Chapter 11X
Identification of Cospetencies and Development of Instrument
Introduction

The present investigation as stated in the first chapter aims
at 4 objectives as the following =
{i) identifying the administrative competencies,
(ii} develaping the instrument for measuring the
administrative competencies,

{iii) studying relationships between administrative
campetencies and personal attributes and other
relevant variables,

{iv) developing a set of criteria for selection and

pramation?fhe primary school administrators.

In order te achieve these objectives, the methodology used in
the present investigation for the objective (i) and {(ii) mentioned
above is discussed in this chapter. HMethodological details
regarding the indentification of administrative competencies and
development of instrament subsequently are presented in the

sections to follow.
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Identification of fdministrative Competenciss

The competencies necessary for effective performance can
logiczily be devived from the job itself. Coapelence results when
the job %asks, the appropriate Eknow-how, and the appropriate
theoretical understandings pressnt, are purposefully identifizd and
conrbined cognitively angd acted wupon appropriately. Such an
interactiaon proaduces the bshaviour reguaired in 2 sccomplishing
tasks in a2 given situstion. Therefore, the probliem of coapotent
behaviour basically refer o the ideal ooncept, which might be
thought of as a2 law of bshaviowr. I¥ simply states that & psrson
will be sost corppetent when the tasks e is to do have bsen clearly
identified and defined, when he brings o these tasks an adeguate
ampunt of relevant "hknow-haow -gparesonsl-sgquipsent in the Tors of
knowledge, skills, wmsethods, bools, wnderstandings, and devalops

insights to combine thes for effechive utilization.

The Procedurs of Identification of fdminisirative Conpeftencies

The process of the identificaiion of admindigirative
competencies for primary school administrators was startad 'Eﬁjm the
careful examination of the actusl tasks which thay perfors and the
abilities required %o perform them sffectively. fccordingly the
Tirgt ectivity cavrried out by the lovestigator- mas the job analysis -~

of the administrator’s Job. The acbusl  Jjob perforeed by

agdminisirators in primavy schools was analysed by observing
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adeinistrators’ in different sducational settings, discussing with
them specific tasks they perfors, and atbemptlting to discuss the
kinds of abilities and skills they needs for perftorming them. The
discussions were held with obther administrators like Pirectors of
the Office of the Provincial Prissyry Educstion (OPPE) regarding
primary school adainistrators” Jjob. Also studied for this purpose
were regulation 3laid down By the ONPED regarding the jab
performance of adminisirztors in prissry school. From all these
sources a ponlied set of competencies was zrrived at. &s clarified
in Chapter 1, the competencies consisted of administvrative
abilities and administrative bahavicurs. This paol was further
examined by the investigator in ths light of his insights into the
matter, developed through the study of related literature and his
owun judgement, and in consulftation sith the guide. Through this
process a list of competencises was finzlised which included the

Tollowings

i. Bdministrative &hilities

i3 Planning
(i1 Organizing
€iii) Controlling
tivd Finance

{v)d Leadership

{vi) Budgeting
2. Adminisirative Bohaviours
€13 Academic Affgirs

(ii? Fersonnel
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(iii) Pupil Activities
{vi) Management and Finance NZ qx
fw) Facilities
{vil School-Lommunity Relakions
{vii) School Plant
(vidii) Transportation
(ind Introduction 7.
{md Finance

After the finalisation of the tentative listk, it was
considered necessary to get it scrutinised by knocwledgeable persons
far the appropriateness, and relevance of the adeinistvative
abilities and adeinistrative behaviours listed in that. For this
purpose a sample of 20 experts was taken. The experts were from the
following four areas =

{i’ the 7 sxperits from administrative theory ares,

(ii} the 5 experts from administrative experience area,

(ii‘iB the 5 experts from research area,

{ivi the 3 experts from language area.

This group of experts was selected through the technique of
purposive sampling. Details regarding these experts, addresses,
qualifications, pnsftions, institutional affiliations are given in

the fppendix A.

