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REVIEW OP LITERATURE.



REVIEW OP LITERATURE:

During the last decade, interest In children*a moral 
development ©nd In their learning of role appropriate behavior, has 
focused a good deal of attention on the processes ©f identification. 
This mechanism, first conceptualised by Freud (1917) to account for 
the pathology of melancholia, has seemed to have broad explanatory 
power for other types of behavior as well. Later, in connection 
with the structural part of Psycho analytic theory, Freud (1921,1923) 
extended and revised the concept in such a way as to make Identifi - 
cation the process responsible for the development of the super ego 
and ego-ideal, and for certain qualities of sex typing (192L), The 
further analysis of Freuds * ideas have been ably described by Bron 
Fenbrenner (i960),

As a hypothesized process, identification has been 
attractive to non-analytlc psychologists because it has given promise 
of explaining several rather complex forms of behavioral development 
that have not yielded easily to theoretical analysis in terms of the 
learning theories. Increasingly as research has revealed more and 
more of subtleties that characterize the early stages of sex typing, 
adult role formation, self control, self-recrimination, prosocial 
forms of aggression, guilt feelings and other expressions of 
conscience, Psychologists have sought higher level conceptualizations

The behaviors mentioned have three common aspectsJ they 
develop very early in life, they seem to cccur spontaneously ©nd 
they became very strongly established, Thee© similarities have but 
impetus to inquiries into the nature of identification i*e* into
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whether there may b© a single unitary process of identification that 
accounts for the development of a seemingly quite heterogeneous set 
of complex responses*

Efforts at self-control, pro-social aggression and the 
display of guilt feelings find expression very early in a child’s 
life, and although they often give the appearance of having been 
modeled after the parents* behavior, their development also often 

, appears to have been independent of direct tution by the parents* 
Similarly certain sex role behaviors, such as style of aggression 
or toy preference, not only occur very early but also give the 
impression of almost spontaneous development without parental 
intervention* A pervasive quality such as masculinity (or femininity).■ 
receives at least some intentional reinforcement by parents and peers,< 
of course, but the training task required for creating this kind of ■

- i

role-conformity seems too great to persu&tv an explanation in terms
i'

of the direct reinforcement of each of the behavioral components j
that compose the roles* There could be some interned!ary process j
which, very early in life, enables the child to learn vdthout the j
parents having to teach and which creates a seif reinforcing J;

!
mechanism that completes effectively in some instances with external [

1 ■ . t

sources of reinforcement •

If there is © single mediating process governing the •
development of the various hypothesised behavioral products of |
identification, there should be some unity among them* On® would i 

expect them to develop at the seme rate end at a given point in a 
child’s life, to have developed to the same degree. In other words,



within a group of young children, there should be high positive
correlations among the measures of the several so called Identifies - j

ttlon behaviours* Another purpose of such a study would be to determine!
s

whether the child rearing ante-cedents of such behaviors were those 
to be expected from identification theory*

■ i

Although Freud from his clinical observations! provided
I

the original induction of the identification process, his analysis 
of the presumed conditions under which it might be supposed to develop 
In infancy were Incomplete, and were not concluded in terms conducive , 
to empirical investigation* There have been several attempts to 
reformulate the theory in more precise terms to facilitate behavioral j 
research on sex typing andic various aspects of moral development* In 
the main, these efforts have rested specifically on the basic ?
principles of learning, making us© of what is known concerning the ■ 
effects of reward and punishment and the mechanism of secondary 
reinforcement• Perhaps for this reason in the literature, there is

i

an over emphasis© on the concept of primary or anoclitic identification,

Anaclitic identification is understood to b© a mechanism ? 
developed during the first three or four years of life, by which ^
behaving like the parents or perceiving the similarity between the ;

i

self end the parents becomes Intrinsically rewarding, various sources 
of reinforcement have bean hypothesised to account for the 
establishment of this motivational systemj Basically1 moat of them ? 
reduce to gratification of dependency needs* The actions learned by 
the child, by imitation, are those which the parent performs in !
providing this gratification* The assumption has bsen made j



(Sears 195?) that the child .generalises- these ectiens in to "being 
like" the rewarding parent* v&sn he behaves in this fashion, his 
own performance possesses (acquired} reward valua*

This development assumes that the earliest relationship 
between Infant and mother is © ear© taking on#* The mother provides 
constant biologiesl support for the child's needs i*e* she nurtures 
him, end he in turn becomes both physically and emotionally dependent 
on her* She end all she dees become environmental events that have 
reward vein© for the child*

Cace this dependency motive Is established, ho will seek 
her cut and attempt to manipulate both her and other necessary parts 
of the environment in such © way as to keep her available to bias by 
sight mid sound and to instigate in her behavior all the qualities 
that have been associated with the primary rewards tti&t have 
aocompainsd car© taking*

As the child progress#® in he begin® to imitate the 
mother* Only the inception of this process is theoretically trouble- 
some, Bauduro and ¥sil£ers (1963) understanding of "observational 
learning*, looming by imitating a model, cceera early in life. The 
relovs-ac© of this imitation to Identification theory is thet the 
child by performing sets which i& the mother*® belunrlcr .repertoire, 
hove become secondary rewards or roiaforcars for tb* child, new 
lias a sneetisni sm by which h® csss reward hxnseif* By imitating his 
mother, lie eon provide a substitute for imrt- when she begin®
withdrawing affectionate interaction and nurtureneo from his.



Mower ! (I960) formulated that all forma of j
% 5proprioceptive feed back from imitative acts could serve the 

function of acquired rewards* Sears (1957) extended llowrer’s \
proposal to include among the acquired forms of self reward the -
whole class of imitated maternal behaviors, such as gestures, ;

Epostures, task performances and expressions of feeling and ultimately 
as the child’s cognitive capacities develop and he begins to perceive: 
and absorb belief systems, values and ideological positions, he j 

imitates those aspects of his available models also* *

?o account for the apparently non-tutional character of
[much of the learning from models, various theorists have postulated 

the establishment of a general habit of role practice* For example, ‘ 
Sears (1957) hypothesised the development of a secondary drive to j 

behave like the parents and liaccoby (1959) suggested that role \
i,

playing develops as generalised habit that permits the child to 
gain mastery of many responses he will be expected to perform as 
an adult, Bandura end Alters (1963), however have questioned whether 

any such generalised habit need be hypothesised* $

ijIn their view there are so many models available to ; 
children that one need assume only the operation of "observational | 
learning” to account for the efficiency with which children absorb 

the adult end sox appropriate qualities of behavior* The theory 
postulates that many of the absorbed qualities should develop 
simultaneously and at appropriately the same rate, the rate depending 

on the extent to which the optimum conditions of nurturance, 
withdraw! of love, and modeling characterise parental behavior* ■



The kinds of behavior presumed to b© adopted tinder the©© 

circumstances are those that characterize th© behavior of the models 

sine© th© most potent model© for the very young child are those who 

are nurturant and who control resources (Bandura & Matters, 1963,
P>. 93-100}#
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Th© two mein classes of this initiative behavior are 
sex appropriate and adult like behavior* The letter includes a great 
variety of things, such as adult role play, pro-social aggression, 

resistance to temptation, achievement orientation, (in American 
middle class - Culture) rule quoting, labeling of action as "right1*

i

or "wrong", and various inhibitions of change worthy behavior, 

including infantile sexual and dependency actions, Since the child 
incorporate the parental strictures on mls-behavier, he not only 
tends to behave, but also feels it to be wrong when he does yield 
to temptation and expresses reprehension of himself just as th© 
parents would. Tims the child experiences guilt end tends to respond 
to his feclingiby methods of confession end restitution.

One has to look at the developmental principles that
» \

dictate a wide range of individual variation in the rate at which 

the identification process develops and the ultimate strength it 

reaches.
p

The high early dependency in the child for example ploy© 

two roles# It exists as a set of supplicativ© habits that ere 
instigated both internally snd externally* It is also th© dyadic 
system in which the nurturant, affectionsl and attention giving acts 
of others serve as secondary reinforcears. Thus, th© dependency



habits and the feedback system is encouraged or discouraged* The"
stronger the system becomes as seen by the fKrequeoey of dependency
expressive acts, the more of these environmental events are
necessory to avoid frustration. Cf course, ultimately the social 

*neeossgfjy for the mother to reduce her responsiveness does produce 
the frustration required for establishing the imitation.

The quality of parental ourfcurance is also a dependent 
factor in deciding the rewarding quality of that behavior on 
which is going to depend the need for imitating the parents 
behavior.

The role of parents1 standards of conduct would also 
determin© the total imitated parental behaviors. The more demanding 
the parents standards are, the more, the child must do to attain 
them, hence loss frequently he will receive reinforcement and th© 
stronger will be hie learning of whatever acts are reinforced.
Thus the principle of intermittent reinforcement provides greater 
assurance of that behavioral trait to b© continued.

The use of love-oriented techniques of discipline, 
rather than material rewards, in shaping a child*s behavior should 
increase the child1® dependency* Clearly labelling the appropriate 
behavior increases the discriminability of the behaviors to be 
imitated, and reference to such rewardabl© behavior should increase 
both the rate of learning and the extent to which the parental 
behavior becomes th© model to be imitated.

