Chapter IV
ANALYSIS OF DATA, FINDINGS AND DISCUSSION

The ultimate objectives of determining the kind and

level of professional commitment of home science college teachers

in India, and of determining the relstionship of professional

commitment to organizational climates, and selected personal and

professional characteristics of Home Science teachers were the

basis for the analysis, interpretation and discussion of the data.

This chapber describes the population and sample of

the study and the analyses and findings which are presented

under the following headings :

(1)

(2)

(3)

4

(5)

Persgonal and Profegsional chsracteristics of the
respondents, and organizationsl climéte.

Status of professional commitment of the respondents

on the measures of Value Commitment and Continuance
commitment.

Description of side~bets ol the respondents.

Nature and structure of Professional Commitment of the
defined population.

Agssociation between professional commitment and personal
and professional characteristics and organizational

climate.
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Population and Sample of‘thé Study

Out of €12 Home Science college teachers of the defined
population contacted,Ausable data were received from 372
(60.8 percent). This achieved sampie of %72 was examined for
its representativeness of the defined population and the

presence of any bias due to non-response.

Two stratified random samples were drawn from the
defined population for this purpose. The dilfference between
non-response of the defined population and that of the two
random samples drawn, was found tg be obviously negligible.l
The chi-square test of no significent difference between ;
characteristics of the two random samples indicated that there
was no significant difference between the personal and profess-
ional characteristics of the subjects in the two random samplesg.
Hence the rsandom éamples could be coungldered representative of

the defined population.

Since the achieved sample also did not differ in relation
to all the characteristics when compared with the two rendom
samples, it could be accepted that it was an unbiased representa-

5

tive sample of the populstion.

In view of the sbove analysis and 60.8 percent returns,

the sample achieved was accepted as a large representative sample

2

lappendix M. Table 1. Ibid., Table 2.

5Ibid., Table 3.
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of the defined population, in which all the regions were
represented except Himachal Pradesh and Orissa, forming .01

percent of the total defined population.

A stratified random sample of 100 was drawn from the
defined population to carry out certsin analysis such as
investigation of reliability of the data on the MOPC Form A
and Continuance Commitment scale, correlation between the two
meagures of commitment, and to ascertain the effect of social

desirability on the responses to both the commitment scale items.
Relisbility of the Data

The rellsbility of the data on the Continuance Commit-
ment scale determined by computing the coefficient of the
alternate pairs of items introduced in the scale was .81l. And
.90 was the reliability of the dsta collected on the MOPC Form A.
Seventy one csses out of 372 reguired correction for social

.desirability, only on the MOPC Form A.
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1. Personal and Professional Characteristics
of Respondents and Organizational
Climate

The personal snd professional characteristicsl of the
Home Science teachers which were hypothesised as influencing

their level and kind of commitment are described below.
Personal Characteristics

The age of the Home Science college teachers ranged
Tfrom 21-60 years. Neariy 50 percent were in the category of
26~-35 yesrs of age. The remeining were distributed in the
categories of 21-25 years and %6-60 years of age. A majority
of the teachers (62.90 percent) were married, ond their husbands

were in non-teaching occupations.

Over 75 percent of the teachers had a Master's degree,
a majority of which wes.earned in Home Science. Of the rémaining
teachers 2 low percent had 8 double Master's degree, and a
Doctoral degree. A negligible percent had only a bachelors
degree. The Home Science teacherg had additlonslly gquslified
themselves with professional, and ovher vocationsl degrees and

-

diplomes. Only three respondents had a degree in Education.

Seventy percent of the teachers were lecturers. Only
16.%9 percent were found to be Readers and Professors. A majority

of the respondents (79 percent) did not hold any administrative

lFor detalls see Appendix .
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position, of the remaining 20 percent, a majority were Heads
of departments, others held posts as that of the Dean,
Agsisteant Dean, and Vice Principal of colleges or university

departments of Home Science.

Nearly seventy five percent of the Home Science teachers
were permanent emplovees. OFf the 25 percent who were temporsry,

one fourth were on probation.

L very low percent (4.57) had a long standing teaching
experience of él—BO years. The remaining were nearly equally
distributed in the cstegories of 1-5 years, 6-10 years, and
11-20 years of experience in the teaching profession. Only
34 percent of the Home Science teachers anticipated remaining
in the tesching profession for "more than 15 years", whereas
41 percent were '"not certain". The others anticipated staying

less then 2 to 15 yesrs in the profession.

With a majority (68.80 percent) of the respondents,
teaching as a career was a first choice, 16.1% percent claimed
it s their second choice. Whereas 8 negligible 1.61 percent
reported it to be their third choice and 13.44 percent "had no
option".

Over half (51.88 percent) of the sample under study had
held prgvious posts, wheress for the remaining the presenty
teaching Job was the initial one. Most of the previous posts
held were teaching jobs, or jobs closely related to teaching

such a8s lecturer, counsellor, training officer in literacy centre,
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instructor, and head mistress. The other broad areas of work
besides teaching in which the respondents were previously
employed were: social welfare, extension work, child welfare,
social education, and psychiatry. In the field of scleunce
and medicine the positions held indluded those of laboratory

assistents, midwives, dieticians, and research assistants.
Professional Characteristics

A majority (60 percent) of the home science college
teachers belonged to professional organizations. Most of them

were members of only the Home Science Associstion of India.

More than half (53 percent) of the college teachers
did not have a single publication in their name. Of the 46.51
percent who had publications & majority had published at
least one book, more than five articles and presented more

than five papers at seminars or conferences.
Organizational Climate

A related objective of the study was to identify the
organizational climate of the institutions under study, which
could be categorised as Departments, Colleges, and Institutes
offering home scilence. There were 45 university departments,

17 colleges and 4 i1nstitutes of home science in various parts

of India.

Out of the total 66 institutions, complete data was
obtained from 42 for identification of the organizational

climate (Table 1). The data obteined from a majority (60 percent
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and sbove) of the staff in the respective institutions, was

the basgis for identificétion of the organizational climate.

Table 1

DISTRIBUTION OF HOME SCIENCE COLLEGES AND
UNIVERSITY DEPARTMENTS ACCORDING TO THEIR
ORGANIZATIONAL CLIMATE

Organizational  Status of Instiﬁuioﬁ ]
climates Department College* Total
N= %2 =10 N=lt2
f % £ % £ %

1. Open 2% 71.86 8 80.00 31 73%.81
2. Autonomous 6 18.75 1 10.00 7 16.67
%. Controlled 1 3.1% - - 1 2.%58
4, Familiar 1 3.1% - - 1 2.38
5. Paternal 1 3.13 e - 1 2.38
6. Closed - - 1 10.00 1 2.38

Total : 32 1006.00 10 10G .00 42 100.00

*

* includes 4 institutes of Home Science.

Ag seen in Table 1, the orgsnizstional climate of a
majority (73.81 percent) of colleges of Home Science and
University departments of Home Science under study were
identified on Halpins measure as 'open climate'. TFurther,

18.75 percent (n=6) of depsrtments and 10 percent (m=1) colleges
had an autonomous climote. Only one institution could be
identified in each of the climates described as "Familiar"

"Paternal” and "Closed" climates.
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2. Status of'Professional Commitment

Both the commitment instruments, the MOPC Form A and
the continuance commitment meésure offered a measure of
Comnitment on a continuum of low to high Level of Commitment.
For assessing the status of commitment, the range of total
possible scores formed the scale on which three categories of
levels of commitment were marked off : High, Moderate and ILow.
This was done by dividing the total range of commitment scores
from 59 to 295 on the MOPC Form A Scale snd O to 111 on the

Continuance Commitment Scale, into four equal parts.

