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CHAPTER V

DICSUSSIONS AND CONCLUSIONS

5.0 INTRODUCTION

The present research was designed to study thé impact of non-verbal
‘communication on classroom transaction of B.Ed. student teachers. In relation to this,
the alnal}}sis) of databcollected lead to certain importanti ﬁnfiihgs. 'Based on these
ﬁndings, conélusions of the study and suggestions ,f:or ﬁ:mhér\ researches are
summarized in this chapter un&er the following heads:

e Discussion

Implicétions of the study

- Suggestions for further research |

'~ Conclusion

5.1 DISCUSSION -
In pursuance éf the objectives of the p%esent study, the data were organized to
accomplish- the objécti\}:es. After the analysié of data aﬁswers w&e sought to the
- research qi;estions;p_f the study. The 'ﬁndinés arrived at ;ré;discljlssed irlxibriéf as

follow.

Components of Non-Verbal Communication
The components of non-verbal communication as identified from literature
review included oculesics, kinesics, paralinguistics, facial -expressions, proxemics,

chronemics, olfatics, haptics, artifacts, posture and physical appearance. The non-
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verbal cdmponents were also identified after observation of lessons of good secondary
school teachers. The components identified By observation of its use by good school
teachers of secondary section in classroom transaction were oculesics, kinesics,
paralinguistics, facial ekpressions, proxemics, chronemics, artifacts .and posture.
These teachers did not use*‘haptics component. It may be due to the reason of
misinterpretation of use of fhis component by students or their parents. As secondary
school students are in the adolescent age, the use of haptics cén be misinte;pfeted by
the students Q'f both the g?:ﬁders. Therefore haptics qor.pponent of non-verbal
communicatilon was notg iﬁc]uded in the stﬁdy. It was not é:t:’éasible to observe and
interpret the qlfatics cofnponent of non—verbai cothpnic;agifon v;)hich indicates the
body odor or the smell Qf the teacher; hence this component '\;/as also not included in
the present study.‘ The :maniﬁulation of ?‘pflys'ical appearénf¢e’ coxﬁponent of nbn~
verbal communication is not practicabie:separable."Iheréf&é," the ,manipﬁlation of
looks as per fhc; teaching’ profession was limited to only artifa:c;ts of the teéch‘ers. Thus,
based on the ﬁndings ;in relation to id_entiﬁ:cation: of cm%ponents of non-verbal
communicaﬁon and feafsibility' of observation, oculesics, Rjnesics,‘ paralinguistics,
facial expreésions, proxemics, chronemics, zﬁ'tifacts and posfure componént_s of non-
verbal communication were included in th¢ p;escnt study.

Alfhoﬁéh the use of above-mentioned non-verbal Qoirjnpénents was fovund>in
the classroom fransactidn by good teachers, it was obser;véd ﬂllatv the use of these
components by teachers was not the best and st:ill there wa§ éfc;ope;: for improvement in
the use of these compbnénts for classroom transaction. Also, it V\%a's nc;t the deliberate
effort by these téacher:s to use non~vé_rbai communication for better- classroom
transaction. If this was the condition of the ‘good teacheré’ then other teachers may

not be even aware of the use and impact of their non-verbal communication on the
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students and classroom transaction. Teacher education is a programme which shapes
the teachers for good classroom transaction. Hence the use of these components of

non-verbal communication by a group of student-teachers was studied.

Use of Components of Non-Verbal Communication

The use of different components ‘of non-verbal cofmnunication by
experimental group and control group was studied. The findings revealed that in the
pre;orientation ‘phase in which student-teachers practicéd lessons in simulated
settings, the conﬁol group was better in comparison to experiﬁlental group in terms of
use of oculesics, paralinguistics, proxemics and facial-expreséioné, whereas, the
experimental group was better in comparison to control group in terms of use of
kinesics, chronemics, artifacts and posture component of non-verbal communication.
This could be by chance as é part of their conscious or sub-conscious general non-
verbal behaviour along with their verbal behaviour which.may not be a pu;poseful
effort by any group for their classroom transaction. .