The tentative list was mailed to all the experts with a
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reguest to scrutinise the 1ist of zgministrative abilities and
administrabive beshaviours individually For their relevance
appropriateness  and alzoc the coverage theough these of
administrator’'s sork. Perconal controbs were made after the list
was oailed and discussigns held with fthe experts by the

investigator. ALL the 28 superits gave their comesnis.

The copmsnts given by experis were analvsed by the

investigaktor. They minly pertzined o the following points:

{i} with respect $o the adminigiretive behaviouwrs,
X ressarcher must takte into consideration the tasks
datermined by the WFPEDC throueh regulations,
{ii} the overlispgping should bhe avolded for sgample Yinance

and budgeting in the zdministrat

petr

wee abilities,

{iii} ceritain aspects which are nnt relevant for Thailand

shouid be resovad,
{ivi the leadership need nnt be a separate component in the

sdminietrative ablliities 2= it iz reflecksd in the

i

zotual bshavicurs ang the gbilities of an

administrator.

In consideration to comasnizs by experts ond the discussion of
the investigator with them as well as his guide, the lizst was

ferther modified., The finaliy incluwdsd sdsinistrative sbilities



and zdministrative behaviours were as given hereunder 2

1. Bdministrative Axilities

{i2 Planning
(ig3 Crganizing
{iii: Controlling

Ze Sdministrstive Benhasviocurs

ii3 fArademic aFFaivrs
{313 Fersonnel
Ciigd Pupil Activities
{iw? Mznagement and Financs
v} Facilities
fwil Echonl-Uosmsunity Relafions

-

fhe Tivst task in developing the instrument was §o
operationalize TtThe adeministrabive abilifties an aeninistrat

behavicours in terss of work situation and generalts items. The itens
were writéen by the investigabor hisseld for both compefenbs wiz,

administirative shilities and adminisbtrative beshavicurs.

The first part of the instrusent concerned with adeinistrative

7]

Pilities. The items were writben covering sll fthe three aspects of

cwzu

i

Ui

cosponent, viz., plaming, organizing and controliling. In

cld

-9

v

tion to the relevancs of items,; the adeguacy in coverape of the
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component disensions and clarity of language were kept in oind.
The items were of multipie choice type, esach one vrepresenting a
problesatic work sitwation in the stem followed by four
alternatives %o solve the problem. The slterpnatives were so
constructed, that, each one could soclve the problem, buft each
solution would differ in gquality. Thus, selection of a2 particular
alternative on the part of respondent would represent his
adeainistrative abilities to deal with the problematic situation.
The alternatives in the item= are given the weightage according to
the quality of administrative ahilities reflected. Specific items

from this pool are given hereunder.,
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& Specific iteas for plamning ability

Bituwation Choices

Discuss it with the

n-nau

1 Sompcom was asked by the

Director of the Qffice of
the Provincial Primary
Education (OFPE} to take
responsibility for “Sug~
gestions for Iaproving
Academic Tasks in Prisary
School’. He has 3 days

to decide whether to

accept working or not.

What should he do?

ﬂlib.

..‘cl

ﬁ--d.

teachers in his school
within 3 days, then say
‘ves® or ‘'no’'.
Refuse and also tell the
director tha% he’s busy.
Suggest that OPPE should
set up a program for a
practical seminar.
Ask the director for one
more

it carefully.
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8 specific item for organizing ability
Ho. Situntion Choices
1i. Wigpsk found that the Dasic s2az.0811 heads of each group
prablens are no svstoematic meeting bhes discuss
in %the schooi. the bnachers fhiaw to solve the problems
have low sorslis. They Iook within %the next &3
7 hiia a5 sn sreay. Bhat wonths.
shrouid he do first 7 zeafte Fo2d everyone in the
zﬂ}y%~i School o introdoece
A
Prasea himself and tell them
- that within 2% sonths
o problem wiil be solved.

Stick a3 notice an the
haard annocuncing that

e has been sppointed o
be the adewinistratorbhere,
and is ready to work
with sveryone.

-t Kiiow more active fteachers
and ask thes frankly

how to solve the problem.
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A specific item Tor controlling ability

MNo.

