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ABOUT THE BOOK

The present book deals with the pedagogy based on the Life Skills
Education approach. It is distinct from a normal book as it is based on
the research and development activities carried out under the academic
programmes of Institute of Advanced Studies in Education (IASE),
Department of Education, Faculty of Education and Psychology, The
Maharaja Sayajirao University of Baroda. Hence it has been written on
the basis of the submitted research report of an Experimental research
study entitled: “Preparation and try-out of a Life Skills Education
programme for B.Ed. trainees ”.

The fundamental concept of life skills is based on life skills approach
which is an interactive educational methodology that focuses on
acquiring knowledge, attitude and interpersonal skills. It aims at
developing various skills among learners to empower them to face the
challenges of life. Education and particularly school education can play
a vital role in developing life skills among the students. But the
educationists working in this area will find that unfortunately this has
not been practiced by the teachers due to lack of understanding about
identification of life skills from the curriculum and textbooks and their
integration in teaching-learning process. As every teacher, who serves a
model for every student, he/she can easily transmit these skills among
the students. Looking to these postulates, the author selected the stated
study with a view to sensitize the B.Ed. trainees towards achieving life
skills. This in turn, would enable them to develop life skills in the future
generations. The comprehensive detail of the completed research study
has been depicted in the present book.

The book includes conceptual framework of 'Life Skills' and 'Life Skills
Education', details of reviewed literature, preparation and
implementation of Life Skills Education programme and its empirical
evidences. The reactions of the B.Ed. trainees regarding the efficacy of
the said programme have been described in this book.

The special feature or the major contribution of this work has been the
developed and implemented Life Skills Education Programme for Pre-
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service Teacher Trainees at secondary level, which is included well in
elaborative form in the present book. The detailed study ofits effectiveness
has also been described in this book. The content covered in this book will
be very useful to the teachers of the schools, Teacher Educators and
Student teachers at all levels. It will also sensitize the teaching community
about the need of an integrated approach of education, named Life Skills
Education approach in school education.
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PREFACE

Education is a very vital tool that is used in the
contemporary world to succeed as it is used to
mitigate most of the challenges faced in life. Many
emerging issues such as global warming, famines,
poverty, suicide, population explosion, as well as
other issues like alcoholism, drug abuse, sexual
abuse, smoking, juvenile delinquency, anti-social

acts etc. have adverse effects on the society. These
challenges require immediate and effective responses
from a socially responsible system of education by teaching the life skills
which can help an individual to live a healthy, peaceful, blissful and
successful life. Thus to 'educate’ our students is important but to educate
them to support and live better life is more important. For this, life skills
education can bridge the gap between the basic functioning and
capabilities of an individual by strengthening their abilities to meet the
needs and demands of the present society. Life skills education is also an
essential part for coping with the challenges of everyday life in the
constantly changing environment.

Looking to the importance of life skills education, National Curriculum
Framework (2005) has emphasized on life skills besides constructivist
learning experiences, work related knowledge and development of inquiry
based approach. Central Board of Secondary Education [CBSE| has also
recognized the importance of life skills and introduced life skills education
as an integral part of curriculum through Continuous and Comprehensive
Evaluation for the classes 6 to 10. Based on the ten identified core life skills
by World Health Organization, CBSE has developed manuals for the
teachers of upper primary schools. The agenda of life skills education is in
pipeline under the Sarva Siksha Abhiyan Programme.

All these efforts for life skills may not achieve success at desired level
without trained and motivated teachers who can employ participatory and
experiential teaching practices. Moreover, the teachers trained in life skills
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education can teach the life skills better to their students. Thus, the
researches on development of life skills programmes for future teachers
are the need of an hour. Prof. Satish Pathak deserves appreciation for
initiating a very interesting, novel, real life problem solving, and ground
breaking work in this direction.