The findings also suggested that ther e was difference in ihe use of non-verbal
communication by both the groups in fhglﬁrst ‘block of post:—ori.entation‘ phase in
éompan'son to pre-orientation phase. In post—orienfatién phas:el,‘ v;-the teaching practice
was carried out in the real classroom while teaching pracn:ce'- was carrigd out in
simulated settings in pre-oriéntation phase. iIn the pre—orienta’:t:ic;n phase, the student-
teachers practiced teaching in simulated settings, wherein, their peer group played the
role of students and researcher along with the trained observer 'c);bsferved their lessons.
The student-teachers were familiar with all the observers, t}ié peer group and the
environment in which they were practicing lesséns, wheréaé, in ,post-c;rientation

phase, the student-teachers practiced lessons in the real classroom and the observers »
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included their supervisor and the class teacher of the class in which they were
teaching. Although students were familiar with the supervisor but they were not much
familiar with the class teacher and the students of the class. The student-teachers had
not yet settled in the new environment in which they were teaching. It can be said that
the difference in the use of non-verbal communication might be because of the
difference in thé séttiﬁgs in which practice teaching was carried out. It can also be
interpreted that the practice of skills of non—ver{ball cémmunication is not sufficient in
simulated settin:g;sf., The skiil,s of noﬁ-verbal communication should be practiced in real
classroom seﬁjiné for bétter ;c:haping.

The ﬁ:ndiﬁgs also communicate that although both the experimental and
control 'groupé aéteﬁorafed in the use‘of non—verbai‘ commuhication in thé first block
of post-orieqtlati_o'n phase, the experimental group was better m comparison to control
groui) in tenns qf use of all the componeﬁts of non-verbal communication. Also, the
con&ol group décﬁqed in the use of almost -all ;:ompohents of ﬁo‘n-verbal
communicaﬁ:o?n in the first ‘block of teaching, Whgre?s, the experimentél group
improved in the use of oculesics, facial ekpressions; kineéics and ch'r:onemics
components '0f non-verbal communication and d;é:lined slightly in vtﬁex use of

. paralinguistié;, artifacts and posture components of nohe;re'rbal communication.
: Mor«iaover, the éxpeﬁrﬁental group was found better in coix'lpngi'son to.the control
group in teﬁn;:; of .use of all components of noﬁ-verﬁal co,mmﬁp’igation throughout the
post-oriéntati?n i)hase of practice teéchin g This posﬁive difference in the use of non-
verball corﬁmuni;:ation :by experimental grbup in compari;so;i tp Cépirol group may be
‘because of training pr‘ogramme on non—vérbal communication to which they were

exposed before post-orientation phase. In the training programme, experimentai group
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"was given training in the use of non-verbal communication for good classroom

transaction.

Use of Non-Verbal Communicaﬁon in Different Stages of Teaching

The findings in relation to stage-wise use of noﬁ—verbal communication by
experimental group and control group suggested that the use of non-verbal
communication by cm%trol group was better in comparison to experimental group in
'the introduction stjdge ’énd presentation stage of the pre-orientation phase of teaching.
It was also found: thaié the use of non-verbal' communfication by control group and
experimental group ‘w"ﬁas same in the revision stage of the pre-orientation pha;se‘of
teaching. However there was decline in the use of non-verbal communication by
control group in ail th:e three Stages in first block of post-orientation phasé, whereas,
jthe use (;f ‘non-v’erbalv communication by experimeqtal group was same in thfe
1introductioh stage éanézithere was improvement in the usfe of presentation and revision
stage in the first block of post-orientation phase. Thus, it was observed that when
settings of ‘practiqingsthe lesson were changed, i.e., from simulated setting 'to real
classroom teaching, the performance of the control group deteriorated in all the stages
of teaching for ﬁrgt Blid,ck, whereas, the performance ofz experimental group remaingd
'game for jntroduc:tioi;‘ijstage and improved in. presentétion‘ and revision stage. This
posi'tive differencé in",fj:he use of non-verbal communication by expei‘imentalA group
even on changing;thég settings i.e., from simuiated setting to real classroom teaching
fnay be due to trai:niné,r jprogramme on non-verbal comnzlunication to ,'wilich they were
exposed before chénging the settings: Alsd, the findings related to os}erall use of non-

