Appendix-A

English and Pashto Versions of the Questionnaire

About the Questionnaire

Dear Sir/Madam,

This Questionnaire asks for information about the major indicators of pedagogy namely;
Teaching-learning process, Curriculum and textbooks and Evaluation procedures that you
practice in your school. Hence, the questions under this Questionnaire are divided into three
parts. The information to be collected through this Questionnaire will be used for the research
purpose only and will be treated confidentially. Most questions can be answered by marking
(V) for the only one appropriate answer and in case of some open-ended questions, provide

your answer in the given space. Please ensure that no question remain unanswered.

Personal Information:
Please fill in your personal information as mentioned below:

Name: Age: Sex: Male / Female

Name of the school:

Educational Qualifications:

Baccalaureate Degree [ ]

Bachelor Degree [1]
Master Degree []
Doctoral Degree [1]
Any other:

Teaching Subject (s):

Teaching Experience: years months days
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Part-1: Questions related to Teaching-Learning Process

Instruction: Please select and tick mark (V') an appropriate answer with
respect to the given questions and also provide brief description wherever
necessary.

1. Do your teaching goals and methods address a variety
of students’ learning styles? ( ) Yes ( )No

2. Is lecturing the only method you usually employ
a to teach each class? ( )Yes ( )No

3. Do you use more rewards and lesser punishment in the
classroom? ( )Yes ( )No

4. Is problem-solving based learning an important part of

your teaching practice? ( )Yes ( )No
5. Do you have fundamental knowledge of basis of

educational psychology? ( )Yes ( )No
6. Do you provide your students a scope for seeking

further knowledge? ( )Yes ( )No
7. Do you tend to follow the textbook closely? ( )Yes ( )No
8. Do you provide scope to the learners for constructing

knowledge? ( YYes ( )No
9. Do you encourage the students for 'learning by doing' ? ( YYes ( )No

Why?

10. Do you integrate more than one teaching methods
at a time, while teaching? ( )Yes ( )No

11. Do you employ small group discussion in your class
while teaching? () Yes ( )No

12. Do you facilitate your students to learn best by finding
solutions to the problems on their own? ( )Yes ( )No

13. Do you think that teaching through activities
encourages students to develop their ideas? ( )Yes ( )No
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14. Does your teaching in every class has very specific

learning goals and objectives to be accomplished? ( )Yes ( )No
15. Do you use different teaching learning materials while ( )Yes ( )No
teaching?

16. Which different methods do you use to make your teaching more effective?

17. Which type of different approaches do you use to make your teaching interesting?

Part-2: Questions related to Curriculum and textbooks

Instruction: Please select and tick mark (V) an appropriate choice with respect to
the given questions and also provide brief description wherever necessary.

18. Do your textbooks provide useful information
about how to teach particular teaching points? ( )Yes ( )No

19. Do the textbooks provide students with what they
need to learn? ( )Yes ( )No

20. Do you feel that your textbook is an effective tool
for the pedagogy? ( )Yes ( )No

21. Do you have an easy access to other useful educational
resources for the teaching-learning process in your
school? ( )Yes ( )No

22. Do you feel that the existing curriculum is effective to
maintain the achievement performance standards? () Yes ( )No

23. Do you feel that the existing textbooks are effective to
maintain the achievement performance standards? ( )Yes ( )No
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24. Do you feel that the textbooks are perfectly in tune
with the curriculum? ( ) Yes ( )No

If no, then what is lacking?

25. What are the things that you like the most about the textbook (s) you teach?

26. What are the things you dislike about the textbook (s) you teach?

27. What do you like to suggest for further modifications in the existing curriculum?

Part-3: Questions related to Evaluation procedures

Instruction: Please put tick mark (v ) in front of any one of the appropriate choice.
28. Do you assess your students to determine the degree

of accomplishment of a desired learning outcome at

the end of a subject only? () Yes ( )No

29. Do you evaluate your students to improve their
learning process during the academic year? ( )Yes ( )No
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30. Do you employ the appropriate assessment
tools in order to measure students’ knowledge,

skills and attitudes? ( ) Yes ( )No
31. Do you assess the quality of students' learning

in a class at the end of an instruction? () Yes ( )No
32. Do you ensure your evaluation with respect to

integrated various aspects in the textbooks? ( )Yes ( )No
33. Does your evaluation base on three learning domains

(Affective, Cognitive and Psychomotor) of educational

objectives? ( YYes ( )No
34. Do you focus only on formative assessment? ( )Yes ( )No
35. Does your evaluation process simply based on

summative assessment? ( )Yes ( )No
36. Do you encourage your students for self-evaluation? ( )Yes ( )No

How?
37. Do you diagnose the learning difficulties of your students? ( ) Yes () No
38. Do you take any remedial measures after diagnosis? ( )Yes ( )No

39. What types of ways do you follow for assessing your students?

(You can tick mark more than one choices from the given below and also mention

at last, if there is any more apart from the stated below.)

