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Chapter Six
SUMMARY

6.0 INTRODUCTION

Educators are challonged daily in their attempt to make classroom transaction ‘
effective. The commﬁn’ication tr:chniques a teacher uses play ; significant role in
classroom transaction.. After all, communication in the classroom defines the learning
proces:si, and it is :_nfecessary to communicate in o:rder’ to influence Ie‘éming.
‘Corrm:li‘un'icatiori prooess trigger stimuli which energize the emotions. Errrojtionai
act1v1t}; engenders 1nv01vement and exercises the associative part of the mmd
V1tahzatron of the emotions facilitates the absorpnon of factual data’ (Keidar, 2005).
Thus, commumcatlon has great 1nﬂuence on the absorptron of the knowledge
1mparted to students through classroom transactlon Teachers ’ and other school

4

profesérion;als tjend tof fr,ely on the potency of their words t;o pro_rect their»message.
Ekman;: & Friosen (!?69), Mehrabian & Ferris (1967?)» (as cite_cfl in Su;an, 2002)
however afrgue that up;to‘93 percent of all human interaction is conéid;:red non-verbol.
Research s:tud,res reveal that very less poroent of interpersorral comrnunication
involves v:vords, the ’rjeimainder being made up of voice tOne; sounos and a variety of
derﬁoeg sx;oh as kiheoibs, haptrcs, oculesics,'proxemics, paraianguége and ohronémics
as \.Nellv'asl, posrure, sound symhols and silénco, which either repgace or occompany
words.-

A good cOr;rélmunicator should bfef able to expres‘s: non-verbal cues
appropriatély. Non-verbal communication - hds €normous potential to improve the

communication. Added skillfully with the verbal communication, it can add more

meaning in the communication process making the situation win-win for both the
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sender and the receiver. It has huge scope in the field of teaching and learning. Stated
briefly, how something is expressed may carry more significance and weight than
what is said i.e., the words themselves. Therefore, it is vital for teacher to-poséess
knowledge and skills of both verbal and non-verbal communication to communicate
better with tl}e students.

Moreever, an understanding of non-verbal cues- affords the instructor the
ability to stay away from non-verbal cues that can hiéde_r learning (Hinton, 1985).
Therefore, in classroom. instruction, the teacher‘need‘s: to enderstand non-verbal clles
to accurately: and effecti;{zely deliver information (Mlller, '1978) (e3 cited m Anderson,
2001). The lmpertance df non-verbal eommunicatlexl 1s quite signiﬁc‘ent in first
language (nal.ti.ve) classes to add specific meaning, ;fee'ling a.ndj environment, to the

content. Even it is also more 1mportant in second and th:rd language (forelgn) classes

as many verbal components are not understood by a’ large number of students; mainly

: ., '. L

the classes followmg commumcatlve approaches Non—verbal ccmmumcatxon by the
teacher plays an 1mportant role in these'classes: It l1as ||also a véry sxgmﬁcant role in
the classes meant for dxfferently able students especxally for deaf and dumb students
in an 1nclus1lve env1ronment». Thus the ‘dor,mnance qf Enon-verbel commumcetlon is
noteWorthy“i'nj cléissroom transaction. B

In terms of skills development nen-verbal clues should not be underestimated
when developmg both the hstenmg and speakmg skxlls In . the classroom
commumcatxon dlfferent components of non-verbal comlmumcatlon play a
noteworthy role as discusse‘d above. The awarenessv"eq(l app:opnate use of these non-
verbal com}eollents in classroom could lead to better clzls;sroom transaction which in

turn could improve the quality of school education. Hence, the.present study on non-

verbal communication has been undertaken with the rationale as follow.
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6.1 RATIONALE FOR THE STUDY
Effective teaching requires that a lot of attention is paid to verbal teacher
language, using carefully chosen' words to help build a positive and productive
classroom community. But the way in which these verbal messages are delivered may
contn'bute more to students’ understanding than the words themselves, particularly for
children over the age of eight. “Young children focus on b-the words that teachers use;
older childreﬁ tend to foeus more on adults’ non-verbal behaviors in their attempts to
understand - Wﬁa’c does s/he really expect from me?’ (N:Iayol'l & Lé‘ France 1978) (as
cited in Susan, 2002). Nofﬁ»vérbal communication isa cntlcal aspect of interpersonal
communication in the clas‘sreom. The most credible ﬁessages :'teallelhers. generate, as
communication sources‘ are non-verbal. Mehrabian’s j(19|67) s%udy (as cited in
Mehrabian, 1972) investiga;(ed the decoding of consistent end inconsistent
communication of attitudes in facial and vocal channels. He fmvmd‘ that within a two-
channel communicatioﬁ proeess, 41.4 percent of the ‘mes'sage .Wa‘sA ;decoded via faéial
expression énd 19.3 percent was decoded via vocal'cha}lnele, éﬁpporting the theory
that non-verbal—in this -case, facial—messages have a strongerl effect than vocal
messages. Hennings’ (197 1) research revea:led that 82 percent of communication by
elassro"om ihs‘;ructors was non-verbal. In addition io t}ile st:ated and otﬂer research
.. findings, teéxch.ers" should-be aware of the dominance of nori-verpél behavior-in the
:{ ' classroom for two major reasons- (i) it makes teacher afbetter‘seilider of signals that
. reinforce leammg and (11) it increases the degree of the percewed psychological
closeness between teacher and student. Thus, it is crucial for teachers to be aware of
the pofcential of non«verb{al communication in the process of teaching and learning,.

