CHAPTER - IV

RESULTS AND DISCUSSION



4,0,0 INTRODUCTION

It may be restated that the objectives of the study
were to formulate (a) the set of factors, that make a
lecture effective at the college level teaching. It was
intended to evolve as well (b) a set of dimensions through
which such factors could be realised.

In this chapter it is proposed to discuss the results
of the present study in three parts; A, B and C, In Part 'A!
it is proposed to discuss’ the preferences of the (1)teachers
and (2) students of the arts, commerce and science faculties
with regard to 'Factors', In Part 'B' it is proposed to
discuss the preferences of the same groups with regard to
'"Dimensions', In part 'C! it is proposed to discuss the
preferences in common among the various groups of teachers
and students with regard to 'Factors' and 'Dimensions'.

As has already been discussed under the caption 3.1
the set of factors and dimensions which make a lecture
effective were formulated in three stages. The results
thus obtained at various stages are presented under the
following captionss

4,1.0 Section-A: Results: Factors ' )

The factors preferred by various group is presented
in the following captions.

Lo141 Factors preferred by Arts Teachers:

The factors preferred by Arts Teachers are presented
in the Table 4.1 )
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TABLE 4.3

" TABLE SHOVING 'mE PREFERGNCE FREQUENCY OF FACTORS, THZ PERCENTAGE OF PREFEREMG CTOR
PAEFERRED BY MAJCRITY IN MCRE THAN FIFTY PERCENT oF aARI‘S TEAESHEBS H AND }HE FA s

S.Ro. Title of the Factor Prefezence Percentage Factors nre-
frequency of prefersnce fergd fgﬁm

1.  Preparetion of lecturs note ) . 13 84 e

2,  Setting cbiectives o1 6 a
3. Preparation of instructional aids 44 3 »

4.  Pxeparation of lecturs handouts . @ 30

8, Setting up demonstration experiments 47 3

6. Relevance of introduction to the topic of ﬂu‘lccwn ’ 110 a2 L
7+ Securing sttention of the students N 122 g0 »
8. Presenting suhject matter in logical continuity X 108 'Bo »
9.  Presonting facts and figures accurately . L 108 80 »
10, Helping development of attitudes snd values of the students l 99 73 »
1le Describing subject matter in delail 110 g1 *
12. Evaluating concepts of the topic ’ ’ 99 73 *
13, Providirg concrete and cohersnt examples 110 81 4
14, Emphasizing Smportant points of the tople BT 81 .
B retuniation of The aibiect hattap " the sequence of tho 5 " ,
14, Being sensitive to the students*® feelings 0 52 *
17. Using black board adequately . 4 85 *
18, Using selovant instructional alds - 10 52 »
19+ Vsing demonstration experimental kit 25 . 18
20, Consolidating the major points of the subject matter presented 89 66 o
21, Providing exarcises to students to enable them to appl tho .

: knowledge acquired through tho lecture to a new sitva o3 . 69 ..
22, Using adequate gestures . 43 32 .
2%  Dentnatrating sn adequate sense of humour by making use of

it $n tae course of tho lecture at sppropriate timo 74, . 98 *®
24, Expressing omesclf clearly ' 119 B - - @
28, Making the tone plessant . ) 98 R £ A
28, Employing an audible voices . "103 76 *
27. Employing modulations in the tone . 44
28, Employing adequste speed of delivery 3] 50 °
29. Using intelligible language : L 101 7 .
30, Using corrsct pron uncistion ' 96 " .
3. l;ﬁg;imgg:gr:w contact with the students while " 100 : 7 N K
&2, _Displaying a sniling disposition (.3 48
33. Displaying e relaxed disposition . 4 33
3, ?ﬁzzzt:‘r; ‘::nﬁdcneo about the knowledge of fho - 108 s 80 § E
35, Manifesting smariness ‘ ) ‘ 2 | N ' ‘

36, Being courteous to sll the students of the class 103 S
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The Table 4.1 shows that out of the total 36 factors
provided in the schedule 26 factors are preferred as the most
important factors for a lecture to be effective by more than
50 per cent of the teachers from Arts Faculty.

The factor, 7-securing attention of the students, is
preferred by 90 per cent of the group.

The other factors that get preferred by more than 50 per
cent of the group of arts teachers are,. 1=preparation of lec-
ture note (84%), 2-setting objectives (60%), 6-relevance of
introduction to the topic of the lecture(82%), 8-presenting
subject-matter is logical continuity (80%), 9-presenting facts
and figures accurately (80%), 10-~helping development of
attitudes and values of the students (73%), 11-describing
subject-matter in detail (81%), 12-evaluating concepts of
the topic (73%), 13-providing conceete and coherent examples
(81%), 14~emphasizing important points of the topic (81%),

16=-being sensitive to students' feelings (52%), 17-using
black-board adequately (55%), 18-using relevant instructional
aids (52%), 20-consolidating the major points of the subject-
matter presented (66%), 21-providing exercises to students

to enable them to apply the knowledge acquired through the
lecture to a new situation (69%), 23-demonstrating an ade-
quate sense of humour by making use of it in the course of
the lecture at appropriate time (55%), 24-expressing oneself
clearly (88%), 25-making the tone pleasant (73%), 26-employ-
ing an audible voice (76%), 29-using intelligible language
(75%), 30=using correct pronunciation (71%), 31-maintaining
good eye contact with the students while giving the lecture
(74%), 3L4-manifesting confidence about the knowledge of the
subject-matter (80%), and 36-being courteous to all the
students of the class (76%). \

4,1.2 Factors preferred by Arts Students:

The factors preferred by the Arts Students are furnished
in the Table 4.2 ‘
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$:001NG THE PRIEFERE;CE FREQUIIICY OF FACIO
PREFEHHED BY MAJORITY { LICRE THAU 1T

RS, THE
£

PERCEITAGE OF PRE
PLRCENT) CF ARTS 3TUDSHTS (Mrida}

e g - -
FERENCE & .0 TH

-
< ~

Prefes snce

Factey s

5.Mo. Title of the factor fraquency of‘);;;?;g:e ?Ziifié"ff;lvy
1. Preparation of lecture noie 129 20 »
2. Setting objectives 100 70 .
3. - Prenaration of instructional aids 7 50
4. Preparation of lecture tondouts 49 34
5. Setting up demonstration. ¢.=xper:merrl‘.‘ss 38 26 .
6. Relevance of introd;xc tion to the 'éopi’c of the lecture- 105 73 bl
v7. Securing attention of the students 114 30 *
8.  Presenting subject matter in legical continuity 77 54 *
9. Presentilz‘zg facts and figures accurately 80 26 *
10, Helping development of attitudes and values of

the students 9% 66 bt
31. Describing subject matter in detail 115 80 »
12.  Evaluating concepts of the topic 85 59 *
13. Providing concrete and conherent examples N 81 57 hd
14. Emphasizing important points of the topic 107 75 .
15.. Using pauses at appropriate places in the sequence

of the presentation of the subject matter 62 43
16. Being sensitive to the students® feelings 9 59 hd
17. Using black board adequately 63 44
18, Using relevant instructionagl aids 84 59 ¥
19. Usiny demonstration experimental kit 39 27
20. Consolidating the major points of the subject

matter presented 80 - 56 *
21, Providing exercises to students to enahle them to

apply the knowledge acquired through the lecture to

a new situation 77 54 *
22. Using adequate gestures 27 19
23. Demonstrating an adequate sense of humour by making

use of It in the course of the lecture at appropriate time 69 43
24.  Expressing c;neself clearly 96 67 *
25, Making the tone pleasant 88 62 hd
26. Employing an audible voices 84 59 -
27. Employing; modulations in the ftone 36 25
28. Employing adequate speed of delivery 56 c )
29, Using intelligible language 110 77 hd
30. Using correct prén:unciation 117 82 *
3l. w~alntaining good eye contact with the students :

while giving the lecture T4 &2 hd
32. Displaying a smiling disposition 66 46
33. Displaying a relaxed disposition 62 43
34, Hanifosting confidence about the knowledyn of

the subject matter 85 59 *
35. lanifesting smartness 5% 28
3&5. Being courteous to all the students of the class 100 70 *
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The Tabte 4,2 shows that out of the total thirty six
factors provided in the schedule twenty three factors are
preferred as the most important factors for a lecture to
be effective by more than fifty per cent of the Arts students.

The facter, 1=-preparation of lecture note, gets pre-
ferred by ninety per cent of the group.

The other factors preferred by the group are: 2-setting
objectives (70%), 6-relevance of the introduction to the
topic of theglecture (73%), 7-securing attention of the
students (80%), 8-presenting subject-matter in logical con=-
tinuity (54%), 9-presenting facts and figures accurately
(56%), 10=helping develophment of attitudes and values of
the students (66%), 11-describing subject-matter in detail
(80%), 12=evaluating concepts of the topic (59%), 13-provid-
ing concrete and coherent examples {57%), 14-emphasizing
important points of the topic (75%), 16-being sensitive to
students' feelings (55%), 18-using relevant instructional
aids (59%), 20~-consolidating the major points of the subject-
matter presented (56%), 21-providing exercises to students
to enable them to apply the knowledge acquired through lec-
ture to a new situation{54%), 28-expressing oneself clearly
(67%), 25-making the tone pleasant (61%), 26-employing an
audible voice (59%), 29-using intelligible language (77%),
30=-using correct pronunciation (82%), 31-maintaining good
eye contact with the students while giving the lecture(52%y,
3b4~manifesting confidence in the knowledge of the subject-
matter (59%), and 36-being courteous #o all the students
of the class (70%).

4.,1.3 TFactors preferred by commerce teacherss

The factors preferred by commerce teachers are pre=-
sented in the Table 4.3
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TABLE SHOWING THE PREFERENCE FREQUENCY OF FACTCRS, THE PERCEINTAGE CF

PREFERENCE AMND TiE FACTLRS
PREFERRED BY AJORITY  (LORE THAN FIFTY PERCENT)CF COMMERCE TEACHERS (MN:oi}
. Factors
S.No. Title of the factor ?i:ﬁﬁ;gg;e ofP§§§§2§i§§e Ez:ggsgrgg e
1. Preparation of lecture note ’ T 51 i g4 ' - _«
2. Setting objectives : 44 ij 72 »
3. Preparation of insxtructional aids 17 : 28
‘4, Preparation of lecture handouts 21 ' 3&4
5. Setting up demonstration experiments 19 . 31
‘6. Relevance of introduction to the topic of the .
lecture - 48 . 7% *
‘{7. Securing attention of the students 55 90 *
RS. Presenting subject mat't;er in logical continuity' 53 R 87 .
9. Presenting facts and figures accurately C 41 67 »
19. 'Helping development of attitudes and values ' .
of the students- , 40 66 »
1. - Describing subject matter ip detall 52 85 »
12. Evaluating concepts of the topic 49 80 »
13. Pro¥iding concrete and coherent examples 'y A 77 . »
~144 Emphasizing important poin%&s of the topic 53 ‘ 87 »
15. Using pauses at appropriate places in the sequence
of the preseqtation of the subject matter 26 43
16. Being sensitive to the students' feelings 43 ‘70 hd
17. Using black board adequately 46 75 LA
18. Using relevant instructional aids 34 56 - L
" 1o, Using demonstration experimental kit 10 16 N
20. Consolidating the major points of the subject "

matter presented 45~ 74 »

21, Providing exercises to students to enable them
to apply the knowledge acquired through the

) lecture to a new situation 45 74 hd

22. Using pdequate gestufes 20 , 33
23, Demonstrating an adequate sense of humour by

making use of it in the course of the lecture >

at appropriate time 33 54 *
54. Expressing oneself clearly ' ) 53 87 »
25, Making the tone pleasant 48 79 . o
26. Employing an audible voices 48 79 hd
27. Employing modulations in the ;:one~ . 25 . 41
28. Employing adequate speed of delivery 27 ) ) 44 )
29, Using intelligible language 42 3 69 . .
30. Using correct pron unciation ) . 49( 80 hd
31. iaintaining good eye contact iith the ‘students

while giving the lecture 48 . . 9 o
32. visplaying a2 smiling disposition , k-3 ‘ ) 56 *
33. Displaying a relaxed disposition 17 , /28
34, .anifesting confidence about the knowledge ! -

of the subiect matter 47 , 77 - *
35. ianifesting stértness 27 44 )

36. Deiny courteous to all the studoents of the cless a5 X 75 .
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The Table 4.3 shows that out of the total of 36 factors
provided in the schedule 26 factors are preferred as the most
important factors for a lecture to be effective by more than
50 per cent of the commerce teachers. e

The factQr, 7-securing attention of the students' gets
preferred by 90 per cent of the group of commerce teachers,
The other factors which get preferred bymore than 50 per cent
of the group are, 1=preparation of lecture note (84%), 2-
setfing objectives (72%), 6=relevance of introduction to the
topic of the lecture (79%), 8-presenting subject-matter in
logical continuity (87%), 9-presenting facts and figures
accurately (67%), B0-helping development of attitudes and
values of the students (66%), 11-describing subject-matter
in detail (85%), 12=-evaluating concepts of the topic (80%),
13=-providing concrete and coherent examples (77%), 1L-empha=
sizing important points of the topic (87%), 16-being sensi-
tive to students' feelings (70%), 17=using black board adequ=
ately (75%), 18=-using relevant instructional aids (56%),
20=-consolidating the major points of the subject-matter pre-
sented (74%), 21-providing exercises to students to ensble
them to apply the knowledge acquired through the lecture to
a new situation (74%), 23-demonstrating an adequate sense of
humour by makinguse of it in the course of the lecture at
appropriate time (54%), 24-expressing oneself clearly (87%),
25-making the tone pleasant (79%); 26~-employing an audible
voice (79%), 29-Using intelligible language (69%), 30-using
correct pronunciation (80%), 31-maintaining good eye contact

‘with the students while giving the lecture (79%), 32-dis-
playing a smiling disposition (56%), 3L4-manifesting confidence
about the knowledge of the subject-matter (77%) and 36-being
courteous to all the students of the class (75%) .

Lo1.4 Factors preferred by commerce students:

The factors preferred by the commerce students are
presented in the Table 4.4
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TARLE 4.4.
TA3LE SHGLLAG THE Publ SAZLCE FREZUEINCY CF FACT(RS, THE PERCENTACE OF PAEFIRZICE A2 THE FACT(R3
FREFE.AUZY Y wAJURITY (000 E THAN FIFTY PERCENTIOF CCA, ZRCE STUDENTS (13135
. )
S .ilo. Title of the factor P;iézzﬁi‘;" Df’“ifgi;‘iegie IR L
1. Preparation of lecture note 10? 81 *
2. Setting objectives 85 53 »
3. Preparation of instructional alds 65 43
4, Preparation of lecture handouts 35 26
5. Sctting up demonstration experiments 30 22
6. Relevance of introduction to the topic of the lecture 113 84 » ’
7. Securing attention of the students 108 80 *
8. Presenting subject matter in logical continuit\{ 78 58 *
9. Presenting facts and figures accurately ' 80 59 -*
0. Helping development of attitudes and values of
the students 100 74 *
1l. Describing subject matter in detail 121 90 *
12, Eva;uating concepts of the topic 75 55 *
13. Providing concrete and coherent examples &3 65 *
14. Emphasizing important points of the topic 107 79 *
15. Using nauses at appropriate places in the sequence
of the presentation of the subject matter 52 38
16. Being sensitive to the students' \feelings 79 58 d
17, Using black board adequately 80 59 ¥
18. Using relevant instructional aids 72° 53 *
19. Using demonstration experimental kit 18, 13
20. Consolidating the major points of the subject
matter presen‘c‘ed a1i- 60 *
L. Providing exercises to students to enable them to .
apply the knowledge acquired through the lecture -
to a new situation 80 59 d
22, Using adequate gestures 27 20
23. Demonstration an adequate sense of humour by making
use of it in the course of the lecture at
appropriate {:ime 67 50
24. Expressing oneself clearly o6 71 *
25, laking the tone pleasant 91 67 *
26. Employing an audible voices 84 62 *
27,  Employing modulations in the tone 39 29
28, Employing adequate speed of delivery 61 45
29, Using intelligible language 102 75 »
30, Using correct pron unciation : 115 85 #
31. heivtalning good eye contact with the students
while giving the lectlure : 99 73 s
32. Displaying a swmiling disposition 57 42
33. Visplaying a relaxed disposition 41 30
34. tznifestang confidence about the knowledge of :
the subject metter 100 74 hd
3u. Wanifoeosting swartness 50 37
36. Beinu courteous 1o all the students of the class 97 7 -
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The Table 4.4 shows that out of the total 36 factors
provided in the questionnaire 284 factors are preferred by
the commerce students.

The factor, 11-describing subject-matter in detail, is
preferred by 90 per cent of the group of commerce students.
The other factors preferred by the group are, 1-preparation
of lecture note (81%), 2-setting objectives (63%), 6-rele-
vance of introduction to the topic of the lecture (84%),
7-securing attention of the students (80%), 8-presenting
subject-matter in logical continuity (58%), 9-presenting
facts and figures accdrately (59%), 10-development of atti-
tudes and values of the students (74%), 12-evaluating concepts
of the topic (55%), 13-providing concrete and coherent examples
(65%), 1b4=emphasizing important points of the topic (79%),
16~being sensitive to the students' feelings (58%), 17-using
black board adequately (59%), 18=-using relevant instructional
aids (53%), 20-consolidating the major points of the subject-
matter presented (60%), 21-providing exercises to students
to enable them to apply the knowledge ac@uired through the
lecture to a new situation (59%), 24—ekpressing oneself
clearly (71%), 25-making the tone pleasant (67%), 26-employ-'
ing an audible voice (62%), 29~-using intelligible language
(75%), 30-using correct pronunciation (85%), 31-maintaining
good eye contact with the students while giving the lecture
(73%),'34-manifesting confidence in about the knowledge of
the subject-matter (74%), and 36=-being courteous to all the
students of the class (72%).

4,1.5 Factors preferred by science teachers:

The factors preferred by science teachers are presented
in the Table 4.5
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TABLE SHOJDNG THE PREFEREICE FREQUENCY CF FACTCRS, THE PERCENTAGE OF PREFEREICE AND THE FACTORS
PREFGRRED 5Y FAJORITY ( MORE THAN FIFTY PERCENT)OF CCISLCE TEAGIZRS (M:177)

.

. \ Factors
Preference Pexcentage o
S.Ho. Title of the factor . frequency of preference :ggzzrgg%)(.)

.

1. Preparation of lecture note ' e 139 81 . . *
2. Setting objectives ‘ ' ' © 110 .64 »
3. Preparation of insf,ructional aids : ' 107 6@) *
4.~ Preparation of 4lecture handouts ' 48 ( . 28
S Setting up demonstration experiments » 129 75 ) ‘~ .
6. Relevarce of introduction to the topic of the lecture ©oo12s 7"5; ®
7. Securing attention of the students ’ 162 as! *
8, ‘Presenting subject matter 'in log;caf"continhity 139 81 ’ ® .
9. Presenting facts and figures accuratgly - 144 ) B84 »
10. Helping development of attitudes and values of 1.:he students 126 ' 7§- .
1l1l. Describing suhject matter' in détail‘ 138 8?} »
12. Evaluating concepts of the topic 125 73 o
13,. Providing concrete and coherent examples 139 81 *
14, EmpBasizing"important points of the tople . 117 » 68 ‘ »
15, Using pauses al appropriate places in the sequence ' B
of the presentation of the isubject matter : -8 47 P
16, Being sensitive to the students' feelings ] 96 5¢\ *
17.  Using black board adequately ‘ 139 Bl *
18, Usidg: rélevant instructional aids 124 72 »
19, ‘Using demonstration experimental kit 87 ¥ ;. ®

204 Consolidating the major points of the subject matter . ‘.
presented . - | 113 66 *

21, Providing exercises to students to enable them to | B
apply the knowledge acquired through the lecture to

a new situation 130 76 T
22. Using adeguate gestures . ) 55 -
23. Demonstrating an adequate sense of humour by making use '

of it in the course of the lecture at apgropriate time 84 A9 . ey
24, Ex;;ress'ing onesclf clearly ) 144 - S a4 e
25,  Hakimy %he tone pleasant ) . ' Tone . 69 *
26.  Employld®y an audible voices . . 122 71 .
27. Employllyy modulations in the tone: o 72 42 ‘
2:8, Employing adequate spced of delivery ) ‘\ . 84 49
29, Using intelligible language 120 70 ' K
T0. Naintaining good eye contact with the students while , - x

givin~ the lecture 133 78/ b
31, Using correct pron unciation ‘ , YA 83 ' *
32, Displaying a smiling disposition 655 i‘g; |
33. Displaying a relaxed disposition :‘F’ 2 }
34. Nanifestidy confidence about the knowledge?;‘." Hhe. F e e

subject matber Y43 8% .
35, danifesting smartness ) ’ 3:3 5? ? ‘
26. DBeing courteous to afl the students of the ?l&q& 1ss) (43 ¥

' -
e e e N

R Al
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The Table 4.5 shows that out of the total of 36 factors,
28 factors are preferred by more than fifty per cent of the
group of science teachers.

Regarding the factor, 7~securing attention of the
students gets preferred by 95 per cent of the group. Regard-
ing the other factors which are preferred by more than 50
per cent of the group are, 1=-preparation of lecture note
(81%), 2=-setting objectives (6f6), 3-preparation of instruc-
tional aids (63%), 5~setting up demonstration experiments
(75%), 6=relevance of introduction to the topic of the lec-
ture (75%), 8-presenting subject-matter in logical continuity
(81%), 9-presenting facts and figures accurately (84%), 10~
helping development of attitudes and values of the students
(74%), 11-describing subject-matter in detail (81%), 12=eva-
luating concepts of the topic (73%), 13=-providing concrete
and coherent examples (81%), 1l4~emphasizing important points
of the topic (68%), 16-being sensitive to students'feelings
(56%), 17-using black board adequately (81%), 18=using rele-
vant instructional aids (72%), 19-using demonstration experi-
mental kit (57%), 20-consolidating the major points of the
subject-matter presented (66%), 21=-providing exercises to
students to enable them to apply the knowledge acquired
through the lecture to a new situation (76%), 24-employing
an audible voice (84%), 25-making the tone pleasant (69%),
26-employing an audible voice (71%), 29-using intelligible
language (70%), 30-using correct pronunciation (78%), 31-
maintaining good eye contact with the students while giving
the lecture (83%), 3L4-manifesting confidence about the know=-
ledge of the subject-matter (84%), 35-manifesting smartness
(55%), and 36=being courteous to all students of the class

(78%). :

41,6 Factors preferred by science students:

The factors preferred by the science students are
presented in the Table 4,.6.
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TABLE 5 QnING THE PRLFERSNCE FREJUEMCY OF FACTORS, THE PERCENTAGE OF PREFERENCE AND THE FACTCRS PREFERRED
BY MAJORITY { ORE THAM FIFTY PERCE‘T)OF SCIENCE STULENTS {N:164)

TAELE 4:6

. y Factoxs -
“ Preference Percentage
S.No. Title of the factor s preferred
L frequency of preference {above 50:4YE¥)

1. Preparatlon of lecture note . 138 84 *
2, Setting objectives ! 122 74 »
3. Preparation of instructional aids 84 .51 *
4, Preparation of lecture handouts ' &3 38
5. Setting up demonstration experimeAts 93 57 T
6. Relevanfe of introduction to the topic of the lecture 111 68 * )
7. Securing attention of the students ‘ 138 84 »
B, Presenting subject matter in logical centinuity 83 51 *
9. Presenting facts and figures accuratély 107 65 *
10. Helping develdpment of atﬁitu&es wad values of the students 9% 58 hd
11. Describxng subject matter in detail 125 76 ' *
12, Evalu;ting concepts of the topic ’ 110 67 *
13. Providing concrete and coherent examples 99 60 ) *
1’14,  Emmhasizing important points of\the topic o128 76 *
15, Using pauses at appropriate places in the sequence of
the presentation of the subject matter 55 33
16. Beipng sensitive to the students' feelings 103 63 *
17. Using black board adequately, 89 54 *
18. Using relevant instructional aids . 96 58 *
19. Using demonstration experimental kit _ 69 42

20. Consolidating the major points of the subject matter
presented bo107 65 *

21, Providing exercises to students to enable them to
apply the knowledge acquired through the lecture to - .
a new situation 119 T2 *

22. Using adequ?te gestures - 44 27
23. Demonstrating an adequate sense of humour/making use of
it in the course of the lecture at appropriate time 80 49 ‘
24. Expressing oneself clearly ’ ' 113 69 *
25, Making the tone pleasant . 93 57 W
26. .Employing an audible voice 119 72 ¥
27. Employing modulations in the tone . 62 38
28. Employing adequate speed of delivery 61 37
29. Using intelligible language .. 103 X3 *
30. Maintaining good eye contact with the students while y )
giving the lecture ] 132 1d) *
3L. Using correct pron unciation 1ns 72 e
32. Displaying a smiling disposition 69‘ 42
33. Uisplaying & relaxed disposition ' 56 : 4 -
34. Manifesting confidence about the knowledge of the
subject motter 116 71 *
35. llanifesting smartness . 68 41

36. Being courteous to-all the students of the class 113 69 ®
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T The Table 4.6 shows that out of 36 factors
provided in the schedule 26 factors are preferred by the
group of science students.

Regarding the factors, 1-preparation of lecture note,
and 7=-securing attention of the students, get preferred by
84 per cent of the science students.

On the other hand the factoss, 3-preparataon of inst-
ructional aids, and 8B-presenting subject-matter in logical
continuity, get preferred by just fifty one per cent of the
group. Regarding the other factors preferred by the group
are, 2-setting objectives (74%), S-setting up demonstration
experiments (57%), 6-relevance of the introduction to the
topic of the lecture (68%), 7-securing attention of the
students (84%), 8-presenting subject matter in logical con=
tinuity (51%), 9-presenting facts and figures accurately
(65%), 10-helping development of attitudes and values of
the students (58%), 11=-describing subject-matter in detail
(76%), 12~evaluating concepts of the topic (67%), 13-provid-
ing concrete and coherent examples (60%), 14=-emphasizing
important points of the topic (76%), 16=being sensitive to
the students' feelings (63%), 17=-using black board adequately
(54%), 18-using relevant instructional aids (58%), 20-con-
solidating major points of the subject-matter presented (65%),
21=-providing exercises to students to enable them to apply
the knowledge acquired through the lecture to a new situation
(72%), 2h-expressing oneself clearly (69%), 25-making tone
pleasant (57%), 26-employing an audible voice (72%), 29-
using intelligible language (63%), 30-using correct pronun~
ciation (80%), 31-Maintaining good eye contact with the
students while giving the lecture (72%), 34-manifesting cone
fidence about the knowledge of the subject-matter (71%), and
36-being courteous to all the students of the class (69%).
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Z’/-'200 Section~Bs

Results: Dimensions:

In this section it is proposed to discuss preference
of dimensions of various factors, preferred by students
and teachers of arts, commerce and science facultles,

The pattern of presentation is Just similar to the
pattern under section 'A'.

L.2.1 Dimensions preferred by arts teachers:

The table 4,7 shows the dimensions preferred by
teachers of arts faculty.
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TABLE SHOWING THE PREFERENCE FREQUENCY CF DIMENSIONS, THE PERCENTAGE OF PREFEREMCE AND THE DIMENSICNS
PREFERRED 8Y BAJCRITY i. e.. iXORE THAN FIFTY PERCENT OF ARTS TEACHMERS (Nz135)

, L egve s oo

. Preference Percentage Dimension
.S‘N°' . Title of the dim.ension frequency of preference preferred n

1.0 PREPARATION OF LECTURE NOTE y

1.1 Preparing loose-leaf lecture note ) 67 i 50
1.2 Preparing a list ofp headings and sub-headings of the topic 84 "oe2 R
1.3 Preparing entire ilecture in a written down note(verbatum) 17 13

2,0 SETTING OBJECTIVES
2.1 Aiming at presenting information . 90 67 . *

2.2 Aiming :t developing the ablility of critical t‘ninking : - R
in the students 103 76 - )

2.3 Aiming at developing certain specified skills of the .
students a2 53 *

2.4 Aiming at developing the/ ability to express personal . .
ideas of the siudents . 87 64 *

2.5 Aiming at developing in students independent study habits

and reading interests , i 105 ‘ .78 » *
2.'6 Az.m:.ng at developing 'in students ability to select and ' '
organize relevant material T 96 71 *
2.7 Aiming at developing a sense .of endquiry in the students 97 ‘ T2 N
3.0 PREPARATION OF INSTRUCTIONAL AIDS .
3.31. Preparation of charts \ - T a1 ) I
3.2 Preparation of graphs . .45 33
3.3 Preparation of slides i 26 19
3.4 Preparation of improvised aids (suitable aids made 0114 '
of easily available material 36 27
4.0 PREPARATION OF HANDOUTS B
4.f Preparation of cyclostyled complete note of the topic ‘\ '
for the students ; 27 20
: . , -k . -
4.2 Preparation of cyclostyled salient features of the topic . .
_ for the students . 38
4:5 Preparation ¢f cyclostyled note of the topic in brief ’ 47 35
5.0 SE’;’TING UP DEMONSTRATION EXPERIMENTS
) ‘3;1 ""Setting up demonstration experiments with the help of '
the experimental kit 26 19
5.2 Setting up demonstration experiments with the help of
improvised material - 27 .. 20
5,3 BSetting up demonstration experiments with the help of the ‘
laboratory equipment 38 28
6.01 ° . RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTQRE
6.1 By means of providing a brief re\"ision of the lecture topic 95 70 *
6.2 By means of providing a gist of the present topic © 69, ' 51 L+
6.3 By means of providing a gist of the vast and the present
lecture topic - 69 51 *
6.4 By means of announcing the title of the present lecture topic 80 .59 ) *
7.0 SECURING ATTENTION OF T!I; STUDENTS ) '
. 7.1 By means of putting relevant questions 165 78 ¢
" 7.2 By x'ne‘ans of iving relevent quotations o 47 ) 35 '
' 7.3 Dy means of narrating relevant anecdotes o 55 41
7.4 By means of :providing relevant illustrations . 82 ¢ 61 *
7.5 By means of creating relevant simulations 55 4l 1

7.6 DBy means of explaining the benefits of the knowledge . M
that will be gained due to the lectureé 72 53
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Table 4+7 ) {Conta...)

5.Ho.

Title of the‘dimen31on

Preferenc
frequency

&

Percentage
of preference preferred

Vinension

8.0

PRESEUTING SUBJECT LATTER IM LOGICAL CLHTIVUITY

8,1 By means of proceeding from general to particular
concepts of the topic >

8.2 Dy means of proceeding from particular to gencral
concepts of the topic
i

8.3 By means of proceeding from known to unknown concepts
of the topic '

8.4 By means of procéeding fron concrele to abstract concepts
of the topic

- 8.5 Dy means of proceeding from simple to complex concepts

10.0

11.0

of the topic

L

8.6 By means of providing the concepts of the topic under
convenient specified points and sub-points

PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using chartis !

9.2 By means of using graphs:

9.3 By means of presenting actual data on the black board
9.4 éy means of givaing reference material

HELPING DEVELOPLENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.1 By means of ewmphasizing the underlying humin value in
each of the concepts of the topic

10.2 By means of providing opinion of prominent leaders/
experts on the concepts of the topic

10.3 By means of givaing personal opinions on the concepis of
the topic

10.4 By means of inviting comments of the students on the
concepts of the topic

10.5 By means of emphasizing scientific rationale involved in
each of the concepts of .the topac

10.6 By means of visvalizing the extent of agreement with the
experimental observations of the concepls of the topic

10,7 By means of putting forward the underlying limaitations of
the derivations in the tlopic

DESCRIBING SUBJECT-ATTER IN DETAIL

‘11.1 By means of analysing each :single concept of the topic

- 12,0

11.2 By means of dividing each single concept into as many
sub-points as possible

11.3 By means of explaining each single concept from different
angles

EVALUATING COHCEPTS OF THE TOPIC

12.1 By means of enlistang arguments for and against each
concept of the topic

12.2 By means of enlistang arquments of different experts on
each concept of the topic

13.3 By means of enlisting relative differences between
different concepts of the topic

12.4 By means of relating abstract concept° of the topic to}
concrete things or situations

13.0 PROVIDING COHCRETE AllD COHERENT EXAMPLES j

13.1 By means of giving examples exclusively relevant to &19.
day~to~day lives of the students x’l.‘

13.2 Dy means of narratlng interesting anecdotes relevantgto
the topac

13.2 3y means of relating derivations with the .students'
laboratory observations

96

84
a1
88

82

45
82
78

76
70
61
85
é?
40

47

91
1%

74

92
78

70

108
88

37

7

38
33
61
58

45
63
50
30

35

67
55

55

68

58

52

38

80

65

27
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:2BLE 4s77/(Contd....}

[}
Proference  Percentage Dimeusion
§.He. Title.of the dimension frequency of preference preferred

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC,

14.1 By means of changing the tone of expression : 59 44
14.2 By means of changing the speed of delivery 58 43 '
14.3 By means of focussing attention of the students 98 72 #

14.4 By means of repeating the important points of the topilc , % 7 ;

more than once
14.% By means of noting down the important points of the éopic :
on black board . ,  u4 70 *
15.0 USING PAUSES AT APPROPRIATE PL:CES IN THE SEQUENCE OF THE
PRESENTATION OF [HE SUBJECT MATIER® .
15.1 By means of giving time gap 11 between Feréain important ...cds 69 Bl *
16.2 By means of giving time gap in between certain imporiant
sentences . .

69 51 * .

15.3 By means of glving time gap in between the j vrsentation of
A different concepts of the topic 68 50

16,0 BEING SENSITIVE TO THE STUDENTS ' FEELINGS .

16.1 Changing stimulus gedia - 40 30
16.2 Making use of humour 73 54 *
16.3 Involving students with the topic by means of pulting

thounht prov.«<ing questions 97 72 *
16.4 Repeating certain points, not\very well taken by the students 78 58 *

16.5 Putting the points which are ndt very well taken by the
students in a slighlly different perspective 61 45

17.0 USING BLACK BOARD ADEGQUATELY

17.1 Presenting only important points of the topic , 103 76 #*
17.2 Presenting only brief summary of the topic 33 24
17.3 Presenting diagrT.:s, numbers and names relevant to the topic 86 ’64 #

17.4 Presenting mathematical derivations, symbols, etc., :relevant

to the topic 68 50
18.0 USING RELEVANT INSTRUCTIOMAL ALDS
18.1 For the purpose of presenting general information relevant
to the topic 55 41
18.2 Ror the purpose of presenting proper explanation s the
concepts of the toplc 70 22 *
18,3 Fof the purpose of synthesizing the content presentéd o 38
18,4 For the purpose of providing comparative and, contrasting
information of the concepts relevant to the topic 67 80
18,5 Por the purpose -of developing skills of drawiny, scaling,
and sketching, etc. 41 30
19.0 USING UEMONSTRATION EXPERIMENTAL KIT ' !
19.1 For the purpose of developing skill of manipulating apparatus 35 3 26
19,2 For the purpose of developing skill of objective abservation 47 35
19.3 For the purpose of developing the ability to improvise “ o,
experimental tools 35 26
19.4 For the purr;ose of developing the skill of proper interpreta- ., . * .
tion of data 56 41 .
20.0 CONSOLIDATING THE MAJOR POINTS OF THE: SUBJECT MATTER PRESENTED ' ’ ey
20.1 By means of mere listing out all the poinis of the topic 65 48
20,2 By.means of repeating only important points of the tr.ic 71 52 *

20,3 By means of relating each point of the topic to a practical
phenomenon 63 47
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TABLE 41, (Contd...)

s . Preference | Percentage  Dimension
$.HNo. Tatle of the dimension frequency of preference preferred
21,0 PROVIDING EXERCISES TO STUDENTS TQ ENABLE THEM TO APPLY THE

23.

<

24.0

KNCOULEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION
2} .1 By means of posing problems to be solved by the students
21.2 By means of posing meaningful questions lo the students

21.3 By means of encouraging students’ individual efforts
in dealing with problems relevant to ihe topic

21.4 Dy means of providing coopdrative or competitive situations

21.% by means of providing free1atmosphere 10 enable students
to express individual ideas

21.6 By means of giving assignments

21.7 By means of giving assignments which have relevance to the .
next topie

USING ADEQUATE GESTURES
22.1 Using head movements
22,2 Using hand movements
22.3 Using body movement;
22.4 Using expressive looks

UEMOUSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN
THE COURSE OF THE LECTURE AT APPROFRIATE TIMES

23.1 By means of quoting seemingly p%radoxical sltuations

23.2 By means of witiy repartee

EXPRESSING GNESELF CLEARLY

24.1 Speaking out clearly

24.2 Putting forward the concepts of the topic in simple langhag

“24.3 Putting forward the concepts in a straight forward manner

viithout digressions

25,0 MAKING THE TONE PIEASANT

y

'

25.1 Making use of a tone which is of moderate bass pitcﬁ
25.2 Making use of a tone which is full of expression
29.3 3y not using an irritative tone

~ 0
26.0 EMPLOYING AN AUDIBLE VOICE

27.0 EMPLOYING MODULATION IN TONE

26.1 Making use of the volce to Le audible enough even to ‘the
students who are sitting in the back benches of the ¢lass

26.2 Making use of the volce at a level of which all the words
sgoken are audible

27.1 By means of changing pitch at appropriate moment in the.
sequence of lecture delivery .

27.2 By means of changing stress on the words as and when
necessary in the sequence of lecture delivery

27.3 By means of maintaining a rhythmic flow of pltch in the
sequence of lecture delivery

K
,
f

28.0 EMPLOYING ADEQUATE 'SPEED OF DELIVERY

28.1 By maintaining a speed of delivery at which the listeners ¢
follow the continuity of thought and expression

28.2 By maintaining a speed at which it is possible for the
students to jot down main points of the topic

N

e

an

91

103

98
63

99
78

50
4l
57

28
77

52
73

111
115
97
43

98
76

116

105

82
74

66

97

91

67
7%

73
47

73
58

a7
30
4
21
&7
a8
a2
85
72
61

72
56

78

61

67

“w



. TABLE 4/ {Contd...)