Testing [ 1]
Mid-term exams [ ]
Quizzes []
Journals [1]
Presentations [1]
Reflections [ 1]
Projects []
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Final exam []
Activities []
Group discussion [ ]
Any

other:

Thank you for completing the Questionnaire
Make sure that no question is unanswered

177



Adgfing $5dgss 3

Clagha oyl o f dg Jllisg 2

> sdagen disad slonel) slagdes 2ol 4y pgilles S05S0 paga 3 4l acy A g AlELs
S () Cleat nseaes Saa) sl ot Sd el D 5w dsr s ey S A din g il

sBE oy 4y e pmpa 3150 gplir e g 14 o)) Sadmizgaca el gn s A5l 2
- P IO L ST B B Lt . s el enoranild ey aala

Eis o) gile Dasdes Jb Sapul gl g4 Jdumisg e a8 dags a3 g5 oyl g0 sl
I~

ke g2 g )s T gon gaf JaJS 0l A bamayl gooll (Giad o) s cmm s

dis S oad Ja ppa dSos 0 Ss Soea s il o sty apdia s gl Ao S 4(Y)

1 Al o Y o il e € d ol d
o Al A At e ol da {0 S5 45 Bl (Sl e

Dllaglia s gl Ay old s 2

'-_KT_\JJH; LI EQE EQFy RN P ) (E T S [ PN

Ay ah ] Goads L DA

e

S8 ) ey
u"'l‘:' ILJJJJJ[

ol el )13

]

[ . I "SRy T |

.5:35;-"[

Dl el A Gnabidaaly () pacaa 4kb

s (chilse < D AT () 8 el

178



s (g5 J S0 g0 4 i o s € (V) Air ) 0 (L) s (DR s eil (685 oseal Hssi )

-

Sy b dis Sl
()B4 () fos g (0P ) B B o K gl a1

TosUsaad haes sy (0 85 Jlea P s () s s S

o N . ) Tt . )
oS ot il Al SR sl Bl g u (U A S

¥ slinaa s S8 sl 8 I € s 30y ol (la) ) S g sss sulle ] 2

(JRd (s S IA Gl S e @i J gSousio o)

( )sa () fk) 453 2500280 Y pana i 3
()A4 ( )s frolal Jass (alaaly Su3) U4l S Sl il 4
([ )sa (e ®osamil Sy culaias s S5 €058 U5

350e A =083 ] a0 it 3 o 4K L5 6

( )sa () ¢ il J<4s3(Problem-Solving)
( )sa( ). 065t Ja¥ g 4 g pod 2 Lot gudiin o s g ) Sl W 7

‘;—g\-“jjgmjL!;"i__r._—}‘_,—llil J.Sé;ié)ﬂjq_nqumllilnw_‘_muua
( Jmu( e TPV SPUITS S IISTD ISP ECRES PPl

179



jasa (), (58 i Ol i s 2 51058 ada Ji il 9
Jtls culsad Sag8ejsla £ Sga LW 10
Jad (s e Sopmgio Sorjals dls v g o sl 0
JRAd () Tosdnai g Lo oo Sop )i i 11
fosin 24505
30y slina A4l Seela wpega LW 12
juddd () il JE a8 a8 araas g5
729 L L . SRR ypPN i N PRE POV B PRV DRV RPCI I I I 175 RS RO g S P
TS 43 a s e i 3 gt s a i a0t 13

(Lo S a4 diping _ygd._%..in,y_'.‘_,__&_ﬂjji_rr.utﬁ]

[ ] 35 a8 (@
[ ] 25 Jala  Gasa (D
[ ] 25t gl b s (C
[ ] a5 g5 a3 (d
[ ] 35 s g 150 (e
[] a5t € L (f
[[] asise 385 poddu,wamgila(g

J#

MR- L

n

180



S a8 e € 4 S Madsa Wil 14
()4 () sl oY Qi Fi Sa8ej0

G 355 el pdla) g di 0,805 58 il 16
( Jsa () UTS SESESITS) P PEES PR

Esd A FeSoseial godd L8058 Wi 16
( Jwsa () S5 058 sdaa)¥ pda o giisiu g e e guo

33803 e s Sa€eaj oa caly jib oy W 17
( )mmsa () S S dan i laine 5L gy 60838 opu oS o pu idy 50l