Since on both fthe scales higher scores indicated a
higher level of commitment, each quarter of the range wasg

categorised as follows

Lowest quarter of the scale Range of low level of

it

comnmitment

1]

Middle gquarters of the scale Range of Moderate level of

commitment

il

Higest quarfer of the scale Range of High level of
commitment

(Refer tables 2 and 3%).

The level of commitment of a semple then could be
defined on this reference scale by plotting the distribution
of the obtained totel scores, for value commitment and conti-

nugnce commitment on the repective gesles.
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Since Loftis' or Youngner's scales were not standardised,
there could be no stetistical basis for marking off levels

differing significently at certain standard score distances.

In view of the above limitations of marking off levels
on a gtatistical basis, only categories on logical bagsis were
possible. At the same time for defining levels for the purpose
of comperisons, & scale of reference was necessary. Hence,
the identification of total scores ss low or high waszs made
only with reference to the categories defined on the reference

scale for both kinds of commitment.

Status of Respondents on
the MOPC Form A

The scores of the respondents on the MOPC Form A fell.
in the moderste and high cstegories of commitment. Over éO
percent of the Home Science college teachers were found to have
scores ranging from 178-2%6, falling in the moderate category,
whereas only 35 percent were found in the high commitment
category defined on the scale. None of the respondents fell

in the low commitment category (Table 2).

The possible range of scores on the MOPC Form A was
59-295, with &8 range of 2%. The lowest and highest scores
obtained were 153% snd 288 respectively, (Table 4) with & range
of 135, which wes 57 percent of the possible rsnge, indicating
a homogenous sample with respect to Velue Commitment to teaching.
The mean score was 228.05, and the stomdard deviation of the

distribution was 25.24.

\
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Table 2

DISTRIBUPION OF RESPONDENTS AT THREE LEVELS
OF COMMITMENT ON THE VALUE COMMITMENT TO
TEACHING SCALE (MOPC FORM A)

Range of Scores %iggitggnt Frequency Percentage
59 - 118 Low 0 0
119 - 236 Moderste 239 64 .25
237 - 295 High 123 55.75
Total 272 100.00
Table 3

DISTRIBUTION OF RESPONDENTS AT THREE LEVELS
OF COMMITMENT ON THE CONTINUANCE
COMIIITMENT TOC TEACHING SCALE

Renge of Scores Eg;;%tggnt Frequency Percentage
o - 27.5 Low 46 12.37
28 - 82.5 Moderate 180 48.38
83 - 111 High 146 %9.25

Total 32 100.00
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The operational hypothesis was that the obtained mesan
score (ivc) on the measure of value commitment (MOPC Form &)
would be significantly lower then the mid-point (XM) of the
MOPC Form A scale.

In the null form the HO : ch - Xy = 0

and alternstely, Hl : ivc<: Xy 8% .05 level of
gsignificance.
The test of significance of difference between the
obtained mean (228.05) and the mid point score (177), of the
MOPC Form A scale wes significant at .01 level. Therefore the
null hypothesis of no difference was rejected. The commibtment
scores of a majority were on the higher side of the moderate
category. Hence the data did not support the hypothesis that
the obtained mean (ivc) on the MOPC Form A .would be significantly

lower than the mid point score of the scale (XM).

The data on value commitment was grouped with an
“interval of 15.scores (Table 4), an interval more than half

Qf the stendard deviation of the distribution.
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Table 4

DISTRIBUTION OF HOME SCIENCE COLLEGE TEACHERS
ON THEIR TOTAI SCORES FOR VALUL
COMMITMENT TO TEACHING

Clsss-interval Mid-point £ : %
15% - 167 160 7 1.88
168 - 182 175 8 2.15
18% - 197 190 27 7.26
198 - 212 205 . 48 12.90
21% - 227 220 97 26.08
228 - 242 235 81 21.77
243 - 257 250 : 57 15.%3
258 - 272 265 . 30 8.06
273 - 287 280 16 2. 30
288 - 302 295 1 ‘ 0.27

Total 292 100.00

A freguency polygon curve drawn with the scores indicated
that value commitment to teaching waes normally distributed in‘
the sample under study. Normslity of the distribution was
confirmed by the method of 'Goodness of fit‘.l (Figure 1).

The standard deviation of the Quartile ranges of the
obtained digtribution on the Value Commitment scale indicated
thet there wes a comparatively homogeneous grouping in the
interquartile rsnge and dispsrate st the extreme quartile

2 . . . . .
ranges , which is expected of & normal distribution.

2

lippendix 0. Table 1. Tbid., Table 3.
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Status of Respondents on the
Continuance Commitment Scale
The distribution of the respondents on the Continuvence

Commitment scsle covered the entire range of the gcasle. About
39 percent of the respondents' had scores renging from 83 to
110 and fell in the defined high category of the Continuance
Commitment scale. A low percentage (12.%7) fell in the defined
low Continuance Commitment category, within the score range
of 0 to 27.5, whereag 48 percent had scores ranging from 28 to

82.5 felling in the ‘defined moderate category (Table 3).

The possible range of scores on the Gontinuauce
Commitment scale was 0 to 111l. The obtained lowest 2nd highest
scores were O to 108 respectively, with a range of 108, which
was 98 percent of the possible range and presented a spread of
scores on the entire scale. This sgsuggesbted the presence of a
more disparete sample with respect to Continusnce Commitment ss
compared to that on the MOPC Form 4, The mean score of the
distribution was 68.40, with & stendard devistion of 29.39.
The test of significance of differences between the standard devia-
tions of the distribubtions on the two respective commitment

scales was significant at .01 level.

The date was grouped with an intervel of 15 scores,
(Teble 5), an interval nesrly half the stendard deviation
(29.%9) of the distribubtion. The 'Goodness of fit' method used

to test normality counfirmed that the distribution of the
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respondents scores on Continuance Commitment was not a normal

diétribution for the sample under studyl (Figure 2).

Table 5

DISTRIBUTION OF HOME SCIENCE COLLEGE TEACHERS
ON THEIR TOTAL SCORES FOR CONTINUANCE
COMMITMENT TO TEACHING

Clsgs-interval Mid~point" f %
o - 15 7.5 35 9.41

16 - 20 2.5 11 2.95

31 - 45 375 29 7.80

46 - 60 52.5 43 11.56
61 - 75 67.5 71 19.08

76 - 90 82.5 85 22.85

9L -~ 105 7.5 77 20.70
106 - 120 112.5 21 5.65
Total _ 372 100.00

The stsndard deviations ranging from 4.54 to 5.56 for
the second, third and fourth quartiles of the obtained distribu-
" tion on the Continuance CGommitment measure suggested that the
respondents were distributed in more or less the ssme way in
these 3 quartiles. The standard deviation of 18.71 of the

first quartile suggested & wider dispersion of the respondents

lAppendix, 0. Table 2.
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therein. Comparatively the group was found to be more

homogeneous at the higher levels of the distribution.l

Predominance of the Kind of Commitment

To measure the predominance of any one kind of commit-
ment over the other, an Index of Predominance was obtained
using the percentage of Continuance Commitment scores (PCC)

in the numerator and thaet of Vslue Commitment (PVC) in the

denominator.
Thus ?99 = Index of predominance (IP).
ve
(L) Index of predominance = 1 indicated no predominance
of cc or ve
(2) Index of predominance < 1, indicated predominance of vc
(%) Index of predominance > 1, indicated predominance of cc.

The operational hypothesis was that the number of cases
with predominant Continuance Commitment (PCC) will be grester

than the number of cases with predominant Value Commitment(?}c).

In the null form H : P - P = 0
o) ce ve
Llternately Hl : Pccj> Pvc

To test the above hypothesis ideally one should find
out in how many cases IP is exsctly equal to one, IP is < 1
and IP is > 1. However, to allow for errors in rounding off

and continuity it was decided to find out the number of cases

11bia., Table 4.
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for which IP is sround 1. Therefore the following intervals

were considered : 0 -~ .94, .95 - 1.05, 1.06 and sbove (Table 6).