The present volume is based on Prof. Pathak's experiment conducted on
the teacher trainees at the Department of Education [CASE & IASE],
Faculty of Education and Psychology, The Maharaja Sayajirao University
of Baroda, Vadodara, and Shri R. N. Pittie B.Ed. College, Karelibaug,
Vadodara (Gujarat), under the aegis of Institute of Advanced Studies in
Education [IASE| during the year 2010. As life skills cannot be taught by
stating just 'Do's' and 'Don'ts', adoption of alternate methods like play-
way and role play methods and co-scholastic activities resulted in the
fruitful educational implications for the stakeholders.

I congratulate Prof. Satish Pathak for bringing out this volume which will
be helpful not only to the teaching community but also to the researchers,
stakeholders and policy makers involved in the life skills education.

Prof. R. C. Patel

Director, IASE, Vadodara

Head, Department of Education [CASE]
Dean, Faculty of Education and Psychology,
The Maharaja Sayajirao University of Baroda,
Vadodara, Gujarat.
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CHAPTER : 1
INTRODUCTION

In India teacher education has been given greater importance. This observation
is supported by two factors. Firstly, teacher educators will be called upon to
educate large number of teachers than ever before for meeting increased demand
for various categories of teachers to provide education to Indian citizens. Secondly,
the teacher education sector will be under considerable pressure to provide
teachers who are capable of imparting quality education.

Quality in education includes a concern for quality in life in all its dimensions.
This quality input in education is governed by three processes namely; curriculum,
teaching-learning process and evaluation. In order to improve the quality of
educational provision at different stages, curriculum reforms are indispensable, as
itreviews the curriculum in the light of societal demands.

Of course, mere evolvement of a new curriculum will not be of much help and
will not serve any purpose until and unless the personnel involved with the
responsibility of implementing it are fully equipped and ready to share the
responsibility. The second indicator of quality; the teaching-learning process will
be taken care of when necessary modifications made with an intention of desirable
changes in behaviors of the learners. The teacher educators need to play their role
by providing necessary facilities and required freedom in the educational
institutions. It will help in putting theory into practice and great many ideas into
the realm of reality. All these are the key factors influencing the teaching-learning
process directly and have an impact on the quality of education indirectly.

The third determinant of quality is the evaluation process. The whole of
education has become examination centered instead of student centered.
Somehow or the other to pass the examination has become the supreme goal of
education. Stress is given on testing of only superficial knowledge whereas pupils'
learning of facts and relating it to life is not given importance. This stress
pressurizes the learners to opt for unhealthy means in the examination and also
hampers their higher order skills like creativity, critical thinking, reasoning,
problem solving etc. If practiced these skills through instructional process, would
help the learners in linking the classroom learning to the field outside the
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Skill development is a life long process. It is a process that helps individuals to
grow and mature, learn to have confidence in one's own decisions and discover
sources of strength within and outside oneself. The concept of 'skill' has been
used in education since long with a much broader meaning. Almost all curriculum
designs are expected to delineate skill related objectives. In fact, skill has been an
over worked term in education. It has been indiscriminately applied and variously
referred to as mechanical skills, intellectual skills, psychomotor skills, emotional
skills, perceptual skills, creative skills, language skills, scientific skills,
mathematical skills, laboratory skills, basic skills, soft skills, life skills, personal
skills and so on. Some skills appear to develop naturally and some do not develop
automatically but through environment, whereas some skills are developed
through learning and practice.

There are many skills, which are needed to negotiate successfully each and
every situation in one's day to day life. In such situation various skills like
analyzing the situation, coming up with alternatives, deciding on the best way,
using interpersonal skills, realizing stress and anxiety, keeping them under
control, taking enough action to escape from the difficulty or solving it are
involved. If one handles distressed situations successfully and confidently by
using appropriate skills, one feels good and positive and is ready to face similar
situations without anxiety. This increases self-esteem. These skills are nothing
but 'Living Skills' or 'Life Skills', which ultimately lead towards the holistic

development of an individual.