'JJQA.}‘q*‘)JQJSU’)@J”J-“éﬁB )\.‘\}...uL’lL'ﬂ 18

()i () St f g Subacels ol o
( )J:\iu ( )J& ?‘GL\ )lS‘\A'i,J‘_,Ae.JJ.\-\g,X'_'\u)Ad\P.mUQ 19

g gyl oS (a9l lial 3 37 A3 daygd

M5 65 S0 05 oy o ) (g S (V) A 4 () L () QIR 52 01 (685 gl Hasit )Y
- e';“,ﬂJ ;;L‘}L"A J:l= ¢$ Lgl'i

peo AR s ) ga I uayi linll 20

()4 () 8058 5l g5 lashea (6 JAL (g S (o )38 e g a st )5

G0 A )3 3pa g0 g SOy 0njdl gullull 21
AU > g nstlashn o )l asn 43 (53,8 03))
( )8y () HRPREPIPERY:

S8 Ao 8 QUK )08 s o cudy 5y s 5L 2 2

( Jwa () fo2 ke

o sse oyt e g8 S g diag il 2 3
( J A ( ) 9 (-.u’)“_.-w) oo el 48 glia

3050 Rl 50 3 e o> sy 50 iU 2 4
( )sa () galato e 1 ) gun pusogu g sbea calle 5y

oty 1ol 300K iyt 3ga ga o> Cudy g U 2 5
(e () TesSoos gsiy) 530S 0n) Sa55800)2 5l auso pua gy lina

a3 g8 3 48 55 0 it 43 1K )5 a iy ()01 .2 6
( Jod ad ) A ?JJQS@L":JO)MJ

181



WL 05 () s A 20 26 248

s el s s gu ) A 50y I8 e gyt o Y o S 59 27
(i snassend 3 18)

Sals staga

(D) g yd G pais il o (b

415l 4 S (C

(o) (g et 5l jage ¢ jisna) Jiluy S 801 (d

JF

(Sdsaily g5 g5l s sulin o g i SUL 0 aga B 2K L piiermge p1saa ikl 28

(Sl gy g5 ala suliv g SUL Ala aga B 2K s jiienga e p15a 0B 29

C it (gohal) e (S K o piion i pa g gl i o 21,8 ) i) cd 5, BL 30
{:JJ I.LJ' 4 \:-_'__'l).._l._' w‘.i.ﬂ a_]l.}] u,bAJ'J L';_J.Ih \_r.';'-fl-lhj .J)

(MR

182



856 gm0

Ll ) g0

45 ) ke Sl 5 e 3 e B ) 00 8

G st J Syl ae i ) o € (V) din 0 () L () Wl 5000l 6085 oesl Jasi )Y
Sy clagha s S gla

geon A SsbagnSaag) Sfaaja Wil 31
3 S psama K g g Sdasla 2 0845 5
H - " - . - h
() () LR - PPRYS R NEP 1 Y

s S8 iy Scha Sy Wil 32

(a0 ) ES kel sl S s o 3 08 SIS g
""JI".L]».F'-_.IJ-."Jl a _95_"_9}5.5_‘.": #ifuwe&ulgnqlqlﬁ] 3 3

A lea a0 2058 il L iy s vl

( )msa (0 )e TS a5 Sils )
(g () S it wra Sebappm il 34
Gso ke fa gl s e, il 35

( )sd () O ks g )

2 88eaje Sobaa gaupaglye Wil 36

(w4 () ®us S Sy 3)
A8 s g Sfan) o dsteust il 37
(a0 ) 0 Uil S sl (il 150 )

183



J s ( ) £l 2,000 s s sl S5, €05 ds i 38

SLAM) S aan saisle Jaw psS s Al e 00ls 5050800 Sle s Wb 30
(SUsadkionaas apd L3 JS)
[ ] seiiols aas
[ ] 4wl s jess
R e sy
[ 1 ST STE
[ ] s I 8
[] G 3—
[ ] “pdad 800
[]

Wghas g S

el

(554 3 aal Jalgd Al ey (222)

184



Appendix-B

A List of Experts for the Validation of Data Collection Tools

Sr. No. Name of the Expert Name of the Institution

1. Prof. R.C. Patel Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda

2. Prof.R. S. Mani Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India

3. Prof. N.P. Deota Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India

4. Prof. Chhaya Goel Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India

5. Prof. Karnam Pushpanadhan Professor,
Department of Educational Administration
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India

