Chapter I

The Problem and Conceptual Framework

Introduction

Primary education in Thailand was officially initiated uvhen
King Chulalongkorn reorganized the educationzl system through an
edict in 18B4. fccording o this, the Department of Education
was ostablished for the first time in 18E7. At present, in
concurrence with the proclamation of the latest Primary Educa—
tion Act 1988, the Office of the National Prisary Education
Commission {ONPEC? has been set up under the Jjurisdiction of the
Ministry of Education. Thus, the present ONPEC is responsible for
the edministration and managament of 211 governmend primary
schools in Thailand except thoze under the auspices of &he
Municipalities, experimental schools wunder the Department of
Teacher Education and HMinistry of imiversity Affairs and specviazl

schoolis under the Department of General Education.

Primary oducation is more ismportant when education is being
looked at with a perzpective of life-long—education and continuing
education. Primary education is needed for both skiil in
production and self eaducation. The basic skills and knowledge
enable the pupils to earn 2 living commensurate with their age and
capabilities and making fthem law-abiding citizens. Frimary

education is alsp very crucial for se2lf education because 1%
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provides ability to understand written material related to skills,
life experiences, character development and work experiences. It
acts to inciting and effecting growkth znd development %o stimulate
the mind %o benefit from %the nowledge acquired through
newspapers, magazines, books, paaphlets, etc. fnd it will
encourage people to carrvy on studying up bo the maximmm level
‘through arrangesents like the open university courses. Thus,
throuph primary education, the quality of 1ife im the community
will be raised. Wark Blauwg {19782 strongly confirmesd years ago
that ‘primary education contributes the highest rate of refturn {o

the public when compared mith the other levels of education”.

The Thai Mational Schems of Education which was forsulated
in 1977 cmphasizes the purposes of primary edoucabion on -t:he
development of an individuzl's life and society as a whnle. Iin
the schegse,; primary education aims To provide and maintain
literacy, develap cognitive abilities, numeral manipulaztion,
communicaztion skills and adeguate knowledge and abilities of
the individual to apply to fubure cooupational roles. It =ziso
aims at parsonzl development and the promotion of upright
citizenry desirable For life in a2 democratic government under
the aonarchy - It was therefore indtroduced, bringing about =
change in the educational structure from the 4-3-3-2 zystem o the
&35 systes. The new system has since been in use and with the
adoption of six years of primary schocling in one cycle, primary

education in Thailand implies a universal education of six yvears.
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{Thailand National Educa%tion Scheme, 1977).

All the above considerations eventually converged and sparked
off the movement in 1977 in which primary school teachers
submitted a seven—point petition tc the government. In one of the
submittad seven points, they appealed to the governsent to set up
one single unified, independent office for the adainistration of
primary education for the whole country. Consequently, in 1979,
a Committee was set up by the governsment to study the problems in
the adainistration of primary education. A= & result of the
study, on Novesmber 200, 1972, a resolution was passed by the
Cabinet to set up an entirely new department in the Ministry aof
Education, the Office of the Nationzsl Primary Education Com mission
{OMPECY; #o Etake care of the management and administration of
primary education by tranzferring the administration of primary
schopls under the Local Adaministration deparément M™Ministvry of
Interior} and those wuwier the Department of General Educgtion
{Minisktry of BEducation? to the new department to be under one

single government unit in the Hinistry of Education.

The drastic change brought about by the curriculum reform in
1978 lies in the introduction of the new organizational structure
of curricular cantent whersbhy the old method of teaching each
sub ject separately or in isclztion was replaced by the fteaching of

subjects wnder four subject groupingss
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gikill (mathematics, Thai language? '

life experience (2.g., hezalth educztion, social
studies, science)

character development (e.g., art, music, physical and
moral education’

work euperience { 2.9., home economics, carpentey,

soriculiure and handicratis)
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Az depicted in Figure 1, in 1981, however, the RMinistry of
Education deemed it appropriate to increase the teaching—learning
periods for BGrades V and VI by 208 haurs per academic year,
offering an option in either wm‘*k experience or the English
language in addition to the standard course of Tour subject-
areas. The added optional subject—area is identified as “special”
subject-area. The choice of the “speciezl’ subject-area depends
entirely on the schools’ educational resources and local

canditions.