Th© secondary form of identification (Freud 1923), is 
conceived to be e defensive process in which the anaclitie
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cfi
identification produces on internalization of the punitiv# 
restrictive qualities of a threatening patent*, This coiibept hasUCK9 v

been elobcrated by Freud more for a Boy than for a girl, Tfifcs^kintf 
of identification is a defence in the sense that it reduces the 
anxiety shown by the boy by his own oedipel hostilities* The 
immediate motivation is fear of castration by the father in 
retaliation for the boys libldijni feelings toward the mother and 
hostile, competitive feelings toward the father. As a solution 
to the oedipal dilemma, this Identification with the aggressive 
father arises only if the boy has a strong ambivalent attachment 
to the father, thus in cases where the boyss hostility toward the 
father is intermingled with affection and love, the boy;, admires 
his father and wishes to be like him, but also wants him out of
the way. The latter wish is repressed due to the feer of Ca^gtration

\
but remains as an unconscious souree of guilt}. Associated with this 
repression and guilt la the product of the conflicting love impulse 
toward the father, an identification with the mothers* role in

arelation to the father, an identification that adds a feminine 
component to his personality*

These two solutions are not alternatives to each 
other, but they occur in combination and ar© responsible for the 
continuing residue of femininity that accompanies masculinity in 
the male.

To live together as ® group and to maintain some 
degree of harmony requires some sort of organisation and 
administration within the society. An aspect of this organisation



Is classification of human beings cn the basis of sex (Parsons 1942)

Ralph Linton states :
MThe structure of even the simplest primary society 
such as s primitive village is by no means simple or 
homogeneous* The individuals who compose such a society 
are classified and organised in several different ways 
simultaneously. Each of these systems has its own 
functions as regards relating the individual to culture 
and he occupies a place within each of them* Thus 
every member of the society has a place in the age sax system and also in the prestige series. (Linton 1952,
P. 263-12)."

According to Linton (1952), the place a certain 
individual occupies in a particular system in a particular time is 
his "status”. Mis "role" Is the sum total of culture patterns 
associated with a particular statue. It includes the attitudes, 
values and behaviors ascribed by the society to any and all persons 
occupying this status. Linton emphasized the content of e role;

It can even be extended to include the legitimate 
expectations of such persons with respect to the 
behavior toward them of persons in other statuses within the system (Linton, 1952, P» 264).

Linton (1952) further clarifies the relationship 
between a status and a role. Every status is related to 3cm© 
particular role but the two are never the same thing for any one 
individual. The individual^ statuses are ascribed to him on the 
basis of his age, sex, his birth or marriage in a particular family 
unit, his ordinal position end so forth. His roles are dependent 
on and based on his statuses. This is true of both the current
statuses and anticipated ones.



in bo for as it represents overt behavior, a rol© is 
the dynamic aspect of a status: whst the individual 
has to do in order to validate his status end his 
occupation of it* (Linton, 1952, P, 264},

Parsons (1942) has else paid attention to age and sex 
as the bases ©f statuses and roles# His emphasis is taor© on the 
adult behavior rather than that of young children.

Once statuses and roles sre formulated and defined in 
a society# There) are pressures toward following the Votes. ;m 
individual should follow the roles associated with his Current 

status at a given ties© (Linton 1952}* As a young boy matures, he 
is likely to find increasing familial, peer ana general societal 
pressures to identify with his father and thus to learn to think, 
feel end act like a ©ember of his sex# Brown (195$)* Kussen (1961)

In other words, the process means the adoption of sex appropriate 
motivational patterns, personality characteristics and overt 
masculine behavior as well a® masculine interest's#

A number of findings from fch© Thematic Apperception test* 
ratings and soeisnetric variables supported foussen’e hypothesis of 
the young boys* facing a lot of pressure to conform to the prescribed 
masculine role> t&ussen (£961.)# The evidence demonstrated that the 
strong Identification with the male role is manifested in the 
adoption of coherent set ©r patterns ©f sex role behaviors rather 

than In the acquisition of a few isolated sex appropriated 
character! ati e s, Bunsen 6 961}*

A study by Bloomer (1964) was done t© examine methods 

that children of both sexes would use to solve problems they see



arising from (a) normal life situations with soma pressure and
} (b) in situations requiring primitive survival* It was found that boys

? chose highly decisive end more tense characters under survival
j; ’ ’i

stress than under normal conditions, for the primitive survival I 
t ' - ii

conditions, girla* identification figures were significantly less
l romantic than for normal conditions {BloomerT (1964). Bloomer*a ,!
S-

l subjects were middle class boys and girls from grades 4 through

j in the school system of aid western city with a population of
350*000. Prank (195$), suggested that current changes

jj in women * s social roles are likely to lead to feelings of anxiety,
? inadequacy^ snd hostility in men because of a lack of synchronise-
‘i

| tion In role change on their part# Several others (Brown 195$, i
I •j; Cava 1952 and Haush 1952, Gray 1957, Gray & Klaus 1956, Hacker 1957, ;

i Hamburger 1953, TWddenhan 1951-1952) have noticed evidence of >.

f socialisation and adjustment difficulties from male role demands

!; at the adult and adolescent levels. As far as U.S.A. is concerned j
' 1 ,!

jj the fact that more boys than girls have been referred to^child :i

r guidance clinics in recent years points to the markedly greater j

! failure of boys in social functioning as compared with girls
V ::

S . (Gilbert 1957, Oilman 1957, Department of mentalhygiene 1955,1956, j

Public Health Service publication 1956). There have been more boys j
j; . I)

j acthan girls rated as delinquents .Schwartz, 0949) and there are 

f more underachievers among boys than girls , Gov/an Vl 955).
l ' ;!j " Hartley (I960) accepts a social role as including all !

:i the personal qualities, behavioral characteristics, interests, ‘
l attitudes, abilities and skills which one is expected to have :
r because one occupies a certain status or position* She points to J



55the problem, of a status or role being an outcome of the society1# 
culture alone sad thus at 'times being completely unrelated to an 
individual1® native endowments*.!

t............ -

Another dimension of sex role development ia to see 
it through the socialisation process and the pressures of this 
process--- ■ • associated with sex role development..

The demands of boys11 conforming to the social notion 
of masculinity come much earlier and are enforced with more intense 
emphasis than similar attitudes with respect to girls* Several 
studies of pre-school'children have revealed that boys are aware 
of whet is expected of them because they are boys and hence they 
restrict their interest® and activities to what is suitably 
masculine in Kindergarten (Brown 1956, 1957, Pauls & Smith 1956, 
Gilbert 1957, Uabfaan 1950), while girls move gradually in the 
direction of feminity'taking about five more years,-:,..

N tm°) --------Hast ley’^interpretation. ' based on these findings is that more
stringent demands bp© placed on boys at sn age when they arc best 
able to understand the meaning of th© demands and also that these, 
demands ©re frequently enforced harshly to make things more 
difficult, the desired behavior 1© VftXcl.y defined positively* The 
child is told what not to be, but hardly ever what to be* These 
circumstances create', more anxiety in boy® then in girls* ibis 
remains to be seen in Indian Culture, as there is no information 
available yet ss to the sex role pressures in Indian Culture.

P)„Tarsbai 9 (1971) In her study on sox role Identification 
of father absent, mother absent children of elementary school ago



(grade 1 to 4) draws the following conclusions: 56
5 (1) Children whose one of the parents were absent did (
! not differ from normal children in their sex role identification* \
} ' , - \

1 f!| (a) Children whose sera® sex parent was absent did not f
l\ differ from normal children in their sex-role identification. ]

! ?
\ (3) Children whoa© opposite sex parent was absent did f
f * if not differ from normal children in their sex role identification.

I !j (4) Sex role identification is helped by:
ji . s
| («) Presence of other male members in th® enviornnent, j
| ;
l (b) Prence of other ferael© members in th® enviornssmt, j

(c) Recency of the absence of th® parent* ;
; 3 ’

4I (5) Father absent and mother absent children chose th®
) ;

available living parent m the model they wanted to imitate, ;
irrespective of whether the parent was of the same or of opposite 
sex. In n ?v Tarabei*a^r©search, the sample consisted of 30 children ; 
from father absent homes (20 8, 10 0) and 14 children fro® mother

$ 9 ' ju
|; absent homes (8 B, 6 Q) as well as 40 children (20 B, 20 Q) from normal 
!| homes from the various school located in Tirupati (India). ;

(l in her study on sex role preferences f
•'* i

,l of pre-school children found that *- *
s' • 1I' 1

- (a) Boys and girls% clearly differed In their sex role
preference’s* Boys were found to. be more masculine and girls were found |; 

[ to be more feminine in fchelfe interests and behaviors* |

V
J tK A

t
f
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(b) Girls indicated more confused pattern of sex role

preferences.

(c) The parents of the childrens! selected for this study 
indicated through their verbalization that they expected different 
set of sex role behaviors and preferences from boys and girls.

(d) Children in the study (8 & 0) Indicated culturally 
sterotyped sex linked behavior.

