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6.1 INTRODUCTION

The present study on organizational climate of
secondary schools is distinguished from earlier Indian
climate studies in Delhi State, Rajasthan, Tamil Nadu and
Gujarat on eight scores. Firstly, the sample is representa-
tive of dll regions of the Gujarat State. This was not the
case in earliér studies by Kumar (1972), Sharma, Rai and
Buch (1973), Patel (1973), Shelat (1975), Darji (1975) end
Pandya (1975) whose samples of schools or teachers wefe
either smallﬁor they were from a few selected districts.
Studies on organizatioﬁal climate, as shown in Chapter I1I,
were also reported from Delhi.State, Rajasthan and Tamil
Nadu, but excepting the Delhi study which was actually
completed at the University of Celiformia, Berkeley emnd
much details of which are not kﬁown, the Rajasthan and
Tamil Nadu studies were based only on selected districts
which formed only one part of the state and not the whole
state. So, there were rather district studies than State
studies. Secondly, they all used Halpin and Croft's tool -
the 0CDQ which was originally prepared on the basis of
descriptions of 71 el ementary schools of the U.S5.A., while

the present study is based on a specially constructed
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Indian tool (Baroda Form I) based on description from
secondary schools which makes it more relevant to condi-
tions in Indian - Gujarat secondary schools. Thirdly, the
tool used in the study has four more dimensions or sub-
tests, making the total sub-tests 12 in place of 8 in
Halpin and Croft's original 0CDQ. Fourthly, excepting
Sherma (1973) none of the earlier investigators had factor
snalysed the items of their research tool. The present study
has attempted it in a modest way.Fifthly, it has developed
its own procedures for identifying school organizational
climate types. Sixthly, in none of the earlier Indiam
studies, the perceptions of teachers were contrasted with
those of principals. Seventhly, the present study is the
first among the Indian studies 1o have examined the possible
relationship between personality factors of teachers and
their perceptions of organizational climate of their schools.
And lastly, organizational climate of secondary schools is
studied here for the first time in the context of teachers!
belief systems (dogmatism) and pupil control ideology. Even
pupil control ideology, as such, comes to be studied in
India for the first time. Thus, the present study has some

convincing rationale.
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6.2 DBRIEF OVERVIEW

The report of the present study is presented under

five chapters.

The Chapter I begins with a brief expositien of the
concept of a good school to provide a background frame to
the present investigations. It presents in some details
conceptualisation of organizational climate which could
provide a kind of theoretical reference frame to the study.
All the twelve dimensions of school climate which are going
to provide marrow from which the climate types are intended
to be built are set forth in meaningful details. They are .
classified into three categories viz., Teacher Behaviour,
Principal Behaviour and Administrative Behaviour. The three
types of climate - the Open Climate, the Intermediate Climate
ard the Closed Climate - intended to be used as structural
organization of climate in the study are visualised in terms
of their distinguishing characteristics. Similarly, in the
initial chapter, the theoretical orientations of the varia-
bles of personality traits, pupil control ideology and
belief systems (dogmatism) have been also discussed with
the same purpose of providing a theoretical frame of refe-
rence for the studies of these independent variables in

later chapters.
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The Chapter II is devoted to a2 review of research
on climate typology, dimensions, some associate teacher and
school variabies, personality treaits, pupll control ideology
and dogmatism. The researches specifically reviewed are those
that deal &itb (a) instruments for measuring orgenizational
climate of educational institutions, (b) dimensions of
climate (c) variavles influencing climate, (d) climate and
personalit&, (e) climate and pupil control ideoclogy and (f)
climate and dogmatism, and (g) dogmatism and control ideology.
Around 142 researches are reférréd to in this chapter. The
emnphasis in the presentation was on identification of ftrends,

underscoring of salient cleracteristics and on the emergent

conclusions.

The Chapter IIT presents the research plan. It sets
forth the rationale of the study, defines its scope and
articulates its delimitations, outlines its seven objec~
tives, describes and discusses the procedures adopted by
the investigator in the cons truction end refinement of the
research instruments (on climate, and pupil control ideology)
indicates its scoring system for all the research instru-

ments pertaining to measurement of climate, personalitfy

~
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traits, pupil control ideology and dogmatism scale. The
sample comprises 128 secondary schools with 42 frem North
Gujarat, 35 from Western Gujarat, 34 from Central Gujarat
and 17 from South Gujarat. Lhe schools were categorised as
(a) the Coveted Schools (N=28), (b) the Medium Quality
Schools (N=59) and "Just so 56 Sohéols (N=41). %*he respon-
dents were 1,014 teééhers, 820 male and 194 females. They
came from all socio-economic status, belonged to the age-
groups 20 to 45 years, had teaching experience ranging from
nil to 20 years or more, and belonged to all slabs of edu~-
cational background from undergrsasduate to posi-graduate
trained. Yhe analysis of the data was planned around the

testing of 14 hypotheses.