Frequencies were obtained in the three categories of
the Index of Fredominance, and the chi-square of significance

of difference between The number of cases in each was calculated.

Table 6

DISTRIBUTION OF RESFONDENTS IF THE CATEGORIES
OF THE INDEX OF PREDOMINANCE

IP 1 % P =1 % IP i % Total
fo = 180 48.38 66 17.74 126 5%.88 372“
fe = 124 124 124 372

Chi-square = 52.451, with 2 df, significant at .0l level

IP = Index of Predominance.

The chi-square value of 52.451 with 2 df, was found to
be significant st .01 level. The table indicated that the
group that hed predominant Value Commitment (48.39 percent)
was significantly lsrger than the group with @ predominance of

Continuance Commitment. (3%.87 percent).

Hence the null hypothesis of no predominsnce was
rejected. Thus the operational hypothesis that the.number of
caseg with a predominance of Continuance Commitment will be
greater than the number of cases with a predominance of Value

Commitment was not supported by the data.
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The findings indicated that the professionsl commitment
of a majority of the home science college teachers is predomi-
nated by Value Commitment tofteaching. A majority of the
teachers have a moderate level of Value Commitment which
implies a sense of devotion and dedicetion to teachiung. - This
finding is not in consensus with the general criticism that

the teaching community is not dedicated.l

The above observstion is supported in a study by
Chitnisl (1979) who assessed 171 college teachers of three
colleges. Bhe 2lso found that & majority are committed o
their occupation, are inspired by idealism, and have a capacity

to look for satisfesction other than materisl or economic galns.

However, this ideslism and commitment could not be
conclusively estimated due Lo the absence of definitive measures.
It may be said thet the measure of professional Value Commitment
employed in this study 1s @ step in the direction of providing
a definitive measure a8s it consisted of a comprehensive set
of specific identifiable behaviours snd qualities indicabting
commitment. & majority of Home Science teachers show & moderate
level of commitment in both kinds of Value and Continusnce

Commitment.

Nearly the whole professional group of Home Science
teachers, exXcept a negligible percent could be divided into two

groups, indicating the predominance of one or the other kind of

Lchitnis, op.cit., pp.48-49.



commitment. This is consistent with the preliminary [inding

of a low correlation between the two components of Professional
Commitments : Value and Continuance Commitment. Therefore, it
may be inferred that professional commitment to teaching can
have a 'service orientation' i.e. Value Commitment to teaching
or on the other hand be a kind that sstisfies 'extraneous
interests' or side~bets. Such a finding is in consensus with
the explsnation offered by Stebbins and gives empirical support
to the existence of two components of commitment : Value and

Continuance.

A more heterogenous grouping on Continuance commitment
was indicated by the varying strengths of extraneous 1lnterests
in the sample stud%ed, This variation was expected as the
nature of the side-bets that bind the teachers to teasching are
subjective to their velue orientations. Any sort of compromise
of these values involves subjectively defined penslties. Whereas
a more homogenocus grouping with respect to level of Value
commitment to teaching mey be expected ss the sample under
study thset entered the profession was a group of teachers, a
majority of whom indicated teaching was their 'first free

choice', indicating & voluntary entry into the teaching profession.
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A Detailed Analjsis of High Scorers
on Value Commitment

The items describing commitment behaviours on the
Value Commitment scele were ranked in descending order based
on the percentage of frequency of responses of the High

scorers in the column "Always true of me".

Most of the items marked as "Always true of me" by
over 65 percent of the high scorers on Value Commitment, were
in the areas which reflected Ambition and Self-Understaunding
(Table 7). Whereas a lower percentage of the teachers (20-55
percent) marked most of the ibtems 8s "Always true of me" in
the following areas : Involvement in the profesgsion, concern
for teaching tasks, Socilal sensitivity, Loyalty to organiza-~

tion and Rationality.’

Hence it may be concluded that the respondents in the
High Commitment category on Value Commitment to teaching, in
general are characterised by items thst relate to the self.
They seem to be more introspective and ambitious as suggested by
the content of items in the areas of 'Self understendmgand
'Ambition'. Comparatively, less are characterised by items
that relate to teaching viz; Concern for teaching tasks and

Involvement in the profession.

1For details refer Appendix P.



95

Table 7

PERCENTAGE OF RESPONSES OF HIGH SCORERS ON
VALUE COMMITMENT IN THE COLUMN 'ATWAYS
TRUE OF ME' ON THE MOPC (FORM)A

Code No. Statements f %
(N=133)
Area -~ Ambition
3% I take an active part in professionsl
organizations 51 38
6 I belong to professional organizations 65 49
20 I tend to find self advancement a
worthwhile purpose 66 50
9 I find fulfillment in my work 87 65
27 I feel that I should belong to profess-
ional organizations ‘ 87 65
40 I feel that the desgire for self advance-~
ment is legitimate 89 67
17 I am highly motiveted to work hard
for success S0 68
43 I am oriented to my Jjob 91 68
3 I identify with my profession 92 69
48 I work hard to succeed in the profession 94 71
15 I identify with my work 96 72
56 I strive to improve my abilities 99 4
Area - Self-understanding
44 I produce work that hss unique gualities 32 24
7 I seek a new beggining in my work 61 46
10 I seem to have achieved personal
happiness 7% 55
34 I can recognise my own weaknesses . 85 o4
28 I am of utmost sincerity 89 67
41 I seek to understand myself better 89 Y
49 I have faith in the future o4 71
57 I can face myself honestly 108 81
16 I am concerned with being true to myself 110 8%
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3. Description of Bide-bets of the
Hespondents

To fecapitulate, the conditions on the Continuance
Commitment scale rated as "definitely" preventing the teachers
from lesving teaching were assumed to be 'side~betg', indicating
Continuance Commitment. "Possible side-bets" were those that
the teachers rated as "mostlikely" or "somewhat 1likely" %o

prevent them from leaving teaching.

The grouped frequency distribution on the number of
side-bets was unimodal and asymmetricsl. The modal number of
gide-bets was 16 in the distribution. Ag indicated in table 8,
the highest percentage (20.16) were bound by 13-18 gide-betls,
whereas 14.78 percent were not influenced by a single side-bet.
A low percentsge (9.68) were bound by 31-37 side-bets. Almost
an equal percentsge (1% percent) of the home science teachers

were bound with 1-6, 7-12, 19-24, and 25-30 side-bets, (Fig.3%).

Table 9 shows the distribution of respondents according
to total scores on Continuance Commitment snd number of side-
bets. The modal number of 16 gide-bets fell in the category of
56-82.5 scores. However, in this score intervsel the total
number of side-bets of the respondents ranged from 1-24 side-
bets and the scores indicated that the respondents were in the

moderate category of Continuance Commitmeunt.

A majority of the teachers with a high level of Conti-

nuance Commitment were bound by 25-30 side~bets, whereas a
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majority of the teachers with a low level of Continuance
Commitment were not bound by any side-bet. Thus there appears
to be a positive correlation between total scores on Continusnce
Commitment and number of side-bets (Table 9), indiceting that
a greater number of side-bets incresses the strength of
Continusnce Commitment.
Nature of Bide-bets of the
Respondents

The side-bets of the teachers were ranked in descending
order, based on the frequency percentage of their responses.
It signified the extent to which the side-bet was common or
pervasive in the group.l The five top ranking side-bets were
categorised as "Most common" side-bets and the five lowest
ranking as "Least common" side-bets. A descripbtion of the

nature of the side-bets is given below.