U Life Skills

What are life skills? According to Wikipedia, life skills are problem solving
behaviours used appropriately and responsibly in the management of personal
affairs. They are a set of human skills acquired via teaching or direct experiences
that are used to handle problems and questions commonly encountered in daily
life.

“Life skills are 'Living Skills' or abilities for adaptive and positive behaviour
that enable individuals to deal effectively with demands and challenges of
everyday life.” (WHO, 1997).

World Health Organization (WHO) while initiating Life Skills Education (LSE)
conceptualized life skills as a psychological competence. These skills are different
from other significant skills that individuals may have such as literacy, numeric,

technical and livelihood skills. 2




Life skills are an owner's manual that enhances the coping resources of
students. These are the generic skills relevant to many diverse experiences
throughout the life. These skills are the skills for development of ones' personality,
talents and psychosocial as well as physical abilities to their fullest potential. An
important characteristic of life skills is that they are temporal and spatial in nature.
Hence, they are required to be contextual. They are required for the preparation of
the child for responsible life in the spirit of understanding peace, tolerance,
equality of sexes and the friendship among all people.

Life skills are not just qualities which are to be imbibed, but these skills are to
be practiced. Life skills are not only inborn gifts; they can be grown gradually. Life
skills are not imposed values. On the contrary, they are the abilities to be nurtured
in the students by making them aware about their potentialities and leading them
towards utilizing such inner-strengths by practicing them.

Life skills are used during every moment of our lives in various situations —
choosing friends/career, developing or breaking habits, making and breaking
relationships, following discipline, understanding one's needs, solving problems,
interacting with teachers and parents etc. Life skills therefore, are the building
blocks of one's behaviour and need to be learnt well / adequately to lead a healthy,
meaningful and productive life. Although there are many life skills, there is a set of
core skills, which are needed in every individual. The following are the five pairs of
related skills.

[ - Critical Thinking - Creative Thinking )
- Decision Making - Problem Solving
- Interpersonal Relationship - Effective Communication
- Coping with Emotions - Copingwith Stress
- Self-Awareness - Empathy
\- J

@ Critical Thinking : It is the ability to analyze information and experiences in
an objective manner. Critical thinking is that mode of thinking about any
subject, content or problem in which the thinker improves the quality of his or
her thinking by skillfully analyzing, assessing, and reconstructing it. Critical
thinking is self-directed, self-disciplined, self-monitored, and self-corrective
thinking.




Creative Thinking : It is an ability that helps us look beyond our direct
experience and address issues in a perspective which is different from the
obvious or the norm. It adds novelty and flexibility to the situation of our daily
life. It contributes to problem solving and decision making by enabling us to
explore available alternatives and various consequences of our actions or non-
actions.

It is a way of looking at problems or situations from a fresh perspective that
suggests unorthodox solutions (which may look unsettling at first). Creative
thinking can be stimulated both by an unstructured process such as
brainstorming, and by a structured process such as lateral thinking.

Decision Making : The process of assessing an issue by considering all possible
or available options and the effects of those different decisions which might
have on them.

In psychology, decision-making is regarded as the cognitive process resulting in
the selection of a belief or a course of action among several alternative
possibilities. Every decision-making process produces a final choice, which
may or may not be a prompt action.

Problem Solving : Having made decisions about each of the options, choosing
the one, which suits the best, following it through even in the face of
impediments and going through the process again till a positive outcome of the
problem is achieved. It is the process of working through details of a problem to
reach a solution. Problem solving may include mathematical or systematic
operations and can be a gauge of an individual's critical thinking skills.
Interpersonal Relationship : It is a skill that helps us to understand our
relations with the others and relate in a positive / reciprocal manner with them.
It helps us to maintain relationships with friends and family members and also
be able to end relationships constructively. An interpersonal relationship is a
strong, deep, or close association or acquaintance between two or more people
that may range in duration from brief to enduring. This association may be
based on inference, love, solidarity, regular interactions, or some other type of
social commitment.