verbal communication for all the stages of teaching and for all the components of

téaching suggested that the use of non-verbal communication by ex_pe‘riméntal group
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was better than the use of non-verbal communication by control group. The better use
of non-verbal communication by experimental group in comparison to control group
might be because of the training programme on non-verbal communication to the
experimental group. Thus, training programme on non-verbal communication can
help the studént-teachers to improve the;ir classroom transaction. These findings are
supported by the reéults of the study conducted by Alo}so & Klinzfng (2006) and

Vandivere (2008).

Classroom Trénsaction of Exberimental Group and Ct‘):nti*bl (;}r_oup

" The classroom. transaction of experimental: groupand control group was
studied in terms of maintenance of discipline, cla;sroém'intieracﬁon, aitténtion of
studgrits, interest of students and classroom enviromnent:iThe ﬁﬁciings are discussed

as follow. ‘ R

MAINTENANCE OF DISCIPLINE

The findings in relation to the rﬁainténance of diséipline suggested that the
maintenance of di:scig;;line by experimental group and contsfoﬁ gréup deteric;réited in the
post-érientatiori phase in comparison to pre-orientation ph‘asé. "I'This'may bé because of
chémgé of ‘settirng‘sv in both the phases. In the'fpre—oﬁenta%ibalpfh,as_e, student—tcachers
practiced lessg;ns n simglated settingé wﬁere they tiz?mght ;~toi their peer. group
consistiﬁg of ten to ﬁﬁeeﬁ peers. It might BQ easier forthem tq maintain giiscipline
while teaching”pcers,fbut in the post—oriéntafion phase, “tflile)i/;p}écticed‘lesson in real
clasgroom settings. It'mi_ght be difficult for smdent-teachérs to fhaintain discipline in

the real classroom with the real students. Hence, the maintenance of discipline by

both the groups was better in pre-orientation phase in comparison to post-orientatioh
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phase. The ﬁhdings also suggested that although the maintenance of discipline was
better by control group in comparison to experimental group in the pre-orientation
phase, the maintenance of discipline was better by experimental group in comparison
to control group in the first block of post-orientation phase. Also, the maintenance of
discipline by experimeﬁtal group for all blocks was better than control group in post-
orientation phasc.' ThlS might be because of the fact that the student-teachers of
experimental group used appropriately the different components of non-verbal
communicatidn tofmaintain discipline in the ctassréom like, appropriate use of eye-
contact, fat:ial 'exf)ressidns, gestures, posture etc. which'they learnt in the training
programme 6n noxll—verbaI: communication for élassroom: traxtsactiort before going for

real classroom teaching.

ATTENTION OF STUDENTS

The ﬁndmgs in, relatlon to attention of students dunng classroom transaction
suggested that both the expenmental group and control group were equally able to
catch the attent:on of students in the classroom in the, pre-onentatlon phase where
they practi;;:d ~lessohs' ih simulated settings. However,: students were not much
attentive in the t:i:rst block of practice tea(;:hing during';cflassro'om transaction by
experimentat grohp ancjl control group in cox%lparis.on'to'thlé jattentiveness‘ qf students
during class:room f,trans?acftiqn by experiment%ilf group and-_it:ontrol group.in. the pre-
orientation:pheise. Again, :th'is» may be due to the change in ;ettings i.e. from simulated
settings to réa‘t clatv,sri,o()nt. It was easy to catch the atten’titm of péer group of tén to
fifteen peers in simulated setting in compaﬁsbh to catching the attention of students in
real classroom. The ﬁndmgs also revealed that although the students were equally