(e) Female children on the whole gave ambiguous responses 
as regards tj> their "sex role* preferences where as male children 
gave other emphasised masculine responses* This can b© attributed to 
the difference In child rearing practices in Indian Culture. Sex role 
behaviors pemheps arc core clearly articulated for boys end a good 
dec! of emphasis is placed m masculinity for boys, where as such 
pressures ar® not placed on girls for being feminine. The sample in 
her study consisted of 24 children {12 BA 12 Girls) between 34 to 44 
from the laboratory preschool, Child Development Department, attached 
to the Faculty of Home Science. Parents of thee© children were given 
en open-end interview with a set of questions to study their 
verbalization & views on the sex role preferences of boys and girls*

The sex role learning dilemma that boys face is further 
intensified by the fact that fathers ©re characteristically less 
available at home as either behavior models or interacting masculine 
agents* The active absence of the father means that much ©ale behavior 
Is learned, if at all, by trial and xa«x error and indirection 
(Xynn 1962) one outjeem® of this kind of learning is much greater



< resemblance of girls to their aethers then that of boys to their 
i fathers (Belor and Ratcburg 1953, Grey 1959, iascwiCk: 1955»
| Hoff 1950, Schoppe 1955)* There have also been some studies showing

? that relations between fathers and sons are not as good as those £
ii
\ between mothers and daughters (Keitser 1941, 1943» Nlmkoff 1942}*
\ It Is assumed that identification is influenced by the quality of
t S
j relationship between the child and his model (Kowrer 1950 a & b,
|
\ Symonds 1946}* A poor relationship with the father dimini she* the

) son’s chances to learn appropriate sex role behavior easily and <

I :j, naturally by using the father as ® model (Cava and Haush 1952, Paya©
and Kussen 1956)* Boys with difficulties in sex role behaviors often

| report their fathers aa punishing ©gents and their mothers as (
I 4 11| protectors (Emerlch 1959)*
t
$j Hartley (1959) points out another factor that may add to

jj the boys’ anxiety with all the emphasis on developing masculine

behavior, fcke yx and leaving behind every trace of feminine behavior, 
the young boy is faced with women as models ©nd interacting agents t 

! for most of his day (because of the fathers being ewey and there being ! 
female teachers in pre-school as well as elementary school programme)* ;

j ( |
f; Hsrtup, Moor* and Sager (1963) found in their study that when boys \.

i j-j were individually permitted to play with a selection of attractive |
feminine toys and unattractive neutral (neither feminine nor masculine); 

s !
| toys, most of the boys avoided feminine toys, spending their time [,
i with the unetteractivo dilapidated ones* Also the avoidance of feminine;
| toys was stronger when an adult was present in the situation th<m

S when the adult was absent(Hsrtup, Moore and Ssgar 1963, ftobeeigave ‘

! Arkski & Awagunl 1966), while similar trends appear for the girls in
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the research findings, the avoidance aspect of their sex role learning ;
is less pervasive. Oelucia (I960) and Spencer (1963) found that whan !

!

mild verbal punishment was administered to children upon making 
inappropriate choices on a toy preference test, the appropriateness i 
of subsequent choices was increased. It was concluded that avoidance 
of opposite sex behavior or sex-role appears to bo an important part 
of sex rolo learning, particularly in a boy’s life. The finding that 
avoidance say be loss Important among girls’ sex role learning is in 
ag§r©es?ent with everyday observation, American culture is considerably 
more lenient with girls (Ragan 1964), They may wear trousers, be 
tomboys and enter into masculine games and activities without strong 
cultural disapproval (fduels 1960, Spencer 1963),

Mash (1965) has published an article colled ’’The father 
in conteaporocy culture and psychological literature”. In this article, 
he pays attention to the common assumption generally mad© by 
sociologists and psychologists about child rearing practices of 
western industrial society* T© many, the child rearing practices of 
the American society appear t© be definitely matricentric. There is 
also s relative lack of studies about the father’s role. If the 
metricentre characteristic of the American society is accepted as 
existing, the Implication may be drawn that the boy and the girl face 
different qualities of environmenta influencing their sex-role 
development. It lice been suggested (itetherlngton 1966, Lynn end 
Sawrey 1959) that relative neglect of the father may have distorted 
the understanding of the dynamics of development of children and 
adversely affected the rearing of the males, Mash (1965) suggests



aoBje hypotheses as to why this might be so* First, th© father Is 
the sole wage earner ana thus he loaves ail of the child rearing 
responsibility to the mother* Second, social scientists have 
uncritically adopted this cultural philosophy of child car©, esaumlng, 
that it is both the only end the most desirable pattern of child core* 
Nash also refers to the results of clinical studies end studies of 
delinquents to emphasise that the relationship of a child with the 
father is importsnt for healthy social development (1965}* Psycho- 
sexual difficulties, such as hcac sexuality, apparently result fresa 
a child*s identifit<o'»iwith the parent of opposite sex. ; Brown (1956). )« 
If this is the case, a mother oantreed system Is peculiarly unsuited 
to the needs of the boy while he ie under constant pressure to act 
as a male (Hartley 1959) he is really predominantly with women, from 
vihos he is likely to acquire only a feminine pattern. The girl, on 
the other hand, is confronted with a different set of difficulties.
She Is treated with permissiveness about her to adopt th© appropriate 
sex role behavior. Thor© is less pressure on her, as compared with 
that on the boy, toward the task of sex role learning. Further, the 
American culture is heavily masculine oriented with men being accorded 
more privileges then women (Bennett and Cohen 1959). This is tvy>e of 
many cultures wherein women are pressured into developing nurturenco, 
obedience and responsibility! while men are eruacuraged to achieve 
end be self reliant (Berra, Bacon. end Child 195?)* Research findings 
indicating that the feminine* orientation of young girls is leas strong 
than the masculine orientation of young boys, may be utilised es 
bases for the implication that children learn very early in life the 
importance of the masculine role from the point of view of greater 
social end personal advantages.



Brewn (195®) recognises that gradually there is saer© and 
mere flexibility shown in American Culture about the sex role patterns; 
He states t~ ;

"There are definite signs that a convergence of the two 
sex roles Is gradually taking place In our society* This 
cultural trend Is evident in the increasing overlap r
between things and activities formerly considered", 
"exclusively masculine", or "exclusively A major Ieffect of this emerging culture pattern is widespread 
interfamity variability in the sox roles of the family 
members (Brown 195® (a) P* 241)«

He also believes on the basis of his research, that 
educational experiences end professional .opportunities are more mev.tly • 
equal for the sexes to day end that modes of stress change tremendously;' 
with styles for men changing an rapidly as do those of women*

It la possible that these cultural changes In the roles 
of the sexes influence the sex role development of the young 
generation of to day, >.Hartley (l96oJ^Spsmcer (196?j[T -

.suggest' ■ after considerable speculation that any such effects on the 
childrens* sex role development will be minimum because the child does ; 
not see the occur!ng changes but only sees the box role patterns as 
they exist at a given point in time*

l Delude (1963) made use of toy preference teat 
as a measure of sox role sidenti.fication* The test consisted ©i 52 
photographs familiar to the children. Pairs of toys of determined 
masculinity end feminity were presented to the subject, he ms asked 
to chose which of the toys a ’picture child’ ©f the same aex as the 
subject would Iseike to play with when presented with the feminine toys, 
boys chose the more masculine of two masculine toys. Girls cues©

r



between two masculine toys, more often than two feminine toys.

_ ___ Biller (195$) made use of IT Scale measure, draw
a person measure, t© find the relationship of the following variables:,
father avallability, father dominance and power, maternal
encouragement, intellectual levs?^'-physique, in 106 Kindergarten age
boys* His hypothesis concerning the degree cf father availability as
positively related to masculinity was not confirmed in this study, 

c o|~The degree^cr/s’ penceJ?©>^their fathers as dominant and powerful was 

' positively related t o boys; masculinity* fraternal encouragement a a 
well as physique facilitated sox role adoption.

Finch (1955), by making us© of pictorial 
interview with the children and mothers found cut how the children 
understood ettac. parental roles. Children considered t he father only 
as an economic provider and the mother only as hou3® keeper and 

contributor to the species.

Biller (1969) studied the effect of maternal 
encouragement 'for sox role identification in father.absent children. 
34 children of five year old constituted t he sample. There were 17 
matched pairs of father absent and father present children. Ho
conducted on interview with mothers to measure the maternal 
encouragement. He used Brown’s IT scale Measure masculinity, a gam® 
preference test to assess sox role preference sod a rating scale of 
sex role adoption. Hi© findings suggest that mother-father absent 

boys are encouraging masculine behavior in their sons more then 

mothers ' the father present boys*



. Biller 0963), studied the relation of fatheifi 3 „
absence and gccio-cuIt lira l background to masculine development, in 1 

- six year old lover class negro and white boys. All .boys war© of low 
soci©«.© conomic status and their sibling distribution did not differ#
The negro and white boys had lost their father forth© same duration 
of tirae and for the same time. ,11©-made use of Brown IT Seal© to assess 
sex role* orientation. A teacher*3 rating scale was also used. The 
results shewed that the father present boys rated higher in masculinity, 
than father absent boys* The white boys rated higher in masculinity 
when compared to negro boys. fti it on < . {1957) studied the effect 
of sox role Identification upon problem solving skill by making use of ,

‘ Termanh-Wileg M«F* test, I’.P. Seal© of minnesota muitlphasic 
personality, inventory problems were presented individually. H© states 
that problem solving skill is significantly related to sox role 
identification. There is a positive relationship between sex role 
identification and problem solving -skill both across and within aexess.

_ et..ajU (1962) guBussriseo the effects of
' parental absence. Although feminine aggressive behavior was negatively 
related to parental absence, feminine aggressive behavior appeared if 
the boy vwes between 6 end 12 when the father left, or mother was 
deviant or rejecting.

