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2.1 INTRODUCTION

In the ecourse of the last two decades or so, a
fairly good volume of research on organizational climate has
seen the light of the day. It is neither possible nor
necessary to summarise all the reported researcﬁes on
climate. What can reasonably be done is to present & trend
report underscoring the advances being made in the area of
climate research. The review in the present chapter would
encompass studies done on identification of climate and
some related variables as well as factors or influences that
operate in weaving the intricate and delicate texture which
is inpercg&able, but nonetheless sensitive to the‘feelf of
the fabric of organizational climate. Researches on the
selected major correlates of organizational climate will
also be briefly reviewed in terms of emergent major trends

and conclusions. ~

2.2 INSTRUMENTS FOR MEASURING CLIMATE

Research aimed at identifying the institutional
climate dates back to the 1930's when the first studies by
Prentice and Kunkel (1930, 19%1) appeared. These studies

aimed at identifying the college envirorments that are



effective in stimulating achievement motivation in the
students. After these studies,'only a few researches were
conducted on the institutional environments till the 1960's.
Whatever studies have been conducted till the 1960's usually
centred round measuring the influence of college or insti-
tutional environments on the productivity of the students

or the institutional members. Scott (1963) observed that
since the 1960's, the interest in this topic has widened
because of the strong influence of the system theory model

upon the study of organizations.

Environment or climate is such a vast term that it can
include anything and everything. A number of scales have
been developed so far to measure the climate of colleges,
high schools and other organizations. Some of these instru-
ments, named differently, have something in common to
measure, whereas some others having something in common in
their titles measure éltogether ditrferent dimensions of
the climate. The dittferent instruments that have appeared so
far in the literature of educational research are described

below 3

(1) Control Questionnaire : To measure organizationsl
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atmosphere in terms of distribution of control in the
institutions. Tannehbaum and Kahn (1957) developed @ question-
naire which asksstudents to indicate the amount of influence
exercisedby each of the following groups?: administration,
faculty, students, SDS and Black students Association.
Students are asked, "In generdl, how much influence (they
feel) the various groups have in actually determining
policies and actions®" and how much they feel the various

group snould have.

(2) High School Characteristics Index : The High School

Characteristics Index or HSCI consists of 300 questions is
another envirommental technigue developed by Stern (196%) to
assess the student's perception of his enviromment by asking
him to respond with either 'true' or 'false' to items about
his school. This yields scores oﬁ 30 scales representative
of different aspects of 'pfess’ in the enviromment. Through
statistical techniques the 30 scales have been grouped or
clustered under seven major factors which describe in more
general terms various aspects of school life and the overall
school climate. These seven conceptual categories (factors)
are : Intellectual Climate, Expressiveness, Group Life,
Personal Dignity, Achievement Stendards, Orderliness and

Practical or Pragmatic.
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(3) The Learning Inventory :  The Learning Inventory or

LET developed by Anderson (1970) descripes the class-room
climate along 14 dimensions or scales. Each scale contains
seven items, selected by factor analysis, which are state-
ments descriptive of typical high school classes. The
?espondent& expresses agreement or disagreement with each
item on a four~point scale. The 14 scales of LEI are:

(1) Intimacy, (2) Diversity, (%) Formality, (4) Speed, (5)
Environment, (6) Friction, (7) Goal direction, (8) Favouri-
tism, (9) Difficulty, (10) Apathy, (11) Democratic, (12)

Cliqueness, (13) Satisfaction, and (14) Disorganization.

(4) The Pupil Activity Inventory : The pupil activity

inventory or PAI is another inventory developed by Anderson
(1970) which is!a 16~itemed instrument to measure the fre-

Equenqy with which pupils engage in a number of science -

related activities such as reading about science, visiting

museums and programme about science on television.

(5) The hearning Climate Inventory

The LCI or the Learning Climate Inventory developed

by Hoyle (1972) is a 20-dimension instrument somewhat

related to OCDQ and OCI.
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The tool consists of 20 items each of which the teachers
are required to answer on a 7-point frequency scale with a
minimun value of 1 and a maximum value of 7. The twenty raw
" score can be added to reflect a total learning climate

score for the school.

Preston (1972) used the tool to analyse the learning
climate and leader behaviour in open-space and traditional
elementary schools. Barfield (1972) also applied the LCI
in analysing learning climate, organigzational climate and
pupil achievement in innovative.and non-innovative elementary

schools.

(6) The School Survey : The School Survey is an inventory

covering significant elements of the teacher's work environ-
ment. It consistes of 125 items arranged into 14 categories
by Coughlan et al (1964 ) after extensive reviews and
analysis. The factors that Wgre obtained through this survey
include factors related to administrative operations (Board
functioning, system administration, work load, materials and
equiément, building facilities); factors related to working
relationships (priucipal relatiors, college, relations,
commun ity relations); factors related to school effective-

ness (instructionél vrogramme, Student development); and
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factors related %o career fulfilment (performance appraisal,

financial incentives, professional autonomy).

(7) The TAPE : The Transactional Analysis of Personality

and Environment or Tape evolved by Pervin (1967).

(8) Description Instruments :  Deshpande et al (1970)

reported the Teacher Description Instrument.or ™I - the
environmental scale based on teacher behaviors. The instru-
ment consists of 147 items +3 items to test criterion
variables. A five-point scale to rate the frequency of
occuﬂgnce of each behaviour is used in this instrument.

It has been used on 674 undergraduvate students who rated 32
of thelr regular class-room teachers. When factor-~anslysed,
14 meaningful dimensions were obtained’ motivation, rapport,
structure, clarity, content mastery, overload, evaluation,
use of teaching aids, instructional skill, teaching styles,
encouragement, individual assistance, interaction and text

adherence.

(9) The Organizationsl Climate Questionnaire Rao’.

(1968) constructed 00Q or the Urganizational Climate
Questionnaire to measure the organizational climate of the

smarl industries. The 0CQ was developed with an intention
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to study whether drganizational climate of industries can
be treated as a multi-dimensional variable that could be
neasured. This guestionnaire consists of 2% Likert type
guestions to measure the organizational climate on 19

dimensions.

(10) Phenomenal-Self and Phenomenal Environment Scales (1970):

A notable and recent deviation in the environmental assess-
ment techniques is perhaps viewing the environment as a
part of phenomenal-self. Such an environment, existing in
the phenomenal-self of the individual has been named by
Kubiniec (1970) as phenomenal environment. The technigues
described so far can be grouped into those which take into
consideration the objective characteristics of the environ-
ment and those which measure the subjective pereceptions of
the Enviromment. Kubiniec (1970), starting with the assump-
tion that it is not the objective environment which matters,
but it is how the individual sees and interprets the
environment, has used the term 'phenomenal environment'.
Kubiniec’s (1470) phenomenal environment scales assessc>

4 characteristics of the enviromment (Studying, Reading,
Learning, and College degree), each characteristics being

rated by 15 semantic concepts (on a semantic differential)
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grouped under three dimensions:

(1) Bvaluative consisting of good-bad:; useful-useless,
importaﬁt~unimportant; end interesting-boring.

(2) Potency consisting of strong-weak, serious-humorous;
masculine~feminine; severe-leninent, and rugged-delicate; and

(3) Activity consisting of active-passive, excitable-

-calm, complex-simple; tense-relaxed and energetic-lethargic.

(11) The School Climate Opinionnaire § Scores on the School

Climate Opinionnaire develuped by William (1973) collects
opinions'of students about school climate. This instrue-

ment elicits problems péroeived in the school's climate.

The 8CO is a forty-item, Likert-type instrument, which refers
1o seven different aspecté‘of & school's climate. The seven
sub-sections of the instrﬁment are activities and club-
programs, subject offerings, student-student relatibnsbips,
daily achedule and yearly calendar, rules and regul atious,
and general opinions about schools. Thus, the SCO can give

a sub-score for each of the aspects of climate shown above _

and a total score based on all ofrty items.

Thus, 1t will be seen that a number of atteupts have
been made to describe and evaluate school climate. Among

these attempts, Halpin and Croft's OCDQ seems 1o be widely
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used particularly in the U.S.,A. Western countries like
Canada and Australia have also accepted the 0CDQ favourably
and its use figures in a number of climate studies. This
tool has been used in some Asian countries like Koresa,
Pphilippines, Thailand and India. The present research also
uses the OCDQ but with four additional dimensions and all

items rewritten to suit Imdien conditions.