Effective Communication : It is an ability to express ourselves both verbally
and non-verbally in an appropriate manner. This means being able to express
desires, opinions, fears and seek assistance and advice in times of need.
Effective communication is defined as verbal speech or other methods of
relaying information that get a point across. An example of effective
communication is when you talk in clear and simple terms.

Coping with Emotions : Emotion is a subjective, impulsive response to a
situation. It is devoid of logical reasoning and can be unpredictable. Emotions
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can be evoked in an individual by good or bad news, delightful or sorrowful
situations. One's mental thought can also evoke emotions. Emotions are strong
feelings in response to situations, issues and needs. These may cause mood
swings in children and young people in their various developmental stages.
Such emotions include: love, fear, anger, shyness, self- doubt, hate, joy,
frustration, sadness, guilt and jealousy.
Coping with emotions is an ability, which involves recognizing emotions in
others and ourselves, being aware of how emotions influence behaviour and
being able to respond to emotions appropriately.
® Coping with Stress : [t is an ability to recognize the source of stress in our
lives, its effect on us and acting in ways that help to control our level of stress.
This may involve taking actions to reduce some stress, for example, changes in
physical environment, learning to relax etc. Coping with stress is the process by
which a person consciously attempts to master, minimize, or tolerate stressors
and problems in life.
® Self - Awareness : Self Awareness is the ability to perceive aspects of our
personality, behavior, emotions, motivations, and thought process without
self criticism. This includes our recognition of ourselves, our character,
strengths and weaknesses, desires and dislikes. It is a prerequisite for effective
communication, interpersonal relationship and developing empathy.
® Empathy: Itisan ability to imagine what life is like for another person even in
a situation that we may not be familiar with. It helps us to understand and
accept others and their behavior that may be very different from ourselves.

Thus, working with life skills means to avoid fear and negativity, and instead
focus on positive messages, creating, maintaining and reinforcing healthy
behaviours, and leading towards a better life systematically. Hence, integration of
life skills in the process of education can be an effective approach named as 'Life
Skills Education'.

U  Life Skills Education (LSE)

The concept of life skills is based on life skills approach which is an interactive
educational methodology that focuses on acquiring knowledge, attitude and
interpersonal skills. It aims at developing various skills among learners to
empower them to face the challenges of life. It supports behaviours that enable an
individual to take greater responsibility for his/her life decisions.

According to WHO document (1999), Life Skills Education is designed to
facilitate the practice and reinforcement of psychological skills in a culturally and
developmentally appropriate way; it contributes to the promotion of personal and
social development, the prevention of health and social problems, and the
protection of human rights.




Life Skills Education is a unified and developmental approach or a
comprehensive behaviour change approach to help individuals learn how to deal
with difficulties of daily life, of growing up and risk situations. It is enhancing to the
students' abilities to deal with demands and challenges of everyday life and also to
maintain mental well being, by inculcating life skills. Although it is important to
provide knowledge or information in the early phases of a behaviour change
intervention and to reinforce such knowledge periodically, information is rarely
enough to motivate individual to change behaviour. Thus, life skills education
approach is the existence of a balance of three major components namely; (i)
knowledge or information (ii) attitudes and values and (iii) (life) skills as the most
effective method of developing or changing behaviours. The goal of life skills
education is to promote healthy, sociable behaviours and to prevent or reduce risk
behaviours as well as make an impact on knowledge and attitudinal components.
This enables one to take greater responsibility for one's own life decisions. Thus
proves an importance of LSE as an approach for prolonged sustainable human
development.

In fact, values are the foundation of a person. However, history reveals that
values can change and vary according to time, culture and period. Hence, it is more
relevant to focus on Life Skills which are the building blocks of the values. Bharath
(2002), pointed out the difference between 'value education' and 'life skills
education', as mentioned below:

Table no. 1.1 Differences between Value Education and
Life Skills Education

Value Education Life Skills Education(LSE)
w Changes with time, period w  Suits any time, period and culture
and culture
ww  Prescriptive =  Participative
w Result (Value) oriented w Process oriented (Values are the
outcome of the process)

The comparison of LSE with value education reveals that, the process
oriented approach of LSE also results in the value inculcation in an individual, as
one of its outcomes. The above difference helps to realize the need and importance
of LSE in the present era of modernization.