Hoffman end Hoffman (1964) in their article state that 
lack of identification of objects during childhood is likely to result
in sexual inversion, in boys. of th® !
following authors. Fenichel theorizes personality disturbance as being - 
the result of gull® ©ngend©red by th© fantastic fulfilment of cedipal 
wishes, when the same s©x parent dies. I*r©ud and StirllngheM say «>hot



the absence of the father may not preclude Identification at least 
in very young boys. Stole found not only more feminine orientation 
behavior but also more feminine behavior in boys during father’s

Andabsence. Lcichty using the balacky test |( different projective 
technique of th© doll play interview,concluded that boys identifies - 
tlon with the father m& uafavourablxy influenced by th© father’s 
absence*

Barclay and Cupaano. (1964) studied the effect ef father 
absence oti cross sex identity end field dependent behavior in 
adolaec-nt beys* They selected 10 father absent white boys, 10 father 
absent mgr® boys and control group consisted of 20 boys* The subjects 
.were s'skod to rate themselves* father* mother, on a series of bipolar 
objectives* The data provided & ® systematic profile for seif, for 
mother and for father. The degree of similarity among profiles was 
taken as index of cross sex or same sex identity* The results suggest; 
that there was no difference between father present and father absent 
boys with respect to cross sex identification/^ ' ' ■

oT ft -e.^- support' this by keying that this was bees use of compensatory 
drive towards hyper masculinity in fattier absent groups* Father absent 
group is more field dependent, more passive, in orientation to 
environment,

“ l viQdis, Hoffman and r- . lipltt {1964) in their 
article related to aox role identification of mother absent children 
state that there was difference between the experimental and control 

groups*
Hoffman and Hoffman (1964) quote the worksof Eowlby,



( 65| Ainsworth, Rosea Bruth who studied the long term effects of maternal 

’i seperatlon (hospitalization)* There were some indications ofi]
i personality damage, withdrawal as well m aggressiveness•

(
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MeGsndleas(1961) says that girls around sdbc five years | 
are actually stating that they like fathers better than their mothers* I 

He also states that according to Ammons and Amcns and Simpson, the 

usual pattern for both boys and girls was to state a preference for ;

mothers* If a mother is a successful person, she provides the best ]

available model for appropriate sex role* j
Cn intercultural variations in sex role patterns, ;

Kobesigava (1959) attempted a direct cross cultural comparison of :
ichildrens* sex role devalopmentr The ITSG (with considerable aodifi - 

cation for cultural differences) was administered to a group of j

Okinawan children* Results indicated dichotomous sax role patterns, j
similar to those in the United States* Cn the basis of these findings '

!?there is reason to suspect that sex'role patterns end their outcomes ?
j

may vary between cultures (Mead 19371, Whiting and Child 1951) and j
sex role development Is one of the aspects of the socialization of ■;

the child* Kallnoswki (1927) found evidence against the Freudian .
assumption that the codlpua complex was universal. There are some !;

findings about the personality variations between cultures also, c*g* ^ 
Kejp©ugel*a acquisitive instinct and the instinct of Pugnacity are » 
found to be absent in some other societies (Keod 1937)*

Sex of the sibling and sex role development «. . . . . . . . . . . . . . . . .  •mmmumm j.1
~1 Koch (1956) found that when the age difference 

between siblings was over four years, those from the opposite sex



pairs tended to be gouged higher on exhibitionism than those from 
the seme sex pairs. In addition, the latter were higher on popularity 
than the former and children with a brother received higher ratings 
in competitiveness and leadership than children with a aiste*.

Boys also are found to be higgler on f,tmeeopcrafci venosew 
with peers end ’’tendency to tease girls” than girls are (Roth 1956), 
Foster C1930) end Ko<jh {1956) found girls to be higher bn jealousy 
than boys. Koch (1956) ** found girls to be consistently scored as 
more friendly, gregarious, popular, better leaders and less reactive 
to defeat when the sibling age difference was less than two years. 
Boys were more revengeful than girls when the sibling spacing was 
less than two years*

Fauls and Smith (1956) and Rosenberg and Suttcn-Smlth 
(1964) found that additional male and female models in the family, 
e.g. siblings, modify #ex»role learning of a child* Children with 
older, like sex siblings acquire appropriate sex~role learning (Pauls 
and Smith 1956). Boys with sisters, particularly older sisters, tend 
to be more feminine In their behavior (Brown (956!, KoCh ‘1956).

Bauer end Ehrlich (1956) found the mental health of a 
child to be related to the sex of his siblings. Females from opposite 
sex sibships were reported to be.'C'l impaired psychiatrieslly (Bauer 
end Ehrlich 1966, Koch 1956). For both sexes the mixed sex sibships 
had the most negative outcomes at the conclusion of therapy, although 
the differences were small. Control analysis revealed that sex is not 
independently related to any given measures of psychiatric impairment 
or outcome, nor is there a sex bias in the direction of high or low



impairment when sibship type is controlled#

Birth order and sex role development; -*
Certain relationships have been found between birth 

order and some personality traits that also can be called sex-linked 
character!sties# Schscter (1959) found greater aff illative behavior 
among first boras (affiliation is considered a feminine trait by 
Kogan 1964, Edwards 1959, Ooedeaough 1957, Hildreth 1945, Honaik 1951, 
lansfcy etal 1961, ferman and Miles 1936, hhiteheuse 1949 and Winker 
1949)# Altus 1959 found that first boras in a family of two children 
were better adjusted but this was not the case when they belonged 
to larger families ( kit fcp 3 to 13 children)# First boras wore also 
found to be aupervior in verbal aptitude (Altus 1965)# This Is 
incongruent with lasko’a finding (1954) that th© first child received 
greater verbal stimulation and accelerated attempts in activity from 
the parents at the preschool level# However, in the same study, the 
parents were found to baby, protect and be mors solicitous of the 
second child and the first child received less parental warmth and 
more parental control#

DJjjcond and Kuna (196?) found that later boras are more 
socially adept than first boras# Among 1300 fferld War II soldiers, 
last boras from families of.10 t© 13 were better adjusted than last 
boras from smaller families (2 to 9 children)* The middle child from 
a family of three was adjusted best of all children born in an 
intermediate position, i.e* between the first and the last*

Emmerich (1959) used a sample of "only* children in a 
nursery school to test tha hypothesis that the child would be more



I likely to identify with attitudes associated with the same sex
( parent’s sex role. The hypothesis was confirmed for boys but not !
f ' |j for girls# Heilbrun (1965a,) found the opposite with his sample. ?
II Boys who ware "only” children were more strongly identified with
\ their mothers than boys who had siblings. Oldest girls were more
i

highly identified with their ©others then middle and youngestk •.

• children.
r«

l Sutton-Salth and Rosenberg (1964), have criticised most
I not
j of the ordinal position studies ©a th© ground that there tias/always
’! !| been control for ether intervening variables such as family else etc. j 
! 1j; In their own study, they Investigated the effect of ordinal position
I on sex role identification in a sample of 253 college students 
i! 11 !j! (20 years of age) from two eh$.ld families. Their results and some j

! comparisons with the findings of some of the previous studies le*M ;
iI them to conclude that anxiety is greater at six years of age in first .
| boros, at ten years among those who have inappropriate sex role i

| characteristics and at twenty years, among those who have higher I

| femininity scores* Thus ordinal position seems to be important at
f ' I'

| ago six, but the sex of the sibling is more important between ages ;
ij j

j ten and twenty. It is after six years of age that peers become very i
j important to the child and identification shifts toward them and 
I sway from the parents. Thus the effect of siblings, if they can be j

) considered peers, on th© child’s sex role development is greatest j

between age ton and twenty* I

Personality traits associated with, sex-typing. 
Personality traits ere another variable that may be 

related to sex-role learning* Impulsivity in elementary school has

Iv'VliA ixA



i been found to be related to sex»rol© learning (Suttcn-Smith and 
■ Rosenborg I960). Inappropriate sex typing in boys also was related ' 

to immaturity (Sutten-Smith and Rosenberg 1961}* The results of a 
j study don© by iefkowitss (1962) indicated a positive relation between 1 
I adequacy of sex roles and IQ Scores* A more recent study by Anostasiow 

(1965) has shown that beys with adequate sex roles learn faster in 
verbal conditioning situations and also show superior achievement on 

[ reading tests when compared with boys with poor sex role development* ■
‘i

f Kagan (1964) taught second and third grad# children two nonsens#
{ ;1 syllables, on# a substitute for the word "masculine” and the other 
t ;\ for the "feminine*** After the nonsens# syllables were taught, theI| children were asked to apply the more appropriate nonsense syllabi# 

f to items in school (e.g* blackboard, desk)* Both boys and girls morej'f frequently classified these Items as feminine rather than masculine* 
f! it is possible that boys view their school enviornrsent as more 
I inconsistent with feh#ir sex role than do girls* Such a perception 

\ could influence the boys* early learning patterns in school, Draytr
Si

1 and ffaupt (1966) obtained self ©valuations of competence from 32
Dj kindergarten children* "Level of aspiratica" and "impulse control"

: were the two measures obtained along with teacher ratings and
maternal behaviour data* The children with mows autonomous evaluations 

i manifested more achievement and independence as well as affillative
(j

behavior* The ioss-autoncaaoua evaluation group was associated with 
! ever control of impulse and less stable levels of inspiration* The 
| latter group also had mothers who exercised the most control over
ji *

| the child*



Adults also haw bean used in some studies as subjects 
for research in the area of relation of personality variables to 
sex-role learning* Irvine*s subjects wore 102 freshman and sophomore 
students at Stanford University {1957)* These 52 males ©ad 50 females 
were individuals of high intelligence, Caucesions with religious 
affiliations mainly Protestant, and tended to come from, families 
of high socio-economic status* Kales scored higher than females on 
variables of authoritarianism and hostility* There was no difference 
between the sexes on man 1 fe®fcjanxie ty * This finding is in agreement ' >' 
with those of Taylor (1956) and Shotsky (1955)* Gcodsteia, Crites and 
Heilbrun (1963) studied college students using the KKPi to obtain 
both a general measure of adjustment aa well aa modes of adjustment*
The subjects were 7500 in number and came from three different 
universities* An attempt was made to find any existing relation •
between adjustment end either achievement in college or scholastic 
aptitude. Results indicate that personality contributes to college 
achievements 5yj a general rather than a specific manner, According to

«x.vuA
Moss (1962), expressions of aggression, competitiveness, 

dependency or sexuality is determined In pert, by a person1s assessment 
of congruence of behavior with traditional sex role standards* when 
subjects, followed from birth through adulthood, wore periodically 
©sked to indicate thoir sex role preferences, a reklatlvoly stable 
relation emerged between their choices at ages six to tea a nd their 
subsequent choices as adults. The boy»s sex role preferences at 
nre-school ages wore highly predictive of their subsequent adult

interests*



These results offer strong support to the popular notion l 
that aspects of adult personality begin to take form f
during early childhood, (Kagan and Moss, 1962)*

Social class as related to sex role behavior :- 
Social class does determine a family’s cultural patterns ; 

to an extent and hence it is possible that it may have an effect on 
the different attributes a child acquires through living in the i
family environment* Sex-role development may be one of these attribu - I 
tes. The difference in the sex-role learning of children from different

I

is

ii
i
ti

social classes may arise because of the different kinds of treatments 
received by them. It has been found by some researchers that children 
from middle class families are treated with less permissiveness and 
more restriction than children from working classes (Devis and 
Havighurst, 194$, Havighurst and Davis 1955, Soars, Maccoby and Levin 
1957).

