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4,1, Introduction

-

The present investigation, as reported in the
introductory chapter, is mainly concerned with studying
identification patterns, motivation and “school achievement
of talented subjects. Three levels of talentedness were
identified on the basis of Intelligence test, Behaviour
Check-list, Teachers' nomination and Non-academic
performance, The three groups of subjects were designated
as talented, average and below average in accordance with
the degree of talentedness they possessed. Both boys and

girls were selected with a view to study the sex difference,
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if any, among the main variables, It is assumed that the
groups thus formed would differ from one another in respect
of motivation for school achievement, behaviour orientation
identification with various models and achievement values
attributed to the models. The various results that are
reported in this chapter are pertaining to the following

issues 3

(1) Do talented subjects show gréater identification with
adult models than relatively average and below average
subjects ?

(2) 1Is there any sex difference in identification with
various adult models ?

(3) Do talented subjects show higher motivation for school
achievement than relatively average and below average
subjects ?

(4) Do boys differ from girls in respect of motivation for
school achievement #

(5) Do parents and teachers of talented subjects hold
higher values for school achievement than do parents
and teachers of average and below average subjects ?

(6) Does sex difference influence value attributioh to the
models in any way ¢

(7) 1Is there any pronounced tendency on the part of below
average subjects to identify more with the peer group
and accept its values ?



(8)

(9)
(10)
(11)
(12)
(13)
(14)
(15)

(16)

What kind of relationsghip is there between values held
by the models and the values held by the subjects
themselves 2

Is there any relation between identification and values
held by the subjects 7

Is there any relation between value attribution and
identification 2

What is the contribution of achievement values held by
the models to actual achievement 7

How are identification and achievement values of the
modelg are related to subject's own motivation ?

What is the relation between non-conformity and academic
achievement 72

What is the relation between peer-affiliation and
academic achievement ?

Do talented subjects show relatively greater independence
in academic achievements 7

Do urban subjects differ from rural subjects in respect
of identification, motivation and value attribution 2

These issues are dealt with extensively in this chapter

by analyzing and interpreting the relevant data. In the

literature it is reported that high achievers tend to identify

more with parents, authority figures, and with cultural nomms,

and they employ soclially desirable behaviour., They are also

more motivated to achieve in school and gain satisfaction

from activities related to school achievement, They are
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independent in their activities and maintain peer-relations
without being dependent on peer group support. Low
achievers in contrast, are found to be rejecting parental
values, resenting authority, employ less socially-valued
behaviours, and are leaning on the support of the peer-group.
In the present study the groups were not formed on the basis
of academic achievement but the results indicated that they
differ substantially from one another in academic achievement.
For this reason the above findings may be relevant for
groups differing in talented performance. It should also be
noted that the present study does not assume generalized
motive to achieve, It is considered that behaviour related
to school achievement is associated with values possessed

by models. The strength of this association will vary

depending upon the degree of talentedness.

First, the three main groups - talented, average and
below average subjects ~ will be compared with respect to
achievement, motivation, identification with models, self
achievement values, models' achievement values attributed
by subjects and behaviour orientation, Followiné this, the
correlations between self achievement values and achievement

values held by the models will be examined. The correlations
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between self-achievement values and identification will

then be interpreted and discussed. The rélationship of
identification and achievement values with motivation and
actual achievement will be examined for different groups

of subjecté. Finally, the relationships among peer-affiliation,
non—-conformity and independence with motivation, academic

achievement and self-achievement value will be discussed.

4,2. Comparison Between Boys and Girls ( Table 4.1 )

The mean academic achievement scores bf talented,
average and below average boys as seen from the Table 4.1,
are 65,25, 46.25 and 27.20 respectively. These mean scores
differ significantly from one another. Thus, the more
talented boys tend to possess higher academic achievement
than the less talented boys. Similarly the mean academic
achievement scores of talented, average and below average
girls are 63.65, 45,42 and 25,22 respectively. These mean
scores also differ significantly from one another. Thus,
the more talented girls are higher in academic achievement
than the less talented girls., Talented boys and girls as
well as below average boys and girls differ significantly
from each other in academic achievement. average boys and

girls do not differ in academic achievement. Boys have a
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slightly higher mean score in compariéon to that of girls.

The mean motivation score of talented boys differ
significantly from the mean motivation score of average as
well as below average boys; although the mean motivation
score of aVeragé boys does not differ significantly from
that of the below average boys. In the case of girls the
mean motivation scores of talented, average and below average
subjects differ significantiy from one another. In both
boys and girls the more talented subjects have higher mean
scores than the less talented subjects. The talented boys
and girls as well as below average boys and girls do not
differ significantly in respect of motivation whereas the
average groups do differ significantly. Average girls have

a higher mean score than average boys.

The mean mother identification scores of talented,
average and below average boys are 74,12, 71.26 and 70.82
respectively and the corresponding scores of girls are |
81.62, 78.44 and 75.65 respectively. The talented boys
differ significantly from average as well as below aVerage'
boys whereas the average boys in this respect do not differ
significantly from below average boys. In the case of girls
the three mean scores of mother identification differ

significantly from one another. In both boys and girls the
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more talented subjects have a higher mean score than the

less taleﬁted subjects, Boys differ significantly from

girls in mother identification at all the three levels of
talentedness. Girls have a higher mean score in this

respect than boys at each of the three levels of talentedness.
From this, it could be said that the more talented subjects
identify more strongly with their mothers than the less
talented subjects, and girls identify more stroﬁgly with

their mothers than boys.

The mean father identificaﬁion scores of talented,
average and below average boys are 83.17, 78.62 and 73.74
respectively and those of girls are 80.02, 77.29 and 71.73
respectively. The three groups of boys differ significantly
from one another and the three groups of girls also differ
significantly from one amother. The more talented subjects
have a higher father identification scores than the less
talented subjects, Talented boys and girls differ
significantly in respect of father identification. The mean
father identification of talented boys is 83.17 and that of
girls is 80.02. Thus, the talented boys identify more
strongly with their fathers than the talented girls.

The mean scores of teacher identification in the case of

talented, average and below average groups of boys are
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64.56, 65,22 and 63.32 respectively and those in the
case of talented, average and below average girls are
61,32, 61.17 and 59.51 respectively. The talented boys
do not differ significantly from the average as well as
below average boys whereas the average boys differ
significantly from the below average boys. .The mean
teacher identification scoré of average and below average
boys are 65,22 and 63,32 respectively. In the case of
girls the three groups do not differ significantly from
one another in respect of teacher identification., The
mean teacher identification scores of talented, average
and below average boys differ significantly f£rom the
respective mean teacher identification scores of talented,
average and below average girls, Boys have a higher mean

scores than girls at all the three levels of talentedness.

The mean peer 1dentificatioﬂ scores of talented,
average and below average boys are 50,22, 48,62 and
48.45 respectively and the mean peer identification scores
of talented, average and below average girls are 51.82,
47.17 and 42,33 respectively. In the case of boys the
talented, average and below average groups do not differ

significantly from one another whereas in case of girls



the three groups differ significantly from one another,
The more talenteé girls have a higher mean score than thg
less talented Qirls.~ The talented boys as well as average
boys do not differ erm girls in respect of peer
identification but below average boys differ significantly
from below averége girls. The mean peer identification
scores of below average boys and girls are 48.45 and 42.33
respectively. Thus, below average boys have a higher

peer identification scores than girls.

On the whole it appears that for boys mean father
iaentification scores are higher than mean mother identifi-
cation scores whereas for girls mean mother identification
scores are higher than mean father identification scores.
The results also indicate that girls identify more strongly
with their mothers than boys, but in case of father
identification only talented bsys identify more sérongly

with their fathers than talented girls. The average

‘boys and girls as well as the below average boys and girls

/
!

do not differ significantly in respect of father
identification., Thus, it is true that girls identify more
strongly with their mothers than boys, it is not true to

say that boys in general identify more strongly with their

fathers than girls.
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Compared to mother and father identification teacher
identification is less strong. Here, boys in general have
a higher teacher identification score than girls., Peer
identification is much Iesg,stronger in comparison with
identification qith mother, father and teacher. Aalso as .
discussed above the three groups of boys do not differ
significantly from one another whereas the three groups of
girls do differ significantly from one another in respect of
peer identification, the more talented girls being more

strongly identified with peers than the less talented girls.

So far as the self achievement value is éoncerned the
three groups of boys as well as the three groups of girls
differ significantly from one another. It is seen from the
results that the more talented subjects have a higher |
achievement value thén the less talented subjects. as
régards sex difference in achievement value, it is seen that
talented boys and girls as well as below average boys and
girls do not differ significantly in self achievement value
whereas average boys differ signiﬁicantly from average girls.
The mean self achievement valué scores of average boys and
girls are 61.17 and 57.9 respectively. Thus, average boys

have a higher mean score than average girls.
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The mean mother achievement value scores of talented,
average and below average boys are 52.51, 5%.09 and 46,99
resgpectively and the mean mother achievemen£ value scores -
of talented, average and 5elow average girls are 56,64,
52.65 and 49.52 respectively. The talented boys differ in
this respect significantly from the below average boys but
they do not differ significantly from the average boys. The
average boys, however,'differ significantly from the below
average boys. The talented, average and below average girls
differ significantly from one another in respect of mother
achievement value. The more talented girls have a higher
mean score than the less talented girls. The talented boys
and girls as well as below average boys and girls differ
significantly in this respect from each other, but average
boys and girls do not differ significantly. Girls have
a higher mean mother achievement wvalue score than boys at
these three levels of talentedness. Thus, talented average
and below average boys hold less mother achievement value

than talented, average and below average girls respectively.

‘The talented, average and below average boys as well as
girls differ significantly from one another in respect of
father achievement value. The mean scores of boys and girls

indicate that the more talented subjects have a higher mean
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score than the less talented subjects. Talented boys and
girls as well as average béys and girls differ in this

respect significantly from each other but below average boys
and girls do not differ significantly from each other. The
mean father achievement value scores of talented boys is

63.54 and the mean father achievement value scores of
talented girls is 61.31. Similarly, the mean father achieve-
ment score of average bofs is 59,24 which is significantly
different from the mean score of 56,6 of average girls. Thus,
thé talented and average boys hold a higher father achievemeént

value than talented and average girls.

The mean teacher achievement value scores of talented,

average and below average boys are 59,24, 56.37 and 52.24
respectively and those of talented, average and helow average
girls are 57.22, 52.15 and 47.84 respectively. The three
groups of boys as well as the three groups of girls differ
significantly from one another in respect of teacher achieve-
ment value. The more talented subjects have a higher teacher
achievement value score than the less talented subjects, It
is also seen from the results that boys differ significantly
from girls at each of the three levels of talentedness. Boys

have a higher mean score than girls. Thus, boys in general
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hold a higher teacher achievement value than girls.

As regards peer achievement value the talented
boys differ significantly from average and below average
boys but the average boys do not differ significantly
from below average boys. In the case of girls, the three
groups differ significantly from one another in respect
of peer achievement value. The mean peer achievement
value scores of the talented, average and below average
girls are 39.51, 36.11 and 30.91 respectively. It is
also seen from the results that boys differ siénificantly
from girls at each of the three levels of talentedness
in this respect., The mean peer achievemenQT;::re of 42,15
in the case of talented boys differs significantly from
the mean peer achievement value score of 39,51 in the
case of talented girls., Similarly the mean of 39.92 in
the case of average boys differ significantly from the
mean«of 36,11 in the case of average girls. The mean peer
achievement value in the case of below average boys is
35.79 which differs significantly from the mean peer
achieveme&ﬁfﬁ???&.Ql in-the case of below average girls.
Thus, it is observed that boys have a higher mean score

than girls at .each of the three levels of talentedness

in respect of peer achievement value.
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Considering now the achievement value of the subjects
as well as the models,'it is seen that boys have a higher
self-achievement value than the achievement value attributed
to the models. Father achievement value is closer to self
achievement Value\in the case of boys. Teacher achievement
value is higher than mother achievement value. .Peer
achievement value is quite 16w. In case of girls self
achievement value is higher than that attributed to the
models. Father achievement value is closer to self
achievement value. Teacher achievement value is more or
less the same as mother achievement value in the case of
talented and average subjects. The teacher achievement
value is, however, lower than mother achievement value at
the low level of talentedness. Reer achievement value is
lower than achievement value of any model., The talented,
average and below average boys differ significantly from
one another in respect of self-achievement value, father
achievement value and teacher'achievement value, In case
of mother achievement value the talented boys do not differ
significantly from the average boys. In case of peer
achievement Valug the averaée boys do not differrsignificantly
from the below average boys. In case of girls, the

talented, average and below average subjects differ
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significantly from one another in respect of self
achievement value, father achievement value, mother
achievement value, teacher achievement value and peer
achievement value., In general the more talented subjects
hold higher achievement value for themselves and also
achievement value attributed to the models than the less
talented subjects. Father and teacher achievement value
seem to be closer to self achievement value in the case
of boys, father achievement wvalue being slightly higher

than teacher achievement value.

So far as academic achievement orientation is

concerned, the talented, average and below average boys

as well as girls differ significantly from one another,

The more talented subjects have a higher academic achievement
orientation score than the less talented subjects. fhe mean
scores of talented, average and below average boys are

39.66, 35.37 and 31.19 respectively and the mean scores of
talented, average and below average girls are 38,66, 35,02
and 31.01 respectively. Boys do not differ significéntly

from girls at each of the three levels of talentedness.