attentive by experimental group and control group in pre»onentatlon phase in the
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post-orientation phase, the students were more attentive during classroom transaction
by experimental group in comparison to control group in the first block of post-
orientation phase. The findings revealed the same results fqr all the blocks of post-
orientation phase 1.e., the students were more attentive during classroom transaction
by experimental group in comparison to control group. This might be because of the
fact ;hat studerit,—teachers of experimental groups ma"dc appropriate use of non-verbal
communicatidn to catch the attention of students like -véﬁation in tone, pitch as per the
explanation m lesson, appropriate eye-contact, appropriate;; gestures, meaningful
pauses and keéﬁing appfopn'éte distance between sttvzzd"e:nt‘s ’and;;studenbteachers while
explaining, while asking questions etc. The experimehtal group was trained in the
training programme on non-verbal communication to. make proper use of these and
more components of non- -verbal commumcatlon to catch attentlon of students during

classroom transaction. -

CLASSROOM iII\ITERACTION

The ﬂﬁd:ings in vrelatioh to classroom interac,;fif;;l during élassroom transaction
suggested that 'the classroom interaction by controi ‘group was bett‘er than the
classroom 1nteract1on by expenmental group, in the pre~onentat10n phase where they
prac;tlced lessons in s1mulated setting, but the cIassroom mteractmn of both groups
declined in the” ﬁrst block of pqst-orientatidn phase. This ‘may; béi due to the change in
settings 1e. :fl‘rojifi simulated settings to real’ classroom. Howevjer, the findings also
suggested that the cléssro'om interaction Ey experiihehta:tl grbup’)was‘ better lth‘an the
control groﬁp i1; the first bléck of post-orientation phase. The :findix}gs ;evealed the
same results for all thé blocks of post~orien‘,tation phase ie., t:hef ;:lassroom interaction

during classroom transaction by experimental group was better in comparison to
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control group. This positive différence in the classroom interaction might be because
of the fact that the experimental group was better in catching the attention of students
which in turn lead to better classroom interaction between students and student-
teacher in the classroom transaction. Also, expen'meﬁtal’ group was trained in the
training programme on non-verbal communication to use appropriate reinforcing
facial expressiohs‘ and gégture;‘; to motivate students for interaction during ciassroom

{ransaction.

INTEREST OF STUDENTS
_ The findings in relation to interest of studenté duriﬁg classroom, transaction

suggested that the interest of students in the classroomn traﬁsaé:tic’m was more when
. R ) ' . ; ) ) :: . t

taught by control group in comparison to experimental groiip,;in the pre-orientation

phase where they practiced lessons in simulated seuiné but tbe ihterest of the students

declix_jéd during classroom transaction by both groui)sflin thcia first block of post-

orien;[ation p,hase.; This may be due to the change m s{éttiingiséi.e. :from sirtilulated
settings to feaf .classroom.;l't might be easier fo? stu:der}t(—t'eaczzheljjsftp cafch,attenﬁon of
peer group in simulated %séttings than thegactuai studerits.in ;reali classroom. Hd;)vever,
the findings also suggested that the students were‘mg;ré in;:ere::st;ed in tﬁ:e classroom
_ transiic'tion byﬁexperim;:ntal group in comp;'u‘ison to control group in the.lﬁrst Biock of
post»é%ientfatiqn phase.’ The ﬁﬁdings indidaitedfthe Sar:tléz' r’esflﬂt?s’fbr all the :bl'(.)cks of
lpost-ioéienééti@ phase i.-e.:, the experimentél v‘g)riloup was bettfer i;n;maintai'nin‘g' interest
of sfui:lenté dﬁring clé;ssréom transaction than the control gxl:'ou,p., This ‘mig‘h.t be
because of the fact that the experimental Vgro'up waé better m catéhing ;che attention of

students and was better in improving classroom interaction. The ‘attention of students

and improved classroom interaction lead to the(deveIOpment‘_ of interest in the students
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during classroom transaction. Since students were attentive and interacting in the
class, they did not get bore in the class rather took much interest in the development

of lesson when taught by experimental group in comparison to control group.