P

i ' +

S.No. Title of' the dimensitlm Preferéncé Percentage Dimension

frequency of preference preferred

; 1
29.0 USING INTELLIGIBLE LANGUAGE ) / .

i .
29.1 laking use of a simple language ¢ : 17, .. 87 *
! 5
29.2 Making use of a language which is wéll within the . \
comprehensible vocabulary level of the students ’ . 97 72 \Lo*

29.3 Maklng use of a language in an organlzed fashion aiming . .
at developing the vocabulary level of the students’ 65-~ ' 48

s . ’ a

.30.0 USING COBRRECT PROMUNCIATION i ’ : .

30.1 Using a pro.nunciation."v(mich is phonetically correct " 78 58 . *
30.2 Using an accent which makes the language intelligible to ,all’ 104 o7 _'*‘
'31.0 MAINTAINING GOOD EYE CONTAQT WITH THE STUDENTS WHILE GIVING ‘ : "
THE LECTURE L . .f‘ o
31,1 By means of Jooking s“craight to the students ‘ : 68 - . . 50
31.2 By means of looking all over the class B . : 107 . 79 C
Sé.q DISPLAYING A SMILING DISPOSITION . .
32.1 By 'maintainir;g pleasantpess all through the lecture period 112 83 * o
32.2 By not being irritated ; - ¢ 81 60 *
33.0 DISPLAYING A RELAXED DISPOSITION : ‘ / C ‘
» ., 33.1 By maintaining'the composure ' . 78 .58 . Lt
33.2 By being guite casual in movements . . 77 . . 81 . %
34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER '
' 34.1 By means of manifesting maatery over the subject-métter 104 S, *
34.2 By means of maintaining glarity and ease in communicating . .
the subject-matter 106 K D

34.3 By being able to explain illustratively the complexities «
of the subject-matter 97 72 *

35.0 MANLFESTING SHARTNESS -

_%35.1 By keeping up neatness in dress and phyaical appearance 93 T 69 L®
38,2 By means of manifesting presence of mind to/deal with . }
complex situations ) 102 . ™ - *

35.3 By manif.esting ease in the manipulation of apparatus,alds,etc. 54 , 40 “"
< ,35-4 By ueing interesting repertee : 7 ,»’;'. 52 . *
35..» By manifesting balanced modes of moving about ‘ 70 59 *

36.0 BEING COURTEQUS TO ALL THE STUDENTS OF THE CLASS

:

36.1 By means of treating all the students equally frieddly N § i 4 87 w

36 2 By means of encouraging students self-efforts of J.earning .
in a positive manner 104 . K} *

36.3 By means of showing adequate understanding of the students . i '
and their problems inside and outside the class a7 72 *
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Regarding the factor, 1~preparation of lecture note,
the group preferred the dimension, 1.2-preparéng a list of
headings and sub-headings of the topic (62%).

The factor, 2-setting objectives, the group preferred
the dimensions, 2.5-aiming at developing in students inde-
pendent study habits and reading interests (78%), 2.2=aim-
ing at developing the ability of critical thinking in the
students (76%), 2.7-aiming at developing a sense of enquiry
in the students (72%), 2.6 aiming at developing in students
ability to select and organize relevant material (71%),
2.1=aiming at presenting information (67%), 2.4-aiming at
developing the ability to express personal ildeas of the
students (64%), and 2.3=aiming at developing certain spe~
cified skills of the students (53%).

Regarding the dimension of the factors, 3,4 and 5 the
percentage of preference ranged from 19 to 38. Hence they
are not included in the list of dimensions preferred.

Regarding the factor, 6-relevance of introduction to
the topic of the lecture, the group preferred the dimensions,
6.1~by means of providing a brief revision of the last lec-
ture topic (70%), 6.4=by means of ammouncing the title of
the present lecture topic (59%), 6.2-by means of providing
a gist of the present topic (51%) and 6.3~by means of pro-
viding a gist of the past and the present lecture topic

(51%).

Regarding the factor, 7-securing attention of the
students, the group preferred the dimensions, 7.1-by means
of putting relevant questions (78%), 7..4=by means of pro-
viding relevant illustrations (61%) and 7.6-by means of
explaining the benefits of the knowledge that will be gained
due to the lecture (53%).
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Regarding the factor, 8~presenting subject-matter
in logical continuity, the group preferred the dimensions,
8. 1=by means of proceeding from general to particular con=-
cepts of the topic (71%), 8.5-by means of proceeding from
simple to complex concepts of the topic (65%), 8.3-by means
of proceeding from known to unknown concepts of the topic
(62%), 8.6-by means of providing the concepts of the topic
under convenient specified points and sub-points (61%) and
8.4=by means of proceeding from concrete to abstract con-
cepts of the topic (60%).

Regarding the factor, 9-presenting facts and figures
accurately, the group preferred the dimensions, 9.3-by means
of presenting actual data on the black board (61%) and 9.4~
by means of giving reference material (58%).

Regarding the factor, 10-helping development of atti-
tudes and values of the students, the group preferred the
dimensions, 10.4~by means of inviting comments of the stu-
dents on the concepts of the topic (63%), 10.1-by means of
emphasizing the underlying human value in the each of the
concepts of the topic (56%) and 10.2-by means of providing
opinion of prominent leaders/experts on the tppic (52%).

Regarding the factor, 11-describing subject-matter in
detail, the group preferred the dimensions, 11.1~by means of
analysing each single concept of the topic (67%), 11.2-by
means of dividing each single concept into as many sub-points
as possible (55%) and 11.3=by means of explaining each single
concept from different angles (55%).

Regarding the factor, 12-=evaluating concepts of the
topic, the group preferred the dimensions, 12,1-by means of
enlisting arguments for and against each concept of the topic
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(68%), 12.2=by memms of enlisting arguments of different
experts on each concept of the topic (58%) and 12.3=by
means of enlisting relative differences between different
concepts of the topic (52%).

Regarding the factor, 13=-providing concrete and co-
herent examples, the group preferred the dimensions,
13.1=by means of giving examples exclusively re}evant to
the day-to-day lives of the students (80%) and 13.2-by
means of narrating interesting anecdotes relevant to the
topic (65%). ‘

Regarding the factor, 14~emphasizing important points
of the topic, the group preferred the dimensions, 14.3=by
means of focussing attention of the students (72%), 14.b4= "
by means of repeating the important points of the topic
more than once (71%) and 14.5-by means noting down the
important points on the black board (70%).

Regarding the factor, 15-usihg pauses at appropriate
places, the group preferred the dimensions, 15.1=by means
of giving time gap in between certain important words(51%)
and 15.2 by means of giving the time gap in between certain
important sentences (51%).

Regarding the facjor, 16-being sensitive to students!
feelings, the group preferred the dimensions, 16.3-involv-
ing students with the topic by means of putting though pro- -
voking questions (72%), 16.4-repeating certain points, not
very well taken by the students (58%) and 16.2-making the
use of humour (54%).

Regarding the factor, 17-using black board adequately
the group preferred the dimensions, 17.1=presenting only
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important points of the topic (76%) and 17.4-presenting
mathematical derivations, symbols, etc., relevant to the
topic (64%).

Regarding the factor, 18=using relevant instructional
aids, the group preferred the dimensions, 18.2-for the
purpose of presenting proper explanation of the concepts of
the topic (52%). ‘ )

Regarding the dimensions of the fa ctor, 19-the per-
centage of preference ranged from 26 to 41 and hence they
are not included in the list of'preferred dimensions.,

Regarding the factor, 20-consolidating the major points
of the subject-matter presented, the group preferred the
dimention, 20.2-by means of repeating only important points
of the topic (52%).,

Regarding the factor, 21-providing exercises to students,
the group preferred the dimensions, 21.2-by means of posing
meaningful questions to the students (75%), 21.3-by means of
encouraging students' self efforts in dealing with problems
relevant to the topic (73%), 21.5=by means of providing free
atmosphere to enable students to express individual ideas
(73%), 21.1=by means of posing problems to be solved by the
students (67%) and 21.6 by means of giving assignments which
have relevance to the next topic (58%).

Regarding the factor, 22-using adequate gestures, the
group preferred the dimension, 22.4-using expressive looks

(57%) .

Regarding the factor, 23-demonstrating an adequate
sense of humour, the group preferred the dimension, 23.2-
by means of witty repartee (54%).
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Regarding the factor, 24-expressing oneself clearly,
the group preferred the dimensions, 24.,2-putting forward
the concepts of the topic in simple language (85%), 24.1=
speaking oWt clearly (82%) and 24,3-putting forward the
concepts in a straight forward manner without digressions

(729%) .

Regarding the factor, 25-making the tone pleasant, the
group preferred the dimensions, 25.2-making use of a tone ‘
which is full of expression (72%), 25.%1-mekinghse of a tone
which is of moderate bass pitch (61%) and 25.,3-by not using
an irritative tone (56%).

Regarding the factor, 26-employing an audible voice,
the group preferred the dimensions, 26.1-makinguse of the
voice 0 be audible enough even to the students who are
sitting in the back benches of the class (86%) and 26.2-
making use of the voice at a level of which all the words
spoken are audible (78%).

Regarding the factor, 27-employing modulations in the
tone, the group preferred the dimensions, 27.1=by means of
changing pitch at appropriate moment in the sequence of
lecture delivery (61%) and 27.2-by means of changing stress
on the words as and when necessary in the sequence of
lecture delivery (55%).

Regarding the factor, 28-employing adequate speed of
delivery, the group preferred, the dimensions, 28.1-by
maintaining a speed of delivery at which the listeners can
follow the continuity of thought and expression (72%) and
28, 2-by maintaining a speed at which it is possible for the
students to jot down the main points of the topic (67%).
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Regarding the factor, 29-using intelligible language,
the group preferred the dimensions, 29.1-makinglise of a
simple language (87%) and 29,2-makinglise of a language which
is well within the comprehensible vocabulary level of the
students (72%).

Regarding the factor, 30-using correct pronunciation,
the group preferred the dimensions, 30.2-using an accent
which makes the language intelligible to all the students
(77%) and 30.1=-using pronunciation which is phonetically
correct (58%).

Regarding the factor, 31-maintaining good eye contact
with the students, the group preferred the dimensions,

" 31.2-by means of looking all over the class (79%).

Regarding the factor, 32-displaying a smiling dis=-
position, the group peeferred the dimensions, 32.,1-by main-
taining pleasantness all through the lecture period (83%)
and 32.2-by not being irritated (60%).

Regarding the factor, 33-displaying a relaxed dis-
position, the group preferfed the dimensions, 33.1-by
maintaining the composure (58%) and 33,2-by heing quite
casual in movements (57%).

Regarding the factor, 34-manifesting confidence, the
group preferred the dimensions, 34.2-by means of maintain-
ing clarity and ease in communicating the subject-matter
(78%), 34.1=by means of manifesting mastery over the subject-

matter (77%) and 34.3-by being able to explain illustratiwvely
the complexities of the subject-matter (72%).

Regarding the factor, 35-manifesting smartness, the
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group preferred the dimensions, 35.2=-by means of manifest~-
ing presence of mind to deal with complex situations (75%),
35.1~by keeping up neatness in dress and physical appearance
(69%), 35.4=by using interesting repartee (52%) and 35.5-by
manifesting balanced modes of moving about (52%).

Regarding the factor, 36=-being courteous to all the
students of the class, the group preferred the dimensions,
36.1=by means of treating all the students equally friendly,
(87%), 36.2=by means of encouraging students' self efforts
of learning in a positive manner (77%) and 36,3=-by means of
showing adequate understanding of the students and their
problems inside and outside the class (72%).

L,2.2 Dimensicns preferred by arts students:

The Table 4.8 shows the dimensions preferred by
students of arts faculty to be the most important dimen=-
sions which help achieve a factor of an effective lecture.
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TABLE 48 )

TABLE SHOYING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFERENCé AND THE DIMENSIONS
PREFERRED BY VAJORITY i.e., MORE THAN FIFTY PERCE.{, OF ART STUDENTS (N:143)

f

. Prefarencef Pexcentage Dimensions
S.No. Title of the dimension frequency | of pre.srence prefgiggd

<

1.0 PREPARATION OF LECTURE NOTE

1.1 Preparing loose-leaf lecture note ' 59 43
1.2 Preparing a list of jreadings and sub-headings of the topic 99 &5 4 *
1.3 Preparing entire l.cture in a written down note 34 24

2.0 SETTING OBJECTIVES

2.1 Aiming at presenting information 80 56 i
0
2.2 Aiming at daveloping the ability of critical thinking in i
the students 97 68 #
2.3 Aiming at developing certain specified skills of the students 89 62 *
2.4 Aiming at developing the ability to express personal idsgs
of the students 100 70 *
‘2.5 Alming at developing in students; Ladenendgent stuwly ha.lds
and reading interests 96 67 *
2.6 Aiming at developing in studentanabilityrgo select and
organize relevant material 70 49
2.7 Aiming at developing a:@gnse«oﬂ,énquiry in the students 77 54 *
3.0 PREPARATION OF INSTRUGTLCNAL:AIbS
3.1 tPreparation of icharts 60 42
3.2 Pearation of graphs ! 64 45
'353 Preparation of slides 24 17
3.4 Preparation of improvised aids 45 31
4.0 PREPARATION OF HANDOUTS
4.1 Preparation of cyclostyled co plete note of the topic for
the stgdents 59 41
4,2 Preparation of cyclostyled salient features of the topic
" " fo¥ the students i 38 40
4,3 Preparation of cyclostyled note of the topic in brief 68 47
5.0 SETTING UP DEMONSTRATION EXPERIMENTS )
5.1 Setting up demonstration experiments with the help of the
experimental kit 36 25
5.2 Setting up demonstration experiments with +the help’ of

improvlsed material 19 13

5.3 Setting up demonstration experiments with the help of
the laboratory equipment 50 35

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE
6.1 By means of provid ng a brief zevision of the last

lecture topic 93 65 ®
6.2 By means of providing a gist of the present topic 70 49
6.3 By ncans of providing a gist of the past and the present .
lecture topic 74 82 *
6,4 By means of announcing the title of the present lecture tepic 75 52 . "

7.0 SECURING ATTENTION OF THE STUDENTS

7.1 By means of putting relevant questions 109 76 *

7.2 By means of givi-ug relevant quotations ' 74 . 52 ® !
7.3 B, means of narrating relevant anecdotes ) 42 29

7.4 PNy means of providing relevant illustrations ! 70 49

7.5 sy means of creating relevant simulations ! 15| 1% 3l

7.6 means of explaining the benefits of the knowledge that .

will be ga =d due to the lecture i 52 *
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Table 3.5;} {Contd....)

frequency | of preference preferred

i

s.tlo. Title of the dimension Preferencezf Pexcentage Dimension
!
H

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY

8.1 By means of proceeding from general to particular
concepts of the topic 74 52 hd

8.2 By means of proceeding from particular to general
concepts of the toui. . 57 40

3.3 By means of proceeding from known to unknown concep:3
of the topic . 73 ) 51 *

8.4 'ay means of proceeding from concrete to abstract concepts .
of the topic 62 43

8.5 By means of _proceeding from simple to complex concepts of R
the topic 96 67 *

8.6 By means of providing the concepts of the topic under \ oo
coavenient specified points and sub~points 88 61 . *

9.0 PRESEM[NB FAC1S AND FIGURES ACGURATELY

9.1 By means of using charts . - . 66 46
9.2 By means of using graphs ) . 58 - . 40
9.3 By means of presenting actual data on the black board 93 65 *
9.4 By means of giving reference materialt 72 . 50

10,0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.1 By means of  mphasizing the underlying human value in ea‘h

of the concepls of the topic \ . ., 64 45
10.2 By means of providing opinion of prominent leaders/experts
on the concepts of the topic ) 7L ' 50
10.3 By means of giving personal opinions on the concepts of the,
topic T 54 *
10 4 By means of inviting comments ‘of -the students on the ‘
concepts of the topic o 80 : 56 *
10?.5' By means of emphasizing scientific rationale involved in
each of the concepts of the topic . 64 45
- 19.6 By means of visualizing the extent of agreement with the . B
experimental observations of the concepts of the topic 46 32

lO‘i? By means of putting forward the underlying limitations of
the derivations in the topic - . 59 41

11,0 DESCRIBING SUBJECT MATTER IN DETAIL
1.1 By means_of analysing each single concept of the topic 76 53 *

11.2 By means of dividing each single concept into as many
sub=points as pogsible

x

% . 52 . *

11.3 By means of explaining each single concept from (different
angles 77 54 *

12.0 EVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each ’ '
concerts of the topic 76 53 *

12.2 By menis of enlisting arguments of different experts on g
each + ncept of the toplc 83 58 *

12.3 By means of enlisting relative differences between different

concepts of the topic 80 86 2
12.4 By means of relating abstract concepts of the topic to '

concrete ‘things or situations 66 46 ,

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES ' i : ) .

13.1 By means of giving examples exclusively relevant to the

day-to-day lives of the students , 103 72 *
13.2 By means of narrating interesting anecdn 3s relevant to :

the topic i 88 40
13.3 By means of relating dex wations with the students' 4% 31

laboratory observatlons
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Table 4«8 ' {Contd....)

. ! : ) i’raference ‘Percentage Dimension
3.No. + Title of the dimension fréquency of preference preferrsd

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14.1 By means of changing the tone of expression ‘ Cow 53 a7
’ . A4:2:By means of changing the spesed of delivery ' . 37 '26
- 14,3 By means of focussing attention of the students 97 68 s

.14.4 By means of fepeating the lmportant points of the topic

more than once , 1108 \,;75 g
!

14.5 By means of noting the important points of the topic on j . %
black biard 3'1(13 T2 N

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE v :

PRESENTATION_OF THE SUBJECT MATTER I
13.1 By means of giving time gap in between certaln important words 73 51 ' i
15.2 By means of giving time gap in between certain important sentences 73 51 »

15.3 BI means of giving time gap in between the presentation of
different concepts of the topic . 55 38
(33 4

16.0 B?{;!{G SENSITIVE TO THE STUDENTS' FEEL INGS

1@.‘1':'gl?anging stimulus media T4 52 *
16.2 Making use of humour v O [+ A *
16,3, Involving students with the topic by means of putting thought

lprovoking questions 85 ' 59 »
16.4 Repeating certain polnts, not very well taken by the students 69 48

16.5 Putting the points vwhich are \’net very well taken by the students
in a slightly different perspect ve 70 49

17.0 USING BLACK BOARD ADEQUATELY

17.1 Presenting only hx;portant points of the topic . ' 109 76 *
17.2 Presenting only brief summary of the topic 41 29
17.3 Presenting diagrams, numbers and names relevant to the ‘l'lopi.c 91 ‘64 »

17.4 Presenting mathematical derivations, eymbols, ete., relevant
to the topic 78 54 *

18.0 USING RELEVANT INSTRUCTIONAL ALDS

18.1 For the purpose of presenting general information relevant to

the topic 77 54 *
18.2 For the purpose of presenting proper explanation of the concepts

of the topic 70 . 49
18.3 For the purpose of synthesizing the content presented 54 38

18.4 For the purpose of providing comparative and contrasting infor-
mation of the concepts relevant to the topic 63

18,5 For the purpose of developing skills of drawing, scaling, and

sketching, etc. 50 35
19.0 USING DEMONSTRATION EXPERIMENTAL KIT
19.1 For the purpose of developing skili of manipulating apparatus 35 24
19.2 For the purpose of developing skill of ebjective observation 46 32
19.3 ;gﬁtaﬂietggigose of developing the ability to improvise experie 33 03
19.4 For the purpose of developing the skill of proper interpretation
of data 43 ' 30
20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED T _ -
20.1 By means of mere listing out all the points t;f i:he topic 81 57 *
20.2 By means of repeating only important points of the ztopic 76 ) 53 *

20.3 By means of relating each point of the topic to a practical .
phenomenon 3 57 40

’
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Table %@(Contd...) ‘ 2%

; i Preference ?ercentaqe Ukmensicn
5.No. - Title of “he dimension frequenqy of preference preferred
21.0 PROVIDING EXERCISES TO STUDEMIS TO ENABLE THEM TO APPLY THE

" 22.2 Using hand movements o :

23.0

T24.0

25.0

26.0

27,0

28.0

29.0

KNOWLEDGE ACQUIRED THROUGH THE LECTURE. TO.A NEW SITUATION
21.1 By means_of posing problems to be solved by the students
21.2.By means of posing meaningful.questions to the students

21.3 By means of encouraging students' individual efforts in dealing |

with problems relevant to the topic N

21.4 By means of providing cooperative or competitive situations

21.5 By means of providing free simosphexe to eﬂabla‘students to
express individual ideas

2).6 By means -of giving asgignments

..

21.7 By means of giving assignments which havs relevance to the next

topic
USING ADEQUATE GESTURES

' N
“ .

22.1 Using head movements I L. ' -

22.3 Using body movements
- ’ S
22.4 Using expressive looks

DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF 'IT IN
THE COURSE OF THE LECTURE AT APPROPRI@TE TIMES

23.1 By means of quoting seemingly pa}adoxical situations

23.2 By means of wiity repartee "~ ’ : !
EXPRESSING ONESELF CLEARLY ' . N

24.1 Speaking out clearly ‘

24,2 Putting forward the co;cepts of the topic 1ﬁ simple langua é

24.3 Putting forward the concepts in a straight forward*manner
without digressions .

MAKING THE TONE PLEASANT
25.1 Making use of a tone which is of moderate bass pitch

[}
i
)

i

v

25.2 Making use of a tone which is ful; of expression
25,3 By not using an irritative tone
EMPLOYING AN AUDIBLE VOICES

26.1 Making use of the voice to be audible enough even to the studenta

who are sitiing in the back benches of the class

26.2 Making use of the voice at a level of which all the words apoken

are audible
EMPLOYING MODULATION IN TONE

27.1 By means of-: changing pitch at appropriate moment in the
sequence of lecture delivery

27.2 By means of changing stress on the words as and when nacessary
in the ssquence of lecture delivery

27.3 By means of malntaining a rhythmic flow of pitch in the sequence

of lecture delivery
EMPLOYING A JUUATE SFEED OF LVLIVERY L C

28,1 By mainioining a speed of delivery at which the listeners can
follow ihae continuity of ifhought and expression .

28.2 By maintaining a speed at which it is pcssible for the students

to jot down main points of the topic
USING INTELLIGIBLE IANGUAGE - ‘
29.1 Making use of a simple. language

29.2 Making use of a language which is well within the comprehensi-.

ble vocabulary level of the students

29.3 Making use of a language in an organized fashion aiming at
developing the vocabulary level of the students

B

113
78

57

70
6%

73

63

103

. 61

55
90

97 .

88

70
14

50

87

88 -

113,

75

’.59 »
63 ol
64 -
5 »
79 .
54 -
Lo

" 49

45

22 ‘
51 »
33

44

85 .
72 .
.43 ,‘ .":x'
38

63 *
39

&8 K
61 . %
49

52 I
35 )

61 »
61 .
79 »
64 *
52 * K
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Table 4.8 .(Contd...)

Preference Pcrcentqqa Dissnaion
8.No. Title of the dirension frequency of prefefrence preferred

30,0 USING CORRECT PRONUNCIATION ,

i at

30.1 Using a pronunciation which is phonetically correct ' 16. R 4 1 .
30.2 Using an accent which makes the language intelligible to all 87 ' 63 -
3l 0 MINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE
3 (31 1 By means of looking straight to the students , 62 43
31.2 By means of looking all over the class _ 87 61 .

32,0 DISPLAYING A SMILING DISPOSITION

P

32.1 By maintaining pleasantnoss all through‘the lecture period ‘92 64 »
32.2 By not being irritated N 66 46
33.0 DISPLAYING A RELAXED DISPOSITION \
3?;? By maintaining the composure . 63 44
35;2fo being quite casual in movements o 65 43
34.0 .MANI;ES_;ING{ CONFIDENCE ABQUT THE KNOWLEDGE OF THE SUBJECT MA‘*TER )
34.1 By means of manifesting mastery over the subject-matter; B89 62 S 4

34.2 By means of maintalning clarity and ease in communicatipg

the subject-matter 7 T 54 ' b

34.3 By being able to explain 111ustrative1y the complexities of
the subject-matter 88 61 ¥

:35.0 MANIFESTING SMARTNESS ' CT

35.1 By keeping up neatness in dresswand physical appearance ‘ 85 59: ' hd
35,2 By means of manifesting presence of mind to deal with complex
situations 89 62 *
}  35.3 By menifesting ease in the manipulation of apparatus, aids, etc. 49 34
35.4 By using interesting repartee ' 69 48
35.5 By manifesting balanced modes of moving about n T 50
36,0 BEING OOURTECUS TO ALL THE STUDENTS OF THE CLASS
36.1 By means of treating all the students equally friendly .. 115 80 , v
36.2 By means of encouraging students self-efforts of learning in

a positive manner 95 66 hd

36.3 By means of showing adequate understanding of the students and
their problems inside and outside the class 79 3% .
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Regarding the factor, 1-preparation of lecture note,
the group preferred the dimension, 1.2-preparing a list
headings and sub-headings (69%).

Regarding the factor, 2esetting objectives, the group
preferred the dimensions, 2.4=aiming at developing the
ability to express personal ideas of the students (70%),
2.2=aiming at developing the ability of critical thinking
in students (68%), 2.5-aiming at developing in students
independent study habits and reading interests (67%),
2.3;aiming at developing certain specified skills of the
students (62%), 2.1=aiming at presenting information (56%)
and 2,7-aiming at developing a sense of enquiry (54%).

Regarding the dimensions of the factors, 3, 4 and 5
the percentage of preference ranged from 13 to 47 ondy.
Hence they are not included.

Regarding factor, 6-relevance of introduction to the
Topic of the lecture, the group preferred the dimensions,
6.1=by means of providing a brief revision of the last
lecture topic (65%), 6.3=by means of providing a gist of
the past and the present lecture topic (52%) and 6.4-by
means of announcing the title of the lecture topic (52%).

Regarding the factor, 7=securing attention of the
students, the group preferred the dimensions, 7.1~by means
of putting relewant questions (76%) and 7.2-by means of
giving relevant quotations (52%).

Regarding the factor, 8-presenting, subject-matter in
logical continuity, the group preferred the dimensions,

8.5~by means of proceeding from simple to complex concepts
of the topic (67%), 8.6=by means of providing the concepts
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of the topic under convenient specified points and sub-
points (61%), 8. 1=by means of proceeding from general to
specific concepts of the topic (52%) and 8.3=by means of
proceeding from known to unknown concepts of the topTc(51%).

Regarding the factor, 9-presenting factors and figures
accurately, the group preferred the dimensions, 9.3-by means
of presenting actual data on the black board (65%).

For the factor, 10=helping development of attitudes
and values of the students, the group preferred the dimen-
sions 10,4~by means of inviting comments to the students on
concepts of the topic (56%) and 10.3~0y means of giving
personal opinions on the topic (54%).

Regarding the factor, 11-déscribing subject-matter in
detail, the group preferred the dimensions, 11.3-~by means of
explaining each single concept from different angles(54%),
11.1=by means of analysing each single concept of the topic
(53%), and 11.2=-by means of dividing each single concept
into as many sub-points as possible,

Regarding the factor, 12=-evaluating concepts of the
topic, the group preferred the dimensions, 12.2-by means
of enlisting arguments of different experts on each con-
cept of the topic (58%), 12.3-by means of enlisting rela=-
tive differences between different concepts of the topic
(56%), and 12.1=-by means of enlisting arguments for and
against each concept of the topic {53%).

Regarding the factor, 13-providing concrete and cohe=-
rent examples, the group preferred the dimensions 13.1-by
means of giving examples exclusively relevant to the day=-
to-day lives of the students (72%).



110

Regarding the factor, 14-emphasizing important points
of the topic, the group preferred the dimensions, 14.4=by
means of repeating the important points of the toplic more
than once (75%), 14.5=-by means of noting the important poinks
on the black board (72%) and 14.3~by means of focussing the
attention of the students (68%).

Regarding the factor, 15-using pauses at appropriate
places, the group preferred the dimensions, 15.1=by means of
giving time gap in between certain important words (51%)
and 15.2-by means of giving time gap in between certain

important sentences (51%).:

Regarding the factor, 16-being sensitive to students!
feelings, the group preferred the dimensions, 16.3-involv-
ing students with the topic by means of putting through
provoking questions (59%), 16.1-changing stimulus media
(52%), and 16.2-making use of humour (51%).

Regarding the factor, 17-using black board adequately,
the group preferred the dimensions, 17.1=presenting only
important points of the topic (76%), 17.3=presenting diagrams,
numbers and names relevant to the topic (64%) and 17.4 pre-
senting mathematical derivations, symbols, etc, relevant
to the topic (5i%).

Regarding the factor, 18-using relewant instructional
aids, the group preferred the dimension, 18.1=~for the pur-
pose of presenting general information relevant to the
topic {54%). ' '

Regarding the dimensions of the factor, 19-the percent=
age of preference ranged from 23 to 32 and hence not included
in the 1list of preferred dimensions.
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Regarding the factor, 20-consolidating the major
points of the topfc, the group, preferred the dimensions
20.1~by means of listing out all the points of the topic
(57%) and 20.2 by means of repeating only important points
of the topic (53%).

Regarding’the factor, 21-providing exercises to stu-
dents, the group preferred the dimensions, 21.5-by meansof
providingﬁree atmospherekto enable students to express indi-
vidual ideas (79%), 21.3=by means of encouraging students'
self~efforts in dealing with problems relevant to the topic
(64%), 21,2-by means of posing meaningful questions to the
students (63%), 21.4=by means of providing cooperative and
competitive ' situations (55%) and 21.6-by means of giving
assignments (54%).

Regarding the factors, 22-using adequate gestures,
the group preferred the dimensions, 22.4=-using expressive
looks (51%).

Regarding the dimensions of the factor, 23-the percent-
age of preference is . 33 and 44 only and hence not includ-
ed in the preferred list of dimensions.

Regarding the factor, 24~expressing oneself clearly,
the group preferred the dimensions, 24.1-speaking out
clearly (85%) and 24.2-putting forward the concepts of the
topic in simple language (72%).

Regarding the factor, 25-making the tone pleasant, the
group preferred the dimensions, 25-2-making use of a tone

full of expression (63%).

Regarding the factor, 26-eumploying an audible voice,
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the group preferred the dimensions, 26.1-making use of the
voice af to be audible to the students who are sitting in
the back benches of the class (68%) and 26,2-making tise of
the voice at a level of which all the words gppoken are
sudible (61%).

Regarding the factor, 27-employing modulations in the
sbne, the group preferred the dimension, 27.2-by means of
changing stress on the Words as and when necessary in the
sequence of lecture delivery (52%).

Regarding the factor, 28-~employing adequate speed of
delivery, the group preferred the dimensions, 28.1~by main-
taining a speed of delivery at which the listeners can
follow the continuity of thought and expression (61%) and
28.2=by maintaining a speed at which it is possible for the
students to jot the main points of the topic (61%).

Regarding the factor, 29-using intelligible language
the group preferred the dimensions, 29.1-makinglise of simple
language (79%), 29.2-makinduse of a language which is well
within the comprehensible vocabulary level of the students
(645%) and 29.3-making use of a language in an organised
fashion aiming at developing the vocabulary level of the
students (52%),

Regarding the factor, 30-using correct pronunciation
the group preferred the dimension, 30.1=using pronunciation
which is phonetically correct (71%) and 30.2-using an accent
which makes the language intelligible to all (61%).

Regarding the factors, 31-maintaining good eye contact
with the students, the group preferred the dimension 31.2-by
means of looking all over the class (61%).
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Regarding the factor, 32-displaying a smiling dis-
position, the group preferred the dimensions, 32.1-by main-
taining pleasantness all through the lecture period (64%).

Regarding the dimensions of the factor, 33 peréentage
of preference is 44 and 45 only and hence they are not
included in the list of dimensions preferred.

Regarding the factor, 34-manifesting confidence, the
group preferred the dimensions, 34,1-by means of manifesting
mastery over the subject-matter (62%), 34.3-by being able
to explain illustratively the complexities of the subject
matter (61%) and 34.2-by means of maintaining clarity and
ease in communication (54%).

Regarding the factor, 35-manifesting smartness, the
group preferred the dimensions, 35,.2-by means of manifest=
ing presence of mind to deal with complex situations (62%)
and 35.1-by keeping upneatness in dress and physical
appearance (59%).

Regarding the factor, 36-being courteous to all the
students of the class, the group preferred the dimensions,
36.,1-by means of treating all the students equally friendly
(80%), 36.2=by means of encouraging students self-efforts
of learning in a podttive manner (66%) and 36,3~by means of
showing adequate understanding of the students and their
problems inside %h® and outside the class (55%).

L2443 Dimensions preferred by commerce teachers:

The Table 4,9 shows the dimensions preferred by
teachers of commerce faculty.
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TABLE 4.9€f %

TABLE "SHONING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFERENCE AND THE DIMENS’ NS
PREFERRED BY MAJORITY i.e., MORE THAN FIFTY PERCENT OF COMMERCE TEACHERS (N:61)

[y

—~

5o, Title of the dinenaton PESianens® of enoeaiain. DINILL)
1.0 PREPABATION OF LECTURE NOTE
1.1 Preparing loose-leaf lecture note 29 47
1.2 Preparing a list of headings and sub~headings of the topic 43 ’ 67 *
1.3 Preparing entire lecture in a written down note 6 10
2.0 SETTING OBJECTIVES ’ |
2.1 Aiming at presenting information 4+ 47 77 *
2.2 Aiming at developing the ability of critical thinking in
. the students 49 80 . *
2.3 Aiming at developing certain specified sk.’\tlls of the studen.ts 29 a7
2.4 Aiming at developing the ability to express personal ideas
of the students 45 74 »
2.5 Aiming at deVeloping in studénts independent study habits and
reading interests s - 44 72 »*
2.6 Aiming at developing 1i ¥bodente ability to select aid
sorganize relevant material - .64 - *
2,7 Aiming Et developing arsense of enquiry in the students a7 61 *
3.0 PREPARATION OF INSTRUCTIONAL AIDS
3.1 Preparation of charts 20 33
3.2 Preparation of graphs \ 19 31
3.3 Preparation of slides ' [ 10
3.4 Preparation of improvis'ed alds 14 23 !
4.0 PREPARATION OF HANDOUTS
4.1 Preparation of cyclostyled complete note of the topic for
the students 12 20
4.2 'Preparation of cyclostyled salient features of the topic
for the students ¢ 16 26
4.3 Preparation of cyclostyled note of the topic in brief 22 35
5.0 SETTING UP DEMONSTRATION EXPERIMENTS
5,1 Setting up demonstration experiments with the help of the
experimental kit 14 23
5.2 Setting up demonstration experiments with the help of
improvised material 10 16 .
5.3 Setting up demonstration experiments with the help of the -
laboratory equipment 15 26,
6.0 RELEVANCE OF INTRODUCTION TO THE TC_)PIC OF THE LECTURE'
6.1 By means of providing a brief revision of the legture topic - 46 75 *
6.2 By means of providing a gist of the present topic ‘ 3 51 %
6.3 By means of providing a gist of the past and the present -
lecture topic 28 46
6.4 By means of announcing the title of the present lecture topic 32 52 s o
7.0 SECURING ATTENTiON OF THE STUDENTS ’
7.1 By means of putting relevant gquestions . 4:7 77 *
7.2 By means of giving relevant quotations 17 28
7.3 By means of narrating relevant anecddtes 15 25 A
7.4 By means of providing relevant illusirations 50 82 *
7.5 By means of creating relevant simulations ‘19 31
7.6 By means of explaining the benefits of the knowledge that
will be gained due to the lecture .35 57 #*
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TAGLE 4B (Contd...)

. Preforence Percentane Diwension
S.No. Title of the dimension fre%u;ncy of preferencs refared

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY

8.1 By means of proceeding from general to particular

concepts of the topic , 38 62 .
B.2 By means of proceeding from particular to general ’

congepts of thrw tooic ¢ 20 .33

8.3 By means of pyroceeding from known to unknown concepts .
of the topic¢ . 32 haded *

8.4 By means of proceeding from concrete to abstract concepts
of the topic 23 as

8.5 By means of proceeding from simple to complex concepts. .o
of the topic 32 32 hd

8.6 DBy means of providing the concepts of the toplc under , .
convenient specified points and sub-points 35 57 -

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charxts ' 35 50 hd
‘ 9.2' By means of using graphs 22 36

9.3 By means of presenting ac@uaﬂ data on the black board 40 63 »

9.4 By means of giving reférencé'material 30 49

*10.0 HELPING DEVELOPMENT OF ATTRTUDES AND VALUES OF THE STUDENTS

“10.1 By means of emphasizing the underlying human value in each

of the concepts of the topic 29 47

10.2 By means of providing opinion of prominent leaders/experts
on the concepts of the topic 22 36
T 10.3 By means of giving personal opinions on the concepts of the topic 18 29

10.4 By means of inviting commenis of the students on the concepts
of the topic 39 64 »

10.5 By means of emphasizing scientific rational involved in each
of the concepts of the topic 27 44

10.6 By means of visualizing the extent of agreement with the
experimental observations of the concepts of the topic 13 33

10.7 By means of putting forward the underlying limitations of the
derivations in the topic 14 23

* 11.0 DESCRIBING SUBJECT MATTER IN DETAIL

11.1 By means of analysing each single concept of the topic 35 64 hd
11.2 By means of dividing each single concept into as many .

sub~points as possible 29 | 47
11.3 By means of explaining each single concept from different angles’ 33 _54 hd

12.0 BVALUATING CONCEPTS OF THE TOPIC

12.1 By means of enlisting arguments for and against each concept
., of the topic . 43 70 »
- 12,2 Dy means of enlisting arguments of different experts on
each concepi of the topic 27 44

1" 3 By means of enlisting relative differences between different
concepts of tne topic [ 28 46

12.4 By means of relating abstract concepts of the topic to concrete
things or situations B 24 39

13.0 PROVIDING CONTRETE AND COMERENT EXAMPLES

13.1 By means of ¢iving exarples exclusively relevant to the . _
day-to~day lives of the students - R 44 72 - -

13.2 By means of narrating interesting anecdotes relevant to the topic 26 43

13.3 By means of relating derivations with the students* laboratory
observations 9 1%
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TAELE 4.7 (Contd...)