The mean scores for peer affiliation orientation in

the case of talented, average and below average boys are
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33.83, 32.61 and 31.19 respectively. These three mean
scores différ significantly from one another. fhus, the
more talented boys have a higher peer affiliation. score
than the less talented boys. The mean peer affiliation
scores of talented average and below average girls are
33.29, 33,21 and 30.67 respectively. The talenteé girls
differ significantly from below average girls but they do
not differ significantly fgoﬁ average girls. The average
girls also differ significantly from the below average
girls in respect of peer affiliation. Boys do not differ
significantly from girls at any of the three ievels of
talentedness in this réspect. From the result it is evident
that the more talented subjects seem to be affiliated with‘
peers to a greater degree than are the less talenteé
subjects, Moreover, boys are as strongly affiliated as

are girls at each of the three levels of talentedness.

The three groups of boys differ significantly from
one another in respect of non-conformity orientation,
The mean non-conformity scores of talented, average and
‘below average boys are 18,81,20.08 and 22.19 respectively.
'Thus, the more talented boys tend to be less non-conformist

than the less talented . boys. The mean

i
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non-conformity scores of talented, average and below average
girls are 18.10, 20.15 and 22.69 respectively. These mean
scores also differ significéntly from one another. The

results thus show that less talentéd girls are more non-
conformist than more talented girls. Boys and girls do not
differ significantly at any of the three levels of talentedness

in respect of non-conformity.

So far as independence orientation is concerned, the
talented, average and below average boys differ significantly
from one another. The mean independence scores of talented,
average and below average boys are 33,70, 31.3é and 29,97
respectively. Thus, the more talented boys seem to be more
independence oriented than the less talented boys. In the
case of girls, the mean independence scores of talented,
average and below average subjects are 33.39, 31.32 and 28.34
respectively. These three mean scores also differ
significantly from one another. The more talented girls
thus tend to be more independence oriented than the less
talented girls. The talented boys and girls as well as
average boys and girls do not differ significantly from each
other in respect inﬁependenée but below average boys differ

significantly from below average girls.
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Considering now the behaviour orientastions of the
subjects, the talented, average and below average boys
differ significantly from one another in all the four
dimensioﬁof behaviour orientations - academic achievement
orientation, peer affiliation orientagtion, non-conformity
orientation and independence orientation. The talented,
average and below average girls differ significantly from
qne'another in respect of academic ;chievement orientation,
non-confomity orientation and independence orientation.

The talented as well as average girls differ significantly
from below average girls in respect of peer affiliation
orientation but the talented girls do not differ significantly
\from average girls in this respect. Boys and girls do not
differ significantly at any of the three levels of talentedness
in respect of academic achievement orientation, peer
affiliation orientation and non-conformity orientation. In
case of independence orientation, talented boys and girls

as well as average boys and girls do not differ significantly
from each other but below average boys and girls differ
significantly from each other in this respect. The more
talented boys and girls tend to be more independence oriented

and less non-conformist than less talented subjects,
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4,3, Comparison Between Urban and Rural Subjects ( Table 4,2 )

The place of residence may partly account for the
difference, if any, between rural and urban subjects in
respect of mofivation, identification, behaviour orientation
and achievement value. The talented, average and below
average subjects might also differ from one another in respect
of these variables. In order to study these differences the
't! test was used. The table 4.2 shows the results. The
mean academic achievement score of talented, average and below
average urban subjects, as seen from the Table 4.2 are 63,79,
46.16 and 26.16 respectively. These mean scores differ
significantly from one another. Thus, the more talented urban
subjects tend to possess higher academic achievement than the
less talented urban subjects., Simidarly the mean academic
achievement scores of talented, average and below average rural
subjects are 65,12, 45.56 and 26.25 respectively. Thus, the
more talented rural subjects are higher in academic achievement

than the less talented rural subjects.

Talented subjects of urban residence differ significantly
from talenﬁed subjects of rural residence in respect of
achievement, The rural subjects have a higher achievement

score than the urban subjects., At the average and below average

. levels of talentedness, however, ru;al subjects do not differ

4
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significantly from urhan subjects.

&

The mean motivation score of talented, average and
below average subjects of urban residence as well as rural
residence differ significantly from one another. In both
urban and rural residence the more talented subjects have-
a higher mean score than the less talented subjects. Urban
subjects do not differ significantly from rural subjects

at each of the three levels of talentedness.

The mean mother identification scores of talented,
average and below average subjects of urban residence are
80.2, 75.42 aﬁd 73.53 resgpectively and those in the case
of talented, average and below average subjects of rural
residence are 75.53, 74.29 and 72.91 respectively. So far
as mother identification is concerned urban talented
subjects differ significantly from both urban average and
below average subjects but the average subjects do not
differ significantly from below average subjects in this
respect. It is also seen from the table that urban talentéd
subjects identify more strongly with their mother than
both average and below average subjects. In the rural area
the talented subjects differ significantly from below average

subjects and not from average subjects in respect of mother
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identification. The more talented subjects identify

more strongly with the mother than the less talented
subjects.Only talented subjects of urban residence differ
significantly from talented subjects of fural residence

in respect of mother identification.

The mean father identification scores of talented,
average and below average subjects of urban residence are
82.5, 78.55 and 73,27 respectively and those of rural

residence are 80,69, 77.35 and 71.95 respectively. as
regards father identification the talented, average and
below average subjects of urban as well as rural area
differ significantly from noe another. It is also seen
from the table that subjects of urban residence do not
differ significantly from the subjects of rural residence

at each of the three-leVels of talentedness.

The meah teacher identification scores of talented,
average and below average subjects of urban residence are
59.72, 61.42 and 59,92 respectively and those of rural
residence are 66.17, 65,22 and 62.92 respectively. The

- talented, average and below average subjects of urban

residence do not differ significantly from one another,
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_ihdicating that the subjects in each group identify
equally strongly with their teachers. In case of rural
subjects, the talented subjects differ significantly

from below average subjects and not from average subjects.
In case of rural subjects the mean teacher identificwtion
score is higher than in case of urban subjects. Urban
subjects differ significantly fram rural subjects at each

of the three levels of talentedness.

S0 far as peer identification is concerned, both
talented and average subjects or urban residence differ
significantly from below average subjects but the talentédd
subjects do not differ significantly from avérage
subjects. In the case of rural residence mean peer
identification score cf—talented subjects differs
significantly from that of average as well as below average
subjects, but the mean peer identification score of average
subjects does not differ from that of the below average
subjects. Talented as well as average subjects of urban
residence @iffer significantly from talented as well as

average subjects of rural residence in peer identification

Considering identification with different models, it

is observed that mean mother identification and mean father
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identification scores for talented, average and below
average subjects of rural and urban residence are higher
compared to mean scores for teacher identification as well
as peer identificatioh. The mean father identification
scores of talented and average subjects of both rural and
urban residence are slightly higher than mean mother
identification scores of these subjects. The mean father
and motﬂér identification scores of rural as well as urban
subjects are approximately the same at the below average
level of tazlentedness. Also, compared to peer identification,
teacher identification is greater in talented, average and

below average subjects of rural and urban residence.

In the case of mother identification, rural subjects
differ significantly from urban subjects only at the high
level of talentedness and not at aQérage and below average
levels. Urban talented subjects have a higher level of mother
identification score than rural subjects. So far as teacher
identification is concerned urban and rural subjects differ
significantly from each other at all the three levels of
talentedness. It is also seen that rural subjects identify
more strongly with the teachers than urban subjects. In the
case of father identification rural and urban subjects do

not differ significantlf from each other at talented, average
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and below average levels of talentedness, It is also seen
that urban subjects are more strongly identified with

their fathers than rural subjects., &lso, rural and urban
subjects differ gignificantly at talented and average levels
of talentedne;s and not at below average level in respect

of peer identification., Urban subjects have a higher peer
identification score than rural subjects at talented and

average levels of talentedness.

Thus, urban and rural subjects differ significantly
in respect of mother identification only at high level of
talentedness, they do not differ at any level of talentednsss
in respect of father identification, they do differ
significantly at all the three levels of talentedness in
respect of teacher identification and they differ significantly
at talented and average lavels in resgpect of peer
identification. Wherever urban subjects differ significantly
from rural subjects, the former tend to have a higher mean
score than the later for mother identifiCation, father
identification and peer identification. In case of teadﬁer
identification rural subjects have a higher mean score than

urban subjects.

So far as the self achievement value is concerned the

talented, average and below average subjects of urban and
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rural residence differ significantly from one another.
Urban subjects do not differ significantly from rural

subjects at each of the three levels of talentedness.

The talented, average and below average subjects of
urban regidence differ significantly from one another in
respect of mother achievement value. In the case of rural
subjects the talented and average subjects differ
significantly from below average subjects but talented
subjects do not differ significantly from average subjects.
The mean mother achievement value score of more talented
subjects is higher than that of less talented subjects.
The talented urban and rural subjects as well as average
urban and rural subjects differ significantly from each
other in this respect but below average urban and rural
subjects do not differ significantly from each other. The
urban subjects have a higher mean mother achievement value

score than the rural subjects.

So far as father achievement value is concerned, the
talented, average and below average subjects of urban as wkll
as rural area differ significantly from one another in this
respect, The urban subjects have a higher mean father

achievement value score than the rural subjects. The urban
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and rural subjects do not differ significantly at any level
of talentedness in respect of father achievement value. The
mean sfather achievement scores of urban and rural subjects
indicate that the more talented subjects have a higher

mean score than the less talented subjects.

As regards teacher achievement value the talented and
average subjects of urban residence differ significantly
from below average subjects but the talented subjects do nbt
differ significantly from average étlbjects. In case of
rural subjects, the talentedﬁ average and below average
subjects differ significantlé%ram one another in respect of
teacher achievement value, Only talented subjects of urban
residence differ significantly from rural talented subjects
in this respect. The mean teacher achievement score of

talented subjects of rural residence is higher than that

of talented subjects of urban residence.

The talented, average and below average subjects of
urban residence differ significantly from one another in
respect of peer achievement value. In case of rural residence
the talented as well as average subjects differ significantly
from below average subjects bﬁt the talented subjects do not
differ significantly from average subjects in respect of

peer achievement value. The mean peer achievement value score
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of the more talented subjects is higher than that of less
talented subjects. Only the thlented subjects of urban
residence differ significantly from the talented subjects

of rural residence in this respect.

Considering now the achievement value of models
including self achievement value; it is seen from the table
that self achievement value is considerably higher than
mother achievement value at all the three levels of
talentedness and in both rural and urban subjects. Father
achievement value apoears to be higher than the achievement
values of mother, teacher and peers. &Also, teacher
achievement vélue appears to be higher than peer achievement
value, Value attribution to father in comparison to other

models seems to be closer to self achievement value.

Thus, rural and urban subjectg do not differ

significantly'at any level of talentedness in resgpect of

self achievement\Value as well as father achievement value,
they differ significantly in mothe? achievenent value at
talented and aﬁerage levels and they also differ in teacher
as well as peer achievement value at talented level. Except
in the case of teacher achievement value, urban subjects
have a higher mean score than rural sﬁbjects vhen they differ

significantly. The talented, average and below average



subjects of urban residence differ significantly from one
another in respect of self achievement value, mother
achievement value, father achievement value and peer achieve-
ment value, In case of teacher achievement value talented
subjects do not differ significantly from the average
subjects. In case of’rural area, the talented, average and
below average subjects differ significantly from one another
in respect of self achievement value, father achievement
Value and teacher achievement value. The talented as well as
average subjects of rural residence differ significantly
from below average subjects in regpect of both mother
achievement value and peer achievement value but the talented
subjects do not differ significantly from average subjects

in respect of these two variables.

So far as academic achievement orientation is concerned
the talented, average and below average subjects of rural
as well as urban residence differ significantly from one
another. Urban talented subjects differ significantly from
the rural talented subjects in this respect. But urban subjects
do.not differ from rural subjecté at average and below
average levels of talentedness, The more talented subjects
tend to be more academic achievement oriented than less

talented subjects.
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As regards peer affiliation orientation, the talented
and average subjects of urban residence differ significantly
from below average subjects but the ta%ented subjects do not |
differ significantly from average subjects. In case of rural
area, the talented subjects differ significantly £rom below
average subjects and not from average subjects. Also the
éverage subjects, ‘do not differ significantly from below
average subjects. Talented as well as average subjects of
urban residence differ significantly from subjects of rural

residence in respect of peer affiliation orientation.

The talented, average and below average subjects of
urban as well as rural residence differ significantly from.
one another in regpect of non-conformity orientation. Urban
subjects do not differ significantly from rural subjects at
any of the three levels of talentedness. The more talented
subjects are less inclined to display behaviour characteristic

of non-conformists.

So far as independence is concerned, the talented,
average and below average subjects of urban as well as rural
residence differ significantly from one another in this
respect., Urban subjects do not differ significantly from rural
subjects at each of the three levels of talenteaﬁess: The more

talented subjects are more independent in comparison to less

talented subjects.
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Considering now the behaviour orientation of the
subjects, the talented, average and below average subjects
of urban as well aé rural residence differ significantly from
one another in respect of academic achievement orientation,
non-conformity and independence orientation. In case of peer
affiliation oriehtqtion, talented subjects differ significantly
from below average subjects of both urban and rural area
whereas only average subjécts of urban residence differ
significantly from the below average subjects in this respect;
The urban subjects do not differ significantly froﬁ rural
subjects at any level of talentedness in respect of non-
conformity and independence orientation. The talented subjects
of urban residence differ significantly from the rural talented
subjects in respect of academic achievement orientation and
peer affiliation orientation whereas average subjects of
urban residence differ significantly from average subjects
of rural residence in respect of peei affiliation orientation
only. The more talented subjects tend to be more academic
achievement oriented, are less inclined to display behaviour
characteristic of non-conformists and are more independent in

comparison to less talented subjects.