In a country like India, where many languages and dialecfé' are used even in

one state, there is a loss of large amount of messages mainly during the classroom
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transaction communicated through verbal communiceﬁion. If the verbal
communication could be added with sufficient and appropriate non-verbal
‘communication which is langﬁage and dialect free, it could help in communicating the
meséage of the teaqhers effectively to the students. It can be possible in analyzing
non-verbal communication broperly and adding those components in the teacher
training programme.

‘Flander has developed classroom interaction analysis téchnique, but non-
verbal interaction has not beéan investigated so intensively and a very few techniques
have been developed so far’. (Sharma, 2003). The preseﬁt study has made an aftempt'
to shed scientifically credible light on this aspect. This study is important because of
the need to identify the r}oneverbal cc;mponenté Béing used in classroom teaching-
learning and their impact. T:hrough ob'servaﬁor;gl ;gnalyéis of teachers instructing in
classroom, the g;uidancevtd iﬁe'better use of compoxieﬁts of‘non-verlbal communication
could be sought. Moreover ﬁndings of the reseai'écﬁ:f;s in this direction make it hard to
ignore the imp‘aét that ﬁoq—verbal componénté i};avé on instfuction delivery. By |
identifying nbn-verbal cues 1:1‘sed by teacher in thé Vj‘classroom, these can also be used
to improve instructional déiivéry methods for teacﬂér training.

The remainder of the review of literature related to this study focuses on non-
verbal communication, its components and ‘it-s sig_qiﬁcance in instructional delive;'y.
The findings of the revigWed studies make it hard to ignore the impacf that non-verbal
cues “have on instruction delivery. The bonciﬁéions in the stated studies lead
researcher to formulate tﬁe present problem. It fga\;e the methodological insight and
rationale for the present study. 'fhough the S:tudies “reported that non-verbal
communication play significant role in ieaching learning process, the researcher did

not come across the study wherein the impact of :u_se of non-verbal skills by B.Ed.
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student teachers on their classroom transaction is reported. This study has made an
attempt to add to the growing body of research regarding the impact of non-verbal
communication on classroom transaction as measured by classroom observation of
B.Ed. student teachers. By studying impact of non-verbal skills used by B.Ed. student
teachers in the classroom transaction, the teacher education community can gain
understandings of the integration of these skills in the teacher education programme
which in turn can add to the realm of learning matéﬁgl pres'ented to student-teachers
in our institutions. |

The present study:‘ is an endeavor in this direction to study fhe impact .bf non-
verbal communication of B.Ed. student teachers on classrpofn t;fahséction, considering

the following research questions in mind.

6.2 RESEARCH QUESTIONS
In the process 0‘% formulating the present study and reviewing the related
literature the following fr;ase;arch questions came in iﬁe mind of the researcher. The
researcher tried to get the answer of these researc}i;questions in the ISrocéss of this
research work.
o Whether the skills of non-verbal communication could be used in the practice
teaching for B.Ed. students? | |
. Whether the use of the non-verbal communicat’ion'in cléésroom transaction of

B.Ed. students will have an impact? and What kind of 1im:pact ?

6.3 STATEMENT OF THE PROBLEM :
A Study of Impact 'of Non-Verbal Communication of B.Ed‘.,,Stv.ident' Te,aclier:s« on

Their Classroom Transaction
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6.4 OBJECTIVES OF THE STUDY
The present study was designed with the following objectives.
(i) To identify the components of non-verbal communication used by teachers in
classroom teaching learning process.
(ii) To develop a programme on the skills of non-verbal communication for
classroom traﬁéaction.
(iii)To -orient B.Ed. student teachers on the skills of non-verbal ;:ommunicatidn
for classroom ?ransaction.
(iV)T‘o ': study the;‘impact of the non-verbal communicaﬁqn :used by student :

teachers on their classroom transaction.