Preference Percentage Dirension

o & : i
5.No, . Title of the camension frequency of preference preferred

14.0 EMPHASIZING IMFORTANT POINTS OF THE TOPIC

14,1 By means of changing the tone of expression 19 3
14,2 By means of changing the speed of delivery 26 43 .
14,3 By means of focussing attention of the students A2 69 hd
14.4 By means of repeating the important peoints of the topic

more than once 50 82 »
14.5 By means of noting down the important points of the topilc

on black board \ a7 77 A

15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE )

PRESENTATICN OF THE SUBJECT WATTER "
15.1 By means of giving time gap in between certain important words 22 36

15.2 By means of giving time gap in between certain important
sentences 26 A3

15.3 By means of giving time gap in between the presentation of -
dafferent concepts of the topic ‘36 59 *

16.0 BEING SENSITIVE TO THE STUDENTS' FEELINGS

16.1 Changing stimulus media 22 36
16.2 Making use of humour 26 23
16.3 anquibg studentshwith the topic by means of putting th&ught
provoking questions 43 70 »
16.4 Repéating cértain points, not very well taken by the students 33 54 hd

16.5 Putting the points which are not very well taken by the
students in a slightly different perspective 21 34

17.0 USING BLACK BOARD ADEQUATELY

17.1 ?Presenting only important points of the topic 50 . 82 b
17.2 Presenting oﬁly brief summary of the topic 14 23
17.3 Presenting diagrams, numbers and names relevant to the ‘topic 35 o7 »

17.4 Presenting mathematical derivations, symbols, etc., relevant
1o the topic , 38 62 *

18.0 USING RELEVANT INSTRUCTIONAL AIDS

18.1 For the purpose of presenting general information relevant

to the topic 22 36
18.2 For the purpose of presenting proper explanation of the

concepts of the topic 27 44
18.3 For the purpose of synthesizing the content@resented 13 21

18.4 Tor the purpose of providing comparative and contrasting
information of the concepts relevant to the topic 26 43

18.5 For the purpose of developing skills of drawing, scaling,
and sketching, etc. 1 18

19,0 USING DENONSTAATION EXPERIMENTAL KIT
19.1 For the purpose of developing skill of manipulating apparatus 38 13
19.2 For the purpose of developing skill of objective observation 16 26

19.3 For the purpose of developing the ability to improvise
experimental tools 11 18

19.4 For the purpose of developing the sk:1ll o§$roper interpraotas

tion of data 21 34
20,0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED N
20.1 By means of mere lasting out all the points of the topic 29 47
20.2 By means of repcating only important points of the topie 38 62 -
20.3 By means of relatigg each point of the teple to a practical
phenomenon 21 34
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TABLE 4.90) (Contd ....) 7

. Preference Percanlage Oimension
S.No. - Title of the dimension frequency of preference prefsrrad

21.0 PROVIDING EXERCISES TQ STUDENTS TO ENABLE THEM TO APPLY THE
KROWLEDGE ACQUIRED THRCUGH THE LECTURE, TO A NEW SITUATION

21.1 By means of posing problems to be solvad by the students .47 i 7 4
21,2 By means of posing meaningful questions to the students 4 . ” *
21.3 By means of encouraging students' individual efforts in :
. dealing with problems relevant to the topic 4] ) 67 d
21.4 By means of providing cooperative or competitive situations 23
21.% By means of providing free atmosphere to enable atudents w .,
express individual ideas a4 T2 :
21.6 By means of giving assignments . 39 . 64
21.7 By means of giving sssignments which have relevance to the !
‘ next topic 20 : 33
22,0 USING ADEQUATE GESTURES ’ . n : :
22,1 Using head movements : ' - 14 23
22.2 Using hand movemehts : . 24 39 .
22,3 Using body movements ) ‘ 12 20 £
22,4 " Using expressive looks ' 28 46
23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN ' ' '
THE COURSE OF THE LECTURE AT APPROPRIATE.TIMES \ ’ ¥
23.14 By means of quotiny seemindly paradoxical situations 20 ) 33
23.2 By means of witty repartee ) 26 . 43
‘24,0 EXPRESSING ONESELF CLEARLY
24.1 Speaking out clearly 57 . 93 *
24.2 Putting forward the concepta of the topic in aimpla nguage 48 i hd
24.3 Putting forward the concepts in a straight forward nner s
without digressions 36 99 4
'28.0'MAKING THE TONE PLEASANT ‘ ] ‘
25.1 Making use of a tone which is of moderate base pitch : 3% ‘ 37 .
25,2 Haking use of a tone which is full of expression . 90 65 0
25.3 By not using an irritative tone . . ‘A k13 »
"26.0 EMPLOYING AN AUDIBLE VOICE
2601 Making use of the voice to be audible enough even to the
' students who are sitting in the back benches of the class .49 89 ».
26.2 laking use of the voice at a level of which .n the mrda - .
) spoken are sudible . 43 oo 70 ' hd
27.0 EMPI‘OYING WODULATION IN TONE
27.1 By means of changing pitech at appropriate moment in the
sequence of lecture delivery : 33 ‘ %4 »
27.2 By means of changing stress on the words as and when .
necessary in the sequence of lecture delivery ¥ - 61 L
. 27.3 By means of maintaining a rhythmic flow of pitch in the. '
sequence of lecture delivery 26 43 . .

- J

8
28,0 EMPLOYING ADEQUATE SPEED OF DELIVERY '

28.1 By maintaining a speed of delivery at which the listeners cna .
T follow the continuity of thought and expression . 46 [ T *

é 1
28.2 By maintaining a speed at which it i3z possible for the
students to jot down main points of the topic - » 64 o



118

TABLE 4,9 (Contd....) N .
Y Preference Percentage Oimension
5.No. Title of the dimension frequency of preference preferred

29.0 USING INTELLIGIBLE LANGUAGE

30.0

2%.1
29.2

29.3

Making use of a simple language

NMaking use of a language which is well within the
comprehensible vocabulary level of the students

-
Making use of a language in an organized fashion aiming
at developing the vocabulary level of the siudents

USING CORRECT PRONUNCIATION

30.1

30,2

MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING
THE LECTURE

32.0

33.0

3t
31.2

Using a pronunciation which is phonetically correct

Using an accent which makes the language intelligible to all

By means of looking straight to the students

*By means of lodking all over the class

DISPLAYING’A SMILING DISPOSITION

32.1
32.2

By maintalning pleasantness all fhiough the lecture period
By met being irritated

DISPLAYING A RELAXED DISPOSITION

33.1

33.2

34.1
34 2

34,3

By maintaining the composure

By being guite casual in movements

34.0 MANIVESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUEJECT§ MATTER
‘ c

By means df manifesting mastery over the subject-matter

By means of maintaining clarity and ease in communicating :

lthe subject-matter

By being able to explain illustratively ihe complexities of
the subject-matter

35,0 MANIFESTING SMARTNESS ) )

36.0

5,1
35.2
3.3

35.4
35.5

By keeping up neatness in dress and physical hppearance

By means of ﬁanifesting presence of mind to deal with
complex situations

By manifeéting ease in the manipulation of apparatus, aids, etc.
By using interesting repartee

By manifesting balaﬂced modes of moving about

BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

36.14
36.2

36.3

By means of treating all the students equally friendly

By means of encouraging students self-efforts of learnxng
in a positive mannexr

B

By means of showing adequate understanding of the student«
and their problems inside and outside the class

I

51

19’

36

40

28

45
31

24
23
38
47
4
a7

45
20
23

53

44

84

6%

31

‘59

65

85

4
28

39
38

- 62

77

67

61

74
33

52

87




119

Regarding the factor 1-preparation of lecture note
the group prefgrred the dimensions, 1.,2-preferably a list
of heading and sub~headings of the topic (67%).

Regarding the factor, 2-setting objectives, the group
preferred the dimensions, 2.2-aiminght deviéloping the abi-
1ity of critical thinking in the students (803%), 2.1=-aiming
at presenting information (77%), 2.4-aiming at the develop-
ing the ability to express personal ideas of the students
(74%), 2.5=aiming at developing in students independentiy
study habits and reading interests (72%), 2.6-aiming at
developing in students ability to select and organize re~
levant material (64%) and 2.7-aiming at developing a sense
of enquiry in the students (61%).

Under the factors, 3, 4 and 5 the percentage of pee-
ference of the dimensions, ranged from 10 to 36 only.
Hence not included in the list of dimensions preferred.

Regarding the factor 6-relevance of introduction to
the topic of the lecture, the group preferred the dimensions,
6.1-by means of providing a brief revision of the last lec~
ture topic (75%), 6,4~by means of announcing the title of
the present-lecture topic (52%), and 6,2-by means of provid-
ing a gist of the present topic (51%).

Regarding the factors 7-securing attention of the
students, the group preferred the dimensions, 7.4-by means
of providing relevant illustrations (82%), 7.1-by means of
putting relevant questions (77%), 7.6-by means of explain-

ing the benefits of the knowledge that will be gained due
to the lecture (57%).

Regarding the factor, 8-presenting subject-matter in
logical continuity, the group preferred the dimensions;

!
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8.1-by means of proceeding from general to particular con-
cepts of the topic (62%), 8.6~by means of providdng the
concepts of the topic under convenient specified points
and sub~points (57%), 8.3=by means of proceeding from known
to unknown concepts of the topic (52%), and 8,5-by means

of proceeding from simple to complex concepts of the

topic (52%).

Regarding the factor, 9-presenting facts and figures
accurately, the group preferred the dimensions, 9.3~by means
of presenting the actual data on the black board (65%) and
9.1-by means of using charts (59%).

Regarding the factor, 10-~helping development of atti-
tudes and values of the students, the group preferred the
dimensions 10.4=by means of inviting comments of the
students on the concepts of the topic (64%).

Regarding the factor, 11-describing subject matter in
detail, the group preferred the dimensions, 11+1-by means
of analysing each single concept of the topic (64%) and
11.3=by . means of explaining each single concept from diff-
erent angles (54%).

Regarding the factor, 12-evaluating concepts of the
topic, the group preferred the dimension, 12.1-by means of
enlisting arguments for and against each concept of the
topic (70%).

Regarding the factor, 13-providing concrete and
coherent examples, the group preferred the dimension, 13.1-
by means of giving examples exclusively relevant to’the day-
to=day lives of the students (72%).
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Regarding the factor, 14-emphasizing important points
of the topic, the group preferred the dimensions, 14.4~by
means of repeating important points and the topic more than
once (82%), 14.5=by means of noting the important point on
the black board (77%) and 14.3-by means of focussing the
attention of the students (69%).

Regarding the factor, 15-using pauses at appropriate
places, the group preferred the dimension, 15.3-by means of
giving time gap in between the different concepts of the
topic (59%).

Regarding the factor, 16=being sensitive to students'
feelings, the group preferred the dimensions; 16.3=involving
students with the topic by means of putting thought provok-
ing questions (70%) and 16.4=repeating certain points not
very well taken by the students (54%).

Regarding the factor, 17-using black board adeguately,
the group preferred the dimerlsions 17.1 presenting only
important points of the topic (82%), 17.L-presenting mathe-
matical derivations, symbols etc. relevant to the topic
(62%) and 17.3=-presenting diagrems, numbers and names rele-
vant to the topic (57%).

Regarding the factor, 18 and 19 the percentage of pre-
ference of the dimensions ranged from 13 to 44 only. Hence
not included in the list of preferred dimensions.

Regarding the factor, 20-consolidating the major points
of the topic, the group preferred the dimensions, 20, 2=by

means of repeating only importamt points of the topic (62%).

Regarding the factor, 21-providing exercises to students,
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the group preferred the dimensions, 21.1-by means of
posing problems to be solved by the students (77%), 21.2-
by means of posing meaningful questions to the students
(72%), 21.5=by means of providing free atmosphere to
enable students to express individual ideas (72%), 21.3=
by means of encouraging students' self efforts in dealing
with problems relevant to the topic (67%) and 21.6-by
means of giving assignments (6458).

Regarding the factor, 22 and 23 the percentage pre-
ference of the dimensions ranged from 20 to 46 only. Hence
" are not included in the preferred list.

Regarding the factor, 24~expressing oneself clearly,
the group preferred the dimensions 24,1-speaking out clearly
(93%), 24.2-putting forward the concepts of the topic in
simple languege (79%) and 24.3-putting forward the concepts
in a straight forward manner without digressions (59%).

Regarding the factor, 25-making the tone pleasant,
the group preferred the dimensions; 25.2-making use of a
tone which is full of expression (65%), and 25.1-making use
of a tone which is moderately bass pitch (57%) and 25.3-by
not using an irritative tone (51%).

Regarding the factor, 26-employing an audible voice,
the group preferred the dimensions, 26.1-making use of a
tone which is audible enough even to the students who are
sitting in the back benches (80%) and 26.2=-making use of
the voice at a level of which all the words spoken are

audible (70%).
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Regarding the factor, 27-employing modulations in
the tone, the group preferred the dimensions, 27.2-by means
of changing stress on the words as and when necessary in the
sequence of lecture delivery (61%) and 27.1-by means of
changing pitch at appropria%e mément in the sequence of
lecture delivery (54%). '

Regarding the factor, 28-employing adequate speed of
delivery, the group preferred the diémensions, 28.71-by main~
taining a speed at which the listepners can follow the
continuity of thought and expression (65%) and 28.2-by
maintaining a speed at which it is possible for the students
to jot down the main points of the topic (64%).

Regarding the factor, 29~using intelligible language,
the group preferred the dimensions; 29.1-making use of
simple language (84%) and 29.2-mzkinguse of language which
is well within the vocabulary level of the students (65%).

Regarding the factor, 30=-using correct pronunciation,
the group preferred the dimensions, 30.2«by using an accent
which makes the language intelligible to all the students
(65%) and 30.1-using pronunciation which is phonetically
correct (59%).

Regarding the factor, 31-maintaining eye contact with
the students, the group preferred the dimension 31.2=by
means of looking all over the class (85%).

Regarding the factor, 32-displaying a smiling dispo-
sition, the group preferred the dimensions, 32.1-by maintain-
ing pleasantness all through the lecture period (74%) and
32.2=by not being irritated (51%).
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Regarding the factor, 33~displaying a relaxed dis-
position, the percentage of preferences were 38 and 39
only and hence they are not included in the preferred
list of dimensions,

Regarding the factor, 34-manifesting confidence, the
group preferred the dimensions, 34.2-means of maintaining
clarity and ease in communicating the subject-matter {77%),
34,3=-by being able to explain illustratively the complexi-
ties of the subject-matter (67%) and 34.1-by means of
manifesting mastery of the subject-matter (62%).

Regarding the factor, 35-manifesting smartness, the
group preferred the dimensions, 35.2~by means of manifest-
ing presence of mind to deal with complex situation (74%),
34.1-by keeping up neatness in dress and physical appearance
(61%), and 35.5-by manifesting balance modes of moving
about (52%).

Regarding the factor, 36=being courteous to all the
students of the class, the group preferred the dimensions,
36%1=-by means of treating all the students equally friendly
(87%), 36.2-by means of encouraging students self-effort of
learning in a positive manner (72%) and 36.3-by means of
showing adequate understanding of the students and their
problems inside and outside the class (72%).

4,2.4 Dimensions preferred by commerce studentss

The Table 4,10 shows the preference frequency of dimen-
sibns, the percentage of preference and the dimensions pre-
ferred by majority i.e., more than fifty per cent, of
commerce students.
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TAULLE -SHOWING THE PREFERSNCE FREQUENCY OF DIMENSICONS, THE PIRCENTAGE OF PRLIFERENCE AND THE DIMENMSICNS
PREFERRED BY NAJORITY i.e., FOREZ THAN FIFTY PERCINT OF CQWMERCE STUDENTS (M:139)

Preference Percentage  Diméuwsgion
N 2 {méned
S.No. Title of the dimension frequency of prefarence proferced

t

1.0 PREPARATION OF LECTURE NOTE

1.1 Preparing loose-~leaf lecture note . 40 30 -
1.2 Preparing a list of headings and sub-headings of the topile 105 78 *
1.3 Preparing entire lecture in a writien down note 28, 21

2.0 SETTING OBJECTIVES s,

2.1 Alming at presenting information 86 64 *
]

2.2 Aiming at developing the ability of critical thinking in e

the students 93 70 X
2.3 Alming at developing certain specified skills of the students 75 55 -
2.4 Aiming at developing the ability to express personal ideas

of ine students ’ 84 24 .
2.5 Aiming at developing in students independent study habits

and reading interests 97 72 b
2.6 Aiming at doveloping in students ability to seleet and i

organize relevant material 83 . 61 " e
2.7 Alming at developiag a sense of enquiry in the students 67 50

3.0 PREPARATION OF INSTRUCTIONAL AIDS

3.1 Preparation of charts . 43 32
3.2 Preparation of graphs : 61 45
3.3 Preparation of slides 21 15
3.4 Preparation of improvised aids 34 25

4.0 PREPARATION OF HAMDOUTS

4.1 Preparation of cyclostyled complete note of the t@pic for
{

the students . 44 32

4.2 Preparation of cyclostyled salient features of the topic N
for the students .45 33

4.3 Pre-aration of cyclostyled note of the topic in brief 71 52 *

5.0 SETTING UP DENCNSTRATION EXPERIMENTS ’

5.1 Setting up demonstration experiments with the help of the

experimental kit 26 ' 19
- 5,2 Setting up demonstration experiments with the help of

improvised material 27 20

5.3 Settung up demonsiration experiments with the help of the
~laboratory equipment 30 22

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 By means of providing s brief revision of the lecture topic 81 60 e
6.2 By means of providing a gast of the present topic 65 43
6.3 By means of providing a gist of the past and the present

lecture topic . 74 95 *
6.4 By means ofannouncing the title of the present lecture topic 77 ’ 57 »

7.0 SECURING ATTENTION OF THE STUDRENTS

7.1 By means of putting relevant questions 104 ki A
7.2 By means of giving relevant quotations . 62 46

7.3 3y me.ns of narra’wn, relevant anecdotes 42 31

7+ 3y e ns of proviociny zcl vm it illustrations 94 70 *
79 By:e ns of creating rel- -v< s:oulations 42 31

7.6 By means of explaining th. - -nvrits of the knowledge

that w1ll be gained due v« .~ jecture 7% 35 d
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, 4 . ‘Preference Percentage Dzéensicn
S.No. Title of the dimension frequency of preferente preferved

8.0 PRESENTING SUBJECT MATT.R IN LOGICAL CONTINUITY

8.1 By means of proceading from ¢rneral to particular
concepts of the topic 66 49

8.2 By means of proceeding from piriicular to general .
concepts of the topile 46 24

8.3 By means or proceeding from kiown to unknovm concepts
of the topic 68 50

8.4 By means of proceeding from concrete to abstract concepts
f the topic 50 7

8.5 By means of proceeding from simple to complex concepts

f the topic 60 a4

8.6 By means of providing the concepts of the topic dnder '
convenient specified points and sub-points 84 62 *

9.0 PRESENTING FACTS AND FIGURES ACCURATELY

9.1 By means of using charts 45 a3

9.2 By means of using graphs . 87 4.

9.3 By means of presenting actual data on the black beoard 94 70 . A
9.4 By means of giving reference material 85 . 63 *

10.0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS

10.% By ﬁeans of emphasizing the underlying human value in each .
- of the concepts of the topic 47 35

10.2 By means of providing opinion of prominent leaders/experts
on the concepts of the topic 48 35

10.3 By means of giving personal opinions on the concepts of the
topic 74 55 ¥

10.4 By means of inviting comments of the students on the concepts i
of the topic 95 70 “

10,5 By means of emphasizing scientific rational involved in
each of the concepts of the topic 7% 55 *

10.6 By means of visualizing the extent of agreement with the
experimental observations of the concepts of the topic 62 46

10.7 By means of putting forward the underlying limitations of
the derivations in the topic 66 49

11.0 DESCRIBING SUBJECT MATTER IN DETAIL ' : :
11.1 By means of analysihg each single concept of the topic , 85 63 *

11.2 By means of dividing, each single concept into as many
sub~-points as possible 77 57 d

11.3 By means of‘explaining each single concept from different
angles 87 : 64 »

12,0 EVALUATING CONCEFTS 6F THE TOPIC

12.1 By means of enlisting arguments for and against eacﬁ concept
vof the topic i 75 55 *

12.2 By means of enlisting arguments of different experts on
each concept of the topic ‘87 64 *

12.3 By means of enlisting relative differences between different
concepts of the topic 62 46

12.4 By means of relating abstract concepts of the topic to
concrete things or situations 53 39

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES

13,1 By means of giving examples exclusively relevant to the . .
day~to-day lives of the students 91 67 b
13.2 By means of narrating interesting anecdotes relevant to
the topic 71 52 *
13.3 By means of relating derivations with the students' laboraw 43 32

tocy okservations '
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TABLE 4110 (Centd....)

! P Pezcentage  Uinansion
S.No. : Title of the dimension . - f::;g::g;ﬁ - of p:gggrggcé p'ﬁ:;:?';;i

14.0 EZFHASIZING LIAPORTANT POINTS OF THE TOPIC

14,1 By means of chonging the tone of ‘expression 39 29
. 14.2 By means of changing the speed of delivery a5 34
14.3 By means of focussing attention of the students o4 70 »
. ' 14.4 By means of repesting the important points of the tonic ,
more than once 108 . 80 bt
14.5 By means of moting dovm the important po&nts of the topic - ' .
on black board 101 - ™ -
15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE .. .
PRESENTATION OF THE SUBJECT FATTER ' :
15.1 By means of giving time gap in between certsin mportant . ) ,
viords . 84 62 *
1%5.2 By means of giving time gap in between certsin important
santences 64 | 47
15.3 By means of glving time gap in between the presentation ‘ ) s . .
of different concepts of the tople 70 52 ~ »
16.0 BEING SENSITIVE TO THE STUVENTS! FEELINGS A :
16.1 Changing stimulus media . . 4 . - 30
16.2 Making use of humour . ’ . JON 41
16.3 Involving students with the topic by means of putting
thought provoking questions 90 67 *
16.4 Repeating certain points, not very well taken by the students 84 62 *
16.5 Putting the points which are not very well taken by the .
students in a slightly different perspeciive 60 44
17.0 USING BLACK BOARD ADEQUATELY
17.1 Presenting only important points of ihe tapic 106 78 *
17.2 Presenting only brief summary of the topic ! 40 30
17.3 Presenting diagrams, numbers and names relevant to the toplc 78 58 *
17.4 Presenting mathomatical derivations, symbols, etc., * ) -
- relevant to the topic I & 54 *
18,0 USING RELEVANT INSTRUCTIONAL AIDS '
18.1 For the purpose of presenting general infomati.on relevant i
*o the pif 56 4y
18.2 For the purpose of presenting proper explaination of the .
4 concepts of the o - 76 ] d
18.3 For the purpose of synthesizing the content presented 42 31
18.4 For the purpose of providing comparastive and contrasting
. information of the concepts relevant to the topic 66° ‘ 49

18.5 For the purpose of developing skills of drawing, scaling,
and sketching, ete. o 50 14

19.0 USING DEMINSTRATION EXPERIMENTAL KIT

19.1 For the purpose of developing skill of manipulating ‘apparatus 38 - ) 28 .

19.2 For the purpose of developing skill of objective observation 52 ’ 3B~

19.3 For the purpose of developing, the ability to improvise . . l

expexrimentsl tools 44 32

19.4 ’;‘gg tihéoguggog;tgf develop:lng the skill of proper inter- ' ié“, . n
20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRRESENTED , -

20.1 By-means of mere 1isting out all the points of the topic 76 &6 *

20,2 By means of repeatmg only mportant points of the tople 83‘ 61 . »

20.3 By means of xelating each point of the topic to a pz‘ac\'.&cal - 58 43

phenomenon
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Preference Percentage Dimension
S.No. Title of the dimension frequency of preference preferred
21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE
KNCWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATION .
21.1 By means of posing problems %o be solved by the students ) e ™ 4
. 21,2 By means of posing meaningful questlons to tho students 85 63 *
21.3 By means of encouraging students' indiyidual efforts in
dealing with problems relevant to the topic 4 ° 4
21.4 By means of providing cooperative or competitive situations ®* 71 52 bt
21.5% By means of providing free atmosphere to enable students to
express individual ideas 96 1 .
21.6 By means of giving assignments 54
21.7 By means of giving assignments which have relevance to ;
the next topic - 46
22,0 USING ADEQUATE GESTURES
22.1 Using head movements N 32 24
22.2 Using hand movements . %6 4y K
22.3 Using body movements , 23 17
) 22.4 Using expressive looks | 90 67 »
23.0 DEMONSTRATING AN ADEQUATE SENSE OF HUMGJR BY MAKING USE OF IT
IN THE COURSE OF THE LECTURE AT APPROPRIATE TIMES
23.1 By means of quoting seemingly paradoxical situations  _ 4 as
23.2 By means of witty Trepartee 47 »
24,0 EXPRESSING CNESELF CLEARLY
24.1 Speaking out clearly 122 90 \
24.2 Putting forward the concepts of the topic in simple J.amguage 104 s *
24,3 Putting forward the concepts in a straight forward manner,
without digressions 62 46
25.0 MAKING THE TONE PLEASANT '
25,1 Making use of. a tone which 1s of moderate base pitch 61 45
2512 Making use of a tone which is full of expression 99 73 *
25.3 By not using an irritative tone 48 3%
26.0 EMPLOYING AN AUDIBLE VOICE , '
26.1 Making use of the voice to be audible snough even to the
students who .are sitting in the back benches of the class 103 | 76 »
26,2 Making use of the voice at a level of which all the words
spoken are audible 79 58 . .
27.0 EMPLOYING IKJDUIATION IN TONE ’
27.1 By means of changing pitch at appropriate moment iIn the .
sequence of lecture delivery 51 38
27.2 By means of .changing stress on the words as and when
necessary 1n the sequence of lecture delivery 60 A4
27.3 By means of maintalking a rhythmic flow of pitch in the '
sequence of lecture delivery %8 43
28,0 EMPLOYING ADEQUATE SPEED OF DELIVERY i \ *
28,1 By maintalning a speed of‘delivary at which the listenexs
can follow the continuity of thought and expression 90 67 »
. 28,2 By maintaining a speaed at which it is possible for the
students to jot down main points of the topic . 84 62 hd
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TABLE 4410 (Contd..)™"

N . Preference
5.No. ; ‘ Title of the dinensign frequency

g

o

Percentare
of preference

Divwansion
proforrat

29.0

30.0

.0

32.0

34.0

39,0

36.0

USING INTELLIGIBLE LANGUAGE
29.1 Kaking-.use of a simale language .

29,2 “RBaking use of a language which 1s well within the
comprehensible vocabulary level of the students

29.3 Making use of a language in an organized fashlon Biming
at developing the vocabulary level of the students

USING CORRECT PRONUNCIATION
30.1 Using a pronunciation which 1is phonetically currect
30.2 Using an accent which makes the language intelligible to all

MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS VHILE GIVING
THE LECTURE '

31.1 By means of looking straight to the students

31.2 By means of looking all over the class

DISPLAYING A SMILING DISPOSITION

32.1 By maintaining pleasantness all through the lecture period
32.2 By ket being irritated

DISPLAYING A RELAXED DISPOSITION

33.1 By maintaining the composuré

33.2 By being quite casual in movements

MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 By means of manifesting mastery over the subject-matter

34.2 By means of maintaining clarity and ease in communlcating
the subject-matter

34.3 By being able to explain illustratively the complexities
of the subject-matter

JAANIFESTING . SMARTNESS
35.1 By keeping uo néatnesa in dress and physical appearance

3%.2 By means of manifesting presence of mind to deal with
complax situations

35.3 By manifesting ease in the manipulation of apparatus,ajds,etc.
35.4 By using interesting repartee ’
35.5 By manifesting balanced modes of moving about -
BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

"36.1 By means of treating all the students equally friendly

36.2 By means of encouraging students self-efforts of learning
in a positive manner

36.3 By means of showing adequate understanding of the students -
and their problems inside and ocutside the class

Y

107
73

57

89

51
102

101

43

86

83

78

43
71
70

113

90

42

66

63

%

)
41

32
41

&1

62

53

52
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The factor, 1=preparation of lecture note, the group.
preferred the dimensions, 1.2=-preparation of list of head~-
ings and sub-headings of the topic (78%).

Regarding the facteor, 2-setting objectives, the group
preferred the dimensions 2.5-aiming at developing in students
independent study habits and reading interests (72%), 2.2-
aiming at developing the ability of critical thinking in the
students (70%), 2.1-aiming at presenting information (64%),
2.4-aiming at developing the abllity to express personal
ideas of the students (62%), 2.6-aiming at developing stu-
dents' ability to select and organise relevant material
(61%) and 2,.3-aiming at developing certain specified skills
of the students (55%).,

Regarding the factor, 3-the percentage of preferemce of
the dimensions ranged from 15 to 45 only. Hence not included
in the preferred list.

Regarding the facter 4-preparation of handouts, the
group preferred the dimensions, 4.3-preparation of cyclo-
styled note of the topic in brief (52%).

Regarding the facter, 5-the dimensions are preferred
by only 19 to 22 per cent and hence not included in preferred
list.

Regarding the factor, 6-relevance of introduction to the
topic of the lecture, the group preferred the dimensions
6.1-by means of providing a brief revision of the last lec-
ture topic (60%), 6.4=by means of announcing the title of
the present lecture topfc (57%) and 6.3~by means of provid-
ing a gist of the past and the present lecture topic (55i%).

Regarding the factor, 7-securing attention of the students
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the group preferred the dimensions, 7.1=by means of putting
relevant questions (72%), 7.4~by means o providing relevant
.illustrations (70%) and 7.6~by means of explaining the bene=~
fits of the knowledge that will be gained due to the

lecture (55%).

Regarding the factor, 8-presenting subject matter in
logical continuity, the group preferred the dimension,
8.6=by means of providing the concepts of the under conve-
nient specified points and sub=points (62%).

Regarding the factor, 9-presenting facts and figures
accurately, the group preferred the dimensions, 9.3-by means
of presenting actual data on the block board (70%), and
9,4=by means of giving reference material (63%).

Regarding the factor, 10-helping development of atti-
tudes and valuves of students, the group preferred the dimen-
sions, 10.4=by means of inviting comments of the students on
‘the concepts of the topic (70%), 10.3~by means of giving
personal opinions on the concepts of the topic (55%) and
10.5~by means of emphasizing scientific rationale involved
in each of the concepts of the topic (55%).

Regarding the factor, 11=describing subject matter in
detail, the group preferred the dimensions, 11.3~by means of
explaining each single concept from differente angles (64%),
11.+by meahs of analysing each single concepts of the topic
(63%) and 11.2~by means of dividing each single concept into
as many sub-points as possible (57%).

Regarding the factor, 12-evaluating concepts of the
topic, the group preferred the dimensions, 12.2-by means of
enlisting arguments of different experts on each concepts of
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the topic (64%6) and 12.1-by means of enlisting arguments
for and against each concept of the topic (55%).

Regarding the factor, 13-providing concrete and coherent
examples, the group preferred the dimensions, 13.1-by means
of giving examples exclusively relevant to the day-to-day
lives of the students (67%) and 13.2 by means of narrating
interesting anecdotes relevant to the topic (52%).

Regarding the factor, 14~emphasiging important points
of the topic, the group preferred the dimensions, 14.4-by
means of repeating the important points of the topic more
than once (80%), 14.5=by means of noting down the important
points of the topic on black board (75%) and 14.3-by means
of focussing attention of the students (70%).

Regarding the factor, 15-using pauses at appropriate
places the group preferred the dimensions, 15.1=by means of
giving time gap in between certain important words (62%)
and 15,3-by means of giving time gap in between certain
important sentences (52%).

Regarding the factor, 16=being sensitive to students!
feelings, the group preferred the dimensions, 16.3~involving
the students with the topic by means of putting thought pro-
voking questions (67%) and 16.L4=repeating certain points not
very well taken by the students (62%).

Regarding the factor, 17=-using black board ddequately,
the group preferred the dimensions, 17+1-=by presenting only

important points of the topic (78%), 17.3=-presenting only
brief summary of the topic (58%) and 17.4~hy presenting
mathematical derivations, symbols, etc. relevant to the
topic (549},
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Regarding the factor, 18-using relevant instructional
aids, the group preferred the dimensions 18,2-for the pur-
pose of presenting proper explenation of the concepts of the
topic (56%).

Regarding the factor, 19=~the group preferred the dimen-
sions with a preferegce percentage of 28 to 38 only and ‘
hence they are not included in the list of preferred dimen-
sions.

Regarding the factor, 20-consolidating the major points
of the subject matter presented, the group preferred the
dimensions, 20,2~by means of repeating only important points
of the topic (61%) and 20.1=by means of mere listing out all
the points of the topic (56%). .

Regarding the factor, 21-providing exercises to students,
the group preferred the dimensions, 21.1=by means of posing
problems to be solved by the students (75%), 21.5-by means
of providing free atmosphere to enable students to express
individual ideas (71%), 21.3-by means of encouraging students'
individual efforts in dealing with problems relevant to the
topic (70%), 21.2=by means of posing meaningful questions to
the students (63%) and 21.4=by means of providing cooperative
of competitive situations (52%).

Regarding the factor, 22-using adeqguate gestures, the

group preferred the dimensions, 22,4-using expressive looks
(67%) .

Regarding the factor, 23-only 35 per cent of the group
preferred the dimensions and hence not included in preferred
list.
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Regarding the factor, 24=-expressing oneself clearly,
the group preferred the dimensions, 24.1-speaking oubt clearly
(90%), and 24.2-putting forward the concepts of the topic
in simple language (77%).

Regarding the factor, 25-making the tone pleasant, the
group preferred the dimension, 25.2-making use of a tone
which is full of expression (73%).

Reparding the factor, 26-employing an audible voice,
the group preferred the dimensions, 26,1-making use of the
voice to be audidble enough even to the students who are
sitting in the back benches of the class (76%) and 26.2-
making use of the voice at a level of which all the words
spoken are audible (58%).

Regarding the factor, 27-the dimensions are preferred
by only 28 to 44 per cent of the group and hence they are
included in the list of preferred dimensions.

Regarding the factor, 28~employing adequate speed of
delivery, the group preferred the dimensions, 28.1-by main=
taining a speed of delivery at which the listeners can follow
the continuity of thought and expression (67%) and 28.2=by
maintaining a speed at which it is possible for the students
to jot down main points of the topic (62%).

Regarding the factor, 29=-using intelligible language,
the group preferred .the dimensions 29.1=-mzking use of simple
language (79%) and 29,2-making use of a language which is

well within the comprehensi¥le vocabulary level of the
students (54%).

Regarding the factor, 30-using correct pronunciation,
the group preferred the dimensions, 30.1-using a pronunciation
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which is phonetically correct (66%) and 30.2=using an
accent which makes the language intelligibless to all (63%).

Regarding the factor, 31~-maintaining good eye contact
with stu@ents, the group preferred the dimensions 31.2-by
means of looking all over the class (75%).

Regarding the factor, 32=displaying a stiling dispo-
sition, the group preferred the dimension. 32.1~by main-
taining pleasantness all thbugh the =lecture period (75%).

Regarding the factor, 33-only 32% and 41% the group
preferred the dimensions and hence not included in prefe-
rred list.

Regarding the factor, 34-manifesting confidence, the
group preferred the dimensions, 34.1~by means of manifesting
mastery over the subject matter (64%), 34.3-by being able
to explain illustratively the complexities of the subject
matter (62%), and 34.2-by means of maintaining clarity and
ease in communicating the subject matter (61%).

Regarding the factor, 35-manifesting smartness, the
group preferred the dimensions, 35.1-by keeping up neatness
in dress and physical appearance (58%), 35.2=by means of
manifesting presence of mind to deal with complex situations
(53%), 35.4«by using interesting repartee (52%) and 35.5-by
manifesting balanced modes of moving about (52%).

Regarding the factor, 36=being courteous to all the

- students, the group preferred the dimensions, 36.1-by means
of treating all the students equally friendly (84%), 36.2=-
by means of encouraging students' self efforts of learning
in a positive manner (67%) and 36.3-by means of showing
adequate understanding of the students and their problems
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inside and outside the class (57%),

4e2,5 Dimensions preferred by majority of

Science Teachers:

The Table 4,11 shows the preference frequency of
dimensions, the percentage of preference and the dimensions
preferred by majority i.e., more than fifty per cent of
science teachers (table presented in the following

pages).
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TABLE 4 {F ‘ :

TABLE SHOWING THE PREFERENCE FREQUENCY OF DIMENSIONS, THE, PERCENTAGE OF PREFERENCE AND THE DI.ENSIONS
PREFERRED BY MAJORITY i.e., MORE THAN FIFTY PERCENT OF SCIENCE TEACHERS (N:171)

. Preference Percentage Odmension
S.No. ‘ Title of the dimension frequency of preference preferred

1.0 PREPARATION OF LECTURE NOTE

1.1 Preparing loose~leaf lecture note 78 46

1.2 Preparing a list of headings and sub-headings of the topic 116 8 -
1.3 Preparing entire lecture in a writ:.n down note . 34 20
2.0 SETTING OBJECTIVES . .
2.1 Alming at presenting information 123 L™ »
2.2 Aiming at developing the ability of critical thinking in ®
the students ) 130 - 7% - *
2.3 Alming at developing certsin specified sk:i.ns of the students 97 N 87 - .