The Chapter IV constitutes the spine of the present
research. It was devoted to the anzlysis and interpreta-
tion of the data. The organizational climate of 128 secon-~
dary schools was identified on a climate continuum with
Open Climate at one end, the Closed Climate at the other
and the miudle position assigned to Intermediate Climate.
The Profile Chart for all the 12 dimensions of the 0CDQ
(Baroda Form I) across Stanine scales (divided into four

categories: highest, high, low and lowest) was developed
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which was a requisite to proceed further with the identi-
fication of orgamizational schools. The differences in mean
scores on all the 12 dimensions of tﬁe 0CDQ in the case of
Open Climate and Closed Climate schools were found signi-
ficant a8t .01 level im 11 dimensions and at .05 level in
one dimension. This provided a pointer to the validity of
the total in terms of its discriminating function between
two extreme end climates. The analysis incluaed testing of
significance of the estimaf s of the 12 dimensions both by
teachers and principals.The Gujarat State, with its 19
districts, divides itself into four geographical divisions,
viz., North Gujarat, Western Gujarat (including Saurashtra
and Kutchh), Central Gujarat and Pouth Gujarat. The study
examines péssible reletionship be%ween these four regions
and the typology of school climate. Other school variables
like size, the quality categories, urban-rural locations,
and teacher variables such as sex, age, qualifications,
length of teaching experiences and socio—economic status
were studied in the context of their relationship with

climate typology.

Three independent variables - personality factors of

teachers, their pupil control (custodiafl or humamnistic)
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ideology and their dogmatism (open mindedness and closed
mindness) were also examined across climate typology. The
three inéependent variables were @lso studied in relation
to certain static variableé. The three quality-wise
categorisation, size. of sampled schools, and biographical
characteristics of their teachers were also studied in
relation to teachers' mean PCI scores, thelr personality
factors and their doématism level. The relationship between
certain biographical factors of teachers and thelir belief
system (dogmatism scale) also was investigated. Such were

the format, focal points and framework of methodology used

in Chapter IV.

The present one is the sixth and the last chapter.

Its focal points ape: review, findings and impiications.

6.3 REALIZATION OF OBJECTIVES

It may be recalled that the study hinged round
seven objectives which gave form and substance to the

research.

The first objective was to classify the sefondary

- schools of Gujarat on a climate continuum. This has been
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achieved in Section 4.2 which describes the new procedures
developeu by the investigator in identifying three types
of organizational c¢limate for secondary schools, viz.,

Open, Intermediate and Closed.

The second objective pertained to examinations of
factors that ten@{g%eate Open Climate and Closed Clina te.
This is attempted in Yection 4.2, pages 209 to 211 .

The influence of teacher variables and school variable on
climate typology is treated in details in Sections 4.3, 4.4,

4.5, 4.6 and 4.7.

The tnird objective'was to find out t® what extent
perceptions on climate dimensions of both teachers and
principals show conformity. This formed the central theme

of presentation of data and their discussion in Section 4.3.

13

The fourth objective was focused on determining whether
teachers with certain persongality patterns tend to view
one or more dimensions of school climate in a manner indi-
cative of an Open Climate or a Closed Climate. An attempt
is made to study this facet of the organizational climate

of the schools in Sections 4.8 and 4.15.

The possible relationship between teacher perceptions
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of'organizational climate and teacher pupil control ideology
was the focus in the fifth objective. This is investigated

in Sections 4.9, 4.12, 4.13 and 4.15.

The extent to which the belief systems (dogmatism) of
teachers in Open Climate schools and Closed Climate schools
differ formed the fabric of the sixth objective. This is

inquired in details in Sections 4.10, 4.14 and 4.15.

The last objective pertained to investigating relation-
ship between cértain biographical characteristics of teachers
and thelr pupil control idedlogy and bélief systems. This
inquiry is presented in Rections 4.11 and 4.15,

seven
It would, thus, be seen that all the /. objectives

formulated for the present research are achieved in the
course of the analysis and the interpretation of the data

done in Chapter IV.

The Chapter V was devoted to factor @malysis. The
multivariate approach to the =mnalysis of the data was
applied. The factor loadinge across each dimension was
computed, and four factors were extracted. All the four
factors were considered for Varimaex Rotation, and the

variables that showed significant loadings were underscored.
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The study has yielded some important findings.They

are briefly stated below

-
»

Component/ Varssnies Mejor Findings
Factor
1.0rgani- Climate In the study, the three categories -
gational Category ’
Climate (Typology)  the Open, Intermediate, and the Closed
%ghools - were identified. The study revealed
that percentages of schools (36 per-
cent,) belong to the Closed Climate
type and comparatively lower percen-
tages of schools (29 per cent) belong
to Open Climate type. The Intérmediate
schools constitute 35 per cent of the
total schools. Thus, out of every 10
secondary schools in Gujarat State,
3 have Open Climate, between 3 and 4
have Intermediate and 4 have Closed
Climate.
Regional (a) A1l the three categories of Climate
bocation

schools are spread over all the four
regions - Western Gujarat, North Guja-

rat, Central Gujarat, and South Gujarat.
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Major ¥Fingings

{b) The Open Climate Schools are
highest (37.84 per cent) in the Western
Gujarat and the lowest (16.21 per cent)
in the South Gujarat. The range bet-
ween the highest and the lowest is
wide.

(¢) The highest per cent (31.11) of
Intermediate Climate Schools {s found
in Western Gujarat and the lowest per-
cent (13.3%) of this type is found in
South Gujarat.

(4) The percentages of the Closed
Glimate schools in the Western Gujarat,
North. Gujarat, Central Gujarat, and
South Gujarat are 15.22 per cent,

45,65 per cent, 28.26 per cent, and
10.87 per cent respectively. There is
perceptible difference among the four
regiops in respect of the Closed
Climate type schools being located

in thém.
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Major ) o
Component Variable Major Findings
Size of (a) Of the total sampled schools,
Scnools -

30.47 per cent are large sized schools,
%6.72 per cent are of average size and
32.81 per cent are small size schools.
(b) Of the total Open Climate schools,
the highest percentage (47.62) is of
small size schools and the lowest
percentage (17.95) is of large size
schools.