CLASSROOM ENVIRONMENT
The findings in relation to classroom environment suggested that the

cIassroom(enviromnen:t' was slightly better &uring classroom transaction by éoqtrol '
group in comparison t:é:) experimental group, in the pre-orientation phase wheré t;hey
practiced lessons in simulated setting but the classroom environment deteriorated
during classroom transaction by both groups in the first block of post—orientaﬁon
phase. This may be due to the change in settings i.e. from simulatedée&tings to real
classroom. ;It‘ might b;a easier for student-teachers to maintain better classr.oom
environment wheI:1 they taught peer groupl in simulated settings thah the actual
étudjents 1n real classréom. However, the ﬁnfiihgs also suggested thialtrt_he classroom
environméﬁt was Ebeti‘e,r during classroom tfansaction by: experimehtal group in
comparisoﬁ to control ;group in the first block qf post-orientation phase. The ﬁndingé.
rgvealed the same!res{ilts for all the blocks of post—orientatibn phase i.e, classrébm‘
envjiromn.er;lt was :bet,ter during classroom 't:ansactibn by experimental group in
c':(')n‘xli}')arisén' to control. group. The better Eclasfsroom environment during claésroom
ﬁ,aﬂisacﬁdnfzby exlgeriI:;lenta} group mi'g‘ht‘ be .because the fact that: the class was
diséiplined, students ngere attentive, interactive and they took interest in the
dev;:lopme;xt of lesson'when taught by experimental group. Also, experimental group

used reinforcing facial expressions, gestures, posture and appropriate combination of

other non-verbal components to make classroom environment lively, to make learning
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an enjoyable and joyful experience which they learnt in the training programme on

non-verbal communication.

‘Impact of Non-Verbal Communication on Classroom Transaction

Thé findings of the study indicated that there was difference in the use of non-
verbal communication and in tﬁe ciéssroom’ transaction by control group and
experimental group. ThlS difference was positive in the seﬁSe that experimental group
was better than the control group iﬁ the use of non-verbél ;c:ommunic.ati‘on and in the
classroom transaction. - The éxperimental group ;Jsedv :ap?ropriate combination of
components of nbn-vefbal}éommunication to improve theiirzélafséroom transaction ﬁke,
they consci&usly read: 'thé non-verbal cues emitted by ;stﬁdents throughout ithe

classroom transaction and used it as immediate feedback. to'fth'eir teaching. They tried

[
Vo

to ideﬁtify fhje inattentive students during classroom tranéacjtién and wiﬁhouf ignoring |
fhesé étuden%s, they irfied to catch their. attenﬁon and cfrjeia@e interest inthem in thev
teaching—-lealfniné prq%cesé. Thg stude;nt»tééchers of ;zj(pen'ment‘al; group also
consciously :;wox}ked: én the non-verbal cues’ which were hindrance ;[0 teaching-
learning and tried to avoid these cues. They emittedith‘é nég—verbal cues which
reinforced Iearn{ng ;hfoughout the classroom transactiélzl. ‘Thps,the student-teachers
*made a purpbseful"atftemi)t to use and inﬁetpret the ;nér:l-verﬁ‘al cues emitted by
students and to usé -;aplj:ij'opriate -non—\'/e_:rbz;l commun:icaﬁon for good classroom
transﬁction. ’gl‘he experiméhtai group was tfair:l‘ed for the app‘ropnate usé of non-vérbal
communicatifon fOr'clfasSroom transaction. The impact. of( the Edélib’erate efforts of
experimenta‘l" group to ﬁse prof)er non~verba1 oommﬁniéatidn' lead. to the better
_r'nain‘ccm&'mcef of discif)}ine in the classroom, better cIassroon:z interaction, proper

attention and interest of students in the classroom transaction and better classroom
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environment as compared to control group. These findings indicated that the better
use of non-verbal communication of B.Ed. student teachers have the positive and
significant impact on their classroom transaction. These findings are supported by the
study conducted by Love & Roderick (1971) andGaIloway (1972).