2.3 DINEXIONS OF CLIMATE

Most of the studies on climate reported after
Halpin and Croft published thelr research in 1963 base the
identification of the climabte on the eight dimensions
discovered by them through factor enalysing the data on
Form ITTI of the OCDQ yielded by Wsil. respondents.These
eigﬁt dimensions were! Disengagement, Hindrance, Esprit,
Intimacy (all teachers' behaviour' indicating dimensions)
and Aloofness, Production Emphasis, Thrust and Consideration
(all principal's behaviour indicating dimensions). Muliak
used the 0CDQ with a sample of nurses. When he factored the
items, he found that they held up to the eight dimensions
even better than in the original study by Halpin and Croft.
However, Motilal Sharma (197%; 196) renamed some of the

dimensions of the OCDQ in his study of organizational-
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climate of secondary schools of Rajasthan on the following
ground: "Because of the varying type of factor structure
obtained, the restraint imposed by the sample and the appa-
rent 'unreality' of the factor structure of (his) study,

the only cholce was to rename and redefine the new factors.
The new names given to some dimensions were 'alienation'

for 'aloofness',\‘psyoho;physioal hindrance' for 'hindrarce',
'controls' for 'hindrance' and 'aloofness' and 'humanized
thrust!' fgr 'thrust'. Motilal Sharma (p.211) though used
Halpin and Croft's 0CDQ, contends that "except in the case
of the dimensions 'disengagement', ';sprit', tintimacy ' and
'production emphasis', the factor structure is not the same,
as it was in the original study. Pyra's (1965) study on
organizational climate based on data drawn from secondary
schools of Canada and Mehra (1965) whose sample wés drawn
from New Delhi secondary schools also ylelded dimensions,
some of which were different from Helpin and Croft's study.
Pyra (1965:122) observes, "the findings indicated that there
may be some discrepancies between definitions of the sub-
~tests and results in empiricdl utilization.'" The trend,
therefore, is to examine the dimensions or the sub-tests

of the 0OCDQ in contexts of dif ferent samples reflecting

different cultures. This trend has another off-shoot—the
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enrichment of the dimensions by adding some more through

empirical explorations.

Several attempts have been made so far to study
organizational climate of secondary schoolsand teachers'
colleges of Gujarat. They include studies by Sharma, Roy
and Buch (1971), Kumer (1972), Patel (1974), Shelat (1975),
Pandya (197%), Darji (1975), Pranklin (1975), Choksi (1976)
and Tikmani (1976). But unfortunately, no attempt was made
in these studies to factor analyse: the items and examine
tneir groupings into dimensiors. However, these studies
underscore the fact that Halpim and Croft's eight dimension
centred OCDQ is an appropriate measwe to identity organiga-
tional climate of Indian educatiomal institutions. The
present study, therefore, retains the eight original
dimensions of the 0CDQ as conceptualised in operation terms
by Halpin and Croft, but it adds four more dimensions as a
result of the reactions of principals of secondary schools

in some parts of Gujarat State.
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2.4 VARTABLES INFLUENCING CLIMATE

In analysing the climate of & school there are many
variables which influence the nature of the organizational
climate. While limiting themselves to the social interac-~
tions that oucur between the teschers and principal, Halpin
and Croft (1963) listed several factors which could be
conceived as defining the climate of a school. Included in

their list are the following :

The social-economic status of fthe school's patrons;
the biographicar and personality characteristics of the
principal and the teachers; the 'quality' of the students;
the attitudes of the parents toward the schooli the schools!
physical plant; the teachers' salary schedule; the eduwation-
al and administrative policies of the school distriot;'and

the location of the school.

The factors are represenﬁ?pictorially in Cheart II

given on the next page.

Since the domain otf'organizational climate' and its
correlates is a vast area, the review of varisbles has

got to be selective.
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It is assumed that the entire gamut of socio-psycho-
logical researches of these sections combined fogether
would have elther the significant or insignificant
influence on the educational programme and productivity of

an organization.

The investigator's assumption is that at the end of the
review of sel ected variables, a better understanding of the
psychulogical and social characteristics of the school and
its personnel as well as proper perspective of social intera-
ction within the school would come out which would show how
the organizational climate, the personality traits of tne
school personnel and the pupil control ideology in en
organization contribute in running the organizetion more
beneficially to pursue the goals of the organization. Such
an understanding would also help State Departments of Edu-
cation, education officers and the Deparitments of Extension
Services of teachers' colleges to work out the implications
of these findings and apply them in detepm:ning the best
type of organigzational climate which should be developed

in schools.
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Sharma (197%: 101), after scanning & number of 0CDQ
or organizational climate studies has reached a conclusion
that the correlating variables can be classified into two
categories, viz., stable variables andiunstable variables.
Under the stable variables, he puts those characteristics of
the school which are relatively stable, and under the
second category he includes those variables which are
seemingly more easily or rapidly influenced by interaction
with the school system. He observes, "though this categori-
zation is somewhat arbitrary and these two classes are at
times overlapping, even then i1t will serve to isoclate a
highly unmanageable group of interactions among input
variables." Sharma's classification is confusing. Therefore
in tables that follow findings of major researches on
variables like size of the teaching staff, size of the
student population, locétion (urban-rural J)of schools,
nature of school management, per capita ammual expenditure,
sex of the school (boys', girls' or co-educationsdl), socio-
gconomic status of the parents of school children and
selected biographicel characteristics of teachers and
school principals are included. No attempt is made to cate-
gorise them as stable or unstaﬂle variables, though most

of them might fall in the category of stable variables.
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Table 2.1 : Selected Variables of Climate

Researcher

Year of |
research

Whether relationship signifi-
cant with Open/Closed climate
types or not significant

(A) Size of Teaching

10.

11,

12.

13.

Staff
Flagg
Cook

Bushlinger

Creaser

Flanders

Richers

Geniry and
Kemney

Sargent

Marcum

Winter

Carver and
Serquiovani

Gay

Sharma

1965

1966

1966

1966
1967

1967

1967

1967

1969

1969

1969
1970
1973

Not eignificant

Smaller staff - Open climate;
bigger staff - Closed climate;
Relationship significant.

Smaller staff - Open climate;
Relationship not significent.

-3 0~

Smaller schools - Open climate
Relationship significant.

Significant relationship.

Not Significant.

Not significant

relationship between staff sige
and Openness.

Smaller-staff - Open climate;
bigger staff - Closed climates
Significant relationship.

Not significant.

Larger size - Closed climate;
Significant relationship.

Not significant.
Not significant

conteose
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Year of Whether relationship signifi-
Researcher research cant with Open/Closed climate
types or not significant
(B) Size of

Student Population

1. TFaber

2., Hillman

%, Parino la

4., Shelat

(¢) Location

1. Planders

2. Gentry and
Kenney

%« Richen

4. Halpin

5. Shelat

(D) Management
Sharma

1969
1969

1970

1975

1967

1967

1967
1969

1975

1969

Not significant.

Smaller size ~ Open climate
larger urban schools; Closed
Climate.

Not significant; however,
larger school districts showed
a tendency to be relatively
more opel.

Smeller size - Open climate;
bigger size - Controlled and
Closed Climate types.

Urban—-schools ~ Open climate;
rural schools - Closed climate
significant relationship.

Rural schools significantly
more Closed climate type than
urban and semi-urban schools.
Not significant.

Urben schools tended to be |
more closed than other areals
schools.

Not significant.

Govt. and private schools;
No significant relationship.

cont...
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Table 2.1 : (continued)
Year of Whe ther relationship signifi-~
Researcher research cmt with Open/Closed climate
types or not significant
(E) Per Capita
Expenditure Karcom 1.0
1. Marcum 1969 Not significant.
(F) Sex of the
School
1. Franklin 1968 Not significant.
2. Qwenby 1969 Male Female and Coeducational

Socio-Eeconomic

Status

1. Nicholas et al
2. Pumphrey

3. Sommervile

4. PFarber

5. Guy

(H) Principal's Age
1. ZErnst

2. PFranklin

1965

1969

1969

1969

1970

1965

1968

schools ~ no significant rela-
tionship with climate type.

