ... 54 ft
2$.7 By means of giving assignments which have relevance to the 

next topic < 51 31.
22.0 USING ADEQUATE GESTURES ■

22.1 U3ing head movements j 41 25 \
22.2 Using hand movements 67 41 • ,
22.3 Using body movements 21 13
32.4 Using expressive looks . >92 56 _ ; ft

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN 
THE COURSE OF THE LECTURE AT APPROPRIATE TIMES
23.1 By means of quoting seemingly'paradoxical situations 75 46- ,
23.2 By means of witty repartee * 80 49

24.0 EXPRESSING ONESELF CLEARLY
24.1 Speaking out clearly - 141 86 ft
24.2 Putting forward the concepts of the topic in simple language 138 84 ft
24.3 Putting forward the concepts in a straight forward manner

without digressions 1 . 1 77. 47 ..’ t
26.0 MAKING THE TONE PLEASANT •

25.1 Making use of a tone which is of moderate base pitch 78 4f)
25.2 Making use of a tone which is full of expression 121 74 ft
25.3 By not using an irritative tone 72 44

26.0 EMPLCfflNG AN AUDIBLE VOICE
26.1 Making use of the voice to be audible enough even to the

students who are sitting in the back benches of the class t 127 77 ' * ft’
26.2 Making use of the voice at a level of which all the words 

spoken are audible 123 75 ft
27.0 EMPLdviNG MODULATION ON TONE

27.1 By mean3 of changing pitch at appropriate moment in the 
*' sequence of lecture delivery 87 53 ft
27-2 By means of changing stress on the words as and when necessary in the sequence of lecture delivery 84 51 ft
27.3 By means of maintaining a rhythmic flow of pitch in the. 

sequence of lecture delivery 70 43 '
28,0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 By maintaining a speed of delivery at which the listeners 
can follow the continuity of thought and expression ' 130 79 ft

28.2 By maintaining a speed at which it is possible for the 
stude- .s to jot down main points of the topic 113 69 ft
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S.No Title of the dimension Preference ' Percentage Dimension 
frequency of preference prefe><—i

29.0 USING INTELLIGIBLE LANGUAGE

29.1 Making use of a simple 3 nguage 142 86 •

29.2 Making use of a language-which'is well within the 
comprehensible vocabulary level of the students 97 59 «

29.3 Making use of a language in any organized fashion aiming 
at developing the vocabulary level of the students 66 40

30.0 USING CORRECT PRONUNCIATION

30.t Using a pronunciation which is phonetically correct - 114 iV? *

30.2 Using an accent which makes the language intelligible to all 108 #

31.0 maintaining GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING
THE LECTURE

3T.1 By means of looking straight to the students 61 37

31.2 By means of looking all- over the class 123 - 75 *

32.0 DISPLAYING A SMILING DISPOSITION •

32.1 By maintaining pleasantness s^ll through the lecture period 121 74 •

32.2.By not being, irritated , 74 45

33. o Displaying a relaxed disposition •

33.1 By maintaining the composure 71 43

,33.2 By being quite’casual in movements , 87 S3 •

•34 .u MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MaITOR

. 34.1 By means of manifesting mastery over the subject-matter 94 57 •

34.2 By means of maintaining clarity and case in communicating . 
the subject matter 115 70 ft

■ 34.3 By being able to explain illustratively the complexities
of the subject-matter 116 71 ft

S6.0 MANIFESTING SMARTNESS

35.1'By keeping up neatness in dress and physical appearance 87 53 •

35.2 By means of manifesting presence of mind to deal with 
complex situations 99 60 ft

35.3 By manifesting ease in the manipulation of apparatus, 
aids, etc. 79 48

$
35.4 By using Interesting repartee 76 47

35.5 By manifesting balanced modes of moving about 87 53 , ft
36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CUSS

-
36.1 By means of treating all the students equally friendly 139 85 ft
36.2 Ey means of encouraging students self-efforts of learning 

in a positive manner 99 60 ft
36.3 By means of showing adequate understanding of the

students and their problems inside and outtide the class 109 . , 66 ft
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As the Table 4-12: reveals regarding the factor, 1-pre­
paration of lecture note, the group of science students 
preferred the dimensions, 1.2-preparing a list of headings 
•and sub-headings of the topic (69!$}.

Regarding the factor, 2-setting objectives,, the group, 
preferred the dimensions, 2.2-aiming at developing the abi­
lity of critical thinking in the students (72%) 2.5-aiming 
at developing in students independent study habits and 
reading interests (71%), 2*1-aiming at presenting informa­
tion (66%), 2.4-aiming at developing the ability to express 
personal ideas of the students (64%), 2.3-aiming at develop­
ing certain specified skills of the students (62%) and 
2.7-aiming at developing a sense of enquiry in the students 
(62%).

Regarding the factor, 3-preparation of instructional 
aids, the group preferred the dimensions, 3.3-preparation 
of slides (52%).

Regarding the factor, 4-preparation of handouts, the 
dimensions are preferred by only 46 to 50 per cent and 
hence not included in the preferred list.

Regarding the factor, 5-setting up demonstration expe­
riments, the group preferred the dimensions, 5.3-setting up 
demonstration experiments with the help of the laboratory 
equipment (74%) and 5.1-setting up demonstration experiments 
with the help of the experimental kit (52%).

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, the group preferred the dimensions, 
6.1-by means of providing brief revision of the last lecture 
topic (72%), 6.3-by means of providing a gist of the past and
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the present lecture topic (55$), and. 6.2-by means of pro­
viding a gist of the present topic (51$).

Regarding the factor, 7-securing attention of the 
students, the group preferred the dimensions, 7.1-by means 
of putting relevant questions (77$), 7.4~by means of pro­
viding relevant illustrations (60$), 7.5-by means of explain­
ing the benefits of the knowledge that will be gained due 
to the lecture (60$), and 7.2-by means of giving relevant 
quotations (53$).

Regarding the factor, 8-presenting subject matter in 
logical continuity, the group preferred the dimensions,
8.6-by means of providing the concepts of the topic under 
convenient specified points and sub-points (69$), 8.5-by 
means of proceeding from simple to complex concepts of the 
topic (61$) and 8.1-by means of proceeding from general to 
particular concepts of the topic (60$).

Regarding the factor, 9-presenting facts and figures 
accurately, the group preferred the dimensions, 9.3-by means 
of presenting actual data on the black board (65$), 9.4-by 
means of giving reference material (58$) and 9.1-by means 
of using charts (53$).

Regarding the factor, 10-helping development of attitudes 
and values of the students, the group preferred the dimensions, 
10.4-by means of inviting comments of the students on the 
concepts of the topic (72$), 10.6rby means of visualizing the 
extent of agreement with the experimental observation of the 
concepts of the topic (54$) and 10,5-by means of emphasizing 
scientific rationale involved in each of the concepts of the 
topic (51$).

Regarding the factor, 11-describing subject matter in
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detail, the group preferred the dimensions, 11.3-by means 
of explaining' each single concept from different angles 
(66%), 11.1-by means of analysing each single concepts of 
the topic (64%) and 11.2-by means of dividing each single 
concept into as many sub-points as possible (56%).

Regarding the factor, 12-evaluating concepts of the 
topic, the group preferred the dimensions, 12.3-by means 
of enlisting relative differences between different concepts 
of the topic (64%) and 12*1-by means of enlisting arguments . 
for and against each concepts of the topic (52/0.

Regarding the factor, 13-providing concrete and cohe­
rent examples, the group preferred the dimensions, 13*1-by 
means of giving examples exclusively relevant to the day-to- 
day lives of the students (6590* 13«3-by means of relating 
derivations with the students’ laboratory observations(62%) 
and 13.2-by means of narrating interesting anecdotes rele­
vant to the topic (5190*

Regarding the factor, 14-emphasizing important points 
of the topic, the group preferred the dimensions, 14.5-by 
means of noting the important points of the topic on black 
board (75%), 14.4-by means repeating the important points 
of the topic more than once (74%) and 14.3-by means of 
focussing attention of the students (65%).

Regarding the factor, 15-using pauses it appropriate 
places, the group- preferred the dimensions 15.2-by means of 
giving time gap in between certain important sentences (61%) 
and 15.1-by means of giving^ime gap in between certain 
important words (59%)*

Regarding the factor, 16-being sensitive to the students’ 
feelings, the group preferred the dimensions, 16.3-involving
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the students with the topic hy means of putting thought 
provoking questions (71%) and 16.4-rep eating certain points, 
not very well taken hy the students (69%),

Regarding the factor, 17-using black hoard adequately, 
the group preferred the dimensions, 17.3-by presenting dia­
grams, numbers and names relevant to the topic (77%), 17.4- 
presenting mathematical derivations, symbols, etc.,relevant 
to the topic (77%) and 17.1-presenting only important points 
of the topic (72%),

Regarding the factor, 18-using relevant instructional 
aids, the group preferred the dimensions, 18.2-for the 
purpose of presenting proper explanation of the concepts of 
the topic (66%), 18.5-for the purpose of developing skills 
of drawing, scaling, and sketching, etc.,(56%) and 18.1- 
for the purpose of presenting general information relevant 
to the topic (55%).

Regarding the factor, 19-using demonstration experimental 
kit the group preferred the dimensions, 19.2-for the purpose 
of developing skill of objective observation (61%) and 19.4- 
for the purpose of developing the skills of proper interpre­
tation of data (52%).

Regarding the factor, 20-consolidating the major points 
of the subject matter presented, the group preferred the 
dimensions, 20.2-by means of repeating only important points 
of the topic (66%) and 20.3-by means of relating each point 
to a practical phenomenon (56%).

Regarding the factor, 21-providing exercises to students, 
the group preferred the dimensions, 21.1-by means of posing 
problems to be solved by the students (72%), 21.2-by means 
of posing meaningful questions to the students (72%), 21.3- 
by means of encouraging students' individual efforts in
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dealing with problems relevant to the topic (69%), 21.5-by 
means of providing free atmosphere to enable students to 
express individual ideas {69%), 21.4-by means of providing 
cooperative or competitive situations (61%), and 21.6-by 
means of giving assignments (5494).

Regarding the factor, 22-using adequate gestures, the 
group preferred the dimensions, 22.4-using expressive looks 
(56%).

Regarding the factor, 23-demonstrating an adequate 
sense of humour the dimensions are preferred by only 46 
and 49 per cent of the group and hence not included in the 
preferred list.

Regarding the factor, 24-expressing oneself clearly, 
the group preferred the dimensions, 24.1-speaking out clearly 
(86%) and 24.2-putting forward the concepts of the topic in 
simple language (84%).

Regarding the factor, 25-making the tone pleasant, 
the group preferred the dimension, 25.2-itaking use of tone 
which is full of expression (74%).

Regarding the factor, 26-employing an audible voice, 
the group preferred the dimensions, 26.1-making use of the 
voice to be audible enough even to the students who are 
sitting in the back benches of the class (77%) and 26.2-

9making use of the voice at a level of which all the words 
spoken are audible (75%).

Regarding the factor, 27-employing modulations in tone, 
the group preferred the dimensions, 27.1-by means of chang­
ing pitch at appropriate moment in the sequence of lecture 
delivery (53%) and 27.2-by means of changing stress on the
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words as and when necessary in the sequence of lecture 
delivery (51%).

Regarding the factor, 28-employing adequate speed of 
delivery, the group preferred the. dimensions, 28.1-maintain­
ing a speed of delivery at which the listeners can follow 
the continuity of thought and expression (79%) and 28.2- 
by maintaining a speed at which it is possible for the 
students to jot down main points of the topic (69%).

Regarding the factor, 29-using intelligible language, 
the group preferred the dimensions, 29.1-making&se of a 
simple language (86%) and 29.2-making use of a language which 
is well within the comprehensible vocabulary level of the 
students (59%).

Regarding the factor, 30-using correct pronunciation, 
the group preferred the dimensions, 30.1-using a pronuncia­
tion which is phonetically correct (69%) and 30.2-using an 
accent which makes the language intelligible to all (66%).

Regarding the factor, 31-maintaining good eye contact 
with the studentsi the group preferred the dimensions,
31.2-by means of looking all over the class (75%).

Regarding the factor, 32-displaying a smiling dis­
position, the group preferred the dimensions, 32.1-by main­
taining pleasantness all through the lecture period (74%).

Regarding the factor, 33-displaying a relaxed disposi­
tion, the dimension preferred is 33.2-by being quite casual 
in movements (53%).

Regarding the factor, 34-manifesting confidence, the 
group preferred the dimensions, 34.3-by being able to explain 
illustratively the complexities of the subject matter (71%),
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34.2-by means of maintaining clarity and ease in communicat­
ing the subject-matter (70%) and 34.1-by means of manifest­
ing mastery over the subject matter (57/0*

Regarding the factor, 35-manifesting smartness, the 
group preferred the dimensions, 35.2-by means of manifest­
ing presence of mind to deal.with complex situations (60%),
35.1- by keeping up neatness in dress and physical appearance 
(53%) and 35.5-by manifesting balanced modes of moving 
about (53%)«

Regarding the factor, 36-being courteous to all the 
stLidents of the class, the group preferred the dimensions, -
36.1- by means of treating all the students equally friendly 
(85%), 36.3-by means of showing adequate understanding of 
the students and their problems inside and outside the class 
(60%) and 36.2-by means of encouraging students self efforts 
of learning in a positive manner (60%).

4.3.0 Section-Cs Results: Common Factors and Dimensions:

In this section it is proposed to discuss the results 
with regal’d to the common factors and dimensions derived 
from the factors and dimensions preferred by the various 
groups of teachers and students,

4.3.1 Common factors derived from the factors preferred 
by the teachers and students of -Arts faculty:

The common factors derived from the factors preferred 
by teachers and'students of Arts Faculty are presented in 
Table 4.13
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TABLE 4-IJ

TABLE SI DIVING THE FACTORS PREFERRED BY TEACHERS AND STUDENTS OF ARTS FACULTY ALONG uXTH THE
COMMON FACTORS DERIVED

Number of the 
oreferred 

Teachers

Factors

Students
F°ctors Titles of the common factors

1 1 1 Preparation of lecture note

2 2 2 Setting objectives

6 6 / • 6 Relevance of Introduction to the topic of the lecture

7 7 ■ :/ * ‘ Securing attention of the students

8 8 '( 8 Presenting subject-matter in logical continuity

9 9 r 9 Presenting facts and figures accurately
values

TO 10 10 Helping development of attitudes ond/of the students.

11 11 11' Describing subject-matter in detail

12 12 12 Evaluating concepts of the topic

13 13 \13 Providing concrete and coherent axamples

14 14 14 Emphasizing important points of the topic

16 16 16 Being sensitiv^ to students' feelings

17 - -
18 18 18

Using relevan^ .instructional aids

20 20 20 Consolidating major points of the subject-matter presented

21 21 21 Providing exercises to students to enable them to apply 
the knowledge acquired through the lecture, to a now 
situation

23 - - <•

24 24 24 Expressing oneself clearly

25 , ; 25 25 Making the tone pleasant

26 26 26 Employing an audible voices

29 29 29 Using Intellic^le language

30 30 30 Using correct pron unciation

31 31 31 Maintaining good eye contact with the students while 
giving the lecture

34 34 34 Mainifesting confidence ebout the knowledge of the ' 
subject-matter

36 36 36 Being courteous to all the students of toe class'
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The Table 4.13 shows the factors preferred by teachers 
and students of Arts Faculty along with common factors 
derived.

The preferences of both the groups are found to be 
identical relating to twenty five factors. In addition to 
those twenty five factors, the teachers preferred three more 
factors viz., 17-using black board adequately and 23-demon- 
strating an adequate sense of humour by making use of it in 
the course of the lecture at appropriate time, and it could 
be because that the teachers feel that these three factors 
help them indirectly in enriching their lecture.

4.3.2 Factors preferred by teachers and students
of commerce faculty: °

The common factors derived from the factors preferred 
by teachers and students of commerce faculty are presented 
in the Table 4.14 (Table presented in the following page).
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table

FACTORS PREFERRED BY TEACHERS AfiQ STUOEUTS OF COMMERCE FACULTY ALOJ1G .71TH THE CQHVCN FACTORS
DERIVED

Humber of
ore!

the factors 
erred Common 

fac tors Titles of the common factors
Teachers Students

1 1 1 Preparation -f lecture note

2 2 2 Setting objectives r

6 6 6 Relevance of introduction to the topic of the lecture

7 7 7 Securing attention of the’students

8 8 8 Presenting subject-matter in logical continuity

9 9 9 Presenting facts and figures accurately

10 10 10 Helping development of attitudes and values of the students

11 11 11 Describing subject-matter in detail

12 12 12 \ Evaluating concepts of the topic

13 13 13 Providing concrete and coherent examples l

14 14 14 Emphasizing important points of the topic

16 16 16 Being sensitive toistudents' feelings

17 17 17 Using black board adequately

18 18 18 Using relevant instructional aids

20 20 20 Consolidating the major points of the subject-matter 
presented

21 21 21 Providing exercises to students to enable tfiem to apply 
the knowledge acquired through the lecture to a new situation

23 - -

24 24 24 Expressing oneself clearly

25 25 25 ■faking the tone pleasant

26 26 26 Employing an audible voice ■

29 29 29 Using intelligible language

30 30 30 Using correct pron unciation

31 31 31 Maintaining good eye contact with the students while 
giving the lecture

32 . -
*

34 34 34 Manifesting confidence about the subject-matter presert^o'cl

36 36 36 Being sensitive to students* feelings
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The Table 4.14 shows the common factors from among 
the factors preferred by the groups of commerce teachers

of twenty four factors. But while majority (more than 
50 per cent) of common factors derived from the teachers' 
group prefers in addition, two more factors, viz., 23- 
demonstrating adequate sense of humour of and making use 
of it in the course of the lecture at appropriate time 
and 32-displaying a smiling disposition, these are not 
preferred by majority of students.

4.3.3 Common factors derived from the factors
preferred by the teachers and students of 
Science faculty;

The common factors derived from the factors preferred 
by teachers and students of science faculty are presented in 
the Table 4.15 (The table presented in the following page).

and students. Both the groups
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TABLE 4.-IS

FACTORS PREFERRED BY TEACHERS AND STUDENTS OF SCIENCE FACULTY ALONG uITH THE COTKON FACTORS DERIVED

Number of the factors 
oreferred Common

factors
Teachers Students

1 1 1

2 2 2

3 3 3

5 5 5

6 6 6 :

7 7 7 '

8 8 8

■ 9 9 9

10 10 10

11 11 11 i

' 12 12 12

13 13 13

14 14 14

16 16 16

17 17 17

18 18 18

19 - -

20 20 20

21 21 21

24 . 24 24

25 25 25

26 26 '26

29 29 29

30 30 30

31 31 31

34 34 34

35 - _

36 36 36

Iitles of the common factors

Preparation or lecture note , 1

Setting objectives

Preparation of instructional aids

Setting ud demonstration experiments

Relevance of introduction to the topic of the lecture

Securing attention of the students

Presenting subject-matter in logical continuity

Presenting facts and figures accurately

Helping development of attitudes and values of the students

Describing subject-matter in detail

Evaluating concepts of the topic

Providing concrete and coherent examples

Emphasizing important points of the topic

Being sensitive to students' feelings

Using black board ^adequately

Using relevant instructional aids

Consolidating the major points of the subject-matter presented

Providing exercises to students to enable them to aoply the 
knowledge acquired through the lecture to a new situation

Expressing oneself clearly

Making the tone pleasant • -

Employing an audible voice 

Using intelligible language 

Using correct pron .unciation

Maintaining good eye contact with the students while 
giving the lecture

Manifesting confidenceabout the knowledge of the 
subject-matter

Being courteous to ail the students of the class _



166

The Table 4.15 shows the common factors from among 
the factors preferred, by science teachers and science 
students. Both the groups are similar in their prefer­
ences regarding twenty six factors. But while a majority 
(more than 50 per cent) of the teachers prefer in addi­
tion two more factors, viz., 19-using demonstration 
experimental kit, and 35-manifesting smartness, majority 
of students do not prefer them. The reason seems to be 
that science teachers feel the use of a kit is effective 
and that they would like to be smart enough. The stu­
dents of science do not seem%to bother.about the smart­
ness of their teachers, instead they want their teachers 
to prepare well and capture students’ attention.