In the section to folldw the various correlations of

self-achievement value, academic achievement and motivation
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with identification and achievement value of the modes
are examined separately for\boys and giris as well as
urban and rural subjects at each of the three levels of
talent.'Self—ach;evement value according to social
learning theory is influence& by achievement values as
well as identification of the models. These variables

in turn are assumed to be correlated with the academic
achievement of the subjects. In the present investigation
the posulated relationships are ex%mineé at each of the
three levels of talent. Moreover, these relationships are
examined separately for boys and gi;ls as well as rural

and urban subjects.

4,4, Relationships of Self-achievement Value, Academic

Achievement and Motivation with Identification- and

Achievement Values of the Models in case of Boys and

Girls

?

It is quite reasonable to assume that one's own
academic achievement values are influenced by the achieve-
ment values of the models. Identification with parental
and other models and self achievement values may be

correlated. In orddr to study the relationships between
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self-achievement value and achievement values of the models
the correlations were computed. The following table shows

these correlations.

Y

Table 4,3, Showing Cprrelations Between Self-achievement
Value and Achievement Value attributed to

the Models
Self Achievement <Talented Average Below-Average
Value Boys:Girls Boys : Girls Boys s Girls
Mother .AChieve-' R » ey
ment Value « 29 .16 .30 -.02 .03 .13
Father achieve-
Teacher Achieve- "k “ ®
ment va,]-ue ‘28 005 ‘19 005 .04 .20
Peer achievement " ®
Value .17 .12 .08 .07 <.04 .03

df = 158 * Sig. at .05 level = .16
** Sig. at .01 level = .20 -

As can be seen from the above Table 4.3 self achievement
value of talented boys is significantly correlated with
mother achievement value, teacher achievement value and peer
achievement value, Self achievement value, however, does not

correlate significantly with father achievement value. The

!
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correlations of ,29 and .28 in'comparison to the correlation
of .17 indicate that self achievement value is kmore
strongly correlated with mother and teacher achievement
value than with peer achievement value. In the case of
average boys self achievement value correlates significantly
with mother and teacher achievement value to the extent

of .30 and .19 respectively., Self achievement value of this
group does not correlate significantly with either father
or peer achievement value. In case of below average boys
self achievement value is not correlated significantly

with the achievement value of any of the four models. Thus,
mother, teacher and peer achievement values are closely~
associated with self achievement value in the case of
talented boys and mother as well as teacher achievement
values are closely associated with self achievement value
in case of average boys. The achievement value of any of
the models does not .seem to influence self achievement

value of below average boys.

In case of talented girls mother achievement value .
correlates with self achievement value to the extent of
.16 which is barely significant. The correlation betveen
self achievement value and peer achievement value in this

group is .19 which is significant. The achievement value
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of father and #ezcher is hot significantly correlated with
self achievement value of talented girls. In case of average
girls there is no relation between self achieve@ent value
and the achievement value of any of tﬁe models. As far as
below average girls are concerned the correlations between
achievement value of mother, father and peers with self
achievement value are not significant. Thus, in the case of
. talented girls mother and peer achievement vzlue is
significantly correlated with self achievement value, in the
average group there is no relation between self achievement
value and achievement value of any of the models and in the
case of below average group only teacher achievement value

correlates significantly with self achievement value.

Mother achievement value is less strongly correlated

" with self achievement value of talented girls than with self
achievement value of talented boys. Peer achievement value
correlates to the extent of ,17 with self achieveﬁent value
of talented boys and to the extent of .19 in the case of
talented girls., Teacher achievement value is not at all
correlated with self achievement value of talented girls but
it is highly correlated with self achievement value of
talented boys. Father achievement value is not correlated
significantly with self achievement value of both talented

boys and girls,
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So far as the average boys and girls are concerned,
mother achievement value does not seem to play any part
in self achievement value of girls but it does play a
significant role in the self achievement value of boys.
Father as well as teacher achievement value fails to
correlate significantly with self achievement value of
girls but father achievement value correlates positively
with self achievement value of boys to the extent of .14.
Teacher achievement value correlates with self achievement
value of boys to the extent of .19 which is significant.
" Peer achievement value is not correlated significantly

with self achievement value of both boys and girls.

In case of below average boys and girls except the
correlation of ,20 between teacher achievement value and
self achievement value in the case of girls all other
correlations are either very low or insignificant;
correlations of .13 and .12 in the case of girls though

insignificant are posgitive.

In general mother as well as teacher achievement
value is significantly correlated with self achievement
value of talented and average boys. Father achievement

value may also be considered to be slightly positively
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correiated with self achievemént value of these subjects,

the low correlations being indicative of positive relation-
;hip. Mother achievement value seems to be positively and
significantly correlated with self achievement value of
talented girls although the relationship is not as high as

it is in the case of both talented and average boys. Peer
achievement value is closely associated with self achievement
value of talented girls only and teacher achievement value is
significantly correlated with self achievement value of
' below average girls. Perhaps the most striking thing in the
result éeported in the above table is that father achievement
value is not significantly related to self achievement

value of any group of subjectsi Mother achievement value is
however, related significantly to self achievement value of
talented boys and girls and to self achievement value of
averaée boys. Peer achievement value appears to contribute

to self achievement value of talented boys and girls only.
Teacher achievement value is correlated significantly with
self achievement value of talented as well as average boys

andl below average girls.

In the folloﬁiﬁg Table 4.4 are reported the
correlations between identification and achievement
value. These correlations will be interpreted and then

the relative contributions of identification and
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achievement value of the models to self achievement value

will be examined.

Table 4.4. Showing Correlations Between Identifica-
tion and Self aAchievement Value

Self achieve- Talented Average Belovw-Average
ment Value Boys s Girls 1Boys 3 Girls Boys s Girls
Mother Identifi- - *
cation .13 .04 .29 .16 .12 ~-.04
Father Identifi- - / -
cation .27 .09 «23 .06 .11 .02
Teacher Identifi- ” "
Ca.tion .16 “".03 .17 —.06 003 -.07
Peer Identification .0 .07 ~-.04 -,08 ~-.02 -.04
Df = 158 * Sig, at .05 level = .16

It
L]
N
O

¥ 3ig, at .01 level

As can be seen from the above table, mother identifi-
cation is not significantly correlated with self achievement
value of both talented boys and girls, although the
correlation of .13 in the case of boys is indicative of
positive relationship. Mother identification is significantly
correlated with self-achievement value of both boys and
girls with average talent. The correlation of .29 in the case

of boys is higher than that in the case of girls. Mother
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identification is not significantly correlated with self
achievement value of boys and girls with below avefage

talent,

Father identification,as seen from the table, is
significantly correlated with self achievement value of
talented and average boys. Father identification fails to
correlate with self achievement value in the case of girls.
It is also not related to self achievement value of below
average boys, although the correlation of .11 is positive

and hence indicates some relationship between the two.

Teacher identification is significantlﬁ correlated
with self achievement wvalue of éalented and - average boys.
Other correlations are insignificant and verv low. Peer
identification is not at all correlated with self achievement
value of any group. In general both mother and father
identification in talented, average and below average boys
and teacher identification in talented and average boys
seem to be positively correlated with self achievement
value of these subjects. In the case of girls except the
correlation of ,16 between mother identification and self
achievement value of average girls, all other correlations:
are insignificant. Peer identification does not play any

part in self achievement value of any group.



216

Considering now the correlations of identification and
achievement value of models with self achievement value, it
is seen that mother achievement value in the case of
talented boys is more strongly correlated with self-
achievement value than mother identification. In the case of
average boys both mother achievement value and mother
identification correlate with self achievement value to
about the same degree. Neither mother achievement value nhor
mother identification is significantly correlated with self
achievement value in the case oi below averade boys,
although the correlation of ,12 between mother identification

and self achievement value does indicate positive relationship.

Féther identification rather than father achievement
value is more strongly correla£ed with self achie%ement vakue
of talented and average boys. The correlation of .11 between
father identification and self achievement value of below
average boys though insignificant is higher than that between
father achievement value and self achievement value. In
general father identification seems to be more strongly
correlated with self achievemeﬁi value in all the three
groups of boys. Self achievement value also seems to be more
strongly correlated with teacher achievement value than with

teacher identification in the case of talented boys. .It

N
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correlates with both teacher identification and teacher
achievement value to about the same degree in the case of
average boys. Tﬁe corgelations of teacher identification

and teacher achievement value with self achievement value

of below average boys are insignificant. Peer achievement
value in comparison to peer identification is more strongly
correlated with self achievement value of talented boys.

In other groups neither peer identification nor peer achieve-
ment value is significantly correlated with self achieveament
value, Thus, it could be seen that the achievement value of
talented boys is more strongly correlated with mother
achievement value, teacher achievement value and peer
achievement value than with identification of these models,
It is more strongly correlated with father identification
then withkfather achievement value. For talented boys it is
the achievement value of mother, teacher and peers and
father identification that are more important for self
achievement value. For average boys both achievement value
of, and identification with, mothef and teacher are equally
important for self achievement value, with mother achievement
value and mother identification playing ay greater role in
it than teacher achievement value and teacher identification.

It is the father identification rather than father

t
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achievement ’Value that plays a greater roie in self
achievement value of average boys. Neither peer achievement
value nor peer identification seems to be important for
self achievement value of average subject. For below
average boys both achievement value of énd identification
with modeis do not seem to be significantly related to

self achievement wvalue,

In the case of talented girls mother achievement value
rather than mother identification is more’ strongly correlated
with self achievement value whereas ix; the case of average
girls mother identification raf:her than mother achievement
value is more strongly correlated with self achievement
value. In the group of below average girls neither mother
achievement value nor mother identification is significantly
correlated with self-achievement value, although the
correlation of .13 between mother achievement value and
self achievement value does indicate positive relationship.
In the case of girls of talented, average and below average
groups neither father achievement value nor father icieni:ifica—.
tion is significantly correlated with self achievement
value. The correlation of .12 in the below average group

between father achievement value and self achievement value,



219

however;~indicates some positive relationship between the
two., Teacher achievement value and not teacher identifica-
tion in the below average girls is siénificantly correlated
with self achievement value., Other correlations of
achievement value and identification are:not significant,
Only peer achievement value seems to be strongly correlated
with self achievement value of talented girls. All other
correlations are very low and insigﬂificant; In general,
mother and peer achievement value rather than identification
with them is significantly correlated with self-achlevement,
value of talented girls. For the average girls neither
achievement value of models nor identification with them is
significantly correlated with self-achievament value., For
the beloy average girls except the corxrelation between
teacher achievement value and self achievement value, all
other correlations are insignificant, Mother, father amd
teacher value rather than identification with them plays a
greater role for self achievement value in below average
girls. On the whole it appears that mother and peer
achievement value in the talented girls, teacher achievement
value in below average girls and mother identification in
the average girls are significantly correlated with self
achievement value. aAll other correlations are either low or

insignificant.
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Considering the correlations of achievement value
and identification with self achievement value of both
boys and girls, it can be seen that mother, father and
teacher values are more strongly correlated with self
achievement value of talented boys then with gelf achievement
value of talented girls. Peer achievement value seems to be
correlated with self achievement value to about the same
degree in both talented boys and girls. The achievement
value of models is more strongly c¢orrelated with self
achievement value in the case of average boys than in the
case of average girls. Mother, father and teacher achievement
value seems ;o be more closely related with self achievement
value in the case of below average girls than in the case of
below average boys. Thus, except in the case of below average
girls, the relationship between achievement value of the
models and self achievement value is stronggyr in the case of

boys than in the case of girls.

As regards identification, mother, father and teacher
identification is more strongly correlated with self achieve-
ment value in the case of talented and average boys than in
the case of girls. Also mother and father identification is
more closely related with self achievement value in below
average bkoys than in below average girls. On the whole 1t
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appears that the relationship of identification and
achievement value with self achievement value seems to be
closer in boys than in girls. Thus the relationship of
identification and achievement value with self achievement
value not only differs according to the level of talentedness
but it also differs according to sex. |

i
Before any comments are offered about social leaming?theory

as applied to groups differing in degree of talentedness, it
would be more appropriate to examine the correlations of
identification and achievement value of models with actual
academic achievement and also the correlation between
academic achievement andj;ghievanent valua, The following
Table 4.5 shows correlations between identification and

academic achievement,

Table 4.5 Showing the Relationship of Identification
with Academic Achievement

Academic Talented Average Below Average
Achievement Boys ¢ Girls Boys 3 Girls Boys s Girls
Mother Iden-
tification .11 -,06 -0l =,02 .09 - 15
Father Iden-
.tification .05 .05 .03 .04 09 .06
Teacher Iden-
tification -.01 - .10 -.06 -.10 w04 «,14
Peer Identific-
ation had 3 13 - 15 - 10 - 10 -.09 - 09

e e T T I O . I I B T N N I N N I

af = 158
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As can ‘i)e seen from the above table the identification
with mother, father, teacher and peers is not significantly
correlated witﬁ academic achievement, Most of the
correlations in the above table are quite low and
insignificant, Only the corielation between peer identifi-
cation and academic achievement is barely significant and
positive in the case of talented girls. Thus, in general
it could be saild that there is no relationship between
identification and academic achievement.