Situation

Choices

21 When Chalee reaches his

office, There are I i%-
ems an his table. The
first is a note to call
back to his friend who
is 2 principal, the se—
cond is 3 complaint
from the teachers in
his school cluster and
the third is a note fr—

om the Province Prisary

Scheol Dffice asking him

to solve some probless.

What should he do?

ﬂ..aﬁ

--.b-

PSS =

---dﬁ

Study the information in the
coaplaint because he is
their representative.

€Call back %o his friend
because the last time his
friend voted Tor him.

Study the problem in the
director’'s note because it
iz most likely an important.
Go over and revise the paper
he prepared to preassnt in the

meating.

In all 3F itesms were developed for this cosponent with a

following distribution.

Planning
Organising

Controlling

19 items

13 items

19 items
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The other component in the instrument is adminisbtrative
behaviowrs which was delineated in ferms of six aspects, viz.,
academic affaivrs, personnel, pupil activities, managesment and
Tfinance, facilities and school-community relations. These aspects
were Turther operationalized by the investigator in the fora of
items representing Qnrk situations as faced by administrators in
primary schopls of Thailand., For each item, there is a theme
pertaining to 3 task an administrator is reqguired o manage in
schools, which is provided in the stem. The ;tem is followed by a
nusbeyr of specific bebhaviours reguired fto accaomplish the task.
These bebaviocurs are derived from the “regulations” regarding
administrator's work as laid down by the GMPELD. The respondent may
tick mark any of the behaviocurs which he actually performs. In this
Wway, 9% items in 311 were genevated for this copponent cavering
adeguately each of its aspecis. Specific iftems Tor each aspect are

given hereunder 2

A speciftic item for academic affairs
I manage the schopl academic policy as follow »
»was have a school scademic committes.
-=» have za witten academic policy for the school.
sx» dgplement all the school’'s academic policy.
w=s ask schonl teachers to follow the established plan.

cwe have a Tollow-up briefing of the plan svery semester.
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£ speciftic item for personnel

I wmade 2 schopl personnel adaministrative chart and work

handbook as follows:s

have a chart showing the school adesinistrative
structure.

have a handbook describing work activities.

have z meseiing outlining work dirvectioms.

monitor school work according to the administrative
chart.

have a wilezr and well—-defined delegation o¥

responsibility.

f specitic item for pupil activities

I promote student disciplines zs followss

-m e

have students participate in setting school
disciplines.

have a student conmittes monitor the schowol
discipiines.

have an orientation Tor students avery week.

praise and/or reward good students.

arrange activities tﬂ‘suppurt school disciplines.

A specific item Tor management and Tinance

I manage thes school bﬁsinass and eguipopent requisitions as

follamwss

have officially appoint personnel for each sectiion.
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have qualified parsonmel working for each sectiaon.

have a clear and weili-definsd work systen for each
section.

have a %raining progras TFor office staff for each
section.

have a checking ¥or esach section.

A speciftic item Tor facilities

I provide access o school building and facilities as

follows:

allows fuli wuse of the buildings.

ailow access to school building atier official time.
pernit public and oubside copomunity o wuse of all
facilities.

permit to use of school buildings for both school and
conmunity activities.

have the record of the uze of the school building.

A specific item Tor school-community relations

I support the relationship between the school and community

as follows:

have a work plan with the community.

have a good work plan and co—operation.

have a2 good public velation program JFor good
understanding.

have close co—operation.
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see have reguliar project activities with the commmity.

The distribution of itess in respect of the six aspecis is as

followss
Academic Affairs 12 items
Personnel 189 items
Pupil Activities g items
Hanagement and Finance 8 items
Facilities B items
School-Copmunity Relztions & item?.

Thus, draft instrument had two sets of itesms, 3I& for
administrative abilities and 5¢ {for administrative behaviours.