4.3.4 Common Factors derived from the factors
preferred by teachers of arts, science and 
commerce faculties?

The common factors derived from the factors preferred 
by teachers of arts, commerce and science faculties are 
presented in the Table 4.16 (.the Table presented in the 
following page).
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TABLE 4.ir

! ’ I

TABLE SHOWING THE FACTCHS PREFERRED BY.'TEACHERS OF ARTS, COMMERCE AMD SCIENCE FACULTIES ALONG
With the common factors derived I

i
NumborA of the factors 

__preferred by Teachers Common
1. i '

Titles of the common factors I
1 - :Arts Commerce Science factors „

I 1 l' 1 Preparation of lecture note !

2 2 ■ 2 2 Setting objectives % J '

- 3
.

- - 1 5
/ \

6 6 6 6 Relevance of introduction to the topic of the lecture •

7 7 . 7 ' 7 Securing attention of tho students

8 ‘ i 8 8 'i 8 Presenting subject-matter in logical continuity , •,

9 9 9 | . 9 ! Presenting facts and figures accurately

10 10 10 1 ’ 10 Helping development of attitudes and values of the
-- 1 students

11 11 ii -11 Describing.subject-matter in detail

12 12 12 12 Evaluating concepts of the topic

13 13 13 \ 13 Providing concrete and coherent examples

14 14 14 14 Emphasizing important points of the topic

16 16 16 ' A6 Being sensitive;to the students’ feelings

17 17 • 17 17 Using black board adequately

18 * 18 18 ‘ 18, Using relevant Instructional aids

- - 19
,

ff

20 ; 20 20 20 Consolidating th'e major points of the subject- 
matter presented

21 21 ' 21 21 Providing exercises to the students to enable, them 
to apply.the knowledge acquired through the lecture, 
to a new situation

23 23 -
t1"" ~~ ~ —----~---- '* ^

24 24 ■ 24 24 Expressing oneself clearly

25 25 25 ■ 25 Making the tone pleasant'. ■

26 • ■ 26 \ 26 26 Employing an audible voice

--
• V 

( - --i

29 29 r 29* 29 Using intelligible slanguage .

30 30. 30 30 Using correct prow unclation

31 31 31 31 Maintaining good eye contact..with the students 
while giving the lecture

- 32 •s^
- •

34 34 . ^ X
•'S

34 Manifesting confidence about the knowledge of 'the 
subject-matter

- - _ , 35 v
36 36 36 , 36 Being courteous to all the students of the class

i
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The Table 4.16 shows the factors preferred by teachers 
of arts, commerce and science faculties along with the 
common factors derived. All the three groups are identical 
in their preferences to twenty four factors. In addition, 
majority of commerce teachers preferred the factor, 32- 
displaying a smiling disposition and the science teachers 
preferred the factors, 3-preparation of instructional aids, 
5-setting up demonstration experiments, 19-using demonstra­
tion experimental kit and 35-manifesting smartness.

The reason for the special preferences seems to be 
that since teaching of arts subjects is more of an oral 
exposition they seem to feel the importance of the speed 
of word delivery. With regard to, the commerce teachers' 
special preference the reason seems to be that while tea­
ching the mathematical type subject a smiling face ‘would 
carry forward their task efficiently. The reason for 
science teachers preference seems to be obvious, since 
practical work involves the use of demonstration and 
demonstration kit, they probably seem to feel the need 
of the same.' Science teachers generally seem to
pay attention to*-their outlook and hence the preference 
for smartness.

4.3.5 Common factors derived from the factors
preferred by students of arts, commerce and 
science faculties?

The common factors derived from the factors preferred 
by the students of arts, commerce and science faculties are 
presented in the Table 4.17 (the Table presented in the 
following page).
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TABLE 3,n
' I

TABLE SHOWING THE FACTORS PREFERRED BY STUDENTS OF ARTS, COtYMERCE AND SCIENCE FACULTIES ALONG ,VITH
THE COMMON FACTORS DERIVED , j

Number of the Factors Common • I '
preferred bv students factors Titles of the qpmmon factors
Arts Commerce Science

6
7
8 
9

10
11
12
13
14 
lo

18
20

21

■24
25
26
29
30
31

34

Preparation of lecture note 
Setting objectives

- 3 - 1 V-r
- 5 - ,

6 6 6 i Relevance of the introduction to the topic of the lecture
7 7 ’ 7 Securing attention of the students — ■
'D 8 8 Presenting subject-matter in logical continuity
9 9 9 Presenting facts and figures accurately

10 10 10 Helping ’developing of attitudes and values of the students
11 11

11 '
Describing subject-matter in detail

12 12 12 Evaluating concepts of the topic
13 13 13 Providing concrete a id coherent examples
14 14 14 , Emphasizing importan t points of the topic
16 16 16. Being sensitive to Ej tudents' feelings ■ .

; ,
17 17 " ~ 'v -
18 18 18 Using relevant instructional aids
20 20 20 .Consolidating the major points of the subject-matter 

presented
21 21 21 Providing exercises to students to enable them to apply 

the knowledge acquired through the lecture to a new
situation

24 24 24 Expressing oneself clearly
25 25 25 • Making the tone pleasant
26 26 26 Employing an audible voice
29 . 29 29 ■ Using intelligible language
30 30 30 Using correct pron unciation
31 31 31 Maintaining good eye 

giving the lecture
contact with the students while

34 34 34 Manifesting confidence about the knowledge-of the 
subject-matter

36 36 36 Being courteous /to all the students of the class36
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The Table 4.17 shows the factors preferred by- 
students of Arts, Commerce and Science faculties and 
the common factors derived. All the students are simi­
lar in their preferences to twenty three factors. But 
a majority of students of science exclusively prefer 
the factors, 3-preparation of instructional aids and 
5-setting up demonstration experiments. The reason 
seems to be that the very nature of science subjects very 
much requires the use of aids for grasping thejbheory and 
also for the demonstration of experiments.

The factor, 17-using black board adequately, is 
preferred by commerce and science students while students 
of arts do not prefer the same. The reason seems to be 
that the commerce and science subjects are of more factual 
nature when compared to arts and hence the students seem 
to feel the need for the adequate use of black-board.

4.3.6 Common factors derived from the factors
•preferres by teachers and students of Arts. 
Commerce and .Science faculties?

The common factors derived from the factors preferred 
by the teachers and students of Arts, Commerce and Science 
faculties are presented in the Table 4.18 (the Table pre­
sented in the following page).

o
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TABLE 44L8 .
' y-

TABLE SHOWING THE FACTORS PREFERREO BY TEACHERS A.D STUDEMTS OF ARTS, CC.'i’.'.ERCE AIIO SCIENCE FACULTIES
i ALONG LITH THE CG'UCSl FACTORS DERIVED !

Numbers of the factors 1 
preferred teachers and 
students of Arts",Comm, 
and Science Faculties 
leachors Students

Common
factor Titles of the

•*

common factors

1 1 1 Preparation of lecture note

2 2 2 Setting objectives •
t

6 6 6 Relevance of introduction to the topic of the lecture
‘ 7 7 y, Securing attention of the students

8 8 8 Presenting subject matter in logical continuity

9 9 9 Presenting facts and figures accurately

\io 10 10 Helping development of att5tudes and values of the students

■ 11' 11 11 | Describing subject matter in detail

• 12 12 , 12 Evaluating concepts of the topic

13 13 13 Providing concrete and coherent examples

14 14 14 Emphasizing important poi its of the topic

16 16 16 • Being sensitive to the st idents' feelings

17

18 18 18 Using relevant instructional aids

20 20 20 ' Consolidating the major points of the subject matter presented

21 21 21 Providing exercises to students to enable to aoply the knowledge

—
acquired through the lecture to a new situation

24 24' 24 Expressing oneself clearly

25 25 Making the tone pleasant

26 26 26 Employing an audible voice

29 29 29 Using intelligible language

30 30 30 Using correct pronunciation

31 31 31 Maintaining good eye contact with the students while giving 
the lecture

34 34 34 Manifesting confidence about the knowledge of the subject-matter

36 36 36 Being courteous to all the students of the class
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The Table 4.18 shows the factors preferred by 
teachers and students belonging to the faculties of 
arts, commerce and science and the common factors de' 
rived.

Both the teachers and students seem to be identical 
in their preference to all the factors except that of 
the factor, 17-using black board adequately, which is 
preferred exclusively by teachers.

4.3.7 Dimensions preferred by teachers and students 
of Arts Faculty:

The common dimension derived from the dimensions of 
various factors preferred by teachers and students of 
arts faculty are presented in the Table 4.19 (the Table 
presented in the following page).
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TABLE SHOWING THE DIMENSIONS PREFERRED BY TEACHERS AMD STUDENTS OF ARTS FACULTY ALONG WITH THE COMMON
DIMENS IONS DERIVED •

Numbers of the 
dimensions 

preferred by 
Teachers Students

Numbers of 
common 

dimensions
Titiesof the common Idimensions

1.0 PREPARATION OF LECTURE NOTE

i.2 1.2 1.2 Preparation of a list of headings and sub-headings

,0 SETTING OBJECTIVES ! 1

2.1 2.1 2.1 Aiming at presenting information

2.2 2.2 2.2 ■ i 1 i* ’Aiming at developing the ability of critical thinking in students

2.3 2.3 2.3 Aiming at developing certain specified skills'of the students

2.4 2.4 2.4 Aiming at developing the ability to express personal ideas of the students

2.5 2.5 2.5 Aiming at developing in students independent study habits and reading 
interests

Z-6 - —.

2.7 2.7 2.7 Aiming at developing a sense of enquiry in the students

3.0 PREPARATION OF INSTRUCTIONAL AIDS

4.0 PREPARATION OP LECTURE HANDOUTS

5.0 SETTING UP DEMONSTRATION EXPERIMENTS

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 6.1 6.1 By means of providing a brief revision of the last lecture topic

6.2 - T

6'.3‘" 6.3 6.3 By means of providing a gist of the past and the present topic

6.4 6.4 , 6.4 By means of announcing the title of the present lecture topic

7.0 SECURING ATTENTION OF THE STUDBITS

7.1 7’.i 7.1 By means of putting relevant questions

- 7.2 -
7.4 - -
7.6 7.6 7.6 By means of explaining the benefits of the knowledge that will be 

gained dee to the topic

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY

8.1 8.1 8.1 By means of proceeding from general to particular concepts of the topic

8.3 8.3 8.3 By means of proceeding from known to unknown concepts of the topic

8.4 - -
8.5 8.5 8.5 By means of proceeding from simple to complex concepts of the topic

8.6 6.6 8.6 By means of prodding concepts of the topic under convenient specified 
points and sub-points

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.3 9.3 9.3 By means of presenting actual data on the black board

9.4 - -
10.0 HELPING DEVELOPMENT OF ATTITUDES ANn VALUES OF THE STUDENTS

10.1 - -
10.2 - -

5 1 *
1

_ 19.3 —

1

10.4 10.4 10.4 By means of inviting comments of the students on the concepts of the topic
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numbers of tie 
dimension!,-. 

preferred a- Teachers otudenti

Nwabsrs of 
etymon dimension*

Titles of the common dimensions

11.0 DESCRIBING SUBJECT-MATT® IN DETAIL , J
By means of analysing each slngja concept of the topic , 5.
By means of deviding each single concept into as many sub-points

. , ’ * . ' ' 1 \ t»

By means of explaining each single concept from different angles

11.1 11.1 11.1
11.2 11.2 11..2
11.3 11.3 11.3

12.0 EVALUATING CONCEPTS OF
12.1 12.1 12.1
12.2 12.2 12.2
12.3 12.3 12.3

13.0 PROVIDING CONCRETE AND
1J. 1 13,1 13-1

,,.13.2 -

14.0 EMPHASIZING IMPORTANT I
14.3 14.3 14.3

.,14.4 14.4 14,4
, 14.5 14.5 14.5
15.0 USING PAUSES At APPROPP

15.1
15.2

15.1
15.2

15.1
15.2

By means of enlisting arguments for and against each concept of the .topic 
By means of enlisting arguments of different experts on each concept 
By means of enlisting relative differences between different .concepts

By means of giving examples exclusively from- the day-to-day llvss of the students ; M'~

By means of focussing attention of the students
By means of repeating the important points o/ the topic more than once 
By means of noting important points of the topic on black board 
ICES P THE SEQUENCE OF THE PRESENTATION OF THE SUBJECT MATTER 
By means of giving time gap in between certain important words 
By means of gl«*ng time gap in between certain important sentences

16.0 ‘ BEING SENSITIVE TO THE STUDENTS' FEELINGS
J6I — -16.2 16.2 16.2 Making use of humour

16.3 16.3 16.3 Involving students with the todic by means of putting thought 
provoking questions ■f

16.4 - - 1
'.0 USING

1 •!17.1
BLACK: BOARD ADEQUATELY 1

1 . *17v1 17.1 Presenting .only important points of the topic
17.3 ‘ 17^3 17.3 Presenting diagrams, numbers and names relevant to the topic
_ 17.4 -
(,0 USING RELEVANT INSTRUCTIONAL AIDS
- 18.1 . -
18.2

19.0 USING DEMONSTRATION EXPERIMENTAL KIT

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED
20.l‘

20.2 - 20.2 20.2 By means of repeating only important points of the topic •
<21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KNOWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION

21.1 21.1 21.1 By means of posing problems to be solved by the students
21.2 21.2 21.2 By means of posing meaningful questions to the students
21.3 21.3 21.3 By means of encouraging students self efforts in dealing with 

problems relevant to the topic
- 21.4

21.5 21 .5 . 21.5 By means of providing free atmosphere to enable students to 
express individual ideas

21.6 21.6 21.6 By means of giving assignments
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TABLE 4.19 (Contd...,

Nu2;:i,x.r
izi&

Titles of the cotxion dimensions

22,0 USING ADEQUATE GESTURES 
22.4 22.4 22.4 ■ Using expressive looks

23.0 DEMONSTRATING AN ADEQUATE SB-ISE OF HUMOUR BY MAKINT USE OF IT IN THE COURSE OF THE LECTURE, AT 
APPROPRIATE TIME !

23.2 - - . 1

24.0 EXPRESSING ONESELF CLEARLY
24.1 24.1 24.1 Speaking clearly
.24.2 24.2 24.2 Putting forward concepts of the topic In simple language
24.3 - -

25.0 Making the tone PLEASANT
25.1 - -
25.2 25.2 25.2 Making use of a tone which is full of expression
25.3 - -

26.0 EMPLOYING AN AUDIBLE VOICE , %
- 26.1 26.1 26.1 Making use of the voice to be audible enough even to the students 

who are sitting In the back benches of the class
26.2 26.2 26.2 Making use of the voice at a level of which all the words spoken 

are audible
27.0 EMPLOYING MODULATIONS IN THE TONE

27.1 - -
27.2 27.2 27.2 By means of changing stress ton the words as and when neceesary in 

the sequence of lecture’ delivery
28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28.1 28.1 By means of maintaining a speed of delivery at which the listeners 
can follow the continuity of thought and expression

28.2 28.2 28.2 By maintaining a speed at which it is possible for the students to 
jot down the main points of the toplc-

29.0 :USING INTELLIGIBLE LANGUAGE
.294-1 29.1 29.1 Making use of a simple language
2942 29.2 29.2 Making use of a language which is well within the comprehensible 

vocabulary level of the students
- 29.3 -

30.0 USING CORRECT PRONUNCIATION
30.1 30.1 30.1 Using pronunciation which is phonetically correct
30.2 3&2. 3e>2- using an a cent WAie-h makes *6* language. Jn+eHigi ble 'to

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE
31.2 31.2 31,2 By means of looking all over the class

32.0 DISPLAYING A SMILING DISPOSITION
32.1 32.1 32.1 By maintaining pleasantness all thro,ugh the lecture period
32.2 -

\
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TABLE 4.19 (Contd...)

N“S«;L*h'Dreferred bv commonTeacFers '~ltud¥nts dimenslons
Titles of the common dimensions

33.0 DISPLAYING A RELAXED DISPOSITION

33.1 - -
33.2 - - in

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT’MATTER

34,1 34.1 34.1 By means of manifesting mastery over the subject matter

34.2 34.2 34.2 By means of manifesting clarity and ease in communicating the 
subject-matter

34.3 34.3 34.3 „ By being able to explain illustratively the complexities of the 
subject-matter

35.0 MANIFESTING SMARTNESS

35.1 35.1 35.1 By keeping up neatness in dress and physical appearance

35.2 35.2 35.2 By means of manifesting presence of mind to deal with complex 
situations

35.4 - -
35.5 - -

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.1 36.1 36.1 By means of treating all the students equally friendly

36.2 36.2 36.2 By means of encouraging students self efforts of learning in a 
positive manner

36.3 36.3 36.3 By means of showing adequate understanding of students and their 
problems inside and outside the classroom.
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The Table 4*19 shows the dimensions preferred by 
the teachers and students of Arts faculty along with the 
common dimensions ds?4 derived.

Regarding the factor, 1-preparation of lecture note 
both the teachers and the students of Arts faculty preferred 
the dimensions, 1.2 only.

Regarding the factor, 2-setting objectives, both the 
groups prefer all the dimensions except 2.6 which was pre­
ferred only by teachers.

Regarding the factor is 3, 4, 5, the dimensions are 
not preferred by both the groups (percentage of preference 
below 50 per cent).

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, both the groups prefer the dimen­
sions 6.1, 6.3 and 6.4. But while the teachers prefer the 
dimension, 6.2-by means of presenting a gist of the present 
topic, the students do not prefer it. This seems to show 
that the students prefer introduction either to cover the 
past topic, or the past and the present topic, or it should 
just be the announcement of the title. They do not want 
it be the gist of what is going to be lectured about during 
the present period of lecture.

Regarding the factor, 7-securing attention of the 
students, the preferences of both the groups are identical 
relating to two dimensions i.e. 7.1 and 7.6. But, while 
the students prefer the dimension, 7.2-by means of relevant 
quotations, the teachers do not prefer it. This may be 
due to the impression of the students that quotations are 
much more interesting than the illustrations given by their
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teachers. Giving quotations in the classroom would be a 
difficult task even in the field like literature where 
recitation of lines from authorities is very frequent. In 
other subjects recitation of quotations is normally not 
done because such an exercise is strenuous, bordering on 
impossibility, and so the teachers may not be very much 
enthusiastic about giving quotations in th§ class room.