Combinations of high SE3S -
Open climate; low SES - Closed
climate.

No significant relationship.

High SES - Open Climate; low
SES -~ Closed climate.

High SES - Open climate;
Low SES - closed climate.

No significant relationship.

No significant relationship
with climate.

s

conte..
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Table 2.1 : (continued)

Resemsaner Lo 0%, Mhelrer selationss oigiis
types or not significant
3. McLeod 1969 Not significant.
4. Roosa 1969 Significant negative correlation.
5. Egporite 1971 . Not significant.
6. Shelat 1975 - ~do-

{I) Principal's Sex

1. Ernst 1965 Not significant
2. TFranklin 1968 -3 0-
3. HMcheod 1969 Pemale principals — Open climate.
4. Winter 1969 Not significant.
5. Parber 1969 -do-
(J) Principal's

Experience
1. Anderson 1965 Longer experience - Open climate
2. Watkinis 1966 Not significant.
3. Franklin 1968 - 0=
4. Mcheod 1969 ©ix or seven years of

experience - Open climate.

5. Parber 1969 Not significent.

6. ZEsporite 1971 ~do~-
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Over and sbove the above cited variasbles, some other
correlating with climate have been studied. Pumphrey (1969)
‘ found no significant relationship of students' self concept
as a learner or student attendance with school climate,
whereas Sommerville (1969) found significent difference
between higher personsl/social concept, levels of aspira-
tions and attitudes and opinions among students of Open and
Closed climate schools. Lutjemeir (1969) found no signifi-

cant relationship of social classroom structures and climate.

Sharma's (1973) doctoral study revealed that there was
no relationship between climate and staff stability. How-
ever, school climate was found to be significantly related
to teacher satisfaction. It was algo found to bear signi-
ficant correlation with the effectiveness of school principal.
Sc?ool effectiveness was also found to be correlated
significantly with climate.This finding was supported by
Bhikhu Patel (1974), Ivy Pranklin (1975) and Sat Paul Gupta
(1976).

A close and significant correlation of climate with
leader's behaviour patterns was found by Sharma (1973),
Bhikhu Patel (1974), Shelat (1975), Framklin (1975), Pandya
(1975), Darji (1975), Choksi (1976), Tikmani (1976) and



Sat Paul Gupta (1976). Thé same band of researchers also
found climate being significantly related with staff morale.

Kothai Pillai (1973) also reached the same conclusion.

Kothai Pillai (1973), Bhikhu Patel (1974) and Shelat
(1975) and Ivy Pranklin (1975) found climate significantly
correlated with institutional achieving index. Shelat (1975)
investigated relationship between school climate and pupil
motivation towards school and found that it was statistically

‘significant.

The foregoing revieﬁ of researches on relationship
between climate and different input type variables shows
that not uniform results have accrued. In some researches,
relationsnip between climate and an input variable was found
to be significant whereas other researches have gone against
such a conclusion. This divergence 1. research findings
can be attributed to elther the nature and size of the
saméles'uSed or it may be due to cultural or other impercep-
tible influences. However, the research evidences seem 1o
support fully the significent relationship between climate
and factors like teacher moral e, leadership behaviour patteras
and achievement index and quality or standards of education

beiug imparted in the institutions. The present investigator
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has not thought it worth while to repeat the earlier
research exercises in ascertaining the significant or other-
wise relationship existing between climate and the types of
input and output variables iucluded in the above presented
review. Instead, he would concentrate his efforts on review-
ing the researches on the major correlates he has selected
for this study, viz., Personality Variables, Pupil Control
Ideology and Dogmatism. This will be attempted in the next

three sections of this chapter.

2.5 CLINATE AND PERSCHALITY

Most relevant to the present study is the relation-
ship between climate and personality factors of school
i
personne%which may be assumed to be exercising some influence

in determining the nature of the organizational climate.

Anderson ({964) made a study of the organizatioral
climate of elementary schools based on a sample of 81 schools,
drawn from school districts holding membership in the
Educational Eesearch and Development Council of the Twin
cities Metropolitan Area. All of the professionsal staff
members in eaéh of the 81 schools completed the OCDQ of

Halpin and Croft. Bach of the principals completed the 16
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Personality Factor Questionnaire of Cattell, the Study of
Values of Allport, Vernon and Lindsey, and a biographical
inventory. Four major null hypotheses were examined by the
investigator. His findings which are reported in Table 4.2,
can be of great help to prospective adminis trators for

developing insight of self~diagnosis.

Table 2.2 &+ Significant Relationships Between Climate

Dimensions and Personality~-Value Factors

Climate Characterization of Characterization of
Dimension Principal in High Primcipal in Low
Scoring School Scoring School
Teachers'
Behaviour .
Disengage- Submissive,dependent, Dominant, assertive,
ment

shy,withdrawn,cold, adventurous, genial,
practical, convention- Imaginative, creative.

al’

Hindrance Cool, aloof,obs tructi- Trustful, adaptavle,
ve, practical, con- Imaginative, Creative,
ventional, Group Self-sufficient.
dependent.

Esprit Mature, calm, stable, Worrying, emotional,

Assertive, aggressive, Mild, submissivé,
Persistent, conscien- Undependanvle, frivo-
tious, Confident, lous, Timid, insecure,
Self-secure,Controlled, uncontrolled, lax,
exacting, High Soclal }:,ow Social values.

Velues.

cont...
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Climate Characterization of Characterization of

Dimension Principal in High Principal in Low
Scoring School Scoring School

Intimacy Of less intelligence, Brighter, Mild,

Principal's
Behaviour

Aloofness

Production
Emphasis

Thrust

Consideration

hggressive,Competi-
tive, High Social
values.

Cool, buspicious,
rigid, mild, non-
competitive, calcu~
lating, Exacting,
low social values.

Brighter, Persistent,
Consistent, Anxious,

Cogmanding, High eco-

nomic values, High
political values.

Dominant, assertive,
Responsible,Persis~
tent, High theore-
tical values, High
aesthetic values.

Of lesser intelli-
gence, Enthusiastic,
cheerful, controlled,
exacting.

Dependent, low social
values.

Kindly, trustful,
warm, Assertive, self-
assured, simple, un-
pretentious, High

Secial values.

Of less intelligence,
Relaxed, frivolous,

Realistic, self-reliant,
Low economic values,
Liow political values.

Submissive,
Casual, undependabple,

Low theoretical values,
Low aesthetic values.

Brighter, silent,
depressed, uncontrolled,
Lax.

'milk-toast’',
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Plaxton (1965) studied the problem of relationship
existing between principal's personality and school organi-
zational climate. The final sample of the study counsisted
of 165 schools. The research tools used were 0CDQ of Halpin
and Croft and the Myers-Briggs Type Indicator. Responses
from the principals were used in the analysis. The researcher
formulated five hypotheses to determine relationships between
the personalities of principels and the orgamizational

climate of the schools they administered.

The first of these hypotheses was tested to determine
whether the six categories of climate (Open, Autonomous,
Controlled, PFamiliar, Paternal, Closed) were related to the
personality types of the principeals. It was not found to be
significant, indicating that there was no over-all relation-
ship operating between personality types and climate cate-

gories.

The second and third hypotheses in this connection
were tested in an attempt to determine relationships between
the four indices ot personality and the eight dimensions of

organizational climate.

The only significant correlation coefficient indicated
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a relationship between the continuous scorés on the JP
Index to personality and the standard scores for the
Production Emphasis subdest of the 0CDQ. The only signifi-
cant difference in mean scores was found between the mean
scores of the Production Emphasis sub-test produced by

of which
schools vthe . principalslﬁell into opposite categories when
the JP Index was dichotomized. The analysis in both the
cases indicated that principals with stronger preferences

for judging were more likely to be associated with higher

scores on the Froduction Emphasis sub-test of the 0CIQ.

The foﬁrth hypothesis was tested in an attempt to
determine relationships be tween personality and organiza-
tional climate. The median score on each sub-test that was
associated with each of the eleven personality types (types
representing fewer than four principals were eliminated)

was found as under @
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Table 2.3 ¢ Highest and Lowest Median Scores on 0CDQ

Sub-Tests Associated with Persondlity ITypes

of Primcipals.