U Rationale of the Study

In the current scenario of increased urbanization and rampant globalization,
the children hitherto are confused a lot. There is a lot of stress on achievement and
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performance from the teachers and parents. Children are pushed to do much more
than customary to get the desired acceptance and acknowledgement from the
family and society circle. As contemporary educationists rightly put it, the focus of
the current education system is on what the child doesn't know rather than on
what the child knows. With the breakdown of joint families, children are unable to
find an anchor, and feel trusted and loved. Sometimes when the pressure of
subscribing to high expectations gets overwhelming, they fall back and are labeled
by the school and society as a child with Attention Deficit Hyperactivity Disorder
(ADHD). Whichever way the story goes, the end products of our schooling system
are children who have moderate to low self-esteem and self-concept, moderate to
low tolerance for frustration, and are poor problem solvers and poor decision
makers. (Menon, 2013)

So what is wrong with the education system of our country? In an article,
Sutter (2010) quotes Sir Ken Robinson, British author and international advisor on
education, as saying that the educational system works like a factory. According to
Robinson, a typical school has in it all the qualities of a factory- there is a bell, there
are separate subjects, and separate facilities, children are educated by batches and
by age group. Education system is based on the model of mass production and
conformity and views the child as the product of the mechanical system.

Applying this factory model in the perspective of the Indian education system,
we can say that we too have unmistakably adopted this factory-like system in all its
oppressive rigidity to our schools. In the process, the child is being viewed as just a
product of the system. The emphasis that should be laid on the personal growth
and development of the child has been overlooked. Faith in human capacity defined
in terms of ability to assess a problem situation and find solutions, capacity for
convergent and divergent thinking, effective interpersonal skills, ability to
communicate effectively, has been undervalued.

To date, the Indian educational system is obsessed with producing individuals
who conform. Rebels are snubbed and thrown out of the system while individuals
with passive virtues like patience and tolerance are acknowledged. Independent
thinking is discouraged as against conformity and passivity. As a race we are
victims of this paradox in the name of education and thereby it is no wonder that
the country is unable to churn individuals who are unable to think for them or even
acquire the skill of independent work, to take ownership and responsibility and to
solve problems and take decisions.

It seems that, in this fast growing and dynamic society even though education
as a discipline is upheld, there is an urgent need to supplement it with a discipline
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which helps in producing the right kind of citizens. Moreover, India is a
multicultural and multilingual country with different states and different ethnic
and cultural groups at district level, too. Hence, it can be seen that the learners at
various levels have different concerns and needs, and have different profile too,
which need to be addressed. There is a need to invest for such learners in terms of
skills development, as they are the future leaders and guardians of the nation.

The system needs to undergo a paradigm shift in its emphasis on the
philosophy of education. It single-mindedly holds on to the behaviouristic
approach to learning as against the humanistic approach. The behaviouristic
approach to learning assumes that individuals have no free will and that an
individual's environment determines his/her behaviour. This means that the
individual doesn't have the capability to manipulate his environment so as to make
it convenient for him to achieve his goals. According to behaviouristic theory, cause
and effect are what control behaviour and not mind and reason. Thereby rote
learning is given more importance as against creative thinking and reasoning. On
the other hand, the humanistic approach emphasizes the personal growth of the
individual. It argues that human beings are capable of thinking and reasoning.
They have a free will and are capable of making choices and taking decisions. The
education system needs to harp on this belief that each child has the innate drive to
achieve his maximum potential. The system needs to believe in the individuality of
each child and to help the child deal with the transformation of life. The education
system needs to enable a child to deal effectively with the environment, determine
available opportunities and deal with the challenges of society. To enable these
behavioural transformations in the child, the system needs to enrich the school
curriculum with a highly researched and effective life skills training programme.