Gthar now elements of the new curriculum are the integrated
approach in the teaching of social studies and science and an
emphasies on work experience and character development. The
integrated approach in the teaching of social studies and science,
in particular, aime at the child’'s conceptual understanding of the
phyaical and human environment instead of rote wmemorization of
facta and knowledge. In conducting teaching-learning activities,
it ig in fact, desired that the teacher should try to the best of
his/her abilities to integrate all the four subject areas and
provide activities which incorporate a2 well-balanced mixture of

bath the theoretical and practical aspects of learning.

With this new approachy pupils are encouraged &0 acquire
krnewledge through melf-study and self-involvement rather than

thraugh the old method of spoon—feeding. They are alsoc encouraged

to conduct experimentation on an individual or group basis. in
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this regard, teaching—learning activities have become more
pupil—facused than teacher—~focused. And the teacher’s role
concentrated more on providing guidance and advice to the pupils

than on the conventional method of giving lessons and instructions.

Another important aspect of the new curriculum lies in the
flexibility of the curricular content which is made possible by
the design of the core curriculum with a broad base, allowing to
a certain extent regional modificztions of core curriculum in
order to better suit the needs and conditions of the various

regions in the countey.

" According to ONPEC's regulation, the school is  expected
to ecarry out its activities within the scope of six main
radcest academic affairs, management and finance, facilities,
T persannel, pupil activities and school community relations.
{Acadenic Division, ONPEC 1983). A1l these considerations related
te pevceptions about the need of primary education, and the
curricular shifts have put newer demands on teachers and adminis—
tratara of prisary schools to organise teaching—learning process

effectively.

Hawaver, in the operational process under the
adminiatration of ONPEC several problems and obstacles in the

system are experienced. They are, for examples (i) the school

principals fall short of motivation, (2} the teachers do net teach
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every subject according to the curriculum {(Office of Provin-
cial Primary Education of Makornsawan: 1983), (3) low quality
of teaching: teacher’'s inadequate knowledge of teaching subjects,
{4) inefficient supervision: lack of basic materials and equip—
ment to carry out supervision activities, (5) the majority of
rural children fall short of readiness to learn in the primary
school, (6} the quality of primary education is not standarvdized.

{(OMPEC = 1984).

The above mentioned problems have in turn resultgd in a
deterioration of education at the primary stage. It may be
pointed out at this stage that along with z quantitative in
crease in the educational facilities, its gusality must be
maintained. This necessitates that efforts should be made to
salve the problems and remove the obstacles from the educational
system, =0 that the quality of education could be isproved. This
reguires multiple wmeasures to improve education in primary

schools. One important measure is to ensure the right type of

leadership in these schools by providing competent adminisirators.

Conceptual Framework for the Study

For the last five vears,; theve has been 2 resurgence of
attention %o the iasportance of administrators for effective
schools by 211l concerned with education, viz., academicians,

ascholars, popular press and the community at large. The Wall
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Street Journal {(Schore 1983} festured a front page story on
Baltimore principzls. Newsweelk responded Yo the report of the
National Commission on Excellence in Education (1983) with a cover
story siressing the principal’s role in reising the expectation
level of teachers and students (“Can Schools be saved?®, 19283:.
In 1981 the Harvard Graduate Schopl of Education established a
Principal " Center. The 1983-meeting of the Bmerican Educational
Research Association devoted 25 sessions on principals, ap from

three in 1978 (8ERA 1978, 1983).