(c) Of the total Intermediate Climate
scgools, the highest percentage
(43.59) of schools is of large size
and the lowest percentage (19.05) is
of small sige.

(d) Of the total Closed Climate
schools, the highest percentage
(38.46) is of large size and the
lowest percentage (3%.3%3) is of small
gize schools. But the range between
the highest and the lowest is low.

(e) lioreover, the strength of the

relationship between school climate
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Component Variable Major Findings

and size of school was studied by
means of the chi-square statistic.
A chie~square value of 19.21 was
observed in this study. This value was
significant at .01 level, indicating
a positive and significant relation-
ship between school climate and size
of school. Thus the study revealed
that the small sized schools tended
to be Upen Climate schools while the
large sized schools tended to be closed
climate schools.
Categories (a) In the sample the percentages of
of Schools
"the coveted schools; 'the Medium
Quality Schools', and 'the gust
so0 so' schools are 21.87, 46.10, and
32.03 respectively.
(b) In Open Climate type, 32.14 per-—
cent belong to the category of the
Coveted Schools, 22.0% per cent to
the Medium quality school category,

and %6.58 per cent to the "Just so so!
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Major Related

Component Variable Major Findings

school cavegory. Thus a greater

nunber of schools with Open Climate
are the Just 'so so' school category
and the smallest number of them are

in the medium quality school category.
{c) In Intermediate Climate type, the
highest percentage (46.4%) is of the
coveted school category and the small-
est percentage (31.71) is of the 'Just
so so' school'category.

(d) In Closed Climate type, 45.76

per cent - the highest per cent
beldngs to the Medium Qual ity school
category and 21.43 per cent -~ the
lowest per cent bLelongs to the Coveted
School category.

(e) Moreover, it was found that cate-
gofies of schools ~ the Coveted Schools,
the Medium Quality Schools, and the
Just 'so so ' schools do not directly
bear any relationship with the orga-
nizational climate of schools

(x° = 6.61, P 7 .05).
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odor s et ajor Firdings
Biographi- (a) Sex : It does not seem to be a
g%%;%%%%%é determinant factor of teacher percep-
of tion of climate.
Teachers (b) Age : However, a significant
relationship was found %o exis?d
be tween the age of teachers and their
percepfion of climate.
(¢) Qualifications of teachers were
found to be uncorrelated with their
percepition of climate.
(d) & significant relationship was
found to exist between the experience
of teachers and their perceptions of
climate. '
(e) The existence of any significant
relationship between the four SES
Categories (low, low middle, middle
end high middle was rejected)
Personality (a) The analysis indicates that
Characteris-
tics of significant differences were found to
Teachers

exist among Open, Intermediate, and
Closed Climate schools on nine of the
sixteen personal ity factor means at
the prescribed level of significance.
These results showed that the teachers

of Open Climate schools are bright,
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Major Findings

matured, conscientious, adventurous,
confident, dependent, and self-control-
led =and the teachers of Closed climate
schools are dull, emotional, casual,
timid, insecure, dominant, and sensi-
tive.

(b) In addition, the correlationsl
analysis showed that those teachers
who are intelligent, enotionally
stable, conscientious, adventurous,
gself-controlled, expressive, self-
confident, and group dependent tended
to apprehend all twelve dimensions

of climate - Disengagement, Hindrance,
Intimacy, Esprit, Aloofness, Produ-
ctionsEmphasis, Consideration, Thrust,
Non~-graded order,FeedbsoktHuman Rela-
tions, and Autonomy in a menner
indicative of an Open Climate while
those teachers who are less intelli-
gent, worrying, impatient, shy, fussy,

assertive, resourceful, and lax
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tended to apprehend all twelve dimen-
sions in a manner indicative of &
Closed Climate.
Pupil (a) As hypothesized, it is observed
Control

Ideology of

Teachers

that the teachers serving in relatively
open schools were significantly more
humenistic in their pupil control
ideology than teachers serving in
relatively closed schools. The mean

PCI scores for teachers in Open and
Closed school climates were 112.87

and 120.92, respectively with a t-value
of 5.18 (P < .01). Moreover, the
teachers in Intermediate schools had
significantly lower mean (120.92 -
113.53 = 6.39; P < .01) PCI score than
the teachers in Closed Schools.

(b) Purthermore, it is evident from
the analysis of the data that the-
relationship between the degree of
"Openness" of the climate of all

schools and the PCI of teachers was
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Major Related

Component Variable Major Findings

1. also significant (r=-.18,P < .01),
implying thereby that the more 'open'
the climate of the school, the more
humanistic is the pupil control ideo-
logy of the teachers.