6. Prof. Dipti Oza Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India

7. Prof. Anjali Khirwadkar Professor,
Department of Education
(CASE), Faculty of Education & Psychology
The M.S. Uni. Of Baroda, India
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8. Prof. Maryam Ahmadi

Professor,
Department of Psychology
Faculty of Education
Kabul University, Afghanistan

9. Prof. Gholam Hussain Amiri

Professor,
Department of Psychology
Faculty of Education
Kabul University, Afghanistan

10. Prof. Mohammed Tahir Fitrat

Professor,
Department of Pedagogy
Faculty of Education
Kabul University, Afghanistan

11. Prof. Karima Dariz

Professor,
Department of Pedagogy
Faculty of Education
Kabul Education University, Afghanistan

12. Prof. Abdul Wasi Azimi

Professor,
Department of Pedagogy
Faculty of Education
Kabul Education University, Afghanistan
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Appendix-C

English and Pashto Versions of the Semi-Structured Interview Schedule

Q.1 Do you think that the curriculum implemented in your schools really helps
to improve the quality of education? How?

Q. 2 Do you feel that the existing school textbooks are based on the curriculum

guidelines? How?

Q.3 Do you think that the textbooks provide useful information to the teachers about

how to teach particular topic/s?

Q.4 Do you think that the textbooks provide students with what they need to learn in

terms of knowledge, skills, facts, values, attitudes etc.? How?

Q.5 Do you believe that the teachers in your school adopt effective pedagogy for their
classroom practices? To what extent the adopted pedagogy is helpful to improve

the quality of education?

Q.6 Do you have any particular policy for evaluation which helps you to improve

the quality of education in your school?

Q. 7 Are you sure that the assessment process which is employed by most of your

teachers really helps the students for quality based learning? How?

Q.8 Do you think that the curriculum and textbooks need to be improved, if so, which

aspects do you think should be upgraded?

Q.9 Do you feel that your school is having all educational resources to fulfill the

curricular objectives? If not, then what do you require?

Q.10 How the professional development needs of your teachers are taken care of?
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Appendix-D

English and Pashto Versions of the Questions for the Focus Group Discussion

Q.1 Do you think your school textbooks appropriately fit your level (age/grade)?

Q. 2 Do your teacher facilitate the difficulties of the textbooks and are you
satisfied with the way, they teach the textbooks?

Q.3 To what extent do you think the textbooks fit your course requirements in

terms of knowledge, skills and attitudes?
Q.4 Which parts of your school textbooks do you like the most and why?

Q. 5 Which items of your school textbooks are boring, you do not like and

you want that to be improved?
Q.6 Are you happy with your teachers’ behaviors towards you in the classrooms?
Q. 7 Do your teachers encourage you for active classroom participation?

Q. 8 How do you learn in your classroom? Name the teaching-learning activities

usually carried out in your classrooms.

Q. 9 Do your teacher give you homework? Usually, which kinds of homework do

you do?

Q.10 How do your teachers evaluate your learning? Which methods and tools

do they use to assess you?

Q.11 Do your teacher engage you in some practical work related to laboratory

and computer Lab?
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Classroom Observation Schedule

Teacher: Schoal:
Course: Class:
Time: Date:

Student Information: Number of students present: Boys

Girls

Classroom Desk Arrangement: Desks in rows and columns

Desks in circle: Other (specify)

Desks in groups

J=Effective | 2=Somewhat Effective 1 = Ineffective

NO =Not Ohserved

The teacher evidenced
carefl planning and
classroom  flexibility
in implementation of
the behavior, eliciting
many  appropriate
student  responses.

The teacher evidenced
little or no planning and/or
classroom  flexibility in
implementation of the
behavior, eliciting minimal
appropriate student
responses. The teacher was

The teacher evidenced some
planning and/or classroom
flexibility in implementation
of the behavior, eliciting some
appropriate student
responses. The teacher was
sometimes clear and focused

The teacher was clear, | onthe purposes of learning. | unclear and unfocused
and sustained focus on regarding the purpose of
the leamning.

purposes of learning.

The listed behavior was
not demonstrated during
the time of the
observation. (NOTE:
There must be an obwvious
attempt made for the
certain behavior fo be

rated “ineffective” instead
of “not observed™.)

Part-1 : Aspects related to Teaching-learning Process

Sr. Aspects
No.

NO

1. | Teacher checked students” homework.

2. | Teacher provided tune for the students to think, recall and discuss
each other m pairs what they have learnt from the previous lesson.

3. | Teacher elicited information about the previous lesson from the
stdents.

4. | Teacher carried cut a warm up activity before entering to the new
lesson.

Teacher employed brainstorming techniques.