In the following ‘fable 4,6 are shown the correlations
betwaen academic achievement and achievement value of the
mode.'ls'

Table 4.6, Showing the Correlations between Models'
aAchievement Values and Academic aAchlievement

Academic Talented Average Below Average
+ Achievement Boys ¢ Girls Boys s Girls Boys & Girls

Mother Achieve-

ment VBlue 007 - 06 “'.06 e 10 002 007
Father achieve-

ment Value 004 004 001 “008 004 .10
Teacher Achieve-

ment Value- «13 - 11 .00 -.01 .04 +15
Paer achieve- e

ment Value .00 .16 .06 -, 07 .01 .04

MR wm mm wm WR S M WK ww TR WS W MR W W W W WM W Rm W AW ww  wm e e e

af = 158 * 3ig. at .05 level = .16
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As can be seen from thé above Table 4.6 the correlations
of .13 and .11 between teacher achievement value of talented
boys and girls respectively are positive but insignificant.
Academic achievement is significantly correlated with peer
achievement value in the case of talented girls. Thus, in
this group peer achievement value and peer identification are
positively correlated with academic achievement, Also, the
correlation of .15 in the case of below average girls is
barely significant. Thus, except some stray correlations which
are barely significant all other correlations are quite low
or negative; No systematic trend concerning the relationship
of identification and achievement values of the models with /
academic achievement of subjects emerges from the datg repexéeﬁ'ﬁ

in the above two tables.

The following Table 4,7 shows the correlations between
identification with models and motivation.

Table 4.,7. Showing Correlations between Motivation and
Identificat;on with Models

Motivation Talented ~_&verage Below average
Boys s Girls Boys : Girls Boys 3 Girls
Mother Identifi- «
Cation . 17 -o 10 -.01 .03 - 04 - 13
Father Identifi- '
cation 005 006 001 -, 02 -:07 002
'Teacher Identifi-
cation . . »06 "’004 -ell - 12 006 ~e 11
Peer Identifilca- - ’
tion hat™ 12 006 - 20 ""003 - 12 - 04
df = 158 * 3ig. at .05 level «16

** 3ig. at .01 level = .20
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As can be seen from the above Table 4,7, except the
correlation between mother identification and motivation
in the case of talented boys all other correlations are
very low or negative, In general parental, teacher and peer
identification does not seem to be correlated with motivation,

In the following Table 4,8 are shown the correlations

of achievement values of models « with motivation,

Table 4.8. Showing the Relationship of Motivation with
Models' achievement Values

‘Motivation Talented Average Below average
Boys ¢ Girls Boys : Girls Boys : Girls

Mother achieve-

ment Value 003 "006 006 . 014 -“05 002
Father aAchieve-

meat Value .01 . 12 -e 03 - 04 "oOB .05
Teacher achieve- * "
Peer achievement ‘

Value 001 006 i 001 ""001 006 "“.02

df = 158 * Sig. at .05 level = .16

7

As regards achievement value and its relation' to
motivation it can be gseen from the above Table 4,8 that only
the correlations of .16 between teacher achievement value

and motivation in the case of talented boys and of .18 between

H



229

teacher achievement value and motivation in the case of
below average glrls are significant, all other
correlations are insignificant. In general mother, fat:.her.
teacher and peer values do ﬁot seem to be correlated with
motivation. Thus neither academic achievement nor
motivation seems to be correlgted with parental, teacher

and peer value as well as identification.

Thus far the correlations of parental, teacher and
peer identification as well as achievement value attributed
to them with self: achievement value, academic achievement
and motivation of subjects have been examined. The
results have indic;ted that the self achievement value of
talented boys.1s more strongly correlated with the
achievVement value of mother, teacher and peers, Father
idehtification rather than father achievement value seems -
to be of greater importance for self achievement value of
this group. In the case of average boys with identification
and achievement value of mother and teacher are equally
important for self achievement value, Father identification
rather than father achievement value seems to be of
greater importance for self achievement value of this group.

Neither identification nor achievement value of peers seems
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to be related to self achievement value of below average
boys.

Mother and peer achievement value in the talented
girls, mother identification in the average girls and
teacher achievement value in the below average girls are
significantly Qcorrelated with self achievement value of

the respective groups. Other correlations are insignificant.

Regarding the relative strength of correlations
between achievement value of the models and self achievement
value of boys and girls, it has been observed that except
in thé case of below average girls, the correlations are
‘higher for boys than for girls. The relationship of
identification and attributed achievement value with self
achievement value was also found to be closer in boys than
in girls. Besides, identification with various models was
found to be uncorrelated with academic achievement of boys
and éirls differing in the degree of talentedness. Regarding
the relationship of achievement value of models with
academic achievement it was noticed that except some stray
correlations which are barely significant all other
correlations are insignificant. It was also observed that

there is no relationship between achievement value as well
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as identification of models and motivation of the

subjects,

In the following Table 4.9 are shown the correlations
of motivation, academic achie‘vgement and academic

achievement orientation with self achievement vzlue.

Table 4.,9. Showing the Relationships of Motivation,
Academic achievement and Academic
Achievement Orientation with Self aAchieve-
ment Value

Self Talented Average Below aAverage

aAchievement Boys 3 Girls Boys : Girls Boys : Girls
Value

Motivation 320 a8 et st Lt
Acadmj.c ™ ™ aw
Achievement .43 .33 % A - A A |
Academic

Achievement wd " »
Orientation .38 .48% 43" (4% S

As can be seen from the above table, motivation is
significantly correlated with self achievement value of all
the groups of boys and girls, In the case of boys motivation
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correlates with self achievement value to the extent of

.32 in the talented group and to the extent of ,29 in the
average group. In the below average group of boys it
correlates to the extent of ,57. Thus, the relationship

of motivation with self achievement value is higher in the
case of below average boys than in the case of talented as
well as average boys. In the case of girls the correlations
increase as a function of decrease in the level of talented-
ness, Motivation correlates with self achievement value to
the extent of .64 in the case of average girls and to the
extent of .76 in the case of below average girls. These
correlations are quite ﬁigh and positive. Moreover, the
correlations of motivation with self achievement value are
higher in girls than in boys.

As regards the correlations between academic
achievement and self achievement value it is seen that all
the correlations are significant and suffieciently high. The
relationship is stronger in the below average subjects than
. in the average or talented subjects. Moreovex; the relation-
ship is higher in the average subjects than in the talented
subjects. Academic achievement is more stronély correlated.

with self achievement value of average and below average
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girl s‘ than with éverage and below average boys. In the
talented subjects the relationship is slightly higher in

boys than in girls., It is also seen from the above tazble
"that academic achievement orientation correlates' significantly
with self achievement value of all groups of boys and girls,
Here also academic achievement orientation is more strongly
correlated in the below average subjects than in the

talented subjects. Moreover the relationship is stronger in
girls than in boys. One thing which is very clear from the
above results is that motivation, academic achievement and
academic achievement orientation are positively and
significantly correlated with self achievement value. Earlier
it was seen that identification and achievement value of

the models were differentially correlated with self achieve- _
ment value of the subjects to some extent but their
correlations with academic achievement as well as motivation
were either low, negative or insignificant. Thus, self
achievement value is more strongly correlated with motivation,
academic achievement and academic achievement orientation.
Motivation and academic achievement are also closely related.
From this it could be said that academic achievement neither
depends on identification nor on achieveﬁent value of the
models but it does depend on motivation, self achievement

value and academic achievement orientation. This cobservation
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needs discussion. But before that another problem should
also be pointed out. It has been noticed in the above
table that self achievement value correlates more strongly
with motivation, academic achievement and academic
achievement orientation in the below average subjects '
than in the talented subjects., The problem is why should
self achievement value be correlated more strongly in the
less talented subjects than in the more talented subjects.
Moreover, why is it that the correlations are higher in
the case of g{rls than in the case of boys ? These
problems will now be taken up for discussion. Although the
answers to these questions are difficult, attempt is made

here to offer some explanations,

As reported earlier, it is the achievement value of
mother, teachers and peers rather than identification th&t
is more closely related to achievement value of talented
boys. Also, father identification rather than father
achievement value is found to be more closely related to
self achievement value of talented boys. So far as average
boys are concerhed, achievement value and identification
of mother as well as teacher are found to be closely
related to self achievement value. It is the father

identification rather than father achievement value that
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seems to be closely related to self achievement value
of average boys, Neither peer identificatipn nor peer
achievement value is ‘seen to be significantly related
to self achiévement value of average boys. For the
below average boys both identification and achievement
" value of the models do not seem to contribute to the

self achievement value of the subjects.

For girls, mother and peer achievement value in
the talented group, mother identification in the
average group and teacher achievement value in the below‘
average group are found to be significantly correlated
. with self achievement value. Other correlations are

insignificant,

Academic achievement is measured in this investigation
in terms of examination marks obtained by the studehts at
two tests held during the year. Identification is a
measure representing the extent to which the behaviour
patterns of the models are imitated by the subjects.
Achievement value on the one hand represents the measure
of the extent to which the achievement values are
attributed to models and on the other the extent to which
they are possessed by the students themselves, Academic
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achievement, as reported above, ig positively and
significantly correlated with self achievement value, It

is not correlated with parental, teacher and peer
achievement value as well as identification. The failure

of academic achievement of subjects to correlate
significantly with parental as well as teacher
identification and achievement value may be partly accounted
for in terms of the academic behaviour of parents and
teachers. In our society most of the parents and teachers
always insist that the children should always keep themselves
busy with their academic work. The general complaint of
many parents and teachers that the children do not study
and spend much of their time in extra academic activitles
is an instance of the insistance on academic activities on
the part of parents and teachers. The students, when asked
to indicate the extent to which their parents and teachers
value educational achievement, might, therefore, be revealing
what\ their parents and teachers 7 say about it. The extent
to which students themselves value academic achievement
might, therefore, be more important for determining their
academic achievement, The investigator of the present study
being a teacher is sufficiently well aware of the fact that
most of the parents and teachers are positively inciined to
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get their sons and daughters well educated.\ This
inclination is repeatédly expressed in the fomm of telling
them to work hard and to make use of the time in reading,
Some parents seem to be so much fascinated with the idea of
educating their sons and daughters that they do not grant
them any freedom for chextra academic work. Since this

is a general tendency on Ehe part of parents and ﬁo some

~ extent on the part of teachers, there is no surprise 1if
both high as well as low achievers believe that their
parents and teachers value academic achievement to a high
degree, This observation ‘may partly account for the lack
of relationship between parental as well as teacher

achievement value and academic achievement of the subjects,

The lack of relationship of parental and teacher
identification with academic achievement of the subjects
may be due to the fact that the subjects are imitating
the external mode of behaviour of the models ané this has
nothing to do with academic achievement, It is the self
achievement value that is closely related to one's own
academic achievement, It may; be that the subject's own
valuation of academic achievement is more realistic from

the point of view of academic achievement,
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The second problem is regarding the size of
correlations in relation to the degree of talentedness.
As regards the correlation between self achievement
value and academic achievement, self achievement value
correlates with academic achievement to the extent of
.41 in the talented boys, .47 in the gverage boys and
«66 in the below average boys. The correlations in the
talented, average and below average girls are .32, .73
and .81 respectively. The correlation of .32 in the case
of talented girls is slightly lower than that in the
case of talented boys. In the average and below average
girls the correlations are higher than in the case of
average and below average boys. In both cases the
correlations increase as the degree of talentedness
decreases. This increasing trend may be justified on the
ground that the more talented subjects are having more
varied interests than the less talented subjects. In view
of the fact that the more talented subjects think about
accomplishment in several other fields, their interests
are diversified and this may be one of the reasons. for
the low correlation. It may be that the academic
achievement 1s not as much appealing to the talented
individuals as it is to the relatively less talented
individuals. The fact that more talented individuals have a
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greater variety of interests in comparison to less
talented individuals is substantiated by a\number of
researches. The higher magnitudes of correlations in the
case of girls may be explained in a similar manner, Girls
in our socliety have relatively less freedom and
consequently their efforts are more directed towards
academic achievement. Thelr objectives are also different
-from those of boys. Most of the boys are more vocationally
oriented than most of the girls. Moreover, the sgphere of
influence in the case of girls is narrower than that in
the case of boys. This may partly account for the highér

correlations in the case of girls than in case of boys.

Now, the intercorrelations of identification with
various models are exauined to see any variation in the
pattern of identification for different groups of subjects.

Table 4,10, Showing Intercorrelations of Identifica-
, tion with the Models

« Subjects
~ Inter Correlation Talented Average Below Average
of Identification Boys ¢ Girls Boys ¢ Girls Boys : Girls
Mother and Father @, e " . oot "
Identification 29 « 41 +49 «36 +42 «56
Mother and Teachers * " » ,
Identification .10 .26 .26 28" 3t L4l
Mother and Peers ' * ‘
Identification .08 ~-a01 .18 .03 .08 « 10
Father and Teachers
Identification Y - V. M- A S
Father and Peers. * e 4
IGentification .16 .14 .07 .04 .38 .10 |
Teachers and Peers
© Idemtification Ik Rt S, WP A WY
df = 158 * 3ig. at .05 level = .16
: ** Sig. at .01 level = .20
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As can be seen from the above table mother and
father identification are closely related in all the
groups of boys and girls. The correlations are positive
and significant. Except in the case of talented boys
mother identification is positively and significantly
coxrrelated with teacher identification. The correlation
of .18 between mother identification and peer identifica-
tion in the case of average boys is positive and significant.
Other correlations are ipsignificant. Father identification
and teacher identification are also closely related in all
the groups. aAll the correlations are positive and
significant. The correlations between father identification
and peer identification of .16 in case of talented boys
and .36 in the case of below average boys are significant
and positive, Other correlations are insignificant. The
corrglations between teacher identification and peer
identification are positive and significant in all groups
of boys and girls. In general it could be said that boys
and girls do identify with adult models. Also as can be
seen from the table mother identification and teacher
identification are more strongly related in the case of
talented girls than in the case of talented boys. Father
identification and mother identifications are more closely

related in the case of average boys than in the case of-
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average girls. The relationship between mother identification
and father identification is stronger in case of below
average girlé than in case of below average boys. In the
group of talented subjects mother identification fails to
correlate with teacher identification in the case of boys
but it correlates to the extent of .26 in the case of girls.
In the group of average subjects mother identification
correlates with teacher identification to the extent of .26
in the case of boys and to the extent of .55 in the case of

girls.