(¢) In addition, thé Yearson's
Product-Moment Correlation resulted
in significant correlations between
the PCI scores and Disengagement

(.05 level), Hindrance (.05 level),
Intimacy (.01 level), Esprit (.O1level),
Aloofness (.05 level), Production
Emphasis (.05 level), Consideration
(.01 level), Thrust (.05 level), Non-

order
igraded /s (.01 level), Meedback nocl

(.01 level), Humen Relation (.01
level) and Autonomy (.01 level). More~
over, negative correlations were found
between the PCI scores and scores of
the eight dimensions (Intimacy,

Esprit, Coasideration, Thrust, Non- .-,

Feedback,
grgded . order. /. -, Human Relation,
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Belief

sttem of

Teachers

and Autonomy) in which high Scores
are indicative of an Open climate,
while positive correlationé were found
between the PCI scores and scores of
the four dimensions(Disengagement,
Hindrance, Aloofness, and Production
Emphasis) in which high scores are
indicati;e of a Closed Climate. Thus,
teachers having humanistic pupil
control. ideology tended to perceive
all twelve dimensions of climate in a
manmner indicative of open climate
while teachers with a custodial pupil
control orientation tended to view all
twelve dimensigns in a manner indica-
tive of a closed climate.

(a) The data showed that the mean
Scores on the Dogmatism scale for
teachers in Open and Closed climate
schools were 194.50 and 200.61
respectively with a t-value of 2.96
(P <.01). Hence the null hypothesis
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Major Related

Component Variable Major Findings

of no differences in mean belief
systems among teachers in schools
characterized by different climates
was rejected.

(b) PFurthermore, the relationship
between the degree of 'openness' of
the climate of all schools and the
dogmatism level of teachers was also
significant (r=-.06, P < .01); There-
fore, the more open is the climate of
a school, the more open minded are
its teachers.

(c) The study yielded significant
negative correlations between the

dogmatism scores of the teachers and

1) Tntimacy (r=-.07, P < .05)
2) BEsprit (r=-.06, P < .05)
3) Thrust (r=-.72, P < .01)

4) Nongraded order(r=+12, P < ,01)

5) FBeedbacks-ock (r=-78, P < .01)

Vs

6) Human Relation (r=-.18, P<.01)

7) Autonomy (r=-.48, ¥ < .,01)
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Component Variable Major findings
Further, significant positive corre—
lations were found between the dogma-
tism scores of the teachers and
1) Hindrance (r=.14, P< .01)
2) Aloofness (r= .11, P < .01)
Hence, the relationship between
school climate and dogmatism level of
the teachers is supported.

2.Persona- Size of An analysis of variance was utilized

lity Cha- ochools

racteris- to test the hypothesis that there

tics of

Teachers are no differences between personality

characteristics of teachers of large
sized and small sized schools. But
none of the obtained P ratios attained
the critical value necessary to reject
this hypothesis. Therefore, it could
be generalised that the teachers of
different sizes of schools do not
differ significently with respect

to their personality characteristics.
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Compon ent Variable Major Findings
Quality The findings suggest that the teachers
Categories

of Schools of the three quality categories of

schools (the Coveted Schools, the
Medium Quality Schoels, and the

differ
Just 'so so' schools) do not/signifi-
cantly with respect to thelr persona-
lity characteristics, because out of
16 personality factors, only in case of

3 personality factors (c, Qy» &nd QB),

the analysis yielded significant T

ratios.

3. Pupil Size of The analysis disclosed that there was
Control - Schools .
ldeology no significent difference between the
of '

Teachers PCI scores of teachers of large

(mean=124 .34 ) and average (mean=
115.71) sized schools. Moreover, the
mean PéI Scores of teachers of ave-
rage and small sized schools did not
differ significantly(115.71-110.79=
4.92, P 7 .05). But there was a
gignificant difference (P < .01)

between the mean PCI scores of
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Component Variable Ma jor Flnd}ngs

teachers of large (124.34) and smll
(110.79) sized schools. Hence, in
general, it can be said that the larger
ig the size of the school, more custo-
dial is the pupil control ideology of
the teachers.

Categories The mean PCI scores of teachers of

of HSchools
the Coveted Schools, the Medium Qua-
lity Schools, end the Just 'so so!
Schools’ afe 110.72, 116.74, and
121.38 and the analysis of variance
yielded an F-ratio of 5.01 (P < .01).
Hence, the hypothesis that the pupil
comntrol 1deology of teachers in the
'Coveted Schools', the 'Middle qual~-
ity Schools' and the 'Just "so so"
schools' wiil differ was supported.
Moreover, the Scheffe' test revealed
that the difference between the mean
PCT Scores of teachers of the Coveted
Schools and Just 'so so! schools\was

Significant at .01 level, which
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indicates that the teachers of the
Coveted Schools are humanistic in their
PCI and the teachers of the 'Just
'so so' schools' are custodial in
their PCI.
Biographical (a) Sex ¢ The result suggests that
Characteris- )
tics of the female teachers were more humeni-
Teachers:
(1)Sex stic in PCI than thelr counterparis.
%%7"%%%§ri— (b) Age: The data showed that the
(4) §%§§ifi— younger teachers tended to be more
984005 hugenistic in PCT then their older

(5)8ES level

colleagues.

data
(c) Experience : The/ exhibithted
that the teaching experience was
assoclated with pupil ocomtroel ideology
of teachers. Liess experienced teachers
were found 1o be wmore humanistic than

their more experienced colleagues.