Teacher engaged students in problem identification and definition.

] (=31 (¥4

Teacher engaged students in solution-finding activities and
comprehensive solution articulation,
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8. | Teacher allowed students to discover key 1deas individually through
structured activities and/or questions.

9 | Teacher encouraged students to judge or evaluate situations,
problems or 1ssues.

10. | Teacher encouraged students to ask questions.

11. | Teacher treated all students in a fair and equitable manner.

12. | Teacher asked questions to assist students m making inferences from
data and drawing conclusions.

13. | Teacher gave answers to students” questions / queries gladly.

14. | Teacher encouraged students to mteract with each other in Group and
Pair activities.

15. | Teacher mtegrated more than one teaclung methods in the class.

16. | Teacher provided equal leanmng opportunity to all the students m the
class.

17. | Teacher was asking a variety of questions to encourage participation
of all the students.

18. | Teacher encouraged students to synthesize or summarize mformation
within or across disciplines.

19. | Teacher provided opportunities to the students to generalize from|
concrete information to the abstract.

20. | Teacher engaged students in comparing and contrasting ideas.

21. | Teacher explained important ideas in the content simply and clearly.

22. | Students expressed their feelings and problems freely.

23. | Teacher employed other tools / instructional aids (1.e. technology,
computer, videos, overhead projector etc ).

24. | Teacher addressed the diversity in classroom (inclusiveness).

25. | Teacher mcorporated activities for the students to apply new
knowledge.

26. | Teacher monitored effectiveness of team / group work by
moving around 1n the classroom.

27. | Teacher used board to illustrate the concepts by providing more
examples.

28. | Overall classroom environment was conducive for learning.

20, | Teacher has prepared well-designed materials in an organized
manner to meet the goals/objectives of the class.

30. | Teacher used some other supportive teaching-learning materials in the)
class.

31. | Teacher used relevant TLMs properly during teaching.

32. | Teacher prepared a lesson plan for the lesson.

33, | Some printed material was observed on the walls of the classroom.
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Teacher-Students Interaction

No discipline

Shouted at the chald

Hit the child

Punished the child

Quietly reminded the rules to the mishehaving child
Separated the misbehaving child from the other children
Any other

A U R O A 4

Part-2: Aspects related to Evaluation Procedures

Sr.
No.

Aspects 3

Teacher ensured the evaluation with respect to various integrated
aspects 1n the textbooks.

b2

Teacher’s evaluation was based on three learning domains namely;
Affective, Cognitive and Psychomotor.

Teacher was assessing students' learning along with teaching.

Teacher encouraged students for self-evaluation.

Teacher encouraged students for peer evaluation.

Teacher used a vanety of evaluation techniques to assess students’
learning at different stages of the lesson.

Teacher assessed the quality of students' learming in the class at the
end of instruction.

What strategies did the teacher use to assess oral expression of
language? (check all that apply)

7 Called on individual pupils to repeat phrase/word/sound
Choral response with signal to repeat phrase/word/sound
Called on individual pupils to give brief (e.g. yes/no) response

7 Choral response to give brief (e g. yes/no) response

7 Called on individual pupils to give free expression response

* Any other

What strategies did the teacher use to assess reading skills?
(check all that apply)

# Asked students to read aloud individually
¥ Asked comprehension questions
# Any other

10.

What did the teacher do when a student gave the wrong
response or did not respond at all? (check all that apply)

# Asked another student

¥ Provided feedback
¥ Encouraged the other students.

¥ Provided remediation - analysis (breaking the task down)
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# Crticized the student

¥ Encouraged the student to try again
¥ Ignored the error

S

Any other
11. | Approximation about the use of Language/s by the teacher and students during English
class.
Teacher: English Pashto Mix
During English class
Students: English Pashto Mix
During English class
Date: Name and Signature of School Complex H.M
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Appendix-F

List of Secondary School Principals for the Interview

Sr. No. Name of the Principal Name of the School

1. Abdul Shakoor Qadari Tajrubawi High school

Abdul Rahman

Shash Gahr High School

3. Sifatulah Machal Gho High School

4. Wulayet Meer Hassan Qala High School
5. Qandahari Khalilan High School

6. Dawod Khan Andwam High School

7. Sayed Jalal Pathan High School

8. Gull Wali Pathan(Naswan)High School
9. Habibullah Aryoub High School

10. Rasool khan Sarwan Khail High School
11. Bakhter Gull Chamkani High School

12. Abdullah Bangakh High School

13. Raz Mohammad Ahmed Khail High School
14. Asghar Khail Hazar Darakht High School
15. Jihadullah Rabaat High School

16. Reaayet Hanif Bal Khail High School

17. Bakhter Gull Bukirki High School
18. Basim Jan Patke High School

19. Jawad Khan Shawak High School
20. Habibullah Kullal Gu High School
21. Baz Mohammad Batoor High School
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22. Jawaz Khan Shawak High School