I‘t.
4jj
i

i
]•

i
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Contradictory results were revealed by Maccoby and Gibb’s 
study (popularly called the Boston study as Davis and Havighurst’a 
study is called the Chicago study), done in 1954* They found that 
middle class parents were more permissive than working class parents* 
Kl&tskin’s (1952) research supports the Boston study findings. He also 
stated that the lower class parents allowing greater freedom of 
movement to their children was a reflection of their ’’rejection" 
rather than of their permissiveness". Bronfenbrenner’s (195$) report 
on "socialization and social Class through Space and Time" covers an 
evaluation of a txwentyfive year period. He concludes that from 1930 
to the end of World War II, working class mothers were uniformly more 
permissive than those of the middle class* Since the end of World War 
II, he says, there has been consistent change reported in the

Ii'

i



attitudes of middle class mothers in the dirocton of the practices 

advocated by U.S* Children’s Bureau bulletins* Over the entire period \ 
of twentyfive years* parent-child relationships in the middle dess j

I’

are consistently reported as more acceptant and equal!tarian while j 

those In the working clo33 are obtained toward maintaining order* 
Finally* Bronfenbrenner states that in the past two years there have . 
been indications that the gap between the social class ©ay be 
narrowing* . !

Besides general patterns in child roaring, there is some j 
research done apecieficelly on the sex-role learning of middle class ! 
end of lower class children* Hell end Keith (1964) and Habban (1950) j 

found children In working class homes to be earlier and more clearly 
aware of the sex-role patterns than were children in the middle class 
homes* Hartley (1959) found that for boys, the taboos against 
effeminate behavior ar© strong in lower socioeconomic status families*

i

Lefkowitz (1963) reported data that failed to support the difference , i 

in social classes in terms of the children’s sex-role learning* -
t'inuchin (1965) approached th© problem by using the "modern” and |
"traditional” home and school backgrounds and their relation to sex-
role learning In children* She found that unequivocal commitment to 
one’s own sex role* 3ex-type<3* play* aggression in boys and family 
orientations in girls were more consistently characteristic of 
children from "traditional” backgrounds* Girls from "modem” home and 
school environments departed most from conventions! expectations.

Research on the IT Scale s- 
The instruments so far developed

!.
I

and used to measure aspects
©f sex-role learning ar© (a) the IT Scale by rJ^yrcfivOfyi r£;VfVv>



(b) Th© Toy Profane© Teat by . _.DeLucia (1963}and it) a gam® 
checklist by Rosenberg and Sutton*Smltfa 11960$. In each of these tests, 
aex typing la measured by th© number of appropriate choices a child 
makes from toys, toy pictures or games*

Several investigators (Brown 1956, Hagan 1957, Lowe 1957, 
Handy 1954, Hall I960, Hartup and Zook 1960J found that
boys when administered th© IT Scale, more frequently and consistently 
preferred the masculine role than girls preferred th© feminine role, 
Lefkowlte (1962) reported that both girls and boys prefer their 
appropriate sesorole equally when confronted with a choice*

Eohlberg and Zlgler (1961) asked children whether they ; 
thought **IT« was a boy or a girl* Almost,all the boys and half the 
girls reported f,itf* to be a boy* When th© usually prescribed 
instructions of administration were modified to refer to MIT?? as »faer« 
Instead of "it" girls meda significantly more feminine choices* On 
the other hand, when "IT* was referred to as nhim,r instead of "it” 
no changes occurred in the boys* responses* Lensky and McKay (1965) 
concealed thef,IT” figure in an ©nevelope, thus keeping it out of the

. s
child’s sight, and found that more boys thought the concealed figure 
to be feminine than girls thought it to be masculine* This finding | 
brought about the suspicion that the cause for most children’s 
thinking the "IT0 figure was meseuUn© may be the strong influence 
of the American culture’s being predominately masculine*

Dolgan (1965) modified th© IT Scale to be used in classroom ;
j'

situations for grades 2 through 6* Suryee (196?) used this version ;



\ with two first grad# classes* Class A was administered the group 
ij version (modified by Dolgan In 1965) following the administration of 

! the standard version and class 8 was administered the peper-and-penc 11 
I group version only* In the modification, Oolgan has ail the card 

l pictures on one sheet of paper each in a booklet, end in the provided 

J spec© beside the picture on each pegs the child is supposed to 
I indicate his preference by marking with a pencil* In this my the
1 fcf»C.

! test can be administered to/Nwhol© class at one time without having '
: to take the time to administer it individually* the results of Durey*e
j study 1196?) showed that the difference between boys* end girls* means
i

was significant* Also, boys showed greater consistency between scores 
for the two administrations than did girls*

,i

| Other research findings on aex~role behavior*.*--
t ■I To understand children’s sex-role development, toys and

J their preferences have been a usual medium* There are some testa j bases on toy preference such as Borwn*a XT Scale (1956), Delude *s 
Toy Preference Teat (1963) and the gam© checklist by Rosenberg and 

I Sutton-Smith (1959, I960)* Certain toys are considered masculine end , 
certain others feminine in these devices and a child’s preference 

i for toy© reveals his sex-role development ala particular point in
I time* Benjuoain (1932), Brown (1956), j)«lucis (I960) and Rabban (1950)
I
| found that toys such as doll, buggy, dishes, beads and purs© are
jr ^ /

| classified as feminine while a dump truck, carpentry tools, a gun and
i’ tracfcor QTe classified as masculine* Knives, boats, planes,
I trucks and cement mixers are regarded by school children ns masculine;
l' '

l dolls, cribs, dishes end nurses* equipment ere regarded by school 
•? children as feminine (Foster 1930), Rosenberg and Sutton-3ffiith(I960),



| Vance and McCall (1934)* talker (1964) and Rosenberg and Sutton-Smith

;; (1959) found that distinctly masculine games, according to choices of
| preschool and school age children include football, soldiers, bows «
i; ' Jtrrma
p, / and. cops and robbers* Feminine games are jumping ropes, red rover, 
l doll play and follow-the-leeder#

l * On the IT Scale* boys show an increasing preference for

; sex-appropriate games as they advance in age. As early as three years 
jj of age, boys are aware of some of the activities and objects that
1; l

ii their culture regards as masculine* Among girls, preferences are

more variable as late as nine or ten years of age, (Brown 1957). Many !
£j girls between egos three and tfen show a strong preference for ;
i ' '

; masculine games, whereas it is unusual to find boys of the same age
'! *

| group who prefer feminine activities* Thus five year old boys show 

• e clearer preference for masculine toys than do five-year-old girls 
| for feminine toys (Brown 1957, Hartflp and Zook 1960)*
r [<r" ,

ij This difference in toy preference is accompanied by a
•j relatively greater frequency of girls' stating a deaire to be a boy
l
? or wanting to be a daddy rather than a mommy when they g«row up
ij (Brown 1957), Bennett and Cohen (1959) explain the situation by 
| stating that since the culture assigns greater freedom, power and ;

1 value to the male role and thus automatically devaluates the female j
j *

role, the typical woman feels ©r rather regards hereslf as less j
2 !

i adequate and more fearful than most men,
)’
| Very much like toys, certain personality characteristics

1 are also associated with feminine and masculine roles in the U.S.
I Culture. The correlated trio of variables like dependency, passivity ■



and conformity is considered feminine while aggression and indepen V , 
dene© are considered to be masculine (Kagan 1964}* Many studies have 
reported greater dependency, conformity and social passivity for 
females than males at all ages (Seller and Turner 1964, Crutchfield 
1955, Hovland and Janie 1959» Kagan and Moss 1962, Sanford 1943»
Sears 1953, McCandless, Bilous and Bennett 1961, Lindsey and Goldberg 
1953 and Siegel etal 1959).

Kurturant and affillative behaviors era also generally 
regarded as being more appropriate for females than for males 
(Goodenough 1957, Hildreth 1945, Honaik 1951, lansfcy et#ol-196l, Terman 
and Miles 1936, ivhitehous© 1949, and linker 1949). These were 
investigations of overt behavior and story telling responses which 
revealed more frequent occurence of affilistivc and nurturant behavior 
among girls than among boys.

According to Bennett and Cohen (1955), Jenkins and * 
Russell (1958), end Parsons (1955), there are certain covert 
attributes associated with maleness and feraaleneas in the American 
culture. The female should have the ability to gratify a love subject, 
the ability to arouse sexual desire in a roan, the desire to b© a wife 
and mother, the correlated desire to give nurturanee to one’s child 
and a love object and the capacity for emotion. The male should have 
the ability to gratify a love object, should have a pregtnatic attitude 
should be able to suppress fear and should have the capacity to 
control tnotion in times of stress. Results obtained from clinical 
studies of adults (Bieber, etc 4. (1962) and from self ratings by 
adults (Bennett and Cohen 1959) agree with the above statements.