States are moving toward competency-based certification
requiresents for principals and statewide administrator training
academics. The Florida legislature has established and funded a
Council on Educational Hanagement, with a sandate that includes
identifying °~those caompetencies which characterize high performing
principals, validating those competencies through research, and
developing training, certification, selection amnd compensation
procedures that recognize and support those competencies {(Florida
H.B. 1184). Local districis are looking at assesament centers and
behavioral approaches o principal selection or %o lacally
designed training and internship programs {(Hanasse #A. Lorri,
19853, Thus the growing significance of the principal’s role has

been increasing more and more for the educational world.

Main reason for giving greater significance to the school

administrator’s role is for improving the guality of the school
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education. AIt is generally believed that a competent school
administrator will improve the functioning of the school and make .
it effective. It is this competency of the school administrator
which become a subject of investigation for researchers in the
area of educational administratiﬁn. & number of research models
bave been developed which try to measure the compekency of the
school administrator in terms of administrative abilities,
administrative behaviours and persnﬁal attributes and other

relevant varizbles.

Thus, the Frame of reference for the present study is centred
around administrative competencies which is expressed in terms of
administrative abilities and administrative behaviours of school
administrators. It attempits to concepiualise the relationships
that exist among administrative abilitiesy adeinistrative
behavicurs and personal atbributes and other relevant variables.
It rests on the assumption that causal relations, however complex,
éxist among administrative abilities, adeinistrative behaviours and
personal aktributes and other vafiableﬁg This causal is used in a
broader “interactive” sense. The schematic representation of this

framework is given in the subseguent section.
The Schematic Represenitation of the Framework

i schematic reprzsentation of basic cooponents of the

theoretical Tramework and "interactive” causal relations system is
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Flgure 2 : Interactive Model of Effective Specific Actiqns.



presented in Fiq.2 (Applied fvom Boyatzis s Theory, 198353).

From the Figure—2, it can be seen that the effective specific
actions are the ;-esaxlt of a combined force of three distinct
dimensions of the model, namelys; administrative abilities needed
for effective sctions, administrative bghaviours shich represent
the tasks which an administrator is expected to do, and personal
attributes and other relevant variables. ALl the three dimensions
are interrelated and effective specific actions would result firom
their interaction. Thess three disensions of the above model are

discussed in subseguent paragraphs.

The adpinistrative abilitiezs are those aspecis of the
atiministrative cospetencies which enable an administrator to
function effectively. Kiemp (1988} defines a job competency as
‘an under lying charackeristic of a person which results in
effective and/or superior performance in z job’. As an underliying
characteristic, the competency may be thought of as &2 mokivey, a
traitk, a skill, an aspect of one’s social role, or 2 body of
knowledge. Considering the job of primary school administrators,
the administrative abilities constitute of different aspects like
planning, organizing, controlling, finance, leadership, budgeting,

etc.

The szoond dimension of the present theoretical model is

administrative behaviours. The administrative behaviours refer fo
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the specific activities which a& primary scheool azdministrator
performs within his role as an administrator. It contains
activities like, academic affairs, personnel, pupil activities,
managesent and finance, facilities, school-community relations,

schapl plant,; transportztion, instruction, finance, etc.

The third dimension of the bthecretical model is not directly
a component of %he administrative competencies but there are
certain personal abtiributes of the adainistrators which may
influence their administraetive abilities and administrative
behaviours. It ziso inciudes certzin other relevant variables
which influence the adminxstraltive competenciesz. Thease personal
attributes and other variables are: sex, agey fesching experience,
experience before achieving position, sducational agualification,
adeinistrative %vaining, special recognition schisved, honour

conTerred, school size, eic.

Thus, effective funchioning of an adeinistrator is resultant
of the productive interaction amongst adsinistrative abilities,
adainistrative behaviowrs and parsonal atirvibutes and other

relevant variables.

Rationale of the Study

Invormal evaluation of adminisbtrative perforeance has long

been practised in zcadesic institutions. Infact, this kind of



evaluation is probably as old as the institutions theasselves.