23. Mohammad Nasim Shabak Middle School
24. Noorullah Wagi High School

25. Saidullah Karizgi Middle School
26. Saber Gull Tora Khail Middle School
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Appendix-G
Published Research Papers

JTER Volume 14, Issue 1, 2019 Online ISSN: 2454-1664

Teacher Assessment in the Secondary schools of Afghanistan
with Reference to Some Parameters of Pedagogical Practices

Noorajan Atif!, Satish Pathak?
'Research Scholar, 2Professor
2Department of Education (CASE), Faculty of Education and Psychology, The MS University of Baroda, Vadodara, India

Print ISSN: 0974-8210

ABSTRACT

Nowadays teacher performance assessment in education has become significant with a view to enhance the quality of education. It is evident
that this thrust area would lead to quality and excellence in education. It is realized that the most arguable point about teacher assessment
is the improvement of students’ performance and learning outcomes. One of the very debatable issues about quality teaching is that to what
extent a teacher is able to provide a positive learning environment inside the classroom. Similarly, a qualified teacher is also assumed to create
good learning conditions by employing effective pedagogy.

The available studies on Afghan teacher teaching skills (Afghanistan National Education for All (EFA) Review Report, 2015; National
Education Strategic Plan (NESP), Ministry of Education, 2016; Education Sector Analysis Report Draft, 2016 and Mansory, 2010) indicate that the
vast majority of Afghan school teachers employ traditional pedagogy which cannot help learners to advance their ‘critical thinking’ ability and
become ‘autonomous’ learners (Barron and Darling-Hammond, 2008). The above conceptual background and reviewed report of Afghanistan
have inspired the authors to assess the teachers' performance in the secondary schools of Afghanistan with reference to some parameters of
pedagogical practices. The present paper depicts the observed existing pedagogical practices through a series of classroom observation and

attempted to suggest some ideas to overcome the challenges of the teachers.
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INTRODUCTION

iterature highlights a number of competencies that a qualified

teacher should own to be successful in his/her professional
career. A wide consensus regarding competent teacher is that he/
she should have good content knowledge, pedagogical knowledge,
problem-solving ability, sensitivity towards students’ learning needs,
professional beliefs and attitudes towards his/her teaching-learning
experience, decision making and some other social skills for effective
teaching. One can see the reflection of all the above competencies
in terms of certain parameters of quality education if they would
be assessed systematically. This perhaps emphasizes the notion of
teacher performance assessment to ensure the quality of education.
Nowadays teacher performance assessment in education has
become significant with a view to enhance the quality of education.
Research trends also show that the performance assessment practices
in education largely focused on performance appraisal of teachers
worldwide. It is evident that this thrust area would lead to quality
and excellence in education. It is realized that the most arguable
point about teacher assessment is the improvement of students’
performance and learning outcomes. In other words, teacher quality
should be measured with respect to his/her professionalism and its
effectonlearners’ outcomes as a result of his/her teaching experience
in the classroom (OECD, 2009). One of the very debatable issues about
quality teaching is that to what extent a teacher can provide a positive
learning environment inside the classroom. Positive climate in terms
of quality of students learning and achievement, giving full support
and consideration to every individual in the class, inculcating high
standard humanistic behavior in students, creating an attitude of
cooperation and healthy relationship among learners, as well as the
school community, and providing the opportunities for the students
tolearn by their own (National Institute of Education, Maldives, 2014).
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Similarly, a qualified teacher is also assumed to create good
learning conditions by employing a variety of effective teaching
models and strategies in his/her classroom. Particularly, the
inquiry-based and problem-solving approaches are supposed
to improve learners' cognitive ability in terms of critical thinking,
system thinking and making a decision. These types of activities
can help students challenge the debate and let them to investigate
different aspects of the topic and to make a decision finally by their
own (WWF-UK, 2010).