Type B Dis- Hind~ Esp~ Inti~ Aloof- Produ~ Thru- Con-
enga- rance rit macy ness ction st side—
ge- Empha- ra-
ment sis tion

ESTI 33

ENTJ 25

ISTd 24

ESRI 17

ISFT 13 high high  high

INTI 13 high

ENES 11 high low

INFS 11

ENFP 6 high

INFP 4 low low low

INTP 4 high high low low low low

Reference t¢ the table indicated rather wide differences

in median scores on some sub-tests. Table 2.% indicates the

results of testing these differences statistically. In each

case the type written on the left was associated with the

larger score on the OéDQ sub~test .
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Table 2.4 : Pairs of Personality Types Associated With

Significantly Different Median Sub-Test
Scores on the 0CDQ,

Climate . Levels of
Subtest Personality Iypes Signifi cance
Hindrance ISTS - ENEJ .05
IST3 - INTJ .05
ESFJ - ENFJ .05
ESES - INTJ .05
Aloofness I8 -~ ENRJ . 001
ENTJ - ENEJ .05
Thrust INIJ - INFJ .05
INTJ - ESFS | .05
INTS - ISTJ .05

* Type with higher score in each pair is underlined.

Significant differences were found in nine cases.
These ditferences were associated with the Hindrance,

Aloofness and Thrust sub-tests.

Certain trends were evident in comnection with the
personality types associated with the significant differences
for Hindrance and low scores for Thrust. The ISTJ type was

also associated with a high score for Aloofness.



The fifth and final hypothesis was tested to determine
significant differences in mean QCDQ sub-test scores
associated with particular pairs of personality preferences.
Significant differences were found on two CCDQ sub—testst
Aloofness and Hindrance. In each case the Institufion-Feeling
(NF) pair of preferences was associated with low median

scores on these sub-tesits.

Murphy (1966) also used the 16 P.F. Questionnaire and
reported significant diiferences between the means of
teacher personality factors in ditferent climates and also
between those gfoupé ot teachers who perceived different
climates. Moreover, he found that significant differences
existed beiween teachers' and princiﬁals' personalities from
schools differing in teacher perceived climates and drop-
out when the schools are classified by principal percep-
tions. He also reported that no significant differences were
found between the personalities of principals and teachers
who perceived the same climate. Collins (1966) using the
Myers-Briggs Type Indicator found that individwal persona-
lity tended to have an impact on perception of school

climate.
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Null's (1967) study was based on stratified random
sample of 81 elementary schools located in member districts
of the Educational Research and Development Council of the
Twin Cities Metropolitan Area, Inc. Three instruments -
(1) 0CDQ of Halpin and Croft (2) 16 P.F. Questionnaire of
Cattell and (3) The Minnesota Teacher Attitude Inventory
(MTAT) were used during the data gathering pé%e of the
study. The instruments were answered by teachers during a
guasi-formal testing session in each of the eighty-one
elementary schools sampled. The tools were answered by

1,691 teachers. The findings of the study were as under : _

(1) Certain personality factors, particularly Factor I
(Tough Vs. Sensitive), Factor H (Timid Vs. Adventurous) and
Factor M (Conventional Vs. Eccentrio), were related to the
perception of certain dimensions of organigzational c¢limate,
and in no instance did a high score in a particulai per-
sonality factor predict one sub~test score in a manner
indicative of an open climate and a second sub-test score

in a manner indicative of a closed climate.

(2) The mean Pactor I score of teachers in schools
with an open climate was significantly higher than the

mean PFactor T score of teachers in schools with a closed



30

climate, and &1 three means formed 2 logical pattern. The
same situation was true with Pactor L, with the excepiion
that teachers in the most open schools had a significantly
lower mean score than .. the teachers in the most closed
schools&g%he mean Factor N score of teachers in schools
with an open climate was significantly lower than the mean
Factor N scores of teachers in schools with an intermediate

climate and with closed climate respectively, and all three

means formed a meaningful pattern.

(3) An examination of the six hypotheses revealed that
teachers with certain types of personalities tended to view
one or more of the dimensions of organizational climate in
a manner indicative of an open climate or of a closed
climate. In the Table 2.5,given on next page, based on this
observation, equal weight should not be given to each

personality factor.

Sargent (1967) investigated the nature of relationship
between the secondary school principal and his staff as
they affect the personality of a high school or its organi-
zational climate. The investigation was limited to 3% high
schools drawn from seven county area surrounding and includ-

ing 8t.Paul and Minneapolis. The %3 principals of these
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Table 2.5 : Personality Pactors of Teachers and Their
Perception of School Organizational Climate

No. Open Climate . Closed Qlimate

1. "Good" attitude towards‘ "Poor" attitude towards
children Vs. children

2. Bright Vs. Dull

3. Submissive Vs. Dominant

4. Enthusiastic Vs. Glum, Silent

5. Adventurous Vs. Timid

6. Sensitive Vs. Tough

7. - Trustful Vs. Suspecting

8. Conventional - Vs. Eecentric

g. Simple Vs. Sophisticated

10. Conservative Vs. Experimenting

1. Tense Vs. Stable

schools participated personally by ﬁaking the 16 P.F.
Questionnaire of Cattell, Allport's Study of Values and the
0CDQ of Halpin end Croft. From the faculties of these
schools, 1024 teachers participated by taking the OCDQ and
responding to four additional brief questions. The major

findings of the study were as follows :



(1) Out of 22 characteristics or facets of principal's
persouality only four related to or correlated highly with

certain high school climate dimensions.

(a) A school with a high score on the climate dimension
Hindrance is 1likely to have a principal who is outguing,
warm—~hearted, easy going, participating, good-natured,

soft-hearted, kindly and ready to cooperate.

(b) A school which scores high on the Intimacy dimen-
sion of climate has a faculty whose social neéds are being
satisfied. Yet, such a school tends to have 2 principal who
is tough-minded, self-reliant, realistic, practical and

independent.

(c) The principals who are inclined to be experimenting,
critical, liberal, analytical, free-thirking, well informed
and tolerant of change and inconvenience are viewed by their

teachers as aloof.

(d) Those principals who Love to observe and reason,
and whose interests are empirical, critical and rational
are seen by their teachers to be aloof, mechanistic and

uncommunicative.

(2) There is very little relationship between any of the



38

personality characteristics measured and the degree of
climate Openness in high schools. Hence the extent of
Openness of a high school cannot be predicted from a know-

ledge of the principal's personality factors.

(3) The study indicated that the principals and teachers
perceive the various dimensions of organizatiorsl climate
in their schools in different light - the principals always
see these dimensions in a more favoursvie light than do

their teachers.

(4) The various school departments do not differ in their

estimate of high school climate dimensions.

(5) Open climate schools' faculties were more favourable

in their evaluation of their schools' effectiveness than

the faculties of closed c¢limate schools. The more open the
climate, the greater is the percentage of positive responses

from the teachers.

(6) The study also revealed that teachers in Open climate
schools express greater satisfaction with their work than

do their counterparts in Closed climate schools.

(7) The imguiry showed that the size of & school has no
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relationship to the extent of Upenness. Large faculties
and small faculties are equally 1ikely to perceive school

climate as either Open or Closed.

(8) The location of a school is not related to climate
Openness. There was no difference in the proportion of Open

or Closed schools in urban or suburban surroundings.

Eberlein's (1968) study of the relationship between
school climate and Edward's Menifest Needs of the Elementary
Teachers reported that closed climate tended to be correla-
ted with high teacher scores on Achlevement, Autonomy and
hHeterosgxuality, and with low scores on Deference, order

and Abasement.

Anderson's (1966) study aimed at the comparison of
personality attributes of the teachers of elementary schools -
Open and Closed. The responses from teachers were collected
by administering EPPS (Edward's Personsgl Preference Schedule)
and the 0CDQ of Halpin and Croft. The findings of the
investigation revealed that the personality attributes of
teachers who perceived their schools as having open climate
were not significantly different from those who Qiew their

schools as possessing closed climates. But the teachers from
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schools having Open climate did score significantly

(P < .05) bigﬁer on the personglity veriables inter-
ception and abasement. The teachers in the open climate
schools receive satisfaction from task-achievement and
social needs whereas teachers m the closed climate schools

receive little satisfaction.