Tryout of the Instrument

The tryout of the instrument consisted @sainly two research
taskss; ane seeking experts opinion the relevance and
appropriateness of The items, and second, gathering eapirical

support for -the items.
Scrutiny by Experts

For the $tryoul purpose a group of same 208 experds, who were
consulted at the stage of identifying competancies, were approached

to scrutinise the itewms for their suitability in respect of
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relevance of the content represented by the items, adeguacy of the
coverage of behaviour, and the clarity of lanpuage. &11 the 26
experts sent in their comments which included mainly the foilawing’

points.

i3 same itess were specificalily pointed oput for béing
rendered to educational climate in Thailand,

ii ceftain specific comngsents were to increase
compunicaibility by replacing difficult words by simple
ones,

iii? a suggestion was made to add space Tor giving any obther

behaviours no% listed in the drafi item.

Atter considering these comments by experts the investigator
decided to meet and hold discussion witﬁ thoses four experts wheo had
made comparatively sore serious and strong sungsstions. Thereafter
the points for effecting the wmodification in the draft were
considered and incorporated zppropriately. The modified form of

the instrument is gqiven in the Appendix B.

Empirical Tryout

The mpdified dratt instrument was tried out egpirically on a
sample of 192 administrators from prisary schoeol in Thailand.
These adeinistrators were Trom schools in Huang, HNakornsawan

disirict, Hakornsaszn province. OF the 268 administrators in the
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district, svery alternate adeinistrator was selected starting with

.

ong .

The instrusent was meiled to 198 administrators to give theie
responses in respect of each item in both the parts as per
instructions which were provided in thes besimning of each part in
the instrunent. In all 98 adeinistrators returced Lhe Filled
inst;"u.unent, Haowever, T of them were incompglefed. Therefors, these
oye;"e discarded. The datze for romzining %3 respondents were

utilised for Turther znalysis.

The analysis of these empivical dabs were carried out to study
the suitability of items, to see the Teasibility of the ins'i:rmnen‘t
and study its relizbility. For these purposes itesmanalysis and
reliability shudy were sade, details aboud ohich ave given in the

next section.
Scoring Procedure for &dministrative Abilities

The answer for ezxch item were scored in 4, 3, 2 or 1 according
to the degree of ability reflected in the ziternative selected by
the respondent. The scoring key for different alternakives for
each item is given in fAppendix B. the msazisum scove for this part

of the instrument is 128, and minisem of 3JE.



Scoring Procedure for Adoinistrative Behaviours

For each item there is a ¢ask requiring specific
administrative behaviocurs to accomplish it. These adeministrative
behaviours are Iizsted under each task. The tick marked
administrative bzhaviaurs are to be scored according to the total
number of tasks $ticked in the item. If a respondent specifties any
aother behaviours in the space provided at the end of the iist of
administrative behaviours and if that is considevred relevaqgg, that
vonld be counted totards the number of bohaviocurs and given due
scoring. The scoring proceduring would thus becose as unders

If ticked 5 or &6 behaviows, it is 3 scores.

I ticked 2 bhehaviours, it is 4 scores.

IT ticked 3 behaviours, it is 3 scores.

It ticked 2 behavicurs, it is 2 scores.

If ticked 1 behaviour, it is I score.

If no behaviogur is ticked, it is @ score.

Items in each part were scored as per the scoring procedure
described. The scores for 93 individuzl administrators thus
arrived were utilised to cavry cut item analysis and for estimating

the reliability for the instrumsnt.

Itea Analysis

In order %o judge the suitability of items for both the parts
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of the instrument, it was decided %o carry outk the item analysis
for all the itess. For this purpose the scripkt of all the 93
respondents were scoved by applyina the keys for scoring for the
two parts as per details given earlier. On the basis of individual
scores rank list was preparved. fnd top 25 per cent cases and
bottom 23 per cent cases were selected as uppsr and lower groups.
The t—-test was used to caiculate the discrigminative power of each

item. The forsula used Tor this purpose wassg

VeZnH + s¥nL

Thus for sach item £ value was calculated which are given in

Table 4 and S.
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Table 4 : DISCRINMINATION ITEM ANALYSIS SPECIFIED BY THE ITEMS OF
THREE ASPELTS OF ADMINISTRATIVE ABILITIES