2.4 Aiming at developing the «muity to express personal 1deas ' o
of the students 117 © 68 *

2.5 Alming at developing in scudents independent etudy'habi‘ts

and reading interests 133 78 .
2.6 Aiming at developing in students ability to select and R

organize relevant material 126 ] 4 *
2,7 Aiming at developing a sense of en(;uiry in the students 117 68 *

3.0 PREPARATION OF INSTRUCTIONAL AIDS . J

3.1 Preparation of charts ‘ 86 S0
3.2 Preparatlion’of graphs \ ’ 62 36
3.3‘ Preparation of slides . ' 88 81 *
3.4 Preparation of improvised aids 105 61 *

4.0 PREPARATION OF HANDOUTS

4.1 Preparation of cyclostyled complete note of the top;c N .

for the students ) 15 .
4.2 Pieparation of cyelostyled salient features of the topic ’

for the students . © 60 35
4.3 Preparation of cyclostyled note of tre topic in brief .~ B9 e

5.0 SETTING UP DEMONSTRATION EXPERIMENTS

5.1 Setting up demonstration experiments with the help of
the experimental kit Jloo 58 . *

) 5,2 Setting up demonstration experiments with the help of
! improv:n.sed material 69 .. 40

5.3 Setting up demonstration expexriments with the help of
. the laboratory equipment 139 81 -

6.0 RELEVANCE OF INTRODUCTICN TO THE TOPIC OF THE LéC'IURE

6.1 +By means of providing a brief zevision of the lecture topic 122 . omn »
6.2 By means of providing a gist 'of the present topic 81 ‘47 ’
6.3 By means of providing a gist of the past and tha prasent

lecture topic 80 - 47
6.4 By means of announcing the title of the present lecture topic 83 ’ 48‘

7.0 SECURING ATTENTION OF THE STUDENTS )
7.4 By means of putting relevant que:'ions 140 82 *

7.2 By means of giving relevant quotations . ) ‘54 31 ,
17.3 By méans of narrating relevant anecdotes - 43 V 25

7.4 By means of providing:relevant illustrations 126 T +
7.5 By means of creating;' relevant simulations . 58 34.

7.6 By means of explaining the benefits of the knowledge that 84 . 49

will be gained due to the lecture
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TABLE 4.1% (Contd....)

s e Preference Percentage  Divensien
§.No. Title of the diwension froequency  of prefereace preferred
8,0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY
8.1 By means of vprogeeding from general ito particular
concepts of the topic. 112 v 65 »
8.2 By mecans of prQCtediﬁg from particular to general . '
concepls of the topic : 49 29
8.3 By means of proceeding from known to unknown concepts
of the topic 116 68 *
8.4 By means of proceeding from concrete to abstract concepts
of the topic 82 48
8.5 By means of proceeding from simple to complex concepts ©
of tha topic 137 80 *
8.6 By means of provicding the concepts of the topic under )
convenient specified points and subepoints 109 64 S
9.0 PRESENTING FACTS AND FIGURES ACCURATELY
9.1 By means of using charts 109 64 »
9.2 By means of using graphs 90 53 *
9.3 By means of presenting actual data on the black board 112 65 *
9.4 By means of giving reference material 108 63 *
1010 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS
10.% By means of emphasizing the underlying human value in
each of the concepts of the topic 62 36
\
‘10.2 By means of providing opinion of prominent leaders/experts
on the concepts of the topic 71 41
10.3 By means of giving personal opinions on the concepts of
the topic 60 35
10.4 By means of inviting comments of the students on the,
concepts of the topic 114 67 *
10.5 By means of emphasizing scientific rational involved in
v each of the concepts of the topic 110 64 *
10.6 By means of visualizing the extent of agreement with the
experimental observations of the concepts of the topic 77 45
10.7 By means of putiing forward the underlying limitations of
the derivations in the topic 76 44
11.0 DESCRIBING SUBJECT MATTER IN DETAIL
11.1 By means of analysing each single concept of the, topic 114 67 *
11.2 By means of dividing each single concept into as many
sub-points as possibl 95 55 »
11.3 By means of explaining each single concept from different )
*» ' angles 105 i 61 *
12.0 EVALUATING CONCEPTS OF THE TOPIC
12.1 By means of enlisting arguments for and aualnst each
concept of the topic 109 €4 *
12.2 By means of enlisting arguments of different experts
on each concept of the topic - 80 47
12.3 By means of enlisting relative differences between .
different concepts of the topie 94 55 *
12.4 By means of relating abstract concepts of the topic to
concrete things or situations . 84 49
13.0 PROVIDIMG CONCRETE AND COHERENT EXAMPLES :
13.1 By means of giving examples exclusively relevant to the )
day-to~day lives of the students 118 69 *
13.2 By means of narrating interesting anecdotes relevant .
to the topie 74 43
13.3 By means of relating derivations with the students' N
laboratory observatiuns 120 70
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TAPLE .19 (Contd...)

. ' Prefarerce Percentage Dy englon
b:Nos ' Title of the dimension ‘ frequency of preference oprefesrTed

14,0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

14,1 By regns of chanaing the tona of expression . %9 . 34
14,2 By means of changing the speed of dellvery 73 : 43
.,3 By means of focussing attention of the students. 123 ' 13 g
i4,4 By means of repeating the important pointa of the topic
more than once p %14 80 *
14,9 By means of nothing down the important pointdjof, the I
topic on black board 138 a1 .o hd
.
15,0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE N
PRESENTATION OF THE SUBJECT MATTER N
A
15.1 By means of giving time gap in between cextain important words 90 33 .
1%8.2 By means of giving time gap in between certain important
sentences 81 L1
15.3 By means of giving time gap in between the presentation .
of different concepts of the topic .. 88 51 *
16.0 BEING SEMSITIVE TO THE STUDENTS' FEELINGS ’
16.1 Changing; stimulus media ) 75 - 44
16.2 Making,use of humour ™ T 44
16.3 Involving students with the topic by means of putting o
thought provoking questions 134 78 o
16,4 Hepeating certain points) not very well taken by the
. students ) 124 T2 hd
1 16.5 Putting the points which are not very well taken by the
students in a slightly different perspective 99 o8 *
17. 0 USING BLACK BOARD ADEQUATELY ,
17 1 Presenting only 1mportant points of the topic 120 70 ) b
17.2 Presenting only brief summary of the topic 53 31
‘17.3 Presenting diagrams, numbers and names xrelevant to the topic 148 86 e »

17.4 Presenting mathematical derivations, symbols, etc., )
relevant to the topic . 144 . 84 »

18,0 USING RELEVANT INSTRUCTIOGNAL AIDS

_18.1 For the purpose of presenting general information

.~relevant to the topic " a0 47
18.2 For the purpose of presenting proper explanation of the . .
concepts of the topic 112 65 *
18.3 For the purpose of syntheslzing the content presented 87 33

18.4 For the purpose of providing comparative and contrahting .
information of the concepts relevant to the topic © 108 63 A

18,5 For the purpose of developing skills of drawing. scaling, : -
and sketfhing, etc. ) 77 ¢ A5

19,0 USING DEMONSTRATION EXPERIMENTAL KIT ,
19.% For the purpose of developing skill of manipulating apparatus‘ 74 43
19.2 For the purpose of developing skill of objective observation 95 55 *

19.3 For the purpose of developing the ablility to improvise - :
experimental tools .81 47

* 19.4 For the purpose of developing the skill of "proper-ifnter- . . .
\ pretation of data 101 59 *

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED
20.1 By means of mere listing out all the points of the topic 71 4)
20.2 By means of repeating only important points of the topic’ 94 5% *

20.3 By means of relating each voint of the topic to a practical
phenomenon 96 56 *
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students to jot down main poilnts of the topic

. - Preference Peceantace . Oimereton
5.to. Title of the cimension frequency of orefarencids . p;n(errﬁh
21.0 HOVILING ;;.,-:.FIS S TO STUDENTS LLABLE TVWEM T ACPLY THE

v o LLNE ADSUIRED TIRGUAR TVE L“CNHE TO A NEW SITUATION
23.1 by means of posing nreblems to be solved by the students 142 83 .
21.2 By means of posing meani .gful questions to the students 132 77 e
21.3 By means of encouxaging students' individual efforts ini
dealing with problems relevant to the topic 126 T4 A
‘21.4 8y means of providing cooperative or competitive situations i 100 53 B “
21.5 By means of providing free atmosphere to enable students® to’ -
express individual ideas . 133 T8 L
21-.6 By means of giving assignments 122 T *f
21.7 By means of giving assignments which ha@e ‘félrevance to the )
next topic . 76 48"
22,0 USING ADEQUATE GESTURES
22.1 Using head movements 28 16
22.2 Using hand movements 74 43
22,3 Using body movements 18 10
22.A Usingrexpressive looks 88 51 *
' i .
23.0' DELONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT
IN THE COURSE OF THE LECTURE AT APPROFRIATE TIMES
23 By ‘means of qudting seemingly paradoxical situaticns 55 32
. 23.2 By means of w1tty repartee 70 41
AR :
24,0 EXPRESSING ONESELF CLEARLY '
24, 1?8peaking out clearly - 156 a1 *
24,2 Putting forward the concepts of the topic in simp1§ language 1954 90 *
24.3 Putt; g foriand “the “concepts 4n a straight fcrward‘wanner
withogt digressions 13% 79 *
[N LN
25.0 MAKING THE TONE PLEASANT
125 1 Making use of a tone which is of moderld base pitch 90 53 *
25.2 Making use of a tone which is full of expression 123 72 *
25,3 By not using an irritative tone ) 1137 66 *
26.0 EMPLOYING'AN AUDIBLE VOICE
26.1 Making use of the voice to be audible enough even to the - :
students who are sitting in the back benches of the class 141 .8 »*
26.2 Making use of the voice at a level of Wwhich all the words
spoken are audible . 143 84 *
27.0 BMPLOYING MODULATION IN TONE
27.% By means of changing pltch at appropriate moment in the
sequence of lecture delivery 91 53 *
27.2 By means of changing-stress on the words es’gnd when
necessary in-the sequence of lecture delivery 116 68 *
27.3 By means of maintaining a rhythmic flow of pitch in the
sequence of lecture delivery 60 < i< T
28.0 EJPLOYING ADEQUATE SPEED OF DELIVERY !
28.1 By maintaining a speed of dellvery at which the listeners T . i
can follow the continuity of thought and expression 138 81 *
28.2 By maintaining a speed at which it is possible for the
- 125 73 *
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TALE .M (Contd.....])

5.1o. Title of the dimension e ot
79,0 USING INTELLIGIBLE LANGUAGE ‘
29,1 Making use of a simnle language 158 Qé ®
29.2 Faking use of o language which is well within the - .
comprehensible vocahulary level of the students 124 72 »
29,3 Makinq use of a languaqge in any organized fashion aiming - .
=t developing the vocabulary level of the students - 69 40
30,0 USING CORRECT PRONUNCIATION '
30,1 Using a pronunciation vhich is phonetically ¢érioct 108 63 *
0.2 Using an accent vhich makes the Jangunae intelliible to all 114 67 *
31.0 LﬁlHTAIHING GOOD EYE COWNTACT WITH THE STUDEITS WHILE CIVING
THE LECTURE
31.1 By means of looking straight fo the students 73 43
31.2 By means of looking all over the class 140 82 *
32.C DISPLAYING A SKLILING DISPGSITION
32.2 By ma¥ntaining pleasanthess all through the lecture perloed 140 82 *
32,2 By-hot being irritated 119 69 *
33.0 DISPLAYING A RELAXED DISPOSITION
33.1 By maintaining the composure ’ ¥is) 44
33.2 By being quite casual in movements 99 58 *
34,0 MANIFESTING CONFIDEXCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER .
34.1 By means of manifesting mastery over the subject-matter 133 78 *
34,2 By means of maintaining clarity and ease in communicating
the subject-matter ‘ . 138 81 *
34.3 By being able to explain illustratively the complexitles
of the subject-matter 136 79 *
35,0 MANIFESTING SMARTNESS -
35.1 By keeping up neatness in dress and physical appearance . 116 ' 68 *
35.2 By means of manifesting presence of mind to deal with
complex situations . 141 82 *
35.3 By manifesting ease in the manipulation of apparatus,
aids, etc. 105 61 *
3%.4 By using interesting repartee ' 83 48
35.5 By manifesting balanced modes of moving about 106 62 *
36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS .
36.1 By means of treating all the students equaliy friendly 150 88 *
36.2 By means of encouraging studenits self-efforts of learning
in a positive manner 143 84 *
36.3 By means of showing adequate understanding of the studentis
and their problems inside and outside the class . 71 *

122
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The factor, 1-pre§arationbf lecture note the group
preferred the dimensions, 1.2-preparation of list of head-
ings and sub-headings of the topic (68%).

Regarding the factor, 2-setting objectives, the group
preferred the dimensions, 2.5~aiming at developing in
students independent study haebits and reading interests
(78%), 2.2=aiming at developing the ability of critical
thinking in the students (76%), 2.6-aiming at developing in
students ability to select and organizé relevant material
(74%), 2.1=aiming at presenting information (fZ%), 2 bmaim~
ing at developing the ability to express personal ideas of
the students (68%) and 2.7-aiming at developing a sense of
enquiry in the students (68%) and 2.3-aiming at developing
certain specified skills of the students (57%).

Regarding the factor, 3=preparation of instructional
aids, the group preferred the dimensions, 3.4=preparation of
improvised aids (61%) and 3.3-preparation of slides (51%).

Regarding the factor, 4-preparation of lecture handouts,
the dimensions are preferred by only 15 to 35 per cent and
hence not included in the preferred list. ’

Regarding the factor, 5-setting up demonstration expe-
riments, the group preferred the dimensions, 5.3-setting up
demonstration experiments with the help of the laboratory
equipment (81%) and 5.1=setting up demonstration experiments
with the help of the experimental kit (58%).

Regarding the factor, 6=relevance of introduction to
the topfc of the lecture, the group preferred the dimension,
6.1-by means of providing a brief revision of the last
lecture topic (71%).
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Regarding the factor, 7=-securing attention of the
students, the group preferred the dimension, 7.1=by means
of putting relevant gquestions (82%) and 7.4-by means of
providing relevant illustrations (74%%).

Regarding the factér, 8=presenting subject matter in
logical continuity, the group preferred the dimensions,
8.5=by means of proceeding from simple to complex concepts
of the topic (80%), 8.3=by means of proceeding from known to
unknown concepts of the topic (68%), 8,1=by means of proce-
eding from general to particular concepts of the topic (65:%)
and 8.6=by means of providing the concepts of the topic
under convenient specified points and sub-points (64%).

Regarding the factor, 9-presenting facts and figures
accurately, the group preferred the dimensions 9.3=by means
of presenting actual data on the black board (65%), 9.1=~by
means of using charts (643%), 9.4-by means of giving reference
material (63%), and 9.2-by means of using graphs (53%).

Regarding the factor, 10-helping development of attitudes
and values of tQE students, the group preferred the dimensions,
10.4=by means of inviting comments of the students on the
concepts of the topic (67%), and 10,5~by means of emphasiz-
ing scientific rationale involved in each of the concepts
of the topic (64%).

Regarding the factor, 11-describing subject matter in
detail, the group preferred the dimensions, 11.1-by means of
analysing each single concept of the topic (67%), 11.3=by

means of explaining each single concepts from different
angles (61%) and 11.2-by means of dividing each single
concept into as many sub=-points as possible (55%).
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Regarding the factor, 12-evaluating concepts of the
topic, the group preferred the dimensions, 12.1=by means
of enlisting arguments for and against each concept of the
topic (64%) and 12.3-by means of énlisting relative diffe-
rences between different concepts of the topic (55%).

Regarding the factor, 13-providing concrete and co-
herent examples, the group preferred the dimensions 13,3~
by means of relating derivations with the s@udents' labo-
ratory observations (70%), and 13.1-by means of giving
examples exclusively relevant to the day=-to-day lives of
the students (69%).,

Regarding the factor, 1l4-emphasizing important points
of the topicp the group preferred the dimensions, 14.5-by
means of noting the important points of the topic on black
board (81%), 14.4~by means of repeating the important points
of the topic more than once (80%), and 14.3=by means of
focussing attention of the students (73%).

Regarding the factor, 15-using pauses at appropriate
places, the group preferred the dimensions, 15.1-by means
of giving time gap in between certain importeant words(53%)
and 15,3-by means giving time gap in between the presenta-
tion of the different concepts of the topic (51%).

Regarding the factor, 16-being sensitive to students! feel=-
ings, the group preferred the dimensions, 16.3=involving
students with the topic by means of putting thoughbprovoking
questions (78%), 16.4-repeating certain points, not very well
taken by the students (72%) and 16.5-putting the points which
are not very well taken by the students in a slightly diff-
erent perspective (58%).
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Regapding the factor, 17-using black board adequately,
the group preferred the dimensions, 17.3-presenting diagrams
numbers, and names relevant to the topic (86%), 17.4~pre-
senting mathematical derivations, symbols, etc, relevant
to the topic (84%) and 17.1-presenting only important
points of the topic (70%).

Regarding the factor, 18=-using relevant instructional
aids the group preferred the dimensions 18.2=for the pur-
pose of presenting proper explanation of the concepts of
the topic (65%) and 18,4=for the purpose of providing compa-
rative and contrasting information of the concepts relevant
to the topic (63%).

Regarding the factor, 19-using demonstration experi=-
mental kit, the group preferred the dimension 19.4~for the
purpose of developing the skill of proper interpretation of
data (59%) and 19.2=-for the purpose of developing skill of
objective observation (55%),

Regarding the factor, 20-consolidating the major points
of the subject matter presented, the group preferred the
dimensions 20.3=by means of relating each point of the topic
to a practical phenomenon (56%) and 20,2-by means of repeat-
ing only important points of the topic (55%).

Regarding the factor, 21-providing exercises to students
the group preferred the dimensions, 21.1-by means of posing
problems to be solved by the students (83%), 21.5~by means
of providing free atmosphere to enable students to express
individual ideas (78%), 21.2-by means of posing meaningful
questions to the students (77%), 21.3-by means of encourag-
ing students'! individual efforts in dealing with problems
relevant to the topic (74%), 21.6~by means of giving assign-
ments (71%) and 21.4-by means of providing cooperative or
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competitive situations (58%).

Regarding the factor, 22-using adeguate gestures,
the group preferred the dimensions, 22.4~using expressive
looks {51%).

Regarding the factor, 23-only 32 to 41 per cent of
the ‘group preferred the dimensions and hence not included
in the preferred list.

Regarding the factor, 24-expressing oneself clearly,
the group preferred the dimensions, 24.1-speaking out
clearly (91%), 24.2-putting forward the concepts of the
topic in simple language (90%) and 24.3-putting forward
the concepts in a straight forward manner without digre=-
ssions (79%).

Regarding the factor, 25-making the tone pleasant,
the group preferred the dimensions, 25.2-making use of a
tone which is full of expression (72%), 25.3=by not using an
irritative tone (66%) and 25.1-making use of a tone which

is of moderate bass pitch (53%).

Regarding the factor, 26~employing an audible voice,
the group preferred the dimensions, 26.2-making use of the
volce at a level of which all the words spoken are audible
(8L%), 26.1-making use of the voice to be audible enough
even to the students who are sitting in the back benches
of the class (82%).

Regarding the factor, 27=-employing modulations in tone
the group preferred the dimensions, 27.2-by means of chang=-
ing stress on the words and when necessary in the sequence
" of lecture delivery (68%), and 27.1-by means of changing
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pitch at appropriate moment in the sequence of lecture
delivery (53%).

Regarding the factor, 28-employing adeguate speed of
delivery, the group preferred the dimensions, 28.1~by means
maintaining a speed of delivery at which the listeners can
fdllow the continuity of thought and expression (81%) and
28.2=by maintaining a speed at which it is possible for
the students to Jjot down main points of the topic (73%).

Regarding the factor, 29-using intelligible, langusge,
the group preferred the dimensions, 29.%1-making use of a
simple language (92%) and 29.2-making use of a language
which is well within the comprehensible vocabulary level
of the students (72%). '

Regarding the factor, 30-using correct pronunciation
the group preferred the dimensions, 30.2-using an accent
which makes the language intelligible to all (67%) and
30.1=using a pronunciation which is phonetically correct(63%).

Rega®ding the factor, 31-maintaining good eye contact
with the students, the group preferred the dimensions 31.2«
by means of looking all over the class (82%).

Regarding the factor, 32-displaying a smiling disposi~
tions, the group preferred the dimensions, 32.1-by maintain-
ing pleasantness all through the lecture period (82%) and
32.2=by means not being irritated (69%).

Regarding the factor, 33-disgplaying a relaxed disposi=-
tion, the group preferred the dimension, 33.2-by being quite
casual in movements (58%).

Regarding the factor, 34~manifesting confidence, the
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group preferred the dimensions 34,2~by means of maintain=-
ing clarity and ease in communicating the subject matter
(81%), 34.,3-by being able to explain illustratively the
complexities of the subject matter (79%) and 34.1-by means
of manifesting mastery over the subject matter (78%).

Regarding the factor, 35, manifesting smartness, the
group preferred the dimensions, 35.2-by means of manifesting
presence of mind to deal with complex situations (82%), 3H.1=
by keeping up neatness in dress and physical appearance(68%),
35.5=by manifesting balanced modes of moving about (62%) and
35.4=manifesting ease in the manipulation of apparatus,
aids, etc. (61%).

Regarding the factor, 36=being courteous to all the
students of the class, the group preferred the dimensions,
36, 1~hg means of treating all the students equally friendly
(885), 36.2-by means of encouraging students' self efforts
of learning in a positive manner (84%) and 36.3-by means
of showing adequate understanding of the students and their
problems inside ske and outside the class (71%).

4,2.6 Dimensions preferred by sciente students:

The Table 4,12 shows the preference of frequency of
dimensions, the percentage of preference and the dimensions
preferred by majority i,e., more than fifty per cent, of
science students.
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TABLE 4.38.

TAELE SHOWING THE PREFERENGE FREQUENCY OF DIMENSIONS, THE PERCENTAGE OF PREFE’RE&.C AMY THE DIM"-'I’SIC"S
. PREFERRED BY MAJCRITY f.,e., MORE THAN FIFTY PERCENT OF SCIEMCE STUDENTS {HN1lo4) =

Prafaersnce

Percentage Dimonsion
frequency

S.Ko. T“lu'_ of the dizension of preference opreferred

>

1.0

2.0

3.0

4.0

5.0

6.0

PREPARATION OF LECTURE NOTE
1.1 Preparing loose~leaf lecture note

i 83" 32
1.2 Preparing a nst‘ of headings and nnb-hea&inqs of the topic 113 5 69
1.3 Preparing entire lecture in'a written down note 19 ¥ 1:1
SETTING OBJECTIVES | . “
2.1 Aiming at presenting information 108 R -* )
2.2 Aiming at developing the ability of critical thinking in ® :
the students B 8 %) -T2
2.3 Aiming at developing certain specified skills of the students 102 . 62

2.4 Alming at developing the ability to ‘express personal ideas

of the students 103 64
2.% Alming at devalopinq in students independent styudy habite )

and reading interests ) 111 71
2.6 Aiming at developing in students ability to gelect and o

organize relevant materlal 80 .49
2.7 Aiming at developing a sense of enquiry in the students 102 o 62
PREPARATION OF INSTRUCTIONAL ALDS . ‘
3.1 Preparation of charte . 76 46

3.2 Pregg;atipn of graphs \ 64 39
3.3 Preparation of slides a5 5
3.4 Preparation of improvised aids ' 81 49
PREPARATION OF HANDOUTS .

4,1 Preparation of cyclostyled complete note of the topic}

for the students 75 46
4.2 Preparation of cyclostyled salient features of the topic ' ‘

for the students i ™ 46
4.3 Preparation of cyclostyled note of the topic in brief 82 50
SETTING UP DEMONSTRATION EXPERIMENTS )
5.1 Setting up demonstration experiménts with the help of .

the experlmental kit 86/ 92
5.2 Setting up demonstration experiméntis with the help of

, improviged material 48 29
5.3 Setting up demonstration experiments with the help of

the laboratory equipment 122" 74
RELEVANCE OF INTRODUCTION«V TO THE TOPIC OF THE LECTURE:

.6.1 By means of providing s brief revision of the lecture topic 119 )
6.2 * By means of providing a gist of the pFfesent‘'topic . 84 51
6.3 By means of providing a gist of the past and the present

lecture topic 90 55
6.4 By means of announcing the title of the present lecture topic 62 ) %0
SECURING ATTENTION OF THE STUDENTS )
7.1 By.means of putting relevant questions 126 71
7.2 By means of giving relevant quotations . 87. 53
7.3 By means of hdrrating relevant anecdotes 7" : 43
7.4 By means of ‘providing relevant illustrations 98 60
7.5 By means of Freating relevant simulations 60 36
7.6 By meaﬁs of esplaining the benefites of the knowlodge that !

will be gained due to the lecture 98 60
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TARLE 4.9 (Contd...)

.

. Prefatencs  Parcentage Diseraion
5.%o. Titi> of the airmnsion frequency ef preference praferged
#,0 PRESENTING SUBJECT MATTER IN LOGICAL ONTINUITY =

8.4 By mesne of proceeding fronm genetal o particulsx
concoents of the toplc [ 4] 60 .
8.2 Dy moans of procesding fronm particular to general ‘
concapts of the topie 62 a8
2,3 By weans of proceeding from kpiwn R0 unknown concepte
of the topic )] 43 B}
8.4 By means of proceeding from concrete to abstract concepts
of the tople 99 36
8,% By means of proceading from simple to complex concepts ..
of the topic ‘100 3 L4
8.6 By means of providing the concepts of the topic under - . :
convenient epecified points and sub-points- 113 69 *
9.0 PRESENTING FACTS AND FIGURES ACCURATELY
9.1 By mesns of using charts 87 83 L
P :
9.2 By means of using graphs e ' 83, 38
¢ . ot B
9.3 Dy mesns of presenting actual dats on the black board 106 . 63 .
9.4 By means of giving, referance material 96 , 58 hi
10,0 HELPING DEVELOPWENT OF ATTITUDES AND VALUES OF THE STUDENTS ’
10.1 By meane of emphasizing the underlying human value in
each of the concepts of the topic 7 46
t3.2 By means of providing oplnion\ of prominent 1eaders/exporte
n the concepts of the topic
.3 v means of giving personal opinions on the concapts of
wag topic 3 49
10.¢ by means of inpviting comments of the atudants on the
woncepts of the topic 118 2 *
10.5 i * means of emphasizing sclentific rational involved in,
sxch of the concepts of the topic ' 83 . 51 "
10.6 By maans of visualizing the extent of agreement with tho‘
experimental observations of the concepte of the topic 88 84 »
10.7 By means of putting forward the underlying limitations of
the derivations in the topic 16 46
11.0 DESCRIBING SUBJECT MATTER IN DETAIL ' “
L]
11.1 By means of analysing each single concept .of the topic 105 W 64 b
11.2 By means of dividing each single concept into as many .
sub-points as .poasible . 92 %6 .
11.3 By means of explaining each single concept from different
angles 108 66 .,
12,0 EVALUATING CONCEPTS OF THE TOPIC
12.1 By means of enlisting arguments for and against each ‘
concept of the topic . 86 52 »
12.2 By means of enlisting arguments of different experts ‘ .
on sach concept of the topic 67 41
12.3 By means of enlisting relative differences between ' s - .
different concepts of the topie 109 64 i
12.4 By means of relating abstract concepts of the topic to
concrete things or situations > 81 49
13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES ) .
13.1 By means of giving examples exclusive.ly relevant to the ‘
day-to-dz: Yives of the students 106 [ *
13.2 By means of narrating 1nteust1ng anecdotss relevant '
to the topic . . 2% ) 51 *
*3.3 By means of relating derivations with the students' ’
laboratory observatims 102 62 *
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. Preferc.:s  rorcentage Oimension
S.No. Title of the dimension , frequency of proference prefsrred
14,0 EMPHASIZING IMPORYANT POINTS OF THE TOPIC
14.1 By means of changing the tone of axpression %8 B
4.2 By means of changing the speed of dslivery 61 n
14.3 By mesns of focussing attentiun of the students 106 65 Tu
14.4 By means of repeating the important points of the R
topic morae than ence 122 H *
14.5 By means of nothing down the hmnttant points of the
toplc on black board 123 Y- .
15.0 USING PAUSES AT APPROPRIATE PLACES iN THE SEQUENCE OF THE . -
PRESENTATION OF THE SUBJECT MATTER - G
15.1 By means of giving time gap in between certain important
words 97 L2 *
15.2 By means of giving time gap m between certain isportant
sentence . .. 101 61 .
18,3 By means of giving time gap- 1n between the presentation
of different concepts of the topic 78 47
16.0 BEING SENSITIVE TQ THE STUDENTS‘ 7EEL1NGS
16.1 Changing ‘stimulus media i 64 39
16,2 Making use of humour’ . 79 4
1
16.3 Involving students with' the topic by means of putting o
- thought provoking questfois 116 71 *
16.4 Repeating certain pointsy. not very well taken by the
students 114 69 .
16.% Putting the points which are not. very well taken by ihe !
students in a slight different persper.tive 76 46
7.0 USING BLACK BOARD ADEQUATELY
17.1 Presenting only important points of the topic 119 T2, »
17.2 Presenting only brief summary of fhe topic ' 39 24 .
17.3 Presenting diagrams, numbers énd names relevant to the topic 1.: 77 . T
[
17.4 Presenting mathematical derivations, symbols, etc., , ;
relevant to the topic S 126 ™ »
18,0 USING RELEVANT INSTRUCTIONAL AIDS
18.1 For the purpose of presenting general information
relevant tg the topic 90 55 -
18.2 Far the puppose of presenting proper explanation of the
concaepts of the topic 108 - 66 b
18.3 For the purpose of synthesizing the content presented 69 42
18.4 For the purpose of providing comparative and contraeting
information of the concepts relevant to the topic 50
18,5 Fexr the purpose of developlng akills of drawing, scaling.
- and sketching, ete. 56 .
19.0 USING DEJONSTRATION EXPERIMENTAL KIT s
19.1 For the purpose of developing skil) of manipulating apparatui 69 42
19.2 For the purpose of developing skill of objective cbservation 101 61 b
19.3 For the purpose of developing the ability' to improvise .
experimental tools ™ 46
19.4 For the purpose of developing the s8kill of proper inter- .
pretation of data 65 % *
2u.0 CONSOLIDATING THE MAJOR POLMTS OF THE SUBJECT m'rrm PRESENTED
20.1 By means of mere listing out all the points of the topic 8l 49
20.2 By means of repeating only important points of the topic 108 66 b
20,3 By mears of relating each polnt of the topic to a pzactical l
phenomenon ‘92 o4 *



TABLE 4-%—(Con;;d. .e) - 152 '

. . ' ‘ Preference ~ Percentaan Dimnsion."
S.No. . Title of the dimension . frequency of preference preferrad:

21.0 PROVIDING EXERCISES TO STUDENTS TO ENASLE THEM TO APPLY [HE
KNOWLEDGE ACQUIRED THROUGH THE LECTURE, TO A NEW SITUATICN

21.1 By means of ;.\osing problems tobe solved by the students : ‘118 ) »

21.2 By means of posiny meaningful questions to the students . ' 118 . R »
21.3 By means of encoursging students' individual efforts in ) ‘ :
dealing with problems relevant to the topic - 113 69 . "
-21.4 By means of providing cooperative or competitive situstions 101 ; 61 ) -
21.5 By means of providing freé atmosphere to enable students to ® .
express individual ideas . 114 69 ' .
21.6 By means of giving assignments - : a9 54 -

21 .7 By means of giving assionments which have relevance to the
; .

next tepic ; 51 . 31
22.0 USING ADEQUATE GESTURES : ‘ ; ' “ . ‘
22,1 Using head movements j ' L a s
22,2 Using hand movements ’ ' : 67 41 T
22,3 Using body movements , o 21 13
22,4 Using expressive looks . ) : L 92 % ‘,4 .
25:0 QROISTIATING A APEITE 3B O AR s us o 17 1 |
23.1 By means of quoting éeemlngly‘ paradoxical situations ) % S 46 .
23.2 By means of wltty repartee ¢ ' ' 80 49
24,0 EXPRESSING ONESELF CLEARLY N
24.1 Speaking out clearly - , , 141 86 - .
24.é Putting forward the concepts of the tople in simple 1atéguage ©138 . 84 \ *
24,3 Putting forward the concepts in a straight forward mannEer ‘ ' o l
without digressions “‘ . " N 7. ., 47 . :
28,0 MAKING THE TONE PLEASANT L \ o :
25,1 Making use of a tone which is of moderate base pitch 78 ) 4'?,7 3
25,2 Making use of a tone which is full of expression 12i. 74 L4
26.3 By not using an irritative tone . B ) C aa '
26,0 EMPLOYING AN AUDIBLE VOICE - ’ b
26.1 Making use of the voice to ba audible enough even to the ‘ , ‘
students who are sitting in the back benches of the class , 127 . i -
26.2 Making use of the voice at a level of which all the words s
spoken are audible - 123 . T *
27,0 EMPLOVING MOLULATION ON TONE
27.1 By means of changing pitch at appropriate moment in the .
** sequence of lecture delivery ) .~ 87 . 53 *
27.2 By means of changi&g styess on the words as and when )
necessary in the sequence of lecture delivery 84 81 *

27.3 By means of maintaining e rhythmic flow of pitch in the. ) .
sequence of lecture delivery ’ N . 70 43

28,0 ENPLOYING ADEQUATE SPEED OF DELIVERY

28,1 By maintaining a speed of delivery at which the llsteners . . : .
can follow the continuity of thought and expression 130 79

28,2 By maintaining a speed gt which it is possible for the .
stude- .5 to jot down main points of the topic 113 69



153

TABLY 4.-f2) (Contd....)

- Preferpnce Percentage Dimensinn
§.No. ' Title of the dirmension frequency of preference  prefaer; -t

Y

29.0 USING INTELLIGIBLE LANGUAGE

29,1 Making use of a simple l.nguage © 142 86 .

29.2 Making use of a language-which is well within the
comprehensible vocabulary level of the students 97 ’ 5 .

29,3 Making use of a language in any organized fashion amix{g
at developing the vocabulary level of the students 66 . 40

30.0 USING CORRECT PRONUNCIATION
30.1 Using a pronuriciation whiclh is phonetically correct- 114

A0 »
30.2 Using an accent which makes the language intelligible to all 108 Cons X -
31.0 MAINTAINING GOOD EYE CONTACT WITH 'I”HEa STUDENTS WHILE GIVING . . - o
THE LECTURE o . )
R By means of looking straight to the students 61 ) a7
31.2 By means of looking all..over the class ’ 1?3 . ™ *
32.0 DISPLAYING A SMILING DISPOSITION N ' ) -
32.1 By maintaining pleasaqtness all through the lecture period 121 74 T e
32.2 By not being irritated ' . . g 74 45 )
33.0!6£éPLAYING A RELAXED DISPOSITION ' '
;331.1'By maintaining the composure 71 43 1
33.2 By being quite casual in movements . 87 43 .
34.u }.U}NIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MAITIR ‘
34.1 By means of manifesting mastery over the subject-matter 94 ) 57\ " ) *
’34.2 By means of maintaining claxity and case in communicating _ ! i .
the subject matter . . % 1 70 d

» B4.3 By being able to explain illustratively the complexities ) -
of the subject-matter 116 71 -

35,0 MANIFESTING SMARTNESS '

35.1 By keeping up neatness in dress and physical appearance a7 83 bl
35,2 By means of manifesting presence of mind to deal with '

complex situations 99 60 . .
35.3 By manifesting ease in the manipulation of apparatus, ‘

alds, ete., . 79 48

k] ~
35.4 By using interesting repartee R . 8 47
35.5 By manifesting balanced modes of moving about 87 53 » hd
36,0 BEING COURTEQUS TO ALL THE STUDENTS OF THE CLASS R

36.1 Py means of treating all the students equally friendly 139 : 85‘ »
36.2 By means of encouraging students self-efforts of learning .

in a positive manner 99 60 "

36.3 By means of showing adequate understanding of the R
students and their problems inside and outkide the class 109 . 66
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As the Table 4.1 reveals regarding the factor, 1-pre-
© paration of lecture note, the group of science students
preferred the dimensions, 1.2=-preparing a list of headings
‘and sub~-headings of the topic (69%).

Regarding the factor, 2-setting objectives, the group.
preferred the dimensions, 2.2-aiming at developing the abi-
lity of critical thinking in the students (72%) 2.5-aiming
at developing in students independent study habits and
reading interests (71%), 2i1-aiming at presenting informa-
tion (66%), 2.4-aiming at developing the ability to express
personal ideas of the students (54%), 2.3=-aiming at develop-
ing certain specified skills of the students (62%) and
2.7=aiming at developing a sense of enquiry in the students

(62%).

Regarding the factor, 3=-preparation of instructional
aids, the group preferred the dimensions, 3.3~preparation
of slides (52%),

Regarding the factor, 4~preparation of handouts, the
dimensions are preferred by only 46 to 50 per cent and
hence not included in the preferred list.

Regarding the factor, 5~setting up demonstration expe-
riments, the group preferred the dimensions, 5.3-~setting up
demonstration experiments with the help of the laboratory
equipment (74%) and 5.1-setting up demonstration experiments
with the help of the experimental kit (52%).

Regarding the factor, 6-relevance of introduction to
the topic of the lecture, the group preferred the dimensions,

6.1=by means of providing brief revision of the last lecture
topic (72%), 6.3=by means of providing a gist of the past and

1
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the present lecture topic (55%), and 6.2=by means of pro=-
viding a gist of the present topic (51%).

Regarding the factor; 7=securing attention of the
students, the group preferred the dimensions, 7.1=by means
of putting relevant questions (77%), 7.4~by means of pro-
viding relevant illustrations (60%), 7.5-by means of explain-
ing the benefits of the knowledge that will be gained due
to the lecture (60%), and 7.2-by means of giving relevant
quotations (53%).