Although the given list of masculine and feminine covert

attributes may look unrealistic to adults, data on children indicate,

in spite of the adult assumption that sex-role standards are changing

at a rapid rate, that children continue to believe that aggression,
dominance and independence are more appropriate for males and that

passivity, nurturance and affect are more appropriate for females
(Parsons 1948, Hartley 1960). Women also see themselves es more

nurturent than men (Bennett and Cohen 1959), and hence, adults and

children are in agreement on this point. In Kagan’s words
The circle la complete with both children and adults 
expecting and receiving more dependence, passivity and 
nurturance from females and more aggression from males. 
(Kagan 1964, P. 140)*

Some other sets of sex-typed responses include the 

development of skill and Interest In gross motor and mechanical taska 
for boys (Kagan and f'oss 1962, Tyler 1947) and an interest in clothes, 
dolls and babies for girls (Honsik 1951, Tyler 1947)*

During the adolseent and early adult years, some refined' 
derivatives of these sex-typed patterns are added to sex-role 

standards (Kagan 1964). For females, these include submissiveness 
with males, inhibition of overt signs of sexual desire and cultivation 

of domestic skills (Douvan and Kaye 1957, Harris 1959), For males, 
independence, inter-personal dominance with men end women, initiation 

of sexual behavior, sexual competence and conquests and acquisition 
of money and power are critical sex—typed requirements (Bennett and 

Cohen, 1959, Child, Potter and leven 1946, Douvan and Kaye 1957,
Harris 1959, Jenkins and Russell 1958, Kagan and Koas 1962, Tuddenham 

*1051, Walters, Pearce and Dahms 1957).



Kagan end Jackson’s data (1963) support a different viW 
that in the "norma l,n family of today roles of husband and wife are 
more likely to be analogous than they are to be differentiated. This < 
thought is also expressed by Brown (195$), who attributes this cosing : 
together of the mole and female roles to the cultural change within 
th© American society.

Heilbrun (1964* ) tried to explore Erickson’s theory of 
ego-identity (Paler 1965) by relating a masculinity femininity measure: 

to norceive social role consistency (which is one criterion of 
identity). Kale a do! scents whose- behaviors tended to conform to 

cultural stereotypes of masculinity showed higher "role consistency” 

than did less masculine males. This finding was consistent 'with the 
hypothesis t hat social reward for conformity should strengthen inter­
personal habits whereas social punishment for non-conformity should 
have a weakening effect and thus reduce role consistency. In the ®s©e ; 
study it was found that females who war© either high or low feminine 
were more consistent than girls who were only moderately feminine. 
Combining elements of both the traditional feminine and "modern” 
masculine roles was considered contributory to lower role consistency 

for the letter group. !

In childhool, rigid demands are mad© of boys to ■
demonstrate dominance, skill, strength and daring (Eagan and Rosa 1962)

A boy must deny his need for being eenforced end shown concern and 
he must not cry when he Is lonely or abused. He must face up to 
aggression even when he is badly frightened, fie must accept every 
invitation to participate in every activity even though ho is the 

nicest skilled of the group. Such persistent courage is not easy to



master tip and each failure signifies to the boy that he is Inadequate 

in his masculinity in that he cannot come •„> upto the cultural 

expectations,

A girl slips easily from a dependent child to a dependent 
adult because she is not' held t© the same standard t of emotional self 
control as is a boy nor is she penal! ced for avoiding challenge, She 
must inhibit physical aggressiveness, however, and pay attention to 

deportment and the proposition of time she spends ploying exclusively 
with boys.

' Brown (195$), is concerned about the age at which the

child becomes aware of the essential meanings of "masculine" end 
"feminine". According to him this ago seems to be (in the case of 

approximately two thirds to three-fourths of the children) about 
three years, Seward (1946) and (lessen (1925) also think children can 

make this basic distinction by ag© three. Evidence suggests that 
sex-role differentiation is a gradual process probably beginning in 

the second year and becoming definitely established by three years 
of age (Sears, KaCcoby and Levin, 195?, Seward 1946),

During the fifth ymr most children make a clear 
distinction between the more obvious biological cues of ms Iciness and 
femaleness and the psychological cues of masculinity and femininity 
(Broun 1956, 195?, Pauls and Smith 1956, Iowa 1957, Kabban 1950).
As in the other aspects of psychological development, there are also 

individual differences in the way children percelvo differences 
between masculinity and femininity* Brown (195®) concludes that 

PKreschool children become fully aware of the feet that basically



the world is divided into two groups, male end female and depending '

upon belongingness in on© group or the other, behavior patterns ere . 

expected and behavior is to be guided accordingly.

So much for awareness of differences between the sexes* 
Actual sex-appropriate behavior and the beginning of its development 

have been explored by some researchers* it has been found that by ag© 
three, rsott children are boginning to develop sex-appropriate roles 
(Emmerich 1959, Hartup and Seok, I960, Hartup, P.ocre, and Sager 19620* ■ 

■ By nursery school age both boys and girls tend to imitate end to 
identify with the like sex parent more frequently then they do with ; 

the opposite sex parent*
I

Strength of affiliation and identification also have been ■. 
given some research attention* Rosenthal 11962) has concluded,. after a 

review of various lines of evidence, that identification with same 
sex family members is stronger in feme lea than in males* Brown(1956), 

OoLucia (1963) and Rebben (1950) have found that boys tend to bo ahead 
of girls in sex-role development. This finding seems to be in contrast 
with Rosenthal’s (1962) statement of strong identification of females, ; 
rather than males, to their Ilk© aex parent. Prom three years onward _i 
boys are more clearly sway© oft£h©ir sex-role than girls* Young boys 
wore found to chocs© masculine items (on preference1 tests) more •• 

fresquently end consistently then females of th© same as© chose feminine 
items' (Brown 1957, Hartup and Sock 1960), This acceleration in 
sox-folo learning continues throughtoufc the elementary school years, 

with boys becoming progressively more masculine each year*



It has been concluded that the process of sex-role

learning is more complex for girls* The pattern they follow in their 

sex-role development explains the situation to an extent. They appear 

5 to reach their peak of femininity at approximately five years of age 

and then proceed to maintain this level, or even decrease in femininity 

during the early elementary years (Brown 1956, 1957, DeLucia 1963,

: Hartup and Zook 1960).

r {195%) found in th&vr study of doll

play that girls chose the mother dell significantly more frequently 

than boys chose the masculine doll. But the boys chose the father doll 

more than the girls did. Generally, it is assumed that antecedent 

conditions of warmth ere related to the preference for a parent's role 

(Sears 1953). It was found in support of the above assumption, that 

boys take up the mother’s role most strongly under conditions of her 

being much higher in warmth than the father. She also was higher in 

sex-permissiveness, in restriction of the/boy’s activities out of the 

home and in being critical in her ©valuations of her spouse.

Parsons (1947) and Gorer (1946) formulated the theory 

;; that girls acquire their sex role earlier and more readily then do 

: boys. Brown (1956) discusses this proposal as being in contrast with

! his findings. He found that 20 of his 62 female subjects showed marked 

preference for femininity. The others were, in varying degrees, 

removed from clear cut feminine preference. On t-be other hand, a clear- 

? cut majority of boys revealed a decided preference for the masculine 

role. There is a large and significant difference between the number



of boys showing preference for Masculinity and number of girls 
showing preference for femininity. Brown wonders if realizing 9 
difference between sex-rclo preference and sex-role identification 
may explain the situation more clearly. Girls may bo identified with 
feMnine models but may still prefer masculine items while boys are 

"compulsively masculine* (Parsons 1947* Gorer 194$) thus shewing 
exaggerated tendencies in the direction of masculine items. Being 
well identified end secure, rather then being confused, may allow the 
girls to choose more masculine Items than boys would dare to choose 

feminine items (Brown 1956). Several other studies and their resuits 
(Brown 1957, Hall 1960, Handy 1954, Hortup and Zook I960, Hogan 1957, 
Rowe 1957) support the finding that boys express a much stronger 
preference for the masculine role than girls do for the feminine 

role. The cause underlying this circumstance may be the compulsiveness • 
the boys feel toward beinet masculine (Brewn 1956).

Lansky and tiekay (1963) report that a number of researchers 
have questioned the results of the above- six studies on methodological 

grounds, claiming that the It figure of the IT Scale appears to b© 
seen as a male figure rather than neutral by most cf the children. 

Lansky (Lansky and McKay 1963) tested this methodological point by 
hiding the It figure cord in an envelop© and then administering the 

test according to standard directions. His hypothesis was that boys 
have greater pre fs»ef©nee for the masculine role than girls do for 

the feminine role. The date confirmed the hypothesis but did not 
support the view that the It figure is seen as male by most children 

of this ege. (Lefkowitz (1962) reported the contrasting finding thet 
upon being given © choice, girls preferred th© feminine role as much



as boys did the masculine role. He also fait that the majority of ** 
school boys and girls see the It figure as masculine, in spite of 
non-significant results in that direction. Brown {1962} and Lefkowitz

.j , (1962) agree, that only more research will clarify whether the problem
)■

is one ©f methodological origin or of differential preference of own 
sex-role among girls and boys*

f
i

’ Heilbrim {1965a) carried out a study to test the extent
, ■ of similarity between children and their same-sex parents* The 
! hypotheses of th© study were

i* " (a) Same sex parent similarity is greater for femalesthan for males*
(b) Personal adjustment is positikvely related to the 

son’s similarity to hia father but negatively 
related to the daughter's similarity toiler mother ; (Heilbrun 1965 a, P* 1§6),

Th© rational© behind th© first hypothesis was that females 
who have mothers as a more available model and ©3 a culturally rein- 

- forced model should show greater differential aimiiority with their 
mothers than son should with their less-available father-models. 
Results revealed that the difference in similarity scores between 

’ well adjusted males and well-adjusted females is significant it « 2,31 

p .05), and that th© males showed greater differentiation than did 
females* In the same well adjusted groups, the females showed no 

, difference in their similarity to their mothers and to their fathers. 
Cn the other hand, th© mean similarity- scores for'the maladjusted 
group showed opposing patterns for mol© and for female subjects*
i.hereas adjusted moles described themselves as more similar to their 
fathers, maladjusted males tended to endorse behavior more like that



of their mothers. The sex of child-by-adjustment interaction for • ' 

similarity scores is reliable (t £ 2.33, P .05), but it is clear 
that the large shift for males is primarily responsible. The j

difference in similarity scores for the two male adjustment levels f

alone is highly significant (T* 2.71, p .01), whereas the/beSSen i 

, the level of comparison for females is clearly non-significatnt 

\ (t s ,50, p» .60). Heilbrun (1965) summarized his findings by 
stating that the female has a greater same-sex identification 
(parental identification) than the male but has less of a differential 

with respect to between-parent identification* In an earlier study, 
Crook (1937) found that the girl may be more similar to her father 

than the boy to his mother.