fispect/item low gyaup high group
X 5’ Ry St t
Plamning
i 3.17 .88 3.49 §.59 2.07"
2 3.84 B.77 3.30 .22 1.26
= 2.26 1.76 3.35 1.85 3.47*
3 2.69 1.17 3.57 F.49 s5.58*
5 2.91 6.99 3.13 .75, B8.79
& 2.78 .91 3.61 8. 78 z.45°
7 2.45 1.42 3.13 1.57 1.33
8 3.73 5.26 3.87 8.39 5.81
9 2.48 B.462 3.83 8.32 2.79"
16 2.48 1.90 3.43 1.39 2.55"
Organising
11 2.78 8.81 3.60 .91 B.79
1z 2.17 1.42 2.17 B8.33 3 .60
13 1.76 .95 2.61 1.88 268"
14 2.87 1.63 2.78 B.&3 5.3
15 2.74 .66 3.22 .45 z.18'
ié 2.13 .39 2.52 6.96 1.65
17 2.99 #.81 2.35 .96 B8.94
18 1.78 8.95 2.65 1.5 z.24°
19 2.5& 6.89 3.94 #.13 2.37

26 3.26 1.26 z.83 6.24 z.28%
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Taihile 4 = Sontinved)

A=pectfiten low aroup high group
X 52 Xy 5 t
Controlliing
21 1.74 1.38 296 1.95 3.20"
Z2 2.56 1.35 2.36 154 9.81
3 1.61 1.87 2.48 2.58 2.35°
24 F.39 1.98 3.26 1.29 2.31*
25 2.96 1.95 S.b1 .88 1.86
2& 2.7 1.59 322 1 .06 1.56
27 e 1.33 3.52 .99 2.60"
B ?.48 1.17 3.13 G.75 2.25*
29 243 1.62 3.43 1.87 2.92
39 2.9 1.41 3.56 5.35 228"
Mote =

1. Computer t—test analysis above compare to critical $-
value from t—table (Y5eeey = 2.823

2. * Ghowed the items which had zsignificant difference.

S Significant difference are 1, 3, 44 &, 7, 1, 1Z, 15,
18, 19, 28, 21, 23, 24, 27, 28, 29 and JF8.

4. There are 1B items cut of IF itemss had significant

differencs.
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Tablie 39 : DISCRIMINATION ITEN SMALYEIE SPECIFIEDR BY THE ITEMS OF

8IX ASPELTS OF ADMIMISTRATIVE BERAVIMRS.

fmpectiitem 1oy group high ovroup

2 2
% 5 X 5 ¢

Academic Affaies

1 1.83 G.F7 4.89 $.31 12.1&6"

2.56 2.17 2,91 & .58 7.51%

217 1.49 4.17 B . 64F &.32
8 243 1.98 4.87 B.12 8.65°
5 2.3 1.38 3.83 G.15 18.g8"
& 1.96 F.45 4.93 5.74 14.34°
7 2.17 1.33 q.74 B.29 F.465"
8 1.87 1.93 4.56 B.&2 16.67°
9 1.52 G.53 3.49 1.31 7.67
i 1.38 B8.31 3.89 1.463 &.1481
ii 1.78 .45 3.56 8.53 13.48'
iz 1.61 #.52 4.35 B.96 18.77"

Personnel

13 2.05 1.86 4.97 g.12 13917
iq 2.33 1.62 4.95 &.84 9.37*
15 2.36 .04 4.81 B8.33 7.835°
i4 2.36 .77 4.35 B.69 B.11?
17 1.498 B.26 3.89 B.99 &89
18 1.91 8.99 4.89 #.81 7.76"
19 1.49 a.67 5.22 .98 9.62"
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Table 5

g Continued)