Regarding the factor, 8-presenting subject-matter 
in logical continuity, both the groups are identical in 
their preference of the dimensions 8.1, 8.3, 8.5 and 8.6. 
But while the teachers prefer the dimensions, 8.4-by means 
of proceeding from concrete to abstract concepts, the. 
students do not prefer it. This may be due to the mere 
fear of students to learn abstract concepts.

Regarding the factor, 9-presenting facts and figures 
accurately, both the groups prefer the dimension 9.3. But 
while, the teachers prefer the dimension 9.4-by means of 
giving, references, the students do not prefer it. This 
may be due to the lack of interest on the part of the 
students to refer books and at the same time it may be 
relatively easy for the teachers to give references as 
compared to giving and explaining facts and figures in the 
class itself.

Regarding the factor, 10-helping development of atti­
tudes and values of the students, both the groups prefer 
the dimension, 10,4. But while the teachers prefer the 
dimensions, 10.1-by means of emphasizing the underlying 
human value in each of the concept of the topic, and 102- 
by means of providing opinions of prominent leaders/experts 
on the concepts of the topic. And while the students prefer 
the dimension, 10.3-by means of personal opinions on the
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concepts of the topic, the teachers do not prefer it.

Regarding the factor, 11 and 12 both the groups are 
identical in their preferences.

Regarding the factor, 13-providing concrete and co­
herent examples, both teachers and students preferred the 
dimensions, 13.1. But while the teachers preferred the 
dimension, 13.2-by means of narrating interesting anecdotes 
relevant to the topic. This may be due to impression of 
the students that the anecodtes of the teachers may not 
be interesting to them. And at the same, it is a matter 
of interest to the teachers to relate anecdotes of their 
lives.

Regarding the factor, 14- emphasizing important points 
of the topic, both the groups prefer on the dimensions 
$4.3, 14.4 and 14.5.

Regarding the factor, 15- using pauses at appropriate 
places, both the groups prefer dimensions 15.1 and 15.2 only.

Regarding the factor, 16-being sensitive to students' 
feelings, both the teachers and students prefer the dimen­
sions, 16,2 and 16.3. But while the teachers prefer the 
dimensions, 16.4-repeating certain points not very well 
taken by the students, the students do not prefer it instead 
they prefer 16.1. This may be due to the fact that the 
students do not prefer repetitiveness. Both do not prefer 
the other dimension.

Regarding the factor, 17-using black board adequately, 
both the groups prefer the dimensions, 17.1 and 17.3. But 
while the students prefer the dimensions, 17.4-presanting
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mathematical derivations, symbols, etc., releg-ant to the 
topic, the teachers do not prefer it. This may be due to 
the fact that while the teachers would like to dictate 
them the students want them to be worked out on the black 
board.

Regarding the factor, 18-using relevant instructional 
aids, while the students prefer the dimension, 18.1- for 
the purpose of presenting general' information relevant to 
the topic the teachers do not prefer it. This may be due 
to the impression on the part of the teachers that using 
black board for general infox-mat ion is a mere waste of 
energy. At the time when the teachers prefer the dimension 
13.2-for the purpose of proper explanation of the concepts 
of the topic, the students do not prefer. This may be 
due to the impression of the students that oral expression 
is more explanatory than the explanation that can be pro­
vided on the black board. At the same time teachers may 
be feeling it to be easier and less time consuming.

Regarding the factor, 19- the dimensions are not pre­
ferred by both the groups (percentage of preference below 
50%).

Regarding the factor 20-consolidating the major points 
of the subject-matter presented, both the teachers and 
students prefer the dimension 20.2. But while students 
prefer the dimension, 20.1 the teachers do not prefer it.

Regarding the factor,' 21- providing exercises to 
students, both the groups prefer the dimensions, 2T.1, 21.3, 
21.5 and 21.6. But while the students prefer the dimension 
21.4-by means of providing cooperative and competitive 
situations, the teachers do not prefer. This is obvious
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because for the students it will be really interesting'to • 
do any work in a cooperative or in a competitive situation 
but for teachers it is a question of meticulous planning 
and is full ox problems.

; Regarding the dimensions of the factor, 22-using 
adequate gestures, both the group prefer the dimension 22.4,

Regarding the factor, 23-demonstrating an adequate 
sense of humour, both the teachers and students do not 
prefer the dimension, 23.2-by means of witty repartee.
This may be because that the students feel it not so capti­
vating to listen to their teachers' witticism and feel that 
it will be at the cost of their own status.

Regarding the factor 24-expressing oneself clearly, 
both the groups prefer the dimensions, 24.1 and 24.2. But 
while the teachers prefer the dimension 24.3 the students 
do not prefer it.

Regarding the factor 25-making the tone pleasant, 
both the groups prefer the dimensions, 25.2v But whifte the 
teachers prefer the dimensions 25.1 and 25.3, the students 
d!o not prefer them.

Regarding the factor, 26-employing an audible voice, 
both the groups prefer the dimensions 26.1 and 26.2.

; Regarding the factor, 27-employing modulations in the 
tjone, both the groups prefer the dimensions 27.2 and both 

the groups do not prefer the dimension, 27.3. The teachers 
prefer the dimension 27^5 by means of changing pitch at 
appropriate moment in the sequence of the lecture presenta­
tion, the students do not prefer it.
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Regarding the factor, 28-employing adequate speed of 
delivery, both the groups prefer the dimensions 28.1 and
28*2.

Regarding the factor 29-using intelligible language, 
both the groups prefer the dimensions 29.1 and 29.2. But 
while the students pnefer the dimension 29.3-making use of 
a language in an organized fashion aiming at developing 
the vocabulary level of the students, the teachers do not 
prefer it. This toay be due to the reason that the teachers 
feel it it not their duty to take care of students’ voca­
bulary.

Regarding the factor, 30-using correct pronunciation, 
both the group prefer the dimensions 30.1-and 30.2.

Regarding the factor, 31-maintaining good eye contact 
with the students, both the groups prefer the dimension 
31.2.

Regarding the factor, 32-displaying a smiling dis­
position both the groups prefer the dimension, 32.1. But 
while the teachers prefer the dimension 32.2 the students 
do not prefer it.

Regarding the factor, 33-displaying a release dispo­
sition, the teachers prefer both the dimensions 33.1 and 
33.2. The students do not prefer them.

Regarding the factor, 34-manifesting confidence, both 
the groups are similar in their preference of the dimen­
sions.
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Regarding the factor, 35-displaying smartness, both 
the groups prefer the dimensionsj 35.1, 35.2 and 35.3. 
The teachers also prefer the dimensions, 35.4 and 35.5 
but the students do not prefer them.

Regarding the factor, 36-being courteous to all the 
students of the class, both the teachers and students 
prefer all the three dimensions.

4„3.8 Common dimensions derived from the
dimensions preferred by teachers and 
students of commerce faculty:

The common dimensions derived from the dimensions 
of varbus factors preferred by teachers and students of 
commerce faculty are presented in the Table 4.20 (the 
Table presented in the following pages).
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TABLE 4*Ao
TABLE- SHOWING THE DIMENSIONS PREFERRED BY TEACHERS AND STUDENTS OF COMMERCE FACULTY ALONG 7<ITH THE COMMON

DIMENSIONS DERIVED

Numbers of tbs 
dimensions 

preferred bv 
Teachers Students

Numbers of 
common dimensions

Titles of the common dimensions

1.0 PREPARATION OF LECTURE NOTE
1 .2 1.2 1.2 Preparing a list of headings and sub-headings of the topic
,9. SETTING OBJECTIVES *
2.1 2.1 2.1 Aiming at presenting information
2.2 2.2 1 2.2 Aiming at developing the ability of critical thinking in tho 

students

- 2.3 -
2.4 2.4 2.4 ' Aiming at developing the ability to express personal ideas of 

the students
2.5 2.5 2.5 ! Aiming at developing in students independent study habits and 

reading interests
2.6-
2.7

a>6 * 7.-6 Aiming at- develop»<} students' aMIity select an<$
organise relevant neater«’a f

3.0 PREPARATION OF INSTRUCTIONAL AIDS

4.0 PREPARATION OF HANDOUTS
4.3

5.0 SETTING UP DEMONSTRATION EXPERIMENTS

6.0 ACHIEVING RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE
6.1 6.1 6.1 By means of providing a brief revision of the last lecture topic
6.2 - -
- 6.3 -

' 6"4 6.4 6.4 By means of announcing the title of the present lecture topic
7.0 SECURING ATTENTION OF THE STUDENTS

7.1 7.1 7.1 By means of putting relevant questions ■
.

7*4 7vf- 7-4, By weans at1 jyrovidi.*>ig -relevant i lUistra.+i'ans

7.6 7.6 7.6 By means of explaining the benefits of the knowledge that will
be gained due to the lecture

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY
8.1 “

8.3 . -r-.'-, '
8.5 " ” ’ _

8.69 8.6 8.6 By means of providing the concepts of the topic under convenient
specified points and sub-points

9.0 PRESENTING FACTS AND FIGURES ACCURATELY
9.1

• 9.3 9,3 9.3 By means of presenting actual data on the black board.
9-4

10.0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS
10.3 ■

10.4 10.4 10.4 By means of Inviting comments of the students on the concepts,of
In.S’ the topic
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TABLE 4.£D (Contd...)

Numbers of the 
dimensions
preferred by______

Teachers Students

{lumbers of 
common dimensions

Titles of the corraon dimensions

11.0 DESCRIBING SUBJECT MATTER IH DETAIL
11.1 11.1 11.1 By means of analysing ead single concept of the topic

- 11 .2 -
11.3 11.3 11.3 By means of explaining each single concept from different angles

12.0 EVALUATING CONCEPTS OF THE TOPIC
12.1 12.1 12.1 By means of enlisting arguments‘for and against each concept 

of the topic

- 12.2 -
*

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES
13.1 13.1

13*1-
13.1 By means of giving examples exclusively relevant to the day-to-day 

lives ofthe students
—

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC
14.3 14.3 14.3 By means of x'ocussing attantion of the students
14.4 14.4 14.4 , By means of repeating the important points of the top- • n*.-o>• than once
14.5 14.5 14.5 By means of noting down the important points of the topic on

the black board
15.0 USING PAUSES AT APPRORRIATE PLACES IN THE SEQUENCE OF THE PRESENTATION OF THE SUBJECT MATTER

- 15.1 -

15.3 is-p IS* 3

\
By we ana o-f giving -time. ga|> ' yi-JVtvcntf cowce.£fs

16.0 BEING SENSITIVE TO THE STUDENTS1'FEELINGS'

16.3 16.3 16.3 Involving students with the1 topic by means of putting :
provoking- questions

16.4 .16*4 u*4 Re^eci+iin^ m+s 'hot vevy we.1! "takem fcy t?Hid|eAnt‘S
17.0 USING BLACK BOARD ADEQUATELY

17.1 17.1 17.1 Presenting only important points of the topic
17.3 17.3 17.3 Presenting diagrams, numbers and names relevant to the topic
17.4 17.4* 17.4 Presenting mathematical derivations, symbols, etc., relevant 

to the topic
18.0 USING RELEVANT INSTRUCTIONAL AIDS

- 18.2- -
19.0 USING DEMONSTRATION EXPERIMENTAL KIT

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.2
20.1

20.2 20.2 By means of repeating only important points of the topic
21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KNOWLEDGE ACQUIRED THROUGH THE 

THE LECTURE, TO A NEW SITUATION
By means of posing problems to be solved by the students
By means of posing meaningful questions 'to the students

’ By means of encouraging students' individual seif efforts in dealing 
with the problems relevant to the topic

By means of providing free atmosphere to enable students to 
express individual ideas

21.1 21 .1 21.1
21 .2 21.2 21.2
21.3 21.3 21 .3

21.5
21.4
21 .5 21.5

21.6 -
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Numbers of the 
dimensions 

preferred by
ieachers Students

Numbers of 
coiimon 

dimensions
Titles of the common di-jnonsions

22.0 USING ADEQUATE GESTURES
22.4

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR

24.0 EXPRESSING ONESELF CLEARLY
24.1 24.1 24.1
24.2 24.2 24,2
24.3 - -

25.0 MAKING THE TONE PLEASANT
25.1 - -
25.2 25.2 25.2
25.3 - _

26.0 EMPLOYING AN AUDIBLE VOICE
26.1 26.1 26.1 ■

26.2 26.2 26.2

Speaking out clearly
Putting forward the concepts of the topic in simple language

Making use of a tone which is full of expression

Making use of the voice to be audible enough even to the students 
who are sitting in the back benches of the class
Making use of the voice at a level of which all the words spoken* 
are audible

27.0 EMPLOYING MODULATION IN TONE \
27.1
27.2 S.' ----- '

. . ’ . i
28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY , I
28.1 28.1 28.1 By maintaining a speed of delivery at which the listeners can follow

the continuity of thought and, expression
28.2 28.2 28.2 By maintaining a speed at which it is possible for the students to

jot down main points of the topic
29.0 USING INTELLIGIBLE LANGUAGE

29.1 29.1 29.1 Making use of a simple language
29.2 29.2 29.2 Making use of a language which is well within the comprehensible

vocabulary level of the students

Using a pronunciation which is phonetically correct 
vising an acce^rt Which wakes "the language. iirWIigtfc-le- ‘h»al1

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE
31.2 31.2 31.2 By means of looking all over the class

32.0 DISPLAYING A SMILLING DISPOSITION
32.1 32.1 32,1 By.maintaining pleasantness all through the lecture period
32.2

33.0 DISPLAYING A RELAXED DISPOSITION

30.0 USING CORRECT PRONUNCIATION 
30.1 30.1 30.1
30.2 3d-2_ 30’Z_

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 34.1 34.1 By means of manifesting mastery over the subject-matter
34.2 34.2 34.2 By means of maintaining clarity and ease in communicating 

the subject matter
34.3 34.3 34 <3 By being able to explain illustratively the complexities of the subject-matter ,1
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TABLE 440 (contd...,)
Numbers of the 

dimensions 
preferred by 

Teachers Students

Numbers of 
comnjon dimensions

Titles of the common dimensions

35.0 MANIFESTING SMARTNESS ,
35.1 By keeping up neatness in dress and physical appearance
35.2 By means of manifesting presence of mind to deal with complex

situations i
•as-sr By 'roaki'A'Vai'n't'ncj ba!^vice_dl nAocleS o-P moving afeou"+

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CUSS
36.1 36.1 36.1 By means of treating all the(students equally friendly
36.2 36.2 36.2 By means of encouraging students self-efforts of learning 

in a positive manner
36.3 36.3 36.3 By means of showing adequate understanding of the students 

and their problems inside and outside the class

35.1
35.2

35.5

35.1
35.2
SS-if. 
■3GS
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The Table 4.20 shows the dimensions preferred by 
teachers and students of commerce faculty along with the 
common dimensions derived.

Regarding the factor, 1-preparation of lecture note, 
both the teachers and students preferred the dimension, 1.2 .

Regarding the factor, 2-setting objectives, both the 
groups prefer the dimensions, 2.1, 2.2, 2.4, 2.5 and 2.6.
But while the students prefer the dimension, 2.3-aiming at 
developing certain specified skills of the students, the 
teachers do not prefer it. The teachers prefer the dimen­
sion, 2.7-aiming at the developing a sense of enquiry in 
students, the students do not prefer. This may be because 
that the students do not seem to have realized the import­
ance of possessing sense of enquiry.

Regarding the factor, 3-the dimensions are not pre­
ferred by both the groups (percentage of preference below 
50).

Regarding the factor, 4-preparation of lecture handouts, 
while the students prefer the dimension, 4.3-preparation of 
cyclostyled note of the topic in brief, the teachers do not 
prefer it. This may he because that while the students are 
interested in some kind of notes to be given by their teachers 
may be because of the inherent financial commitment, do not 
seem to prefer doing the same. Both the groups do not prefer 
other dimensions.

Regarding the factor,5^the dimensions are not preferred 
by the groups (percentage of preference below 50).
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Regarding the factor, 6-relevance of introduction 
to the topic of the lecture, both the groups prefer the . 
dimensions, 6.2-by means of providing a gist of the present 
topic, the students do not prefer it. This may be because 
that the students prefer either to cover the past topic, 
or, the past and the present topic, or atleast it should 
be just an announcement of the title of the topic. They 
do not want it to be the gist of what is going to be 
lectured about during the present period of lecture.

Regarding the factor, 7-securing attention of the 
students, both .the groups prefer the dimensions, 7.1, 7.4 
and 7.6.

Regarding the factor, 8-present subject matter in 
logical continuity, both the groups prefer the dimension^ 
8.6 only. Ivhile the teachers prefer the dimensions, 8.1,
8.3 and 8.5 the students do not prefer them.

Regarding the factor, 9-presenting facts and figures 
accurately, both the groups prefer the dimension, 9.3-but 
while the teachers prefer the dimension 9.1-by means of 
using charts, the students do not prefer it. And while 
students prefer the dimension 9.4 teachers do not prefer it.

Regarding the factor, 10-helping development of atti­
tudes and values of th^fetudents, both the groups prefer 
the dimensions, 10.4. The students prefer the dimension, 
10.3-by means of giving personal opinion on the concepts of 
the topic, the teachers do not prefer it.

Regarding the factor, 11-describing subject matter 
in detail, both the groups prefer the dimensions, 11.1 
and 11,3. But while the students prefer the dimensions,
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11.2-by means of dividing each single concept into as many 
sub-points as possible, the teachers do not prefer it. The 
students feel it is helpful to divide the concepts into as 
many sub-points as possible, because this may help them to 
memorize the facts or concepts. The teachers regard this 
exercise as a time consuming. The division of a lecture 
into sub-topics may also spoil the continuity of a lecture.

Regarding the factor, 12-evaluating concepts of t!ie 
topic, both the groups prefer the dimension 12,1, The 
students prefer the dimension, 12.2 but the teachers do 
not prefer them. This is, may be because while the students 
feel it is easy to understand ^ remember when a concept 
is explained from different angle?, the teachers feel that 
it is a time consuming process.

Regarding the factor, 13-providing concrete and co­
herent examples, both the groups prefer the dimensions,
13.1. While students prefer the dimension 13.2 tee^ch^ts 
do not prefer it.

Regarding the factor, 14-emphasizing important points 
of the topic, both the groups prefer three dimensions only 
14.3, 14.4 and 14.5.

Regarding the factor, 15-using pauses at appropriate 
places’, while the students prefer the dimensions, 15.1 by 
means of giving time gap in between certain important words, 
the teachers do not prefer it. The students feel it is 
easy for them to note the importance of a concept when time 
gap is provided in between different words but the teahhers 
seem to feel that it is a \»;aste of time. On the other hand 
the teachers and students prefer the dimension, 15.3-by 
means of giving time gap between the presentation of different
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concepts of the topic and students do not prefer it.

Regarding the factor, 16-being sensitive to students* 
feelings, both the groups prefer the dimension 16.3 and 
16.4.

Regarding the factor, 17-using black board adequately 
both the groups prefer the dimensions, 17.1, 17.3 and 17.4.

Regarding the factor, 18-using relevant instructional 
aids only students prefer the dimension 18.2 only. The 
fcfeadhers and the students prefer the use of the black board 
during a lecture session. But both the group do not prefer 
the use of other instructional aids, graphs, charts, slides 
etc. This omission is significant. This leads only to 
the fact that a lecture should be^continu&us exposition by 

a lecture*and it should not be hampered by those of other 
gadgets.

hot"

Regarding the factor, 19-the dimensions are^preferred. 
This omission may be due to the fact that the use of expe­
rimental kits may not be useful for commerce students.