Owenby (1964) reported significant relationships between
climate and 10 factors of the 1gPPF and tendencies for
openness to be negatively correlated with politics and
Factor D and positively correlated with Factor I, while
Berendis (1970) found that there was no significant rela-

tionship between 16 PF factors and climate.

Tjarks (1973) made a study of the perceptions of
organizational climate in elementary schools and its
relationship to selected persounality traits of principals
based on a sample of 24 schools, dfawn randomly from a large
metropolitan school district. Every other faculty member
from each school completed the 0CDQ and each principal
completed 16 PF questionnaire. The findings of the study
are as follows : (1) No gignificant differences were found

to exist between open and closed climate schools on fifteen

of the sixteen personality factor means at the .05 level of
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confidence. However, two trends were indicated at the .10
level of confidence. Lhese trends showed prindpals of closed
climate schools to be somewhat more emotionally stable and
self-confident than principals of open climate schools.

(2) A significant difference was found to exist at the .05
level of confidence between open and closed climate schools
on personality factor self-control. Principals of closed
climate schools appeared significantly more self-controlled
than the principals in open climate schools. (3) Sten score
data indicate priancipals of closed climate schools eppear
to be emotionally stable, persistent, self-confident,
controlled, and relexed. Principeals of open climate schools

appear to be out~going, trustful, and relaxed.

Yeazas (1973) reported that there was no significant
relationship between the measure of authoritarianism as
measured by the California F-Scale and the characteristics
of the school as measured by the California F-Scale and
the characteristics of the school as measured by CUES

developed by Pace.

Piccirillos(1973) stuly based on the sample of sworn

personnel of the New Haven Dept. of Police Service (NHDPS)
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revealed that the recruits, patrolmen, and higher ranking
personnel were incongruent withl respect to current organiza-

tional dimensions, and their personality traits.

Reitz (197%) explored the possible relationship between
the organizational climate of elementary schools and sel ected
personal orientations of the schools' principals. The sample
for the study constituted of principals and teachers of 77
elementary schools, situated in Northwestern Chio. The study
suggested that there were no significant relationships
between the elementary principals' personal orientations,

‘as measured by the twelve scales of the POI, and the climate

of the schools they served, as measured by the 0CDQ.

The above review leads to the need for further research
explorations in ascertaining whether a significant relation-
ship exists between personglity dimensions or factors and

organizational climate of schools.
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2.6 CLIMATE AND PUPLIL CONTROL IDECLOGY

Pupil control ideology of schools as indicated
earlier, has been a vital correlate of organizational climate
of schools. Hence in this section an attempt will be made
to present and discuss studies dealing with the relationship

between the school climate and pupil control ideology.

Appleberry and Hoy (1969) studied the pupil control
ideology of professional personnel in open and closed
elementary schools with a view to investigate the relation-
ship between the pupil control ideology of educators and
the "openness" of the organizational climate of elementary
schools . Forty-five elementary schools in 30 school districts
comprised the sample of thnis study. The 45 elementary schools
that agreed to participate were personally visited by a
researcher and both the PCI+Form and OCDQ were administered
to the professional personnel during regulaply scheduled

faculty meetings.

A one-way classification of analysis of variance was
used to determine whether there were significant differences
between mean of PCI scores of schools, teachers and

principals in relatively open and closed climate schools.
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Moreover, the Bearson product moment correlation coefficient
was used to determine whether significant relationship
existed between the pupil control ideology and climate open—

ness.

The findings of the study can be briefly stated as

under 3

(1) The public elementary schools with relatively open
climates were found to be significantly more humenistic in
pupil control ideology than elementary schools with rela-
tively closed climates. Professional personnel in relatively
open schools had a mean PCI score of 52.%4, while those in
relatively closed schools had a mean PCI score of 55.87.

Andlysis of variance yielded an F-ratio of 8.67 (P < .01).

(2) Yhe openness of the schools did correlate signifi-
cantly %ith school PCI scores (r = -.61 P < .01); this
leads to predict that the more open the climates of the
schools, the more humanistic the pupil control ideology of

the schools.

(3) The hypothesis that principals serving in rel atively
open school would be significantly more humenistic in pupil

control ideology than principals serving in relatively closed



109

schools was not significant. Similerly the prediction was
not confirmed that the more open the climate of the schools,
the more humanistic the pupil control ideology of the

principals (r = -.26, P » .05).

(4) As hypothesized, teachers serving in relatively
open schools were significantly more humanistic in their
pupil control ideology than teachers serving in relatively
closed schools. The mean PQT scores for teachers in open
and closed school climates were 52.64 and 56.24 respectively
with an #-ratio of 7.82 (P < .01). Furthermore, the rela~
tionship between the degree of "Openness" of the climate of
all schools and the PCI of teachers was also significant
(r =‘i.59, P < .01); the more open the climates of the
schools, the more humanistic the pupil control ideology

of teachers.

Duggal (1969) reported that student unrest is related

to custodial PCT of teachers.

Jones (1969) found that the teachers in schools which
were high on the dimension of authority and characterized by
punishment centred bureaucratic style were more custodial
in PCI than those in low authority and representative style

schools.
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Keffe (1969) attempted to study the relationship of
the pupil control ideology of teachers to key personal and
organizational variavles. The study was based on the sample
of 48 junior high school teachers. The research tools used
were 0CDQ, PCI-Porm and the Dogmatism scale of Rokeach. The
study disclosed that the humanistic teachers reported more

open climate.

Appleberry and Hoy (1970) explored the teacher-principal
relationships in humanistic and custodial elementary schools.
Ihe sample of the study éonsisted of 45 elementary schools
drawn from thirty school districts. The Pupil Control
Ideology Form and the Organizational Climate Deseriptiop
Questionnaire were personally administered by @ researcher
to virtually all the professional personnel of the forty-

five el ementary schools.

A one-way classification of analysis of variance was
used to compare the patterns of social interactions of

professicnal staff in humanistic and custodial schools.
‘The findings of the study are as under :

(1) Analysis of variance computations yielded signifi-

cant P-ratios for differences between means of numanistic
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and custodial schools on Disengagement (F= 9.71, P < .01),
Esprit (P = 5.82, P < .01), Aloofness (F = 26.35, P < .01),
and Thrust (F = 26.02, P < .01).‘The degree of Intimacy

and production Emphasis was relatively the same in both
types of schools. Teachers in humenistic schools experi-
enced slightly less Hindrance and described their principals
as more considerate than those in custodial schools. Howe-
ver, the differences beitween the means were not significant
at the.05 level for either of these two dimensions (F=1.47

and ¥ = 3.41 respectively).

It can be concluded from the above analysis that tpe
comparisons between the patterms of sociel interactions of
protessional staff in humanistic and custodial schools
revealed statistically significant differences on four of

the eight dimensions of the 0CDQ.

(2) As hypothesized, elementary schools with a
humanistic pupil control orientation were significantly
more open than those with a cusitodial pupil control orien-

tation (F = 18.77, P < .01).

Hoy (1971) found that the schools with relatively open

climates had significantly more humeanistic teachers but



108

openness of school climate and humanism in principals’
PCI were not significantly associated, although the rela-

tionship was in the predicted direction.

N

Waldman (1971) reported that the more open the organi-
zational climate of the secondary school, the less custodial
the PCI of the school. Furthermore, the openmess of organi-
zationsal climate was not significantly related to the PCL
of the principal but secondary principdals were significantly

more humanistic in PCI than secondary teachers.

Budzik (1971) revealed that teachers' perceptions of
their administrator's control style was not a predictor of

teacher PCI.

Bean (1973) made a study of pupil control ideologies
of teachers and"certain aspects of their classroom behaviour
as perceived by pupils. The primary objective of the study
was to examine the relation of custodialism in teacher PCI
and the instructional climate of the classroom in terms of
cognative activities and affective conditiors. The study
suggested that teacher sex emerged as a moderating variable.
For male secondary teachers, custodialism in PCI was
assoclated significantly with less stress on higher cogni~

tive levels, less discussion, less enthusiasm, less

v
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independence, less tolerance for divergent thirking and
greater focus on lecture. Yhe relationships were not support-—

ted for female teachers.