The correlations between mother identification and
teacher identification in the case of below average boys
and girls are .34 and .40 respectively. Mother identification
fails to correlate with peer identification in all other
gioups except in the case of average boys. The relationship
of father and teacher identification is slightly hicher
in the case of talented and average girls, Father identifie
cation correlates with teacher identification to the
extent of .55 in the case of below average boys and to the
éxtent of .43 in the case of below average girls., The
correlation between father identification and peer identifi-
cation in the case of talented boys is barely significant.
Father identification correlates with peer identification to
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the extent of .36 in the case of below average boys. Teacher
identification correlates with peer identification to the
extent of .33 and .36 in the case of talented boys and
girls :espectively. The relationship is stronger in the
case of average boys than éirls and in case of less talented

boys than less talented girls.,

Below are given the correlations between identification

and achievement value of the models.

Table 4.11. Showing Correlations between Identifica-
tion and Achievement Value of the Models

Identification and Talented Average Below Average

Achievement Values Boys s Girls Boys : Girls Boys : Girls
of Models : )

Mother Identifica-
tion and Mother

o s e * "
achievement Value .44 .43 48" 58 28" L2
Father Identifica- o
tion and Father - " * - Jede
Achievement Value .38 .35 .48 53 T -APY
Teacher ldentifica~ - -
tion and Teacher W * ™ !
Achievement Value: <44 . 32 . 42 . 32* - 45* o 31*
Peer Idehtification - ’ h
and Peer Achievement ok - PO P -

Value 51 .58 .31 «53 .50 .40

daf = 158 ** Sig., at .01 level = ,20
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It is seen from the above table that identification
with the models correlated positively and significantly
with the achievement value attributed to the models. The
correlations between mother identification and mother
achievement value for the various groups of subjects range
from .21 to .58. The correlations of .24 and .21 in the
case of below caverage boys and girls respectively are
lower compared to correlations in the case of average and
talented boys and girls. The correlations between father
identification and father achievement value for the various
groups range from .35 to .53 and all the correlations are
significant and positive. The range of correlations between
teacher identification and teacher achievement value is from
,31 tb .44, These correlations are significant and positive,
Peer identification correlates with peer achievement value
to the extent of .51 in the case of talented boys and .58
in the case of talented girls. These correlations are
higher than those between identification and achievement
value of the models. The correlations between peer «
identification and peer achievement value for the average
boys and girls are .31 and .53 respectively and for the
below average boys and girls are .50 and .40 respectively.
From these various correlations it“could be inferred that

identification gnd achievement value of the models are closely
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related in all the groups of subjects.,

Below are shown intercorrelations of achievement value

attributed to models by the subjects.

Table 4.12. Showing Intercorrelations of Achievement
Values held by the Models

t

Achi . Talented Average Below average
evemen " "

Values of Boyg ¢ Girls Boys : Girlg Boys s Girls
Mother Value and * P R " it
Father Value .45 .38 .42 .42" .13 .33
Mother Value and , . . " " e
TeaCher Value . 25 ' 14 . 16 - 23 . e 01 . 21
Mother Value and ., - . - .
Peer Value .23 .19 .12 .28 .09 .21
Father Value and ;u *‘;@ " R T m_n
Teacher Value .21 .23 .43 .45 <53 .42
Father Value and - ‘ e -

Peer Value .18 -,01 .10 32 « 28 «13
Teacher Value and ,,, * " - .

Peer Value BT A A A\ | .36° .15

df = 158 ® Sig. at .05 level = ,16

#* 5ig., at .01 level =

Mother achievement value correlates significantly with

father achievement value, as seen from the above table, for
all groups except for the group of below average boys.

Mother achievement value correlates with teacher achievement

\
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value to the extent of .25 in the case of talented boys and
to the extent of ,14 in the case of talented girls. The
correlation of .14 is insignificant. For the average boys
and girls the correlations between mother achievement value
and teacher achievement value are .16 and .23 respectively.
The correlation of .16 is barely significant. Mother
achievement value fails to correlate with teacher achievemett
value in the case of below average boys but it correlates
significantly in the case of below average girls. Mother
achievement value fails to correlate with peer achievement
value in the case of average boys and below average boys.

It correlates significantly with peer achievement value in
all other groups. Father achievement value and teacher
achievement  value are positively and significantly correlated
for all the groups of boys and girls, the correlations in
the groups of average and below average boys and girls being
higher than those in the groups of talented boys and girls.
Father achievement value is significantly and positively |
correlated with peer achievement value in the case of talented
boys, average girls and below average boys. It does not
correlate significantly with peer achievement value in the
case of talented girls, average boys and below average

girls. Teacher achievement value is éignificantly and
positively correlated iwith peer achievement value in all
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groups except in the group of below average girls.

In general it is seen that mother achievement value
correlates more strongly with father achievement value than
it does with teacher as well as peer achievement value.
Father achievement value is more closely assoclated with
teacher achievement value than with mother achievement
value in case of average and below average subjects.
However, father achievement value is more closely associated
with mother achievement value than with teacher achievement
value in case of talented subjects, Peer achievement value
is more closely assocliated with teacher achievement value
than with mother as well as father achievement value,
Another :!mportan:t observation is that mother achievement
value fails to correlate with father achievement value as
well as teacher and peer achievement value in the case of
below average boys. Father achievement value correlates
significantly with teacher as well as peer achievement
value, and teacher achievement valué correlates significantly
with peer achievement value in the case of below average

boys.

Now the correlations of peer-affiliation, independence
and non-conformity orientation with self achievement value,

academic achievement and motivation will be examined in turn,
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Table 4,13. Showing the Correlations of Peer-
affiliation Orientation, Independence
Orientation and Non-Conformity Orien-
tation with Self achievement Value

Subiects

Talented Average - Below average
Boys ¢ Girls Boys s Girls Boys ¢ Girls

Self aAchievement
Value and Peer

Affiliation Orien- - .
tation ooo “"’002 020 -005 004 022
Self Achievement

Value and Indepen- * RE e
dence Orientation .15 .13 .16 .23 .08 .23

‘Self achievement
Value and Non-

Conformity Orien- " ' »
tation .07 05 =04 .17 -1 -.18

af = 158 Sig., at .05 level = ,16
Sig, at .01 level =

Peer affiliation orientation as seen from the above
table fails to correlate with self achievement Vaiue in .
case of talented boys and girls, average girls and below
averagé boys. It correlates sigpificantly with self
achievement value in the case of average boys and below
average girls. Self achilievement value is not significantly
correlated with independeﬁce orientation in the case of

talented boys and girls, although the correlations of ,15
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and .13 are positive. Self achievement value correlates
significantly with independence orientation in the case
of average boys and girls and in the case of below
avérage girls. It is not correlated significantly in the
case of below gaverage boys. Self achievement value
falls to correlate with non-conformity in the case of
talented boys and girls and average boys. It correlates
significantly with non-conformity in the case of average
girls and in the case of below average boys and girls,
The negétive correlations indicate positive relationship.
It means that self achievement wvalue is associated with
conformity. Thus, it is seen that self achievement value
is closely related to conformity in the case of.average

talented girls and below average boys and girls.

In the following Table 4,14 are shown the correlations
of peer affiliation, non-conformity and independence with

academic achievement

As can be seen from the Tgble 4.14, academic
achievement is negatively and significantly correlated ‘
with peer affiliation in the case of talented boys and
girls. It fails to correlate with peer affiliation in

the case of average boys and girls. In the case of below



Table 4.14. Showing Correlations of Peer-affiliation
Orientation, Non-Conformity Orientation and
Independence Orientation with Acadenic
Achievement

Subjects

Talented Average Below average
Boys ¢ Girls Boys : Girls Boys : Girls

Academic Achievement ) .
and Peer affiliation . "
- Orientation -.24 -.18 .03 -.08 .01 .22

Academic Achievement
and Non-Conformity - " -
Orientation .03 .12 .09 .27 .2BY .28

Academic Achievement
and Independence

o R "
Orientation «13 .24 .15 « 20 .09 22
af = 158 * sig. at .05 level =',16

** Sig. at .01 level = .20

average boys academlc achisvement is not éorrelated with
peer affiliation but in the case of below average girls

it does correlate significantly with peer affiliation. Thus,
higher academic achievement is accompanied by lesser degree
of peer affiliation in the case of talented boys and girls.
The academic achievement of average groups is independent
of peer affiliaéion. In the case of below average girls
academic achievement is closely associated with peer \

affiliation, whereas in the case of boys it is not correlated.



Academic achievement fails to correlate with non-
conformity in the case of talented boys and girls and
average boys. Academic achievement correlated significantly
with non-conformity in the case of average girls and
below average boys and girls. The negative correlations
indicéte positive relationship. It means that those

whose academic achievement is higher tend to be conformists.

The correlations of ,13 and .15 between academic
achievement and independence orientation in the case of
talented and average boys though positive are insignificaﬁt.
In the case of talented, average and below average girls
academic achievement is significantly and positively
cofrelatgd with independence-orientation. Thus, academic
achievement and independence orientation are closely

associated in girls and not in boys.

In the following Table 4.15 are shown the correlations
of peer-affiliation, non-conformity and independence

orientation with motivation.
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Table 4.15. Showing Correlations of Peer Affiliation,
Non-conformity and Independence Orientation
with Motivation

Subjects

Talehted Average  Below Average
Boys s Girls Boys 3 Girls Boys:Girls

. . S
R N T e
%

Motivation and Peer \
Affiliation Orienta- LA *
tion : -y 12 -y 25 "'003 - 13 001 019

Motivation and Non-
Conformity Orienta-

L
tion .02 .02 .09 -.06 -.20 -.14
Motivation and
Independence Orien- o "W
tatian e 10 - 12 - 16 . 14 .04 - 20

af = 158 * Sig. at .05 level = ,16
** Sig. at .01 level = .20

Motivation as can be seen from the gbove table correlated
with peer affiliation to the extent of -.12 and -.25 in the
case of talented boys and girls respectively. The correlation
of -.12 is not significant. Motivation ié not correlated
significantly with peer affiliation in the case of average
boys and girls, Peer affiliation is not correlated with
motivation in the case of below average boys but it is
significantly correlated in the case of below average girls.
Motivation is also not correlated with non-confommity in the
case of talented boys and girls. It is significantly and
'negatively correlated in the case of below average bbys. The

correlations of motivation and independence théugh positive
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are insignificant in the case of talented boys and
girls. Motivation and independence are positively
correlated in the case of average boys and girls but
the correlation of .14 in the case of average girls

is not significant. Motivation fails to correlate with
independence in the case of below average boys it
correlates significantly with independence in the case
of below average girls. It was reported earlier that
motivation, self achievement value and academic achieve-
ment are positively and significantly intercorrelated.
It would, therefore, be more revealing if the correlations
of peer affiliation, non-confomity and independénce
orientation with self achievement value, academic
achievement and motivation are examined., The following
table shows these correlations. ( Table 4.16 on the
next page ).

Peer affiliation is negatively and significantly
correlated with academic achievement of talented subjeéts ‘
but its correlations with self achievement value in phe
case of talented boys and girls are of negligible value.
It also correlated negatively with motivation in case
of talented boys and girls but the correlation of ~.12
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1

is insignificant. In general both academic achievement and
motivation are negatively correlated with pper affiliation
but peer affiliation fails to correlate with self

achievement value of talented subjects.

Peer affiiiation fails to correlate with academic
achievement and motivation in case of average boys and girls,
but it correlates significantly with self achievement value
of boys. So far as the below average boys are concerhed peer
affiliation f£ails to correlate with academic achievement,
self achievement value and motivation. In the case of
below average girls, all the three variables are positively
and significantly correlated with peer affiliation. Thus
from the academic achievement and motivational stand
point, peer affiliation is negatively correlated with academic
achievement and motivation in the case of talented boys
and girls, it fails to correlaﬁe with academic adhievement
and motivation in the avérage boys and girls as well as
below average boys and it significantly and positively
correlates with academic achievement and motivation in

the case of below average girls,

Non-conformity is not significantly correlated with

academic achievement, self achievement value and motivation
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in the case of talented boys ahd girls and average boys.
Non-conformity is significantly correlated with academic
achievement and self achievement value in the case of average
girls. It correlates significantly with academic achievement,
and self achievement value in the case of below average boys
and girls. Its éorrelation with motivation is significant

in case of below average boys. It fails to correlate

significantly with motivation in case of below average girls.

The correlations of academic achievement, self achievement
value and motivation with independence orientation in the case
of talented boys and girls, although not sufficiently high
are all positive. The correlation of .24 in the case of |
talént’ed girls is significant whereas the correlation of .15
in the case of talented boys is barely significant. In the
case of average group of boys and girls except the correlations
of .14 which is just below the level of significance, all
other correlations are positive and significant. Independence
orientation faiis to correlate with academic achievement,
achievement value and motivation in the case of below average
boys but it coxrelates positivelf and significantly with
these variables in the case of below averggg girls. From

these results certain definite inferences could be drawn.
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Academic achievement and peer affiliation are negatively
" correlated in case of talented boys and girls, not correlated
in case of average boys and girls as well as below average
boys and are positively correlated in case of below average

girls.

Academic achievement and non-conformity are not significantly
correlated in case of talented boys and girls as well as
~average boys and are’negatively\and significantly correlated
in case of average girls and below average boys and girls.
Negative correlations indicaté that high academic achievers

tend to be conformists,

Academic achievement and independence are positively
correlated in case of falented as well as average boys and
girls. The correlation of .13 in the case of talented boys
is inéignificant but positive, Academic achievement fails to
correlate with independence in case of below average boys
bu€ it correlates significantly in case of below average
girls. In general academic achievement is positively
correlated with independeﬁce in all other groups of talentedness

except in the group of below average boys.