(d) Qualifications : The asnalysis of

the data reported that the PCI of the
teachers was unrelated to their

gualificatiors.
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Component Variable Major Findings

(e) The SES level : The study indi-

cated that the teachers of lower socio-~

economic status (SES) held.a more

custodial PCI than the teachers of

higher socio-ecomomic Status (SES).
Personality The study displayed significant nege~
Characteri-

stics of tive correlations between the PCI
Teachers

Scores of the teachers and the

scores on fector

(1) 4, (r= -.06, P < .05)
(2) B (r=-.06, P < .05)
(3) ¢ (r=-.16, P < .01)
(4) F (r=-.09, P < .01)
(5) ¢ (r=-=.12, P < .01)
(6) H (r=-.08, P < .01)
(7) Q (r=-.06, P < .05)
(8) Q3 (r=-.08, P < .01)

Further, significant positive corre-
lations were found between the PCT

Scores awd the Scores on factors -



Major Related
Component Varigble

393

Major Findings

4.Belief Size of
bystem Schools
of
Teachers

Categories
0of Scheols

(1) B (r=.07, P < .05)
(2) 1 (r=.07, P <.05)
(3) u (r=.06, P < .05)
(4) W (r=.06, P < .05)
(5) Q, (r=.07, P< .05)
(6) Qy (r=.10, P < .,01)

Thus, there appears 1t be good rela-
tionship vetween the pupil control
ideology of tbé teachers and their

personality characteristics or traits.

The teachers of the different sizes
of schools did not differ signifi-
cantly in their dogmatism level. How-
ever, t@e results showed that the
teachers of the large sized schobls
are more closed minded than the
teachers of the small sized schools.
No significant differences were found
to exist in the dogmatism level of
teachers of three categories of
schools - Coveted Schools, Medium
Quality Schools, and the Just 'so so!

schoolg”.
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Biographical (a) sex : It is evident from the
Characteris—

tics of analysis of the data that the mal e
Teachers:

(a)Sex (b)Age and female teachers did not differ
{c)bBxperience

(d) Qualifi- 81gn1f10antly in their level of dog-—
cations and

(e)SES level matism or in their belief system.

(b) Age The .data showed that the
older teachers, particularly those of
36 years of age and ébbve, tended to
be more closed minded than their
younger colleagues.

(¢) Experience : It was found that
the less experienced teachers were
more open-minded than their more
experienced colleagues.

(a) Qualifications : There does not

seem to be definite relatiomship
between dogmatism level of teachers
and their educational background.
In other words, it can be stated
that no systematic pattern emerged
in the relationship between educa- ’
tional background and dogmatism

level of teachers.
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(e) The SES level : The findings
suggest that the higher the socio-
economic status (SES) the more Closed-
minded the teacher, or it cam be said
that the belief system of the teachers
varies as a function of the socio-
economic status (SES) of teachers.
5.Factor Principal The four general factors were extracted.
Analysis Component
Factor They were: (1) Administrative Orienta-
Matrix .
(0CDq) tion; (2) Psycho-social Needs, (3)
Task-ful filment and (4) Moral e.
Varimax Specific Factors
KFactor
Loadings Factor It Thrust and Consideration
Factor IT: Intimacy
Factor I11: Feedback and.Nongraded: - a-
orderi ...l lure
Factor IV: Production Emphasis
Principal
Component
Factors
0CDQ,16P.F.,
PCI and
Dogmatism
(30x%0 corr-
elation

Matrix)



Major Related
Component Variable

390

Major Findings

Varimax Pactor

Pactor

I
II

Solution Factor

Factor

111
IV

Pactor

Factor ¥

VI

Factor VI

VIT

Pactor

Factor

VIIT

IX

Factor

Factor

X

LI

Pactor

-

.

*

Intimacgy end Esprit
self-Sufficient
Thrust and Consgideration

Dominant and Sophisti-
cated

Production Emphasis
Tough and Confident

Silent and Conventional

Ron-graded order- _: ¢
and Matured

Experimen tation
Trustful

Dogma tism

From the above findings some important conclusionsof

the study can be drawn :

(1)

Comparing'the faculty and principal estimates of the

climate, it was revealed that significant differences

exist between them on all of the twelve dimensions.

Principals tend to view the climates of their schools

in a more favourable light than do teachers.

When the dimension means of Open Climate schools are

compared with the dimension means of Closed schools they
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they differ significantly (at .05 level) from each other
on all of the twelve dimensions.

(3) Multiple Correlation and regression equation show that
factors like personality characteristics of teachers,
teachers' pupil control ideology and dogmatism level
are significant predictors of school climate.

(4) Inter-rel ationship existsamong school climate, persona-
lity factors of teachers, teachers pupil control

ideology and their belief systen.

These are the major findings and the conclusions of

the present study.

6.5 IMPLICATIONS

There are some implioamioné of the present study which
the investigator would like to underpin. They are of signi-
ficance for administrators, teachers, colleges of education

and Extension Services (Inservice Education) Centres.

(1) Gujarat Schools more Glosed than Open

. In India, about a dozen studies in the area of
organizational climate have been completed between 1968 and
1976. They all have testified to the fact that scheols

markedly dif fer among themselves in their personality. Most
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of these climate studies have teken place in Gujarat and
particularly at the M.S. University of Baroda. Studies by
Sharma, Rai and bBuch, Kumar and the present one cover the
whole of Gujarat-State. Kumar found more of the secondary
schools that he studied manifesting Closed Climate rather
than the open climate. Sharma, Rai and Buch also found that
Gujarat's secondary schools tend to be more Closed than Open.
The present study also revealed the same trend ~ the highest
percentage of secondary schools among the climate categories
was of the Closed Climate. This fact bas been further
supported by the regional school climate studies by Patel
(1973), and Pandya (1975) and district school studies by
Shelat (1975) and Darji (1975). The fact seems to be esta-
blished that more of Gujafét Secondary schools possess (Closed
Climate. This should, naturally, create a feeling of concern
among school principals, school managing committees, District
and State Headmasters' Associations, District School Inspe-
ctorate and the %taterDepartment of Education: the investi-
gator, however, does not suggest that the Closed Climate
schools, their principals and their managements are to be
condemned and striectly dealt with by the Department of
Bducation and District School Inspectorate. This would be

rather unpsychological and unadministrative. In this respect
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the investigator would like to draw attention to Halpin's