Regarding the factor, 20-consolidating the major points 
of the subject matter presented, both the groups prefer the 
dimensions, 20.2. But while the students prefer the dimen­
sions, 20.1-by means of mere listing out all the points of 
the topic, the teachers do not prefer it. This may be 
because that while the teachers feel it is of no use to
just list out points, the students feel it is adequate 
enough, to consolidate the topic.

Regarding the factor, 21-providing exdrcises to
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students, both the groups prefer the dimensions, 21.1,
21.2, 21.3 and 21,5. The students prefer the dimensions, 
21.4-by means of providing cooperative or competitive 
situations, the teachers donot prefer it. This may be 
because while it may be really interesting for the students 
to act in a cooperative or competitive situational set up. 
Hence to plan such a situation it is a question of meti­
culous planning infested with numerous problems to manage 
the whole exercise for the teachers. Hence the reluctance 
on the part of the teachers. The opinion of the students 
is worth consideration. The students do not prefer the 
dimension 21.6-giving assignments.

Regarding the factor, 22-using adequate gestures, 
while students prefer the dimension, 22.4-using expressive 
looks, the teachers do not prefer it. This may be because 
that while the students feel the expression on the face of 
a teacher helps them to understand the subject matter, the 
teachers feel it to be a function of a dramatist but not 
of a teacher.

Regarding the factor, 23-demonstrating an adequate 
sense of humour, the dimensions are not preferred by both 
the groups (percentage of preference below 50).

Regarding the factor, 24-expressing oneself clearly, 
both the groups prefer the dimensions, 24.1 and 24.2. The 
teachers also prefer the dimensions, 24.3-putting forward 
the concepts in a straight forward manner without digre­
ssions, the students have not preferred it.

Regarding the factor, 25-making the tone pleasant, both 
the groups prefer the dimensions, 25-y2-but while the teachers 
prefer the dimensions, 25v1-making use of a tone which is of



193

moderate bass pitch, and 25.3-by not using an irritative 
tone, the students do not prefer them.

Regarding the factor, 26-employing an audible voice, 
both the groups prefer the dimensions, 26.1 and 26.2.

Regarding the factor, 27-employing modulations in 
tone. Teachers prefer the dimensions 27.1 and 27.2, but 
the students do not prefer them.

Regarding the factor, 28-employing adequate speed of 
delivery, both the groups prefer the dimensions, 28.1 and 
28.2. Speed is an important factor of a lecture. The
eteachers and the students show a common preference for 
both the dimensions which are important from the point of 
view of students.

Regarding the factor, 29-using intelligible language, 
both the groups prefer the dimensions, 29.1 and 29.2.

Regarding the factor, 30-using correct pronunciation 
both the groups prefer the dimensions, 30.1 and 30.2.

Regarding the factor, 31-maintaining good eye contact 
with the students, both the groups prefer the dimension, 
31.2-by means of looking, all over the class.

Regarding the factor, 32-displaying a smiling dispo­
sition, both the groups prefer the dimensions, 32.1-by 
maintaining pleasantness all through the lecture period. 
This dimension covers the other dimension as well.

Regarding the factor, 33-displaying a relaxed dispo­
sition, none of the dimensions are preferred by both the 
groups.
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Regarding the factor, 34-manifesting confidence, "both 
the groups prefer the dimensions, 34.1, 34.2 and 34.3.
All the three dimensions are important to make a lecture 
effective. Hence both the groups show a similar preferences.

Regarding the factor, 35-manifesting smartness, both 
the groups prefer the dimensions, 35.1 and 35.2 and 35.5. 
gut while the students prefer the dimension, 55.4-by 
using interesting repartee, the students do not prefer it.

Regarding the factor, 36-being courteous to all the 
students of the class, both the groups prefer the dimensions, 
36.1 and 36.2 and 36.3.

4.3.9 Dimensions preferred by teachers and students 
of science faculty;

Common dimensions derived from the common dimensions 
preferred by teachers and students of science faculty are 
presented in the Table 4.21 (the Table 4.21 presented in 
following pages).
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IV-RLE SLOWING THE DIMENSIONS PREFERRED BY TEACHERS AND STUDENTS OF SCIENCE FACULTY ALONG WITH THE
COMMON DIMENSIONS DERIVED

S'

Numbers of the 
dimensions 

preferred by 
Teachers Students

Numbers of 
common 

distensions
Titles of the common dimsnslons

1.0 PREPARATION OF LECTURE NOTE

3.0

1.2 1.2 1.2 Preparation of a list of headings and sub-headings

) SETTING OBJECTIVES

2.1 2.1 2.1 Aiming at presenting information

2.2 2.2 2.2 Aiming at developing the ability of critical thinking in students

2.3 2.3 2.3 Aiming a t developing
%

certain specified skills of the students

2.4 2.4 - 2.4 Aiming at developing 
the students

the ability to express personal'ideas of

2.5 2.5 2.5 Aiming at developing 
reading interests

in students independent study habits and

2.6 - -

2.7 2.7 2.7 Aiming at developing a sense of enquiry in the students

) PREPARATION OF INSTRUCTIONAL AIDS

3-3 . 5-3 l
action o# slices

3.4 . L:--'

4.0 PREPARATION OF LECTURE HANDOUTS

5.0 SETTING UP DEMONSTRATION EXPERIMENTS
i

5.1 5.1 5.1 With the help of experimental kit
I5.3 5.3 5.3 With tile help of laboratory equipment

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 6.1 6.1 By means of providing a brief revision of the last lecture tonic

- 6.2 -

6.3 -

7.0 SECURING ATTENTION OF THE STUDENTS

7.1 7.1 7.1 By means of putting relevant questions

- 7.2 -

7.4 , 7.4 ■ 7.4 By means of providing relevant Illustration

7.6 —
6.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY

8.1 8.1

<y

8.1 By means of proceeding from general to particular concept* 
of the topic

8,3 -

8.5 8.5' 8.5 By means of proceeding fro-isimple to complex concept* of the topic

8.6 8.6 6.6 By means of providing concepts of the topic under convenient 
specified points and sub-points.

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 9.1 9.1 By means of using charts

9.2 - -

9.3 9.3 9.3 By means of presenting actual data on the black board

9.4 9.4 9.4 By means of giving reference material

10.0 HELPING DEV3.0Pi.ENT OF ATTITUDES AMD VALUES OF THE STUDENTS

10.4 10.4 10.4 By moans of inviting comments of the students on the concept* 
of the topic

10.5 10.5 10.5 By means of emphasizing scientific rationale involved in each 
of the concepts of the tonic

10.6
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Titles of the common dimensions

11.0 DESCRIBING SUBJECT MATTER IN DETAIL

11.1 11 .1 11.1 By means of analysing each single concept of the topic

11.2 11.2 11.2 By means of dividing each single concept into as many sub-points

11.3 11.3 11.3 By means of explaining each single concept from different angles

0 EVALUATING CONCEPTS; OF THE TOPIC

12.1 12.1 12.1 By means of enlisting arguments for and against each concept
...

of the topic

12.3 12.3 12.3 By means of enlisting relative differences between different
concepts

Numbers of the 
dimensions 

preferred bv 
TeachersStudents

Numbers of 
common 

dimensions

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES

13.1 13.1 13.1, By means of giving examples exclusively fro'm the day-to-day
lives of the students '

13.2 -
i ;

13.3 13.3 13.3 By means of relating derivations with the students laboratory 
observations —

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14.3 14.3 14.3 By means of focussing attention of the students

14.4 14.4 14.4 By means of repeating the important points of the topic 
more than once

14.5 14.5 14.5 By means of noting important points of the topic on black board

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE PRESENTATION OF THE SUBJECT MATTER

18.1 15.1 15.1 By means of giving time gap jin between certain important words

- 15.2 ..

15.3

16.0 BEING SENSITIVE TO THE STUDENTS’ FEELINGS
1

16.3 16.3 16.3 Involving students with the topic by means of putting thought 
provoking questions

16.4 16.4 16.4 Repeating certain points not very well taken by the students

16.5- - -
.0 USING .BLACK BOARD ADEQUATELY - ,
17.1 17.1 17.1 Presenting only important points of the topic

17.3 17.3 17.3 Presenting diagrams, numbers and^iames relevant to the topic

17.4 , 17.4
*

17.4 Presenting mathematical derivations, symbols, etc. relevant 
, to the topic

0 USING RELEVANT INSTRUCTIONAL AIDS

- 18.1
I'-VC; r___ ■;---- - — - - ■ _

18.2 18.2 18.2 For the purpose of presenting proper explanation of the 
concepts of the topic

18.4 - - ■

- 18.5 -
0 USING DEMONSTRATION EXPERIMENTAL KIT

19.2 19.2 19.2 For the purpose of developing skill Of objective observation

19.4 19.4 19.4 Bor the purpose of developing the skill of proper Interpretation 
of data -



TABLE 4.21 CContd. 197

"d£“i2 *“ »”SS>

■fgas-aa^
Title* of the cowan dimensions

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.2 20.2 20.2 ■By weans of repeating only Important point* of the tcpi<

20.3 20.3 20.3 By mean a of relating each point of' the topic to .»/psac Uji 
phenomenon. - ,

0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE.KNOWLEDGE ACQUIRED
THROUGH THE LECTURE, TO A NEW SITUATION

21.1 21.1 21,1 , , ' By means of posing problems to be solved by the stu! «jt*

21.2 21.2 , 21 .2 By means of posing meaningful question* to the (tudent* ,

21.3 21.3 21.3 ' , By means of encouraging students self effort* in dealing 
with problems relevant to the topic

21.4 21.4 21.4 By means of providing cooperative or competitive situation*

21.5 21.5 21.5 By means of providing free atmosphere to enable students to 
express individual ideas

21.6 21.6 21.6 By means of giving assignment*

0 USING ADEQUATE GESTURES ’ ,
22.4 22,4 22.4 | Using «xpressive louke-

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY WRING USE OF IT IN THE COURSE OF THE 
LECTURE AT APPROPRIATE TIME

24.0 EXPRESSING ONESELF CLEARLY

24.1 24.1 24.1 Speaking clearly

24.2 24.2 24.2 Putting forward concepts Of the topic in Simple language
1

24.3 -■ - '

25.0 MAlUIiG THE TONE PLEASANT "

25.1 - ' - , ‘ ,
25.2 25.2 25.2 Making use of a tone w&ich la fuil of expreealon

25.3 - -
|, ' '1

26.0 EMPLOYING AN AUDIBLE VOICE
r

26.1 26.1 26,i Making use of the voice to be audible enough even to the 
students who bx& sitting-jin the back benches of the class

26.2 26.2 26.2 Making use of the voice sb a lovol of which *11 the word* 
spoken are audtible

27.0 , EMPLOYING MODULATIONS IN THE TONE

27.1 27.1 27.1
i

By means of changing pitch at appropriate ■ saent in the 
sequence of - lecture delivery

27.2
4

27.2 27.2 By means of changing stress on the words as and when 
necessary in the sequence of lecture delivery

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28;! 28.1 By means of maintaining a speed of delivery at which the 
listern# can follow the continuity of thought and expression

28.2 28.2 28.2 By maintaining a speed at which it is possible fax the stu­
dents to jot down the msin points of the topic

29.0 USING INTELLIGIBLE L'U'.UAGE

29.1 29.1 29,1 Making use of s staple language

29.2 29.2 29.2 Making use of a language which is'*well within the «osp«h*fl*lbl# 
vocabulary level of the students

30.0 USING CORRECT PRONUNCIATION

- 30.1 -30.1 30.1 Using pronunciation which is phonetically eorsoct

' 30.2 30.2 30.2 Using an accent which sake# the language intelligible all •tuoenfc*
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TABLE 4-21 (Contd....)

Numbers of the 
dimension

preferred by_____ _
Teachers Students

Numbers of 
common' 

dimensions
Titles of the Common dimensions

31.0 MAINTAINING GOOD EVE CONTACT:WITH THE STUDENTS WHILE GIVING THE LECTURE'
// 1

31.2 31.2 31.2 By means of looking all over the class

32.0 DISPLAYING A SMILING DISPOSITION

32.1 32.1 32.1 i| By .maintaining pleasantness all through the lecture period.

32.2 - -
'■i; , ’ '

33.0 DISPLAYING A RELAXED DISPOSITION ■ r

33.2 33.2 33.2' By being quite casual in movements

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER ;

34,1 34.1 34.1 By means of manifesting mastery over the subject matter

34.2 34.2 34.2
l

By means of manifesting clarity'and ease in communicating 
the subject-matter

34.3 34.3 34.3 By being able to explain illustratively the complexities of 
the subject-matter |

35.0 MANIFESTING SMARTNESS

35,1 35.1 35.1 By keeping upneatness ri’n dress and physical appearance

. 35.2 35.2 35.2 By means of manifesting presence of mind to deal with complex 
situations 1

35.3 - , -
35.5 35.5 35.5 By manifesting balanced modes of moving about

36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.1 36.1 36.1 By means of treating all the students equally friendly

36.S 36.2 36.2 By means of encouraging students self efforts of learning 
in a positive manner ' ' t

36.3

i

36.3 36.3
r

By means of showing adequate understanding of students and 
their problems inside and,outside the classroom
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The Table 4,21 stiov/s the dimensions preferred by the 
teachers and students of science faculty along with the 
common dimensions derived.

Regarding the factor, 1-preparation of lecture note, 
both teachers and students of science faculty,' prefer the 
dimensions 1*2 only.

Regarding the factor, 2-setting objectives, the 
teachers and students prefer the dimensions, 2.1, 2.2,
2.3, 2.4, 2.5 and 2.7. The teachers prefer the dimension^ 
2.6-aiming at developing in students abiltjzy to select the 
and organize relevant material, the students do not prefer 
it. This may be because that the student do not seem to 
realize the importance of collecting information by them­
selves, but the teachers want their students to develop 
the skill of gathering information regarding the subject 
matter.

Regarding the factor, 3-pneparation of instructional 
aids, both the groups prefer the dimensions, 3.2 prepara­
tion of slides. But while the teachers prefer the dimen- 
sion, 3.4-preparation^improvised aids, the teachers do not 
prefer the same. The reason seems to be obvious, the 
-teachers feel it is interesting to have improvised pertain­
ing to their subject matter, the students improvised aids 
to be of less quality.

Regarding the factor, 4~prepai,ation of handouts, both 
the groups do not prefer the dimensions (percentage of 

preference below 50),

Regarding the factor, 5-setting up demonstration
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experiments, both the groups prefer the dimensions, 5.1 
and 5.3. Science students do not like demonstration 
experiments with the help of improvised material for 
the sake of exactness in science subjects.

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, both the groups prefer the di­
mension, 6.1. But while the students prefer the dimensions
6.2- by means of providing a gist of the present topic and
6.3- by means of providing a gist of the past and present 
lecture topic.

Regarding the factor, 7-securing attention of the 
students, both the groups prefer the dimensions, 7.1 and 
7.4. But while the students prefer the dimensions, 7.2-by 
means of giving relevant quotations and 7.6-by means of 
explaining the benefits of the knowledge gained due to the 
lecture, the teachers do not prefer them. This may be 
because of the reason that the students are interested in 
quotations as they convey meaning of a concept ^iven by an 
authority in the field and secondly the students seem to 
be interested to have the benefit of each topic to them 
personally. But the teachers seem to feel it to be a task 
to give quotations often and secondly they feel that they 
need not have to explain the benefits of each topic, but 
since the topic is in the syllabus they ought to teach it 
and the students have to learn it.

Regarding the factor, 8-presenting subject matter in 
logical continuity, both the groups prefer the dimensions, 
8.1, 8,5 and 8.6. But while the teachers prefer the dimen­
sions, 8.3-by means of proceeding from known to unknown 
concepts of the topic, the students do not prefer it.
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Regarding the factor, 9-presenting facts and figures 
accurately, both the groups prefer the dimension, 9.1, 9.3 
and 9.4. But while the teachers prefer the dimension, 9.2 
by means of using graph, the students do not prefer it.
This may be due to the feeling on the part of the students 
that the graphs are not a simpler means of explanation to 
provide them with proper understanding.

Regarding the factor, 10-helping development of atti­
tudes and values of the students, both the groups prefer the 
dimensions, 10.4 and 10.5. But while the students prefer 
the dimensions, 10.6-by means of visualising the extent of 
agreement with the experimental observations of the concept 
of the topic, the teachers do not prefer it. This may be 
due to feeling on the part of the teachers that it is a time 
consuming process which will hinder the completion of the 
course syllabus.

Regarding the factor, 11-describing subject matter in 
detail, both the groups prefer the dimensions, 11.1, 11.2 
and 11.3.

Regarding the factor, 12-evaluating concepts of the 
topic, both the groups prefer the dimensions, 12.1 and 12.3.

Regarding the fact$>r, 13-providing concrete and coherent 
examples, both the groups prefer the dimensions, 13.1 and 
13.3. But while the students prefer the dimension, 13.2 
by means of narrating interesting anecdotes relevant to 
the topic, the teachers do not prefer it. This may because 
of the reason that the teachers feel that college level 
narration has no place, however, the students seem to be 
interested in hearing to narration of anecdotes.
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Regarding the factor, 14-emphasizing important points 
of the topic, both the groups prefer the dimensions, 14.3* 
14.4 and 14.5.

Regarding the factor, 15-using pauses at appropriate 
places, bothjthe groups prefer the dimension, 15.1. But 
while the students prefer the dimension, 15.2-by means of 
giving time gap in between certain important sentences, 
the teachers do not prefer it. This may be because that 
the teachers feel it to be unnecessary. And while the 
teachers prefer the dimensions, 15.3-by means of giving 
time gap in between the presentation of different concepts 
of the topic* the students* do not prefer it. This may 
be because that the students feel that since the concepts 
are different by nature one heed not have to give time gap 
or pause in between different concepts.

Regarding the factor, 16-being sensitive to students' 
feelings, both the groups prefer the dimensions, 16.3, and 
16.4. The teachers also prefer the dimension?, 16.5- and 
putting the points which are not very well taken by the 
students in a slightly different perspective, the students 
do not prefer it. Thigfaay be because of the feeling on 
the part of the students that once a point is not very well 
understood, the teacher has to explain it in a better way, 
instead of just putting it in a different angle.

Regarding the factor, 17-using black board adequately, 
both the groups prefer the dimensions, 17.1, 17.3 and 17.4.

Regarding the factor, 18-using relevant instructional 
aids, both the groups prefer the dimension, 18.2. But 
while the students prefer the dimension, 18.1- for the pur­
pose of presenting general information relevant to the topic,
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the teachers do not prefer It. This may be because while 
the students feel it to be necessary, the teacher feel it 
to be a mere waste. While the teachers prefer the dimen- - 
sions, 18.4- for the purpose of providing comparative and 
contrasting information of the concepts relevant to the 
topic, the students do not prefer the same. And while the 
students prefer the dimension, 18.5-for the purpose of 
developing skills of drawing, scaling, and sketching etc., 
the teachers do not prefer it.

Regarding the factor, 19-using demonstration experi­
mental kit, both the groups prefer the dimension, 19.2 and 
19.4.

Regarding the factor, 20-consolidating the major 
points of the subject matter presented, both the groups 
prefer the dimensions, 20.2 and 20.3 only.