Twenty seven to 59 percent of the home science college
teachers were influenced by one or more side-bets, whereas
1% to 27 percent were not influenced by side-bets as they
indicated that the conditions would "definitely not prevent"

them from leaving teaching. '

The top renking side~bets reted by 50 to 59 percent of
the teachers, in general reflected academic interest, self-
development and practical considerstions of a safe job for women

(Table 10).

lFor details Refer Appendix Q.
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TABLE 8

DISTRIBUTION OF RESPONDENTS ACCORDING TO NUMBER
OF SIDE-BETS

fumber of Average MNumber Respondents
gide~bets of side-bet T %
0 0 55 14.78
1 - 6 3 51 13.71
7 - 12 10 56 15.06
13 - 18 16 75 20.16
19 - 24 22 48 12.90
25 - 30 28 51 13.71
31 - 37 34 ’ 36 9.68
Total 372 100.00
TABLE 9

FP?OUVNGY DISTRIBUTION OF RESPONDENTS ACCORDING
TO THEIR NUMBER OF SIDE BETS* AND TOTAL
SCORES OM THE CONTINUANCE COMMITMENT SCALE

Total score Number of side-~bets
intervals 0 1-6 7-12 13-18 19-24 25-30 31 and f %
above

0 -27.5 24 9 _ - - _ -~ %3 0.19
28 ~ 55 14 19 11 5 - - - 49 13.65
56 - 82.5 42% 4% 50 11 - -~ 131 36.49
8% - 111 - - P 20 37 51 36 146 40.67
Total 42 51 56 75 48 51 36 359 100.0

* 13 had O scores i.e. All the ststed condition will deflnltely
not prevent from leaving the teaching profession.
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Fortyfive to 50 percent of the teachers hsd as side-
bets those conditions that referred to being qualified for the
teaching profession. Twenty seven to 35 percent of the Home
Science teachers were bound by various side-bets which were
categorised in the sreas "egolstic satisfaction", "working with
people”, "nature of task", "convenience", "intellectusl growth"

and "socigl recognition”.

Out of the lowest renking five side-bets "opportunity
to do service to the community", @ condition that reaches out
beyond self gnd the occupation, bound less then %0 percent of

the teachers to the teaching profession (Table 11).

Thirty six to 44 percent of the Home Science college
teachers have as siae—bets those conditions which suggested
that teachers were bound more by practical considerations, like
a good selary, opportunity for new experiences, Jjob security,
convenient job timings, specialised treining, scope for higher
education, social esteem in which a teacher is held,- opportunity
for research in the area of interest snd also by counsiderstions

- related to self-development.

Side-bets reflecting "altruistic ideals" like pursuing
teaching 8s it 'rendered an opportunity to do service to the
community', 'doing useful and important work', 'helping students
grow and develop', 'inculcating values in students', were not

side-bets for a majority of the teachers of home science.
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Table 10
MOST COMMON SIDE BETS OF THE RESPONDENTS

Rank

order Conditions %

79
(n=372) frea
1 Opportunity to remain in 59.14 Interest in
touch with subject of interest subject
2 Opportunity for intellectual 58.87 Intellectual
developnment growth
3 Opportunity to impart 53.23% Altruistic
knowledge ideals
4 Cpportunity to keep my 52.96 Self development
knowledge of field updated
5 Safe job for women 52.15 Security
Table 11
LEAST COMMON SIDE BETS OF THE RESPONDENTS
Rank order Conditions %
’ A
(n=372) ree
3% Time to pursue other 29.30 Convenience
interests .
24 Novelty and variety in work 28 .76 Nature of task
35 Congenial colleagues 28.23% Working with
people
36 Opportunity render service 27.96 Altruistic
to the community icdesals
37 Opportunity for making 27 .42 Egoistic satbis-

wider contscts factions.
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Besides, "soclal esteem in which a teacher is held",
as a side-bet bound only %6 percent of the respondents, which
perhaps reflected The professionsl community's low esbimation

of their own social sbtatus as teachers.

For the second largest group of home science college
teacher (20 percent), certain conditions were not side-bets
at all, and these (items ranked 5, 16, 17, 18, 20 and 22.5,
table Appendix P) were : safe job for women, -scope for higher
educstion, good gslary, specialised training for teaching,
freedom from political pressufes, convenient Job timings and

freedom to plan own use of btime.

Side~bets of Teachers in the Category
of High Level of Value and
Continuance Commitment .

The data on the Continuance Commitment scale were
further examined to differentiste between the side-bets of
those who were in the high category with respect to Value
Commitment and Continuaunce Commitment. Table 12 presents the

#
top five ranking side-bets of those high on Value Commitment

and Continuance Commitment.

The first five side-bebts of a majority of the respond-
ents in the high Commitment cstegory of Value Commitment and

Continuance Commitment belonged to the same areas, viz.

* Ranked on frequency percentage of responses of those in

the category of high Value Commitment and Continuance
Commitment.
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TABLE 12

TOP FIVE SIDE-BETS RANKED ON THE FREQUENCY
PERCENTAGE OF RESPONDENTS HIGH ON CONTINUANCE
COMMITMENT (CC) AND VALUE COMMITMENT (VC)

N . Rank order Ares of
Sr.Ho. Side-bets value commitment
CcC YC
1. Opporbtunity for inbtellectual Intellectusl
development 2 1.5 growth
2. To remain in touch with Interest in
subject of interest 2 3 subject
5. To keep knowledge of the Self deve-
field updsted 2 1.5 lopument
4, Batisfaction of doing Altruistic
important useful work 4 - ideals
5. Opportunity for unew Nature of
experiences 5.5 - task
6. Intellectually stimula- Intellectual
ting environment 5.5 4.5 growth
. Bafe Jjob for women 8 - Security
8. Help young people grow Altruvisbic
and develop 8 7.5 ideals
9. To utilise aptitude Educational
for teaching 8 4.5 preparation
10. To impart knowledge 11.5 6 Altruistic
ideals
11. For development of Self deve-
personality 11.5 - lopment
12. To use qualifications 11.5 - Educational
preparation
1%.:- Specialised training / Educational
. for teaching 11.5 - preparation
14. Opportunity to do ‘ Nature of
creative work 4.5 7.5 task
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"Intellectusl growth", "Educational prepsration", "Altruistic
idealg" and "Interest in subject”. Comparatively, the
percentage of respondents (74%) bound by side-bets in the
category of High Velue Commitment were less than those in the

category of Bigh Continuance Commitment (90%).

Lg seen in table 12, "opportunity for intellectusl
development" and "opportunity to update knowledge" were the
only side~bets that occupied the firgt rank whilst the side-bet
"opportunity for intellectuslly stimulating environment"
occupied the third rank for those high on Continuance Commit-

ment and high on Value commitment.

The side-bets which rank in the top five for a majority
of the respondents high on Continuance Commitment namely:
opportunity for "doing important useful work", "new experiences"
"safe job for women", "development of personality" "opportunity
to use qualifications" and "specialised training for feaching“,
are not found to be correspondingly so, for the respondents in

the category of high Value Commitment.

The Spearman's rank difference correlation coefficient
between the top five ranking side-bets of regpondents in the
category of high Continuance’ Commitment and the correspond;ng
ranks for those high on Value Commitment, was found to be .50
not significant at .05 level of significance (two teiled test).

This indicated thet the renking of side-bets of the respondents
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high on Value Commitment significantly differed- from respondents
high on Continuance Commitment. Thus it could be inferred

that the pattern of top five ranks of side-bets differed with

the kind of commitment of the person, namely : Value or

Continuance Commitment.

The nature of the side-bets of g majority (65 percent
and above) of teachers in the category of High Value Commitment
reflected more of academic iunterest. Whereas the side-bets
of 3 majority (90 percent and asbove) of teachers in the High

Continuance Commitment cstegory reflected more of practical

considerstions (Table 12).