In another study, Heilbrun (1965 >), tried to study the ■; 
modelling hypothesis directly. He predicted that sex-role distinction »

I
between males and females would be maximal given an identification
with a high masculine father, Heilbrun (1965-) has also considered

' , 1 the interactional theory proposed by Parsons (1955, 1956) and strongly-

supported by Johnson (1963), but hypothesized that the modeling •
theory would be sufficient to account for sex-role development even ‘ \

i
granting the validity of Parsons1 basic assumptions and principles i

S
(of greater sex-role differentiation for the father and instrumental j 
expressive qualities as the essence of masculinity femininity). The ; 
results were based upon the behavioral self-descriptions of 279 norma! 

college students. Of the behaviors distinguishing males and females 

identified with each parent type, the following percentages were ; 
judged to be appropriately sex-typed: (1) high masculine father - ;

T»*66 percent (2) high femi'ne mother - §8 percent, (3) low feminine ;;



; mother - 47 percent and (4) low masculine father - 45 percent* '
fey &fctve £«*gRr«J,

)° Heilbrun states that his hypothesis is supported^ BawrcMeer^,
i " _,• it is difficult to determine ivhether the responsible factor was the 
- modeling or was the interactional process working in the development 

*■ of the subjects* It coaid be due to the instrumentality of the high 
; masculine father that the highest percentage of the appropriately 
!, sex-typed subjects were identified with him* It Is possible that
f
\ rewarding interaction with the father ©iso brings ©bout a certain 
! degree of affiliation and identification with him in the case of

j both boys and girts*

i:
■ Sears, Kaceoby and Levin (1957) point'to the parent-child
i
i dependency relationship as a major requisite to parental identification* 
} This relationship also serves to motivate role practice; through which 

f the child comes to adopt the attributes of the parent model. Seers, 

j, Kaceoby end Levin also believe that females ere more dependent than 
j males after the age of five. Until then, there may not be much

difference between the dependency relationship of the two sexes with 

s- their parents (Sears, fcaecoby and Levin 1957)* From these data,
| Heilbrun (1956, ) assumes that among college students, females ought
{>

l to fe© more dependent than males* In his 1964 study, Heilbrun had asked 

' college subject® to judge if their fat tiers or mothers were more 
i "autonomous« or more "deferent* (two indications of dependency)* He 

found that 70 percent of the mothers were judged t© be more deferent 
{ than the fathers and 67 percent of the fathers were judged to be more 
? autonomous than the mothers* In a different study Heilbrun (1964) 

had asked college students to rate their parents for degree of



nurturance end found that females attributed fop greater nurturance to 
their parents than did males* Thus parental nurturance conducive to 
child dependency is manifested more toward girls than toward boys* J 
This supports the hypothesis of the instrumental father’s j

differentiating his behavior for the children of different senses*

Because the father is more nurtureat to the girls than
\ ' Jhe is to the boys, girls tend to attribute greeter combined j

nurturance to their parents then do boys. In Eussen and Rutherford** j 
study (1963) there was no evidence that high masculinity of fathers, 
femininity of mothers, and parental seif -acceptance or encouragement (j

tof their sons’ participation in masculine activities had any 
significant effect on the boys* mescullnization* On tho other hand,
a warm mother-daughter relationship affected the girl’s feminie5-action*I
Also the mothers of highly feminine girls, when compared with mothers J 
of low feminine girls, were found to fee significantly more accepting || 
of themselves but neither more feminine nor more encouraging of !

U

femininity about the daughter’s participation In feminine activities, j
ij

It also was found that the fathers of the highly feminine girls,
j;when compared with the fathers of low feminine girls, tended to be Ij
Imore masculine in their own interests and orientations, which further jj 

supports the concept that it la the instrumental father who helps j
Hmost in developing sex-appropriet© behavior of girls. f

■ ' l!IJohnson (1963) presents empirical evidence in support ;;
hof the hypothesis that the father differentiates his role toward | 

his opposlte-sexed children whereas the mother does not. Brodbeck(19541

86

i



used a sample of 10 to 14 year old children in rural Illinois 
community to investigate the influence of each of the parents on 
the moral standards of their boys and girls* The fatherJhas a greater 
influence on the conscience of his son than^ef' his -father# Thus* 
mother’s influence is not sex-typed at ell throughout the sdolscenfc 
years. Geodenough (1957) found thsfc fathers are much concerned about 
appropriate sex-typing in their children as compered to the mothers*

iThe fathers were also actively and personally involved in the sex 
typing of the children while the mothers are aware of sex typing 
but did not actively implement it*

Sears {195$) reports an unexpected finding from
her doll-play study of aggression# She found that pre-school boys

/showed most aggression toward the father doll while the girls 
depicted the father doll as receiving the least aggression of any
of the other dolls* The finding supports the idea that the father is 
more controlling* punishing and demanding of boys than of girls end 
hence more aggression was shown toward him by boys than by girls#
The study showed no difference In the amount of aggression shown 
by boys and by girls toward the mother doll. Brcnl’enbrenner (1961) 
studied 200 adolescents to explore the development of "leadership” 
end "responsibility"* He reports about sex differences in parental 

behavior s-
...... generally speaking it as the fatheifcrticespecially to treat children of the two sexes differently 

girls receive more affection, attention and 
praise than boys .... especially from their fathers...,
whereas boys are subjected to greater pressure and 
discipline* again mainly from their fathers (Bronfen- 
brenner, 1961, p* 249)*



Taseh (1952) and Aberle and Neagla (1952) report evidence ;

that fathers are more conceded about developing performance relevant |
}

characteristics in their sons and that they are much less concerned J 
about and sore appreciative of their daughters* Sears, Kaccoby and I

i

Levin state that "a good many mothers did net have very strong j
attitudes about differentiating the roles of boys and girls", (1957, j 

p* 406) and that there are **aupp£ri singly few dimensions on which the ■ 
sexes were treated differently" by the mothers*

Johnson (1963) used five potency words from Osgood’s 
semantic differential (Osgood and Teimebsum, 1957) as a crude measure 
of Instrumental-expresslve dimension, assuming that low potency reteinga 
«ar# indicative of a more expressive role# Kales* self ratings were 
significantly higher than females* self ratings on the potency words* 
Both males and females rated their mothers much lower than their 
fathers on tho potency factors*' «hile there was no difference between 
male end female ratings of tjielr mothers on the potency factor, the 
males rated their fathers as higher on this factor then females did, 
Johnson (1963) interprets these findings to mean that males and 
females perceive their mothers to be equally expressive toward
themselves than males perceive the®', to be* Osgood (1957) ©Iso states, j

'!

in his summary of studies using the semantic differential, that normal « 
men identify more with their fathers than with their mothers and :
more with both parents than do neurotic men, and that they also see 
their father as nearer the ideal* Norma! women identify as much with j 
their fathers es with their mothers* The distinction between normal - 
and neurotic women with respect to parental identification was not

rfound to be clear* i



Helper (1955) found that a high degree of self-concept
b

r modeling after the father is associated with high adjustment in the
! boys, while in the girls* group, a high degree of self-concept

j modeling is not associated with adjustment. Gray (1959) studied
i children from fifth through eighth grad© and she concludes|J*
; Boys who perceive themselves as more like their fathers
ij than their mothers are perceived more favourably by their
« peers. With girls, to the extent that relationship exists,
? it is in the direction of girls who see themselves as
i more like their mothers being seen less favourably byi theirs peers. (Gray, 1959 P* 104)*

1 Sopchak (1952) asked college students to respond to the
!; eppi (Minnesota Multiphasic Personality Inventory.) as themselves, as 
I they thought their mothers would respond and as they thought their 

I fathers would respond. He found that it was both men’s and women’s 
l failure to identify with the father rather than their failure to 

1 identify with the mother which was associated with trends toward 
abnormality. The relation between abnormality in women ajid lack of 

j identification with the1 father is strongest with respect to the M-F 
'j Seale (The masculinity-fenlninity scale) on the MBPS* Sopchak states:

j;I
;iu
,1

«

t

Women who possess tendencies toward abnormality show a 
lack of identification with the fathers which is signi­
ficant at the .01 level in the case of the masculinity 
scale only ... This finding is difficult tointerpret 
ni nno <!+■ indicates that MASCULINE WOKEN 1 DEN 11 if X LESS WITH ThIiI FATHERS THAN FEMININE WOMEN. (Sopchak, 1952,
P* I6ifr).

The finding that feminine women identify more with their 
fathers than do masculine women is exactly opposite to the modeling 
hypothesis. It supports the interactional hypothesis in that fathers 
•are capable of fostering femininity in their daughters if their



daughters identify with them, but if daughters do not identify with 
their fathers, their sex-role development may be inappropriate# j
Uinch 0951), in a sociological study of college males and females ‘
through using <juestionnart<frjft found that attachment to the mother in ;;

^ rlmales was related to slow courtship progress but attacheisent to the ! 
father© in females was not so related* In a later study, Much (195^) ;
refined his measure of attachment and found that women who were most 
closely attached to their fathers tended, on the average, to be most

■j

advance in their courtship progress* !
!

In her dissertation study, Johnson (1955) ranked 200
seniors in a women’s college in the South on an instrumental ;
expressive scale based on their responses to a series of role conflict !