Regarding the factor, 21-providing exercises to stu­
dents, both the groups prefer the dimensions, 21.1, 21.2, 
21.3# 21.4, 21.5 and 21.6.

Regarding the factor, 22-using adequate gestures, both 
the groups prefer the dimensions, 22.4,

Regarding the factor, 23-demonstrating adequate sense 
of humour, the dimensions are not included in the preferred 
dimensions since they are below 50 per cent of preference.

Regarding the factor, 24-expeessing oneself clearly, 
both the groups prefer the dimensions, 24.1, and 24.2.
While the teachers prefer the dimensions, 24.3-putting 
forward the concepts in a straight forward manner without 
digressions, the students do not prefer it.
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Regarding the factor, 25-making the tone pleasant, 
both the groups prefer the dimension, 25.2. But while the 
teachers prefer the dimensions, 25.1-making use of a tone 
which is of moderate bass pitch and 25.3-by not using an 
irritative tone, the students do not prefer them. This 
may be because that the students do not bother about the 
pitch of their teachers' tone, and secondly they expect 
their teachers not to have any reason to be irritative in 
the class. The teachers aspire for bass pitch in their 
tone because it manifests dignity and secondly they know 
by experience that it is quite possible for them to be 
irritative in the class, which should be avoided.

Regarding the factor, 26-employlng an audible voice, 
both the groups prefer.the dimensions, 26.1 and 26.2.

Regarding the factor, 27-employing modulations in 
tone, both the groups prefer the dimensions, 27.1 and 27.2.

Regarding the factor, 28-employing adequate speed of 
delivery, both the groups prefer the dimensions, 28.1 and 
28.2.

Regarding the factor, 29-using intelligible language, 
both the groups prefer the dimensions, 29.1 and 29.2.

Regarding the factor, 30-using correct pronunciation 
both the groups prefer the dimensions, 30,1 and 30.2.

Regarding the factor, 31-maintaining good eye contact 
with the students, both the groups prefer the dimensions, 
31.2.
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Regarding the factor, 32-displaying a soiling dis­
position, both the groups prefer the dimensions, 32.1, 
but while the teachers prefer the dimensions, 32.2-by 
not being irritated, the students, do not prefer it.
This may be because that while the teacher know by expe­
rience that they get irrigated at times, and
that controlling irritation is good, the students do not 
expect their teachers to get irritated at any cost.

Regarding the factor, 33-displaying a relaxed dispo­
sition, both the groups prefer the dimensions, 33.2. And 
the groups do not prefer the other .dimension.

Regarding the factor, 34-manifesting confidence, both 
the groups prefer the dimensions, 34.1 ' 34.2 and 34.3.

Regarding the factor, 35-manifesting smartness, both 
the groups prefer the dimensions, 35.1 i 35.2 and 35.5.
But while the teachers prefer the manifesting ease in the 
manipulation of apparatus, aids, etcthe students do not 
prefer it. This may be because that while the teachers deem 
it to be an act of smartness to manipulate an apparatus or 
an aid, the students do not consider it to be smartness. 
Instead the students expect their teachers' smartnesss in 
physical appearance, presence of mind and balanced modes 
of behaviour.

Regarding the factor, 36-being courteous to all the 
students of the class, the groups prefer the dimensions 
36.1, 36.2 and 36.3.
4.3.10 Common dimensions derived from the dimensions 

preferred by teachers of all the facilities:
The common dimensions derived from the dimensions of 

the various factors preferred by Teachers of Arts, Commerce 
and Science faculties are presented in Table 4,22.
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TABLE 4-22

TABLE SHOWING L . DIMEN5ICNS REFERRED BY TEACHERS OF ARTS, COM* RCE AND SCIEN -E FACULTIES ALCit WITH
THE COMMON DIMENSIONS DERIVED

w nbers of dimensions preferr-,
___ by ten' hers______

Arts CommerceScience
Numbers of 

common 
dimensions

, Titles the common dimensions

1.0 PREPARATION o,- LLt.< ‘RE NOTE

1.2 1.2 1 .2 1.2 Preparation of a list of leadings and sub-headings

.0 SETTING OBJECTIVES

2.1 I .1 2.1 2.1 Aiming at presenting Information

2.2 2.2 2.2 2.1 Aiming at developing the ability of critical thinking’ 
in students

2.3 « 2.3 _ ' "" - - '>*«-. *-» 1 V -■M' £
• ' 7- -

2.4 2.4 2.4 i 2.4 Aiming at developing the ability to express pez-uonal 
ideas of the students

2.5 2.5 2.5
i

2.5 Aiming at developing ip students independent study 
habits and reading interests

2.6 2.6 2.6

fr
i 2.6 Aiming at developing in students ability to select 

and organize relevant material

2.7 2.7 2.7 2.7 Aiming at developing a sense of enquiry in. the student*

1.0 PREPARATION OF INSTRUCTIONAL AIDS

1
— 3.3

' :
L,

.0 PREPARATION OF LECTURE HANDOUTS
l

i.O SETTING UP DEMONSTRATION EXPERIMENTS

- _ 5.1 -

- - 5.3 -
i.O RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 6.1 6.1 6.1 By means of providing a brief revision of the last 
lecture topic

612 6.2 1 f'" ~ . -. -

6.3 ■- - -
’ 6.4 6.4 ’ • - - - : ' ----- >-_• • ■ y.

’.0 SECURING ATTENTION OF THE STUDENTS

7.1 7.1 7.1 7.1 By means of putting relevant questions

7.4 • * 7.4 7.4 7.4 By means of providing relevant illustrations

7.6 7.6 r "...... ' -V

1.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY

8.1 8.1 8.1 8.1 . By means of proceeding from general to particular 
concepts of the topic

8.3 8.3 8.3 8.3 By means of proceeding from known to unknown concepts 
of the topic

8.4 - - -
8.5 8.5 8.5 8.5 By means of proceeding from simple to complex conceits 

of the topic , /

8.6 8.6 8.6 8.6 By means of pro\dding concepts of the tonic under 
convenient specified points and sub-poincs
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Nwehat# of
t>V

cJliE*ft*ian* pr*f«rr»4 
tgacMii_____________

Muni>#r« of 
coroon Till** of IN* Ccncon di*en*i«r.,i

A* la Conta«rt« Science dlnen.icnt

•.0 PRESEKT1MO FACTS ANO FIOWES ACCURATELY

- 0.1 0.1 - .
m m 0.2 m . ' . *

«.i 0.3 9.3 0.3 By Wan* of presenting actual 04i« on IN* Stack heard

9.4 - 9.4 . - ; *■ * *

10.0 HELPING DEVELOPMENT OP ATTITUDES ANO VALUES OF THE STUDENTS m

10.1 . - . - ■

10.9 - ■ - - '

10.4 10.4 10.4 10.4 By niaana of Inviting conaehte/of tht 
on tha concapta of the topic

• - - 10.5 -
11.0 DESCRIBING SUBJECT MATTER W DETAIL

11.1 11.1 11.1 11.1 By maano of analysing aaeh 'single concept of tha topi?

ii .a — - », » 11.2 M-

11.3 11.3 11.3 11.3 By means of explaining aaeh aingie ecncapt fra* different 
angles

1J.0 EVALUATING CONCEPTS OF THE TOPIC i

19.1 12.t 12.1 1S.1
(

By mtene of enlisting arguments for and againct each 
concept of the- topic

19.9 - . - *

12.3 - 12.3, - _
» ' •

By means of giving dimples sxcluslvsly from ti.a d»y* 
to-day lives of tha student*

13.0 MOVIOING CONCRETE ANO OOHERENT EXAMPLES 

13.1 13.1 13.1 . 13.1

13.2 m m - 1

m 13.3 -
6 EMPHASIZING IMPORTANT POINTS OP THE TOPIC

14.3 , ■ 14.3 14.3 14.3 By msansof focussing attention of the. atudents

14*4 14.4 14.4 14.4
By means of repeating the important point* of tha 
topic more than once

14.6 14.5 14.5 14.5 By moan* of noting important points of the topic < 
black board

USING MUSES AT APPROPRIATE PIACES W THE SEQUENCE OF WE PRESENT ATI® OF THE SUflJECT MATTER

. ts’.l ' - :

15.2 •** *“ V
•

- 15.3 13.6

16.0 BEING SENSITIVE to THE STUDENTS' FEELINGS '

16.2

16.3 16.3 16.3 '6.3
involving student, with the topic by mean, of putting 
thought provoking question*

16.4 16.4 16.4 16.4
Repeating certain point., not very ***** «*

the student*

16.5
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tAii.5 4*®* (Canid------)

Musbar* of <H nil«4
. . »«3L_Uu\i ___

preferred Numb* r 4 uf
C r>Jf£*i05> <f( th-f X;

AeI* Coptic? id*nc* dlraens lurta

17.0 USING BUCK BOAiW ADEQUATELY

17.1 17.1 17. i 17.1 Presenting only important oints o? the

17.3 ' 17.'3 17.3 17,3 ^roa^ntlny til&grert*, nunb«r 
th* topic

& arK3o*~ie9 X1

*» 17.4 17,4 — ,

18.0 USING RELEVANT instructional aids

te.a - 10.a r- .

- - 18.4

W.O USim DEMUfJSTRATICN EXPERIMENTAL KIT

- - 1*5.2

- - 19,4

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20,2 20,2 20,2 20.2 By means of repeating only important po'.ntn of i -

- 20.3 -
21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KNOWLEDGE ACQUIRED TtncUGH ft!"

LECTURE,, TO A HEW SITUATION -

21.1 21 .1 21.1 ‘ 21.1 By means of posing problems to bo solved by the stui’

21.2 21.2 21,2 21.2 By means of posing meaningful questions to !h*> si

21. J 21.3
>

21 .3 21.3 By means of encouraging students self efforts in u.
with problem^ relevant to the topic

„ • 21.4 ■ _

21.5 21.5 21.5 21.3 By means oi , .viding free atmosphere! to at.auia 
students to express individual idaoo

21.6 21 .S 21.6 21.6 By means of giving assignments

22.0 USING adequate gestures

22.4 - v 22.4 -
23,0 DEMONSTRATING ah adequate sense OF HUMOUR BY MAKING USE OF if IN THE COURSE OF THE LECTURE

AT APPROPRIATE TIME

23.2 ; - - -
24.0 EXPRESSING ONESELF CLEARLY

24.1 24.1 24.1 24.1 Spanking clearly

24.2 24.2 24.2 24.2
Putting forward concepts of the topic In »lrapl» i,-.'.'juan

24,3 24,3 24.3 24.3
Puttlng forward the concepts in a straight forward 
manner without digressions

25.0 MAKING THE TONE PLEASANT
Making use of a tone which is of moderate boss oltcf.

25.1 25.1 25.1 25.1

25.2 25.2 25.2 25.2
Making use of tone which Is full of oppression

25.3 25.3 23.3 25.3 By not using on irritative too®

96.0 EMPLOYING AN AUDIBLE VOICE
Making use of the v,lc. to be J"
the st ^lents who ox© Sn26.1 26.1 26.1 26.1

the class

26.2 26.2 26.2 26.2
Making use.’of voice at a level of which ail «lJ**
spoken are audible
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Numbers

bv
of dimensions 
teachers

preferred Numbers of 
common Titles of the common dimensions

Arts Commerce Science dimensions

27.0 EMPLOYING .'.iODULATICNS IN THE TONE
27.1 27.1 27.1 27.1 By means of changing pitch at appropriate moment in the - 

sequence of lecture delivery
27.2 27.2 27.2 27.2 By means of changing stress on the words as and when nece­

ssary in the sequence of lecture de3ivory
28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28.1 28.1 28.1 By means of maintaining a speed of delivery at which the 
listeners can follow the continuity of thought and expression

28.2 28.2 28 28.2 By maintaining a speed at which it is possible for the 
students to jot down the main points.of the topic

29.0 USING INTELtlGIBLE LANGUAGE
29.1 29.1 29.1 29.1 Making use of a simple language
29.2 29.2 25.2 29.2 Making use of a language which is within the comorehonsible 

vocabulary level of the students
30.0 USING CORRECT PRONUNCIATION

30.1 30.1 30.1 ,30.1 Using pronunciation which is phonetically correct
30.2 30.2 30.2 30.2 Using an accent which makes the language intelligble to 

all students
31.0 MAINTAINING GOOD EYE CONTACT WITH THE‘STUDENTS WHILE GIVING THE LECTURE

31.2 31.2 31.2 31.2 By moans of looking all over the class
32.0 DISPLAYING A SMILING DISPOSITION j

32.1 32.1 32.1 32.1 By maintaining pleasantness all through the lecture period
32.2 32.2 32.2 32.2 By not being irritated

33.0 DISPLAYING A RELAXED DISPOSITION
33.1 - - -
33.2 - 33.2 • - 7; ----- ~ •---‘.--x-

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 34.1 34.1 34.1 By means of manifesting mastery over the subject matter
34.2 34.2 34.2 34.2 By means of manifesting clarity and ease in communicating 

the subject-ma'ttor
34.3 34.3 34.3 34.3 By being able to explain illustratively the complexities 

of the subject-matter
35.0 MANIFESTING SMARTNESS

35.1 35.1 35.1 35.1 By keeping up neatness in dress and physical appearance

35.2 35.2 35.2 35.2 By means of manifesting presence of mind to deal with 
complex situations

- - 35.3 -
35.4 - -
35.5 35,5 35.5 35.5 By manifesting balanced modes of moving about

36.0 BEING COURTEOUS TO ALL IRE STUDENTS OF THE CLASS
36.1 36.1 36.1 36.1 By means of treating all the students equally friendly

‘36.2 36.2 36.2 36.2 By means of encouraging students self efforts of learning 
in a positive manner

36.3 36.3 36.3 36.3 By means o£ showing adequate Understanding of students and 
their problems inside and outside*the classroom.



210

The Table 4*22 shows the dimensions preferred by the 
teachers of Arts, Commerce and Science faculties alongwith 
the common dimensions derived.

Regarding the factor, 1-preparation of lecture note, 
teachers of all the faculties prefer the dimension , 1.2.

Regarding the factor, 2-setting objectives, all the 
three groups of teachers, prefer the dimensions, 2,1, 2*2, 
2*4, 2*5, 2.6 and 2.7. But while the teachers of arts and 
science faculties prefer the dimensions, c-2.2-aiming at 
developing certain specified skills of the students, tea­
chers of commerce faculty do not prefer it.

Regarding the factor, 3-preparation of instructional 
aids, while the teachers of science faculty prefer the 
dimension, 3*4-preparation of improvised aids, the teachers 
of arts, and commerce faculties do not prefer them. This 
may be because that the teachers of arts and commerce facu­
lties do not believe in the use of aids at college level, 
whereas the teachers of science faculty believe and know 
by experience that quite often the theoratical expositions 
get easily clarified by the use of aids, in general and 
slides in particular. They also seem to know the financial 
feasibility and effectiveness of improvised aids.

Regarding the factor, 4-preparation of hand outs, 
teachers of all the faculties do not prefer any of the 
dimensions (percentage of preference below 50).

Regarding the factor, 5-setting up demonstration expe­
riments, while the teachers of science faculty prefer the 
dimensions, 5.1-setting up demonstration experiments with
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the help of the experimental kit and 5.3-setting up demon­
stration experiments with the help of the laboratory equip­
ment, teachers of arts and commerce faculties do not prefer 
them. The reason seems to he obvious, since there is little 
or no scope to arrange for demonstration experiments in 
arts and commerce subjects. There is ample and in fact a 
need to arrange for demonstration experiments ih science 
subjects. And hence, the preference pattern differs. °

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, teachers of all the three facul­
ties prefer the dimension, 6.1. Science teachers do not 
prefer the dimension 6.2 and while the teachers of arts 
faculty prefer the dimensions, 6,3-by means of providing 
a gist of the past and the present lecture topic, the tea­
chers of commerce and science faculties do not prefer it. 
This may be because the teachers feel that arts subjects 
have a great possibility to provide a gist of the past and 
the present topic as an introduction before each topic of 
the lecture as compared to commerce and science subjects.

Regarding the factor, 7-securing attention of the 
students, teachers of all the three faculties prefer the 
dimensions, 7.1 and 7.4, But while the teachers of arts 
and commerce faculty prefer the dimensions 7.6-by means of 
explaining the benefits of their knowledge that will be 
gained due to the lecture, the teachers of seience facility 
do not prefer it. This may be beeause that the teachers of 
science feel that the benefits of the knowledge of science
subjects are obvious and do not require to be told about.

Regarding the factor, 8-presenting subject matter in
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logical continuity, all the three groups prefer the dimen­
sions, 8.t, 8.3# 8.5 and 8.6* But while the teachers of 
arts faculty prefer the dimensions, 8.4-by means of pro­
ceeding from concrete to abstract concepts of the topic, 
the teachers of commerce and science faculties do not pre­
fer it. This may be because that the subjects of commerce 
and science are more of concrete nature as compared to that 
of the subjects of arts.

Regarding the factor, 9-presenting facts and figures
accurately, all the groups prefer the dimensions, 9.3.
gut while the teachers of commerce and science faculties
prefer the dimensions, 9.1-by means of using charts, the
teachers of arts faculty do not prefer it. This may be
because that the teachers of arts feel the need for using

e>-P
charts in a very limited way as compared to^commerce and 
sciences. While teachers of science facility prefer the 
dimension, 9.2, the teachers of arts and commerce faculties 
do not prefer the use of graphs. This may be because that 
the the use of graphs in subjects of arts and commerce the 
teachers feel is very limited. And while the dimension, ' 
9.4-by means of giving preference material, is preferred by 
the teachers of arts and science, the teachers of commerce 
faculty do not prefer it. This may because that in the 
subjects of commerce the teacher has to work out more in 
the class room itself and has a little scope for giving 
reference material.

Regarding the factor, 10-helping development of atti­
tudes and values of the students, all the teachers prefer 
the dimensions, 10.4. But while the teachers of arts 
prefer the dimensions, 10.1-by means of emphasizing the 
underlying human value in each of the concepts of the topic, 
and 10*2- by means of providing opinion of prominent 
leaders / experts on the concepts of the topic,



213

the teachers of commerce and science faculties do not 
prefer them, And while the teachers of science faculty 
prefer the dimensions, 10.5-by means of emphasizing 
scientific rationale involved in each of the concepts of 
the topic. The tgachers of arts and commerce do not prefer.

Regarding the factor, 11-describing subject matter in 
detail, all the teachers prefer the dimensions, 11.1 and 
11.3. But while the teachers of arts and science faculty 
prefer the dimensions, 11.2-by means of dividing each single 
concept into as many sub-points as possible, the teachers 
of commerce faculty do not prefer it. This may be because 
that the teachers of commerce faculty feel that since their 
subject consist mostly of working out problems of commercial 
practices, this kind of dividing subject matter into sub- 
points may not be practicable.

Regarding the factor, 12-evaluating concepts of the 
topic, teachers of all the three faculties prefer the dimen­
sion, 12.1, Butwhile the teachers of arts faculty prefdr 
the dimensions, 12.2-by means of enlisting arguments of 
different experts on each concept of the topic, the teachers 
of commerce and science faculties do not prefer it. This 
may be because the teacher of these two faculties feel that 
in their subjects enlisting of different experts arguments 
may not be feasible because they may be too numerous. And 
while the teachers of arts and science faculties prefer the 
dimensions, 12.3-by means enlisting relative differences 
between concepts of the topic, the teachersjbf commerce 
faculty do not prefer it.