Day (13763 investigated the nature of relationships
between organizationsal climate, teachers’ pupil control
ideology and pupils' attitude toward learning in elementary
schools. The study revealed that the main effects of variables
o1 organizational climate and the size of schools, considered
separately, were not found to signifiqantly affect the
pupil control ideology of teachers. A significant statistical
difference was found for the interaction between organiza-~

tional climate of schools and the size of the schools with

respect to the PCI of teachers.

On the basis of these findings, it was concluded that
main effects variables, considered separately did not
significantly affect pupil control ideology of teachers but
when these variables were considered as an interactiug
wnole, the unique combination of the factors did signifi-

cantly aifect pupil control ideology of teachers.

Batista (1973) reported that two teacher perceived

environmental press factors were related to teacher PCI:
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‘high orderliness press was associated with custodialism,
and high supportiveness press was assoclabed with humanism.
Hovever, perceptions of emwironmental press accounted for

only 6 per cent of the variance in teacher PCI.

Tunenburg and 0'Reilly (1974) studied ‘personal and
organizational influence on pupil control ideology. The
main purpose of the . inquiry was to examine the influence of
teacher dogmatism and organizatiocnal climate on ;upil control
ideology. Fifty~three elementary schools in Ontario, Canada,
c¢omprised the sample of the study. The three instruments -
the 0CDQ, the PCI-Form and the Vogmatism ©cale by Rokeach
were personally administered by the researcher to the entire
professiownal staff of each school at a regularly scheduled
faculty meeting. Virtually the entire staff of each school

responded the instruments and, in all, nearly 1,000 teachers

and principals completed usable forms.

A two-way analysis of variance procedure was used to
compare the pupil control ideology of low, middle and high

dogmatic teachers in open and closed climate schools.

The statistical analysis of the data indicated that

teachers in open schools had mean PCI scores of 45.61, 47,10,
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44 .48 am 55.15, while those in closed schools had mean
PCTI scores of 45.47, 50.75, 54 .44, and 55.81. Analysis of
variance yielded an F-ratio of 5.%34 (P < .05). Hence the
hypothesis of a relaiionéhip between humenism and custo-
dialism in pupil control ideclogy and the openness or
closedness of organizational climate was supported.
However, for those teachers who scored at the extreme ends
of Dogmatism Scaie, school climate had no effect on their
pupil control ideology because the middle dogmatic groups
had PCI scores of 47.10 anu 49.48 in the open schools and
50.75 and 54 .44 in the closed schools; whereas, the extreme
dogmatic groups and PCI scores of 45.61 and H5.15 in the

open schools and 45.47 and 55.81 in the closed schools.

Estadt (1975) has studied the pupil control behaviour
of secondary teachers in relation to the rule administra-
tion behavicur of the school principal. Three theoretical
hypotheses were investigated in the study. The first hypo-
thesis predicted a positive relationship between the repre-
sentative rule administration behaviour of principals and
the humanistic pupil control bebéviour of teachers. The
second hypothesis predicted a2 positive relationship between

punishment centred principal rule administration behaviour



112

and custodial pupil control behaviour of teachers. Yhe
Cthird mypotbesié stated that there would be a rel ationship
between the mock rule administration behaviour of principals
and teacher pupil control behaviour. The results of the
investigation did not support any relationships between
. principal rule administration behaviour and the pupil
control behaviour of teachers. None ot the hypotheses
was confirmed.

Hinjosa (1974/) reported that there was no relationship

s

between organizational climate and the .pupil control ideo-

logy of teachers.

Holzwarth (1974) reported that the teacher pupil
control ideology score distributions were nearly identical
in the two different schools enviromments (one school was
of a traditional nature and the second school was more

open and flexible).

2.7 PERSONALITY AND PUPIL CONTROL IDEQLOGY

) The relationship between various aspects of persona~ -
1ity of school personnel and %heir pupil control ideology

has also been studied.
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Results of the study by Willower and Landis (1970)
supported the hypothesis that there is a direct relationship
between professional orientation and humanistic pupil
control ideology of secondary teacher in the overall sample,
but correlation coefficients were low and the variance
accounted for was sligb%. Hence, results were deemed
inconclusive.

and Blankenship .
RobertS/(1970) suggested that student teachers who

felt high socialigation pressure exhibited greater custodial

change in PCI than those who felt low socialization pressure.

Abrams (1971) studied relationships among respo.ses
of elementary school principals to school decentralization,
their perceptions concerning teacher professionalism and
their pupil control ideology. Among seversal variables
examined in this stﬁdy it was found that a principal's
PCT was the single most significant predictor of atti tudes
toward school decentralization. Principals with a humanistic

PCI tended to sugport decentralization.

Heinman (1971) examined the relationships among high
school principals' values of equality and freedom, dogmatism
levels and pupil control ideology. He reported that neither

value was agsociated with PCI.
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Helsel (1971) cormducted & study on the value orienta-
tion and pupil control ideology of public school educators.
The main purpose of the stuay was to inquire the relation-
ship between educators' value orientations and their pupil

control ideoclogy.

Data for the study were collected by administering the
PCI~Form, the DVI and the Biologiceal Information Form to
145 elementary teachers, 129 secondary teachers, 140
counsellors, 131 elementary priucipals, and 148 secondary
principals. The sample was drawn from forty-tlree counties

in Central Illinois.

Par+tial correlation coefficient was used to see whether
there was a positive relationship between traditional ism
in educators' value orientations amd custodialism in their

PCT.

The findings indicated that there was a significant
relationship between traditioualism in educators' value
orientations and custodialism in their pupil control
ideology. This relationship was supported for elementary
teachers (Partial r = .%351, P « .001), Secondary teachers

(Partial r = .466, P < .001), Counsellors (Partial r=.389,
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P .001), Elementary Principels (Partial r = .308, P < .001)
énd Secondary principals (partial r = .400, P « .001). It

can be concluded from the findings of the study that there
are no significant dififierences among the organizational
positions in the strength of the relationship between values

ard pupil control ideology.

In another study Helsel (1971) found that there was
a positive assoclation between teacher status obelsance and

custodialism in PCI.

Mekhdrews (1471) reported that teacher self-esteem was not
significantly related to PCI or to conformity, defined as the

congruence of self-PCI and perceived colleague PCI,

Rafalides: and Hoy (1971) made an investigation into the
student sense of alienation and pupil control orientation
of high scnools and found that the student sense of power-
lessness, normlessness, and self-isolation were all signi-

ficantly related to custodialism in the PCI of high schools.

Zelei (1971) in her study, 'Relationship Between Pupil
Control Ideology and Sense of Power of Teachers in selected
public schools' conducted on 960 Ohio teachers selected

by proportional, stratified - cluster sampling technigues
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indicated that a custodigl PCI was associlated with a low
sense of power and 2 humanistic PCI was assoclated with a

high sense of power.

et al
Dobson/(1972) suggested that the broad categories of

the Flunders Interaction #nalysis Scale showed ro signifi-
cant differences between custodial and humanistic elementary
teachers, however, humanistic teachers accepted and developed
student ideas, lectured less frequently, and bad student
initiated verbal behaviour significantly more often than

custodial teachers.

Hoy and Blankenship (1972) made 2 comparison of the
ideological orientations and persouality characteristics
of teacher 'acceptors' and 'rejectors' of BSCS Biology and
found that high schooi teachers Who held favourable attitudes
toward an innovative biology programme and implemented 1%
were more humanistic in PCI than teachers who held unfavou-

rable attitudes toward the programme and did not implement 1+t.

Leppert and Hoy (1972) undertook a study of teacher
personality and pupil control ideology. The relationship
between pupil control ideology and the broad set of perso~

nality characteristics was explored in the study.
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Nine hundred thirty-four educators employed in twelve
middle schools and twenty-four elementary schools comprised
the sample of the study. The elementary schools included
in the study were those which acted as "feeders" to the
participating middle schools. The AT and the PCT Form were
administered by the researchers to the professional staff

of each school during regular scheduled faculty meetings.

In order to investigate the relationship between the
personality dimensions of the AI and custodialism in pupil
control ideology, a step-wise multiple regression amalysis
was performed with custodialism as the criterion varisable. '

Standard use of step»@ise regression was employed.