The findings show that the respondents were prevented
from leaving teaching due to & single side-bet or a combination
of side-~bets as few as three 2nd as many ss thirty. This
indicstes that it is the intensity with which one feels the
penalty of losing even one valuable or side-bet that govefns
one's behaviouvr and ig sufficient grounds for -remaining in the
teaching profession for some teachers. Wheress for others
this binding commitment is resultant of the accrusl of a large
number of side-bets, in the teaching profession, which increases
the magnitude of the penalty snd forces one to remain in

teaching.
It is clear that teachers also may not be bound by a
gingle side-bet, indicating very little or no Continuance

Commitment.
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The level of Continusnce Commitment categorised on the
Continusnce Commitment measure, wes indicated by & summated
score on side-bets (will delfinitely prevent) and possible
side-bets, (most likely and somewhst likely to prevent), and
was assumed to indicate strength of Continuance Commitment.
The possible side-bets were considered on the assumption that
they would assume significence for the person as "potential
side~bets". This also made sn allowsnce for the respondents'
lack of clarity in ascribing a priority in their system of
values, which perhaps mske them view many conditions 8s

"most likely" to prevent them from leaving teaching.

The findings that 8 grester number of side-bets appeared
to correlate positively, with the totsl scores for Continuance
Commitment supports the theoretical assumption that Lhe more
side-bets at stake, greater the strength of Continuance Commit-

ment to The teaching profession.

The findings also bring to 1light a set of 'valuables'
(conditions) with which side-bets can be made by the feachers,
and that have value within the sub-culture of the occupation
of teaching. Further, it helps to undergtand "the kind of

. , . 1
counters with which side-~bets con be made",

by members of the
teaching community. & majority of the teachers of Home Science
were found to have 16 side-bets which bolstered their Conti-

nuance Commibment to teaching.

lBecker, op.cit., p.39.
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The conditions that were rated ss side~bets by a
majority of the Home Science teachers reflected an admixture
of academic interest, self development snd practical considera-
tion of a g3fe job for women. The latter indicates that this
consideration assumes importance for women's-employment in
teaching in the Indisn context.

4, WNature and Structure of Professional
Commitment

On the basis of seven areas that could be identified
in both the kinds of commitment, it was hypothesised that
commitment was structurally complex consisting of seven distinct
factors underlying it. To explore this aspect of the nature
of the two kinds of commitment of the sample studied, a
principal component anslysis was carried out with the help of
a compuber progrsm using the correlstion matrixl of 372

observations.

The analysis indicated the presence of a single compo-
nent in each of the measures of Velve Commitment and Continuance
Commitment (Tables 1% and 14). A large perceunt of the total
veriation is sccounted for by the first component in the case
of Coantinuance Commitment (78.68 percent) and Value Commitment
(62.2 percent).

In each case the remaining components2 account for a

relatively small percentage of the total varistion, and thus

2+

Lappendix R. Ibid.
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-only one dependable component could be identified. It could
be inferred that the sbtructure of Continuance Cqmmitment and
Value Commitment as measured by the MOPC Form A aund the
Continuance Commitment scale Ffor the ssmple were each struct-
urally a single component attribubte, and not factorially
complex.
Relationship bebtween Value Commitment
and Continuance Commitment
The chi-square value for association between Continuance

Commitment and Velue Commitment to teaching was found to be
significant at .01l level as shown in Table 15. This association
is to be expected 8g an r of .21 was obtained in the random
stratified sample of 100- cases Where an effort was made to

find out the relationship between the two scales in order to
explore and deteruwine the nature of commitment measured by

the Modified MOPC Form A. The correlation coefficient of °

.21 was significantly different from O (N=100) st .05 level

of significence. However, the test of chi-square associstion
gave more information on the nature of assoclstion at different

levels of value commitment.

The positive association between the two kinds of
commitment was more clearly seen in the most commited category
oompéred to the }east committed category, since @pproximately
70 percent of those most commitbted on Value Commitment Qere

also high on Continuance Commitment, while approximately only
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Table 13

COMPONENT LOADINGS ON AREAS OF VALUE COMMITMENT
TO TEACHING ON THE FIRST TWO COMPONENTS

Areas of commitment Component Losdings

‘ I IT
Social sensitivity .83%8 <520
Involvement in the profession L8351 .227
Ambition 820 .138
Concern for teaching tasks 784 .068
Self understsnding 781 L4048
Loyalty to orgenization .751 L4477
Rationality .708 38
Percentage of vériation 62.22 "10.47

Table 14

COMPONENT LOADINGS ON AREAS OFF CONTINUANCE
COMMITMENT OF 'THE FIRST TWO COMPONENTS

. Component Loading
Areas of commitment ponenv . &8

I IT
Educational preparation .940 .054
Intellectual growth 940 .127
Egoistic satislactions L9387 .108
Altruistic ideals . 924 068
Interest in subject 849 . 393
Social recognition 834 .311
Convenience 770 531

Percentage of variation 78 .68 8.13%
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%5 percent of those lesst committed on Value Commitment were
also least commitbted on Continuance Commitment. Respondents
least committed on Value Commitment were more evehly distri-
buted in the three different categories of Continuance
Commitment.

Table 15

CHI-SQUARE TABLE SHOWING ASSCIATION BETWEEN
VALUE AND CCNTINUANCE COMMITMENT OF

RESPORDENTS
Level of value Level of continuance commitment
gggfﬁ?genﬁ to Most Moderate  Least Tobal
g committed committed commitbted
f % f % i %

Q4 Most committed 67 70.53 12 12.63 16 16.84 95
Q2 - Q3 Moderste 92 50.55 48 26.37 42 23.08 182
QL Least committed 28 29.47 33 34.74 34 35.79 95

Total 187 93 92 372

Chi-square = 32.772, 4 af, Significant at .0l level.

Fifty percent of those with moderate Value Commitment
were also high on Continuance Commitment and half of these were
nearly equally divided between moderate and low levels of

Continuance Commitment.

Thus it would be concluded that those high on Value
Commitment are also likely to be high on Continuance Commitment.
While on the other end those low on Value Commitment are not

necessarily low on Continuance Commitment too.
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Since commitment is a psychological attributed and
hence universally preseunt in people, it should not be
surprieging that the earlier cubcome of the principal component
anslysis of data on Americsn subjects by Youngner was

confirmed.1

Even though the items of the Continusnce Commitment
scale were grouped into clusters, each group differing in
thelr specific value orientstion, it may be accepted on the
basis of the principal component analysis that component I
represented s predominant cdmponent of Countinuance Commitment

in 21l the clusters.

Similarly, since the measure of Value Commitment to
teaching identified commnitment behsviours 1in the tasks
inherent to teaching, even though items could be clustered on
the basig of common aress of commitment, only one component
wag identified as a predominant component of Value Commitment

to teaching in 8ll the clusters.

It could also be concluded that the Value Commitment
and Continuance Commitment Scales each measured a different
kind of commitment and each is a valld snd reliable measure
of the trait it was inbtended to measure. It gave 38 more
conclusive evidence that the MOPC Form A measures predominantly
Value Commitment to teaching and esgstablished the construct

validity of this messure.

1Youngner, op.cit., p.28.
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All the seven areos designated in both the measures
of Value and Continuance Commitment had hisgh loadings of
.75 and above on the first component in most of the cases.
(Table 13-14). It followed that esch cluster of items grouped
under one area was 8s good & measure of whsatever was
measured~t by component I% in The case of both measgures of

commitment.

However, aress such as Socilel Sensitivity, Involvement
in the profession and Awbition, with loadlings of .82 snd
above contribute the most t0~Value Commitment (Table 13%) and
areas such as Educational Preparstion, Intellectval growth
and Egoistic satisfactions with loadings of .94 contribute

the most to Continuance Commitment (Table 14).