Reggrding the factor, 13-providing concrete and coherent 
examples, the teachers of all three faculties prefer the

/
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dimensions, 13.1« But while the teachers of arts faculty 
prefer the dimensions, 13.2-by means of narrating interest­
ing anecdotes relevant to the topic, the teachers of commerce 
and science faculties do not prefer it. This may be because 
the teachers of commerce and science do not feel that there 
is a scope for narration in their subjects. And while the 
teachers of science prefer the dimensions, 13.3-by means of 
relating derivations with the students* laboratory observa­
tions, the teachers of arts and commerce faculties do not 
prefer it. The reason is obvious, that in science subjects 
the students undertake experimentation.

Regarding the factor, 14-emphasizing important points 
of the topic, all the teachers prefer the dimensions, 14.3* 

14.4 and 14.5.

Regarding the factor, 15-using pauses of appropriate 
places and no dimension is commonly preferred.

Regarding the factor, 16-being sensitive to students* 
feelings, all the teachers prefer the dimensions, 16,3 and 
16.4. But while the teachers of arts faculty prefer the 
dimensions, 16.2-making use of humour, the teachers of 
commerce and science faculties do not prefer it. This 
may be because that the teachers of commerce and science 
feel .that their subjects are of more serious nature 
where there is no scope or little scope for humour. And 
while the teachers of science faculty prefer the dimension.
16.5-putting the points which are not very well taken by 
the students in a slightly different peespective, the 
teachers of arts and commerce facility do not prefer it.
This may be beeause that the teachers of science feel that 

' since their subjects are little bit more 
difficult to understand they should have to present the
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subject matter in more than one way, especially when the 
students do not understand a particular point properly.

Regarding the factor, 17-using black board adequately, 
teachers of all the faculties prefer the dimensions, 17.1 
and 17.3. But while the teachers of commerce and science 
faculties prefer the dimensions, 27.4-presenting mathema­
tical derivations, symbols, etc. relevant to the topic, 
the teachers of arts faculty do not prefer it. This may 
be because of the obvious fact that the subjects of commerce 
and science have more mathematical derivations, symbols 
etc. as compared to arts subjects.

Regarding the factor, 18-using relevant instructional 
aids, while the teachers of arts and science pefifer the 
dimensions 18.2-for the purpose of presenting proper expla­
nation of the concepts of the topic, the teachers of commerce 
do not prefer it. This may be because that the teachers of 
commerce feel that their subject is such that what ever 
explanation they have to present must be done by oral or 
black board work but not through the use of an aid, whereas 
the teachers of arts and science feel that by the nature of 
their subjects they can provide the explanation of the con­
cepts through the use of an aid. And while the teachers of 
science prefer the dimensions, 18.4-for the purpose of 
providing comparative and contrasting information of the 
concepts relevant to the topic, the teachers of arts and 
commerce faculties do not prefefc it. Thigbay be because 
thht the teachers of science faculty feel that by using 
aids they can present a comparative picture of a concept.

Regarding the factor, 19-using demonstration experi­
mental kit, while the teachers of science prefer the dimen­
sions, 19.2-the purpose of developing skill of objective
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observation and 19* 4-for the purpose of developing the 
skill of proper interpretation of data, the teachers of
arts and commerce do not prefer them. The reason is

\

obvious, since experimentation has a scope only in the 
subjects of science.

Regarding the factor, 20-consolidating the major points 
of the subject matter presented, all the teacher prefer the 
dimensions 20.2. While teachers of science prefer the dimen­
sion, 20.3-by means of relating each point of the topic to 
a practical phenomenon, the teadhers of arts and commerce do 
not prefer it. This may be because while the teachers of 
science feel that there is a lot of scope to relate the 
concepts of science to a practical phenomenon, the teachers 
of arts and commerce do not feel so.

Regarding the factor, 21-providing exercises to students 
all the teachers prefer the dimensions, 21.1, 21.2, 21.3*
21.5 and 21.6. But while teachers of science also prefer the 
dimensions, 21.4-by means of providing cooperative or compe- 
tetive situations, the teachers of arts and commerce do not 
prefer it. This may be because that the teachers of arts 
and commerce feel that there is little scope, and even if 
there is a scope it is full of problems to create cooperative 
or competitive situations in their subjects, whereas teachers 
of science feel there is ample scope for them to do the same.

Regarding the factor, 22-using adequate gestures, while 
the teachers of arts and science prefer the dimensions, 22.4-
using expressive looks, the teachers of commerce do not pre­
fer it. This may be because that while arts and science 
teachers feel the importance of expression in their looks 
the teachers of commerce feel that their subject mostly
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involve presentation of certain calculations and commer­
cial practices they need not have to show any kind of 
expression.

*s~Regarding the factor, 23-demonstration^an adequate 
sense of humour, while the teachers of arts prefer the 
dimensions, 23.2-by means of witty repartee, the commerce 
and science teachers do not prefer it. This may he because 
the commerce and science teachers do not feel the import­
ance if humour or witticism in subjects of theirs'which 
they feel are of more serious nature.

Regarding the factor, 24-expressing oneself clearly, 
all the teachers prefer the dimensions, 24.1, 24.2 and 24.3.

Regarding the factor, 25-making the tone pleasant, all 
the teachers prefer the dimensions, 25.1, 25*2 and 25.3.

Regarding the factor, 26-employing an audible voice, 
all the teahhers prefer the dimensions, 26.1 and 26.2.

Regarding the factor, 27-employing modulations in tone, 
all the teachers prefer the dimensions, 27.1 and 27.2. None 
of the teachers prefer the other dimensions.

Regarding the factor, 28-employing adequate speed of 
delivery, all the teachers prefer the dimensions, 28.1 
and 28.2.

Regarding the factor, 29-using intelligible language, 
all the teachers prefer the dimensions, 29.1, 29.2.

Regarding the factor, 30-using correct pronunciation, 
all the teachers prefer the dimensions, 30.1 and 30.2.
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Regarding the factor, 31-maintaining good eyt contact 
with the students, all the teachers prefer the dimensions, 
31.2.

Regarding the factor, 32-displaying a sailing dis­
position, all the teachers prefer the dimensions, 32.1 
and 32.2.

Regarding the factor, 33-displaying a relaxed dis­
position, while the teachers of arts prefer the dimension, 
33.1-by maintaining the composure teachers of commerce and 
science do not prefer it. This may because the teachers of 
arts have more confidence that the nature of their subject 
that they can maintain their composure, as compared to 
teachers of commerce and science. Teachers of Arts and 
Science prefer 33.2 while teachers of commerce do not 
prefer it. -

Regarding the factor, 34-manifesting confidence, all 
the teachers prefer the dimensions, 34.1, 34.2 and©34.3.

Regarding the factor, 35-manifesting smartness, all 
the teachers prefer the dimensions, 35.1, 35.2 and 35.5. 
While the teachers of science prefer the dimension, 35.3 
by manifesting ease in the manipulation of apparatus, aids 
etc. the teachers of arts and commerce do not prefer it. 
The reason seems to be that the teachers of science feel 
that they can show smartness at the skillful manipulation 
of apparatus and in the presentation of aids, which the 
teachers of arts and commerce feel that they have no scope 
for such a situation, as they do not see the place of 
aids in their teaching.
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Regarding the factor, 36-being courteous to all the 
students of the class, all the teachers prefer the dimen­
sions, 36.1, 36.2 and 36.3.

4.3*11 Common dimensions derived from the dimensions 
preferred by students of all the faculties:

The common dimensions derived from the dimensions 
of the various factors preferred by students of Arts, 
Commerce and Science faculties are presented in the 
Table 4.23(the table is presented in the following pages).
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IABU SHO'.TIHG me DI2AENS1CNS REFERRED BY S1U0ENTS OF AHTe,. COMMERCE Alia SCIENCE F ACl'LTI E.i AlCW WITH
THE 00W.CN DIMENSIONS DERIVED

Numbers o< dimensions preferred 
bv students

Numbsre of 
common ^ Titles of the comnon dimensions

Art* Commerce Science dimension*

1.0 PREPARATION O' LECTURE NOTE

1.2 1.2 1.2 1.2 Preparation of a Hat of heeding* and sub-heading*

2.0 SETTING OBJECTIVES

2.1 2.1 2.1 2.1 Aiming et presenting Information

2.2 2.2 2.2 2.2 Aiming at developing the^ablllty of critical thinking
In students

2.3 a. 3 2.3 2.3 Aiming at developing certain specified skills of th* 
s tudents

2.4 2.4 2,4 2.4 Aiming at developing the ability to expross peasenal 
ideas of the students

2.5 2.5 2.5 2.5 Aiming at developing in students independent study 
habits andreading Interests

- - 2.6 "1
2.7 2.7 -

3.0 PREPARATION OF INSTRUCTIONAL AIDS

- - 3.3 -
4.0 PREPARATION OF LECTURE HANDOUTS

- 4.3 - -
S.O SETTING OF DEMONSTRATION EXPERIMENTS ,

- - 5.1 -

- I -
6.0 RELEVAItvfc ur THE IN iltODUCTICM OF HIE TOPIC OF LECTURE

6.1 ■ 6.1 6.1 6.1 By means of providing a brief revision of the last 
lecture topio

«r P- 6.2 -

6.3 6.3 6.3 6.3 By means of providing a gist of th* pset end th* present 
lecture topic

6.4 6.4 - - *

7.0 SECURING ATTENTION OF IBS STUDBJTS

7.1 <7,1 7.1 . 7.1 By means of putting relevant question#

7.2 - 7.2 T . --

7.4 7.4 •-

7.6 7.6 7.6 7,6 By means of explaining the benefits of th# knowledge that 
will be gained due to toe lecture

8.0 PRESI31T1NG SUBJECT MATTER IN LOGICAL OONTSNUITY

8.1 - 011 tr.

6.3 - - -

0.5 - 0.5 -

S.6 8.6 8.6 8.6
By moans of providing the concepts .of '"P1* uncWS -
convenient specified points end nub-point*.

9.0 PRESENTING PACTS AND FIGURES ACCURATELY

9.3 9.3

9.1

9.3 9,3
By means of presenting actual data *n the Black baerd

Mr 9.4 9.4 ~
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Number* of dimensions preferred Numbers of |
by stolenU common Titles of the cowion dimensions

Arts Comnerce Science dimensions :

. 10.0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.3 10.3 - ‘ *“ ' ............ “* " * ---------------- --- —*

10.4 10.4 10.4 10.4 By moans of inviting comments of the students on the 
concepts of the topic

- 10.5 10,5 -'t-V
.1; y-rJV.;” * ~ ' '

- - 10.6 -
11.0 DESCRIBING SUBJECT MATTER IN DETAIL •

11.1 ll;T 11.1 11.1 By means of analysing each single concept of the topic

11.2 11.2 11.2 11.2 By means of dividing each single concept into as many 
sub-points S3 possible

11.3 11.3 11.3 11.3 By means of explaining each single concept from 
different angles

*2,0 EVALUATING CONCEPTS OF THE TOPIC
' i

12.1 12.1 12.1 / 12.1 | By means of enlisting arguments for and against each 
concept of the topic

12.2 .12.2 **> - 1
f'T rs~ __ _

12.3 - 12.3 7 -- -........ " - =----- '

13.0 PROVIDING CONCRETE AND COHERENT (.EXAMPLES ’

13.1 13.1 13.1 13.1 By means, of giving examples exclusively relevant to 
the day-to-day lives of the students

- 13.2 13.2

- - 13.3 -
'1

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14.3 14.3 14.3 14.3 By means of focussing attention of the students

14.4 14.4 14.4 14.4 By means of repeating the important points of the 
topic more than once

14.5 14.5 14.5 14.5 By means of motlng the important points on the black board

15.0 USING PAUSES At APPROPRIATE PLACES

15.1
' ■ »

is.i ; 15.1 15.1 By means of giving time gap in between certain important 
words

15.2 - 15.2

- 15.3 - -
16.0 BEING

If
SENSITIVE TO STUDENTS* FEELINGS

16.1 - - -
16.2 - - -
16.3 16.3 16.3 16.3 Involving the students with the topic by means of putting 

thought provoking questions

- 16.4 . 16.4 ----- /.r.'pjyvr-

17.0 USING BUCK HOARD ADEQUATELY

17.1 17.1 17.1 17.1 Presenting only important points of the topic

17.3 17.3 17.3 17.3 Presenting diagrams, numbers and names relevant to the topic

17.4 17.4 17.4 17.4 Presenting nothomatical derivations, symbols, etc. 
relevant to the topic
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Humber* of dJ.,naiono preferred Hui 1 i>rs of
—__------- 1 VL.?I "-UlMS-. - ,eiunon

Art* Cc-.'.ierce Science dimensions
Titles of the co.Tion din.nsicne

19.0 USING RELEVANT INSTRUCTIONAL AIDS

10.1 18.1 '

- 18.2 19.2 -

58,9

19*0 USING DEMONSTRATE CM EXPERIMENTAL ;KJT

' - ~ 19.2 -

- - 19.4' -
20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATT HI P8ESGMT8B

20.1 20* 1 - ~ •
so.a 20.2 20.2 20 .'2 By meano of repeating only important points of the topis

_ n . - 20.3 -
21.0 PROVIDING EXERCISES TO STUDENTS

21.1 21.1 21.1 21.1 " By scans of posing problems to bo solved by the students

21.8 21.2 21.2 21.2 By moans of posing meaningful questions to the students

21.3 21.3 21.3 21.3 By means of encouraging students' individual efforts in 
dealing with problems relevant to the topic

VI. 4 , 21.4 21,4 21.4 , By means of providing to oparstivc or competitive 
situations

21.5 21.5 21.5 • 21.5 By means of providing free atmosphere to enable students 
to express individual ideas

21.6 ~ * 21.6 ~ '

.22.0 USING ADEQUATE GESTURES

22.4 22.4 22.4 22.4 Using expressive looks

23.0 DEMONSTRATING AN ADE'XJATE SENSE OF HUMOUR BY MAKING USE OF IT IN THE COURSE Or THE LECTURE AT 
APPROPRIATE TIME

«S - -
S4,e EXPRESSING ONE-SELF CLEARLY

24.1^ 24.4 24.1 , 24.1

24.2 24.2 24.2 24.2

25,0 MAKING TIE TONE PLEASANT

25.2 25.2 25.2 25.2

86.0 EiSPLOYING AH AUDIBLE VOICE

' .1 26.1 26.1 26.1

26.2 26.2 26.2 26.2

27.0 EMPLOYING MODULATIONS IN THE TONE

*> - 27.1 _

27.2 . _ 27.2 -

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28.1 28.1 28.1

28.2 20.2 28,2 28.2

Speaking clearly

Putting forward concept© of the topic in simple language

Making "so Of a tono which is full of expression

.king use of the yole;_to_b; oudiblo^nough
ln.HAMeo nihA

Making use of the voice at a level of which all the woras 
spoken are audible

:s™e1arfoU^itheaco^nutty<1of1tho^ht’<,anfeS»aa!er.

■ maintaining a speed at »*lch0« J* ff
uHftntr. to lot down the main points of the top.

thtf
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TABLE 4.23 ([Contd. ,...)

.................................Numbers of the dimension® 
preferred bv students

Numbers of 
common Titles of the common dimensions

Arts Commerce Science dimensions

29.0 USING INTELLIGIBLE LANGUAGE *

29.1 29.1 £9.1 29,1 Making use of simple language * ’
29.2
29.3

30.0 USING

29.2 29.2 29.2 ‘

CORRECT PRONUNCIATION

Making us,e‘ of language which is well v/lthin the compre­hensible Vocabulary level of the students
1

30.1 30.1 30.1 ■■ 30.1 * Using a pronunciation which is phonetically correct

30'2- 30.2 30.2 30.2 Using an accent which makes the language intelligible to all students '
31.0 MAINTAINING GOOD EYE CONTACT WITH STUDENTS

31.2 31.2 ' 31.2 31.2 By means of looking all over the class
32.0 DISPLAYING A SMILING DISPOSITION

32.1 32.1 32.1 1 32.1 By maintaining pleasantness all through the lecture period
33.0 DISPLAYING A RELAXED DISPOSITION

- - 33.2 -
34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OK THE SUBJECT MATTER

34.1 34.1 34.1 34.1 By means of manifesting mastery over the subject-matter
f

By means of maintaining clarity and ease in communicating 
the subject matter

34.2 34--Z- 34.2 34.2

34.3 34.3 34.3 34.3 By being able to explain illustratively the complexities 
of the subject matter

35.0 MANIFESTING SiAftTNESS
35.1 35.1 35.1 35.1 By keeping up neatness In dress and ohysical appearance
35.2 35.2 3S'i_ 35.2 By means of manifesting presence of mind to deal with 

complex situations.

- 35.4 - -
- 35.5 35.3 - ----*--- -.................. - ' —

3b. 0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS
' 3 b,. 1 36.1 36.1 36.1 By means of treating all the students equally friendly

36.2 36.2 36.2 36.2 By means of encouraging students sc. Lf efforts of learn-, 
ing in a positive manner

36.3 36.3 36.3 36.3 By means of showing adequate understanding of students 
and their problems inside and outside the classroom
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The Table 4.23 shows the dimensions preferred by the 
students of Arts, Commerce, and Science faculties alongwith 
the common dimensions derived.

Regarding the factor, 1-preparation of lecture note, 
the students of all the three faculties prefer the dimen­
sions, 1.2.

Regarding the factor, 2-se±ttng objectives, the 
students of all the three faculties prefer the dimensions, 
2.1, 2.2, 2.3, 2.4 and 2.5. But while the students of
commerce faculty prefer the dimension, 2.6-aiming at deve­
loping in students ability to select and organize relevant 
material, the students of arts and science facilities do 
not prefer them. The reason may be that where as the 
students of commerce feel that they can collect informa­
tion, the students of arts and science except their teachers 
to collect information for them. And while the students of 
arts and science prefer the dimension, 2.7-aiming at deve­
loping a sense of enquiry In the students, the student of 
commerce do not prefer it. This may be due to the feeling 
on the part of the students of arts and science faculties, 
that they have a need to enquiry, unlike commerce students xho 
have not felt the need for the same.

Regarding the factor, 3-preparation of instructional 
aids, while the students of science prefer the dimansion,
3.4-preparation of improved aids, the students of arts and 
science, faculties do not prefer it. The reason seems to 
be that the use of slides is more applicable to subjects of 
science than to arts and commerce subjects.

Regarding the factor, 4-preparation of handouts, while 
the students of commerce prefer the dimensions 4.3-prepara%ion
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of cyclostyled note of the topic in brief, the stmdents 
of arts and science faculties do not prefer it. This may 
be because that while the students of commerce feel that 
the importance of notes in brief, the students of arts 
and science faculties do not seem to require the same.

i

The students do not seem to have any necessity of the 
handouts.

Regarding the factor, 5-setting up demonstration 
experiments, while the students of science faculty pre­
fers the dimensions, 5.1-setting up demonstration experi­
ments with the help of the experimental kit, and 5.3-setting 
up demonstration experiments with the help of the labora­
tory equipment. The students of arts and commerce do not 
prefer them, for the obvious reasons.