Responses to the AT and PCI Form indicated that none
of the zero order correlations between the personality
variables and pupil control ideology was strong. In fact,
orderliness was the personality variable with the strongest
zero order correlation with pupil control ideology (r=.21,
P & .01). All other zero order correlations bétween
personality needs and pupil control ideology were less than
.2 - Self Assertion (.04), Applied Interest (.07), Constraint
(.13), Egoism (.18), Closedness (.11), Sensuousness (.07),

Friendliness (.02), Audacity (.08), Intellectual Interest
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(-.17), Motivation (.09), and Submissiveness (.0%). Hence,
the most sﬁrikiﬁg finding of the study was the lack of

strong relationships found between pupil control ideology
and the individual persouality dimensions measured by the
AT. None of the personality needs was strongly related to

PCT.

Rexford et al (1972) in their study on "Teachers'
Pupil Control Ideology and Classroom Verbal Behaviour" made
an investigation into the relationship between teachers'
pupil control ideology ahd teachers' verbal behaviour as
measured by Flander's methods. Three secondary schools in
two Pensylvania school districts comprised the sample of the
study. PCI-Form was administered to all the teachers (n=136),
of the three scnools. On the basis of PCI Form scores of these
131 teachers, twenty-four of thew, twelve highly custodial
and twelve highly humanistic, were selected for classroom

observations.

A

The major findings of the study were as under:

(1) Custodisl secondary school teachers were more
direcgén their classroom verbal behaviour, as measured by

Flanders' methods, than were humanistic secondary teachers.
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(2) Ditrferences in the two teacher samples on Flanders'
Second major category, percentage of teacher talk, failed

to reach the .05 significance level.

Williaws (1972) in his study "The Pupil Control
Ideology of Public School Personnel and its Relatiorship
to Specified Personal and Situational Veriebles' conducted
on 1,241 educators revealed that local-cosmopolitan orienta-

tion was associated with cpustodialism in PCI.

Bean (1973) reported that the pupil céntrol ideologies
of men teachers were found to be significantly correlated
with their atthoritarian benaviowr. In contrast, the pupil
controel ideoiogies of women teachers were not significantly

related to their authoritarian behaviour.

Results of the study by Morrison (1978) did not support
the hypothesis that the superintendents who are more
Tfavourable toward differentiated statfing are more custodieal
in pupil control ideology than those superintendents who
are less favourable to-ward difiere@tiated statfing when the
effects of the variavles (a) the number of years spent by
the superintendent in the education profession amd (b) the
number of teachers under the superintendent's administration.

are statistically controlled.
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Helpin and Goldeuberg's (1973) study related to finding
out whether any relationships existed between measures of
creativity and pupil control ideology. The sample of the
study consisted of 99 college students plauning to become
teachers. For the study three tools, viz., the Torrance
Tests of Creative Thinking, the PCI-Form and the What Kind
of Person Are you Test were used. The study revealed that
the creative thinking measures of verbal fluency, verbal
flexibility and verbal originality and the creativé per so-
nality measure were signifiqantly correlated with PCI. The

more creative potential teachers were more humanistic in PCI.

Hoy (1973) suggested that among .a host of characteris-
tics of public secondary schools, custodiafism in PCI
emerged as an important property of schools significantly

related to various dimensions of student alienation.

Jury (1974) in his study "Teacher Self-Actuaiization
and Pupil Control Ideology" examined the relatiorship between
teacher PCI and level of self-actualization as measured by
Shostrom's Personal Orientation Inventory. The hypothesis
that the level .0f self-actualization will be directly
related to the degree of humanism im PCI was supported when

tested in an overall samnple of 272 teachers, and in
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separate ‘tests for elementary ard secondary teachers in the

sample.

Hedberg (1973) reported that student alienation wes ,

not significantly related to teachers' pupil control ideology.

Bremmman (1972 ) undertook his study on the relationship
among ‘teachers' self-acceptance, acceptance of (others and

pupil control ideology.

Dat%ggﬁrtber study were collected by administering
Berger's self-#cceptance and Acceptance of Others Form and
PCI-Form to a sample of 102 elementary teachers, 81 middle
school and 93 high school teachers in ten buildings in a

medium size school district in Pemnsylvania.

The findings of the study were as under :

Two major hypotheses were proposed: that teacher self-
acceptance and teacher acceptance of others would be posi-

tively related to humenism in pupil control ideology.

The first hypothesis coucerning the relationship between
teacher éelf~acceptance and humanism was rejected. The
second hypothesis on teacher acceptance of others and
humanistic  teacher pupil control orientation was supported

at the.01 level.
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Further analysis by means of multiple linear regression
techniques determined that the three most significent
variables relating to the dependent variable, pupil coﬁtrol
ideology, ¥ . . acceptance of others, teaching level., and
teaching experience. These variables were the best predictors

of pupil control ideology.

Rose (1978) revealed relationship between teacher sense
of power and pupil control ideology - Pupil control behaviour
congruence at the .05 level of significance; a high sense of
power was associated with a high behaviour-ideology congruence,
and a low sense oi power was associabted with a low behaviour-

ideology congruence.

Pritchett (19Y74) reported that the custodial teacher
pupil control behaviour was found to be positively related

to negative student attitudes toward school.

Barfield (1973) in her study, "The Pupil Comtrol
Ideoclogy of Teachers in Selected Schools" examined the
relationship between pupil control ideclogy and teacher
sense of efficacy, bureaucratic level of school, and socio-
economic status (SES) of the school's students. The Teacher

Efficacy Scale (TBS) and the Pupil Control Ideology Yorm(PCGI-
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Torm) were administered to teachers (n=275? in nine schools
stratified according to socio~economic status of clientele
and bureaucratic level. ¥indings indicated that teachers
with low sense of efficacy perceived control of pupils

more custodially than teachers with average or high percep-

tions of efficaqu‘

Shirley (1975) found that the traditionsal teachers
’
were significantly more custodial in regard to pupil control
ideology; emergent teachers were significantly more huma-

nistie.

2.8 CLINATE AND DOGMATISM

Next in importance, significant to the present study
is tne variable 'belief systems of teachers'. This has been

studied by gquite a few people.

Kirk (1965), Downey (1906) and Huff (1969) investigated
that no significant relationship was found between teacher
dogmatism and climate. Further more Huff (1969) reported
that there was no relationship between dispersion of dogma—

tism and climate.
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Teacher dogmatism was found to have a significant rela-
tionship with Intimacy in both Gpen and Closed climate schools
by Legattuta (1966). He also found that there was significant
relationship between dogmatism and Disengagement and Produc-
tion Emphasis in Open schools only. However, he reported
that there was no significant ditference in dogmatism between

extreme open and extreme closed schools.

Hoegland (1968) conducted his research on high schools,
contrélling the age factdr, and found that dogmatism had
significantly more influence on job satisfaction in closed
than in middle or open schocls while there was no difference

between the latter two.

Parber Q1969) reported that principal's dogmatism was
significantly reiated to Production Emphasis and tends to
be positively related to Consideration whereas Huff (1969)
found that no significant relationship existed between the
level of principal's dogmatism score fand:. the school mean

and climate.

Levy (1969) reported that there were significant posi-
tive relationships between principdls' perception of

Production Emphasis and scores on the Vogmatism scale while
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significant negative relationship was found to exist between
principal's perceptions of Thrust and their scores on the

Dogmatism Scale.

Keffe's= (1969) study based on the sample of 98 junior
high school teachers revealed that groups having Low Dogma~-
tism and High Dogmatism perceive the organizational climate

of their schools differently.

Duggal (1969) studied relationship beween student
unrest, student participation in school menagement, and
Dogmatism and Pupil Control Ideology of Staff in the high
school. Seven schools that experienced student unrest in
1968 were matched with seven schools without unrest, compri-
sed the sample of the inquiry. Data were gathered from 340
teachers and 1,100 students in these schools. The hypo theses
that student unrest is related to student perticipation in

school management and to teacher dogmatism were not accepted.

Menn's (1978) study related to finding out whether any
relationship existed betwecen the organizational climate in
emerging school organizations and the,structure of the belief
system of the staff. The tools used in the study were the

0CDQ and the Uogmatism scale of Rokeach. Y'he sample consisted
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o1 the principdals and staff of 13 newly opened elementary
schools in New York State. ¥he findings and conclusions of

the study were as under

(1) Organizational climate did not change significantly
during the first yéar of the sample school's operations, and
there was no significaent change in the structure of the
belief systems of the individual school staff. However, over
the entire sample, teachers were significantly more closed
minded mn May. Tﬁe structure of the principals' beiief

systems did not change during this time.