Peer affiliation correlates significantly with self

achievement value in the case of average boys and below average
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girls., It faills to correlate with peer affiliation in other

groups.

Non-conformity fails to correlate significantly with
self achievement value in the case of talented boys and girls
as well as average boys. Its correlation with sgelf acpievenent
value is significant in the case of average girls and below

average boys and girls,

The correlation of independence with self achievement
value though positive is insignificant in the case of talented
boys and girls and in the case of below average boys. It is
significantly correlated with self achievement value in the
case of average boys and girls and in the case of below average

girls.

Peer affiliation fails to correlate with motivation in
the case of talented boys but its correlation with motivation
is significant: v and negative in the case of talented gir;s.
The correlation of motivation and peer affiliation is not
significant in. the case of average boys and girls as well as‘
below average boys. Motivation correlates significantly and
positively with peer affiliation in the case of below average
girls.



Non conformity is negatively and significantly correlated
with motivation only in the case of below average boys. Other

correlations are quite low and insignificant.

Motivation and independence are significantly
correlated in the case of below average girls and in the case
of average boys. The correlation of motivation with
independence is quite low and insignificant in the case of
below average boys. In general more motivatéd individuals
tend to be relatively independent,

It has been often reported in the literature that the
tendency to affiliate with peers is less pronounced in the
case of talented individuals than in the case of below average
individuals. The results reported in the above table indicate
that both motivation and aéademic achievement are negatively
correlated with peer affiliation in the case of talented
boys and girls. Self achievement value however, fails to
correlate with peer affiliation in these groups. The results:
also indicate that academic achievement, self achievement

value and motivation are bositively and significantly

correlated with peer affiliation in the case of below average

average

\giifg'and not in the case of below average boys as well as Z

girls. Thus, the idea that the more highly talented individuals

are less inclined to seek peer affiliation than the less
talented individuals has been partly supported.



It also can be assumed that more talented individuals
are more or less non-conformists whereas the low talented
individuals are more or less conformists. It should be noted
here that non-conformimityv was a kind of measure reflecting
rebellious tendencies on the part of the subjects. Higher
score on this test indicate more rebellious tendency. The
results reported in the above table indicate that academic
achievement, self achievement value and motivation fail'to
correlate significantly with non-conformity in the case of
talented boys and girls as well as average boys. In the
case of below average boys and girls non-conformity correlates
negatively with academic achievement, and self
achievement value. Thus, in the case of more talented
subjects there is no tendency for rebellious behaviour
and average talented girls as well as average boys and girls

tend to be more or less conformists.

It has been reported in the literature that more
talented subjects are relatively more independent than the
less talented subjects. The results indicate that independence
is positively and significantly correlated with academic
achievement in the case of talented girls and not in the case

of talented boys. Similarly self achievement value correlates

barely significantly with independence in the case of
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talented boys but not in the case of talented girls.
Motivation and independence are not significantly correlated
in the case of talented boys and girls, In geheral, more
talented persons with higher academic achievement, self
achievement value and motivation do possess a tendency

for independent behaviour. In the case of below average
girls independence is positively and significantly correlated
with academic athievement, achievement value and motivation
but the correlations in the case of below average boys are

insignificant,

From the above discussion, it is seen that there are
certain important differences between boys and girls. The
various correlations discussed thus far ke summarized in
the following section to point out the differences between

boys and girls in the pattern of correlations.

As regards the relationship of self achievement value
and mother achievement value, it is observed in Table 4,3
that the relationship is stronger in the case of boys thén
in the case of girls at the talented and average levels., In
case of below average level although the correlation of .13
in the case of girls is positive, it is insignificant. Thus,

at this level there is no significant relationship between
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self achievement value and mother achievement value. Father
achievement value is not at all significantly correlated
with own achievement value in case of boys and girls at all
the three levels of talentedness. The results of the
relationship betwéen teacher achievement value and self
achievement value are similar to those of the relationship
between mother achievement value and self achievement value.
Thus, teacher achievement Qalue is more strongly related to
self achievement value in case of boys than in case of giils
at both talented and average levels of talentedness, In case
of below average level, however, this relationship is

significant.

Peer achievement wvalue is significantly correlated with
self achievement value in case of both talented boys and

girls. At other levels this relationship is not significant.

-

Parental and teacher identification is positively
correlated with self achievement walue in case of talented
as well as aﬁerage bpys whereas in case of girls none of the
correlations except one between mother identification and
self achievement value at the average level of talentedness

is significant, At below average level of talentedness

the re;gtionship of identification with different models
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and self achievement value is insignificant in both bhoys
and girls. Thus, the achievement value as well as identi-
fication with mother, father and teacher is more strongly
correlated with self achievement value in case of boys than
in case of girls at both talented and average levels of

talentedness.

Looking to the results of the relationship between
academic achievement and identification as well as
achievement value of models it is observed that academic
achievement fails to correlate significantly with achievement
value and identification of models in boys and girls at all

the three levels of talentedness.

The results pertaining to the relationship of subjects
motivation and identification as well as achievement value
of models indicate that subjects' motivation is not
significantly correlated in both boys and girls with
identification as well as achievement value of models. In
this case there is only one correlation between motivation
of talented boys and mother identification which is

significant,

The correlations of self achievement value with

motivation and academic achievement do not differ much in
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case of talented boys and girls but they diffgr substantially
at average and below average levels of talentedness. Self
achievement value correlates more strongly with motivation
as well as academic achievement in case of average and ‘
below average girls than in case of average and below
average boys. Moreover, the correlations in case of below
average boys and girls are highér than those in case of
average boys and girls. Although the correlations of self-
achievement value and academic achievement orientations

in case of talented as well as average bqys and girls are
nearly the same, they do differ substantially at the below
average level of talent, This relationship is stronger in

case of below average girls than in case of below average

boys.

In general while parental and teacher identifiqation
and achlevement values are not correlated significantly
with academic achievement of both boys and girls, they are
correlated positively with the achievement value of
talented and average boys rather than of girls. Academic
achievement is, however, positively and significantly
correlated with subjects' own achievement value as well as
“motivation to learn in schools, both academic achievement
and motivation being more highly related to achievement

value, of average and below average girls than of average

and below average boys.
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4,5, Relationships of Self Achievement Value, academic

Achievement and Motivation with Identification and
Achievement Values of the Models in case of Rural

and Urban Subjects

J;n the section to follow, various correlations
between self achievement value; achievement value attributed
to parents, teachers and peers; academic achievement and
motivation are exanlined among subjects of rural and urban
residence. In the following Table 4.17 are reported the
correlations between self achievement value and the

achievement values attributed to the models.

Table 4.17. Showing Correlations between Self Achieve-
ment Value and aAchievement Value attributed
to the Models ’

Subjects

Own Achievement Talented Average Below Average
Value Urban s Rural Urban : Rural Urban:Rural
Mother Achievement " 'R * *
Value » 17 [ ] 28 Qos . 24 . 18 -002
Father achievement ‘ ' .
Value -06 011 "-01 ‘18 -13 o04
Teacher Achievement " -
Value .05 «23 .04 .20 .14 .10
Peer Achievement " *
value [ 2 17 . 19 .06 Y 12 .05 "'007

df = 158 * Sig. at .05 level = ,16

** Sig. at .01 level = .20
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‘As can be seen from the above table, mother as well
as peer achievement value is significantly correlated with
self achievement value of urban talented subjects but father
as well as teacher achievement value is~not’corre1ated with
it. Similarly, self achievement value of rural talented subjects
correlates positively wiph the achievement value of mother.
father, teacher and peers. In this case except the correla-
tion of » .11 between self achievement value and father

achievenent value, all other correlations are significant.

In the case of average subjects the self achievement
value of urban subjects fails to correlate with the
achievement value of the models whereas the self achievement
value of rural subjects correlates positively and significantly
with mother, father and teacher achievement value to the
extent of .24, .18 and .20 reépectively. The correlation
of .12 between self achievement value of rural subjects

and peer achievement value, though positive, is insignificant.

In the casé of urban below average subjects mother
achievement value correlates significantly with self
achievement value to the extent of ,18. Self achievement
value of ﬁrban subjects does not correlate significantly

with father, teacher and peers achievement wvalue, In the
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case of rural subjects none of the correlations is significant.

Thus, it is observed that in the case of urban talented
subjects there is a close relationship between self
achievement value and mother as well as peer achievement
value, and in the case of rural talented subjects self
'achievement value correlates.positively and significantly
with the achievement value of mother, teacher and peers.
Father achievement value does not seam to play a significant
role in one's own achievement vazlue so far as rural and
urban talented subjects arse concerned, The self achievement
value of urban average subjects is not sgignificantly
correlated with the achievement value of any of the models.
In the case of rural average subjects self achievement value
is closely associated with the achievement value of mother,
father and teachers, In the case of urban below average
subjects self achievemenn value is positively and éignificantly
correlated with the mother achievement value but it is not
significantly correlated with father, teacher and peer
achievement value. The achievement value of any of the models
does not influence one's own achievement value .in the case of

rural subjects with below average talent.

In the following Table 4.18 are shown the wvarious
correlations between self achievement value and identification

with the models.
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Table 4.18. Showing Correlations Between Identifi-
cation and Self Achievement Value

Subjects
Self achievement Talented Average Below average
Value Urban ¢ Rural Urban : Rural Urban:Rural
Mother Identifi- *
cation «13 .09 .19 «13 .07 «11
Father Identifi- - o we
CatiOn » 22 - 14 » 11 . 25 - 20 "00_8
Teacher Identifil-
cation 006 010 ¢°6 004 004 "008

** Sig. at .01 level = .20

As can be seen from the above table the correlation
of father identification with the sgelf achievement value
of urban talented subjects is significant. The correlation
cof .13 in the case of mother identification though low
is indicative of positive relationship, Other correlations

low and ]
are quiteAinsignificant. In the case of rural talented
subjects the self achievement value fails to correlate

significantly with identification.

Mother identification correlates with the self

achievement value of urban and rural subjects with average
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talent to the extent of .19 and .13 respectively and
father identification correlates to the extent of .il

and .25 respectively. Father identification correlates
with the achievement valpe of urban subjects with ?elow
average talent to the extent of ,20 and it fails to
correlate with achievement value of rural subjects.
Neither teacher identification nor peer identification
seems to be gsignificantly correlated with the achievement
value of both urban and rural subjects. Father identifi-
cation correlates positively and significantly with the
achievement value of urban talented subjects,fwith the
achievement value of rural average subjects and with the
achievement value of urban below average subjects. Mother
identification seems to be positively and significantly
cofrelated with the achievement value of urban awvérage

subjects.,

Considering now the correlations‘of identification
as well as achievement value attfibutea to the models
with self achievement value it is obﬁerved that mother .
achievement value rather than mother identification is
more strongly correlated with the self achievement value
of both urban and rural talented subjects. It is also

observed that father identification rather than father



achievement value is more strongly correlated with the

self achievement value of both urban and rural talented
subjects., Teacher achievement value and not teacher
identification that seems té be positively and significantly
correlated with self achievement value of rural talented
subjects..In case of urban talented subjects neither teacher
achievement value nor teacher identification that is
signifiéantly correlated with the self achievement value of
the subjects. So far as the peer group is concerned, the
achievement value of the peer group rather than peer
identification is positively and significantly correlated
with the self achievement value of botﬁ urban and rural
talented subjects. In general self achievement value of
talented suﬁjects is more strongly influenced by the
achievement value rather than identification of mother,
teacher and peers. It is the father identification rather
than father. achievement value that contributes to the self

achievement value of urban talented subjects.

So far as average subjects are concerned, father
"identification rather than father achievement value that
is more strbngly related to the self achievement value of
both rural and urban subjects. In the case of rural

average subjects mother achievement value rather than mother
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I

identification and in the case of urban average subjects
mother identification rather than mother achievement value
that are more stfongly related to the éelf achievement value
of the subjects. Teacher achievement value rather than
teacher identification is more strongly related to the

self achievement value of rural average subjects. Neither
peer achievement value nor peer identification that is
gignificantly related to the self achievement value of

both rural and urban subjects with average talent.

In the case of below average subjects, it is the
mother achievement value rather than mother identification
that seems to be positively and significantly correlated
with the achievement value of urban subjects. Mother
. identification, however, correlated with self achievement
value of rural subjects to the extent of ,11. Father
identification rather than father achievement value is
significantly correlated with self achievement value of
urban subjects with below average talent, Neither father
identification nor father achievement value that seems
to be significantly correlated with the self achievement
value of rural subjects with below average talent.

Similarly neither teacher identification nor teacher
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achievement value that seems to contribute to the self
achievement value of both urban and ruralxsubjects with
below average talent. Peer achievement value as well as
peer identification is not correlated significantly
with the self achievement value of both rural and urban

subjects with below average talent.

Thus, in the case of urban talented subjects the
self achievement value .correlates significantly and more
strongly with mother achievement value, father identifi-
cation and peer achievement value, neither teacher value
nor teacher identification playing any part in it, In the
case of rural talented subjects self achievement value
correlates significantly and more strongly with mother
achievement value, teacher achievement value and peer
achievement value. The correlation of ,14 between father
identification and self achievement value of rural talented
subjects though insignificant indicates positive |
relationship. In general self achievement value of subjects
is more strongly related to father identification rather
than to father achievement value, So far as other models
are concerned, subjects' own achievement value ére more
strongly related to the achievement value of these models

rather than to identification with them., More over, the
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.the achievement value of mother and teacher correlates
more strongly with the achievement value of rural

subjects than with the achievément value of urban subjects.
Similarly, father identification correlates more strongly
with the achievement value of urban subjects than with

the achievement value of rural subjects.