6.5 DELIMITAT-IONEOF THE STUDY
The present st'dd‘y was delimited to pre-service graduate:teacher training

program B“.-Ed.

6.6 METHODOLOGY

Tlllej‘,met,lrlo,ciici)logy of the present study was designed with tﬁc .components ﬁke,
design, poﬁuldtion,- éample, tools and technjqﬁgs of data collection, procedure of data
collection and%dataiqnél,ysis given as follow.
?opuiaﬁnn -
o Pre—‘service,ﬁl?.Eé. étudent teachers consfcituted population éf the present study.
Sample | |

. The sample forllthe present study waé taken objective-wisé using purposive -

sampling technique.
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e 15 secondary school teachers with good reputation from schools of Agra
constituted the sample for objective 1. The teachers with good reputation were
selected on the basis of information collected from the management and pﬁncipals
of the schools. Two periods of 35 minutes each were observed of each teacher.

e Faculty of Education, D.E.I. University, Agra was taken purposively as sample‘
from where 26 student teachers were selected randomly to achieve"objectives 3
and 4 of the ﬁroposed study. Randomly 10 students each were assigned to control

and expeﬁfnent group.

Tools for béta Colleétion
The following tools were used to gollect the éata for the present study:

@) Observation Schedule: Observation schedule wés preparéd by the researcher
and was used to ,observef the classes of seconq{ary‘school teacﬁers. -

(ii) Scale to ébseé‘n%e Non Verbal Cdnﬁnunicat{on ‘Behéviour: Scale to Observe
Non Verbal Cdmmunication Behaviour was prepared by the researcher to
observe the oécurrence of components of nép~yerba1 communication during

~ classroom ?traﬁs;:lctiOn.

(iii)Scalé to Obs:ei“ve: Classroom Tfé.nsactioni Scale. to Ob,se;rve Classroom
Transaction of B.Ed. Student Teachers was pimpa%éd by thé researéher‘ to study
the chang_é in :claésroom'transaction of exper]i'mefétal group and coﬁtrol group.

(iv)Reaction Scakf::' A Aﬁv,_e point reaction scale igvasv}prepared by the fésea;cher to
measuré the ré:acﬁon of student teéchers abépt tf}le pfograrﬁme and orientation

of the non-verbal communication.
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6.7 Major Findings
On the basis of the analysis and interpretation of the data the major findings
drawn for the present study are presented as follow.

1. The components of non-verbal communication used in classroom teaching as
identified by literature review and observation of classroom interaction of -
secondary school teachers were kineéics? oculesics, féciai expressions, proxemics,
chronemics, paralingiﬁstics, posture, and artifacts.

- 2. The ﬁndéngs related to non-verbal communica.tion of the‘exp_eri'mental group and
the contr,(yllj group as observed in the present study indicated thgél féllowing poqintsi.
(i) The use of non-verbal coﬁnnunication for cléSsro§m tfansaction by

experimental group was better in cémpan's'on to ;:ontrc;l, group for all the
components of nén-verbal‘ communicgﬁon.

(ii) The use of nqn-{ferbal comrﬁunication for - 'classrobm’ , transaction by
experimental gréup was better in co:;hparison to Q;)nt;'ol "gro'upvin all the stages
of feaching ie., iirlltroduction stage, presentation st?dge: gnd revision stage.

3. 'fhe results élso indicated that the classroom transaction of experimental group was
significantly better in clomparison to coﬁtfol group in terms of maintenancé',of
dis'cipli‘ne, interést and attention of smdeﬁté, classro{)m interaction and classroom
enﬁronihgnt. |

4. The reéctiqn of the student-teachers of experimf;nta'l' group on the training

’pro.gramr_ne of non-verbal commﬁnicatioh, :revealed that the: programme on non-

verbal %:ommunicat?on helped them for Bétter cIa§Sr06ﬁ1 ‘management, to étay
away from non verbal cues that can hinder learning, to make teaching more lively

and more student-centered, to interpret non-verbal behaviour of students, to

imprové relationship with students in the classroom, to make learning an joyful
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experience, to be better receiver of non verbal cues sent by students, to encourage
student participation, to ~;fend positive nonverbal messages assisting in
instructional reinforcement, to catch attention of learners and to check iﬁattentive
learners. The student-teachers of experimental group also reported that the
programme on non-verbal communication created awareness of non-verbal skills
which were unknov;zn to them, convinced them to still refine those skills,
improved their ai)ility to deal. with difficult students, improved their

communication skills, and increased awareness of their effect on students.