(2) There was no significant relationship: . be ween the
structure of the principals' or teachers' belief systems
and the orgenizationsl climate of their schools. The
influence of the principals' Dogmatism Scores on whatever
relationship between structure of belief sys tems and orga-

nizational climate exists was very small.
{

Duftey (1973) conducted his study on relationships
between educational innovations, prlncipal'é leader behaviour,
faculty belief system and organizational climate in Jesui't
High Schools in the United States. The sample tor the study

kY
consist: ‘.« of principals and faculty members of 48 Jesuit
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High Schools of United States. The research tools used

were OCDQ and LBDQ of Halpin and Croft and the Dogmatisnm
Scale of Bokeach. The study has yielded some useful findings
on the theme. They are as follows : (1) There was no signi-
ficant difrerence between dogmatism expressed by faculty
members and openness of ofganizational climate as perceived
by faculty members. (2) There were no significant relation;
shipe between the criterien verisbles, innovation and the

predictor variaples of leader benaviour, dogmatism and

openness of school climate.

Iunenburg and O'Reilly's (1974) research found that
extreme dogmatic teachers were not affected by the climate

of the school.

Gauthier (1975) attemp ted to study the relationship of
organizational structure, leader b@h&?iour of the prmcipal
and personality orientation of the principal to school
menagement climate. The findings of the study indicated that
there was a positive but not significant relationship
between dégmaﬁism and school management climate. However,
most of the elementary principals in the study exhibited

low dogmatism.scores.
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Crates (1975) undertook a study of the relationships
between the principels' belief systems and the organiza-
tional climate of elementary schools. Principals and teachers
of schools of Hockford (Eligan Area) Illinois Catholic Dio-

cesan School System constituted the sample of the study.

The Dogmatism Scale of Hokeach was administered to 28
principals to survey the perceptions in regard to belief
system. The 0CDQ was used to survey the perception of 306

teachers in regard to organizational clima te.
The major findings of the study were as under :

(1) No significant relationship was found between the
belief system of the principéals and the organizatiomal climate

of their schools as perceived by the teachers.

(2) No significent relationship was found between the
intelerance of the principsals and the organizational climate

of their schools as perceived by the teachers.

Further =snalysis of the data revealed that the percep-
tions of the principals in regard to thelr own belief sys tenm,
intolerance, and authoritarianism had no effect on the
organizational climate in the buildings as perceived by the

teachers and students.



(%) No significant relationship was found between the
perceptions oi students and the perceptions of teachers in

regard to organizational climate.

Cunningham (1975) surveyed the researches on the 0CDQ
conducted between August 1963 and October 1969 and analysed
the findings of the 0CDQ researches. The summary of the
significant findings (based on the analysis of the 0CDQ
researches) indicated that the dogmatism of teachers was
found not to be related to climate type. Moreover, the
summary revealed that there was no significant relationship
between school organizational climate and the dogmatism of

the principal.

2.9 DOGMATISM AND PUPIL CONTROL IDEOLOGY =

In this section an attempt will be made 1o present
and discuss studies dealing with the relationship between
the dogmatism of teaching persomnel and their pupil control
ideology. Unfortunately, the relationship between these two
variables has not been much investigated. The few studies
done on the relationship between the dogmatism and PCI
oi teaching personnel include the work of Willower and his
associates (1967), Heinman (1971), Longo (1972), Williams

(1973) and Lunenberg and O'Reilly (1974).
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Willower et al (1967) wade a study of the school and
pupil control ideology. The purpose of the study was to test
a number of hypotheses concerning pupil control ideology of
public éohool professioual personnel. LThe two tools - the

PCI-Form and the Yogmatism Scale were utilized for the study.

Data on pupil control ideology were collected in
thirteen school systems, twelve in Pemnsylvania and one in®
New York State. The Dogmatism Scale was administered in

eleven of these.

In selecting the thirteen school systems, an attempt
was made to include systems serving varied communities,

including urban, suburban, and rural areas.

A total of 1,306 educators provided useble data. The
PCT Form was completed by this number, including 945 teachers,
468 at the elementary level and 477 at the secondary levelj
181 principals, 84 at the elementary level amnd 97 at the

secondary level; and 180 counsellors.

The Dogmatism Scale was completed by 97% of these
educators, including 805 teachers, 376 at the elementary
level and 429 at the secondary level; and 168 principals,

79 at the elementary level and 89 at the secondarylsvel.



131

. The statistical method used in testing the hypothesis
was the t-test for the difference between the means of two

independent samples.

The findings of the study can be briefly stated as

under

(1) The closed minded teachers were found to be signi-
ficantly more custodial in pupil control ideology than open
minded teachers. The closed minded teachers had a mean PCI
score of 63.5, while the open minded teachers had a mean

PCI Score of 53.3 (t=12.116, P < .001).

(2) The hypothesis that closed minded principals would
be more custodial in pupil control ideology than open minded
principals was supported because the t-value was significant

(+=6.062, P < .001).

(3) As hypothesized closed minded elementary teachers
were significantly more custuairal in PCI than open minded
el ementary teachers. The mean PCI score of closed minded
and open minded elementary teachers were 59.2 and 49.8

respectively, with t-velue of 8.002 (P < .001).

(4) The statistical amalysis of the data indicated

that &losed minded secondary teachers had a mean PCI score
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of 67.6‘and open minded secondary teachers had a mean PCI-
score of 56.6. The t-test for the difference between the
means of two independent samples yielded t-value of 10.903%

(P <€ .001). Hence the hypothesis that closed minded secondary
teachers would be more custodial in PCI than open minded
secondary teachers was supported.

(5) The closed minded elementary principals were found
to be significantly more custodial in PCI thén open minded
teachers (t = 4.345, P < .001).

(6) Tne hypothesis that closed minded secondary
prinoipals would be more custodial in PCI than open minded
secondary principals was confirmed because the t-value was
significant (t = 4.997, P < .001)

Heinman (1971) reported that principals' dogmatism and
custodialism in PCI were significantly related.

Longo (1972) in his study "Pupil Control Attitudes of
Public School Cooperéting Teachers and Education Instructorst
conducted on 100 college instructors and 100 cooperating
teachers revealed that the dogmatism and PCI were signi-
ficantly associated.

Williams (1973) also suggested that the dogmatism and

PCI were significantly related.
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Tunenberg and 0'Reilly (1974) found that the open-
minded (low dogmatic) teachers were more humanistic in
their pupil control ideology than closed-minded (high

dogmatic) teachers.

2.170 CONCLUSION

The review of research focused in this chapter on
organizational climate of schools, personality variables,
pupil control ideology and dogmatism shows that considerable
research work has been done on each one of the variables
if taken separately, but precious little seems to have
been done on them as correlate of one another. Most of the
climate studies done in India are based on Halpin and Croft's
0CDQ. Though Mehra (1967) and Sharma (1973) have found
significant variations in some of the dimensions of the
climate as well ,as in the order of the six climate types
on the climate continuum, no atitempt has been so far made
to @evelop a oliméte delineation and evaluation instrument
based on conditions obtainiug in Indian secondary schools.
Thus, the review highlights tnis gap in research explora-
tions in school climate in India. Further, it is found that
hardly any Indian researcher has attempted to examine the

possivle relationship between perception of school teachers
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about their institutions' climate and their own personality
traits, so, this dimension leaves scope for research
exercise. Pupil control ideology as a correlate of school
climate is new for Indian researchers. This means that
possivle relationship between custodial ideology and huma-
nistic ideology with climate categories needs to be examined
in Indian school conditions. Similarly, dogmatism - the
belief and disbelief systems of the open minded indiviaualé
(teachers) and closed minded individuals (teachers) as a
correlate of school climate does not appear to have been
examined by Indian researchers. This shows that the present
study on school climate which aims at developing an Indian
tool to map the domain of climate, and to correlate the
climate types, with the personality traits of school person-
nel (who perceive the climate), their pupil control ideclogy
and dogmatism, fills out some gaps discovered in Indian

climate studies.

The next chapter will describe the major framework of
the present study - the objectives, the sample, the research
tools, the hypotheses, the methods of analysis and inter-

pretation,etc.