In case of average subjects self achievement value >
of urban subjects is positively and significantly correlated
with mother identification and not with mother aqhievement
value. Neither identification nor achievement value of
father, teacher and peer seems to be significantly
correlated with achievement value of urban subjects with
average talent. In case of rural average subjects mother
achievement value, father identification and teacher
achievement value are more strongly assoclated with the
self achievement value of these subjects. Both father
achievement value and father identification seem to be
positively and significantly correlated with self
achievement value of rural subjects with average talent
but the correlation of father identification is higher than
that of father achievement value.

So far as urban below average subjects are concerned,

mother achievement value and father identification are
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more strongly correlated with the self achievement value

of these subjects. Neither identification nor achievement

value of the teacher and peers seems to be significantly

correlated with self achievement value of urban below

average subjects. In case of rural below average subjects

neither identification nor achievement value of the models

seems to be significantly correlated with self achievement

value of the subjects.

In the table below are .presented the correlations of

self achievement value with motivation, academic achievement,

academic achievement orientation, peer affiliation,

independence and non-con

formity oriegntation.

Table 4,19, Showing Correlations of Self achievement
Value with Academic achievement, Motivation,
Academic Achievement Orientation, Peer
Affiliation, Non-Conformity and Independence

Orientgtion
Subjects
Self Achievement Talented Average Below Average
Value Urban ¢ Rural Urban ¢ Rural Urban : Rural
" ® " T
achievement Y A S+ S M L ¢
o e Y s " i~
Motivation . 34 . 37 . 34 . 61 - 70 - 66
Academic Achievement ;vi ,,"; &; m}e ﬁ w'w
Orientation » 43 ). 41 'Y 34‘ - 52 . 64 - 56
Peer Affiliation’ ‘
Orientation .00 -.04 .09 .06 .04 «13
Non-Conformity . "
Independence . e w ‘ .
Orientation .16 .12 .21 .18 «15 .16
df = 158 * sig, at .05 level = .16
**® gig, at .01 level = .20



Self achievement value, as seen from the table, is
positively and significantly correlated with academic
achievement of both urban and rural subjects at all the
three levels of talentedness. The correlations are
increasingly higher in the direction of below average
talent, academic achievement correlates more strongly
with self achievement value of rural subjects than of

urban subjects with average talent.

Motivation, as seen from the above table, correlates
positively and significantly with self achievement value of
both urban and rural subjects at ﬁélented, average and
below average levels of talentedness. The correlations of
self achievement value and motivation are relatively
higher in the case of rural and urban subjects with averagé
as well as below average talent than in case of urban and

rural subjects with superior talent,

Academic achievement orientation is also positively
and significantly correlated with the achievement value of
rural as well as urban subjects at all the three levels of
talentedness. The correlations are higher in the case of
rural average subjects and in the case of rural as well

as urban subjects with below average talent,



Peer affiliation orientation as seen from the table,
fails to correlate with aghievement value of any group of
subjects. Similarly, non-conformity fails to correlate
significantly with achievement value of rural as well as
urban talented subjects and urban subjects with average talent.
Its correlations with achievement value of rural average
subjects and rural as well as urban below average subjects
are negative. These negative correlations indicate that
the subjects with higher achievameht value tend to be
conforming. The correlation of -,14 in the case of rural

subjects with below average talent is insignificant.

Independence orientation is moderately and positively
correlated with self achievement value of rural and urban
subjects at all the three levels of talentedness, The
correlation of .12 in the case of rural talented subjects is
insignificant. The correlation of ;15 in the case of urban
subjects with below average talent is barely significant,

All other correlations are significant.

Thus far the various correlations of self achievement
value of rural and urban subjects of high, average and below
average talent, with identification as well as achlievement

value of models and with motivation, academic achievement,
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behaviour orientation etc. are examined and interpreted. The
results seem to be comparable to those obtained in the case
of boys and girls. Now, the correlations of academic

" achievement with identification, achievement value and

behaviour orientagtions are examined in turn,

Table 4,20. Showing Correlations of academic Achievement
and Achievement Value of the Models in Case
" of Rural and Urban Subjects
Subjects

Achievement __Talented average Below-Average
Urban ¢ Rural Urban ¢ Rural Urban : Rural

Mother Achieve-

ment Value .04 02 28" .05 .14  -.07

Father aAchievement

value 012 ““-05 - 10 002 006 .09

Teacher Achievement "

Value .08 .16 .04 .04 .08 .14

Peer Achievement ) '

Value .01 .15 .05 .07 01 .01
af = 158 * 5ig. at .05 level = ,16

** Sig. at .01 level = ,20

The correlation of .16 as seen from the above table
between academic achievement and teacher achievement value
in the case of rural talented subjects is positive and
significant. Also the correlation of .15 between acadenmic

achievement and peer achievement value in the case of rural
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talented subjects is barely significant. In the case of
urban subjects with average talent, the correlation of

-.20 between academic achievement and mother achievement
value is negative and significant., Except these correlations
all other correlations between aCademic‘ achievement and

achievemnent value of the models are insignificant.

In general, the correlations of aCademiq achievement
and achievement value of models except for a few stray
correlations are insignificant or negative, Thus, the
achievement value of the models do not contribute to the
academic achievement of the subjects. In the following
Table 4.21 are shown the correlations of academic
achievanent and identification,

Table 4,21. Showing Correlations between Academic Achleve-
ment and Identification with Models

Subjects
Acgfemic Talented Average Below average
Achievement Urban ¢ Rural Urbsn : Rural Urban : Rural
Mother Identi- - w
- flecation .03 .02 -o15 .13 «11 -. 18
fication .09 001 ".09 008 »® 16 "’001
. Teacher Identi-
Peer Identifica- '
tion -.06 007 ".08 -y 11 “008 - 10

W N M A W R NS MR AN WS WU IS A M W WG e GME  MSK G Nk R M BB M DN I R ae

daf = 158 * Sig. at .05 level = .16
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Here also as in the case of achievement value of the
models the correlations between academic achievement and
identification with various models; except for only one
correlation 1h the( case of urban subjects with below
average talent are insignificant or negative. Thus,
academic achievement in general fails to correlate with
identification. The table below shows the correlations
academic achievement with behaviour orientation and

motivation,

Table 4,22. Showing Correlations of Academic Achieve-
ment with Academic Achievement Orientation,
Peer affiliation Orientation, Non-Confor-
mity Orientation, independence Orientation
and Motivation

Subjects
Talented —Average Below-average

Acadamic it Urban : Rural .- Urban : Rural Urban : Rural
Academic achieve- 4, - * - - .
ment Orientation .50 .51 .45 = .63  .713" .78
Peer aAffiliation ., e ‘
Orientation -o 27 -+ 20 -e12 .07 .10 13
Non-Conformity - ' * R
Independence - o - "
orientation «22 . 17 - 19 - 15 ¢14 - 18

. e R . » e *
Motivation 71 .75 .76 85" 88" .98

df = 158 ®* Sig, at .05 level .16

** S5ig. at .01 level = ,20



Academic achievement orientation correlates positively
and significantly with achievement in all the group. In the
below average groups the correlations are higher than in
the case of average and talented groups. The correlation
of .62 in the case of rural average subjects is higher than
the correlation of .45 in the case of urban average students.
These results are in agreement with those in connection
with self achievement value. Peer affiliation correlates
negatively and significantly with academic achievement in
case of both rural and urban talented subjects. This
" indicates that subjects with higher achievement are less
inclined to seek peer affiliation. In case of urban and
rural subjects with average as well as below average
talent, peer affiliation does not correlate significantly

with academic achievement.

Surprisingly, the correlation of ,20 between non-conformity
orientation and academic achievement in case of urban talented
subjects is positive and signifigant. This indicates that the
more highly talented subjects with higher achievement tend
to be non-conforming. The two significant negaéive
correlations in the case of rural average subjects and .

in the case of urban below average subjects with higher
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achievement indicate an attitude of conformity on their

part. The other correlations are insignificant.

Academic achievement also correlates positively with
- independence Qrientation in all the maln groups as well as
sub-groups although the correlation of .14 between academic
achievement and independence orientation in case of urban
subjects with below average talent is slightly below the
level of significante., The correlation of .15 in case of
rural average subjects is barely significant. All other
correlations are positive and significant. Thus, in general,
subjects with higher achievement tend to be more or less
independent in their behaviour, Finally the correlations of
academic achievement with motivation are highly significant,
in all the groups, The correlations in the below average
group are slightly higher than in the average or £alented

group.

From the'results presented thus far certain generalized
inferences could be made{ So far as the relationship of self
achievement value with identification and achievement value
of the models is concerned, achievement value of mother,
teacher and peers rather than identification with these
models seems to be closely associated with self achievement



value of the. subjects. Father identification rather

than father achievement value is closely associated with
self achievement value of the subjects. Identification
with teacher as well as peers does not seem to be
corielated with self achievement value. The achievement
value of mother, father, teacher and peers seems to be ‘
more closely associated with self achievement value of
rural talented and average subjects. Parental and teacher
achievement value is also positively correlated with .
self achievement value of urban subjects with below

. average talent.

Self achievement value of rural and urbasn subjects
with superior, average and below average talent is
positively and significantly correlated with motivation,
academic achievemen§ and academic achievement orientation,
the relationship being stronger among subjects with
lesser talent than among subjects with higher talent.
The relationship of self achievement value of rural
average subjects and motivation, 'academic achievement
and academic achievement orientation is stronger than
it is in the case of urban average subjects. Peer
affiliation fails to correlate with self achievement

value in all the groups. The negative correlaztions in
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in the case of rural average subjects and in the case
of rural and urban subjects with below average talent
indicate that higher achievement value is sccompanied
by conforming attitude on the part of the subjects.
There appears to be lack of relationship between self
achievement value of urban and rural talented subjects
as well as urban average subjects and non-conformity.
Independence orientation is positively correlated with
the self achievement value of all the groups. Except
in the case of rural talented subjects all other
correlations of independence with sélf achievement value
are significant, the correlation of .15 in the case of
:urban suéjects with below average talent being barely
significant. ‘

Except for a few stray cokrelations neither
achievement value nor identification of models seems
to be correlated with academic achievement. ﬁSelf
achievement value is positively and signifiéantly
correlated with academic achievement. The strength of
this relationship is greater among relatively less
talented subjects. Similar results are obtained in the

case of academic achievement orientation.

Peer-affiliation is negatively correlated in some

groups and not correlated in other groups. The



correlations of non~conformity with academic achievement
are either low or negative with one exception in the case of
urban talented subjects. Independence is also positively and
significantly correlated with academic achievement in all

other groups except in case of urban below average subjects.

Considering now the overall results, certain specific

issues emerge :

(1) Self achievement value, motivation, academic achievement
orientation and academic achievement are positively
and significantly intercorrelated with one another,

(2) Intercorrelations'tend to be increasingly higher among
subjects with relatively less talent. ,

(3) The achievement value of mother, teacher and peers
rather than identification with them is more strongly
correlated with subjects' self achievement value.

(4) Neither identification nor achievement value of the
models is correlated significantly with academic .
achievement of the subjects.

{5) Peer affiliation is either negatively correlated or not
correlated with achievement value as well as academic
achievement, '

(6) Neither father achievement value nor father identifica-
tion is correlated with academic achievement but
father identification rather than father achievement
value is correlsted positively and significantly with
subjects self achievement value. ‘

P
re
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(7) The inter correlations of self achievement value,
academic achievement, motivation and academic
achievement orientation are higher among girls than
among boys.

According tq social learning theory, it is expected
that parental, teacher and peer identification, as well
as achievement value are positively correlated with
subjects' own achievement value as well as actual academic
achievement. This expectation is not borne out in the
presént investigation., The results have indicated that
parental and teacher achievement §alue and father
identification are to some extent correlated with subjects'
self achievement value, The results have also shown that
subjects own achievement value is correlated significantly
to both motivation to learn and academic achievement.
These correlations tend to increase in the direction of
low talent. In general subjects' academic achievement is
strongly influenced by own achievement value and motivation,
parents and other models playing no part in it, another -
thing of great interest for us is the fact that the obtained
relationship between subjects' own achievement value and
academic achievement as well as motivation is much stronger

among below average subjects, While nothing factual could
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be said about this at present but certain observations

could be reported which might serve as explanations.

It should be recalled here that the talented groups
were formed :Lh terms of four criteria & teachers' ratings,
performance on an intelligence test, performance on
~ behaviour check-list and performance in extra curricular
activities. This indicates that the groups were formed
by considering both intellectual and non-v-intellectt‘zal
performance., Number of studies reviewed in the second
chapter have clearly stressed the fact that the talented
subjects are more extrovert and are interested in a wide
variety of situations., Thus, their interests are more
diversified in comparison to those of average and below
average subjects. This might account for the lower
correlation between subjects' own achievement value and
* academic achievement. Performance in schools is just one
situation in vwhich the talented subjects exercise their
talent, In a sense schools provide opportunities for the
development of talent ‘but it may be that schools and
academic courses are not challanging enough to stimulate
these subjects for valuiing academic achievement in
accordance with their abilities. Besides, for talented

subjects getting through thé examination or obtaining a
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second class is all that they wish whereas for the less
talented subjects getting through the examination
becomes a very important goal. Most of the less talented
individuals have emphasized the fact that they are

‘'studying in order to get some job. This has rarely been
the objective in case of talented subjects. '

another evidence supporting the above arguments
comes from the correlation between self achievement value
or academic achievement and non-conformity. It should be
noted ‘here that non-conformity measure reflects a tendency
on the part of a subject to break the existing traditions
and to do something else. The results have shown that
while non conformity is not at all correlated with subjects’
self achievement value as well as academic achievement in
case of talented subjects, it 1s negatively correlated
in case of less talented subjects, Thus, less talented
subjects are marked by the tendency to confomm rather than
to rebel against the existing structure. Looking to the
family and economic background of the subjects it was -
noticed in chapter three that most of the léss talented
subjects come from poor family background., Thelr parents
are not highly educated, their income is much less and

their father occupations are not higher in the hierarchy of
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occupations., Under the prevailing intellectually -
impoverished environment in general, there is no surprise
if most of the less talenged subjects stress getting
through the examination by hard work in order to get some

job as an all important goal.