(19663137) own observations:

"A Closed Climate can occur without evil or
malice on anybody's part. It can result
from a combination of fortuitous events
over which tne members of a particular
school have 1ittle or no control....
The members of schools with Closed
Climates are not sinners to be casti-
gated but victims to be helped.m

2. Helping the Schools to Improve their (Climate

The responsibility of helping the schools to be
better schools is primerily of the District Inspectorate.
Most of the District Educational Inspectors do not under-—
stand the characteristics of school climate. They should,
therefore, first be oriented to the understanding of schools
through thelr climate types. It is a useful understanding
which they dall should possess. The Departments of Extension
Services of the neighbouring Colleges of Bducation either
on thelir own or in collaboration with District Headmasters'
Association or administrator Teachers' Association can take
up the challenging task of orienting échool into climate

technology . They cannot only disseminate the knowledge of



393

Open Climate and Cleosed Climate to them but can provide
administrative and academic therapy to school principals.

One would agree with Halpin when he says that "the present
scientific knowledge about techniques to be used for changing
an organizational climate is frightfully skimpy." 1f the
District Education Of ficers or the staff of college of
education indulge in didactic preaching pep talks and other
methods of exhortation and efficiency expert procedures,

one is afraild that these procedures would not help. What

can best be done is creating awareness and providing therapy.
All the agencies connected with fthe work of helping schools
to be better schools can do best to place before every
school the ideal of openness of organizational climate and
motivate in warding principals and teachers to work towards
making their schools move towards openness of climate to the
extent that is possible. If at all a change is to come, the
motivational energy for the same has to come from within

and that, too, should be for teachers as well as principals.

3. The Impact of Principals and of Teachers on
School Climate

In the type of organizational climate that a school
manifests, the impact of the behaviour of the principal is

considerabl e. Not only that, there is a tendency among
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principals to perceive of the factors that create climate
more favourably than their teachers do. But it is not rea-
sonable to throw all the blame on principals if their schools
manifest closedness of climate. Climate development is not a
single tract affair. The school principal as an administra-
tor and as an instructional leader, no doubt, influences the
behaviour of the teachers of his or her school. It should be
clearly wderstood that teachers dlso, on their part,
influence the behaviour of their principels. The interaction
chain process influences both. These influences are an
on-going process. With Halpin (19663 \49 ), the investigator
would agree that "it is impossivle to meke any inference
about the direction of such influence on thé%asis of the
present O0DQ measuremenis salone because measurements

have been made at only a single slice in time. Therefore,

it is considered helpful to expose both teachers and princi-
pals of schools 1o learning experie@ces like case studies,
situation analysis, role-playing, screening of films so that
they are able to see themselves as creatorsof different
types of behaviours that go with different dimensions of the
0CDQ as conceptualised in the present study. Whether such
inservice prograumes will have impact or influence on

changing ofganizationdl climate of schools can be only roughly



estimated by having two or more measures on climate dimen-

Axlgs
sions separately and of climate gloley at different points

in time.

4. Bsprit - the key Sub-test of the QCDQ

Halpin (1966: 170) reached a conclusion that the
ranking of the climates on Opemness roughly parallels the
scores which the schools receive on Esprit, the best single
indicator of morale. Therefore, those who intend to know
the climate of a school in broad terms or in & general way
can do so by having a look at the mean score of the insti-
tution on Esprit. Halpin, however, has cautioned against
choosing 'Esprit' as the best index for openness as he later
on found (pp.240;41) that "the teachers' perception of
Openness does not necessarily coincide with their evaluation
(as fesearch investigators) of openness." A better step

would be to rely on the whole dimension profile.

5. Better Criterien of School Effectiveness

The community, parents, teachers, pupils, etc. on
one hand and the Department of Education (the District
School Inspectorate/ are all interested in knowing about the

effectiveness of individual school or the school system.

401

4
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They employ a variety of measures to judge the school
effectiveness. If Halpin's (1966:195) plea is accepted, then

openness of climate woulé be a much better measure of school

effectiveness.

6. Relationship between Personality Factors of

Teachers and School Climate

In an earlier study, Sargent (1967:7-10) had examined
the relationship between principal's personality and school
climate. He reached the conclusion that principal’s persona-—
lity relates"somewhat" to the organizational climate of his
school. Sargent, in order to arrive at this cmclusion, used
two personality tests and measured 22 characteristics or

facets of principal's personality. His conclusion is :

"Of this number, four related to or correlated highly
with certain high school climate dimensions; 18
personality characteristics did not show this
strong relationship to any climate dimensions."