Regarding the factor, 8-presenting subject matter in
logical continuity, the group preferred the dimensions,
8.6=by means of providing the concepts of the topic under
convenient specified points and sub-points (69%), 8.5=by
means of proceeding from simple to complex concepts of the
topic (61%) and 8.1-by means of proceeding from general to
particular concepts of the topic (60%).

Regarding the factor, 9-presenting facts and figures
accurately, the group preferred the dimensions, 9.3-by means
of presenting actual data on the bhack board (65%), 9.4~by
means of giving reference material (58%) and 9.1-by means
of using charts (53%).

Regarding the factor, 10-helping developgent of attitudes
and values of the students, the group preferred the dimensions,
10.4~by means of inviting comments of the students on the
concepts of the topic (72%), 10.6=by means of visualizing the
extent of agreement with the experimental observation of the
concepts of the topic (54%) and 10.5~by means of emphasizing
scientific rationale involved in each of the concepts of the
topic (51%).

Regarding the factor, 11~describing subject matter in
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detail, the group preferred the dimensions, 11.3-by means
of explaining each single concept from different angles
(66%), 11.1=by means of analysing each single concepts of
the topic (64%) and 11.2~by means of dividing each single
concept into as many sub-points as possible (56%).

Regarding the factor, 12-evaluating concepts of the
topic, the group preferred the dimensions, 12.3-by means
of enlisting relative differences between different concepts
of the topic (64%) and 12.1-by means of enlisting arguments .
for and against each concepts of the topic (52%).

Regarding the factor, 13=providing concrete and cohe-
rent examples, the group preferred the dimensions, 13.1-by
means of giving examples exclusively relevant to the day-to=-
day lives of the students (65%), 13.3=by means of relating
derivations with the students' laboratory observations(62%)
and 13.2«by means of narrating interesting anecdotes rele-
vant to the topic (51%).

Regarding the factor, 14-emphasizing important points
of the topic, the group preferred the dimensions, 14.5-by
means of noting the important points of the topic on black
board (75%), 14.4=-by means repeating the important points
of the topic more than once (743%) and 14.3=by means of
focussing attention of the students (65%).

Regarding the factor, 15-using pauses &t appropriate
places, the group preferred the dimensions 15.2-by means of
giving time gap in between certain important sentences (61%)
and 15.1=by means of giving%ime gap in between certain
important words {59%).

Regarding the factor, 16-being sensitive to the students'
feelings, the group preferred the dimensions, 16.3~involving
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the students with the topic by means of putting thought
provoking questions (71%) and 1€.4-pepeating certain points,
not very well taken by the students (69%).

Regarding the factor, 17-using black board adeguately,
the group preferred the dimensions, 17.3~by presenting dia-
grams, numbers and names relevant to the topic (77%), 17.4-
presenting mathematical derivations, symbols, etc.,relevant
to the topic (77%) and 17.1-presenting only important points
of the topic (725%).

Regarding the factor, 18-using relevant instructional
aids, the group preferred the dimensions, 18.,2-for the
purpose of presenting proper explanation of the concepts of
the topic (66%), 18.5=-for the purpose of developing skills
of drawing, scaling, and sketching, etc.,{(56%) and 18.1-
for the purpose of presenting general information relevant
to the topic (55%).

Regarding the factor, 19~using demonstration experimental
kit the group preferred the dimensions, 19.2«for the purpose
of developing skill of objective observation (61%) and 19.4-
for the purpose of developing the skills of proper interpre-
tation of data (525%).

Regarding the factor, 20-consolidating the major points
of the subJect matter presented, the group preferred the
dimensions, 20.2-by means of repeating'only important points
of the topic (66%) and 20.,3=-by means of relating each point
to a practical phenomenon (56%).

Regarding the factor, 21-providing exercises to students,
the group preferred the dimensions, 21.1-by means of posing
problems te be solved by the students (72%), 21.2-by means
of posing meaningful questions to the students (72%), 21.3=
by means of encouraging students' individual efforts in
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dealing with problems relevant to the topic (69#), 21.5=by
means of providing free atmosphere to enable students to
express individual ideas (69%), 21.4=by means of providing
cooperative or competitive situations {61%%), and 21.6-by
means of giving assignments (54%).

Regarding the factor, 22-using adequate gestures, the
group preferred the dimensions, 22.4~using expressive looks
(56%) . |

Regarding the factor, 23-demonstrating an adecuate
sense of humour the dimensions are preferred by only 46
and 49 per cent of the group and hence not included in the
preferresd list.

Regarding the factor, 24-expressing oneself clearly,
the group preferred the dimensions, 24.71-speaking out clearly
(86%) and 24.2-putting forward the concepts of the topic in
simphe language (84%).

Regarding the factor, 25-making the tone pleasant,
the group preferred the dimension, 25.2-making use of tone
which is full of expeession {74%).

Regarding the factor, 26-employing an audible voice,
the group preferred the dimensions, 26.1-making use of the
voice to be audible enough even to the students who are
sitting in the back benches of the class (77%) and 26,2-
making use of the voice at a level of wﬁich all the words
spoken are audible (75%).

Regarding the factor, 27-employing modulations in tone,
the group preferred the dimensions, 27.1-by means of chang-
ing pitch at appropriate moment in the sequence of lecture
delivery (53#%) and 27.2-by means of changing stress on the
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words as and when necessary in the sequence of lecture
delivery (51%).

Regarding the factor, 28-employing adequate speed of
delivery, the group preferred the dimensions, 28.1-maintain=-
ing a speed of delivery at which the listeners can follow
the continuity of thought and expression {79%) and 28.2-
by maintaining a speed at which it is possible for the
students to jot down main points of the topic (69%).

Regarding the factor, 29-using intelligible language,
the group preferred the dimensions, 29.1-makingflise of a
simple language (86%) and 29.2-making use of a language which
is well within the comprehensible vocabulary level of the
students (59%).

Regarding the factor, 30-using correct pronunciation,
the group preferred the dimensions, 30.1-using a pronuncia-
tion which is phonetically correct (69%) and 30.2-using an
accent which makes the language intelligible to all (66%).

Regarding the factor, 31-maintaining good eye contact
with the students; the group preferred the dimensions,
31.2-by means of looking all over the class (75%).

Regarding the factor, 32~displaying a smiling dis=-
position, the group preferred the dimensions, 32.1-by main-
taining pleasantness all through the lecture period (74%).

Regarding the factor, 33-displaying a relaxed disposi=-
tion, the dimension preferred is 33.2-by being quite casual

in movements (53%).

Regarding the factor, 34-manifesting confidence, the
group preferred the dimensions, 34,3-by being able to explain
illustratively the complexities of the subject matter {71%),
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34.2=by means of maintaining clarity and ease in communicat-
ing the subject-matter (70%) and 34.1~by means of manifest-
ing mastery over the subject matter {(57%).

Regarding the factor, 35-manifesting smartness, the
group preferred the dimensions, 35.2-by means of manifest—
ing presence of mind to deal .with complex situations {(60%),
35.1=by keeping up neatness in dress and physical appearance
(53%) and 35.5=-by manifesting balanced modes of moving ‘
about (53%).

Regarding the factor, 36-being courteous to all the
students of the class, the group preferred the dimensions,
36.1=by means of treating all the students equally friendly
(85%), 36.3=by means of showing adequate understanding of
the students and their problems inside and outside the class
(60%) and 36.2-by means of #ncouraging students self efforts
of learning in a positive manner (60%).

4,3,0 Section=-C: Results: Common Factors and Dimensions:

In this section it is proposed to discuss the results
with regard to the common factors and dimensions derived
from the factors and dimensions preferred by the various
groups of teachers and students.

LeBa1 Common factors derived from the factors vreferred
by the teachers and students of MArts faculty:

The common factors derived from the factors preferred
by teachers and-students of Arts Faculty are presented in
Table 4.13
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TABLE SIOWING THE FACTCRS PREFERRED BY TEACHERS AND STUDENTS OF ARTS fACULTY ALONG nITH THE

COIM4ON FACTORS DERIVED ’

Number of the Factors

TeachegzeferredStudents gg??ggs Titles of the cosmon factors
1- b 1 Preparatlion of lecture note
.2 2 2 Setting objectives X
6 6 [ 6 Relevance of introduction to the topic of the lecture
7 7 ff 7 Securing attention of the students
8 8 'g 8 : Presenting subject-matter in logical continuity
9 9 j‘ 9 Presenting facts and fiéures accurately
Yo 10 10 Helping development of attitudes azg}zgsthe studonts
11 11 11 Describing subject-matter in detail
12 12 12 E;éiuating concepts of thg topic
13 13 \13 Providing concrete and coherent oxamples
14 14 lﬁ Emphasizing important points of the topic
16 16 16 Being sensitivp to students' feelings
17 - - ‘ ' '
18 18 18 Using rele'VaM{; Anstructional atds ‘
" 20 20 20 Consolidating'major peints of the subject-mattor prosented
21 21 21 Providing exeréiées to students to enable them to apply .
the knowledge acquired through the lecturo, to a now
situation .
23 - - : . ,
24 24 24 Expressing oneself clearly
25 25 25 Making the tone pleasant
26 26 26 Employing.an audibke voices
29 29 29 Using intelligble language
30 20 30 Using correct pron uncistion
31 31 31 Maintaining good eye contact with the students while
glving the lecture B
34 34 34 Mainifesting confidence whout the knowledge of the
subject-matter -
36 36 36 Being courteous to all the students of the class
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The Table 4,13 shows the factors preferred by teachers
and students of Arts Faculty along with common factors
derived.

The preferences of both the groups are found to be
identical relating to twenty five factors. In addition to
those twenty five factors, the teachers preferred three more
factors viz., 17-using black board adequately and 23~demon=-
strating an adequate sense of humour by making use of it in
the course of the lecture at appropriate time, and it could
be because that the teachers feel that these three factors
help them indirectly in enriching their lecture. |

4,32.,2 Factors preferred by teachers and students

of commerce faculty: o

The common factors derived from the factors preferred
by teachers and students of commerce faculty are presented
in the Table 4.14 (Table presented in the following page).
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TABLE 4:51-"1

FACTUKS PREFERRED DY TEACHERS AMD STUDEMTS OF COLLERCE FACULTY ALQUG JITH THE COMMOM FACTURS
. DERIVED .
|

H

tiumber of the factors

TeaCheizeiéyr::Udents fgfﬁggg i ‘Titles of the Cozmmon factors

1 1 ) b3 Preparation f lectﬁre note

2 2 T2 Setting objectives ' ‘

6 6 6 Relevance of introduction to the topic of the lecture

7 7 7 Securing attention of the’students

8 8 8 Presenting subject-matter in logleal continulty

9 9 9 Presenting facts and figures accurately a

10 10 10 Helping development of attitudes and values of the students
11 11 11 Describing subject-matter in detail

12 12 12\ Evaluating concepts of the topic

13 . 13 13 Providing concrete and coherent examples {
14 14 14 Emphasizing important points of the topic

%6 16 , 16 Being sensitive togstudents' feelings

17 A4‘ 17 ?17 Using black board %dequately

18 18 18 "Using relevant instructional aids
20 20 20 Consolidating the major points of the subjectematter

presented )
21 21 21 Providing exercises to students to enable them to apply
. the knowledge acquired through the lecture to a new situation

23 - -
24 . 24 T 24 Expressing oneself clearly

25 ' 25 25 aking the tone pleasant : .

26 26 26 Employing an audible volce i

29 29 29 Using intelligible language

30 30 30 Using correct pron uncia£ion

31 31 31 Maintaining good eye contact with the students while

giving the lecture i

32 .- - " . )
34 34 34 Manifesting confidence about the subject-matter present®d

36 36 36 Being sensitive to students' feelings
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The Table 4,14 shows the common factors from among
the factors preferred by the groups of commerce teachers
and students. Both the groups coincidef%heir preference
of twenty four factors. But while majority (more than
50 per cent) of common factors derived from the teachers!
group prefers in addition, two more factors, viz., 23-
demonstrating adequate sense of humour of and making use
of it in the course of the lecture at appropriate time
and 32-displaying a smiling disposition, these are not
preferred by majority of students., ’

L,3.3 Common factors derived from thée factors
Ppreferred by the teachers and students of
Science facultys

The common factors derived from the factors preferred
by teachers and students of science faculyy are presented in
the Table 4.15 (The table presented in the following page).
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TABLE &8
FACTORS PREFERRED BY TEACHERS AND STUDENTS OF SCIENCE FACULTY ALOHG /ITH THE CCI4ON FAGTORS DERIVED

Number of the factors

preferred fgggggg Iitles of the common factors t
Teachers Students N "
1 ) 1 1 Preparation or lecture note . !
2 2 2 Setting objectives -
3 3 3 Preparation of instructional aids
5 ) 5 Setting un demonstration experiments
6 6 6 Relevance of introduction to the topic of the lecture
7 7 7: - Securing atcention of the students
8 ) 8 8 Presenting subject-matter in logical continuity
9 9 9 Presenting facts and figures accurately
10 10 10 Helping development of attitudes and values of the students
1l 11 llx Describing subject-matter in detail .
12 12 12 Evaluating concepts of the topic
13 13 13 Providing concrete and coherent examples
14 14 14 Emphasizing import;nt points of the topic
16 16 16 Being sensitive tof students' feelings
17 17 17 - Using black board ;@equately
i8 18 18 Using relevant instructional aids
19 - - '
20 20 20 Consoliéating the major points of the subject~matter presented
21 21 21 Providing exercises to studenis to enable them to aoply the
knowledge acquired thxough the lecture to a new situation
24 . 24 T 24 Expressing oneself clearly
25 P 25 | Making the tone pleasant i
26 286 ‘26 ' Employing an audible voice
29 29 29 Using intelligible language
30 30 30 Using cerrect pron .unciation
31 31 31 itaintaining good eye contact with the students while
giving the lecture
34 34 34 ! Hanifesting confidenceabout the knowledge of the
. subject-matter .
35 - -

36 36 36 Being courteous to all the students of the class
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The Table 4415 shows the common factors from among
the factors preferred by science teachers and science
students. Both the groups are similar in their prefer-
ences regarding twenty six factors. But while a majority
(more than 50 per cent) of the teachers prefer in addi-
tion two more factors, viz., 19=-using demonstration
experimental kit, and 35-manifesting smartness, majority
of students do not prefer them., The reason seems to be
that science teachers feel the use of a kit is effective
and that they would like to be smart enough. The stu-
dents of science do not seemsto bother about the smart-
ness of their teachers, instead they want their teachers
to prepare well and capture students' attention.

4,3.4 Common Factors derived from the factors

preferred by teachers of arts, science and

commerce faculties:

The common factors derived from the factofs preferred
by teachers of arts, commerce and science faculties are
presented in the Table 4.16 (the Table presented in the
following page).
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TABLE SHOWING THE FACTORS PREFERRED BY.
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"TEACHERS OF ARTS, COMMERCE AND SCIENC FACULTIES ALOMG

WITH THE COMMON FACTORS 6m1vsn

i f

Numbors gf the faclors

! Lo
] 4
i

ot Comeras C eSbience gg@?g:s ) Titles of the common %actOfs '
) l! ‘ 1 Preparation of 1ecture,qoté u‘iﬁi f -~
2 -] 2 . 2 Setting objectives , -
- - 3 ) - ‘ L ,
- - 5 , - i
6 4 6 L 6 " Relevance of introduction to the topfc of the lecture-
7 7 7 ., i Saecuring attention of the students
8 ' 8 8 ‘f 8 Presentfné subject-matier in logical continuity
9 9 9 | 9 1 Presenting facls and figufes accurately
10 10 10 iy 10 Helping development of attitudes and values of the
. C e ; students

u 11 ¥ a1 Deseribing. subject-matter in detail

12 12 12 12 "Evaluating concepts of the topic

13 13 13 \ 13 X Providipg concrete and coherent examples

14 14 14 %4 Emphasizing impqrtant points of the topip

16 16 6 16 Being se;sitive;to the students' feellngs

17 17 17 ' 17 Using black boakd adequately

18 - 18 18 i8. Using relevant ?structional aids

- - 19 - !

20 :' 20 20 20 Consolidating th% major points of the subject-

‘ , matter presented .

21 21 ' él ’ 21 Prov1ding exercises fo the students to enable them .
to apply .the knowledge acquired through the lecture,
to a new situation

23 23 - o T T T oo

24 24 ! 24 24 Expressing oneself clea;lv

25 s s o Making thé tone pleasant’.

26 26 ] L 26 26 Employing an audible voice

e S (\ 2 = . )

59 20 7 29~ 20 Using mtelllgible al ahguage .

30 . 30 ’ 30 30 Using correct prou un¢iation ,

3 - 31 3 31 Maintaining good eyé contact with the students

- while giving the lecture o
- a2 ’ S - .
34 34 ’ 34 v 34 Manlfesting confidence about the knowledge of ‘the
\ ' T subject-matter
- - & . - , oL
36 . 36 .36, 36 ‘Being courteous to all the students of the class
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The Table 4.16 shows the factors preferred by teachers
of arts, commerce and science faculties along with the
common factors derived. All the three groups are identical
in their preferences to twenty four factors. In addition,
majority of commerce teachers preferred the facgor, 32-
displaying a smiling disposition and the science teachers
preferred the factors, 3-preparation of instructional aids,
5=setting up demonstration experiments, 19~using demonstra-
tion experimental kit and 35-manifesting smartness.

The reason for the special preferences seems to be
that since teaching of arts subjects is more of an oral
exposition they seem to feel the importance of the speed
of worit delivery., With regard bto. the commerce teachers'
speclial preference the reason seems to be that while tea=-
ching the malihematical type subject a smiling face would
carry forward their task efficiently. The reason for
science tgachers preference seems to be obvious, since
practical work involwes the use of demonstration and
demonstration xit, they probably seem to feel the need
of the same.’ "~ Science teachers generally seem to
pay attention toltheir outlook and hence the preference
for smartness.

4.3,5 Common factors derived from the factors
preferred by students of arts, commerce and

science faculties:

The common £actors derived from the factors preférred
by the students of arts, commerce and science faculties are
presented in the Table 4,17 (the Table presented in the
following page).
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TABLE 3.11

TABLE SHOWING THE FACTORS PﬁuFﬁRRED BY STUDENTS OF ARTS, CQUHETCE AND SCIENCE FACULTIES ALCMG ~SITH
THE COMMON FACTORS DERIVED ;

! : ;

Number of the Factors

preferred by students Common

Titlés of the gpmmon factofs

factors
Arts  Commerce Science .
1 1 Prepaiation of lecture noté ! . :
2 - 2 2 2 Setting objectives ) x
- - 3' - ! (*
- - 5 -, . . -
6 6 6 6 f ﬁelgvance of the introduction to the topic of the lecture
7 7 7 "7 Securing attention of the students ' JR———
8 B ) 8 8 Prasenting subject-matter in logical continulty
9 9 9 9 Presenting facts and figures accurately '
10 - 10 10 10 Helping "developing of attitudes and values of the students
11 11 -ll Lll \ Describing subject-matier in detail
12 12 12 12 . Evaluating concepts of the topic
13 "3 13 13 Providing concrete ahd coherzent examples
14 14 14 14, Emphasizing important points of the topic
lo 16 16 16 Being sensitive to jludents' feelings ‘
- 17 17 ‘- s _1‘”;_;“‘;¢~~ “ware
18 18 18 18 ' Using relevant instructional aids
20 20 20 20 Consolidating the major points of the subject-matter
presented
21 21 21 21 Providing exercises to students to enable them to apply
the knowledge acquired through the lecture to a new
) situation i
24 24 N 24 24 ' Expressing oneself clearly
25 25 28 25 - Making the tone pleasant
26 - 26 : 26 26 Empioyinq an audible voice
39 29. 29 %9 . 'Using intelligible language
30 " 30 f 30 30 Using correct pron unciation
31 31 31 31 Maintaining good eye'contact with the students while
’ ‘ giving the lecture
34 34 34 " 34 Hanjifesting confidence about %he knowledge-of the
subject-matter . N

36 36 36 36 Being courteous to all the students of the class
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The Table 4,17 shows the factors preferred by
students of Arts, Commerce and Science faculties and
the common factors derived. All the students are simi-
lar in their preferences to twenty three factors. But
a majority of students of science exclusively prefer
the factors, 3=preparation of instructional aids and
5-setting up demonstration experiments. The reason
seems to be that the very nature of science subjects very
much requires the use of aids for grasping theﬁheory and
also for the demonstration of experiments,

The factor, 17-using black board adequately, is
preferred by commerce and science students while students
of arts do not prefer the same. The reason seems to be
that the commerce and science subjects are of more factual
nature when compared to arts and hence the students seem
to feel the need for the adeguate use of black-board.

4,3.6 Common factors derived from the factors
preferres by teachers and students of Arts,
Commerce and Science faculties:

The common factors derived from the factors preferred
by the teachers and students of Arts, Commerce and Science
faculties are presented in the Table &.18 (the Table pre=
sented in the following page).



171

TAULE 41§ .
i

TABLE SHOWING THE FACTORS PREFERRED BY TEACHERS A.D STUDENTS OF ARTS, CCIU.ERCE AND S5CIEWCE FACULTIES
- i ALOHG WITH THE CONLGOHE FACTORS DERIVED !

'

Numbers of the factors N -
preferred teachers and .

studgn?s of Artschmm. ?g@?gg Titles of the common factors
and Science Faculties
Teachers Students
1 1 1 Preparation of lecture note
2 2 2 Setting objectives . N
] 6 6 Relevance of introduction %o the t;pic of the lecture
‘g 7 7. ‘ Securing asttention of the studeﬁts B
8 8 8 Presenting subjoct matier in logical continuity
9 9 9 Presenting facts and figures accurately
140 10 10 Helping development of attitudes and values of the stuﬂongs
c1) ' 11 . 11 \ Describing subject matter in detail
s 12 2. iz Evaluating concepnts of the topic
13 13 i3 Providing concrete and coherent examples
14 14 14 Emphasizing important poibts of the topic
16 16 16 . ’ Being sensitive to the sthdents' feelings
17 - s T T P e
18 18 18 Using relevant instruc;ionél aids
20 20 20 Consolidating the major points of the subject matter presented
21 21 21 Providang exercises to students to enable to apply the knowledge
acquired through the lecture to a new situation
24 24 24 k Expressing oneself clearly
25 25 25 Making the tone pleasant
26 26 26 Employing an audiblekvoice
29 29 29 Using intelliéible language
30 30 30 Using correct proncunciation
31 31 31 Maintaining good eye contact with the students while giving
! the lecture
34 34 34 Manifesting confidence about the knowledge of the subject-matter

v

'36 36 36 Being courteous to all the students of the class

3
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The Table 4,18 shows the factors preferred by
teachers and students belonging to the faculties of
arts, commerce and science and the common factors de-
rived.

Both the teachers and students seem to be identical
in their preference to all the factors except that of
the factor, 17-using black board adeguately, which is
preferred exclusively by teachers.

4,3,7 Dimensions preferred by teachers and students
of Arts Faculty:

The common dimension derived from the dimensions of
various factors preferred by teachers and students of
arts faculty are presented in the Table 4.19 (the Table
presented in the following page).
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TABLE SHOWING THE DINENSIONS PREFERNED BY TEACHERS AND STUDENTS CF ARTS {ACULTY ALONG %ITH THE COMN
i DIMENSIONS DERIVED o

i

Nunbers of the
Numbers of |
dimensions COmmon Titlesof the common /dimensions
|

preferred by
eachers tudents dimensions
; T

1.0 PREPARATION OF LECTURE NOTE |

i
1.2 1.2 1.2 Preparation of a list of headings and sub—heédings

2.0 SETTING OBJECTIVES | !

2.1 2.1 2.1 Aiming at presenting information

2.2 2.2 2.2 Alming at developing the ability of Cﬂitxcal thtnking in students

2.3 2.3 T 2.4 Aiming at developing certain specified skills of the studentis

2.4 2.4 2.4 Alming at developing the ability to express personal ideas of the students

2.5 2.5 2.5 Aiming at developing in stuéeﬁ%s'imdependent study habits_and reading
interests

26 - *"— I::—j '.: Mmoo TR T " :‘ “— ““ h h _ e .‘x..,r? u.g.;_;;“z‘ ~\\‘

2.7 2.7 2.7 Aiming at developing a sense of enquiry in the students

3.0 PREPARATION OF INSTRUCTIONAL AIDS

4.0 - PREPARATION OF: LECTURE HANDOUTS
- . - - \

5.0 SETTING UP DEMONSTRATION EXPERIMENTS

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 6.1 6.1 By means of providing a brief revision of the last lecture %opic

6.2 - -

6.3" 6.3 6.3 By means of providing a gist of the past and the present topic

6.4 5.4: 6.4 By means of announcing the title of the present lecture topic
7.0 SECURING A%TENTICN OF THE STUDENTS

7.1 TLi' 7.1 By means of putting relevant questions

- 7.2 - ’

7.4 - -

7.6 7.6 7.6 By means of explaining the benefxts of the knowledge that will be

galined dve to the topic
8,0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY .

8.1 8,1 8.1 By means of proceeding from general to particular concepts of the topic
8,3 8.3 8,3 By means of proceeding from known to unknown concepts of the topic

8.4 - -

@.5 8.5 8.5 By means of proceeding from simple to complex concepts of the topic

8.6 8.6 8.6 By means of providing concepts of the topic under convenient specified

points and sub-points
9.0 PRESENTING FACTS AND FIGURES ACCURATELY
9.3 9.3 9.3 By means of presenting actual data on the black boara
9.4 - -
10.0 HELPING DEVELOPMENT OF ATTITUDES ANMI VALUES OF THE STUDENTS
10.1 - - ‘
10.2 - - ; 3 (

10.4 10.4 10.4 By means of inviting comments of the students on the concepts of the tapic
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Nuggézgsggﬂrye Numﬁ;;. of ‘ Titlesof the common dimensions ‘
T < < -
11,0 DESCRIBING SUBJECT-UATTER IN DETAIL - ‘ |
- 1. 1.1 1.1 By means of analysing each ningxe concept of the topie v ’ s
1.2 11.2 11.2 . ) By means of deviding each single concept intc as manf sub-p%&nts
11.3 11.3 ‘ 1.3 B{ means of explaining each single concept from difforent an@l&s N
12.0 EVALUATING CONCEPTS OF ’I'HEE T0PIC
12.1 12.% 12.1 By means of enlisting arguments for and- against each concept of the Rople
12.2 12.2 12.2 By means of enlisting arguments of d’if ferent exparis on each congept
12.3 12.3 12.3 By means of enlig;ing relative differences between different concepts

P

13.0 PROVIDING OONCRETE AND COHERENT EXANPLES

3.1 13.1 13.1 By means of giving axamples excluaivaly from the day-to-duy livos of
- the students 3
.

, 13.2 - = L ) :
14,0 -EMPHASIZING IMPORTANT POINTS OF THE TOPIC '

14,3 14.3 14.3 " By means of focussing attention of the students ,
L4 14,4 14,4 ° B;Ameans of repeating the important points “of the topic mors then once
k 14.5 14.5‘ "14.5 By means of noting important polnts of the topilc on black board .
15,0 USING PAUSES AT APPROPRIATE PLACES %N 'IHE SEQ&ENCE!(L)I;‘ THE PRESENTATION dF THE SUBJECT MATTER

15.1 15,1 15.1 By means of giving time gap in between certain important words

15. 53 15.2 15.2 By means of giving time gap in between certain lmportant sentences
16.0 BEING SENSITIVE TO 'IHE STUDENTS' FEELINGS ' i Ie

1;‘2’” 16.2 16.2 Méking use of humour ‘

16.3 S 16.3 16.3 Involving students with the to?lc by means of putting thought

‘ provoking questions .

16.4 - - , 4 - ‘ ’
17.0 usma BLACK, aomn ADEQUATELY ) ‘

17.1 . !%sj . 17.1 Presenting only 1nportént polnts of the topic

17.3° 17:5 . 17.3 Presenting diagrams, numbers and names relevant to the topic

- 17,4 -

1"31;.0\ USING RELEVANT I:NSTRUCTICNAL ALDS .
.- 18.1 _—
18.2 - - . ' .

19.0 USING DEMONSTRATION EXPERIMENTAL KIT . - -

) - ) - -

20.0 CONQ‘JLIDATI?G THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED
- 20.1' - . '
20.2 - 20,2 20,2 By means of repeating only important points of the topic

231.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KNOWLEDGE ACQUIRED THROUGH THE .
- LECTURE, TO A NEYW SITUATION .

2!.1 211 21.1 By means of posing problems to be aolved by the students

21.2 21.2 21,2 By means of posing meaningful questions to the students M

21.3 ' 21.3 21.3 By means of encouraging students self efforts in daaling with v
- problems relevant to the topic .

- 21.4 - ) )

21.% 21.5 21:5 By means of providing fte% étmosphare to snable student; to

express individual ideas

21.6 21.6 21.6 By means of giving assignments

3 ‘
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/
TABLE 4.19 (Contd...)
Numbers of the ) l
: Humbers of )
mmth common i : Tnmnfmemmmdeums

feachers Students dimensions . ' !

22.0 USING ADEGUATE GESTURES
é2 4 22.4 22.4 Using expressive lookc

23. O DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY IV\KI)X‘ USE OF IT IN THE COU'RSE OF THE LECTURE AT
APPROPRIATE TIME

23.2 - - . : N ' .
24.0 EXPRESSING ONESELF CLEARLY

i
|
!
i

24.1 24,1 24.1 Speaking clearly
.24,2 24,2 ' 24,2 Putting forward comcepts of the topic in simple language
24.3 - -
25.0 MAKING THE TONE PLEASANT
25.1 - -
25.2 . 25,2 ) 25.% Maﬁing use of a tona which is full of expression
28,3 - - - '
26.0 EMPLOYING AN AUDIBLE VOICE . T
- 26.1 26,1 26.1 Mbking use of the voice to be audible enough even to the students

who are sitting in the back benches of the class

2602 26.2 26,2 Making use of the voice at @ level of which all the words spoken
. are audible

27.0 EMPLOYING MODULATIONS IN THE TONE
27.1 - -

-

27.2 27.2 27.2 ) éy means of changing siress,on the words as and when necessary in
the sequence of lecture delivery

28,0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28.1 | 28,1 By means of maintaining a speed of delivery at which the listeners
, ‘ ¢an follow the continuity of thought and expression
28.2 - 28.2 28.2 By maintaining a speed at which it is possible for the students to_

Jot down the main points of the topic.
29,0 USING INTELLIGIBLE LANGUAGE

'

12941 29.1 29.1 Makipg use of a simple language
29.2 29.2 29.2 Making use of a language which is well within the comprehensible
vocabulary levellof the students
- 29.3 - ’

30.0 l:!SI!‘QG CORRECT PRONUNCIATION

30.1 30.1 30.1 Using pronuncistion which is %honétically correct

0.2 Bez | B2 USing'an accemt Mhieh Takes the lamguage iwteligible toall
31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE

3.2 31.2 31,2 " By means of looking all over the class
32,0 DISPLAYING A SMILING DISPOSITION

32.9 32.1 32.1 By maintaining pleasantness all through the lecture period

32.2 - -
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TABLE 4.19 {(Contd...)

Numbers of the

Humbexs of
gi?i?iéﬁ“i common L Titles of the common dimensions
L v ¥ dimensions

Teachers  Students

.

33.0 DISPLAYING A RELAXED DISPOSITION

33.1 - -

33.2 - - »
34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER

"

34,1 34.1 34.1 By means of manif¥sting mastery over the subject matter

34.2 34.2 34.2 By means of maﬁifesting clarity and ease in communicating the
subject-matter

34.3 34.3 34.3 B& being able to explain illustratively the complexities of the

subject-matter
35,0 MANIFESTING SMARTNESS

35.1 ) 35.1 35.1 By keeping up neatness in dress and physical appearance
35.2 35.2 35.2 By ‘means of manifesting presence of mind to deal with complex
situations
35.4 - - '
35.9 - -
36.0 BEING COURTEQUS TO ALL THE STUDENTS OF THE CLASS
36.1 36.1 36.1 By means of treating all the @}udents equally friendly
36,2 36.2 36.2 By means of entcouraging students self efforts of learning in &

positive manner

36.3 36.3 36,3 By means of showing adequate understanding of students and their
problems inside and outside the classroom.




177

The Table 4.19 showg the dimensions preferred by
the teachers and students of Artg faculty along with the
common dimensions é¥i: derived.

Regarding the factor, 1-prepzration of lecture note
both the teachers and the students of Arts faculty preferred
the dimensions, 1.2 only.

Regarding the factor, 2-setting objectives, both the
groups prefer all the dimensions except 2.6 which was pre-
ferred only by teachers,

Regarding the factor is 3, 4, 5, the dimensions are
not preferred by both the groups (percentage of preference
below 50 per cent).

Regarding the factor, 6-~relevance of introduction to
the topilc of the lecture, both the groups prefer the dimen=-
sions 6.1, 6.3 and 6.4, But while the teachers prefer the
dimension, 6.2-by means qf presenting a gist of the present
topic, the students do not prefer it. This seems to show
that the students prefer introduction either to cover the
past topic, or the past and the present topic, or it should
Just be the announcement of the title. They do not want
it be the gist of what is going to be lectured about during
the present period of lecture.

Regarding the factor, 7-sceccuring attention of the
students, the preferences of both the groups are identical
relating to two dimensions i.e. 7.1 and 7.6. But, while
the students prefer the dimension, 7.2-by means of relevant
guotations, the teachers do not prefer it. This ﬁay be
due to the impression of the students that gquotations are
much more interesting than the illustrations given by their
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teachers. Giving quotations in the classroom would be a
difficult task even in the field like literature where
recitation of lines from authorities is very frequent. In
other subjects recitation of quotations is normally not
done because such an exercise is strenuous, bordering on
impossibility, and so the teachers may not be very much
enthusiastic about giving quotations in thé class room.

Regarding the factor, 8B-presenting subject-matter
in logical continuity, both the groups are identical in
their preference of the dimensions 8.1, 8.3, 8.5 and 8.6.
But while the teachers prefer the dimensions, 8,4-by means
of proceeding from concrete to abstract concepts, the.
students do not prefer it. This may be due to the mere
fear of students to learn abstract concepts.

Regarding the factor, 9-presenting facts and figures
accurately, both the groups prefer the dimension 9.3. But
while, the teachers prefer the dimension 9.4<by means of
giving, references, the students do not prefer it. This
magy be due to the lack of interest on the part of the
students to refer books and at the same time it may be
relatively easy for the teachers to give references as
compared to giving and explaining facts and figures in the
class itself.

Regarding the factor, 10-helping development of atti~
tudes and values of the students, both the groups prefer
the dimension, 10.4., But while the teachers prefer the
dimensions, 10.1-by means of emphasizing the underlying
human value in each of the concept of the topic, and 102~
by means of providing opinions of prominent leaders/experts
on the concepts of the topic. And while the students prefer
the dimension, 10,3-by means of personal opinions on the
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concepts of the topic, the teachers do not prefer it.

Regarding the factor, 11 and 12 both the groups are
identical in their preferences.

Regarding the factor, 13~providing concrete and co-
herent examples, both teachers and students preferred the
dimensions, 13.1. But while the teachers preferred the
dimension, 13.2-by means of narrating interesting anecdotes
relevant to the topic. This may be due to impression of
the students that the anecodtes of the teachers may not
bé interesting to them. And at the same, it is a matter
of interest to the teachers to relate anecdotes of their
lives.

Regarding the factor, 14~ emphasizing important points
of the topic, both the groups prefer on the dimensions
ﬁ’&'.}, 114'.4 and 1‘1’.50

Regarding the factor, 15~ using pauses at appropriate
places, both the groups prefer dimensions 15.1 and 15.2 only.

Regarding the factor, 16-being sensitive to students'
feelings, both the teachers and students prefer the dimen-
sions, 16,2 and 16.3. But while the teachers prefer the
dimensions, 16.4=repeating certain points not very well
taken by the students, the students do not prefer it instead
they prefer 15.41. This may be due to the fact that the
students do not prefer repetitiveness. Both do not prefer
the other dimension.

Regarding the factor, 17-using black board adequately,
both the groups prefer the dimensions, 17.1 and 17.3. But
while the students prefer the dimensions, 17.4=-pDresenting
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mathematical derivations, symbols, etc.,relegant to the
topic, the teachers do not prefer it. This may be due to
the fact that while the teachers would like to dictate
them the students want them to he worked out on the black
board.

Regarding the factor, 18-using relevant instructional
alds, while the students prefer the dimension, 18.1« for
the purpose of presenting general information relevant %o
the topic the teachers do not prefer it, This may be due
to the impression on the part of the teachers that using
black board for general information is a mere waste of
energy. At the time when the teachers prefer the dimension
13.2=for the purpose of proper explanation of the concepts
of the topic, the students do not prefer. This may be
due to the impression of the students that oral expression
is more explanatory than the explanation that can be pro-
vided on the black board., At the same time teachers may
be feeling it to be easier and less time consuming.

Regarding the factor, 19- the dimensions are not pre-
ferred by both the groups (percentage of preference below
50%) . '

Regarding the factor 20-consolidating the major points
of the subject-matter presented, both the teachers and
students prefer the dimension 20.2. But while students
prefer the dimension, 20.1 the teachers do not prefer it.

Regarding the factor, 21- providing exercises to
students, both the groups prefer the dimensions, 21.1, 21.3,
21.5 and 21.6. But while the students prefer the dimsnsben
21.4=by means of providing cooperative and competitive
situations, the teachers &0 not prefer. This is obvious
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because for the students it will be really interesting to
do any work in a cooperative or in a competitive situation
but for teachers it is a question of meticulous planning
and is full of problems,

Regarding the dimensions of the factor, 22-using
adeguate gestures, both the group prefer the dimension 22..4,

Regarding the factor, 23-demonstrating an adequate
sense of humour, both the teachers and students do not
prefer the dimension, 23.2~by means of witty pepartee,

This may be because that the students feel it not so capti-
vating to listen to their teachers' witticism and feel that
it will be at the cost of their own status.