Huch of it is fthe result of casual agbservation. ¥Fzcoculty mesbers
pick up impressions of an administrator s compeltencies and exchange
these izpression with professional peers. Students Torm opinions
sbout adminisirative effectiveness after encountering
adeinistrative siaff. Even administrators gain fraomentary
iepreszion about fellow administ_ratnrs and give voice to their
impression. In short, a campus has many individuals whe harbour
casual copinions of the guality of the work of others and share

these opinions with friends or colleagues.

What is new, homever, is the attempt to root out hearsay and
gossip - the hoary cosmunicstive channels of organizations in
favour of @more open, factual and systematic evaluation of

administrative perforsance.

fis stated earlier, in order to isprove the quality of
- education it is essential to solve the probless faced in the
education system. At the schopl level, the adeministrator holds
the key position and is responzible for managing all the academic
and administrative activities. In fack, to a very great extent
the quality of schopl education may depend an the abilities of the
adainistrator fo obtain and wbtilize the human and physical re
sources to the caximus. This necessitates the identification and
selection of compefent people for the schopl adainistrator’s

position. In addition te this, it would z2lso be necessary to
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provide appropriate training to the school administrators who are
already in service s that the cospetencies regquired for
discharging their duties efficiently could be developed in theam
aisn. For these $wo funchions it is essential to identify the
competencies reguired for a school azdoinistrator’s job.  In the
absence of sucp funds of knowledge and other nesded arvanpements
neither competent administrators can be selected nor feaining
inputs can be developed. This sugpests that the research scholars
should %ake up scientific studies to identify the competencies
required for a schonl adeinistrator’s job, iF¥ the quality of
gducation is fo be maintained in Theiland. The isporétsnce of this
arvea of research has been glready recognized by edoecationsld
researchers. Some research efforts in this direction bave been
initiated. (John E. Corbally et., 1961, Culberison fack A. 8%,
aley i974 and Sabkhothai-Thusgathirath University, 19885%.
Application of perforsance criteriaz aay be used in at least three
different ways depending upon how 3 school system answers the
guestion posed earlier as to whase values are to be applied in
assessing perforpance. A schopl system may define i%s own values
and attempt to eeasure the degres o which an adeinistrator
implements thems it may adopt criteriz generated and atiespt to
measure the degree to which adainistrators behave ia this
manners it say attespt to determine what zdwinistrators see as
their goals and shether they are affective by their own standards.
IT¥ the schonl system wishes the assessment process %o be a

fruitful endesvour for the school adsinistrator involved as well
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as Tor the systes, it may be ﬁighly degirable to begin with the
third zpproach. Once a system knows wshat its administeators are
trying to do and what they are doing, it can then begin to answer
the question of what they “ought” %o do. Thirby-two
administrative competencies are determined for the effective

schopl administrators such asg

The gschonl administrator relates needs of

Competency Ko. 1
students to school system gosls and legal
reqguiresments.

Competency Ho. 4 The school adeinistrator articulates goals

and objsctives for subunits within the
schoopl.

Competency ko. 7

The school mdministrator assigns or reassigns
instructional skaff to optimise conditions
for learning.

Competency No.i The schopl administrator allocates timz and

o

zpace to various instructional purposes.

Compatency Wo.i1Z The school administrator inventories the

changing needs Tor smaterials, eguipsent and
facilities to accomplish instructional goals.

Conpetency Hp.15

The school adeinistrator coordinates the
redesigning of instruectional facilitiezs to

accosplish instroctional gozls.

A



Competency No.l18

Competency No.2i

Competency MHo.24

Competency No.2R

Competency Ho.32

L]

The school administrator organises and
coordinates the non—instructional services %o
optimize the zccomplishasent of instructional
goals.

The school administrator provides an adequate
system Tor reporting students” performances
to parenis, prospective eaployees, higher
educational institutions and others.