The appropriate use of h0n~verbal communiéatjon for classroom transaction
can help in maintenanc;a of discipline, ma.king' classroom tranéaction interactive,
catching attention of studeﬁts, sustaining their at;entlfon throughouf the élass which in
turn can help in f:reating interest of students in teé@?:lﬁng—leaming )process and thus
rnaking classroom envimx;@ent lively. It helps :stﬁtiienf—teachers to understand the
psychology of studeﬁts; to read the non-verbal cues of students to decide whefther
studeqts are attentive or not and whether they are téking interest in tixe class or not.
The teacher can interpret the non-verbal behaviour off'j:smdehts' émd ﬁse*it as irmﬂediate
feedback; teacher ca%l Aconsciously select thc; non:-'jverbal behaviour conducive to
lfj-arnihg. Thus, the appr';)priate use of non-verbal qo@mication can help the teacher
to understand minute. details of classroom teachiﬁg;léaming i)rbcess to enhance

classroom fransaction. -

Reaction of B.Ed. Sft:u(:ientheachcrs of Experimental Group Towards Training
Programme on N on,-éV#rBal Communication

The Eﬁndin‘gs félétgd to the reaction of gtudents on thé training programme on
non-verbal é:oﬁnnﬁniéatiorfl indicated that thé student-teachers of expérimental group
had positive reaction tqwfards the programme. The reactions‘ of swdent~t¢ache;s of
experimental group showed that the training on non-verbal comr;lunication created
aware;less in them about the appropriate use of non-verbal skills which in turn helped

them'in better classroom management, to make classroom transaction livelier, to stay
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away from non-verbal cues which hinder learning and to use the non-verbal cues
which enhance learning. Because of the awareness of non-verbal communication,
student-teachers were also able to interpret the non-verbal communication of students
like, they could identify students who were not attentive in the class by their posture
and gestures, the facial expressions of students. reflected Whether they were able to
understand the content delivered by teacher. ThIlS3 student-teachers consciously
iﬁtetpreted the non-verbal behaviour of students to get feedback of their teaching and
made changes wherever required. The findings fevealed that the student-teachers
showed in their reaction that the t;aihi:ng programme on non.-’verbal commuﬂication
helped them in improving their classroom transaction. It can be said that the training
programme on non—verbal communication helps the teachers th make their classroom
transaction effective.  These findings are suppgrted by the study conducted by

Edwards (1997) and Vandivere (2008).

52 IMPLICATIONS OF THE PRESENT STUDY

The ';esults of the pfé;ent study show that the non-verbal communication helps
in maintainiii'g .discipline i‘nl the classroom, _helps*In catching attention of students,
creating intérgst m students, improving the classroom intéraction and making the
" classroom e‘xgﬁromnent lively and conducive ;to learning. More precisely, the outcome
of the preserfxt study is the positive impact QI hon;verbal communication on classroom
tfansaction. The fes_ults ofl t:he present study have implications for various fields of
eaucation which' aim af "good classroom‘ transaction for quality education. The

» implications‘ of the present study are as follow.
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Implications for Pre-Service Teacher Education Programme (B.Ed.)

The present study was conducted on pre-service teachers of secondary
education i.e. B.Ed. student-teachers. The results revealed that the appropria%e use of
non-verbal coﬁnnunication of B.Ed. student-teachers improved their classroom
transaction. Thus the findings of the present study have direct implications for pre-
service teachers. The pre-service teachers can be trained for éppropriate ﬁse of non-
verbal communication for classroom transaction in ord_er to improve their classroom
transaction using the training prégrammé deveiébed for the present study. The
integration of skills of non-verbal communicéﬁon in B.Ed. teacher education -
programme can help to prepare student-teachers for good classroom transaction
leading to quality school education. Taking-into cor{éideration ﬁ16 heavy curriculum of
pre-service teacher education, training in rion-ve:rbal comrﬁunicatioﬁ may not be
introduced as a new coursé rather it should be integrated to the already existing
' curriculum. -