Aspectiiten o group high group
% 5] Zy S ®
26 1.78 1.869 4.83 F.33 12.29°
21 1.78 B5.96 4§.89 1.26 7.98"
22 2.6l 2.61 8.9 B.84 &. 710
Pupil Activities
23 2.38 1.49 3.74 .29 B8.74°
24 2.22 P61 3.8% .43 9.58"
25 1.74 B 47 4.26 1.62 .89
26 2.35 148 4.96 G.64 16.57
27 2.78 1.81 4.78 Fu 27 &.564°
28 i.56 H.35 §.52 #.53  15.18"
29 i.74 BaSb 4.61 G.43% 13.79°
38 1.26 8.38 3.91 1.26 9.91%
FManageaent and Finance
31 2.81 i.88 4.95 G.88 7.37°
32 2.13 i.21 3.81 #.34 9.55°
33 3.52 2.53 5 .58 8.88 4.45"
34 P61 1.25 4.83 a.2a B.71
35 2.64 1.32 4.91 5.58 11.63
36 3.26 1.73 4.51 1.3¢ 3.s8°
=7 3.26 2. 47 5.58 6.63 5.36
38 2.52 1.62 4.61 i.34 5.81°
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Tabie 8 ¢ {Continmad?

Aspectsiten Ions grosm nigh group

X, g2 Xy 5 &
Facilities
-39 2.26 1.84 4.96 8.4 9.42°
4 Z.48 1.68 5.26 1.82 5.98°
41 2.22 G.99 4.81 8.5z o.51t
4z 2.35 1.13 4.91 B.68 i1.38
43 1.768 1.66 &.67 B.21 13.48
44 2.78 B 5P 5 . 5 G.B8  7.36

School-Dommunity

Relations
as 236 1.47 5.006 B.68 9.99°
46 1.87 1.13 & .G 1.88 7.92'
a7 2.95 5.91 8.56% 5.43 15.817
a8 1.91 @.81 4.39 g.eg 2.13
49 1.69 8.77 .52 g.96 15.511
53 1.87 B.74 4.35 6.96 B8.62

Mote: 1. Coaputing t—test analysis above compare o critical &~

2. Every item had significant difference.

LL393



Selsction of iteas

For szlection of items T values for individoeal itess were
considered. Those items which had significant ¢ valwe {(R.82) were
seleched. Thus 218 items fTrom part one of the instrument i.e.
admiﬁis%wa'tive abilitios and B8 itess For the sscond part i.e.
administrative behaviowrs were selexted for inclusion in the Tinal
form of the instrument. It may be noted here that fTor the first
part of instrument 12 itesms were discarded. Thas aonly I8 items
remained in part aone, the final form nasnely for adeinistrative
gbilities. These are given in Sppendix £. Howsver, for the part
two of the instrument namely for ihe adeinigtrabive behaviousrs, all
the 59 items, which were tried oult, had been found suitable and

retained Tor the final fore.

Validity

The validity of this instrument can bé zeen in terms of the
basic logic involved at each stoge of the development of the
instrument. The procedures adopted ot varicus stages were such
that the systematisation and dus rationzle for each step have been
followed. The experts opinions and empirviczl support bad been
gathered to the decisions a3t esch stage. Also, the final fore also
was once again got scrutinised by 28 experts for its concepiuzl
comprehensiveness and the adegquacy of seasurinog devices developed

in the Tore of teo paris of the instrument. They unanisously
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apined that the instrument could be considered as valid enough for

USE .

Reliability

For this purpoese the scripbs of these 93 respondents were
rescored for the 18 items selected for vthe Finai FYerm of the
instrument. These scores uwere used for computation of the
reliability estisate. The Cwmﬁach‘ reliability coefficient was

calculated and the formula used was:s

X =nst-13 1 -%strssl)
where, { = Reliability Coefficient
n = uobher of iteas 4
Siz = Yariance of total score in each item
Stz = Uzriasnce of grand total scorve in each
section of instrument.
o = 18717 {1 — 21.75/49.1&627)

= $F.5983

The relishility coefficient was found to be H.5984.

Similarly the reliability was estisated for the second part of

the instrument by using the scores of 935 respondents on 59 items
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about adwinistrative behaviours. The reliskility cosfficieal was

found to bhe Z.9848 a=s shown hereundarsg

K = BB/T (I - BT.IISITIEL.FDY

= @.7844

It was thig instrunespt finally used to mzasure adpinistraltive
comnpetencies for fthe study of relaztionships with personal
attributes and other relevant variables. The detzils of that study

are pressinizd in Chapter 4.