Regarding the factor 24~expressing oneself clearly,
both the groups prefer the dimensions, 24.1 and 24.2. But
while the teachers prefer the dimension 24.3 the students
do not prefer it,

Regarding the factor 25-making the tone pleasant,
both the groups prefer the dimensions, 25.2#' But white the
beachers prefer the dimensions 25.1 and 25.3, the students
do not prefer them.

Regarding the factor, 26-employing an audible voice,
both the groups prefer the dimensions 26.1 and 26.2.

Regarding the factor, 27-employing modulations in the
ﬁone, both the groups prefer the dimensions 27.2 and both
the groups do not prefer the dimension, 27.3. The teachers
prefer the dimension 27.5 by means of changing pitch at
appropriate moment in the sequence of the lecture presenta-
tion, the students do not prefer it,
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Regarding the factor, 28-employing adeguete speed of
delivery, both the groups prefer the dimensions 28.1 and
2802,

Regarding the factor 29-using intelligible language,
both the groups prefer the dimensions 29.1 and 29,2, But
while the students peefer the dimension 29.37-making use of
a language in an organized fashion aiming at developing
the vocabulary level of the students, the teachers do not
prefer it. This may be due to the reason that the teachers
feel it is not their duty to take care of students' voca-
bulary.

Regarding the factor, 30=-using correct pronunciation,
both the grouvp prefer the dimensions 30.1-and 30.2.

Regarding the factor, 31-maintaining good eye contact
with the students, both the groups prefer the dimension
3142

Regarding the factor, 32-displaying a smiling dis-~
position both the groups prefer the dimension, 32.1. But
while the teachers prefer the dimension 32.2 the students
do not prefer 1it,.

Regarding the factor, 33-displaying a release dispo-
sition, the teachers prefer both the dimensions 33.1 and
33.2., The students do not prefer them.

Regarding the factor, 34-manifesting confidence, both
the groups are similar in their preference of the dimen-
sions.
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Regarding the factor, 35-displaying smartness, both
the groups prefer the dimensions; 35.1, 35.2 and 35.3.
The teachers also prefer the dimensions, 35.4 and 35.5
but the students do not prefer them.

Regarding the factor, 36-being courteous to all the
students of the class, both the teachers and students

prefer all the three dimensions.

4,3,8 Common dimensions derived from the

dimensions preferred by teachers and

students of commerce faculty:

The common dimensions derived from the dimensions
of varbus factors preferred by teachers and students of
commerce faculty are presented in the Table 4.20 (the
Table presented in the following pages).
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TABLE 420

TABLE SHOWING THE DIMENSIONS PREFERRED BY TEACHERS AND STUDENTS OF OGMMERCE FACULTY ALOMG WITH THE COAMON
) DIMENSIONS DERIVED

Numbers of the

z Numbers of
dimensions common Titles of the common dimensions

preferrad by dimensiona

Teachers Students ;

y

1.0 PREPARATION OF LECTURE NOTE

1.2 1.2 1.2 Preparing a list of headings and sub=headings of the topic
2.8. SETTING OBJECTIVES ©

2.1 24 2.1 Aiming at presenting information .

2.2 2.2 2.2 Aiming at developing the abllity of critical thinking in the
students .

- 2.3 -

2.4 2.4 2.4 iming at developing the abiuty'to oxpress personfl ideas of
he students

2.5 2.5 2.5 } Aiming at developing in stucents independent study habits and

: reading interests
2.6 T2 " 26 Aiming at developing studemts' akility fo select amd
2.7 SO e ovganise relevant waterial - - .

o
3.0 PREPARATION OF INSTRUCTIONAL AIDS

4,0 PREPARATION OF HANDOUTS
- 4.3 - )
5.0 SETTING UP DEMONSTRATION EXPERIMENTS

- -— - N

} : -
6.0 ACHIEVING RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE X

6.1 6.1 ) 6.1 By means of providing 'a brief revision of the last lecture topi&
6.2 - -
- 6.3 -

_,6.4 . 6.4 6.4 By means of announcing the title of the present lqcture topic ‘
7.0 SECURING ATTENTION OF THE STUDENTS ‘ : Y
T ' 7.1 7.1 By means of putting relevant questions. . ' . B

. T4 74 74 ey means of providimg vrelevant i lugtratiamg
7.6 7.6 7.6 By means of explaining the benefits of the knowledge that will
« be gained due to the lecture

8.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY -
8.1 T - T i T T '
8.3 R - T ,'h.“ oo “Mj _h— | _“ ’ N : T ’ o -
8.5 S T R T
8.69 8.6 . B.6 . By means of providing t};e concepts of the topic under convenient

specified points and sub-points

9.0 PRESENTING FACTS AND FIGURES ACCURATELY oo .
9.1 - - ’

v 9.3 9,3 9.3 By means of presenting actual data on the black board.

10.0 HELPING Dg\.lgLOPMENT O;VATT.ITUDES AND VALUES OF [HE STUDENTS
- ic.3 -
10.4 10.4 10.4 By means of Inviting comments of the students on the concepts\?f

- 0% - the topic -
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TAGLE 420 {Contd...)

+

liumbers of the

" : Numbers of
ngi?ggiigngy common Titles of the cormon dimensions
= . dimensions

Tezchers Students

11,0 DESCRIBING SUBJECT MATTER IN DETAIL

114 1.1 11.1 By means of analysing eac! single concept of ihe toplc
- 11,2 -
11.3 11.3 11.3 By means of explaining each single concept from different angles

12,0 EVALUATING CONCEPTS OF THE TOPIC

12.1 12.1 12.1 By means of enlisting arguments "for and againsi each concept
of the topic

- 12.2 -

. B - R -

13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES

13.14 13.1 B | By means of giving examples exclusively relevant to the day-to-da
lives ofthe students .
- B -
14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC
14.3 14.3 14.3 By means of focussing attantion of the students
14.4 14,4 14.4 :By means of repeating the Important points of th: toyp- - ws+  than once.
14.5 14.5 14.9 By means of noting down the imporvant points of the topic on

. the black board
15.0 USING PAUSES AT APPRORBIATE PLACES IN THE SEQUENCE OF THE PRESENTATION OF THE SUBJECT MATTER
- 15.1 -

- - \
15.3 153 15:3 By means of giving time qap in betweem ' diffevent comcepts
16.0 BEING SENSITIVE TO THE STUDENTS' FEELINGS I

16.3 16.3 16.3 Involving students with thertopic by means of putting thought -

provoking'question§

16.4 164 8.4 Rc.{ae.a-l"éms covtain poimtr mst very well takem dy Studemts
17.0 USING BLACK BOARD ADEQUATELY -

1741 1%.1 17.1 Presenting only important points of the topic

17.3 17.3 17.3 Presenting dlagrams, numbers and names relevant to the topic

17.4 17.4. 17.4 Presenting mathematical derivations, symbols, etc., relevant }

‘ to the topic

18.0 USING RELEVANT INSTRUCTIONAL AIDS .

- 18.2. -

19,0 USING DENONSTRATION EXPERIMENTAL KIT
- \ - -
20.0 CO§$OLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED
- 20.1 - )
20.2 20.2 20.2 By means of repeatigg only important points of the topic

21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE KNOWLEDGE ACQUIRED THROUGH THE
THE LECTURE, TO A NEW SITUATION

21.1 2141 21.1 By means of posing problems to be sclved by the students

21.2 21.2 21.2 By means of posing meaningful questions to the students

21.3 21.3 21.3 * By means of encouraging students® individual self efforts in dealing
with the problems relevant to the topic

- 21.4 -

21.9 21.5 21.5 By means of providing f{ree atmosphere to enable students to
express individual ideas
T e e e e

21.6 — P T ] P



186 o
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!
]
Nuﬁ?eis of the Humbers of . .
imensions common Titles of the common di"nensmns
!
i

praferrcd by
leachers >tudentis dimensions

22.0 USIIG ADEQUATE GESTURES ‘ ; '
- '22.4 - . : ‘
23,0 LENCHSTRATING AN ADEQUATE SENSE OF HUMOUR i :

i
24.0 EXPRESSING ONESELF CLEARLY

24.1 24.14 24.1 Speaking out clearly .
24.2 24.2 24,2 _ Putting forward the concepts of fhe topic in simple language
24.3 - - .
25.0 MAKING THE TONE PLEASANT . N B
25.1 - - ) .
25,2 25.2 25.2 lMaking use of a tone which 1s full of expression

25,3 - - B

26.0 EMPLOYING AN AUDIBLE VOICE f

26.1 26,1 26.1 Making use of the voice to be audible enough even to the students
. 4 who are sitting in the back benches of the class
26.2 26.2 26.2 Making use of the voice at a level of which all the words spokens
are audible

27.0 EMPLOYING MODULATION IN TONE {
27.1 - -

27.2 & o

28.0 EMPLOYING ADEQUATE SPEED OF DELIVéﬁY

28.1 28.1 28.1 By maintaining a speed of dellvery at which the listeners can follow

the continuity of thought an expression

28,2 28,2 28.2 By maintaining a speed at which it is possible for the students to
. got down main points of the topic

29,0 USING INTELLIGIBLE LANGUAGE
29,1 29,1 29.1 Making use of a simple language

29,2 29.2 29,2 Making use of a language which is well within the comprehensible
. vocabulary level of the students

)
@+,

36.0 USING CORRECT<PRONUNCIATION

30.1 30.1 30.1 Using a pronunciation which is phonetically correct

30.2 wa so2. Using am accemt Which makes ~the lamguage intelligible toall
31.0 MAINTAINING GOOD EVE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE

31.2 31.2 31.2 By means of looking all over éhe class
32.0 DISPLAYING A SMILLING DISPOSITION

32.1 32.1 32.1 By.maintaining pleasgntness all through the lecture perlod

32.2 . -

33.0 DISPLAYING A RELAXED DISPOSITION
34.0 MANIFESTING CONFLOENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER
34.1 34.1 34.1 By means of manifesting mastery over the subject-matter

34.2 34.2 34,2 By means of maintaining clarity and ease in communicating
the subject matter

34.3 34.3 34.3 By being able to explaip illustratively the complexities of the
subject~matter PR
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TABLE 4.20 {contd....)

Numbers of the ;
dimensions Numbers of »l

referred b common i Titles of the common dimensions

Teachers  Students dimensions
35.0 MANIFESTING SMARTNESS \

35.1 35:1 35.1 ‘By keeping up neatness in dress and physical appearance

35.2 35.2 35.2 By means of manifesting presence of mind to deal with complex

- situations |

x B854 - :

35.5 355 255 By maintaining balamced wodes of mwing about
36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS

356.1 36.1 36.1 By means of treating all the!gtudents equally friendly

36.2 36.2 36.2 By means of encouraging students self-efforts of learning

in a positive manner .
36.3 36.3 36.3 By means of showing adequate understanding of the students
and their problems 1nside and outside the class
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The Table 4.20 shows the dimensions preferred by
teachers and students of commerce faculty along with the
common dimensions derived,

Regarding the factor, t~preparation of lecture note,
both the teachers and students preferred the dimension, 1.2 .

Regarding the facfor, 2-setting objectives, both the
groups prefer the dimensinmns, 2.1, 2.2, 2.4, 2.5 and 2.6,
But while the students prefer the dimension, 2.3-aiming at
developing certain specified skills of the students, the
teachers do not prefer it., The teachers prefer the dimen-
sion, 2.7=aiming at the developing a sense of enquiry in
students, the students do not prefer. This may be because
that the students do not seem to have realized the import-
ance of possessing sense of enquiry.

Regarding the factor, 3~-the dimensions are not pre-
ferred by both the groups {(percentage of prefer:bnce below
50).

Regarding the factor, 4-preparation of lecture handouts,
while the students prefer the dimension, 4.3-preparation of
cyclostyled note of the topic in brief, the teachers do not
prefer it. This may be because that while the students are
interested in some kind of notes to be given by their teachers
may be because of the inherent financiad commitment, do not
seem to prefer doing the same. Both the groups do not prefer
other dimensions.

Regarding the factor,5the dimensions are not preferred
by the groups (percentage of preference below 50).
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Regarding the factor, b6=relevance of introduction

to the topic of the lecture, both the groups prefer the .
dimensions, 6.2=by means of providing a gist of the present
topic, the students do not prefer it. This may be because
that the students orefer either to cover the past topilc,
or, théﬁpast and the present topic, or atleast it should
be Just an announcement of the title of the topic. They
do not want it to be the gist of what is going to be
lectured about during the present period of lecture.

Regarding the factor, 7=-securing attention of the
students, both the groups prefer the dimensions, 7.1, 7.4
and 7.6.

Regarding the factor, 8-present subject matter in
logical continuity, both the groups prefer the dimensiong
8,6 only., ‘hile the teachers prefer the dimensions, 8.1,
8.7 and 8.5 the students do not prefer them.

Regarding the factor, 9-presenting facts and figures
accurately, both the groups prefer the dimension, 9.3~but
wnile the teachers prefer the dimension 9.%—by means of
using charts, the students do nct prefer it. 4nd while
students prefer the dimension 9.4 teachers do not prefer it.

Regarding the factor, 10~helping development of atti-
tudes and values of thqktudents, both the groups prefer
the dimensions, 10.4., The students prefer the dimension,
10, 3~by means of giving personal opinion on the concepts of
the topic, the teachers do not prefer it,

Regarding the factor, 11-describing subject matier
in detail, both the groups prefer the dimensions, 11.1
and 11.3, But while the students prefer the dimensions,
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11.2~by means of dividing each single concept into as many
sub=-points as possible, the teachers do not prefer it. The
students feel it is helpful to divide the concepts into as
many sub-points as possible, because this may help ﬁhem to
memorize the facts or concepts. The teachers regard this
exercise as a time consuming. The dividion of a lecture
into sub-tooics may also spoil the continuity of a lecture.

Regarding the factor, 12-evaluating concepts of the
topic, both the groups prefer the dimension 12.1. The
students prefer the dimension, 12.2 but the teachers do
not prefer them., This is, may be because while the students
feel 1t is easy to understand and remember when a concept
is explained from different angleg, the teachers feel that
it is a time consuming process.

Regarding the factor, 13-providing concrete and co-
herent examples, both the groups prefer the dimensions,
13.1., While students prefer the dimension 13.2 teachets:
do not prefer it.

Regarding the factor, 14-emphasizing important points
of the topic, both the groups prefer three dimensions only
14,3, 14.4 and 14.5.

Regarding the factbtor, 15-~using pauses at eppropriate
places) while the students prefer the dimensions, 15.1 by
means of giving time gap in between certain important words,
the teachers do not prefer it. The students feel it is
eagy for them to note the importance of a concept when time
gap is provided in between different words but the teabhers
seem to feel that it is a waste of time. On the other hand
the teachers and students prefer the dimension, 15.3-by
means of giving time gap beltween the presentation of different
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concepts of the topic and students do not prefer it.

Regarding the factor, 16-being sensitive to students'’
feelings, both the groups peefer the dimension 16.3 and
16.4,

Regarding the factor, 17-using black board adeguately
both the groups prefer the dimensions, 17.1, 17.3 and 17.4.

Regarding the factor, 18-using relevant instructional
alds only students prefer the dimension 18.2 only. The
ttadhers and the students prefer the use of the black board
during a letture session., But both the group do not prefer
the use of other instructional aids, graphs, charts, slides
etc. This omission is significant. This leads only to
the fact that a lecture should befbontinuéus exposition by
a lecturerand it should not be hampered by those of other
gadgets,

nobt”

Regarding the factor, 19-the dimensions are;preferred.
This omission may be due to the fact that the use of expe=~
rimental kits may not be useful for commerce students.

Regarding the factor, 20-consolidating the major points
of the subject matter presented, both the groups prefer the
dimensions, 20.2. But while the students prefer the dimen-
sions, 20.1-by means of mere listing out all the points of
the topic, the teacners do not prefer it. This may be
because that while the teachers feel it is of no use to

Just list out points, the students feel it is adequate
enough, to consolidate the topic.

Regarding the factor, 21-providing exércises to
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students, both the groups prefer the dimensions, 2.1,
21.2, 21.3 and 21,5, The students prefer the dimensions,
21.4=by means of providing cooperative or competitive
situations, the teachers donot prefer it. This may be
because while it may be really interesting for the students
to act in a cooperative or competitive situational set up.
Hence to plan such a situation it is a question of meti=~
culous plamning infested with numerous problems to manage
the whole exercise for the teachers. Hence the reluctance
on the part of the teachers. The opinion of the students
is worth consideration. The students do not prefer the
dimension 21,6-~giving assignments.

Regarding the factor, 22-using adeguate gestures,
while students prefer the dimension, 22.4-using expressive
looks, the teachers do not prefer it. This may be because
that while the students feel the expression on the face of
2 teacher helps them to understand the subject matter, the
teachers feel it to be a function of a dramatist but not
of a teacher.

Regarding the factor, 23-demonstrating an adeguate
sense oi humour, the dimensions are not preferred by both
the groups (percentage of preference below 50).

Regarding‘the factor, 2h4~expressing oneself clearly,
both the groups prefer the dimensions, 24.1 and 24.2, The
teachers also prefer the dimensions, 24,3-putting forward
the concepts in a straight forward manner without digre-
ssions, the students have not preferred it.

Regarding the factor, 25-making the tone pleasant, both
the groups prefer the dimensions, 25%2~but while fthe teachers
prefer the dimensions, 25¢1-making use of a tone which is of



moderate bass pitch, and 25.3=-by not using an irritative
tone, the students do not prefer themn.,

Regarding the factor, 26-employing an audible voice,
both the groups prefer the dimensions, 26.1 and 26.2.

Regarding the factor, 27-employing modulations in
tone. Teachers prefer the dimensions 27.1 and 27.2, but
the students do not prefer them,

Regarding the factor, 28~emploving adequate speed of
delivery, both the groups prefer the dimensions, 28,1 and
28,2, Speed is an important factor of a lecture. The
feachers and the students show a common preference for
both the dimensions which are important from the point of
view of students. ’

Regarding the factor, 29-using intelligible language,
both the groups prefer the dimensions, 29.1 and 29.2.

Regarding the factor, 30-using correct pronunciation
both the groups prefer the dimensions, 30.1 and 30.2.

Regarding the factor, 31-maintaining good eye contact
with the students, both the groups prefer the dimension,
31.2=by means of loocking.all over the class.

Regarding the factor, 32-displaying a smiling dispo-
sition, both the groups prefer the dimensions, 32.1-by
maintaining pleasantness all through the lecture period.
This dimension covers the other dimension as well.

Regarding the factor, 33~displaying a relaxed dispo-
sition, none of the dimensions are preferred by both the
groups.
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Regarding the factor, 34-manifesting confidence, both
the groups prefer the dimensions, .4, 34.2 and 34.3.
All the three dimensions are important to make a lecture
effective. Hence both the groups show a similar preferences.

Regarding the factor, 35-manifesting smartness, both
the groups prefer the dimensions, 35.1 and 35.2 and 35.5.
But while the students prefer the dimension, 55.4-by
using interesting repartee, the students dc not prefer it,

Regarding the factor, 36-being courteous to all the
students of the class, both the groups prefer the dimensions,
36.1 and 36.2 and 36,3.

4,349 Dimensions preferred by teachers and students
of science faculty:

Common dimensions dgrived from the common dimensions
preferred by teachers and students of science faculty are
presented in the Table 4,21 (the Table 4,21 presented in
following pages).
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LE SEOWING THE DIMENSIONS PREFERRED BY TEACHERS AND STUDENTS OF SCIENCE FACULTY ALONG WITH THE
COMMON DIMENSI(I{S DERIVED

‘

Numbexs of the
dimensions Numbers of

preferzred by d;?“gg? . Titlesof the common Aimensions
Teachers  Gtudents GiPensions

1,0 VPREPARATION OF LECTIRE NOTE

1.2 1.2 1.2 Preparation of a list of headings and sub-heodings
2.0 SETTING OBJECTIVES

2.1 2.1 2.1 Alming at presenting information

2.2 2.2 2.2 Alming at developing the abili ty of crit1ca1 thinkino in students

2.3 2.3 2.3 N Aiminé at developing certain spev*ficd skills of the students

2.4 2,4 - 2.4 Aiming at developing the ability to express parsonal- ideas of

the students i

2.5 2.5 2.5 Aiming at developing in siudents independent study habits and
. reading interests .

2.6 - - '

2.7 2.7 2.7 . Alming at developing a sense of enquiry in the students

3.0 PREPARATION OF INSTRUCTICNAL AISS ’
23 33 » %3' ’ %,_,’;a*;q‘ﬂan of slidest
3.4 S S— ST m Lt P .

4,0 PREPARATION OF LEGTURE HANDOUTS

4
. 5.0 SETTING UP DEMONSTRATION EXPERIMENTS

5.1 5.1 5.1 With the help of experimenial kit
5.3 5,3 5.3 With the help of laborator; eguipment
6.0 RELEVANCE OF INTRODUCTION TO TﬁE TOPIC OF THE LECTURE '
6.1 6.1 6.1 By means of providing a brlief revision of the last lecturs tonic
- - 62 - _ ‘
- 6.3 -

7.0 SECURING ATIENTION OF THE STUDENTS

7.1 7.1 7.1 By means of putting relevant gquestlons

- 72 - ‘

7.4 . T.4 ' 7.4 By means of providing relevant illustiration
- 7.6 <o

¥,0 PRESENTING SUBJECT MATTER IN LOBICAL CONTINULTY

8.1 8.1 8.1 By means of proceeding from general to particular esoncepts
. of the topic
8.3 i - -
8.5 8.5 ?.5 By means of proceeding fromsimple to complex concepts of the tople
8.6 8.6 8.6 By means of providing concepts of the topic under convenient
specified points and sub-~points.
9.0 PRESENTING FACTS AND FIGURES ACCURATELY h
G.1 9.1 9.1 By means of using charts
5.2 - - .
9.3 , 2.3 9.3 By means of presenting actual data on the black board
9.4 9.4 9.4 By means of giving reference material

10,0 HELPING DEVELOPHENT OF ATTITUDES AMD VALUES OF THE STULENTS

10.4 10.4 10.4 By mrans of inviting comments of the students on the concepts
of the topic

10.5 10.5 10.5 By means of emphasizing sclentific rationale involved in each
of the concepts of the tonic

- 10.6 -
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TABLE 4.21 {Contd....)

Numbers of the

|
i

Teachers  Students

. . Numhers of
p§§?§?§2§n§v common Titles of the common dimensions
dimensions

11.0 DESCRIBING SUBJECT MATTER IN DETAIL

1
!
}
i
|
H
i

. X .
11.1 114 1.1 By means of analysing each single concept of the tople

11.2 11.2 11.2 By means of déviding each single concept into as many sub-points
11.3 11.3 11.3 By means of explaining each single concépt from different angles

12.0 EVALUATING CONCEPTS OF THE TOPIC

H
12.1 12.1 12.1 . By means of enlisting arguments for and against each concept

. of the topic

12,3 12.3 12.3 By means of enlisting relative differences between different

concepts
13.0 PROVIDING CONCRETE AND COHERENT EXAMPLES
t

13.1 13.1 13.1 By means of giving examples exclusively from the day-to-day
lives of the students -

- 13.2 - ;

13.3 13.3 13.3 By means of relating derivations with the students laboratory

N observations

14.0 EMPHASIZING IMPORTANT POINTS OF THE TOPIC

16.0 BEING SENSITIVE TO THE STUDENTS' FEELINGS

14.3 14.3 14.3 By means of focussing attention of the students

14.4 14.4 14.4 " By means of repeatlng the important points of the topic
more than once

14.5 14.5 14.5 By means of noting important points of the topic on black board
15.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE PRESENTATION OF THE SUBJECT MATTER

18,1 15.1 15.1 By means of giving time gap/in between certain important words
- 15.2 -
15.3 - -

i

16.3 16.3 16.3 Involving students with the toplc by means of putting thought
provoking questions )
i
16.4 16.4 16.4 Repeating certain points not very well taken by the students
16.5- - -

17.0 USING.BLACK BOARD ADEQUATELY -

17.1 17.1 17.1 Presenting only important points of the topic

17.3 17.3 17.3 Presenting diagrams, numbers anqhames relevant to the topic

17.4 . 17.4 17.4 Presenting mathematical derivatlons, symbols, etc. relevant
' ., to the topic -

t

18,0 USING RELEVANT INSTRUCTIONAL AIDS

- 18.1 BN (T e ST s Zos TR sl Ty et T e e

R, S oAl b

18.2 18.2 18.2 For the purpose of presenting proper explanation of the
concepts of the topic
18.4 - - .
- 18.5 -
19.0 USING DEMONSTRATION EXPERIMENTAL KIT )
19.2 19.2 19,2 For the purpose of developing skill of objective observation

19.4 19.4, 19.4 Bor the purpose of developing the skill of proper interpretation
of data -
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i

Numbers of the

dimension common

,J%zyze_arsﬁ_lzg._{_
eachers Students

Humbers of

dimensions

Titles of the cowwon dimensions

20.0 CONSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.2
20.3

20.2
20.3

20.2

20.3°

1
]
|
i

‘By m2ans of repeating only I!wportant points of the teplc
. ! 4

By means of ralating each point of the topic to‘gh:actixzi
phenomenon. . AL

21.0 PROVIDING EXERCISES TO STUDENTS TO ENABLE THEM TO APPLY THE.KNDWLEDGE ACQUIéED
THACUGH THE LECTURE, TO A NEW SITUATION

21.1
21.2

21.3

21.4
21.5

C21.6

211
21.2

21.4
21.%

21.6

21.3

211

21,2

21.3

21.4
21.5

21.6

22.0 USING ADEQUATE GESTURES

22.4

LECTURE AT APPROPRIATE TIME

22.4

2.4

'

i

¢

- By means of posing problems to be solved by the etul:mts

By means of posing meening‘ul questiong to the students |

31 means of encouraging studints self sfforts in daaling
th probleme relevant t6 the topic

By mepns of broviding cooperative or cdﬁpat&tive situations

BY mesns of providing free atmosphére to enable studants %o
express individual ideas . .

By means of giving assignments

Using expréssive louke-

| .

23,0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN THE COURSE OF THE

24,0 EXPRESSING CNESELF CLEARLY

24.1
24,2
24,3

25,0 MALING THE TONE PLEASANT

2541
25.2
25.3

26,0 EMPLOYING AN AUDIBLE VOICE

26.14

26.2

»

27.0 . EMPLOYIMNG MODULATIONS IN THE TONE

271

[

27,2
%

24 .1
24,2

25.2

26.1

26.2

27.1

272

24.14
24.2

¢

25,2
26.4

26.2

274

27.2

4 ' 1

Speaking clearly .
Putiing forward concepts of ihe topic in almple language
; ;

'

Making use of g tone wﬁich is full of expressicn

In ‘¥
i

[
H . i N g

. , -
Making use of the volce 6 b audible encugh sven to the
students who axe sitting.im the back benches of the clase

Making use of t(he volce ot a lovel of which sll the worde
spoken axre audhble

By means of changing pitch a% nppiopriatm. vaent in the
sequence of lecture delivery . .

By means of changing stress on the wotds'n: and when
necessary in the sequeice of lecture delivery

28.0 EMQLOQING ADEQUATE SPEED CF DELIVERY

28.1

28,2

29,0 USING INTELLIGIBLE L' ‘P#AGE

29.1
29.2

30.0 USING CORRECT PRONUNGIATION
~-30.1
30,2

© T 3041
30,2

28:1%

2B8.2

29.14
29.2

28.1

28,2

29 .1
29.2

30.1
30.2

By means of maintalning a speed of delivery at which the
listerns can follew the sontinuity of thought end expressies

By maintaining a spesd at which 1t is possible for the sdue
dents to Jot dovm tha main points of the topic

Making use of a sinple language '

Making use of a lenguage which fs wall within the somprehensivie
vecahulary level of the students

4

Using pronunciatien which ie phoneitcally serpset

'Using an sceent wiich makes the langusge Ini€111ginle to &l} ekucents
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TABLE A.21 (Contd....}

k)

Numbers of the . . -
dimension Numbers of

common” Titles of tha tommon dimensions

eferred b ¥
eachers tudents dimensfons

1

31.0 IMAINTAINING GOOD EYE mNTAC'l;;/WITH THE STUDENTS WHILE GIVING THE LECTURE ™"
) ‘ ! i : s

31.2 31.2 3t.2 i By means of looking all over the class
32,0 DISPLAYING A SMILING DISPOJ;TICN '

32.1 32.1 32.1 [ By maintalning pieasantnesa all through the lecture pariod,' :‘;
32.2 - - N ‘ :

33.0 DISPLAYING A RELAXBED DISPOSJXTION .
33.2 . 33.2 33.2° . By being quite casual in moyements
34,0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SU'BJECT MATTER : N

[

3;1.'1 34.1 34.1 By means of manifesting mastery over the subject matter
35.2 34,2 34.2 ! By means of manifesting clarity and ease in communicating
¢« the subject-matter
34.3 34.3 34,3 By being able to explafn illustratively the complexities of
the subject-mattier )
35.0 MANIFESTING SMARTNESS .
35,1 35.1 35.1 By keeping upneatnesséin dreas and physical appesrance
. 3.2 35.2 35.2 ' By means of manlfestinq presence of mind to deal wiih complex
sltuations 4
. * 1
35.3 - .- T . oL
39.5 35.5 35.5 By manifesting balanced modes of moving sbout
36.0 BEING COURTECUS TO ALL THE STUDENTS OF THE CLAéE‘;
36.1 T36.1 36.1 By means of treating all the students cqually friendly
36.2 " 36.2 36.2 By means of encouraging students self efforts of Jearning
’ . in a positive manner !
36,3 36.3 36.3 By means of showing adequate understanding of students and
I thetir problema inside and outside the clagsroom
; .
o
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The Table 4,21 shows the dimensions preferred by the
teachers and students of science faculty along with the
common dimensions derived.

Regarding the factor, 1-preparation of lecture note,
both teachers and students of science faculty, prefer the
dimensions 1.2 only.

Regarding the fagctor, 2=-setting objectives, the
teachers and students prefer the dimensions, 2.1, 2.2,
2e3y 2.4, 2.5 and 2.7. The teachers prefer the dimensiong
2.6=aiming at developing in students abiliyy to select the
and organize relevant material, the students do not prefer
it. This may be because that the student do not seem to
realize the importance of collecting information by them=-
selves, but the teachers want thelr students to develop
the skill of gathering information regarding the subject
matter.,

Regarding the factor, 3~preparation of instructional
aids, both tne groups prefer the dimensions, 3.2 prepara-
tion of slides. But while the fteachers prefer the dimen~
sion, 3.prreparatioﬁiimprovised aids, the teachers do not
prefer the same., The reason seems to be obvious, the
-teachers feel it is interesting to have improvised pertain-
ing to their subject maitter, the students improvised aids
to be of less guality,

Regarding the factor, 4~preparation of handouts, both
the groups do not prefer the dimensions (percentage of
preference below 50),

~

Regarding the factor, 5-setting up demonstration
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experiments, both the groups prefer the dimensions, 5.1
and 5.3. Science students do not like demonstration
experiments with the help of improvised material for
the sake of exactness in science subjects.

Regarding the factor, 6-relevance of introduction to
the topic of the lecture, both the groups prefer the di-
mensién, 6.1. But while the students prefer the dimensions
6.2-by means of providing a gist of the present topic and
6.3-by means of providing a gist of the past and present
lecture topic.

Regarding the factor, 7-securing attention of the
students, both the groups prefer the dimensions, 7.1 and
7.4, But while the students prefer the dimensions, 7.2-by
means of giving relevant quotations and 7.6-by means of
explamning the benefits of the knowledge gained due to the
lecture, the teachers do not prefer them, This may be
because of the reason that the students are interested in
quotations as they convey meaning ef a concept given by an
authority in the field and secondly the students seem %o
be interested to have the benefit of each topic to them
personally. But the teachers seem to feel it to be a task
to give quotations often and secondly they feel that they
need not have to explain the benefits of each topic, but
since the topic is in the syllabus they ought to teach it
and the students have to learn 1it.

Regarding the factor, 8-presenting subject matter in
logical continuity, both the groups prefer the dimensions,
8.1, 8.5 and 8.6. But while the teachers prefer the dimen-
sions, 8,3-by means of proceeding from known to unknown
concepts of the topic, the students do not prefer it.
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Regarding the factor, 9-presenting facts and figures
accurately, both the groups prefer the dimension, 9.1, 9.3
and 9.4, But while the teachers prefer the dimension, 9.2
by means of using graph, the students do not prefer it.
This may be due to the feeling on the part of the students
that the graphs are not a simpler means of explanation to
provide them with proper understanding.

Regarding the factor, 10~helping development of atti-
tudes and values of the students, both the groups prefer the
dimensions, 10.4 and 10.,5. But while the students prefer
the dimensions, 10.6-by means of visualising the extent of
agreement with the experimental observations of the concept
of the topic, the teachers do not prefer it. This may be
due to feeling on the part of the teachers that it is a time
consuming process which will hinder the completion of the
course syilabus,.

Regarding the factor, 1i~describing subject matter in
detail, both the groups prefer the dimensions, 11.1, 11.2
and 11.3.

Regarding the factor, 12~evaluating concepts of the
topic, botn the groups prefer the dimensions, 12.1 and 13.3.

Regarding the facter, 13-providing concrete and coherent
examples, both the groups prefer the dimensions, 13.1 and
13.3. But while the students prefer the dimension, 13.2
by means of narrating interesting anecdotes relevant to
the topic, the teachers do not prefer it. This may because
of the reason that the teachers feel thaf college level
narration has no place, however, the students seem to be
interested in hearing to narration of anecdotes.
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Regarding the factor, 14-emphasizing important points
of the topic, both the groups prefer the dimensions, 14.3,
14-& and 1""050

Regarding the factor, 15-using pauses at appropriate
places, boththe groups prefer the dimension, 15.1. But
while the students prefer the dimension, 15.2=by means of
giving time gap in between certain important sentences,
the teachers do not prefer it. This may be because that
the teachers feel it to be unnecessary. And while the
teachers prefer the dimensions, 15.3-by means of giving
time gap in between the presentation of different concepts
of the topic, the students, do not prefer it. This may
be because that the students feel that since the concepts
are different by nature one heed not have to give time gap
or pause in between different concepts.

Regarding the factor, 16-being sensitive to students!
feelings, both the groups prefer the dimensions, 16.3, and
16.4. The teachers also prefer the dimensiong, 16,5~ and
putting the points which are not very well taken by the
students in a slightly different perspective, the students
do not prefer it. Thishay be because of the feeling on
the part of the students that once a point is not very well
understood, the teacher has to explain it in a better way,
instead of just putting it in a different angle.

Regarding the factor, 17-using black board adequately,
both the groups prefer the dimensions, 17.1, 17.3 and 17.4.

Regarding the factor, 18~using relevant instructional
aids, both the groups prefer the dimension, 18.2, But
while the students prefer the dimension, 18.1~ for the pur-
pose of presenting general information relevant to the topic,
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"the teachers do not prefer it. This may be because while
the students feel it to be necessary, the teacher feel it
to be a mere waste., While the teachers prefer the dimen-
sions, 18.4~ for the purpose of providing comparative and
contrasting information of the concepts relevant to the
topic, the students do not prefer the same. And while the
students prefer the dimension, 18,5-for the purpose of
developing skills of drawing, scaling, and sketching etc.,
the teachers do not prefer it.

Regarding the factor, 19-using demonstration experi-
mental kit, both the groups prefer the dimension, 19.2 and
19.4. )

Regarding the factor, 20=consolidating the major
points of the subject matter presented, both the groups
prefer the dimensions, 20.2 and 20.3 only.

Regarding the factof, 21=providing exercises to stu-
dents, both the groups prefer the dimensions, 21.1, 21.2,
21.3, 21.4y 21.5 and 21.6.

Regarding the factor, 22-using adequate gestures, both
the groups prefer the dimensions, 22.4,

Regarding the factor, 23-demonstrating adequate sense
of humour, the dimensions are not included in the preferred
dimensions since they are below 50 per cent of preference.

Regarding the factor, 2h-expaessinglonese1f c¢learly,
both the groups prefer the dimensions, 24.1, and 24.2.
While the teachers prefer the dimensions, 24,3-putting
forward the concepts in a straight forward manner without
digressions, the students do not prefer it, -
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Regarding the factor, 25-making the tone pleasant,
both the groups prefer the dimension, 25.2., But while the
teachers prefer the dimensions, 25.1~making use of a tone
which is of moderate bass pitch and 25.3=-by not using an
irritative tone, the students do not prefer them, This
may be because that the students do not bother about the
pitch of their teachers' tone, and secondly they expect
their teachers not to have any reason to be irritative in
the class, The teachers aspire for bass pitch in their
tone because it manifests dignity and secondly they know
by experience that it is quite possible for them to be
irritative in the class, which should be avoided.

Regarding the factor, 26~employing an audible voice,’
both the groups prefer the dimensions, 26.1 and 26.,2.

Regarding the factor, 27-employing modulations in
tone, both the groups prefer the dimensions, 27.1 and 27.2.

~ Regarding the féctor, 28=employing adequate .speed of
delivery, both the groups prefer the dimensions, 28.1 and
28.2,

Regarding the factor, 29-using intelligible language,
both the groups prefer the dimensions, 29.1 and 29,2,

Regarding the factor, 30-using correct pronunciation
both the groups prefer the dimensions, 30.1 and 30.2.

Regarding the factor, 31-maintaining good eye contact
with the students, both the groups prefer the dimensions,
31424
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Regarding the factor, 32-displaying a smiling dis-
position, both the groups prefer the dimensions, 32.1, .
but while the teachers prefer the dimensions, 32.2=by
not being irritated, the students, do not prefer it.