6.8 Implications of the i’resént Study

The results of the present study show that the non-verbal communication helps;
in maintaining discipline ‘in fche -classroom, helps: in catching attention of students,
creating interest in students, improviné the classtoom interaction and making the
classroom environment ﬁilelyi and conducive to lea:fning. More precisely, the outcome
of the present study is the positive impact of non»véﬂ::al communication on iclassroom
transaction. The jresults of the present study have implipati'o_ns for various fields of
education which aim at goodvclas.sroom transac,tioﬁ for quality_ education. The present

study has imp:lications for pre-service teacher ,:eduéation programme, in-service
teacher education progr;mme, other teacher tlrainix;g progra:r_n (pre-primz'try"teacher
education and pﬁmary ‘te?chéi‘ education) and iflepli‘caﬁons foé academic staff colleges
(orientation and 1fefresh¢f course).

The findings .df ,"‘theiépresent stgdy have cijrect implications for pre-service
teachers. The pre-service te:a;chers‘ can be tfained for appropriate use Qf non-verbal
cofnmunication for classroom transaction in order to iniprove their- classréom

-

transaction using the training programme developed for the present study. The -
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integration of skills of non-verbal communication in B.Ed. teacher education
programme can help to prepare ‘student-teachers for good classroom transaction
leading to quality school education. The teacher educator can thus enrich learning
material of pedagogy when skills of non-verbal communication are deliberately
highlighted in the :curriculum. This awareness and training on appropriate use of non-
verbal communication for_classroom transaction allongwith the usual pedagogy of
teacher education can complétely prepare pre-service studex;f-teachers for actual
teaching in the cléssrooni.;’[ﬁe awareness and training on ndn-vérbal communication
is heﬁpful to in—selivicéﬁ §maent—teachers also. The in—se’rviée student-teachers have the
experience of real classroom teaching; therefore they é.rg 'awérie about the intricacies
of classroom teaching-learning. They‘ can unders:tand the ;impact of non-verbal
corﬁmunication easily. For vthé.in-service smdeﬁt-teache;s :rgithérfjan awareness raising
approach may suffice the purposi; of apprppriatt; use ot; non-verbal communication for
, classroorﬁ trénsaction. |

The gppropriate ﬁsé of 'non-veirbal communiéation 'infillicnces affective domain
of young leal;nersé The r'éiﬁforcing non-verbal cues ;ar,e of pﬁfne importance for pre-
primary and pnmary level students. The meanix.lgﬁll.anS_e‘s of teacher while narrating
a story or feléial éxpr‘ess:idﬁs of teacher while “readiyng‘ a polem and many other such
components?jcj)f no‘x'l—verbal,mmmunication have direct impa¢1ft dn student learning. The
training prégramrhe on ho@yérbal communica'tionl' can bé @ﬁt?oduced in pre—pﬂﬁaw
an& primary : .teaqher : e(iu;at'ibn programn;e slb that thel ‘stuidenbteachers of these
courses are :enabled to iriltérpret the non-verbal cues of youl;';érsfudents. They can be
made aware of the effect of their non-verbal cues on tﬁe students and on the teaching-
learning process. The teacher-educators and all the teachersai’in the field of higher

education should also be made aware of the impact of non-verbal communication on
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their classroom transaction. The non-verbal communication of teachers influences the
students in higher education also. They are also distracted in the learning process
when teachers emit distracting non-verbal cues. The vnegative non-verbal cues emitted
by teachers hurt their ego. The teachers in higher education should evaluate their use -
of non-verbal communication for better classroom transaction so that they can stay
away from the non-verbal cues which hinder learning énd use the non-verbal cues
which motivate the stpdénts. The training programme on proper use of non-verbal
communicatioh can bel‘ added as one of the aspects to be deqlt with in the orientation '
and refresher courses;)rganized for teachers teaching in the fieid of higher education.
It can be in the form of discussion on the concept and use ‘of non-verbal
communication or in ty»he form of workshop focused at the ?rbper use of non-verbal ,
communication. This (;an help the teacher community of higﬁer education to becoime

more successful teachers.

6.9 Conclusion
It can be concluded from the findings of the study thét the training programme
on non- verb%ﬂ communication helped the B.Ed. student-téachers t<; improve their
non-verbal communication and which in turn helped them to improve their classroor‘ﬁ
trapsactibn. Thus the appropriate use of non-verbal communication by B.Ed. studeni~‘
| teachers has positive impact on their classroom transaction. It cannot be neglectéd that
'tezic;her should be awa:re of this high level non-verbal comfnunicatidn influence for
' instruction to vbe delivéred completely, concisely, consistently and aclcurately and to
make classroom transaction effective. Hence training on skills of non-verbal
com@uﬁcation should be integrated in the teacher training programme. The student-

teachers should be made aware of the impact of non-verbal communication on

classroom transaction and trained to use non-verbal communication effectively.
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