The schonl adeinistrator guides individual
teacrhers toward selective perticipation in
in-service fTraining activities.

The schonl adeinistvator assesses the effec—
tiveness of in-service $raining activities
amnd programs.

The school adeinistrator collects, ovganizes,
analyzes, and Iinferprets data concerning

Toreer students.

Notes The number of these cospetencies are as showsn in the

source material, namely, Culbertson Jack &. eot, al.,

1974.

It may be pointed out here that, The competencies bhave not

been ididentified by the researchers in a scientific manner.

Hlor=zover, the competencies stated by diffevent researchers are noi

common , they have lot of variations. In zddition to this, if one

examines the competencies identified, it appears that some of them
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are just the activities which adwministrators perform bui not fFhe
real competencies. This necessitates that scientific
investigations must be conducted to identify the competencies. The
identified competencies could be classified into adainistrative
abilities and administrative behaviours. Such fund of knowledge
generated through research will heip in improving the competency
level of adeinistrators. Further, the review of literature in
this arsa reveals that oo oFforts have been made fa develop
scientific instruments to seasure these competencies. It was due
to theze reasons that the researcher thaought of taking up the work
of identification and measuresent of competencies through

scientific ressarch.

It may also be noted thal -usually scadenic achievement®,
educational qualificzation, teaching euperience, administvrative
experience, age, sSex, etc. are taken into consideration for
selection of 2 school adeinistrator. However, the guestion
arises as to what extent these personal atfributes and relsvant
varizbles are related to a schaool adoinistrator’s job and make him
a competent administrator. This has not been stwudied in Thailand
for primary school adeinistrators. Considering the isportant role
a school adminiztrator plays, it is an aspect of atmost ieportance
for studying the relationships between the school administrators”
competence and academic achisvement, eduoucational qualifiegtion,
teaching experience, adainistrative experience, 302, Sax, ats.

Under the ONPED 19852, there is the criteriz for selection and
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pramotion of the school administrators. The criteria consists of
lthree parts for the selection process; 1) writben examination, 2)
work and experience appraisement 3) short course Eraining and also
the qualifications. However, if research evidence is available
regarding the relationships among administrative abilities,
administrative behaviours and personal abtributes and other
variables in respect of effective school administrators, a
criteria Tor seslection and prosmotion of prisavy schaol
administrators could be developed in & scientific and systessatic

HEaNnnNner.

If the answers to the above issues are to be sounhi, it is
essential to talte vp a8 scientific investigation through which
competencies regelred for a school sdainistrator's job at
primary stage could be identified, sciemfific instruments to
measure them cousld be developed and relationships among other
related wvariables could be studied o develop a set of wvalid

criteria for a schonl adpinistrators” selection. The found of

knomliedge ganerated Shrough this process woulild bhelp in
identifying and selecting effective primary school
adninistrators, developing training inpuits for the trzining

courses to be organized Tor new as well as inservice school
adpinistrators, and in ftwrn this process would lsprove the

gquality of education in the primary schools.
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Statensent of the Problem

Within the broasd theore$icazl framework cutliined above, the
research problen sslected For the present study is titied as

-

unders:s

“IDEMTIFICATION OF ADHMINISTRATIVE COMPETENCIES OF PRIMARY
SCHOOL ADMINISTRATORE IN THAILAND AMD DEVELOPHEWNT OF A& SET OF

CRITERIA FOR THEIR SELECTION®

fAssumptions of the Study

Considering the nature of the study cerfain assuspiions are
stated hereunder:

1. There are certain competencies which are reguired for
doing a priesary school administrator’s job sffectively, which can
e identified and measurad.