The areas of Value commitment snd Continuance
comnitment with the lowest loading on component I were
"Rationality" and "Convenience" respectively. These it wses
inferred, were contributing the least comparstively, to the

trait belng measured. !

lA.L.Edward, The messurement of Personaglity Traits
by Scales and Inventories. (Wew York : Holt Rinehart and
Winston, Inc., 1970), p.76.
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5. Association between professional commitment
X Personal and professional Characterigtics
and Organizational climate

Teachers identified as possessing high or low Value
Commitment and Continuance Commitment to teaching may be

significantly different from thelr peers in specific ways.

Would highly committed bteachers be more experienced,
in the oldei age group, have atbttained 2 higherﬂlevel of
education, be without any encumberances of a family, expect to
stay longer in the profession, be @& member of professional
organizations, and have more publications to one's name, when
compared with less committed teachers ? Would commitment differ
in teachers in relation to the organizational climate 7 Or wovld
the aforementioned personal and professional characteristics

in the highly committed vteachers occur only by chance 7

To explore these questions chi-square tests of associla-
tion between Value and Continuance Commitment and the specified
personal and professional chsracteristics and the organizational

climate were carried out.

The respondents whose scores fell above the third
gquartile of the range of distrivution of scores were categorised
as "Most Committed", those whose scores were below the first

quartile score were categorised as '"Least Committed".
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In esach of these two extreme categories, on the range
of distributioﬁ of Value Commitment scores there were ninety-
five respondents, while on the distribution of Continuance
Commitment scores there were ninety three in the least and
ninety eight in the most committed groups. Thus the total
number of observations avsilsble for the computstions of the

Chi-square were 190 and 191 respectively.l

The null hypotheses formulated were that : there was
no agsoclation bebween each of the following selected personal
and professional chsracteristics ag variables and the level of
(a) Continuance Commitment, and (b) Value Commitment to
teaching. The variables selected were : Age, Msritsl status,
Husband's occupation, Educational qualifications, Professional
status, Administrative position, Nature of sppointment, Length
of experience, Anticipated length of stay, Order of choice of
a career, Previous posts held, Membership in professional

organizations, Publicstions and Organizational climate.

Since most of the sselected characteristics were found
to be highly interfcorrelated,g Chi-square tegts of association
were carried out, with and without controlling each of these

correlating variables separately.

The number of categories of the measure of each charact-
eristic was reduced to fewer categories wherever necessary, by

combining those with small cell freguencies, to facilitate

2

1Appendix, S. Table 1. Ibid. Table 2.
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statistical calculations. Care was taken that there was no
likely distortion in interpretation of the categories. Yates

correction was applied wherever necessary.’

Findings concerning the chi-square values for Value
Commitment snd Continuance Commitment, without applying

o1y

controls, are summarised and presented in Appendix S.
was found that except for husband’s occupation, length of
experience, marital status and educational qualifications the
chi~square values of the test of association between Value
Commitment to teachiﬁg and the other remaining variables were
found to be significent. Whereas in the case of Continuance
Commitment, except for masritsl status and snticipated length
of stay, there was no evidence of any associatlion between
Continuance Commitment and the remaining variables specified.
Agsociation between Commitment and Selected
Variableg with Statisticsl Control for
Intercorrelation Among Varisbles

Taking the variables which were highly ccrrélated with
one another, and were found to have a significant sssoclation
with Value and Comtinuance Commitment, Chi-square tests of
association were carried out, controlling each of those
characteristics and noting the effect of these on the contin-
gency coefficient in every test of association with Value and

Continuance Commitment.

1pid., Table, 3-4.
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Value Commitment '

The contingency coefficient denoting the strengbth of
/
association between Vslue Commitment and the verisbles, was
found to be lowered in each case on controlling each correlating

variable, except in the case of age.1

In the case of the relationship between professional
status and Value commitment, control of the varisble 'age'
increased the contingency coefficient. This indicsted thsat
the countribution of age as a correlating variable was much
less compared to that of professional status, in its associa~

tion with Value Commitment.

Therefore it may be concluded that each of the
characteristics singly was not significantly sssociated with
Value Commitment but the combined effect of the cluster of
correlating variables brought about a significant association

of esch with Value Commitment.

Continuance Commitment

Anticipated length of stay end marital status were
found to be the only two variables significantly sssoclated
with Continuance Commitment to teaching. In case of +the
asgocistion between Continuance Commitment and anticipsted

length of stay, control of the correlating variable 'marital

1Appendix, 5. Table 5.
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status', increased the contingency coefficilent. Thus indicating
that the contribution of marital status as & correlating
variable, was much less compared to that of anticipated length

of stay, in its association with Continuance Commitment.

Therefore it can be said that the combined effect of
the above mentioned variables brought about a significant

associstion with Continuance Commitment too.l

Since a significant level of association is reached
only in the presence of correlating variables the hypotheses
that there is no relationship between professional status and
Value Commitment and Anticipated length of stay and Continuance

Commitment may be partislly rejected.
Vslue Commitment :

The null hypotheses partially rejected was that there
was no association betvween level of Value Commitment and

professionsl status.

The null hypotheses accepted were that there was no
association between level of Value Commitment and esch of the
following :

a. Age

b. Msritsl status

¢. Husband's occupation

Ibid., Table 6.
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d. ZILducstional gualifications

e. Adminkstrative position

f. WNature of appointment

g. Length of experience

h. Anticipsted length of stay

i. Previous posts held

Js Order of choice of teaching as & career
k. Membership in professionsl organizations

L. Publicetions.

Professional Status

The professional status of ‘the respondeuts was described
in terms of their hierarchical designation in the institution
or department they were employed in, viz. Professoré, Readers,

Lecturers and Teaching assistants.

Besides, the respondents with a designation veriocusly
referred to in the different parts of the country were eguated
in terms of the above professional hierarchy and categorised

accordingly : namely Lecburers and Assistent Professors.

Professional status was found to be associated with
Value Commitment to teaching. Having acquired a certain status
implied a certain tenure of service in the profession which
perhaps made the teacher better acquainted with the field of
education and more involved with the larger interests of the

profession rather than self-interests.
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The very fact that the professional gtatus is acquired
by qualifying for the ssme spesks of the efforts the teaschers
have expended in order‘to achleve it, and thus it is logicel
that professional status be associsted with Value Commitment

to teaching.
Continuance Commitment

The null hypotheses partially rejected were that there
was no assoclietion bebween level of continuance commitment and

anticipated length of stay.

The null hypotheses accepted were that there was no
agsociation between level of Continusnce Commitment and esch of

.the following :

S 8. Age

b. Marital status

C. Husband's occupation

d. Educational qualificatiouns

e. Professional status

f. Administretive position

g. Nature of present appolntment

h. Length of experience

i. Previous posts held

Je Order of choice of teaching as & career
K. Membership in professional organigzations

1. Publications.



117

Anticipated Length of Stay

It was logicsl to assume that persons who identified
themselves with a profession were likely to have less occupa-
tional mobility perhaps due to the inherent value for teaching.
On the other hand people would anticipate 8 greater length of
stay due to the penalties (side-bets) involved in making any
change in the presént occupation thus forcing the individual
to continue in the same. This could be the explanation for the

positive association between anticipated Length of stay in

teaching and Continusnce Commitment.

A mejority of the least committed teschers (52.7) were
not certain of staying on in the profession, whereas in the
category anticipating a stesy of more than 15 yearsi a majority

were most commitbed.

Such an association indiceted that 1t wss more likely
that a longer enticipsted period of stay in the profession
meant that such persons acquired. certsin binding side-bets, in
the teaching professioun, which made them want To stay longer

in the profession.

Orzanizationsl Climate

The 'open' end of the dimate continuum was characterised
- N . . . - . 3 )
by institubtions identified as having ‘operd end autonomous
orgsnisational climates. ©Since a negligible percent of the

institubtions could be identified in the obther climastes on the



118

continuum, they were cabtegorised together and termed 'Not Open',
for the purpose of determining the relationship of orgsniza-

tional climate with professional commitment.