. points ;
The four climate fgesl /> :» which were found to be

significantly correlated to personality characteristics of
principel's are (1) Hindrance, (2) Intimacy, (%) Aloofness

and (4) Communication. At the first flush, the personality

factors that were found to be correlated to these climate
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dimensions would seem incong¥uous. For instance, Sargent
found that a school with a high score on 'the climate dimen-
sion ‘Hindrance' was likely to have a principal who was out-
going, warm-hearted, easy~going, participating, good-natured,
soft-hearted, kindly and ready to cooperate. Ordinarily, it

be
would, inconceivable that such a principal can actually cause

A
'‘hindrance'. But, as Sargent himself observes, "it is not
difficult fo picture the easy~-going, good-natured principal
as one who might wellbe unaole and/or unwilling to attend to
detail and routine himself. Perhaps, he prefers to casually
'shunt these matters to others - to teachers. Unfortunately,
these teachers would interpret this behaviour as hindrance.
On the other hand, the reserved, detached, critical and

precise principal might be quite meticulous about handling

details himselfd.

The present investigator actually did not apply the
16 P.F. tests to the principals, but the principals of some
open schools and closed schools that he visited left on his
mind an ilmpression that personality characteristics do
affect principsl behaviour and, therefore, they, in a way,
influence school climate. But this needs to be actually

examined as Sargent did.
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The present investigator, however, also sought to relate
the 16 P.F. (personality factors) to teachers of both the
Open Climate schools and Closed élimate schools. The implica~-
tions of his findings in this regard are as under. Those
teachers who are intelligent, emotionally stable, conscien-
tious, adventurous, self-comtrolled, expressive, self-
confident apd group dependent tend(to apprehend all the
twelve dimensions of the 0CDQ (Baroda Form 1);% manner indi-
cative of Open Climate, while those teachers who are less
intelligent, emotional, worrying, casual, impatient, shy,
fussy, insecured, assertive, sensitive and lax tend to
apprehend the twelve dimensions in a manner indicative of

a Closed Climate.

The knowledge about persomality traits of principeals
and teachers, thus provides one useful clue to predict or
judege the climate of a school. A school leader should be
vigilant about the personality facets which his colléé%s -
tne school teachers tend to display. If the traits are
conducive to closedness of climate, they can be helped to
perceive the traits objectively but in their true colour,
and help them to review their own characteristics themselves,
so that 1if they are given adequate motivation and if they

get adequate exposures to appropriate learning experiences,
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the personality traits that positively correlate to climate
dimensions like intimacy, esprit, consideration, thrust,
feedback ~° yu, human relations and autonomy.: ... . .. .L7h
could be developed (or suitably changed) and thereby take
the first step to improve school climate. Teachers through
their own inner motivation cen change themselves. One can
mould one's inner life in desired directions if one has
proper_infrinsic motivation, environment, guidance and

help. Motives have al ways been found playing a powerful role

in composing or distorting one's inner mentel life.

T Predictiom of School Climate from a knowledge

of Teachers' Personality Factors

Sargent (1967:10) had also posed himself, in his
study of 33 high schools referred to earlier, a question
whether the extent of openness of a high school can be
predicted from the knowledge of the principal's persmality
factors. His conclusion on the basis of his study, which used
only a small sample, was that no such prediction cean be done.
In the present study, a larger sample (128 high schools and
1014 teachers) is used, and the relationships between each
of the personélity fectors (as measured by Cattell's 16 P.F.

Instrument) and climate dimensions and climate types have
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been statistically examined and certain personality factors
were found t be significantly correlated to climate dimen-
sions and globel climate type. This would suggest that
knowledge of personality characteristics of teachers is to be
regarded as an asset in predicting a school's climate. But,
as is so often the case an unequivocal answere on delicate and
~complex issues like this cannot be given.One might, at tre
best, say, that as far as the results of the present study
go, the climate of a school can be broadly inferred (rather
than predicted) from a knowledge of the teachers' persona-
lity.factors. The investigator has qualified his observation
by underlinimgthe termoibrpoadly', because, as Anderson (1964 3
4-5) observes, "the complexity and pervasiveness of school
climate suggest that there are many factors which might

alter or influence climate not one of which might be pre-
dominantly influential." Therefore, the implications is that
rersonality characteristics of teachers alone should not be
used to predict climate of a school; the other factors, the
12 dimensions for instance should,serve as supplementary

supporting evidences.

8. Comparison of Teachers in Open and Closed Climate

Schools and Pupil Control Ideology

A number of useful leads concerning the way of life
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in Open Climate schools and Closed Climate schools were ro=-
vided by this research. ‘he study is cal culated to help one
to know the saliency of one aspect of the school, culture,
viz., pupil control - its (the principals' and teachers')
custodial or humenistic orientations ftowards its pupils.
These orientations would lead on%:know further whether a
school 1s traditional or whether it is modern in its pro-
gressive overtones. Custodial pupil control ideology, as

was seen in Chapter I, is the qOminant note of a traditioml

school while humenistic pupil control ideology is indicative

of a modern, progressive school.

The investigator classified his sampled schools Sn a
quality continuum with the *'Coveted Schools' at one end, the
tJust so so schpol'at the other end and the Average Quality
level schools in the middle. The implication of the study of
the relationship between quality level of & school and the’
puplil control orientation of his teachers is clear. The
teachers of Coveted (high quality level) schools are humenis-
tic in their pupil control orientation while the teachers of
the low quality level schools are custodial in their pupil
control ideology. The study has also shown.that more open
a school is in its climate, the more humanistic is the pupil

control ideology of 1ts teachers.
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The burden of this finding is that if schools can be
helped to develop openness of climate, two distinct gains sare
likely to accrue. Open Climate schools can be easily helped
to be high quality schools and as their teschers would mani-
fest humanistic pupil céntrol orientation, fhe members
(teachers and pupils) ot the school community may learn
precious much througﬁ interaction and experiences tﬁat would
be an on-going process. Further, pupil learning and pupiil
behaviour are likely to be viewed by teachers in psycholo-
gical and sociological terms with the result that there will
be a'possibility of having fewer student riots andqdistur~

bances in the school campus.