As it is defined by UNICEF (2014), pedagogy is what a teacher
needs to know and the skills a teacher should be able to command.
The available studies on Afghan teacher teaching skills (Afghanistan
National Education for All (EFA) Review Report, 2015; National
Education Strategic Plan (NESP), Ministry of Education, 2016;
Education Sector Analysis Report Draft, 2016 and Mansory, 2010)
indicate that the vast majority of Afghan school teachers employ
traditional pedagogy which cannot help learners to advance
their ‘critical thinking’ ability and become ‘autonomous’ learners
(Barron and Darling-Hammond, 2008). According to Mayer (2002),
a meaningful learning occurs when students learn by using their
cognitive process to solve a real problem. Problem-solving is
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coming up with a way of achieving a new learning goal which
a learner has never achieved before. The above elaborated
conceptual background and reviewed report of Afghanistan
has inspired the authors to assess the teachers' performance in
the secondary schools of Afghanistan with reference to some
parameters of pedagogical practices. The present paper depicts
the observed existing pedagogical practices through a series of
classroom observation and attempted to suggest some ideas to
overcome the challenges of the teachers.

ABOUT THE STUDY

The present study has been conducted on Afghan secondary
school teachers. The overarching aim of this study was to assess
the pedagogical practices of the Afghan teachers in secondary
schools with reference to some of its parameters viz. teaching-
learning process, curriculum, and teaching materials and students’
evaluation. The data has been gathered from, purposively selected
26 schools in 13 districts of Paktia province. Paktia is a province
in which many nongovernmental organizations (NGOs) namely;
UNESCO, UNICEF, CARE International, World Bank, Afghan Women
Educational Center (AWEC) along with government have conducted
a huge number of capacity building programs for the school
teachers. The 'Classroom Observation Schedule' was prepared
and used for assessing specific classroom behaviors of the teachers
under their pedagogical practices. Totally 26 classes have been
observed in the selected 26 schools. The study has attempted to
get the answers to the following research questions:

(@) What type of pedagogical practices do the Afghan secondary
school teachers employ in their classrooms?

(b) To what extent their pedagogical practices are suitable and
help well in achieving the learning objectives expected in the
curriculum?

(c) Do the pedagogical practices ensure quality learning?

ANALYSIS AND INTERPRETATION

To assess the teachers and their pedagogical practices in Afghan
secondary schools, the authors have developed a 'Classroom
Observation Schedule’, which covered entirely 56 items under
three major sub-titles viz. aspects related to teaching-learning,
aspects related to curriculum and teaching materials and aspects
related to students’ evaluation. The analysis and interpretation of
different items under each sub-title have been described verbally
and graphically as under:

Analysis of the Aspects related to Teaching-learning

Under this sub-title total 32 items were set in the observation
schedule indicating aspects related to teaching-learning. For every
single aspect assessment choices were given to be tick marked as;
3 = effective, 2 = somewhat effective, 1 = ineffective and N/O not
observed. To facilitate the analysis of the stated 32 items, they
were clubbed together into six groups based on interrelationship.

It was revealed that out of all 26 observed teachers, 5
teachers (i.e., 19%) carried out the activities related to the very
first stage of the session effectively. This stage includes checking
students’ homework, giving time to think, recall and discuss the
previous lesson, linking the previous lesson with the new one
and warming up activities. Secondly, 9 teachers (i.e., 34.6%)
teachers did it somewhat effectively while 12 teachers (i.e., 46%)
were found to be ineffective. With regard to student-centered
teaching-learning activities in terms of individual group/pair
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work classroom discussion and their participation in classroom
activities, it has been observed that 6 teachers (i.e., 23%)
designed such type learning activities for their classes effectively.
Eight teachers’ (i.e., 30.7%) classes were observed somewhat
effective and 12 (i.e., 46%) other teachers conducted these type
of activities in an ineffective way or missing at all. The third
criteria for teacher assessment were set as to what extent he/she
tries to engage students in critical thinking and problem-solving
activities. The findings specify that 8 (i.e., 30.7%) teachers used
some techniques to promote students critical thinking abilities.
In the same case 11 (i.e., 42%) other teachers tried somewhat
effective to engage students in these type of activities, while 7
(i.e., 26.9%) teachers were identified ineffective. With respect
to students’ freedom in the classroom to ask questions and
their participation in learning activities, the study found that
12 (i.e., 46 %) teachers provided a positive classroom climate
effectively. In this respect, 13 (i.e., 50%) teachers were assessed
somewhat effective and 1 (i.e., 3.8 %) teacher was assessed to be
ineffective. Another related aspect was providing opportunities
to the students to apply the new knowledge into practice.
Here, 4 (i.e., 15 %) teachers found effective, 12 (i.e., 46 %) were
found somewhat effective and 10 (i.e. 38 %) teachers assessed
ineffective. The last (i.e., sixth) item was about lesson plan for
every single teaching session. The findings revealed that only 3
(i.e., 11 %) teachers had already prepared a lesson plan for their
classes, 9 (i.e., 34.6 %) others had somewhat, that is may be an
outline of what they were teaching in the classrooms. Besides,
14 (i.e., 53.8 %) other teachers did not have any written lesson
plan. Graph 1 shows the graphical presentation of all six criteria
and the related interpretation discussed above.