This may be because that while the teacher know by expe~
rience that they get .~ =~~~ irrigated at times, and
that controlling irritation is good, the students do not
expect thelr teachers to get irritated at any cost,

Regarding the factor, 33-displaying a relaxed dispo-
sition, both the groups prefer the dimensions, 33.2. And
the groups do not prefer the other dimension,

Régarding the factor, 34-manifesting confidence, both
- the groups prefer the dimensions, 34.1 -~ 34.2 and 34,3,

Regarding the factor, 35-manifesting smartness, both
the groups prefer the dimensions, 35.1 : - 35.2 and 35.5.
But while the teachers prefer the manifesting ease in the
mankpulation of apparatus, aids, etc.)the students do not
prefer it, This may be because that while the teachers deem
it to be an act of smartness to mahipulate an apparatus or
an aid, the students do not consider it to be smartness.
Instead the students expect their teachers' smartne$ss in
physical appearance, presence of mind and balanced modes
of behavhbour,

Regarding fhe factor, 36~being courteous to all the
students of the class, the groups prefer the dimensions
36.1, 36.2 and 36.3.

443410 Common dimensions derived from the dimensicens

preferred by teachers of all the faculties:

The common dimensions derived from the dimensions of
the various factors preferred by Teachers of Arts, Commerce
and Science faculties are presented in Table 4,22,
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TABLE SHCWING T. . DIMENIIONS REFERRED BY TEACHURS OF ARIS, COMM 3CE AND SCIEN .E FaCULTIES ALCH WITH
THE COMMON DIMENSI(NS DERIVED

TABLE 4.22

mev——

¥ mbers of dimensions prefery -,

) Numbers of
by tea hers Tit .
[ n , les the common dimensions

Arts Conmerce Science Almensions 3
1.0 PREPARATIO" Us Lit.: ‘RE NOTE :

1.2 1.2 1.2 1.2 Preparation of a list of r2adings and sub-headings
2.0 SETTING OBJIECTIVES

2.1 ¢ 2.1 . 2,1 Alming at presenting gnformation

2.2 2.2 2.2 ’ 2.2 Aiming at developing the ability of critical thinking’

in 5tudents
2.3 - 2.3 - T T TSN R L s S avy
. DAY T N i
2.4 2.4 2.4 { 2.4 Aiming at developing the ability to express personal
c ideas of the students
2.5 2.5 2.5 2.5 | Aiming at developing in students independent study
i . habits and reading interests
2.6 2.6 2.6 ! 2.6 Aiming at developing in students sbilxty to select
. and organize relevant materisl

2.7 2.7 2.7 2.7 Aiming at developing a sense of enquizy in. the students
3,0 PREPARATION OF INSTRUCTIONAL AIDS

Z - 3.3 -

e ~ L. i“;

: ’ : ’ ) .

4,0 PREPARATION OF LECTURE HABDOUTS

5.0 SETTING UP DEMONSTRATION EXPERIMENTS
- - 5.1 - '
- - 5.3 -

6.0 RELEVANCE OF INTRODUCTION TO THE TOPIC OF THE LECTURE

6.1 £.1 6.1 6.1 By means of providing a brief revision of the last
lecture topic
6in 6.2 - - e Y
6.3 - - - -
2614 * 6.4 : © - ﬁi ,T,f@ T e e T - > bt

7.0 SECURING ATTENTION OF THE STUDENTS

T.1 T.1 7.1 7.1 By means of putting relevant questions

7.4 - 7.4 7.4 7.4 By means of providing relevant illustrations

7.6 7.6 - - ST S et e ';A‘l"~f~“"’ """ R
oo —x T

3.0 PRESENTING SUBJECT MATTER IN LOGICAL OONTINUITY

8.1 8.1 8.1 8.1 . By means of proceeding from general to particular
concepts of the topic

8.3 8.3 8.3 8.3 By means of proceeding from known to unknown concepts
of the topic

8.4 - - - E

8.5 8.5 8.5 8.5 By means of proceeding from simple to complex concefgs
of the topic R ]

8.6 8.6 8.6 8.6 By means of providing concepts of the tonic under

convenient specified points and sub-poirnis
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-

Yoachors of dimensions preferred Husbers of et
- ¢ Are e -
”13 is o-ngnorcu crance dm?m. :Yx‘l.. vt W Comacn dimenster:

9.0 PRESENTING FACTS AND FIGURES ACCURATELY
- 9.1 9.9 - '
» b ?.2 - , .
9.3 9.3 9.3 9.3 fy. mFane of ‘pressting actua) dats on the Blach heard
'o‘ - 9-‘ . - LN ot -

10,0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS.
‘o.‘ . - -, ) - .)
10,2 - g - .
10,4 10.4 10,4 10.4 By means of inv!tinz}oinﬂo‘h't,o;‘oi the stuscate

. on the concepts of the topic

- - 10,9 - ' .

V1.0 DESCRIBING SUBJGCY MATTER IN DETAIL.

IR 1K 1.4 1.1
1.2 - v 11,2 .
1.3 C 11,9 11.3 ©11.3

12,0 BVALUATING CONCEPTS OF THE TOPIC ;o

32, 12.1 12.1 1241

v
12.2 - - -
12.3 - 12.3, -

13.0 PROVIOING CONCRETE AND QOHERENT EXAMPLEB

13.1 13.4 130 .. 13
13.2 . . -
- - 13.3 -

14,0 EMPHAGIZING IMPORTANT POINTS OF THE TOPXC
14,3 . 143 14.3 14,3
1434 ! 14.4 14.4 14,4
14,8 14,5 14.5 ¥4.8

By mesns of lnalyii'ﬁ'b each 'single concept of the topis

. L - - - [ »

"By means of expifining ssch single concept fram diffasent

angles

By mesns of” ini_sung argusents for and agalnst wach
concept of the tople .
S

'
L [N

' . .o

'

By moans of Lgiving {a‘mﬁic‘c exclusively from tLe days
Zo-day lives of ths students '

"

By, fi#ans "of }'iocugotng attention of the students

By means of repeating the important points of the
topic more than once

B mi&am'of noting iﬁpo’:t:nt points of the tople on

black board

$£.0 USING PAUSES AT APPROPRIATE PLACES IN THE SEQUENCE OF THE PRESENTATION OF THE SUAJECT MATTER

. -
-,

18,1 15,1

- -

B ‘5..

1%.2

—

1%9.3

15,0 BEING SENSYTIVE TO THE STUDENTS® FEBLINGS

!6& - | - - ,
" 16.3 16.3 16.3 16.8
16,4 16,4 16.4 16.4

14,8

-

L)

Involving

tudente with,tﬁa topic by means of pu}ut‘&
thought prgvo

xing questions i
Repesting certsin polnte, not vecy well Tatew by

the studente
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Busbere of 61 .nstons preferred Numbers of

Tl Ni.iﬁusftxﬁ__....tpT.wﬁ. C oo
rle Covmarce Jcivnce dimeneiong

$7.0 USING BLATK BLAKL AUBLAIATELY

Yéﬁiﬂ‘v“ of the samisem Ayseas a0

§7.t §7.4% 7.4 7.5 Presenting only dmportent ointe of the fmag
. . 9
§7.3 7.3 §7.3 7.3 Proagnting dlagrens, nmbers andrsnes Telosant .
the toplic
- 17.4 7.4 -

8.0 USING RELEVANT ENSTRUCTICHMAL ALDS

$9.0 USING DEMUMSTRATION EXPERIMENTAL KIT

-

am

-

-

8.2

18.4

19.2
19,4

-

20.0 COCHSOLIDATING THE MAJOR POINTS OF THE SUBJECT MATTER PRESENTED

20.2

-

20.2

-

20,2
20.3

20.2

By means of zopesting only fmportont polnmin of %

re

21.6 PROVIDING EXERCISES YO STUDENTS TO ENABLE Tiffrt TO APPLY THE KHOWLEDGE ACQUIRED THALCUGH THY

LECTWHE, TO A HEW SIYUATION

By means of posing problems'ta boe tolved by ths atu?

24,4 21.% 21.1 29.1

21.2 2.2 21.2 21.2 By meens of posing meaningful questions to tha sl

21.3 1.2 21.3 21.3 By means of encouraging students srtf afforts tin -+ ylhee
with problemg relevant to the topic

- - 2%.4 - -

2.9 1.0 21.% 21.8 By means oi , .viging free atmosphere it atranfu

. students to pxpress individaal idess

2.6 21.5 21.8 " at.b By means of giving assignmente

22,0 UsING ADEQUATE GESTURES

22.4

- /

22.4

-

.

23,0 DEMONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF Lf IN THE COURSE OF THE LECTURE

AT APPRCPRIATE TIME

23.2

1
24.0 BXPREBSING ONBSELF CLEARLY

24,1 24.% 24.1 24,1 Speaking clearly
24.2 54.2 24,2 24,2 Putting forward concepte of the topic in eimole bongusls
24,3 24,3 24.3 24,3 Putting forward the concepts in a sirgight forward
‘ menner without digressions
25,0 MAKING THE TONE PLEASANT
'25.1 25.1 25.1 25.1 Making use of a tone which 15 of modorate Lozs oliLf
23.2 29,2 25,2 25,2 Ma£1n0 use of tone which is full of orprezuion
25,3 25.3 23,3 25.3 By not using an ixritative tonge
26.0 EMPLOYING AN AUDIBLE VOICE
. N 26,4 Making usa of the vqice to b5 audible oapuih cven b
261 261 261 LoKA] ents who ore sitting in tha petk boncte of
the class
26,2 26.2 26,2 26,2 Maklng usavof voice at a tevel of which all Yl wuTde

spoken are audible
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Numbers of dimensions proferred Mumbers of
by teachers common Titles of the commnn dimensions

. i)
Arte Comnexrce Science dimensions

27.0 ERPLOYING nODULATIONS IN THE TOME

27.1 27.4 27.1 274 By means of changing pitch at appropriate moment in the.
sequence of lecture delivery

27.2 27.2 27.2 27.2 By means of changling siress on the words as and when nocé»
ssary in the sequence of lecture delivery

28.0 EMPLOYING ADEQUATE SPEED OF DELIVERY

28.1 28.1 28.1 28.1 By means of maintainaing a speed of delivery st which the
listeners can follow the continulty of thought and expression

28.2 28,2 28.2 28.2 By maintaining a speed at which 1t is possible for the
students to jol down the main points,K of the topic

29,0 USING INTELLIGIBLE LANGUAGE
29.1 29.1 29.1 29.1 Making use of a simple languaye

29.2 29.2 29.2 29.2 Making use of a language which is within the comprehonsible
. vocabulary level of the students

30.0 USING CORRECT PRONUNCIATICN

30 .1 30.1 30.1 30.1 Using pronhnciétion which is phonetically correct

30.2 30.2 30.2 30.2 Using an accent which makes the language intelligble to
2ll students

31.0 MAINTAINING COOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE
31.2 31.2 31.2 31.2 By means of looking all over the class
32.0 DISPLAYING A SMILIMG DISPOSITION

32.1 32.1 32.1 32.1 By maintaining pleasantness all through the lecture periocd
32.2 32.2 32.2 32.£ By not being irritated
33.0 DISPLAVING A RELAXED DISPOSITION
33.1 - B -
33.2 - 33.2 - T e e b s e,

24.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER

34.1 34.1 34.1 34.1 By means of manifesting mastery over the subject mattexr

34,2 34.2 34.2 34,2 By means of manifesting clarity and ease in communicating
the subject-matter

34.3 34.3 34.3 34.3 By being able to explain illustratively the complexities

. of the subject-matier
35.0 MANIFESTING SMARTNESS

351 35.1 35.1 3.1 By keeping up neatness in dress and physical appearance

35.2 35,2 35.2 35.2 By means of manifesiing presence of mind to deal with
complex situations

- ) - 35.3 -

35.4 - - -

35.9 35.5 35.5 35.5 By manifesiing balanced modes of tweving about
36.0 BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS '
36,1 36 .1 36,1 36.1 By means of treating all the students ¢qually friendly

3.2 36.2 36.2 36.2 By means of encouraging students self efforts of learning
in a positive manner

36.3 36.3 36.3 356.3 By means of showing adequate inderstandifig of students and
their problems inside and outside-the claSsrobom.
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The Table 4,22 shows the dimensions preferred by the
teachers of Arts, Commerce and Science faculties alongwith -
the common dimensions derived. )

Regarding the factor, 1epreparation of lecture note,
teachers of all the faculties prefer the dimension , 1.2,
Regarding the factor, 2-setting objectives, all the
three groups of teachers, prefer the dimensions, 2,1, 2.2,
2.4, 2.5, 2.6 and 2.7. But while the teachers of arts and
science faculties prefer the dimensions, :2.8-aiming at
developing certain specified skills of the students, tea-
chers of commerce faculty do not prefer it,

Regarding the factor, 3-preparation of instructional
aids, while the teachers of science faculty prefer the
dimension, 3.4=preparation of improvised aids, the teachers
of arts, and commerce faculties do not prefer them. This
may be because that the teachers of arts and commerce facu-
lties do not believe in the use of aids at college level,
whereas the teachers of science faculty believe and know
by experience that qulite often the theoratical expositions
get easily clarified by the use of aids, in general and
slides in particular. They also seem to know the fipancial
feasibility and effectiveness of improvised aids.

Begarding the factor, 4~preparation of hand outs,
teachers of all the faculties do not prefer any of the
dimensions (percentage of preference below 50).

Regarding the factor, 5-setting up demonstration expe-
riments, while the teachers of science faculty prefer the
dimensions, 5.1=setting up demonstration experiments with
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the hedp of the experimental kit and 5,3=setting up demon=-
stration experiments with the help of the laboratory equip-
ment, teachers of arts and commerce faculties do not prefer
them. The reason seems to be obvious, since there is little
or no scope to arrange for demonstration experiments in
arts and commerce subjects. There is ample and in fact a
need to arrange for demonstration experiments ih science
subjects. And hence, the preference pattern differs. -

Regarding the factor, 6~relevance of introduction to
the topic of the lecture, teachers of all the three facul-
ties prefer the dimension, 6.1. Science teachers do not
prefer the dimension 6.2 and whide the teachers of arts
faculty prefer the dimensions, 6,3~by means of providing
a gist of the past and the present lecture topic, the tea=-
chers of commerce and science faculties do not prefer it,
This may be because the teachers feel that arts subjects
have a great possibility to provide a gist of the past and
the present topic as an introduction before each topic of
the lecture as compared to commerce and sclence subjects.

Regarding the factor, 7-securing attention of the
students, teachers of all the three faculties prefer the
dimensions, 7.1 and 7.4, But while the teachers of arts
and commerce faculty prefer the dimensions 7.6-by means of
explaining the benefits of their knowledge that will be
gained due to the lecture, the teachers of seience faculty
do not prefer it. This may be beszause that the teachers of
science feel that the benefits of the knowledge of science

subjects are obvious and do not require to be told about,

Regarding the factor, 8epresenting subject matter in
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logical continuity, all the three groups prefer the dimen-
sions, 8.1, 8.3, 8.5 and 8.6. But while the teachers of
arts faculty prefer the dimensions, 8.4-by means of pro-
ceeding from concrete to abstract concepts of the topic,
the teachers of commerce and science faculties @o not pre-
fer it, This may be because that the subjects of commerce
and science are more of concrete nature as compared to that
of the subjects of arts,

Regarding the factor, 9-presenting facts and figures
accurately, all the groups prefer the dimensions, 9.3.
But while the teachers of commerce and science faculties
prefer the dimensions, 9.1=by means of using charts, the
teachers of arts faculty do not prefer it., This may be
because that the teachers of arts feel the need for using
charts in a very limited way as compared égzggmz;rce and
sciences, Whide teachers of science faculty prefer the
dimension, 9.2, the teachers of arts and commerce faculties
do not prefer the use of graphs. This may be because that
the the use of graphs in subjects of arts and commerce the
teachers feel is very limited. And while the dimension, ~
9.4~by means of giving preference material, is preferred by
the teachers of arts and science, the teachers of commerce
faculty do not prefer it. This may because that in the
subjects of commerce the teacher has to work out more in
the class room itself and has a little scope for giving
reference material,

Regarding the factor, 10-helping development of atti-
tudes and values of the students, all the teachers prefer
the dimensions, 10.4, But while the teachers of arts
prefer the dimensions, 10.1-by means of emphasizing the
underlying human value in each of the concepts of the topic,
and 10y2- Dby means of providing opinion of prominent
leaders / experts on the <concepts of the topic,
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the teachers of commerce and science faculties do not
prefer them, #nd while the teachers of science faculty
prefer the dimensions, 10.5-by means of emphasizing
scientific rationale involved in each of the concepts of
the topic. The tgachers of arts and commerce do not prefer.

Regarding the factor, 11-describing subject matter in

" detail, all the teachers prefer the dimensions, 11.1 and
‘11.3., But while the teachers of arts and science facul%y
prefer the dimensions, 11.2«by means of dividing each single
concept into as many sub-points as possible, the teachers

of commerce faculty do not prefer it, This may be because
that the teachers of commerce faculty feel that since their
subject consist mostly of working out problems of commercial
practices, this kind of dividing subject matter into sube-
points may not be practicable.

Regarding the factor, 12-evaluating concepts of the
topic, teachers of all the three faculties prefer the dimen-
sion, 12.1. Butwhile the teachers of arts faculty prefér
the dimensions, 12.2-by means of enlisting arguments of
different experts on each concept of the topic, the teachers
of commerce and science faculties do not prefer it, This
may be because the teacher of these two faculties feel that
in their subjects enlisting of different experts arguments
may not be feasible because they may be too numerous, And
while the teachers of arts and science faculties prefer the
dimensions, 12.3=by means enlisting relative differences
between concepts of the topic, the teacherﬁkf commerce
faculty do not prefer it.

Reggrding the factor, 13-providing concrete and coherent
examples, the teachers of all three faculties prefer the
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dimensions, 13.1. But while the teachers of arts faculty
prefer the dimensions, 13.2-by means of narrating interest-
ing anecdotes relevant to the topic, the teachers of commerce
and science faculties do not prefer it., This may be because
the teachers of commerce and science do not feel that there
is a scope for narration in their subjects. And while the
teachers of science prefer the dimensions, 13.3-by means of
relating derivations with the students' laboratory observa=-
tions, the teachers of arts and commerce faculties do not
prefer it, The reason is obwgious, that in science subjects
the students undertake experimentation.

Regarding the factor, 1i-emphasizing important points
of the topic, all the teachers prefer the dimensions, 14.3,
" 14,4 and 14.5.

Regarding the factor, 15-using pauses of appropriate
places and no dimension is commonly preferred.

Regarding the factor, 16-being sensitive to students'
feelings, all the teachers prefer the dimensions, 16.3 and
16,4, But while the teachers of arts faculty prefer the
dimensions, 16.2-making use of humour, the teachers of
commerce and science faculties do not prefer it. This
may be because that the teachers of commerce and science
feel .that their subjects are of more serious nature
where there is no scope or little scope for humour. And |
while the teachers of science faculty prefer the dimension.
16,.5-putting the points which are not very well taken by
the students in a slightly different peespective, the
teachers of arts and commerce faculty do not prefer it.
This may be beeause that the teachers of science feel that

since their subjects are little bit more
dlfflcult to understand they should have to present the
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subject matter in more than one way, especially when the
students do not understand a particular point properiy.

Regarding the factor, 17-using black board adequately,
teachers of all the faculties prefer the dimensions, 17.1
and 17.3. But while the teachers of commerce and science
faculties prefer the dimensions, 27.4=presenting mathema=-
tical derivations, symbols, etc, relevant to the topic,
the teachérs of arts faculty do not prefer it. This may
be because of the obvious fact that the subjects of commerce
and science have more mathematical derivations, symbols
etc. as compared to arts subjects.

Regarding the factor, 18-using relevant instructional
aids, while the teachers of arts and science peefer the
dimensions 18.,2-for the purpose of presenting proper expla=-
nation of the concepts of the topic, the teachers of commerce
do not prefer it, This may be because that the teachers of
commerce feel that thelr subject is such that what ever
explanation they have to present must be done by oral or
black board work but not through the use of an aid, whereas
the teachers of arts and science feel that by the nature of
their subjects they can provide the explanation of the con=-
cepts through the use of an aid. And while the teachers of
science prefer the dimensions, 18, L4-for the purpose of
providing comparative and contrasting information of the
concepts relevant to the topie, the teachers of arts and
commerce faculties do not prefek it. Thishay be because
that the teachers of science faculty feel that by using

aids they can present a comparative picture of a concept.

Regarding the factor, 19-using demonstration experi-
mental kit, while the teachers of science prefer the dimen-
sions, 19.2~the purpose of developing skill of objective
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observation and 19,4-for the purpose of developing the
skill of proper interpretation of data, the teachers of
arts and commerce do not prefer them. Thg reason is
obvious, since experimentation has a scope only in the
subjects of science.

Regarding the factor, 20-consolidating the major points
of the subject matter presented, all the teacher prefer the
dimensions 20.2. While teachers of science prefer the dimen-
sion, 20,3=by means of relating each point of the topic to
a practical phenomenon, the teadhers of arts and commerce do
not prefer it. This may be because while the teachers of
science feel that %here is a lot of scope to relate the
concepts of science to a practical phenomenon, the teachers
of arts and commerce do not feel so.

Regarding the factor, 21-providing exercises to students
all the teachers prefer the dimensions, 21.1, 21.2, 21.3,
21,5 and 21,6, But while teachers of science also prefer the
dimensions, 21.4~by means of providing cooperative or compe~
tetive situations, the teachers of arts and commerce do not
prefer it., This may be because that the teachers of arts
and commerce feel that there is little scope, and even if
there is a scope it is full of problems to create cooperative
or competiétive situations in their subjects, whereas teachers
of science feel there is ample scope for them to do the same.

Regarding the factor, 22-using adequate gestures, while
the teachers of arts and science prefer the dimensions, 22.4=-
using expressive looks, the teachers of commerce do not pre-
fer it. This may be because that while arts and science
teachers feel the importance of expression in their looks
the teachers of commerce feel that. their subject mostly
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involve presentation of certain calculations and commer=
cial practices they need not have to show any kind of
expression.,

Regarding the factor, 23-demonstratioﬁ?;n adequate
sense of humour, while the teachers of arts prefer the
dimensions, 23.2~bj means of witty repartee, the commerce
and science teachers do not prefer it. This may be because
the commerce and science teachers do not feel the import-
ance if humour or witticism in subgects of theirs’which
they feel are of more serious nature,

Regarding the factor, 24=-expressing oneself clearly,
all the teachers prefer the dimensions, 24.1, 24.2 and 24.3.

rRegarding the factor, 25-making the tone pleasant, 21l
the teachers prefer the dimensions, 25.1, 25.2 and 25.3.

Regarding the factor, 26~employing an audible voice,
all the teabhers prefer the dimensions, 26.1 and 26.2.

Regarding the factor, 27-employing modulations in tone,
all the teachers prefer the dimensions, 27.1 and 27.2. None
of the teachers prefer the other dimensions.

Regarding the factor, 28-employing adequate speed of
delivery, all the teachers prefer the dimensions, 28.1
and 28.2.

Regarding the factor, .29-using intelligible language,
all the teachers prefer the dimensions, 29.1, 29.2.

Regarding the factor, 30-using correct pronunciation,
all the teachers prefer the dimensions, 30.1 and 30.2.
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Regarding the factor, 31-maintaining good eyt contact
with the students, all the teachers prefer the dimensions,
31.2.

Regarding the factor, 32-displaying a smiling dis-
position, all the teachers prefer the dimensions, 32.1
and 32.2.

Regarding the factor, 33-displaying a relaxed dis-
position, while the teachers of arts prefer the dimension,
33+ 1=by maintalning the compusure teachers ¢f commerce and
science do not prefer it, " This may because the teachers of
arts have more confidence that the nature of their subject
that they can maintain their composiire, as compared to
teachers of commerce and science. Teachers of Arts and
Science prefer 33,2 while teachers of commerce do not
prefer it, 4 -

Regarding the factor, 34-manifesting confidence, all
the teachers prefer the dimensions, 34.1, 34.2 and¢34,3,

Regarding the factor, 35-manifesting smartness, all
the teachers prefer the dimensions, 35.1, 35.2 and 35.5.
While the teachers of science prefer the dimension, 35.3
by menifesting ease in the manipulation of apparatus, aids
etc. the teachers of arts and commerce do not prefer it.
The reason seems to be that the téachers of science feel
that they can show smartness at the skillful manipulation
of apparatus and in the presentation of aids, which the
teachers of arts and commerce feel that they have no scope
for = such a situation, as they do not see the place of
aids in their teaching.
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Regarding the factor, 36-being courteous to all the
students of the class, all the teachers prefer the dimen=-
sions, 36.1, 36.2 and 36.3.

4.,3.11 Common dimensions derived from the dimensions

- preferred by students of all the faculties:

The common dimensions derived from the dimensions
of the various factors freferred by students of Arts,

Commerce and Science faculties are presented in the
Table 4.23(the table is presented in the following pages).
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TABLE SHOWING THE DIMERSIONS 'REFERRED BY STUDENTS OF ARTS
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-, COMMEACE AND SCIEMCE FACULTIES AL 1
THE COMMON DIMENSIONS DERIVED 3 ALOMY WETH

Humboxrs otbdimeréa(iion% preferrved Humbers of
y. . studentis common Titles of th
Arts Commarce Selence dimans fons o comnon dimanaions
1.0 PREPARATION OF LECTURE NOTE
1.2 1.2 1.2 1.2 Praparation of a list of headings end sub-hessdings
2.0 SETTING OBJECTIVES
2.3 z.1 2.1 2.1 Aiming at presenting information
2.2 2.2 2.2 2.2 Alming at developing the..abintv of critical thioking
in students
2.3 a.3 2.3 2.3 Alming at developing certain specified skille of the
students
2.4 2.4 2.4 2.4 Aiming at developing the ability to axpross pesscnal
idaas of the students
2.8 2.5 2.5 2.5 Alning at developing in students independent study
hatits andreading interests
- . 2.6 - -
: [
2.7 2.7 -

3.0 PREPARAIION OF INSTHUCTIONAL AlDS

-

4.0 PREPARATION OF LECTURE HANDQUTS

-

8.0 SETTING OF DEMONSTRATION EXPERIMENTS ,

-

-

4.3

-

3.3

9.1

1

6.0 RELEVAIw& ur (HE 1N IRODUCTION OF THE TOPIC OF LECTURE

6.1 '

-

6.3

6.4

6.1

S

6.3

6.4

6.1

6.2
6.3

——

6.1

6.3

-

7.0 SECURING ATYENTION OF 1iig STUDENTS

7.1
T.2

-

7.6

97,3

7.4
1.6

k]

7.4
7.2
7.4
7.6

7.1

7.6

By means of providing & brief revision of the laat
lecture topic

By means of providing a giat of the past and tha present
lecture topic .

By means of putting relavant questions

.

.. ..

By means of explaining the penefits of the knowladge that
will be gained due to the lecture

8,0 PRESENT]:NG GUBJECT MATTER IN LOGICAL CONTUNUITY

8.1

8,3
8.5

8.6

9.0 PRESENTING PACTS AND FIGURES

-

8.8

9.3
9.4

a1

815

8.6

9.1
9.3
9.4

-

8.6

ACCARATELY

9.3

-

By means of providing the concepts of the tople under |
convenient spacified polints and sub-painks.

8y means of presenting acwual dats én the black Laard
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H

3

Numbers of dimensions preferred Wumbers of
by stuients common Titles of the common dimensions
Arts Commnerce Science  dimensions !

¥

. 10,0 HELPING DEVELOPMENT OF ATTITUDES AND VALUES OF THE STUDENTS
10.3 10.23 - RSN p S T R R T e s

10.4 10.4 10.4 10.4 By means of inviting commsnts of the students on the
concepts of the topic

-t Is -

- 10,3 105 L LT - - -
- - 10,6 -
11.0 DESCRIBING SUBJECT MATTER 1IN DETAIL »
1.1 197 1. TR By means of analysing each single concept of the toplc
11.2 11.2 11.2 11.2 By means of dividihg each single concept into as many
. sub=points as possible
1.3 11,3 11.3 11.3 BX means of explaining each single concept from
: - different angles

12,0 EVALUATING CONCEFTS OF THB TOP}C

1241 12.1 12.1 {124 L By means of enlisting arguments for and againat each
concept of the topic

12.2 i2.2 - Bem € TTmememmoTes mm e cn T e s

12.3 - 12.8 =7 P T

13.0 PROVIDING CONCRETE AND COHERENT \EXAMPLES '

13.1 13.1 13.1 13.4 By means of giving examples exclusively relevant to
v the day~to-day lives of the students

- 13.2 13.2 G S "l‘,':f-f:‘ R

- - 13.3 - ’
14,0 EMPHASIZING IMPORTANT POINIS OF THE TOPIC )

14,3 14.3 14.3 14.3 By means of focussiﬁg attention of the students

14.4 14.4 t4.4 {4.4 By means of repeating the important points of the

¥opic more than once

14,5 - 185 : 14.5 14.9% By means of moting the important polnts on the black boaxd
15,0 USING PAUSES AT APPROPRIATE PLACES
‘ 15.4 15,1 | 15.1 1541 ggrggans of giving iime gap in between certaln important

18,2 - 15.2 L T ST el e L T

- 15.3 - - S
16.0 asx&p SENSITIVE TO STUDENTS® FEELINGS

16.1 - - -

16.2 - - - )

16.3 16.3 16.3 16.3 lnvolving the students with the topic by means of putting

thought proviéking quastions

- 16,4 . 16.4 e v’.._'?._ljfff_;:;;;i\; LTI e T ey
17.0 USING BLACK IOARD ADEQUATELY .

17.14 17.1 7.1 §71 Presenting only important points of the topic

17.3 17.3 17.3 17.3 Prosenting diagrams, numbers aﬁd namés relevant to th? topic

17.4 T4 §7.4 17.4 Presenting nathematical derivations, symbols, ete.

relevant to the toplc
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Humbers o{ aiux}tz;ons preferred W ters of . " e
54 iefts !
YT Ty E‘g,ﬁr:rce Ty d)ny::\,g?ggg Titlies of the comon dimensiens
18,0 USING RELEVANT INSTRUCTICHAL AlDS , ‘ c
10.1° - 184 - . - \ :
- 18,2 -18,2 -t - . .
- - 18.5 -
§9,0 USING DEMONSTRATION EXPERIMENTAL 1T
C- - 19.2 -
- - L W'y - S
20,0 CONSCLIDATING THE MAJOR POINTS OF THE SUBJECT MATIER PRESSMNTED
20,1 Y] - - ,
20.2 20,2 20.2 Tog0e By means of repeating only important poinia of the topls '
- % .- 20.2 - -
24,0 PROVIDING EXERCISES 7O STUDENTS ’
21.1 2148 . 2.1 21.4 By wmeans of posing problems to be solvad by the sfudenis
21,2 21.% 21.2 212 8y means of posing meaningful guestions to the studenis
4.3 21.3% : 21.3 21.3 By means of encouraging siudents' individual offoris in
) dealing with prohlems relevant to the %opic
1.4 | 2%.4 21,4 21.4 By means of providing Yo oporative or competitive
. situations
21.8 21.5 21,3 . 2L,% 3 3 b16
%g gﬁgggsgfigggq%gégg iéggoamosphe.e to enabls studente
24,6 - -3 I -~ R
22,0 USIHG ADZQUATE GESTURES
22.4 2.4 22,4 22.4 Using exoressive looks

03.0 DEMISTPATING AN ADEWATE SEMSE OF HUMOLR BY MAKING USE OF IT IN THE COURSE OF THE LECTURE AT
APPROPRIATE TIME

¥ 1
= . - - - !

24,0 EAPAESSING ONE-SELF CLEARLY ’ ‘ .

24,9 241 24,1 . 2444 Speaking clesxly
24.2 26.2 24,2 24,2 Putting fosward concepts of the Ztople in cimple language
28, MAKING THE TONE PLEASANT ,
25.2 , 5.2 252 26,2 ~ Msking "se of s tone which is full of ouprassion
" 26,0 ENPLOYING AN AUDIBLE VOICE N :
S 244 2644 26.% ) Malking use of the volge ‘o be nudible snough even to the

students who ere sittidg i{n the back benches of the slass

26.2 25.2 262 26.2 Making use &6f the volce at a level of whith all tho worcs
) spoken are gudibie .

27,6 EMPLOYING MODULATIONS IN THE TONE .
T - 271 -

27.2 . - 27,2 -
' 26,0 EMPLOYING ADEQUATE SPEED OF DELIVERY ?

f maintalning a speed of dglivery & which the
204 2.7 2. 281 ?gsﬁ:ggaocagefollow tge continuity of thought and @xprasstan

for the
7 . By maintaining a speed at vhich it is possible
252 7o 28‘? 8.2 szudents to jgt down the main points of the toptc
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TABLE 4,23 (Contd....)

Numbers of the dimensions Numbers of
rtg ergigmgrc:t de ti e di;gggans Titles of the common dimensi?ns o
29,0 USING INTELLIGIBLE LANGX}AGE ? ' .
29.1 2941 294 29 .1 Making use of simple language . * ~
29,2 29.2 29.2 29,2 ° Making usg of language which 1s well within the compre—
59.3 - . . hensible vocabulary level of the students
30.0 USING CORRECT PROMUNCIATION ) !
30.% 30.1 30.1 » 3.1 ' Using a pronunciation'which is phonetically coéreét .
202 30,2 30,2 30.2 Using an accent which makes the language intelligible
to all students
3.0 MAINTAINING GDOD EYE CONTACT WITH STUDENTS
31.2 31.2 Stz 31.2 By means of looking all over the class
32.0 DISPLAYING A SMILIMG DISPOSLIION
2.1 324 324 ! 32.1 By maintaining pleasantness all through the lecture period
33.0 DISPLAYING A RELAXED DISPOSITION
- - 33.2 -
34.0 HANIFESTING CONFIDENCE ABCUT THE KNOWLEDGE OF THE SUBéECT MATTER
’$4.1 341 34.1 34.1 By means of minifesting mastery over the subjeci-matter
34.2 . =42 34.2 34.2 By means of mintaihmg clarity and ease in communisating
the subject matter .
34.3 34.3 34.3 24.3 By beiny able to explain illustrailively the complexltles
- af the subject matter
35.0 ANIFESTING SMARTNESS
35.1 35.1 35.1 35.1 By kceping up neatness in dress and ohysical ;ppearance
3%.2 38,2 352 35.é By means of manifesting presence of mind to deal with
. ' . complex situelions.
- 35.4 - - .
- 35.5 35.8 - : :t“*"““’ LTIt
36,0 BEING COURTEQUS TO ALL THE STUDENTS QF THE.CLAéérW
f36.1 36.1 3.1 36.1 By means of treating all the students equally {riendly
36.2 36.2 36.2 36.2 By means of encouraging students sc.f effortis of learn-
' ing in a positive manner
36.3 6.3 36.3 36.3 By means of showing adequate undersianding of students

and their problems inside and outside the classroom
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The Table 4,23 shows the dimensions preferred by the
students of Arts, Commerce, and Science faculties alongwith
the common dimensions derived.

Regarding the factor, 1-preparation of lecture note,
the students of all the three faculties prefer the dimen~
sions, 1.2,

Regarding the factor, 2-setting objectives, the
students of all the three faculties prefer the dimensions,
2.1y 2.2, 2.3, 2.4 and 2,5. But while the students of
commerce faculty prefer the dimension, 2.6=aiming at deve-
loping in students ability to select and organize relevant
material, the students of arts and science faculties do
not prefer them. The reason may be that where as the
students of commerce feel that they can collect informa-
tion, the students of arts and science except their teachers
to collect information for them. And while the students of
arts and science prefer the dimemsion, 2.7-aiming at deve=-
loping a sense of enquiry in the students, the student of
commerce do not prefer it. This may be due to the feeling
on the part of the students of arts and science faculties,
that they have a need to enquiry, unlike commerce students who
have not felt the need for the same,

Regarding the factor, 3-preparation of instructional
aids, whike the students of science prefer the dimension,
3.5-preparation of improved aids, the students of arts and
sclence, faculties do not prefer it. The reason seems to
be that the use of slides is more appkicable to subjects of

science than to arts and commerce subjects.

Regarding the factor, 4~preparation of handouts, while
the students of commerce prefer the dimensions &4.3-preparasion

1



225

of cyclostyled note of the topic in brief, the students
of arts and science faculties do not prefer it., This may
be because that while the students of commerce feel that
the importance of notes in brief, the students of arts
and scienge faculties do not seem to require the same.
The students do not seem to have any necessity of the
handouts.

Regarding the factor, 5-setting up demonstration
experiments, while the students of science faculty pre-
fers the dimensions, 5.1=setting up demonstration experi-
ments with the help of the experimental kit, and 5.3=setting
up demonstration experiments with the help of the labora-
tory equipment. The students of arts and commerce do not
prefer them, for the obvious reasons.

Regarding the factor, 6=relevance of introduction to
the topic of lecture, students of all the three groups
prefer the dimensions, 6.1 and 8.3, But while the students
of science prefer the dimension, 6.2-by means of providing
a gist of the present topic, the students of arts and comm~
erce do not prefer it. This may be because that the stu-
dents of science want to know the nature of the present
topic too so that they can possibly link it to the past
topic and be mentally preppred.By nature the science
students are generally believed to be having more readi=-
ness to be attentive in the classrooms. While the students
of amts and commerce prefer the dimensions, 6.4-by means of
announcing the title of the present lecture topic, the stu~
dents of science do not prefer it. ‘

Regarding the factor, 7=-securing the attention of the
students, students of all three groups prefer the dimensions,
7.1 eand 7.6. Uhe students of arts and science prefer the
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dimensions, 7.2=by means of giving relevant duotations,
the students of commerce do not prefer it, while the stu-
dents of commerce and science prefer the dimensions, 7.4~
by means of providing relevant illustrations, the students
of arts do not prefer it. This may be because that the
students of commerce and science feel that they need to
have number of illustrations for presentation of the con-
cepts of thelr subjects.