Table 16

ASSOCIATION BETWEEN ORGANIZATIONAL CLIMATE, AND
VALUE AND CONTINUANCE CCOMMITMENT

Kind of commitment Chi-square .
vaiue df Remarks N

Valuve Commitment to teaching 0.552 1 ns* 190

Continuance Commitment to tesching 1.705 1 ns 191

*ns = not significant.

The chi-square vsluves for sssociation between Value
Commitment to teaching snd organizational climate (Table 16)
failed to reach the .05 level of significance. Thus the
hypotheses That there wés a relationshid between professional -
Value Commitment to teaching or Continuance Commitment, and

the orgenizational climste was not supported.

Thus one can conclude thet there was no significant
difference in the level of Value and Continuance commitment.: to
teaching, and the Opeh and Not-Open climates, and that commit-
ment did not vary in relation to the orgenizational climate

of the institutions specified.

Febell (1966) used the Orgenizationsal Climate Description

Questionnaire to meagure perceived climates, and also found thsat

1rebel, op.cit.
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there were no significant differences in the student teachers

from both the c¢limates and favourable responses toward commit-

ment to professional education.

The findings suggest that organisational climate does
nct serve to be a structvrel constrezint for the developing of
value commitment to teaching or the accrual of side~bets
reflecting Continuance Commitment. These findings should be
teken with certain reservations due to the limitetion of the
date sveillable which compelled the invesgtisator to resort to
“gross categorizations of climates : 'Open' and 'Not open'
climates. DMore probing is cslled for to arrive 8t conclusive

regsults.
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Summary of Findings

In this section the findings of the study are presented

in brief. The findings were based on data collected from a

large representative sample (66 percent) of the defined popula-

tion of 612 home science teachers in Indis.

(L

Nearly fifty percent of the Home Science teachers in
higher education in Indis were in the age range of

26-35 years. A majority (62.90) were married, and their
husbands were in non-~teaching occupations. Over 75
pergent had & Mester's degree which, for & majority, was
earned in Home Science. Seventy percent were lecturers,
and a majority (75 percent) were permanent employees.

Only 20 percent held administretive posts. Almost an
equal percentage were found to have 2 length of experience
of 1 to 5 years, 6 to 10, and 11 to 20 years, in the

teaching profession.

Forty-one percent were uncertain of thelr staying
on the job, whereas %4 percent expected to stay for more
than 15 years. With a majority (68.80 percent), teaching
as a career wag the first choice. Fifty percent had held
previous posts, most of which were teaching Jjobs or Jobs
relsted to teaching. A majority of the Home Science

teachers were members of only one professional organiza-

tion and had no publications to their credit.



(2)

(3)

(&)

(5)

/
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A majority of the home science colleges and university
departments had an 'Cpen' organizatiénal climate. Value
Commitment and Continuance Commitment to teaching wss
not significantly assoclated with organizational

climate.

A majority of the home science college teachers had s
moderate level of Value Comnmitment and Continuance

Commitment to teaching.

Value Commitment which implied interest in teaching for
its own sake, was predominant in the professional
commitment of a majority of the home science teachers.
The hypotheses (a) Value Commitment to teaching of

the Home Science teschers is low and (b) thset the

level of Counbtinuance Commitment to teaching is higher

than their level of Value Commitment is not supporbed.

The items reted as "always true of me", on the Value
Commitment measure, by & majority of the teachers with
a high level of Value Gommifment, belonged to the areas
of commitment identified as 'Ambition' and 'self-

understanding'.

The total number of side-bets identified per individual,
that prevented teachers from leaving teaching ranged

frém one to thirty. A mgjority of the regpondents were

_bound by sixteen side-bets. The five top ranking side-

bets of over 50 percent of the respondents were
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a. Opportunity to remain in touch with subject of
interest

b. Opportunity for intellectual development.

c. Opportunity to impart knowledge.

d. Opportunity to keep my knowledge of the field
updated.

e. Safe job for women.

(7 The pattern of side-bets of teachers with a high level
of Continuance Commitment differed significantly from
that of teéchers with a high level of Value Commitment.
Those high on Continuvance Commitment reflected more of
practical considerations wheveas those high on Value

Commitment reflected more of academic inberest.

(8) Both the kinds of commitment were structurslly a

single Factor attribute and not fectorially complex.

(9) There was a significant correlation of .21 between Value
Commitment and Continusnce Commitment as components of
Professional Commitment, which signified that those
high on Value Commitment were likely to be high on
Continuance Commitment too. However, those low on
Value Commitment Qere not necessarily low on Continusnce

Commitment.

(10) The selected personsl and professional charscteristics
were highly inter-correlated. Nonme of the cheracteris-

tics was singly ossociated with Value and Continuance
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Commitment Lo teaching, but were associated due to
the combined effect of a cluster of correlsted

characteristics.

However, Professionsl status end Anticipated length
of stay were found to be contributing the most to
value commitment and continuance commitment to
teaching, respectively. Thus the null hypotheses
that there is no relationship between professional
status and Value Commitment and anticipated length
of stay, 2nd Continuance Commitment, is partially

rejected.
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Discussion

The theories of commitment and the basgic ideos under-
lying the psychology of commltment were found to be more
overlapping than counflicting. The differences in conceptuali-
zations of commitment by different authors appear to be due
to the different field orientations of the suthors, which make
them delve into the concept of commitment with different

perspectives.

That teachers enter into the tesching profession due
to altruistic motives seéms to be the premise of Loftis'
description of professional commitment 8s commitment is
described in terms of "dedication and devotion" of a person.
However, this idea of persons entering the teaching occupation
with considerations of 'service' rather than 'self-interest',
with overtones of idealism ;ppears to be a narrow and
unrealistic conceptualization of commitment in the soclo-
psychological context, in light of further theories of

Becker (1960) and Stebbins (1970).

Moreover, this view of the mobtive being altruistic
has little scientific support, for it overlooks the fact thsat
persons enter occupations for 'additional motives' other than
altruism.l It appears thet these additional mobtives are

probably what Becker calls 'side-bets'.

1M.Lieber Man, Bducation as 8 Profegsion. (New Jersey:
Frentice Hall, 1956), p.215.
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In both the conceptualizations of commitment, that to
be committed is either "to be dedicated" or "make & side—bet",'
the element of prior recognition of one's values is @ necessary
component. In general, both conceptualizations invoive the
same end result: a8 consistent line of activity, prompted by

values that a person upholds or valusbles & person invests in.

In the present study, a majority of the Home Science
teachers were found to have a moderate Value Commitment and
Continvence Commitment to teaching, though Value Commitment
was predominant in the professional commitment of a majority
of the teachers. There were no respondents in the category of
low level of Value commitment. This could be attributed to the
fact that a majority indicated teaching to be thelr first choice.
Besides, the home gclentists are expected to be dedicated to
the goal of improving the quality of home and family life.
Moreover, one of the aims of home soiencé education is of
developing values in their clientele, which would perhaps help
the teachers to become sware of and exsmine thelr own professional
values. Hence their level of value commitment %o teaching may

be on the higher side.

However the levels categoriged as "Moderate" or "High"
on the MCPC Form & scale does not imply @ commitment level in
the sense of an sbsolute measure. Thus the vital question
remains, whether this moderate level of Value Commitment to

teaching is adeqguate, for the educational system to face its



126

challenges. Especially since Home Science as a field of study

is yet to stabilise its academic status.

For s meaningful interpretation of s measure of any
level of commitment one needs to look at the teacher competence
and their achievement 8s manifested in their professional work.
What does the moderate or high level of Value commitment to
teaching imply in terms.of teacher behaviours and effectiveness?
Is this moderate level of commitment of Home Science teachers
manifested at present in higher education in motivating
students, sbtemming Sfudent unrest, management of education snd

meking successful assessments of students' academic achievements?