2. A set of valid criteriz for the selection and prosobtion

of primary school administrator can be developed.

bjectives of the Study

The specific objectives of the study are as follows:s
i. To ididentify the adwministrative competencies of primary
school adosinistrators in Thailand in carrying out activities in

terms of aduninistrative a2bilities and adainistrative bhehaviours.
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2. To develop an instrument for seasuring aduinistrative
conpetencies of prisary school sdeinistrzfors.
3. To study the relaticnship belween administrative comp—
tencies and the following personzl abtributes and variables:
3.1 Sexn
3.2 Age
Sus Teaching Expesrieacs
3.4 Experience Bzfore Achieving Position
F.5 fAdministrative Expsrience
3.6 Present Administrative Position
F.7 Educational Buslification
F.8 Administrative Training
5.9 Special Recognition Achisved
F.1¢ Honour Conferred
S«il School Sire
4. To develop =2 set af crifteriz for the sszlection and

pronostion of schop! adeinisbrators.

Explanation of Terms

fodministrative Compefencies =z It refers to the =bility to
make decisions and %o act effectively in appropriate situations.
They comprise of Uthe essentizl principles and techniguess for
carrying out the primary school administrators” job in both process
and activity by using the verious combination of technigues and

interazction of factors such as abtitude, wunderstanding,
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experience, knowledge and skill.

Bdministrative Abilities =z It refers %o dscision-msking
ability required for carrving out the administrative functions like
planning,; organizing, controlling, finance, leadership, budgeting,

etc., in administrative proczes in primery school.

Administrative Behaviours 3 It refers fto actuzl behavioural
competence neaded Tor carrving out =ctivities 1like academic
affairs, per‘m:mmzi « pupil activities, oenagement and finance,
Taciliities, school—coomunity relations, school plankt,

transportation, instruckion, finance, etc. in primsry school.

School Admiristrators  They refer to the adninistrative heads
of Prigary Schools in Thailand. They are appointed by the ONPEL as
Director, Principsl or Hezd master depesnding upon the school size,

gualifications of the incuasbents, position classification etc.

Teachinp Experience z It refers to the nusber of years for

which ¥fhe administrator has tascht in schonl from the beginning.

E&perience Before fAichieving Position 2 It refers to the nunber
of years z2nd positions which the school administrators wordced Tor
various organizxational responsibilities before being adeinisterators
surh as: classroom bteacher., academic school teacher, supervisor,

assistant head master, assistant principal and assistant director.
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It paforz o the number of yzars

Administrative Expevience :
which the schopl adsinistrators sorked as head exster, principal
and director.

Present Administraiive Position 3 It vwefers to the
principal

or director at preseat.

t It refers to certificates,

Educational gGuaslification
diplomas and degrees which the schopl adsiinistrator possesses.

Administrative Training it refers 4t 3 trazining received
specizlly in managesent arex.

It pefers to the number of

[
-

Special Recognition Schisved
i Tiscal yeasrs shich the school adaioiztestor oo

pas

times within
his salary increazse doublies stzps instezad of step by step.

t X% refers o the nmuuber of timez the

Honowur Conferred =
has

received cesrfificate of Honour or

istrator

teacherdadmin
BEPRR.

remained representative in zdministrative
It refers o z2izes of the schoois in

-
-

Schonl Size

They are

terms of nusber of pupils.
L7 than J36E.

€3y large size for the mumber of pupils asors
1z bhestween 126-3EF.

5
3

(b’ middle sire for the number of pup
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ic) small size For the number of pupils less than 128.

Hypothesizing

Emnsi&ewing the nature aﬁ:tﬁa‘pbésent stdy, particuslarly

those =zspects which zim af exsmining Ehe relabionship befween the

administrative coersiencisz and personal sticvibutes and other
relevant varizbles, it was thoupht appropriates to foranlizke
certain hyvpotheses. The ba=is iy which the bhypotheses are

Formulated zre given below.