<£' i
situations* On the basis of another questionnaire given to the same i
group concerning the attitudes of their parents toward them (subjects ;
were "only" girls from broken homes) it was found that more girls
had fathers rather than mothers who would be disturbed "at the j
thought of their growing up and living away from home"* This relation
reaches statistical significance when restricted to those cases In
which both parents are described as "strongly" or almost "equally" •

dating* A marked (nonsignificant) trend also was found in the case j
of expressive girls tofle more likely than Instrumental girls to j

answer "father" in response to the question, «8hich parent do you ,

foal is moat closely attached to you"?

Johnson (1963) also studied sophomores from homes rated 
either "extremely instrument" or "extremely expressive". The 
expressive women described their fathers as very attentive and ,
protective in their behavior toward them whereas the instrumental



women tended t© describe their fathers an "distant", "critical" *$$' 
"cold"* Kussen and DistXer (1959) used young children for their 
subjects and the IX scale for young children was their instrument* 
They found that the high and low masculine groups were not aignifi - 
cantly different m any of the variables related to their mothers but 
were significantly different ©n variables related to their fathers*
The fathers of high masculinity boys wore also depicted as high on 
"nurturance" and "punishment" by the boys during doll play sessions* 
This finding Is In line with the basic principle® of the "power" 
theory of identification, wherein the interacting agent has te be 
both nurturant and powerful#

Parent-child relationship and its influence on aax-rolebehavior?..... '.-. .-.1. ...' .. ".... ...
Heilbrun (1962) found maladjusted college males to be 

significantly less father-identified than adjusted males# He found 
the maladjusted females to be more identified with the mothers but 
h© concluded that the finding was not reliable* Another study by 
Heilbrun (1964 )consisted of the subjects* rating their parents* 
masculinity-femininity ©n fifteen behavioral characteristic®, (based 
on the Edwards Personal Preference Schedule) to find the model 
attributes of the parents# To get the degree of nurturance, parent- 
child interaction scales were specially developed for the study#
The eight inodes of nurfcursnc© on the stale were s—

1* Affection 3 (Degree of nurtursne* felt for the 3)*
2* Affection II (Degree of nurturance physically expressed 

to the S)*
3# Approval of 3 and his behavior*
4* Sharing of personal feelings and experiences#



5* Concrete giving to S (material gilts, money etc*)
6. Encouragement of S meeting responsibilities end 

pursuitg personal interests*
?• Trust placed in 3#

Sense of security felt by S in relation with parents.

To measure role constancy, a method identifies! to 
Block’s (1961} was used. Twenty self descriptive adjectives were 
presented in a set order to the 3 and he ves requested to rank them 
from moat to least descriptive of himself in interpersonal situations.

The social value-social behavior consistency score was 
derived from two measures* To obtain these measures, first, the 
Edwards Personal Preference Schedule (EPPS) was administered under 
standard conditions# Secondly, after having taken EPPS the subjects 
were asked to rate each of the measured traits on the EPPS on a nine 
point scale, from highly socially undesirable to highly socially ? 
desirable.

The findings suggested both importance of the parental 
model attributes and of the nurturence variables in behavior 
consistency, but the relations were often curvilinear and tended 
to differ with respect to the sex of the child end to the trait 
measured#

Heilbrun end Fromm® (1965) studlejl “Parental identification 
of Late Adoiscents". It was found that adjusted males identify with 
more masculine father models but this changes to a greater identi - 
fieetlon with leas masculine fathers as more seriously maladjusted 
subjects ere considered# Well adjusted female adolacents identify



roost with low-feminine mothers but maladjusted female adolsconts didw“, 
not show the opposite end hence the pattern is not supported. !

Bc-havioral self descriptions of 279 college students -j

supported the prediction that sex-role distinctions between males .!
and females are maximal in the esse of identification with a high j

I
masculine father (Hoi lbrun 1965b} • j

In a study of the subjects* similarity to his seme sex 
parent (Heilbrun, 1965a), 139 male and 141 female volunteers from 
undergraduate classes (of which 73 tasleo and 74 females wore Applicants 
for personal adjustment counseling at tbe university counseling centre) 
participated as subjects. A 300 « item adjuctiv© checklist (Hough and | 
Heilbrun 1965} under self-descriptive instructions was administered j 
to the subjects* Their adjective endorsements were scored for fifteen ; 

f-urroy-type needs (e.g, dominance, aggression abasement etc) on ;
previously validated scales. Kext, in statement form, the subject was ‘ 

given summary behaviors Included In each description war© more .
i

characteristic of his father or his mother. The subject's fifteen i 
personality scores and the parental ■ judgements were used jointly ; 

to provide an index of parent-child similarity* It was found that 
th© female has a greater same—sex parental- identilication than th© ,

male but has less of a differential between-porent identification, ;
1

Kowror (1965b) and Sears (1957) believe thet s nurturant : 

relationship between a parent and a child is a footer enhancing and .j 
facilitating identification. Barry, Bacon and Child's research (1957) j 

revealed that in addition to the American culture, there are several ; 
other cultures in which the general orientation is predominately 

masculine. The women in these cultures are pressured toward



! nurturancc^, obedience and responsibility* Kagan {1965) and Kagan 
I and letekin (1960) found that children perceive their ©others as being j 

©ore nurturant then their fathers* In contrast the fathers are viewed j 
;! as more punitive, dominant, fear arousing and competent than the j 

l mothers* j
I However, boys and girls see© to view the situation j
5 differently* For boys, the father’s nurturence and to a lesser degree, 
i . £■,

| his punitlveneas appear to be e of major importance (Kussen and Bistler,
I 1959, Kussen and Rutherford 1963)* The iVniore interaction a boy has j

■I V-
! with a powerful male figure, the greater will be his chances of j

i Iassimilation of the masculine role* If s father is absent from the i
ii '
• i

j home for & considerable length of time, the boy’s sex-role learning j
j’ ■ !j is disrupted (Lynn and Sawrey 1959, Hetherington 1966)* Very little $I,) has been revealed by research about the relation between the sex-typing
y \

3 behavior of e boy and his perception of his own mother. There is some 1
f *I evidence that maternal dominance disrupts the formation of e boy’s
J $I appropriate sex-role preferences and produces s lower father-son j
I ■ :f similarity (Hetherington, 1965)*

[ Heilbrun end Orr,;;'v ~ H966) found in a study of
*! maternal child-rearing history, that college males who rated their 
| mothers as ’’rejecting” were less stable and less positive in their

| levels of aspiration In a discrimination task and less stable in
\

j their betting on a gambling task than subjects rating their mothers 
| as ’’accepting”* Kussen end Rutherford (1963) found no evidence of 

relationship between the boy’s mesculinteation and factors such ss 
j high masculinity of father, high femininity of mother, parental



j self-acceptance, or encouragement of the son’s participation in is
i;! masculine activities* I.eflewtta (1962) found that boy’s sex-role 
I ■ ' 1

learning is facilitated by nurturance in mothers. Young boys who i
: strongly identify with the Bala rola perceive their fathers as ©ora I
i, ■ 'i

| rewarding end nuriurant than do their weakly identified peers I
] (?'U3sen and Distler, 1961}* Lefkowits <1962} also found that boya i

[ inappropriate in their aex-role preference ©ore often drew a picture
f \
( of an opposite-sex figure as their first response to Deraw-s-num teat* > 
\ than non-deviant (in sex-role preference) children did# 1l 

(1953) studied role playing behavior of children and found i 
| that delayed role playing occur® in children whose homes appear to be 

( lacking in warmth and high in restriction of activities which may

j bother the parents* ;
$!jf

j Girls’ sex-role learning also is dependent on a warm and
l gratifying relationship with the mother {liuasen and Rutherford, 1963) 
f Girls also behave in a more feminine manner if their mothers possess 1
J * *

; a considerable degree of self confidence and if their fathers 
| encourage their participation in feminine^ctlvlties. Interestingly 

I enough maternal encouragement of a girl’s participation in feminine ;
i activities was unrelated to femininity in girls (russen and Rutherford
!

t 1963)* Also, fathers of highly feminine girl® tend to be more masculine 

I in their own interests and orientations#

j Frye, South and Vagus (1965) found that children tend
j to have orientations similar to those of parents (in terms of "self"

■ and "other” orientations) except for the case of the extremely 
| self-oriented parent. In the American culture, although the mother’s ;



;; orientations are expected to have a greater influence on young . j|0 
■ children’s orientations, the fathers, except for seif •oriented 

fathers, have a positive influence too* A positive relationshipi 9\

I also was found to exist between the ©other’s and the father’s 
| orientations* Centers and Centers (1963) conducted an interview 
i survey to find out if Hiesman’a ”inner-dlreeted” and "other-directed”
fi social character types perpetuate their traits in their offsprings* 
j The subjects were 649 adults* One of the Interesting findings that
! is rielevant in terms of parent-child relationship was that the
?[,I "other-directed” persons favored permissiveness in child rearing*

l ©Co
ji;



MSUMMARY i

t* The area of sax-role Identification particularly 
In pre-school years is a relatively new area that has been 
given research attention in the last fifteen to twenty years*
There are very few instruments which measure the sex role 
development variables* This could be a reason for contradi­
ctory findings in this area* This may not remain so until 
bettor instruments are developed by intensive research 
studies*

2* Age and sex trends, differences between social 
class seem to be related to the area of sex role development*

3* In tha area of parent child relationships following 
factors see® to be related (a) reinforcement patterns Cb)
Parents own sex role behavior (c) affillative end nurturant 
attitudes in the parents*

4. The child1® ordinal position and the number and sex 
of siblings may also have some bearing on his sex role 
identification*

So far no definitive conclusions can b© offered as 
research *?ork in this area has not provided enough information.

oCo —