The emphasis can be given on ﬁon—verbai cues when training students for
other skills of teaching like in questioning skill, student-teachers can be made aware
about their posture, tone, facial expressio;l ‘while asking question. Similarly while
introducing th; explanation skill, the studentj—teachg:rs should be made aware that the
meaningﬁﬂ:‘pauses dmjing‘ éxplanation (chrahemics) and appropriate use of gestures
- (kinesics), ‘appropriate dist'z;mce with the students (prqxemic‘s), emphasis on proper
words and vaﬁétion in the jtjone and pitch, bthe speéd of explanation (paralinguistics)
can have impact on their explanation of the contént. In the similar manner all‘ the

skills of teaching can be taught emphasizing: the proper use of non-verbal

communication in the practice of these skills.
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The teacher educator can thus enhance thé study of pedagogy when skills of
non-verbal communication aré deliberately highlighted in the curriculum. This
awareness and training on appropriate use of non-verbal communication for
classroom transaction -alongwith the usual pedagogy of teacher education can

completely prepare pre-service student-teachers for actual teaching in the classroom.

Implications for In-§g;'vice Teacher Education Programme

The present study was conducted on pre—égfvice: B.Ed. student teachers.
Hence, although tllxe ;;eémts of present stu(;ly have dire;:t inf;pliéétions fp;' 'p‘re—Serﬁcé
teachers, but these rééﬁl';s can be extended to ir;—servii:é teacher education progran;me
aléo. The awareness gnd training on non-verbal comrﬁunicati&n is helpful to in—servicée

student-teachers also. The in-service student-teachers have thé experience of real

_ classroom teaching;. therefore they are aware aboutithe intricacies of classroom

*fceaching—l?earning.f’[’ﬁeii can understand the impact :ij)f noh—Ye}rbal communication

. easily. For the in-service student-teachers rather an awareness raising approach may

suffice the purpose of appropriate use of non-verbal communication for classroom

_transaction. A detailéq discussion on the conceﬁ»t,‘; importance and impact of

components of non-verbal communication can be done with the in-service student-

- teachers during their workshop programmes. This aw_areness on éppropriate use of

B

non-verbal communication and its impact on classroom transaction can help them in

- classroom managemenf, catching attention of all the stildénts in the class, identifying

checking inattentive  students, making classroom! énvironmeht: lively and thus

improving their classroom transaction.
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Implications for Other Teacher Training Programme (Pre-Primary Teacher
Education and Primary Teacher Education)

The appropriate use of non-verbal communication influences affective domain
of young learners. The reinforcing non-verbal cues are of prime importance for pré—
primary and primary level smdent;. The meaningful pauses of tqacher while nérratin'g
a story or facial expressions of teacher while reading a poem, aﬁp_ropriate gestures and
many other such components of non-verbal communication hzave direct impact on
student leaming.. The trainilig programme .on non-verbal goxinmunicationv can be
introduced in pré—i}rimafy and primary teacher education pfégrémme so that the
student-teachers (;f these courses are enabled to interpret the n(')n;iie'rbal cues of young
students. They can be made aware of the effect of their néon—vjejzrbal cues on the
students and on the teachingelea'rhing proces'sl.

" Implications for ;Academic étaff Colleges (Ori'entaﬁon ahd i(fgffésher Course)
The teacﬁeﬁeducatoté and all the te;achers' in the ﬁéld of higher education
should also be made aware: of the impact.bf non-verbal b(i)l}f";lmi;nicati‘qﬁ on. their
- classroom traﬁsa_étion. The :;an-verba} commzunig:étion of feég’hers influences the
students in‘ Highé;r'educai;jon%'aiso. They ar:é also ,(iistractedjlzﬁ‘i"fh‘e leamiﬁg process
' When ‘teachers ei:mit undesif;zble pon—vgrﬁél éues. The ne:g%afjive non—verbal? cues
“emitted by tsachérs hurt then‘ ego. The teachers in higher educfgti:o%l should evaluate
their use of non-;verba} Ci)mx%mniication for’lxjetter ;:Iassroom ir%hsa,ction soz that they

can stay away from the non-verbal cues which hincier learni'ngf a_hd'use the non-verbal
cues which motivate the students and reinforce learning. The ‘training pro§ranime on

proper use of non-verbal communication can be added as one of the aspects to be

dealt with in the orientation and refresher courses 6rganized for teachers teaching in
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the field of higher education. It can be in the form of discussion on the concept and
use of non-verbal communication or in the form of workshop focused at the proper
use of non-verbal communication. This can help the teacher community of higher

education to become better communicators and successful teachers.