Basis of Hypotheses

in Thailend likes many other countries there had been a role

differentiztion in both the =exscs in practical life. e to

o

tradition, some differsnce is perceived £il) fodaite. Therafore,
~

not dus o the bisclogical diffesrences but, the ariuasl working of

both saxes oy have somz  impect on their expsriise as

administrators. Thersfore, sex is considered to be significankly

related wmith the adoiniztrative conpetencies.

fige increases the maturity of an individusl and thersby may
enhancs the wnderstanding of &he administrators o perceive and
solive Lhe problers. Similariy, the superisnce of the zdministrators
provides an apporiunity of solving the problems and managing  wsork

in the actuzl Ffiegld. This expevience may Tacilibate the
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“functioning of an administrator in educational situstions faced" by

T him subseqguentiy.

T IV was T also considered that the  acadesic qualificationm™ ang =~
administrative training " would  have certainly made thes " core
knowledgeaidle and skilifwl in the administrative work. In addition

o this, special recognition and honour conferved also wight — be
Caotivating an administratorg it say be having sose ispect on  Etheir
" Tinfterest in the work, initiative, etr., Therefore, these  variables -

U may have Tsignificant relstionship” with” the competencies.

T The school size is anoiner”vaerisble which researcher ™ thHinks -~
Tomey influence T the T actaalT” funictioning @ of Tan U sdoinistrators 7
U Administrator’s Tworkt T is T expected Ttor T increasée " znd Thecome “sore T
stranunus with the increase in the size of the institution. Thus, &
schoeol zize can be considered to be significantly related “with
coppetency of an adeinistrator.  Alongwith the basis discwussed so
far, the administrative abilities and administrative = behaviours
are asliso considered to be significantly related as these are two -

cosponents of the zdeministrative cospeitencies. The & hynpotheses -

formulated on the above basis are stazted hereunders



Hypotheses

1. There is significant relztionship between
1.1 sex and adainistrative abilities.
1.2 sex and administrative behaviours.
2. There is significant relztionship between
2.1 age and zdeinisirative zbilities.
2.2 =zoe and adwinistrative behaviours.
Z. There is significant relationship betwsen
J.1 ‘teaching experience and adeinizstrative abilitiss.
3.2 teoaching sxperience and administrative bebaviours.
4. There is significant relationship between
2.3 zperience before achieving position and adminis—
trative abilities.
4.2 esxperisnce bevore aschiesving position and adminis—

trative bshaviours.

i
[ ]

Thers is significant relationship between
5.1 adainistrative experience and adeinistrative

abilities.

T
*
.

administrative experience and adainistrative
behavicurs.
6. There is significant relationship between
é.1 present adeinistrative position and adeinistrative
abilities.
4.2 pregsent adeinistrative position and zdainistrative

behavicurs,
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18.

i1,

There is significant relztionship babween

7.1 edoecational gualification and adeinistrative
abilities.

7.2 educationzl! gualification and sdministrative
behaviours.

There is zignificant relationship between

8.1 =zdoinistrative training and adeinistrative
abhilities.

8.2 gpdministrative training and administrative
hehaviours.

There is significasnt relationship beiween

2.1 specizl recognition schieved and zdministrative
abilzties.

Z.2 specizl recopnition achisved end adesinistrative
behaviours.

There is signifTicant relationship between

1€.1 honour conferred and adainistrative shilities.

18.2 honour conferved snd administrative beshavicurs.

There is significant reiztionship betuwesn

11.1 schonl size and adeinistrative abilities.

11.2 school size and adeinistrative behaviours.

There is significant reiztionship bedtween

adainistrative abilities and adainistrative behaviours.

12,1 platmning abilities and adeinistrative behaviours.

12,2 orgonizing abilities and adainistrative behaviours.

12.3 wontrolling ahilities aryd administrative
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behaviours.

12.4 pdminicstrative abilities and administrative

befiaviours.

In this chapter the conceptual frase work, rationale of the
study, statement of the problem, assumption and cbjective of the
study, operational definitions and hypotheses have been given. The

next chapter presents the review of the related literature.
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