Regarding the factor, 6-relevance of introduction to 
the topic of lecture, students of all the three groups 
prefer the dimensions, 6.1 and $.3. But while the students 
of science prefer the dimension, 6.2-by means of providing 
a gist of the present topic, the students of arts and comm­
erce do not prefer it. ' This may be because that the stu­
dents of science want to know the nature of the present 
topic too so that they can possibly link it to the past 
topic and be mentally prepared.By nature the science 
students are generally believed to be having more readi­
ness to be attentive in the classrooms. While the students 
of acts and commerce prefer the dimensions, 6.4-by means of 
announcing the title of the present lecture topic, the stu­
dents of science do not prefer it.

Regarding the factor, 7-securing the attention of the 
students, students of all three groups prefer the dimensions, 
7.1 and 7.6. The students of arts and science prefer the
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dimensions, 7.2-by means of giving relevant Quotations, 
the students of commerce do not prefer it, while the stu­
dents of commerce and science prefer the dimensions, 7.4- 
by means of providing relevant illustrations, the students 
of arts do not prefer it. This may be because that the 
students of commerce and science feel that they need to 
have number of illustrations for presentation of the con­
cepts of their subjects.

Regarding the factor, 8-presenting subject in logical 
continuity, students of all the three groups prefer the 
dimensions, 8,6. But while the students of arts and 
science prefer the dimensions, 8.1-by means of proceeding 
from general to particular concepts of the topic, and 8.5- 
by means of proceeding from simple to complex concepts of 
the topic, the students of commerce do not prefer them.
The reason may be that the two types of logical process 
seemd to be more akin to the subjects of arts and science 
which are more scientific as compared to that of commerce 
which is more of certain commercial practices of men in 
modern society. And while the students of arts prefer the 
dimension, 8.3-by means of proceeding from known to unknown 
concepts of the topic, the students of commerce and science 
do not prefer it.

Regarding the factor, 9-presenting facts and figures 
accurately, students of all the three faculties prefer the 
dimensions, 9*3. But while the students of science prefer 
the dimensions, 9.1-using charts, th^fefcudents of arts and 
commerce do not prefer it. The reason seems to be quite 
obvious, since charts have more relevance to science subject 
as compared to art off commerce subjects. And while the 
students of commerce and science prefer the dimension,
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9.4-by means of giving reference material, the students 
of arts do not prefer it. The reason may be that the 
subject matter of commerce and science have a greater 
requirement of proper support from standard books and 
journals, as compared to that of arts.

Regarding the factor, 10-helping development of atti­
tudes and values of the students, students of three facul­
ties prefer the dimension, 10.4. But while the students of 
arts and commerce prefer the dimension, 10.3-by means of 
giving personal opinions on the concepts of the topic, 
the students of science do not prefer it. The* reason seems 
to be that by their very nature subjects of science have a 
little scope for personal opinions of teachers as compared 
to the subjects of arts and commerce. And while the dimen­
sion, 10.5-by means of emphasizing scientific rationale 
involved in each of the concepts of the topic, is prefe­
rred by the students of commerce and science, the students 
of art do not prefer it. This may be because that both 
commerce and science subjects have a greater need of ra­
tionale for their concepts as compared to the subjects of 
arts. The dimension, 10.6-by means of visualizing the extent 
of agreement with the experimental observations of the con­
cepts of the topic, is preferred by the students of science 
but not by the students of arts and commerce. The reason is 
quite obvious, experimental validationhas more scope in 
science as compared to arts or commerce subjects.

Regarding the factor, 11-describing subject matter in 
detail students of the three faculties prefer the dimensions, 
11.1, 11.2 and 11.3.

Regarding the factor, 12-evaluating concepts of the 
topic, all the three groups of students prefer the dimension,
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12*1. But while the students of arts and commerce prefer 
the dimension, 12.2-by means of enlisting arguments of 
different experts on each concept of the topic, the students 
of science do not prefer it. This may be because that the 
students feel that there is not much of a scope for argu­
ments of different experts in their subjects. ¥hile the 
students of arts end science prefer the dimension, 12.3- ' 
by means of enlisting relative differences between diffe­
rent concepts of the topic, the students of commerce do not 
prefer it. This may be because that the students of arts 
and science feel that a correlative and contrasting approaeh 
is useful for them to understand the concepts of a topic, 
whereas the students of commerce do not seem to feel the 
need for the same.

Regarding the factor, 13-providing concerete and co­
herent examples, all the three groups of students prefer 
the dimension, 13.1* But while the students of commerce 
and science prefer the dimension, 13*2-by means of narrat­
ing ihteresting anecdotes relevant to topic, the students 
of arts do not prefer it. .This may be because that the 
students of commerce and science are interested in the 
concepts of their subjects to be related to real life situ­
ation through narration of incidents while the students of 
arts seem/ less interested to listen to narrations. And 
while the students of science prefer the dimension, 13.3- 
by means of relating derivations with the students’ labora­
tory observations, the students of arts and commerce do not 
prefer it. The reason is quite obvious.

Regarding the factor, 14-emphasizing important points 
of the topic, all the three groups of students prefer 
dimensions, 14.3, 14.4 and 14.5.

Regarding the factor, 15-using pauses at appropriate
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places, students of all the three faculties prefer the 
dimension, 15.1. But while the students of arts and 
science faculties prefer the dimension, 15.2-by means of 
giving time gap in between certain important sentences, 
students of commerce do not prefer it. And while the 
students of commerce prefer the dimension, 15.3-by means 
of giving time gap in between the presentation of differ­
ent concepts of the topic, the students of arts and science 
do not prefer it.

Regarding the factor, 16-being sensitive to students* 
feelings, all the'students groups prefer the dimension 16^3. 
While the students of arts prefer the dimensions, 16.1- 
changing stimulus medias, and 16.2-making use of humour, 
the students of commerce and science do not prefer it.
This may be because that the students of commerce and sci­
ence feel that by changing stimulus media, concentration 
may be disturbed and that using humour may also disturb 
the seriousness of their subjects whereas the students of 
arts feel that it really breaks their boredom. . And while 
the students of commerce and science prefer the dimension, 
16.4-rep eating certain points, not very well taken by the 
students, the students of arts do not prefer it. This may 
be beaause the students of commerce and science feel that 
it helps them if their teachers repeat a point not well 
xand erstood by them.

Regarding the factor, 17-using black board adequately, 
all the three student groups prefer the dimensions, 17.1, 
47.3 and 17.4.

Regarding the factor, 18-using relevant instructional 
aids, while the students of arts and science prefer the
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dimension, 18.1-for the purpose of presenting general 
information relevant to the topic, commerce students do 
not prefer it. This may he because that the students 
feel that the aids used by their teachers should explain 
the concepts but not just provide general information.
While the students of commerce and science prefer the 
dimension, 18.2-for the purpose of presenting proper exp­
lanation of the concepts of thejtopic, the students of arts 
do not prefer it. This may be because that th^krts students 
feel that the aids used in their class need not explain 
but provide the necessary general information. And while 
the students of science prefer the dimension, 18.5-for the 
purpose of developing skills of drawing, scaling, and 
sketching, etc. The students of arts and commerce do not 
prefer it. This may be because that 'the students of arts 
and commerce do not feel the necessity of learning the 
above mentioned skills.

Regarding the factor, 19-using demonstration experi­
mental kit, only the acioice students prefer the dimensions, 
19«2-for the purpose of develping skill of objective obser­
vation and 19.4-for the purpose of developing the skill of 
proper interpretation of data, the reason seems to be quite 
obvious, that the scope for experiments in arts and commerce 
subjects is very little if not nil.

Regarding the factor, 20-consolidating the major points 
of the subject-matter presented, all the three groups of 
students prefer the dimension, * 20.2. But while the 
students of arts and commerce prefer the dimension, 20.1- 
by means of mere listing out all the points of the topic, 
the students of science do not prefer it. The reason may 
be that the students of science do not want their teachers 
to just list out the points. And while the students of science
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prefer the dimension, 20.3-by means of relating each point 
of the topic to a practical phenomenon, the students of 
arts and commerce do not prefer it. fhe reason may be 
because that while the students of arts and commerce do 
not need any explanation]^ the points by relation to a 
practical phenomenon^the studentsof science feel its 
importance.

Regarding the factor, 21-providing exercises to 
students, the three student groups prefer the dimension?, 
21.1, 21.2, 21.3, 21.4 and 21.5. While the students of
arts and science prefer the dimension, 21.6-by means of 
giving assignments (preparation of aids), the students of 
commerce do not prefer it. This may be because that the 
students of commerce feel that there is little scope for 
them to prepare aids.

Regarding the factor, 22-using adequate gestures, all 
the three groups prefer the dimension, 22.4,

Regarding the factor, 23-demonstrating an adequate 
sense of humour by making use of in the course of the lec­
ture at appropriate times, none of the groups prefer the 
use of humour by not preferring any of the dimensions.

Regarding the factor, 24-expressing oneself clearly, 
all the three groups prefer the dimensions, 24.1 and 24.2.

Regarding the factor, 25-making the tone pleasant, 
all the three groups prefer the dimension, 25.2.

Regarding the factor, 26-employing an audible voice, 
all the three groups prefer the dimension, 26.1 and 26,2.
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Regarding the factor, 27-employing modulations in 
tone, while the students of science prefer the dimensions 
27.1-toy means of changing pitch at appropriate moment in 
the sequence of lecture delivery, the students of arts and 
commerce do not prefer it. This may toe because that the 
students of science are interested in their teachers voice 
to toe not just a monotone tout changing as and when nece­
ssary. And while the students of arts and science prefer 
the dimension, 27.2-toy means of changing stress on the 
words as and when necessary in the sequence of lecture
delivery, the students of commerce do not prefer it.

*

Regarding the factor, 28-employing adequate speed of 
delivery, all the three groups of students prefer the 
dimensions, 28.1 and 28.2.

Regarding the factor, 29-using intelligible language, 
all the three groups prefer the dimensions, 29.1 and 29.2. 
But while the students of arts prefer the dimension, 29.3- 
making use of a language in an organized fashion aiming at 
developing the vocabulary level of the students, the stu­
dents of commerce and science do not prefer it.

Regarding the factor, 30-using correct pronunciation, 
all the groups prefer the dimension, 30.1 and 30.2*

Regarding the factor, 31-maintaining good eye contact 
with the students, all the three groups prefer the dimension 
31-2.

Regarding the factor, 32-displaying a smiling dispo­
sition, all the groups prefer the dimension, 32.1t

Regarding the factor, 33-displaying a relaxed disposition,
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■while the students of science prefer the dimension, 
33.2-by being quite casual in movement, the students of 
arts and commerce do not prefer it. This may be because 
that the studerfc of science want their teachers to be 
quite at ease so that they can teach well and thus natu­
rally result in students themselves being benefitted.

Regarding the factor, 34-manifesting confidence, all 
the three groups prefer the dimensions, 34.1, 34.2 and 
34.3.

Regarding the factor, 35-manifesting smartness, all 
the groups prefer the dimension, 35.1 and 35.2. While the 
students of commerce prefer the dimension, 35.4-by using 
interesting repartee, the students of arts and science do 
not prefer it. And while thestudents of commerce and 
science prefer the dimension, 35.5-by manifesting balanced 
modes of moving about talking to students inside and out­
side the class, the students of arts do not prefer it.

Regarding the factor, 36-being courteous to all the 
students of the class, all the three groups of students 
prefer the dimensions, 36.1, 36.2 and 36.3.

4.3.12 Common dimension derived from the dimensions
prgferred bv teachers and students of all faculties:

The common dimensions derived from the dimensions of 
varioiB factors preferred by Teachers, and Students of Arts, 
Commerce and Science faculties are presented in the Table 4.24.
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TABLE SMU.ING THE DIMENSIONS PREFERRED BY TEACHERS AND STUDENTS OF ARTS, COMMERCE AND SCIENCE FACULTIES
ALONG III TO THE COMMON DIMENSIONS DERIVED

Numbers of dimensions Numbers of the
preferred by__________ common Titles of the common dimensions

Teachers students dimensions

t.O PREPARATION-OF LECTURE NOTE
1.2 1.2 1.2 Preparing a list of heading and sub-headings

2.0 'SITING OBJECTIVES
2.1 2.1 2.1 Aiming at presenting information
2.2 2.2. 2.2 Aiming at developing the ability of critical 

the studente
thinking in

2.3 ■ -
2.4 2.4 2.4 Aiming at developing the ability to exprese personal ideas 

of the students *'
2.5 2.5 2.5 Aiming at developing In students Independent study hablte 

and reading Interests
2.6 P- * +*

'

2.7 ■
- 4 .

3,0 PREPARATION OF INSTRUCTIONAL AIDS
<

4,0 PREPARATION OF HANDOUTS
.

■ ‘

5,0 SfiTTZMQ UP DEMONSTRATION EXPERIMENTS • ’

4» «■* t . - Jr F
6.0 RELEVANCE OF TOE INTRODUCTION TO TOE

6.1 6.1 6.1

TOPIC OF THE LECTURE j
By means of providing ajbrlef revision of the lest lecture toplfe

6.3 ■

7.0 SECURING ATTENTION OP THE STUDENTS 
7.1 7.1 . . 7.1 ■ By means of putting relevant questions

7,4

1'

7.6

t.O PRESENTING SD3JECT MATTER IN LOGICAL CONTINUITY • '

8.1 .
' e

-- . * ’
8.3 - . “
a.s
8,6 ^ 8.6 8.6 By means of providing concepts of the topic 

ape-ifled points and sub-polnta
under <sonv#nl*nt

g.O PRESENTING FACTS.AND FIGURES ACCURATELY

' 9.3 9.3
By means of presenting actual date on the black bosrd

to.0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

- 10.4 tO. A
By means of inviting comments of the 
of the topic '

students on the concepts
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Numb*!* of dimension* Number* of th#

-y f >fi£SJ.f til bv __ common
T'uNtr* student* almonslon* Title* of IN* corin', dU

lt.0 DEl .IBING SUBJECT MATlul IN DHAfL

11.1 11.1

11.2

11.1 By mean* of analysing each single concert of the tonic

11.3 11.3 11.3

12.0 EVALUATING CONCEPT.. OF THE TOPIC

12.1 ' 12.1 12.1

By meant of explaining each single concept from different 
angles

By means of enlisting for and Against each »!mi» concent 
of the topic

13.0 PROVIDING CONCRETE nil) COHERENT EXAMPLES

13.1 13.1 13.1 By means of giving examples exclusively from the dey-to-d*y
lives ol the students

14.0 EMPHAS121NG IN. -'ITANT POINTS OF THE TOPIC

14.3 14.3 , 14.3 By i.eana of focus >.,g atti-.' " > of the students

14.4 14,4 14.4 By means of repeating lmpoi'.>.it points of the topic

14.5 14.5 14.5 By means ofnotlng the 
black board

important points of the topic on

15.0 USING PAUSES AT APPROPRIATE -PLACES

'** * • 15,1
" 1 ' -

1.0.0 BEING SENSITIVE TO STUDENTS FEELINGS

16.3 I6i3 16.3 Involving students with the topic by mean*• of putting thought 
provoking questions -'

• 16.4 W- 1 .

17.0 USING BUCK BOARD ADEQUATELY

17.1 17.1 17.1 Presenting only Important points of tho topic

17.3
%

17.3 17.3 Presenting diagrams, numbers and name* relevant to th* topic

17.4

16.0 USING

4t

RELEVANT INSTRUCTIONAL AIDS

19.0 USING DEMONSTRATION EXPERIMENTAL KIT

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER

20,2 20,2 20.2 • By means of repeetlng only important point* of th# topic

21.0 PROVIDING EXERCISES TO STUDENTS TO
ENABLE THEM TO AP'-Y THE KNO.'LEDGE ACQJlnED TVffu'OGH Tilt LiCTURE

21.1 21.1 21.1 By means of posing problems to be solved by th«student*

21.2 21.2 21.2 By moans of posing meaningful questions to the student*

21.3 21.3 21.3
Bv means of encouraqlnq students individual efforts tn 
dealing with problems relevant to tne tonic

21.5
21.4
21.5 21 .5

By muons of providing free atmosphere to enable student* to 
express individual ifteas

;i,o
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Numbers of dimensions Numbers of the . |
preferred by________ common' Titles of the common dimensions

Teachers Students dimensions x I

22.0 USING ADEQUATE GESTURES
=- 22.4 — ■' ~~ I

23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN THE COURSE OF THE LECTURE AT
APPROPRIATE TIMES - ' 1

Speaking gut clearly
Putting forward the concepts of the topic in simple language

Making use of a tone which is full of expression

Making use of the voice to be audible enough even to the 
students who are sitting in the back benches of the class
Making use of the voice at a level of which all the words 
spoken are audible

27.0 EMPLOYING MODULATIONS IN THE TONE
27.1
27.2 J" _ • .... . ‘ ■/' ‘

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY
28.1 28.1 28.1 By maintaining a speejd at which the listeners can follow the

continuity of though^ and expression

28.2 28.2 28.2 By maintaining a speed at which it is possible for the students
to jot down main points of the topic

29.0 USING INTELLIGIBLE LANGUAGE
29.1 29.1 29.1 .Making use of simple language
29.2 29.2 29.2 Making use of a language which is well within the comprehensible

vocabulary level of the students
30.0 USING CORRECT PRONUNCIATION

1 30.1 ' 30.1 30.1 Using pronunciation which is phonetically correct

30.2 30.2 30.2 Using an accent which makes the language intelligible to all
students

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE
3j.2 31.2 31.2 By means of looking all over the class

ft , *
32.0 DISPAYING A SMILING DISPOSITION

32.1 32.1 32.1 By mean3 of maintaining pleasantness although the lecture period

32.2
33.0 DISPLAYING A RELEASED DISPOSITION

24.0 EXPRESSING ONESELF CLEARLY
24.1 24.1 24.1
24.2 24.2 24.2
24.3 - -

,0 MAKING THE TONE PLEASANT
25.1 - ~ /
:25.2 25.2 25.2
25.3 r- -

,0 EMPLOYING AN AUDIBLE VOICE
26.1 26.1 , 26.1

26.2 26.2 26.2

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER .
34*1 34.1 34.1 By means of manifesting mastery over the subject matter
34*2 34.2 , 34.2 By means of maintaining clarity and ease in communication
34.3 34.3 34.3 By being able to explain illustratively the complexities of

the subject matter
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TABLE'^.24(Contd

Numbers of dimensions 
—oreferred bv

Numbers of 
the common Titles of the common dimensions

Teachers Students dimensions

35.0 MANIFESTING SMARTNESS
35.1 35.1 35.1 ■ 11By keeping neatness in dress and physical appearance

• 35.2 35.2 35.2 Dy means of manifesting 
■complex situations

presence ot mind tp deal with

35.5 . - ■ - — - - - . _ c bJC/-
36.0 'BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS /

. 36.1 36.1 36.1 By moans of treating all students equally friendly
36.2 36.2 36.2 j By means of encouraging 

in a positive manner
students self efforts of learning -

36.3
S

36.3 36.3 By means of showing adequate understanding of the students 
and their problems inside and outside the class ,
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The Table 4.24 shows the dimensions preferred by the 
teachers and students of Arts, Commerige and Science facul­
ties alon^with the common dimensions derived.