5.3 SUGGESTIONS FOR FURTHER RESEARCH

The present study has thrown scientifically credible light on the impact of non-
verbal 'commuﬁicatioﬁ of B.Ed. student-teéchers on their classroom transaction. Some
suggestioné in ':thg linés on which further research studies can ‘b.e'pdnductedv are given
as follow. A

1. The present study was carried on pre-service teacher tréif:ging prégramme ie.
BEd ‘ Simiiar study can be carried out én in-service ,t%:aéher training
prograimme. =

| 2. A coml‘f),ara:tive‘ study of impact of non-verbal communica:t:i'o;n of B.Ed. student-
teacher; on their classroom traﬁsacti(_m fo;xf different gﬁeaﬁg like science,
social s_éience,fcominerce and arts can be undertaken.

3. A sﬁdy .toE find the impact of non-verbal cbmmunicatiof} ,of teachers on the
acadeinic zéchig:vement of students at different levels can l;e conducted.

4. Sim_ilal;; st,ﬁdy ica;n' be conducted on p%e—school ‘teacher"liraine:es td study the
imp‘act‘ of gnon:—';'erbjal communicatio‘n'fof pré;—school teaélflervitr:aineés on their
classroom ,tranisaction. o

5. A sﬁdy can b:e coﬁducted on primary teacher trainees to ﬁnd‘ the iﬁxpact of
non-vérbalé communication of primai_‘y teacher trainees oﬁ their ;4classroom

transaction.
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6. A study to find the impact of non-verbal communication of primary teacher
trainees on the academic achievement of students can be conducted.

7. The present study was qualitative. The similar study can be conducted using
quantitative methodology.

8. A case study on impact of non-verbal communication on classroom
transaction can be conducted.

9. A study to find impact of non-verbal communication on classroom
management can be conducted.

10. In the present study certain components of non-verbal communication viz.
haptics, olfasics, physical appearance, artifacts of classroom were not
considered due to feasibility of observation. A study to find the impact of
these components of non-verbal communication on classroom transaction can

be conducted.

5.4 CONCLUSION

The findings of the study lead to the conclusion that the better use of non-
verbal communication can prove to be useful in improving the classroom transaction
in terms of maintaining discipline in the classroom, making students attentive in the
classroom, creating interest of students in the classroom transaction, improving
classroom interaction and improving the classroom environment. These findings lead
to the conclusion that the classroom transaction by student-teachers can be improved
by training them in the better use of non-verbal communication.

The findings of the present study also revealed an important result that both
the groups improved in the use of non-verbal communication gradually over previous

days although, the improvement was better in experimental group. It can be inferred
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that tréiniﬁg on non-verbal communication is somewhere inherent in teacher
education programme. The only effort required is to make a deliberate attempt to
highlight it so that student-teachers become -aware of the use of non-verbal
communication and its positive impact on classroom transaction which can help all
the student-teachers to consciously select the non-verbal cues which motivate students
for learning. Purposefully, it could be added at different levels in teacher education
programme for the imﬁfovément of its use. At least they can be made aware how to
use it. Training’ pr;)gréxﬁ need not be added as a separate course in teacher education
programme, rather just fijhe part of it highlighting the proper an{i conscious use of non-
verbal communication ;fémd its impact on classroom teaching-learning process caﬂ be
. included in ‘téacher;edu{ca;i_on programme. Thus the appropriate uée of skills of non-

verbal communicatizon éan be integrated in teacher eduication without much effort. -
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