Regarding the factor, 8-presenting subject in logical
continuity, students of all the three groups prefer the
dimensions, 8.6. But while the students of arts and
science prefer the dimensions, 8.1~by means of proceeding
from general to particular concepts of the topic, and 8.5=-
by means of proceeding from simple to complex concepts of
the topic, the students of commerce do not prefer them.

The reason may be that the two types of logical process
seemd to be more akin to the subjects of arts and science
which are more scientific as compared to that of commerce
which is more of certain commercial practices of men in
modern society. And while the students of arts prefer the
dimension, 8.3-=by means of proceéding from known to unknown
concepts 6f the topic, the students of commerce and science
do not prefer it.

Regarding the factor, 9-presenting facts and figures
accurately, students of all the three faculties prefer the
dimensions, 9.3. But while the students of science prefer
the dimensions, 9.1-using charts, thestudents of arts and
commerce do not prefer it. The reason seems to be quite
obvious, since charts have more relevance to science subject
as compared to art o¥ commerce subjects. And while the
students of commerce and science prefer the dimension,
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9.4-by means of giving reference material, the students
of arts do not prefer it. The reason may be that the
subject' matter of commerce and science have a greater
requirement of preper support from standard books and
journals, as compared to that of arts.

Regarding the factor, 10-helping development of atti=~
tudes and values of the students, students of three facul-
ties prefer the dimension, 10.4. But while the students of
arts and commerce prefer the dimension, 10¢3-by means of
giving personal opinions on the concepts of the topic,
the students of science do not prefer it. The® reason seems
to be that by their very nature subjects of science have a
little scope for personal opinions of teachers as compared
to the subjects of arts and commerce. And while the dimen-
sion, 10,5-by means of emphasizing scientific rationale
involved in each of the concepts of the topic, is prefe=-
rred by the students of commerce and science, the students
of art do not prefer it. This may be because that both
commerce and science subjects have a greater need of ra-
tionale for their concepts as compared to the subjects of
arts. The dimension, 10.6«by means of visualizing the extent
of agreemént with the experimental observations of the con-
cepts of the topic, is preferred by the students of science
but not by the students of arts and commerce. The reason is
quite obvious, experimental validationhas more scope in
science as compared to arts or commerce subjects.

Regarding the factor, 11~describing subject matter in
detail students of the three faculties prefer the dimensions,
11.1, 11.2 and 11.3.

Regarding the facbor, 12=-evaluating concepts of the
topic, all the three groups of students prefer the dimension,
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12.1. But while the students of arts and commerce prefer
the dimension, 12.2-by means of enlisting arguments of
different experts on each concept of the topic, the students
of science do not prefer it. This may be because that the
students feel that there is not much of a scope for argu-
ments of different experts in their subjects. While the
students of arts and science prefer the dimension, 12.3= -
by means of enlisting relative differences between diffe=-
rent concepts of the topic, the students of commerce do not
prefer it. This may be because that the students of arts
and science feel that a correlative and éontrasting approaeh
is useful for them to understand the concepts of a topic,
whereas the students of commerce do not seem to feel the
need for the same, |

Regarding the factor, 13-providing concerete and co-
herent examples, all the three groups of students prefer
the dimension, 13.1. But while the students of commerce
and science prefer the dimension, 13.2=by means of narrat-
ing interesting anecdotes relevant to topic, the students
of arts do not prefer it. .This may be because that the
students of commerce and science are interested in the
concepts of their subjects to be related to real life situ=
ation through narration of incidents while the students of
arts seem~ less interested to listen to narrations. And
while the students of science prefer the dimension, 13.3~
by means of relating derivations with the students' labora-
tory observations, the students of arts and commerce do not
prefer it. The reason is quite obvious.

Regarding the factor, 14~emphasizing important points
of the topic, all the three groups of students prefer
dimensions, 14.3, 14.4 and 14.5.

Regarding the factor, 15=-using pauses at appropriate
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places, students of all the three faculties prefer the
dimension, 15.1. But while the students of arts and
science faculties prefer the dimension, 15.2=by means of
giving time gap in between certain important sentences,
students of commerce do not prefer it. And while the
students of commerce prefer the dimension, 15.3-by means

of giving time gap in between the presentation of differ-
ent concepts of the topic, the students of arts and science
do not prefer it.

Regarding the factor, 16-being sensitive to students®
feelings, all the students groups prefer the dimension 16.3.
While the students of arts prefer the dimensions, 16.1-
changing stimulus medias, and 16.2-making use of humour,
the students of commerce and science do not prefer it,
This may be because that the students of commerce and sci-
ence feel that by changing -stimulus media, concentration
may be disturbed and that using humour may also disturb
the seriousness of their subjects whereas the students of
- arts feel that it really breaks their bosedom. . And while
the students of commerce and science prefer the dimension,
16.4=repeating certain points, not very well taken by the
students, the students of arts do not prefer it., This may
be beaause the students of commerce and science feel that
it helps them 1f their teachers repeat a point not well
understood by them.

Regarding the factor, 17-using black board adequately,
all the three student groups prefer the dimensions, 17.1,
27«3 and 17.4.

Regarding the factof, 18=using relevant instructional
aids, while the students of arts and science prefer the
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dimension, 18.1=for the purpose of presenting general
information relevant to the topic, commerce students do
not prefer-it. This may be because that the students

feel that the aids used by their teachers should explain
the concepts but not just provide general information.
While the students of commerce and science prefer the
dimension, 18.2=for the purpose of presenting proper exp=-
lanation of the concepts of th%topic, the students of arts
do not prefer it. This may be because that thqbrts students
feel that the aids used in their class need not explain
but provide the necessary general information. And while
the students of science prefer the dimension, 18,5-=for the
purpose of developing skills of drawing, scaling, and
sketching, etc., The students of arts and commerce do not
prefer it, This may be because that 'the students of arts
and commerce do not feel the necessity of learng}ng the
above mentioned skills,

Regarding the factor, 19=using demonstration experi=
mental kit, only the acience students prefer the dimensions,
19.2=for the purpose of develping skill of objective obser-
vation and 19.4-for the purpose of developing the skill of
proper interpretation of data, the reason seems to be quite
obvious, that the scope for experiments in arts and commerce
subjects is very little if not nil.

Regarding the factor, 20-consolidating the major points
of the subject-matter presented, all the three gr§§s of
students prefer the dimension, 7" .. 20.2. But while the
students of arts and commerce pfefer the dimension, 20,1~
by means of mere listing out all the points of the topic,
the students of science do not prefer it., The reason may
. be that the students of science do not want their teachers
to Jjust list out the points. And while the students of science
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prefer the dimension, 20.3=by means of relating each point
of the topic to a practical phenomenon, the students of
arts and commerce do not prefer it. The reason may be
because that while the students of arts and commerce do
not need any explanationbf the points by relation to a
practical phenomenon, the studentsof science feel its
importance.

Regarding the factor, 21-providing exercises to
students, the three student groups prefer the dimensiong,
21.1, 21.2, 21.3, 21.4 and 21,5, While the students of
arts and science prefer the dimension, 21.6«by means of
giving assignments (preparation of aids), the students of
commerce do not prefer it. This may be because that the
students of commerce feel that there is little scope for
them to prepare aids.

Regarding the factor, 22-using adequate gestures, all
the three groups prefer the dimension, 22,4

Regarding the factor, 23-demonstrating an adequate
sense of humour by making use of in the course of the lec=
ture at appropriate times, none of the groups prefer the
use of humour by not preferring any of the dimensions.

Regarding the factor, 24-expressing oneself clearly,
all the three groups prefer ‘the dimensions, 24.1 and 24,2,

Regarding the factor, 25-making the tone pleasant,
all the three groups prefer the dimension, 25.2.

Regarding the factor, 26-employing an audible voice,
all the three groups prefer the dimension, 26,1 and 26,2.
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Regarding the factor, 27-employing modulations in
tone, while the students of science prefer the dimensions
27.1=by means of changing pitch at appropriate moment in
the sequence of lecture delivery, the students of arts and
commerce do not prefer it. This may be because that the
students of science are interested in their teachers voice
to be not Just a monotone but changing as and when nece=-
saary. And while the students of arts and science prefer
the dimension, 27.2-~by means of changing stress on the
words as and when necessary in the sequence of lecture
delivery, the students of commerce do not prefer it.

Regarding the factor, 28-employing adequate speed of
delivery, all the three groups of students prefer the
dimensions, 28.1 and 28.2. B

Regarding the factor, 29-using intelligible language,
all the three groups prefer the dimensions, 29,1 and 29.2.
But while the students of arts prefer the dimension, 29,3=
making use of a language in an organized fashion aiming at
developing the vocabulary level of the students, the stu=-
dents of commerce and science do not prefer it.

Regarding the factor, 30-using correct pronunciation,
all the groups prefer the dimension, 30.1 and 30.2.

Regarding the factor, 31-maintaining good eye contact
with the students, all the three groups prefer the dimension
31 "‘2.

Regarding the factor, 32-displaying a smiling dispo~
sition, all the groups prefep the dimension, 32.1«

Regarding the factor, 33«displaying a relaxed disposition,
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while the students of science prefer the dimension,
33.2=by being quite casual in movement, the students of
arts and commerce do not prefer it. This may be because
that the studeris of science want their teachers to be
quite at ease so that they can teach well and thus natu-
rally result in students themselves being benefitted.

Regarding the factor, 34-manifesting confidence, all
the three groups prefer the dimensions, 34.1, 34.2 and
34,3,

Regarding the factor, 35-manifesting smartness, all
the groups prefer the dimension, 35,1 and 35.2. W¥While the
students of commerce prefer the dimension, 35.4~by using
interesting repartee, the students of arts and science do
not prefer it. And while thestudents of commerce and
science prefer the dimension, 35.5-by manifesting balanced
modes of moving about talking to students inside and out=-
side the class, the students of arts do not prefer it,

Regarding the factor, 36-being courteous to all the
students of the class, 2ll the three groups of students
prefer the dimensions, 36.1, 36.2 and 36.3.

4L,3,12 Common dimension derived from the dimensions

préferred by teachers and students of all faculties:

The common dimensions derived from the dimensions of
variows factors preferred by Teachers and Students of Arts,
Commerce and Science faculties are presented in the Table 4,24.
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TABLE SIWLING THE DIMENSIONS PREFERRED BY TEACHERS AND STULENTS OF ARTS, COMERCE AMD SCIE!
ALONG UATH THE COMMON DIMEWSIONS l)ERi’VED i ' SCIEICE FAQULTIES

Numbers of dimensions Numbers of the
preferyed by common Titles of the common dimensions
. leachexs Students dimensions ’

1.0 PREPARATION-OF LECTURE NOTE

1.2 1.2 1.2 Preparing a list of heading and subw~headings

2.0 CETTING OBJECTIVES

241 2.1 2.1 Aiming at presenting information
2.2 2.2 2.2 Aiming at developing the ablﬁty of critical thinking in
- the students
2.3 . . T . -

2.4 s 2.4 2.4 Aiming at developlng the ability to express perecnal tden

. ) , of the studeats
©.2.% 2,9 2.9 Aiming at developing in etudenta independant study habits

, + and reading interests
2.6 -~ - . , .
2.7 . . f . .

.. »
. 3.0 PREPARATION OF INSTRUCTIONAL AIDS

2,0 PLEPARATICN OF HANDOUTS

- - -

5.0 SETTING UP UECONSTRATION EXPERIMENTS * o :

- b -

6.0 RELEVANCE OF THE INTRODUCTION TO *THE TOPIC OF THE LECTURE , . v
6.1 6.1 [} By means of previding a;brief revision of the last l.aetuu tcp!b >

.
Y
. .. . .

- 6.3 - C "

“ [ R
o

7.0 SECURING ATTEITION OF THE STUDENTS

7.1 T T8 : T.t . By means of putting relovant questions oL L
L s T ‘ . ) |
: » . . L : .
' . 706 -, . [P ) . 3 . ,
ro : B N . R,
9.0 PRESENTING SUBJECT MATTER IN LOGICAL CONTINUITY \
8.1 _ - -~ VR T
. E R ‘ ’
8.3 - - e . ' k
8.9 T : IR - . -
' ’ n
' . - By means of providing ccncepts of the topie under convenle
8,6 8.6 8.6 - sze 1fied points and sub-points” . )
9.0 PRESENTING FACTS. ANO FIGURES ACCURATELY ’ ‘ e .
‘ e 3 . 9,3 g 9.3 By means of presenting actusl date on the plack board . ,

[ . A

0.0 -HELPING. DEVELOPLENT OF ATTITUDES AND VALUES OF THE STUDENTS

10, ‘ 10 7 ‘ 10.4 By means of inviting coments of the stugents on the concents
oo 10,4 i ) of the toplc R o ‘
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Hun.e: 8 of dimecslons Numbers of the o
preferre 5 conrmon Titles t .
o overs tudes.te aimensions ! of the oman din - atons

11.0 DEL (IBING SUBJECT MATYLR IN DIATL

1.4 $%.9 11.1 By moans of analysing coch ainqle concett of the tople
- 1.2 w-—
11,3 1.3 1.3

By weand of exnlaining each sinale concenpt from 4iffegent
angles

32,0 EVALUATING CONCEPT. OF THE TOPIU

. »
12.1 12.4 12.9 By means of enlisting for and anainwt each sinni= congrot
. of the tople

13.0 PROVIDING QONCHETE ~:) COSERENT EXAMPLES

13.1 13,1 13,14 BX means of giving examplds exclusively from the day~to-day
lives of the students

¥

' -

14,0 EWPHASIZING Ity ATANT POINTS OF THE TOPIC
14.3 14,3

. 14.3 By wwans of focus g atte.: - 1 of the students
14.4 14,4 14.4 By means of repeating impeit,.at points of the topic
14,5 14,8 4.9 By means ofnoting the importsnt points of the topic on

black board
18.0 USIHG PAUSES AT APPROPRIATE ‘PLACES '

- . 5,1 1 ! - - - .. .. L. . .

2
N - e

16.0 BEING SENSXTIVE TO STUDENTS PEELINGS

16.3 16:3 - 16,3 Ipvalving students with the topic by means.of putting ihiiﬁﬁht
provoking questtions -

. 16,4 A T
17.0 USLNG BLACK BOARD ADEQUATELY

17.1 - 17.¢ 17.4 Presenting only important points of the tople
17.3 . 7.3 7.3 Presenting diagrame, numbere and names relevant to ths topic
- B

17.4

$6.0 USING RELEVANT INSTRUCTIONAL AXDS

19.0 USING DEMONSTRATION EXPERIMENTAL KIT

20,0 CONSOLIDATING THE MAJOR POINTS OF TUE SUBJECT MATTER

20,2 20.2 20,2 . By means of repeating only important points of the topic
21.0 PROVIDING EKERCISES.TO STUDENTS TO ENABLE THEM TO APY'Y THE KNO LEDGE ACQUIHED THIWOVMH THE LECTURE

2.1 21.1 21.1 By means of posing problems to b solved by thestudents

21.2 21,2 1.2 By means of pasing meaningful quaations to the stutents

‘ Ly in

B Py means of sncouraqging students 1naividual effor

23 21-3 21.3 dzaling with prohlems relevant to tne tonte

. o N L tudents to

21.% 21,5 1.5 8y wwans of providing frea atmosphere to engh:le &tude

exrress Individual fressn

R -

21,6 .
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- !
e ]

Numbers of dimensions Numbers of the

preferred by common Titles of the éomm‘on dimensions
Teachers Students dimensions .

22,0 USING ADEQUATE GESTURES ’

- 22,4 - o

- !

23.0 DEWONSTRATING AN ADEQUATE SENSE OF HUMOUR BY MAKING USE OF IT IN THE C;ZOURSE OF THE LECTURE AT
APPROPRIATE TIMES '

\
f

24.0 EXPRESSING ONESELF CLEARLY )

241 24.1 24.1 Speaking out clearly .
24,2 . 24.2 24:2 Putting forward the conce;ots of Ithe topic in simple language
24.3 - - : : .. ) '
25.0 MAKING THE TONE PLEASANT = ' ‘
25.1 - -
. 252 25.2 25.2 Making use of a tone which is full of expression )
25.3 - - ;

26.0 HE4PLOYING AN AUDIBLE VOICE

t

26,14 26,1 26.1 Making use of the voice to be audible enough even to the
T students who are sitting in the back benches of the class

26.2 26.2 26.2 Making use of the voice at a level of which all the woxds
spoken are audible

27.0 EMPLOYING MODULATIONS IN THE TONE
27.1 - -
27,2 _— L oeri e e e R

- - . R .t

28.0 EMPLOYING ‘ADEQUATE SPEED OF DELIVERY

28.1 28.1 28.1 By maintaining a speed at which the listeners can follow the
coniinuity of though and expression

28,2 28.2 28.2 By maintaining a speed at which 1t is possible for the students
to jot down main points of the topic

29.0 USING INTELLIGIBLE LANGUAGE
29,1 29.1 29.1 s Making use of simple language

29.2 29,2 29.2 Making use of a language which 1s well within the comprehensible
vocabulary level of the students

30.0 USING CORRECT PRONUNCIATION

[ 30.1 ° 30.1 30.1 Using pronunciation which is phonetically correct ‘
30.2 30.2 30.2 Using an accent which makes the language intelligxble to all
students

31.0 MAINTAINING GOOD EYE CONTACT WITH THE STUDENTS WHILE GIVING THE LECTURE

31.2 " 31.2 31.2 By meaSa of looking al% over the ciass

32.0 DISPAYING A SMILING DISPOSITION e -
32.1 32.1 32.4 By means of meintaining pleasantness although the lecture period
32.2 - - '

33.0 DISPLAYING A RELEASED DISPOSITION

-— . - -

34.0 MANIFESTING CONFIDENCE ABOUT THE KNOWLEDGE OF THE SUBJECT MATTER

34,1 34.1 34.1 By means of manifesting mastery over the subject matter
34,2 34.2 . 34,2 By means of maintaining clarity and ease in communication
34.3 34.3 34.3 By being able to explain illustratively the complexities of

the subject matter
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TABLE 4.24(Contd. ...)

Numbers of dimensions Numbers of . :
~preferred by the common Titles of the commen dimensions
Teachers Students  dimensions " R

35,0 MANIFESTING SMARTNESS

35.1 35.4 - 35.1 By keeping neatneés in dress gnd phiéical appearance

. 35,2 35.2 35.2 By means of manifesting presence o?'mind to deal wit
.complex sitvations

PR SR . . .. PRSP e

35,5

36.0 'BEING COURTEOUS TO ALL THE STUDENTS OF THE CLASS !
. 36.1 36,1 36.1 By means of treatipg all students equally friendly

36,2 36.2 36.2 i By means of encouraging siudents self efforts of learning
in a positive manner

36.3 36,3 . 36.3 ' By menns of showing adequate understanding of the students
and their problems inslde and outside the class.
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The Table 4.24 shows the dimensions preferred by the
teachers and students of Arts, Commerfe and Science facul=-
ties alonéwith‘the common dimensions derived.

Regarding the factor, 1-preparation of lecture note,
both the teachers and students groups prefer the dimension,
1’20

Regarding the factor, 2-setting objectives, both the
groups the dimensions, 2.1, 2.2, ..2.4 and 2.5. The
teachers prefer the dimensions, 2.6-aiming at developing
in students ability to select and organize releyant material,
the students do not prefer it. This seems to because that
while the teachers expect and went to train their studésts
to collect information the students do not feel it to be
their duty to collect information. Thismmainly reflects
the type of education system that is being practiced from
the beginning of a students career. Spoon feeding is the
pet word used to the type of education, thestudénts are
exposed to. Starting from the practice of dictating notes
to that of providihg 'made~easy' guides from down the ele=
mendary classes upto postegraduate classes is the general
order of the day. Hence, with thks kind of an atmosphere
the students naturally do not feel that they should make
efforts to collect and organize relevant material all by
themselves.

Regarding the factor, 3-preparation of instructional
aids, none of the dimensions are preferred. This reflects
the kind of attitude the teachers and students at college
level, are having towards the use of instructional aids.
It 1s a generally found that the teachers and students at
college feel that preparation of aids is an activity of a
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high school teacher but not very much of a college teacher.
In a lecture they feel that there should be continuous
exposition by the teachers and in the narration of facts
and figures the instructional aids are not relevant,

Regarding the factor, 4-preparation of handouts, note
of the dimensions are preffrred. This again shows the type
of condition that the teachers are in. Preparation of
handout would mean putting in some amount of time in its
preparation, ard also some amount of money. The teachers
seems neither ready to put in efforts and time into pre=
paration of handouts or to spend money for the same,
However, it is generally found that teachers write books
and get money. This shows that the teachers are not awerse
to put in efforts in ordef to gain some profits. Since
preparation of handouts do not get any kind of material
profits the teachers seem to be not interested. On the
other. .~ the students seem not to prefer the handouts
prepared by their teachers. Probably because it is not e
in practice right now, the students do not see its signi=-
ficance, because they have not come across, the utility of
a will prepared and thought provoking handouts.,

Regarding the factor, 5-setting demonstration experi-
ments, the students as whole do not preferred it, But under
the caption 4.2.9, it is presented that the teachers and
students of science prefer the dimensions. Hence this
particular factor, and its dimensions are exclusively
applicable to the science faculty. '

Regarding the factor, 6-relevance of introduction to
the topfc of the lecture, both the teacher and student groups
prefer the dimensions 6.1. While the students prefer the
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dimension, 6.3-by providing a gist of the past and present
lecture, the teacher do not prefer it. The reason seems
to be quite obvious, that the students feel it to be quite
helpful to then.

Regarding the factor, 7=-securing attention of the
students, both the teachers and students prefer the dimen=-
sion, 7.1.

Regarding the factor, 8=presenting subject in logical
continuity, both the teachers and students prefer the
dimension, 8.6. But while the teachers prefer the dimen=-
sions 8.1, 8.3 and 8.5 the students do not prefer them.
This mai be because that this will be easy for the teacher
for explanation. The students do not realize their import-
ance because they concern with the teaching skills,

Regarding the factor, 9=presenting factors and figures
accurately, both the teachers and students prefer the dimen-
sions, 9.3, )

Regarding the factor, 10«helping development of atti-
tudes and values of the students, both the teachers and
‘students prefer the dimension, 10.4.

Regarding the factor, 11=describing subject in detail
both the teachers and students prefer the dimensions, 11.1
and “11.3. |

Regarding the factor, 12~evaluating concepts of the

topic, both the teachers and students prefer the dimensions
12.1,

Regarding the factor, 13=providing concrete and coherent

examples, both the teachers and students prefer the dimension,
13.1. '
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Regarding the factor, 14-emphasizing important points
of the topic, both the teachers and students prefeb the
dimensions, 14.3, 14.4 and 14.5.

Regarding the factor, 15-using pauses at appropriate
places in the sequence of the presentation of the subject
matter, only the students prefer the dimension, 15.1. This
may be because that while the teachers feel time gap must
help students: see the significance of different concepts,
the students want to remember important words sincé it is
obviously easy for the students.

Regarding the factor, 16~being sensitive to students’
feelings, both the teachers and students prefer the dimen-
sions, 16.3.

Regarding the factor, 17-using black board adequately,
both the teachers and students prefer the dimensions 17.1,
'17030 . )

Regarding the factor, 18=using relevant instructional
aids, the dimensions do not get preferred in common.

Regarding the factor, 19-using demonstration experi-
mengal kit, both the teachers and students do nct prefer it
as/single group. But under the caption 4.2.9, it is pre-
sented that both the teachers and students of science faculty
prefer., The reason is obvious, since experiments have a
place in science subject, and the use of a kit is applicable
to science subjects.

Regarding the factor, 20~consolidating the major points
of the topic, both teachers and students prefer the dimen-
sion, 20.2.
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Regarding the factor, 21-providing exercises to
students to enable them to apply the knowledge acquired
through the lecture to a new situation, both the teachers
and students prefer the dimensions, 21.1, 21.2, 21.3
“and 21.5. But while the students prefer the dimensions,
21.4=-by means of providing cooperative or competitive situ-
ations, the teachers do not prefer it. This omission needs
further probe, because the pro&ision of cooperative and
competitive situations are real challenges for learning.
And while teachers prefer the dimension 21.6, giving
assignments, students do not prefer it. The reason seems
to be obvious.

Regarding the factor, 22-using adequate gesﬁures, both
the students prefe§ the dimension, 22.4, while the teachers
do not, ’

Regarding the factor, 23-demonstrating an adequate
sense of humour by making use of it in the course of the
lecture at appropriate times, as a total group both the
teachers and students do not prefer. However, under the
caption 3.2.3 only the teachers of arts prefer humour.

Regarding the factor, 24-expressing oneself clearly,
both the teachers and students prefer the dimensions, 24,1
and 24,2, But while the teachers prefer the dimensions,
24,3=putting forward the concepts in a straight forward
manner without digressions, thé students do not prefer it.
This may be because that the students feel that putting
forward a concept in a straight forward manner do not help
in any way as compared to the other means of expression
under the dimensions, 24.1 and 24.2,
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Regarding the factor, 25-making the tone pleasant,
both the tdachers and students prefer the dimensions, 25.2.
But while the teachers prefer the dimensions, 25«1-making
use of tone which is of moderate bass pitch and 25.3-by
not using an irritative tone, the students do not prefer
then,

Regarding the factor, 26-employing an audible voice,
both the teachers and students prefer the dimensions, 26.1,
and 26.2.

Regarding the factor, 27-employing modulations in tone,
only thg teachers prefer the dimensions, 27.1 and 27.2.

Regardindthe factor, 28-employing adequate speed of
delivery, both the teachers and students prefer the dimen-
sions, 28.1 and 28.2.

Regarding the factor, 29-using intelligible language,
both the teachers and students prefer the dimensions, 29.1
and 29.2.

Regarding the factor, 30-using correct pronunciation,
both the teachers and students prefer the dimensions, 30.1
and 30.2,

Regarding the factor, 31-maintaining good eye contact
with the students while giving the lecture, both the teachers
and students prefer the only dimension 31.2.

Regarding the factor, 32-displaying a smiling disposition,
both the teachers and students prefer the dimension, 32.1.
But thile the teachers prefer the dimensions, 32.2-by not
being irritated, the students do not prefer it,
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Regarding the factor, 33-displaying a relaxed dis-
position, no dimension is preferred in common.

Regarding the factor, 34-manifesting confidence about
the knowledge of the subject matter, both the teachers and
students prefer the dimensions, 34.1, 34,2 and 34,3,

. /

Regarding the factor, 35-manifesting smartness, both

the t
3542

eachers and students prefer the dimensions, 35.1 and

Regarding the factor, 36-being courteous te all the

students of the class, both the groups prefer the dimensions

36.1, 36.2 and 36.3.
4,4,0 Total preference percentages of factors:
« When the total preference\percentage of each factor is

consi

dered from the stand point of teachers as a whole, and

students as a whole, the following trends become apparant:

boliy

highe

Teachers as a whole (N:367)

In the Teachers! sample the following factors got
st percentages of preferences. They ares

(1) Factor, 7=-securing attention of the students .. 92%
(2) Factor, 24-expressing oneself clearly .. .. 86%
(3) Factor, 1-preparation of lecture note .. .o 829
(4) Pactor, 11~describing subject matter in detail.. 82%

The trend seems to show that the teachers as a wholé

prefer to give greater importance to securing attention of

their

students. They have a desire, tt seems, that their

students must be attentive to what they teach. This probably
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is an off shoot of the general belief that these days
students are not very much attentive in the classrooms.
Or it could be a genuine interest oh the part of the
teachers to arouse and sustain students interest and
attention.
i

The teachers also seem t0 desire ¥he to explain sub-
 ject matter clearly and in detail. The teachers do seem to
give importance to the preparation aspect too.

44,2 Students as a whole (Nsi442)

In the students! sample’the factors getting highest
percentages of preferences are:

(1) Factor, 1-preparation of lecture note .. 85%

(2) Factor, 11=-describing subject matter
’ in detail ve o 82%

(3) Factor, 24-expressing oneself clearly .. 82%

(4) Factor, 7=securing attention of the
- students , oo ) ee 81%

The students seem to get a very strong impression that
their teachers come to the class without thorough preparation,
and as a consequence they fail to explain the subject pro-
perly (in detail and in cl arity). Such a feeling makes
them disinclined to be attentive to the lectures delivered
and they develop an idea that the lectures delivered by
their teachers are ineffective.

It is observed that the teachers suffer with an obse®sion
of securing students' attention. By implications it can be
Jinferred that the teachers normally fail to secure the atten=-
tion of the students and hence their anxisty to secure the
attentidn of the students. To secure the attention of the
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students they feel that it is necessary to give proper
explanation in the classroom which reguires appropriate
preparation.

Students on the other hand feel that the teachers do
not come to the class with proper preparation and hence
their inability to explain properly and the resultant
inattentiveness on the part of the students.

The only conclusion to which we can arrive at is
that generally the teachers deliver lectures without
proper preparation. This is ¢orroborated both by the pre=-
ferences shown by teachers and students - students telling
the same directly and teachers indirectly substantiating
the same through their expression of the anxiety in secu~
ring students' attention,

4,5.0 Iotal preference percentages of dimensions:

¥When total percentage of peeference of each of the
dimension of various factors is considered from the stand
point of teachers as wk a whole, and students as whole, the
“following trends become apparant.,

4,5, Teachers as a wholes

In the teacher's sample the following dimensions got
preferred by highest percentage of the teachers. They are:

(1) Dimension 24.1 speaking out clearly .. 88%

(2) Dimension 29.1 meking use of simple
language oo .o 89%

(3) Dimension 36.1 treating all the
students equally friendly 88%

The trend seems to show that the teachers as a whole
prefer to give greater importance to speaking clearly. They
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have a desire, it seems to clarify inkheir expression.
In fact clarity in expression is a skill of communication.
It is but naturally that the teachers prefer this very much.

The teachers also seems toldesire using simple language
which is a task by itself, Simplibity of language is an
“art in itself, The teachers further seems to desire to be
friengly to all the students. This seems to reflect the
present philosophy of equality. Both of these preferences
seem justifiable.

4,5,2 Students as a wholes -

In the students sample the dimensions getting highest
percentage of preferences ares

(1) 24.1 speaking out clearly e 8T%
(2} 29.1 making use of simple
.. language .o .o B3%
(3) 36.1 treating all students
equally friendly e 82%

The students seem:- to feel that their teachers do not
speak clearly, do not use simple language and give different
treatment to different students.

The conclusion that can be arrived at is when both the
teachers and students prefers the same dimensions it seems
that what the teachers want to do are not really seem to be
doing. Had they been doing it there would not have been a
desire on the part of the students. A need seems to be
apparant to orient the teachers towards these skills of
communication, i.e. speaking clearly and using s;mple lan=-
guage.
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4,6,0 General discussion:

It is proposed to discuss under this caption the
general frame work of a lecture. It is also proposed to
relate the results of the present study with those of the
studies already done in this field.

Various factors of a lecture that constitute a broader
frame work can be identified as (a) preparation aspect,
(b) introduction aspect, (c) presentation aspect, (d) con=-
clusion or closure aspect. Besides, there are certain
personal attributes which when possessed by a teacher and
employed by him can go a long way in making his lecture
effective. Now, the factors enlisted for the present
study can be conveniently ascribed to various aspects of
the general frame work of a lecture mentioned above. The
factors (i) preparation of lecture note, (ii) setting
objectives, (iii) preparation of instructional aids,
(iv) preparatioh of handouts, and (v) setting up demonstra=-
tion“experiménts, bebng to the aspect preparation. The
factors (i) relevance of int#oduction to the topic of the
lecture, and (ii) securing attention of the students,
belong to the aspect introduction. The factors (i) pre=-
senting subject matter in logical continuity, (ii) present-
ing facts and figures accurately, (iii) helping development
of attitudes and values of students, (iv) describing sub-
ject matter in detail, (v) evaluating concepts of the topic,
(vi) providing concrete and coherent examples, (vii) empha-
sizing important points of the topic, (viii) using pauses
at appropriate places in the sequence of presenting the
subject matter, (ix) being sensitive to students feelings,
(x) using black board adequately, (®i) using relevant
instructional aids and (xii) using demonstration experimental
kit, come under the aspect of presentation. The factors,

i

Y
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(i) consolidating the major points of the subject matter
presented, and (ii) providing exercises to students to .
enable them to apply the knowledge acquired through the
lecture to a new situation, come under the aspect, conclu=-
sion or closure. And finally the factors, (i} using
adequate gestures, (ii) demonstrating an adequate sense of
humour by making use of it in the course of the lecture

at appropriate time, (iii) expressing oneself clearly,

(iv) makinévhe tone pleasant, (v) employing an audible voice,
(vi) employing modulations in the tone, (vii) employing
adequate speed of delivery, (viii) using intelligible lan=-
guage, (ix) using correct pronunciation, (x) maintaining
good eye contact with the students while giving the lecture,
(xi) displaying a smiling disposition, (xii) displaying a
relaxed disposition, (xiii) manifesting confidence about
the knowledge of the subject matter, (xiv) manifesting smart-
ness and (xv) being courteous to all the students of the
class, come under the aspect of personal attributes. Out
of these thirty-six factors enlisted the sample of the
present study i.e., teachers and students of arts, commerce
and science faculties of institutions at the tertiary level,
preferred as many as twenty three factors. The preferred
factors are: (i) preparation of lecture note, (ii) setting
objectives, (iii) relevance of introduction to the topic of
the lecture, (iv) securing attention of the students, (v)
presenting subject matter in logical continuity, (vi)} pre-
senting facts and figures accurately, (vii)helping develop-
ment of attitudes and values of students, (viii) describing
subject matter in detail, (ix) evaluating concepts of the
topic, (x) providing concrete and coherent examples, {xi)
emphasizing important points of the topic, (xii) being sen-
sitive to students' feelings, (xiii) using relevant insti~
tutional aids, (xiv) consolidating the major points of the
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topBc, (xv) providing exercises to students to enable them
to apply the knowledge acquired through the lecture to a
new situation, (xvi) expressing oneself clearly, (xvii)
making the tone pleasant, (xviii) employing an audible voice,
(xix) using intelligible language, (xx) using correct pron-
unciation, (xxi) maintaining good eye contact with the
students while giving the lecture, (xxii) manifesting con-
fidence about the knowledge of the subject matter and
(xxiii) being courteofis to all the students of the class.
Of these preferred factors the first two factors belong to
the aspect of preparation, the third and fourth factors
belong to the aspect of introduction, the factors from
fifth to thirteenth belong to the aspect, presentation,

the fourteenth and fifteenth belong to the aspect, closure’
and the last factors from sixteenth to the twenty third
belong to the personal attiibutes. From the point the
percentage of preference of these factors,the factors
belonging to the aspect introduction got on an average
higher percentage. of preference (81%), followed by the
factors belonging to the aspect preparation (75%), factors
belonging to perscnal attributes (75%), factors belonging
to the aspect presentation (69%), and the factors belonging
to the aspect closure (61%). This seems to show the rela-
tive importance given by the teachers and students to the
various aspects of a lecture.

Researches cited under the chapter II reveal that
adequate prior preparation for a lecture helps to a greét
extent to make it effective (Smithers 1971, Porter 1971,
Lancaster 1974 and White 1975). Samalonis (1970) suggests
that one of the basic parts of #}e an effective Lecture is
an attention getting introduction., Lancaster $1974), holds
that a good teacher-s should establish objectives of -his
lecture. Brown and Thornton (1971), suggests some specific

A
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techniques of plamning and delivering formal lectures to
be to present concrete and coherent examples. Evaluating
concepts was held to be a determinent of an effective lec=-
ture (Brown and Thornton 1971). Studies by Solmon (1961)
and White (1975) hold that clarity of expression positively
relates to pupil learning and the students expect their
teachers to express clearly. Argyle (1967) holds that eye
contact with the students while giving the lecture and
gestures of the teacher to be an important factor for the
effectiveness of a lecture,

In the light of the conceptual and research view
points fhe findings.of the present study seem to be quite
televant as those factors held to be important were pre~
ferred by the sample of the present study too. However, one
factor, i.e. use of gesture has been preferred by a very
low percent of the teachers (32%) and students {22%) (a
total of 27%).

‘The reason for deviation of the. finding of the present
study with that of previous studies with regard to the factor
of use of gestures seems to be due to the fact that in an
Indian setting gesticulation seems to be conslidered some
thing very normal and hence it is not considered to be a
thing to be done consciously. Probably the teachers and
the students have yet to recognise it as a skill which can
be augument an expression and make it more effective.

It is interesting to note that the sample of the study
though have not preferred certain factors, but have expressed
their preference for certain dimensions reiating to such
factors. It is worthwhile to make a mention of such pre-
ferred dimensions. In the following paras such dimensions
are detailed, ‘
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The factors which were not preferred by majority of
a particular group are using pauses; using black board
adequately, using demonstration experimental kit, using
gestures, employing modulations, employing adequate speed
of delivery, displaying smiling disposition, displaying a
relaxed disposition, and manifesting smartness.

And the dimensions related to each of these factors
mentioned in the earlier para which were preferred by majo=
rity of a particular group are: giving time gap in between
the certain important sentences, presenting important points
of the topic on the beix black board, presenting diagrams,
nunmbers and names relevant to the topic on black board,
using experimental kit for the purpose of developing skill
of objective observation, for developing the skill of proper
interpretation of data, using expressive looks, maintain-
ing a speed of delivery at which the listeners can follow
the continuity of thought and expression, maintaining a
speed at which it is possible for the students to jot down
main points of the topic, using modulation by changing stress
on the words as and when necessary in the sequence of lec-
ture delivery, maintaining pleasantness all through the
lecture period, being quite casual in movements to manifest
a relaxed disposition, and keeping neatness in dress and
physical appearance, manifesting presence of mind.

The reason for the factors not being preferred by
majority but yet its dimensions being preferred seems to
be due to the reason that while the factors sound a bit
technical the related dimensions are quite commonly expe=
cted displayed dispositions of a good teacher and effeftive
teaching and hence the teachers and students of the sample
- seem to have shown such a preference pattern.