9. Relationship between Quality Level Schools

and Dogmatism of their Teachers

The study shows practically no significant relation-
ship existing among the mean dogmatism scores of all the
three quality level schools - the Coveted, the Middle level
and Just so?o schools. However, a further probé. revealed
that teachers of the Coveted Schpols tend to be more closed

minded.

It is not difficult to understand this fact. The schools

that are coveted are greatly in demand by high socio=-econcomic
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and middle socio-ecomomic group of parents. The schools have
earned a name for the quality of their programme, instruction,
discipline etc. in terms of the high percentage ox results
that they secure year after year at the public S.S;C. Exami-
n?tians conducted by the State Board of Secondary Education.
The management, the principal and teachers are usually very
keen to maintain their rep&éation for standards watarnished.
This anxiety produces, in many cases though not alwéys, an
attitude of closed mindedness. They would, therefore, shun
experimentation, educational in}aovations (to the extent to
which they are not likely to come in the way of students'
keenness to prepare for examination results) and their extra-
curricular activities would also tend to be 1imited because
it is feared that a rich programme of co-curricular and
extra—curricular activities would come in the way of the
schools being able to maintain their high records at public
examinations. Though the fear 1s ungrounded and unwarranted,
1t occurs none-the~less, and quite often, makes the sphool |
more closed minded. Here, the Department of Extension Serv;ces
of the College of Education and even the District School

Insﬁectorate have to play the role of & therapist.
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10. Other Applications and Implications

There are other applications and implications of the
present study in which practising principals and teachers
are found to be interested. Some of them are set forth

briefly below

(1) A number of previous studies, particularly Indien
studies by Sharme (1973), Patel (1973), Pillai (1973), Shelat
(1975), Pandya (1975) and Darji (1975), have unequivocally
shown that school climates do influence teachers' effective-
ness, principal's effectiveness and school quality in a

positive way.

(2) It is not possible for either principdls or teachers
to determine if their schools are open of closed. This is
because data in climate studies are usually confidential.
However, 1f they know their school mean scores on only three
dimensions - Disengagement, Esprit and Thrust, they can
compute the score of openness of their school. According to
Sargent, (1967), openness is measured by subptracting the
Disengagement Score from the sum of the Esprit and Thrus+t

scores of their school. It would be unadvisable for a

researcher to say to a school that 1t is closed.

(3) Open Climate schools are undoubtedly superior to
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Closed schools in many ways such as potentiality for school
guality and effectiveness, better teacher morale, higher
teacher axd pupil motivation, greater school innovativeness,
teachers' humanistic ideology and certain positive personality

.

factors of principaels and teachers. ,

(4) The Sex of teachers does not appear to influence
school climate. More of younger teachers (20 to 30 yers) are
associated with Open Climate and more of older teachers are
associated with Closed Climate schools. Qualifications of
teachers have no significant bearing on school climate, while
teaching experience is a significent factor in this regard.
In Open Climate schools the percentages of teachers go on
decreasing as one moves from the low SES category to the high
SES category, However, the soclo-economlc status as a whole,
does not seem to bear any significant relationship with

school climate.

(59 Both teachers and principal are influencial in determin-
ing the nature of a school climate. ‘hey can, with anticipa-
ted success make deliperate efferts to increase the openness
of their school climate. But one has 1to bear in mind the point

made out by Sargent (1967: 18) :
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"Implicit in these observations is the necessity
of changing individual personalities and
their needs in order to change en inddstitutional
personality. Closed minds would need to be opened
and professional roles and personal goals

redefined."

(6) Improved Feedback, Human Relations,, Autonomy

are likely to increase the openness of a school climate.

These are some of the applications and more implications
of the study which should interest particularly practitioner

principals and teachers.

6.6 CONCLUSION

Thus ends the study on organizational climate of
secondary schools selected randomly from all parts of Gujarat
State. The respondents are over a thousand teachers. A
special measuring instrument suitable to conditions of
schools in Gujarat has been developed and properly processed
and refined in order to yield meaningful and dependent data.
The spectrum of organizational climate used in this study is
larger and more comprehensive than the one used in previous

studies cast in the moulds of Halpin and Croft. The fact
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that teachers belonging to different departments (subject),
age-group and varying%eaching experiences concur in their
perceptions of climate dimensions and global climate indicates
that climate is an institutional or school-wide phenomenon.
It bears relationship with certain of the principals' and
teachers factors. The administrative closedness, psy;ho~
gocial needs satisfaction, task fulfilment and morale are

the thread tha+t run through end weave together a school's
culture and its climate. The attitude of administrators and
teachers towards pupil control is largely influenced by the
climate that prevails in the school. Even teachers' belief
systems (dogmatism) are influenced by the climate that
operates in the school. O0f equal &ignificance is the
knowledge that accrues from this and other similar studies
that climate is the major influence in moulding school
achievement,shaping teachers' and principals'effectiveness,
maintaining and improving stéff morale, increasing étudents'
and teachers' intrinsic motivation, and making the school
innovative in teaching-learning, supervision, home-school
relationship, gulidance and counselling and combaxing success—
fully problems of student indiscipline. Thus, climate studies
increase our knowledge avout a number of vitdl facets of

schools' administrative and academic life.