As regards peer achievement value peer identification
and peer affiliation, it is noticed that they are not
correlated with academic achievement of the subjects.

Peer achievement value and peer identification have been
found to be correlate with subjects' self achievement value
to some extent in case of talented subjects. The contention
expressed in a number of studies that less talented subjects
have greater tendency to affiliate with peers is not

supported in the present investigation.

The fact that the intercorrelations among self
achievement value, motivation, academic achievement
orientation and academic achievement are higher among girls
than among boys may be explained on certain grounds, The
results have indicated that these intercorrelations are
increasingly higher among girls at each level of talentedness.
The increasing magnitudes of correlations towards lower

level of talent have been explained above. The difference

¥
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in the size of correlations between boys and girls at each

of the three levels of talent could, however, he explained

by taking into account certain social facts. There has been
an increasing number of girls studying in schools oveé the
past one or two decades., It is also frequently reported by
educators and others that most of the girls work hard and get
good grades and that they are in no way lagging behind in
comparison to boys. In our present day society studying in
schools for girls has become a must for several reasons,
Althouch most of the girls particularly less talented girls
are not career oriented they attend schools and work hard

to get through the examination for social reasons., To day in
some social éroups no girl is accepted in marriage unless she
is educated. This may be a strong motivating force operating
among girls at a lower level of talent, At higher level,
since girls are more talented they might be much more confident
in making their way through by showing their superior talent
in several fields of accomplishments., Moreover at low level
of talent the interests of girls are limited to a very few
areas whereas in case of more talented girls it is not so.
For most of the girls at a rélativelyikwugnr level obtaining
S5.3.C, Edamination Certificate or graduate degree becomes a
very important gogl. It is probably for some such reasons
that they are more strongly concerned for educational

accomplishments, It should not be understood that the actual



achievement of relatively low talented girls is higher
than those with superior talent, It, does, however,
mean that self achievement value or motivation are
more strongly associated with academic achievement in
the case of girls with less talent,

i

At this stage it would be more revealing if the
relationships of identification achievement values of
the models and behaviour orientation with self achievement
value and acadenmic achievement of the subjects are
examined at each of the three levels of talent,
disregarding differences due to sex ahd rural-urban
residence. The various correlations are shown in the

tables to follow.

Table 4.23. Showing Correlations of Self-achievement
Value with Identification of the Models

Subjects
Self Achievement Talented Average Below average
Value )
E )
Mother Identification .11, .18 .05
w )
Father Identification .16 .14 .08
Teacher Identification .02 07 -.01
Peer Identification . .03 -.02 -e04 '

df = 318 * 8ig. at .05 level = .11
** Sig. at .01 level =
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The results in the above table indicate that mother
identification and father identification correlate
significantly with self achievement value of talented as
well as average subjects. Teacher identification as well
as peer identification fails to correlate with self
achievement at any level of talentedness. It is also seen
from the table that the correlation between self achievement
value and identification with any of the four models is
not significant in case of below average talent. In the
following table are reported the correlation between self

achievement value and achlevement wvalue attributed to models.

!

Table 4.24. Showing the Correlations between Self-
Achievement Value and aAchievement Value
attributed to Models.

Subjects
Self agﬁievgment Value Talented Average Below Average
W "
Mother achievement Value .22 .12* .09
.. w»
Father Achievement Value .06* .14 .07
» : e
Teacher Achievement Value «13 « 20 10
e
Peer Achievement .20 .1i -~e02

*?‘ Si\gc at 001 level =

As can be seen from the above table self achievement
value of talented students is significantly correlated

with mother achievement value, teacher achievement value
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and peer achievement value but it fails to correlate

with father achievement value., The correlations of .24
and .20 in comparison to the cofrelation of .13 indicate
that self achievement value of talented subjects is more
strongly correlated with mother and peer achievement value

than teacher achievement wvalue.

In the case of average subjects self achievement
value correlates significantly with the achievement value
of all the models. The correlation of .20 in case of
teacher achievement value with self achievement value
indicate that self achievement value of average subjects
is more strongly correlated with teacher achievement value
than with the value of other models, In the case of below
average subjects all the correlations of self achievement
value with models achievement value are insignificant.
Thus, in the talented subjects mother, teacher and peer
achievement values and in the case of average subjects
mother; teacher, father and peer achievement values are
significantly correlated with subjects' own achievement

values,

Mother achievement value is closely associated with

self achievement value of talented and average subjects but
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it does not correlaté with self achigvament value of below
average subjects, Father achievement value correlates

’ significantly with self achievement valde at only averade
level of talentedness., Teacher achievement value i3 closely
associated with achievement value of talented and average
subjects but its correlation at below average level is not
significant. Peer achievement value correlates significantly
with self achievement value at talented and average levels

but it fails to correlate at below average level:.

Thus, mother achievement value, teacher achievement
value and peer achievement value correlate significantly
with self achievement value in case of talented as well as
average subjects. Father achievement value correlates
significantly with self achievement value in case of<ave}age
subjects but it fails to correlate in case of talented and
below average subjects. In case of below average subjects
all correlations of‘self achievement value with models'

achievement values are insignificant.

Considering now the correlations of identification and
achievement value of models, it is seen that mother
identification as well as mother achievement ralue is

significantly correlated with self achievement value of
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of talented as well as average subjects. Mother achievement
value in the case of talented subjects is more strongly
correlated with self achievement value than mother
identification. In case of average subjects both mother

| achievement wvalue and mother identification correlate

with self achievement value to about the same degree.
Neither mother achievement value nor mother identification
is significantly correlated with self achievement in the

case of below average subjects.

Father ideﬁtification rather than father achievement
value is significantly correlated with self achieveﬁent
value of talented subjects, In case of average subjects
both father identification and father aéhievement value
correlate significantly with self achievement value to
about the éame degree. Neither father identification nor
father achievement value is significantly correlated with

self achievement wvalue of below average subjects.

Teacher achievement value rather than teacher
identification is positively correlated with self achievement
value of subjects at all the three levels of talentedness. V
Peer achievement value rather than peer identification is

gignificantly correlated with self achievement value in the
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case of talented as well as average subjects., Peer identifi-
cation fails to correlaste with self achievement value at all
the three levels of talentedness. In the following table

4,25 are shown the correlations between academic achievement

and identification with model s,

Table 4.25 . Showing Correlations between Academic
Achievement and Identification with Models

Subjects
Academic achievement Talented Average Below Average

Mother Identification -.04 -.02 -, 06
Father Identification .05 -.01 11"
Teacher Identification .02 -, 09 ~.001
Peer Identification -.01 -.06 - 05
df = 318 * Sig., at .05 level = ,11

Looking to the correlations of subjects' academic
achievement with identification of models in the above table,
it is observed that all correlations except i; one case of
below average subjects with father identification are
insignificant., Thus, in the case of talented as well as
average subjects ldentification with models do not play a
part in academic achievement, In case of below average

subjects, father identification is significantly correlated
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with academic achievement but identification with mother,
teacher and peers fails to correlate significantly with

academic achievement.

In the following Table 4.26 are shown correlations
of self achievement value and models' achievement values

with academic achievement,

‘Table 4.26. Showing Relationships of Self Achievement
Value and Models' aAchievement Value with
Academic Achievement

Subjects
Academic Achievement Talented Average Below average
Self achievement Value .25* .65* .7§*
Mother Achievement Value -,05 ;.06 .04
Father Achievement Value .04 ~-.01 .09
Teacher Achievement Value .12“ .05 .1§*
Peer aAchievement Value .08 .04 .04
af = 318 ” *¥ Sig, at .01 level = .13

As can be seen from the above table subjects' own
achievement value correlastes with aéademié achievement to the
extent of .28 in the talented group, to the extent of .62

in the average group and to the extent of .73 in the below
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average group. Thus, lower the level of talent, hicher
is the correlation between subjects' self achievement

value and academic achievement.

Mother achievement value, father achievement
and peer aéhievement value fall to correlate with
academic achievement of subjects at any level of
talentedneés. Teacher achievement vglue plays a signifiéént
part in academic achievement of talented as well as
below average subjects but it fails to correlate at
average level of talent, Thus, neither identification
nor achievement vélue of mother and peers seems to be
associated with academic achievement. Teacher achievement
value rather than identification in case of talented
and below average subjects is significantly correlated
with academic achievement. Father identification is
positively and significantly correlated with academic
achievement of below average subjects. In the following
tables are shown the correlations of self achievement

value with behaviour orientations and motivation.
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Table 4.27. Showing Correlations of Self achievement
Value with Academic Achievement Orientation,
Peer-aAffiliation,Non-Conformity, Indepen-
dence Orientation and Motivation

Subjects
gzif Achievement Talented Average Below Average
ue
Academic Achievement . e o
Orientation .38 45 « 60
Peer-Affiliation
Orientation .02 .08 .08
Non-Conformity W -
Orientation .01 -.11 -.18
. *w "ot wo
Independence Orientation ,14 .20 .15
"R W i
Motivation .38 - .45 : .66
df = 318 * 8ig. at .05 level = .11
w* gig. at .01 level = .13

As can be seen from the above table, the correlations
of academic achievement orientation as well as motivation
with subjects' self achievement vaiue are significant
and increasingly higher toward the lower leQels of talent.
The correlations between self achievement value and peer-
affiliation are not significant at any level of talentedness.
The correlations between non-conformity and self

achievement value of average as well as below average
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subjects are negative and significant. The negative
correlations indicate that average and below average
sﬁbjects with greater self achievement value tend to
conform to norms. The correlations between independence
orientation and self achievement value are positive and
significant at all the three levels of talentedness.

In the following table are presented correlations of
academic achievement with behavioui orientations and

motivation.,

Table 4.28. Showing Correlation of Academic achieve-
ment with Academic Achievement Orientation,
Peer affiliation Orientation,Non-Confor-
mity Orientation, Independence
Orientation and Motivation
Subjects .

%cademic Achievement Talented Average Below Average

. L w w '
Motivation 73 .78 .89
Academic achievement - . a
Peer-affiliation ® '

Orientation -15 ~.01 .11

* s

Non-~Conformity Orientation .Os -.18* «.20*

" » "

Independence Orientation ,19 .17 .18
df = 318 * Sig., at .05 level = ,11

** Sig. at .01 level

]
‘.
Y
w



As can be seen from the above table, academic
achievement co?relates with motivation to the extent of .89
-in the below average group to the extent of .78 in the average
group and to the egtent of .73 in the talented group. Thus,
academic. achievement and motivation are slightly more closely
associated among subjects with relatively less talent than
among subjects with relatively high talent.

The correlations of academic achievement with academic
achievement orientation are positive and significant at all
the three levels of talentedness. The correlation of
academic achievement with peer affiliation in case of talented
subjects is negative and significant and in case of below
average subjects it is positive and significént. Non-
conformity is not significantly correlated with academic
achievement in case of talented subjects wheréas its
correlations in case of average and below average subjects
are negative, indicating conforming behaviour on their part.
Independence orientation is positively and significantly /
correlated with academic achievement at all the three levels

- of talentedness,

The various correlations of academlc achievement

orientation with subjects' own achievement value as well as
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academic achievement are all positive, significant and

are increasingly higher toward lower level of Ealent. The
correlations of peer affiliation are either negative, low
or insignificant. Non-Conformity is‘not significantly
correlated with subjects' own achievement value as well as
academic achievement in case of talented subjec#s whereas
its correlations in case of average and below ;veraée
subjects are negative, indicating lack of rebellious or
negative tendencies on the part of these subjects.
Independence is positively correlated with both academic

achievement and achievement wvalues of subjects at all the

three levels of talentedness,

t

Considering now the overall results, it is seen that
self-achievement value of both talented and average subjects
is positively and significantly associated with identifica-
tion as well as achievement value of mother. Father
identification is closely associated with self—achievement
value of talented and average subjects and father
achievement value is significantly correlated with self
achievement value of average subjects. It is also observed
that the achievement value rather than identification of
teachers and peers is positively and significantly
correlated with the self achievement value of talented as

well as average subjects. Neither identification nor
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+

achievement value of médels is significantly correlated
with self achievement value of below average subjects.
Academic achievement does not seem to be significantly
correlated with identification with various models.

Only father identification correlates significantly at
below average level. Except the correlations of teacher
achievement value with academic achievement of talented
and below average subjects, all other correlations are
insignificant, Self achievement value, however correlates
positively and significantly with academic achievement in
all the groups. The correlations tend to increase towards
the below average level, Self achievement value also
correlates significantly with academic achievement
orientation in all the groups.academic Achievement orienta-
tion also correlates significantly with actual academic
achievement in all the three groups. Peer affiliation
fails to correlate with self achievement value of the
three levels of subjects but its correlatives negatively
with academic achievement in case of talented subjects
and positively in case of below average subjects. Non-
conférmity correiateS'negatively and significantly with
both self achievement value and academic achievement of

average and below average subjects., Independence is also



298

positively and significantly correlated with both self
achievement value and academic achievement of the

subjects,