Analysis of the Aspects-related to Curriculum and
Teaching-learning Materials

In this part of the observation schedule, there were only two
aspects out of thirteen, which were directly related to the
teachers' performance. The first aspect is related to teachers’
ability regarding the preparation of teaching-learning materials
(TLMs) appropriate to the level and learning needs of the students
as well as suitable to achieve the expected learning goals/
objectives. The findings reveal that only 2 (i.e., 7.6 %) teachers
attended their classrooms with already prepared TLMs except for
their course books. The rather significant number 24 (i.e., 92 %)
teachers did not use any supplementary TLMs in their classrooms
except the textbooks. The second criteria were to assess teachers’
competence in using TLMs in the classroom. It has been observed
that 17 (i.e., 57.6 %) teachers delivered the materials they had
planned to present in the classroom, but it cannot be claimed
that they conveyed the information or knowledge in an effective
way in the sense that the majority of these teachers employed
lecture method only. Additionally, 6 (i.e., 23%) teachers were
observed that they delivered the expected materials somewhat
in a single session while 3 (i.e., 11 %) others failed for what they
should have delivered in the classroom. Graph 2 explains the
analysis graphically.

Analysis of the Aspects-related to Students' Evaluation
Two major aspects were assessed under this part of the classroom
observation schedule. The first aspect was the students' evaluation
based on three learning domains (affective, cognitive, and
psychomotor). The findings indicate that only 3 (i.e., 11 %) teachers
assessed students’ understanding of materials based on these three
learning domains. Eighteen (i.e., 69 %) teachers were observed
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Graph 2: Analysis related to teaching-learning materials

somewhat effective in doing so, while 5 (i.e., 19 %) teachers were
found ineffective. The second aspect was about providing a good
climate and encouraging students for self-evaluation based on the
three learning domains. It has been found that the same number of
teachers 3 (i.e., 11 %) encouraged their students for self-evaluation,
16 (i.e., 61 %) teachers were found somewhat effective in doing so
and 7 (i.e., 26.9 %) teachers were found ineffective. Graph 3 shows
the analysis graphically.

CoNcLUSION

In regard to the analyzed data and the graphical presentations
made, it is quite significant that most Afghan school teachers
employ traditional pedagogical methods (teacher-centered)
in their classrooms. The findings in all three major aspects of
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pedagogical practices demonstrate that Afghan teachers face a
number of serious challenges in their career, especially in classroom
practices. It has been observed that nearly all of the teachers had
poor competence in general and particular subjects' pedagogy.
For this obvious reason, they had to use the only teaching method
"lecture" in their classrooms. Particularly, careful planning and
preparing learning materials including electronic resources and
its effective transition were noted as a big challenge for them. The
only procedure they adopted for TLMs’ delivery was following
the already fixed content order in the textbooks. Another terrible
truth is their failure as teachers to engage students in activities
that help them promote their cognitive skills. Also, the majority
of the teachers found not effective in students' evaluation, which
is only the major evidence to see the impact of their teaching-
learning process. Hence to come up with a solution to the above
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Graph 3: Analysis related to students' evaluation

stated lacking on the part of the teachers, continuous short term
in-service professional development programs can help teachers to
overcome the challenges they are facing within their professional
career (Crowther et al. 2002). Particularly, school administrations are
responsible for the opportunities that they should provide for the
teachers to enhance their professional competencies. Moreover,
constant follow up assessment and feedback is required to improve
teachers’ classroom performance (OECD, 2009).
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country was very few but it has reached up 10 30 public universities over the past several
years. The number of enrolment in TTCs is also massively increased, which can be seen from
the graph given below:

Dramatic Enrollment Increase in TTCs 2001-2013

Total Enroliment

Female Enrollment

(Source: Official website of the Education Ministry of Afghanistan: http://moe.gov.af/)

Moreover, some of the upgrading programs at M.Ed. level were also conducted for the
lecturers of TTCs. For example, the American University of Afghanistan started such a
program in 2014 to promote the academic and pedagogical skills for the teachers of TTCs.
Additionally, new learning opportunities for in-service teachers were provided to enhance
their academic knowledge in the particular subjects by joining with undergraduate in-service

faculty programs at the universities of the country. More importantly, a new Credentialing
Framework for Teachers was also developed recently and tends to be implemented (NESP,

2017).
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