Regarding the factor, 1-preparation of lecture note, 
both the teachers and students groups prefer the dimension,

1.2.
Regarding the factor, 2-setting objectives, both the 

groups the dimensions, 2.1, 2.2, . 2.4 and 2.5. The
teachers prefer the dimensions, 2.6-aiming at developing 
in students ability to select and organize relevant material, 
the students do not prefer it. This seems to because that 
while the teachers expect and want to train their studints 
to collect information the students do not feel it to be 
their duty to collect information. Thissmainly reflects 
the type of education system that is being practiced from 
the beginning of a students career. Spoon feeding is the 
pet word used to the type of education, thgfetudtnts are 
exposed to. Starting from the practice of dictating notes 
to that of providifag 'made-easy* glides from down the ele­
mentary classes upto post-graduate classes is the general 
order of the day. Hence, with this kind of an atmosphere 
the students naturally do not feel that they should make 
efforts to collect and organize relevant material all by 
themselves.

Regarding the factor, 3-preparation of instructional 
aids, none of the dimensions are preferred. This reflects 
the kind of attitude the teachers and students at college 
level, are having towards the use of instructional aids.
It is a generally found that the teachers and students at 
college feel that preparation of aids is an activity of a
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high, school teacher but not very much of a college teacher.
In a lecture they feel that there should be continuous 
exposition by the teachers and in the narration of facts 
and figures the instructional aids are not relevant.

Regarding the factor, 4-preparation of handouts, nofce 
of the dimensions are preferred. This again shows the type 
of condition that the teachers are in. Preparation of 
handout would mean putting in some amount of time in its 
preparation, arid also some amount of money. The teachers 
seems neither ready to put in efforts and time into pre­
paration of handouts or to spend money for the same.
However, it is generally found that teachers write books 
and get money. This shows that the teachers are not averse 
to put in efforts in order to gain some profits. Since 
preparation of handouts do not get any kind of material 
profits the teachers seen to be not interested. On the 
other . . the students seem not to prefer the handouts
prepared by their teachers. Probably because it is not a 
in practice right now, the students do not see its signi­
ficance, because they have not come across, the utility of 
a well prepared and thought provoking handouts.

Regarding the factor, 5-setting demonstration experi­
ments, the students as whole do not preferred it. But under 
the caption 4.2.9» it is presented that the teachers and 
students of science prefer the dimensions. Hence this 
particular factor, and its dimensions are exclusively 
applicable to the science faculty.

Regarding the factor, 6-relevance of introduction to 
the topic of the lecture, both the teacher and student groups 
prefer the dimensions 6.1. While the students prefer the
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dimension, 6.3-by providing a gist of the past and present 
lecture, the teacher do not prefer it. The reason seems 
to he quite obvious, that the students feel it to be quite 
helpful to them.

Regarding the factor, 7-securing attention of the 
students, both, the teachers and students prefer the dimen­
sion, 7.1.

Regarding the factor, 8-presenting subject in logical 
continuity, both the teachers and students prefer the 
dimension, 8.6. But while the teachers prefer the dimen­
sions 8.1, 8.3 and 8.5 the students do not prefer them.
This may be because that this will be easy for the teacher 
for explanation. The students do not realize the?r import­
ance because they concern with the teaching skills.

Regarding the factor, 9-presenting factors and figures 
accurately, both the teachers and students prefer the dimen­
sions, 9.3#

Regarding the factor, 10-helping development of atti­
tudes and values of the students, both the teachers and 
students prefer the dimension, 10,4.

Regarding the factor, 11-describing subject in detail 
both the teachers and students prefer the dimensions, 11.1 
and a11.3.

Regarding the factor, 12-evaluating concepts of the 
topic, both the teachers and students prefer the dimensions 

12.1.
Regarding the factor, 13-providing concrete and coherent 

examples, both the teachers and students prefer the dimension,
13.1.
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Regarding tfcie factor, 14-emphasizing important points 
of the topic, both the teachers and students prefe# the 
dimensions, 14.3* 14.4 and 14,5*

Regarding the factor, 15-using pauses at appropriate 
places in the sequence of the presentation of the subject 
matter, only the students prefer the dimension, 15.1* This 
may be because that while the teachers feel time gap must 
help students;see the significance of different concepts, 
the students want to remember important words since it is 
obviously easy for the students.

Regarding the factor, 16-being sensitive to students* 
feelings, both the teachers and students prefer the dimen­
sions, 16.3.

Regarding the factor, 17-using black board adequately, 
both the teachers and students prefer the dimensions 17.1* 
17.3.

v

Regarding the factor, 18-using relevant instructional 
aids, the dimensions do not get preferred in common.

Regarding the factor, 19-using demonstration experi­
mental kit, both the teachers and students do not prefer it 
as/single group. But under the caption 4-.2.9, it is pre­
sented that both the teachers and students of science faculty 
prefer. The reason is obvious, since experiments have a 
place in science subject, and the use of a kit is applicable 
to science subjects.

Regarding the factor, 20-consolidating the major points 
of the topic, both teachers and students prefer the dimen­
sion, 20.2.
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Regarding the factor, 21-providing exercises to 
students to enable them to apply the knowledge acquired 
through the lecture to a new situation, both the teachers 
and students prefer the dimensions, 21,1, 21.2, 21.3
and 21.5. But while the students prefer the dimensions, 
21.4-by means of providing cooperative or competitive situ­
ations, the teachers do not prefer it. This omission needs 
further probe, because the provision of cooperative and 
competitive situations are real challenges for learning.
And while teachers prefer the dimension 21.6, giving 
assignments, students do not prefer it. The reason seems 
to be obvious.

Regarding the factor, 22-using adequate gestures, both 
the students prefer the dimension, 22.4, while the teachers 
do not.

Regarding the factor, 23-demonstrating an adequate 
sense of humour by making use of it in the course of the 
lecture at appropriate times, as a total group both the 
teachers and students do not prefer. However, tinder the 
caption 3.2.3 only the teachers of arts prefer humour.

Regarding the factor, 24-expressing oneself clearly, 
both the teachers and students prefer the dimensions, 24,1 
and 24.2. But while the teachers prefer the dimensions, 
24.3-putting forward the concepts in a straight forward 
manner without digressions, thi students do not prefer it. 
This may be because that the students feel that putting 
forward a concept in a straight forward manner do not help 
in any way as compared to the other means of expression 
under the dimensions, 24.1 and 24.2.
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Regarding the factor, 25-making the tone pleasant, 
both the tlachers and students prefer the dimensions, 25.2, 
But while the teachers prefer the dimensions, 25*1-making 
use of tone which is of moderate bass pitch and 25.3-by 
not using an irritative tone, the students do not prefer 
them.

Regarding the factor, 26-employing an audible voice, 
both the teachers and students prefer the dimensions, 26.1, 
and 26.2.

Regarding the factor, 27-employing modulations in tone, 
only the teachers prefer the dimensions, 27.1 and 27.2.

Regardingjthe factor, 28-employing adequate speed of 
delivery, both the teachers and students prefer the dimen­
sions, 28.1 and 28.2.

Regarding the factor, 29-using intelligible language, 
both the teachers and students prefer the dimensions, 29.1 
and 29.2.

Regarding the factor, 30-using correct pronunciation, 
both the teachers and students prefer the dimensions, 30.1 
and 30.2.

Regarding the factor, 31-maintaining good eye contact 
with the students v?hile giving the lecture, both the teachers 
and students prefer the only dimension 31.2.

Regarding the factor, 32-displaying a smiling disposition, 
both the teachers and students prefer the dimension, 32.1.
But tthile the teachers prefer the dimensions, 32.2-by not 
being irritated, the students do not prefer it.
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Regarding the factor,, 33-displaying a relaxed dis­
position, no dimension is preferred in common.

Regarding the factor, 34-manifesting confidence about 
the knowledge of the subject matter, both the teachers and
students prefer the dimensions, 34.1, 34.2 and 34.3.

/

Regarding the factor, 35-manifesting smartness, both 
the teachers and students prefer the dimensions, 35.1 and 
35.2.

Regarding the factor, 36-being courteous to all the 
students of the class, both the groups prefer the dimensions 
36.1, 36.2 and 36.3.

4.4.0 Total preference percentages of factors;
«. When the total preference percentage of each factor is 
considered from the stand point of teachers as a whole, and 
students as a whole, the following trends become apparant:

4.4.1 Teachers as a whole (N:367)
In the Teachers’ sample the following factors got 

highest percentages of preferences. They ares

(1) Factor, 7-securing attention of the students .. 92$
(2) Factor, 24-expressing oneself clearly .. .. 86$
(3) Factor, 1-preparation of lecture note .. .. 82$
(4) Factor, 11-describing subject matter in detail.. 82$

The trend seems to show that the teachers as a whole 
prefer to give greater importance to securing attention of 
their students. They have a desire, it seems, that their 
students must be attentive to what they teach. This probably
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is an off shoot of the general belief that these days 
students are not very much attentive in the classrooms.
Or it could be a genuine interest oh the part of the 
teachers to arouse and sustain students interest and 
attention.

\

The teachers also seem to desire the to explain sub­
ject matter clearly and in detail. The teachers do seem to 
give importance to the preparation aspect too.

4.4.2 Students as a whole (N:442)
In the students' sample the factors getting highest 

percentages of preferences are:

(1) Factor, 1-preparation of lecture note •• 85%
(2) Factor, 11-describing subject matter

in detail .. .. 82%
(3) Factor, 24-expressing oneself clearly .. 82%
(4) Factor, 7-securing attention of the

students •. •. 81%

The students seem to get a very strong impression that 
their teachers come to the class without thorough preparation, 
and as a consequence they fail to explain the subject pro­
perly (in detail and in cl arity). Such a feeling makes 
them disinclined to be attentive to the lectures delivered 
and they develop an idea that the lectures delivered by 
their teachers are ineffective.

It is observed that the teachers suffer with an obsession 
of securing students' attention. By implications it can be 
inferred that the teachers normally fail to secure the atten­
tion of the students and hence their anxibty to secure the 
attention of the students. To secure the attention of the
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students they feel that it is necessary to give proper 
explanation in the classroom which requires appropriate 
preparation.

Students on the other hand feel that' the teachers do 
not come to the class with proper preparation and hence 
their inability to explain properly and the resultant 
inattentiveness on the part of the students.

The only conclusion to which we can arrive at is 
that generally the teachers deliver lectures without 
proper preparation. This is corroborated both by the pre­
ferences shown by teachers and students - students telling 
the same directly and teachers indirectly substantiating 
the same through their expression of the anxiety in secu­
ring students* attention.

4.5*0 Total preference percentages of dimensions:
Wa.en total percentage of peeference of each of the 

dimension of various factors is considered from the stand 
point of teachers as wh a whole, and students as whole, the 
following trends become apparant.

4.5.1 Teachers as a whole:
In the teacher's sample the following dimensions got 

preferred by highest percentage of the teachers. They are:
(1) Dimension 24.1 speaking out clearly .. 88%
(2) Dimension 29.1 making use of simple

language .. .. 89%
(3) Dimension 36.1 treating all the

students equally friendly 88%

The trend seems to show that the teachers as a whole 
prefer to give greater importance to speaking clearly. They



247

have a desire, it seems to clarify injtheir egression.
In fact clarity in expression is a skill of communication.
It is but naturally that the teachers prefer this very much.

The teachers also seems tq&esire using simple language 
which is a task by itself. Simplicity of language is an 
art in itself. The teachers further seems to desire to be 
friengly to all the students. This seems to reflect the 
present philosophy of equality. Both of these preferences 
seem justifiable.

4.5.2 Students as a wholes
In the students sample the dimensions getting highest 

percentage of preferences are*

(1) 24.1 speaking out clearly .. 87%
(2) 29.1 making use of simple

language .. .. 83%
(3) 36.1 treating all students

equally friendly .. 82%

The students seem- to feel that their teachers do not 
speak clearly, do not use simple language and give different 
treatment to different students.

The conclusion that can be arrived at is when both the 
teachers and students prefers the same dimensions it seems 
that what the teachers want.to do are not really seem to be 
doing. Had they been doing it there would not have been a 
desire on the part of the students. A need seems to be 
apparant to orient the teachers towards these skills of 
communication, i.e. speaking clearly and using simple lan­
guage.
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4.6,0 General discussion:

It is proposed to discuss under this caption the 
general frame work of a lecture. It is also proposed to 
relate the results of the present study with those of the 
studies already done in this field.

/

Various factors of a lecture that constitute a broader 
frame work can be identified as (a) preparation aspect,
(b) introduction aspect, (c) presentation aspect, (d) con­
clusion or closure aspect. Besides, there are certain 
personal attributes which when possessed by a teacher and 
employed by him can go a long way in making his lecture 
effective. Now, the factors enlisted for the present 
study can be conveniently ascribed to various aspects of 
the general frame work of a lecture mentioned above. The 
factors (i) preparation of lecture note, (ii) setting 
objectives, (iii) preparation of instructional aids,
(iv) preparation of handouts, and (v) setting up demonstra­
tion "experiments, bebng to the aspect preparation. The 
factors (i) relevance of introduction to the topic of the 
lecture, and (ii) securing attention of the students, 
belong to the aspect introduction. The factors (i) pre­
senting subject matter in logical continuity, (ii) present­
ing facts and figures accurately, (iii) helping development 
of attitudes and values of students, (iv) describing sub­
ject matter in detail, (v) evaluating concepts of the topic, 
(vi) providing concrete and coherent examples, (vii) empha­
sizing important points of the topic, (viii) using pauses 
at appropriate places in the sequence of presenting the
subject matter, (ix) being sensitive to students feelings,
(x) using black board adequately, (xi) using relevant 
instructional aids and (xii) using demonstration experimental 
kit, come under the aspect of presentation. The factors,
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(i) consolidating the major points of the subject matter 
presented, and (ii) providing exercises to students to /. 
enable than to apply the knowledge acquired through the 
lecture to a new situation, come under the aspect, conclu­
sion or closure. And finally the factors, (i) using 
adequate gestures, (ii) demonstrating an adequate sense of 
humour by making use of it in the course of the lecture 
at appropriate time, (iii) expressing oneself clearly,
(iv) makin^the tone pleasant, (v) employing an audible voice, 
(vi) employing modulations in the tone, (vii) employing 
adequate speed of delivery, (viii) using intelligible lan­
guage, (ix) using correct pronunciation, (x) maintaining 
good eye contact with the students while giving the lecture, 
(xi) displaying a smiling disposition, (xii) displaying a 
relaxed disposition, (xiii) manifesting confidence about 
the knowledge of the subject matter, (xiv) manifesting smart­
ness and (xv) being courteous to all the students of the 
class, come under the aspect of personal attributes. Out 
of these thirty-six factors enlisted the sample of the 
presait study i.e., teachers and students of arts, commerce 
and science faculties of institutions at the tertiary level, 
preferred as many as twenty three factors. The preferred 
factors are: (i) preparation of lecture note, (ii) setting 
objectives, (iii) relevance of introduction to the topic of 
the lecture, (iv) securing attention of the students, (v) 
presenting subject matter in logical continuity, (vi) pre­
senting facts and figures accurately, (vii)helping develop­
ment of attitudes and values of students, (viii) describing 
subject matter in detail, (ix) evaluating concepts of the
topic, (x) providing concrete and coherent examples, (xi) 
emphasizing important points of the topic, (xii) being sen­
sitive to students* feelings, (xiii) using relevant insti­
tutional aids, (xiv) consolidating the major points of the
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topic, (xv) providing exercises to students to enable them 
to apply the knowledge acquired through the lecture to a 
new situation, (xvi) expressing oneself clearly, (xvii) 
making the tone pleasant, (xviii) employing an audible voice; 
(xix) using intelligible language, (xx) using correct pron­
unciation, (xxi) maintaining good eye contact with the 
students while giving the lecture, (xxii) manifesting con­
fidence about the knowledge of the subject matter and 
(xxiii) being courteous to all the students of the class.
Of these preferred factors the first two factors belong to 
the aspect of preparation, the third and fourth factors 
belong to the aspect of introduction, the factors from 
fifth to thirteenth belong to the aspect, presentation, 
the fourteenth and fifteenth belong to the aspect, closure 
and the last factors from sixteenth to the twenty third 
belong to the personal attributes. From the point the 
percentage of preference of these factors,the factors 
belonging to the aspect introduction got on an average 
higher percentage-of preference (81%), followed by the 
factors belonging to the aspect preparation (75%)* factors 
belonging to personal attributes (75%)» factors belonging 
to the aspect presentation (69%)* and the factors belonging 
to the aspect closure (61%). This seems to show the rela­
tive importance given by the teachers and students to the 
various aspects of a lecture.

Researches cited under the chapter II reveal that 
adequate prior preparation for a lecture helps to a great 
extent to make it effective (Smithers 1971, Porter 1971, 
Lancaster 1974 and White 1975). Samalonis (1970) suggests 
that one of the basic parts of i-L-s an effective JLecture is 
an attention getting introduction. Lancaster ^1974), holds 
that a good teacher-s should establish objectives of his
lecture. Brown and Thornton (1971), suggests some specific

\
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techniques of planning and delivering formal lectures to 
be to present concrete and coherent examples. Evaluating 
concepts was held to be a determinant of an effective lec­
ture (Brown and Thornton 1971). Studies by Solmon (1961) 
and White (1975) hold that clarity of expression positively 
relates to pupil learning and the students expect their 
teachers to express clearly. Argyle (1967) holds that eye 
contact with the students while giving the lecture and 
gestures of the teacher to be an important factor for the 
effectiveness of a lecture.

In the light of the conceptual and research view 
points the findings., of the present study seem to be quite 
Relevant as those factors held to be important were pre­
ferred by the sample of the present study too. However,, one 
factor, i.e. use of gesture has been preferred by a very 
low percent of the teachers (32%) and students (22%) (a 
total of 27%).

The reason for deviation of the. finding of the present 
study with that of previous studies with regard to the factor 
of use of gestures seems to be due to the fact that in an 
Indian setting gesticulation seems to be considered some 
thing very normal and hence it is not considered to .be a 
thing to be done consciously. Probably the teachers and 
the students have yet to recognise it as a skill which can 
be augment an expression and make it more effective.

It is interesting to note that the sample of the study 
though have not preferred certain factors, but have expressed 
their preference for certain dimensions relating to such 

, factors. It is worthwhile to make a mention of such pre­
ferred dimensions. In the following paras such dimensions 
are detailed.
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The factors which were not preferred by majority of 
a particular group are using pauses, using black board 
adequately, using demonstration experimental kit, using 
gestures, employing modulations, employing adequate speed 
of delivery, displaying smiling disposition, displaying a 
relaxed disposition, and manifesting smartness.

And the dimensions related to each of these factors 
mentioned in the earlier para which were preferred by majo­
rity of a particular group are: giving time gap in between 
the certain important sentences, presenting important points 
of the topic on the feai black board, presenting diagrams, 
numbers and names relevant to the topic on black board, 
using experimental kit for the purpose of developing skill 
of objective observation, for developing the skill of proper 
interpretation of data, using expressive looks, maintain­
ing a speed of delivery at which the listeners can follow 
the continuity of thought and expression, maintaining a 
speed at which it is possible for the students to jot down 
main points of the topic, using modulation by changing stress 
on the words as and when necessary in the sequence of lec­
ture delivery, maintaining pleasantness all through the 
lecture period, being quite casual in movements to manifest 
a relaxed disposition, and keeping neatness in dress and 
physical appearance, manifesting presence of mind.

The reason for the factors not being preferred by 
majority but yet its dimensions being preferred seems to 
be due to the reason that while the factors sound a bit 
technical the related dimensions are quite commonly expe­
cted displayed dispositions of a good teacher and effective 
teaching and hence the teachers and students of the sample 
seem to have shown such a preference pattern.