If the level of commitment of the majority of teachers
shown as "moderate" on the MOPC Form A is not adequate or does
not meet thé expectations of society, in regard to goals of
education, it still remsins to be seen if the "highly" committed
teachers identified as such ?n the same measure aohieve‘these
godls. 1In other words the optimal level of commitment needs
to be identified snd understood in terms of 1ts effectiveness

in higher education., ,

There is also the question of how significant profess-
ional commitment slone is responsible for achieving the expected
goals of egucation. Thét is, the present level of moderate
commitment may be made ineffective by intervening counteractive
factors such as: pauclity of resources, students attitude towards

i ,
education, guslity of students, and administrative arrsngements.
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A concerted study of these intervening factors affecting
professional commitment would help to come to a more conclusive
evidence of the teachers status of professional commitment,

and should be explored.

The data gsve evidence of a majority of teachers being
bound by sixteen side-bets, which indicates that for the homei
sclence teachers a number of extraneous interests are satistied
by being in bhe teaching professgion snd bolster theilr

Continuance commitment to teaching.

The findings of the present study identifies the kinds
of 'countersd or valuables with which side-bets can be made by
the teachers in thelr occupation. The valusbles of a mejority
of the home sclence teachers reflected gn admixture of academic
interest, self development, and the proactical consideration

of & safe snd secure job for women.

For thirteen home science teachers, none of the stated
conditions were side-bets; and would "definitely not prevent
them from leaving tesching", which indicated an absence of a
messurable level of Continuance Commitment. Of the thirteen
teschers eight were found to hsve @ high level of Value Commit-
ment. This finding is in line with Goffmanl, who suggesbed
that under some circumstances The two components of commitment

are relatively exclusive of the other. Thus 1t is possible

lE.Goffman, 0p.Cib., DP.90.
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that a few teachers have only a service orientation to teaching,
predominating in thelr professional commitment. However, a
more conclusive evidence of this finding is necessary through

further research.

Teachers who are bound with gide-bets which lack
staying power, and are not sizable enough to bolster commitment
and produce consistent behaviour, weaken in their Continuance
Commitment. This perhaps happens more easily in the case of
thogse with very few side-bets, as side~bets involve 'valuables'
and what are vsluables m8y cease to be so in case of any
drastic chenge in their (side-bet&)socio-psychological context.
Thus persons are likely to be free of them in due course of

time.

Conditions reflecting altruistic ideals were uot found
to be side~bets for a majority of the Home Science teachers
viz: "opportunity to do service to the community", "doing
important useful work", and developing values in students".

It is quite possible that the teachers role is not perceived
in 1ts broader perspective by a majority of this group of home
science teachers. Though the fielé itself encompasses and
extends itself to enrichment of persoﬂal and community living,
the teachers do not pefoeive these conditions to prevent them

from leaving teaching.

Becker contends that the side~bets are developed either

unconcilously as 'commitment by defeult', or conciously. Thus
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it is possible thst the Continuance Commitment of the teachers
is due To either valuables accrued unconciously over a period
of time or valuables that are conciously acquired already when

they enter teaching.

The present study does not throw light upon this aspect,
as 1t does not differentiate how,the side-bets are formed, but
identifies what are the valusbles. with which side-bets can be
made, only within the sub~-cultural group of the professional

body of teachers of home science.

If the Continuance Commitment is developed conclously
by teachers, one could expect such teachers who have entered
the occupation to have a low level of Value Commitment to
teaching and hsve predominantly Continuance Commitment to
teaching. If Continusnce Commitment 1s built unconciously, it
would be over a period of time in the occupation. The teacher
would recognise the involvement of side-~bets in the teaching
activiby, which are cogtly to lose, only 2t some point of

change.

A high Continusnce Commitment would mske teachers stay
on in an occupation. This may in turn increase the opportunity
to familiarise and recognise the intrinsic rewards inherent in
teaching. Thus implying that a high Continuance Commitment may

help to develop Value Commitment to teaching.

This has implicetions for the training of teachers.

Teacher educators should help teachers to see intrinsic rewards
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in teaching, which would help to enhance and develop Value
Commitment to teaching in the professional commitment of the
teacher trainees, in the sense of defication to teaching and
not only in terms of conﬁinuance and aéherance to the teaching

profession.

On the other hand the teachers with & low Value
Commitment are not necessarily low on Continusnce Commitment.
Those low on either kind of commitment in general are less
likely to stay on in the profession and therefore less chances
of developing Value Commitment. This indicates the possibi-
lity of every occupation having its share of "drifters" who
due to no option or circumstances are compelled to take up

that occupation.

The less meaningful an occupation is in terms of
rewards, value-~satisfaction, the more difficult it is for one
to commit oneself to it, and the more likely it is to commit
oneself to "extraneous ihterests". Bo that work-life is made
more meaningful. Teachers are also likely to have a low Value
Commitment to teaching due to certain "concommitant factors
that inevitably accompany women and hamper the development of

thelr commitment to teaching".1

A question that remains tc be answered is, which kind

of commitment is desirable for superior teaching. Future

LPurvis, op.cit., p.48.
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research in terms of intensive case studies of the effective-
ness of teachers identified as high on the respective kinds of
commitment msy help to find clues to this query, and would
throw light upon the differences in behaviour of teachers with

a predominance of either kind of commitment.

Developing valve commitment to teaching does not seem
to be an easy task for teacher educators, "for the problem of
achieving professional commitment does not simply reside in
methods of educating teachers, but the difficulty to be

committed to what might be considered a marginal role.l

Some teachers continue to teach because 1t has become
convenient a negative form of commitment which may not result
in good teaching.2 Besgides, some teachers are comfortable
working at 'unproductive' and 'unrewarding' tasks that stimulatel
little professional commitment.5 This serves as g pointer to
the educational institutions to gear their efforts towards a
renewed professional dedication, by ensuring that teachers are
productively engaged in activities that sre rewsrding. This

would be an impetus toward striving for excellence in teaching.

Begides, the use of natural interests of college
teachers 1in the service of professional goals may help to

achieve professional commitment €o teaching.4

lEpperson, op.cit., pPp.36-37. 2Geer, op.cit.,p.44

5Gerler, op.cit.,p.191. 4Epperson, op.cit.,p.%7.
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In the present study about twenty percent of the
teachers with a length of experience of legss than two years,
who could be considered fairly new to the occupation, had a
high level of Value commitment. This observation supports the
view that commitment to teaching is most likely to be mani-
fested in the early years of professional life, parbticularly
at initial entry into service or trainingl, and is worth

exploring further.

Though organizational climate is theorised as being
important for professional commitment, the findings of the
study did not indicate any relationship with either kind of
commitment. However it must be noted that due to limited data,
the association of commitment with the different types of
climates could not be examined. Thus further research is

necessary to confirm the findings in this respect.

A majority of the institutions offering home science
under study, had an open climate, which depicted & situation in
which the members enjoyed extremely high Espirit, were not
burdened by busy work, with helpful principal's policies for
teachers' to accomplish their tasks, enjoyed friendly relations,
obtained considerable job satisfaction, and were sufficiently
motivated to overcome difficulties and frustrations. Besides,

the teachers were proud to be associated with their college.

lPurvis, op.cit., p.44
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The principal/head was genuine, had high 'Considera-
tion', he did unot have to 'Emphasize Production' of work nor
supervise teachers' and clearly provided leadership for the

staff.>

~

None of the selected personal and professional
characteristics were singly associated with Velue Commitment,
but a cluster of intercorrelated variables brought sbout the
significant association. This implies that, for identificetion
of Velue Commitment, for purposes of appraisal or recruitment
of teschers, a broad based criteria inclusive of all these
personal and professionsl characteristics needs to be

considered.

laa1pin, op.cit., p.174.