It's a realized fact that promotion of life skills among the learners by various
means, will lay foundation for a better education system and a healthy society of
tomorrow. The schools and formal institutions to a great extent take care of all
domains of learning; what is required is to bridge the gap between the knowledge
and behavior by inculcating life skills among the students. Education and
particularly school education can play a vital role in developing life skills among
the students, as it exposes them to varied experiences during their formative years
and has the potential of providing them with ample opportunities to learn and
practice. But, unfortunately this has not been practiced by the teachers due to lack
of understanding about identification of life skills from the curriculum and their
integration in teaching-learning process.

Life skills education is a very important and integral part of educational
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system worldwide. In Indian schools however, life skills education is yet to be fully
initiated and recognized as an integral part of the curriculum. Ramakrishnan
(2010), in her article says that in most schools, value education is confused with life
skills education. According to her, most schools have value education as part of the
curriculum as it is one of the requirements of the National Curriculum Framework
(NCF), though there is not much emphasis on life skills education. The Central
Board of Secondary Education (CBSE) asserts that life skills education has been
introduced in Class 6" in 2003-04, in Class 7" in 2004-05 and subsequently in
Classes 8",9"and 10". The CBSE has also introduced life skills training programme
as a part of Continuous and Comprehensive Evaluation (CCE) targeted at the
adolescent students between 10-18 years of age in 2012. Sarva Shiksha Abhiyaan
(SSA) has under its agenda life skills training for the upper primary girls along with
providing quality elementary education. Yet, classroom observations of Government
schools in few districts of Tamil Nadu, have revealed that life skills education has
often been confused with vocational education. When asked about the details of life
skills education being offered in the government schools, pat comes the reply from
teachers that the girl students are being taught to make dolls, stitch frocks, make
candles and napkins. These data indicate that the Indian education system has not
yet awakened to the necessity of life skills training programmes in its schools.

Looking to the importance of life skills education, National Curriculum
Framework (2005) has emphasized on life skills besides constructivist learning
experiences, work related knowledge and development of inquiry based approach.

A lot of thought requires to be given on how to bring in life skills education into
the mainstream curriculum. The schools need to develop an in-depth conceptual
and practical framework of the programme which should be made functional at all
levels of schooling starting from pre-primary, extending to primary, middle and the
secondary stage. The school curriculum should have lectures substantiated with
situational case studies and role plays where children can practice correct
behaviour and experience its effects. Efficient networking of educationists,
psychologists, mental health professionals and policy makers would be required to
develop a concrete workable life skills training programme. The training programme
would need to transcend across all development stages of the child and should have
an inbuilt monitoring and evaluation system.

In fact organizations like World Health Organization (WHO, 1997) and Udayan
Care have developed modules on life skills that could be adapted and used for
primary and adolescent students. These modules promote the idea of responsibility
for addressing one's health concerns as well as developing one's self-concept and
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self-esteem through case studies and role plays. WHO, in its modules on Life skills
training programme for adults and children asserts that effective acquisition of life
skills can influence the way we feel about ourselves and about others, and equally
will influence the way we are perceived by the others.

Promoting efficient life skills training programme in schools would thereby be
an ode to the youth in the country. It would be a way of empowering youth to build
their lives and their dreams. It would be a means of handholding them through the
critical stages in their life and helping them tap their potential to the fullest.
Thereby, it is hoped that the current education system with its oppressive rigidity
would open up and make life skills education a part of its mainstream curriculum.
This would enable the country to build individuals who believe in themselves, who
are efficient leaders and administrators, who are able to understand their
potentials and achieve them.

It is evident that all these efforts for life skills education may not achieve
success at desired level without trained and motivated teachers who can employ
participatory and experiential teaching practices. Moreover, the teachers at pre-
service and in-service levels trained in life skills education can teach the life skills
better to their students.

There is a feeling that the present teacher education system is not effective
and there are various problems which need critical discussion to establish a
system which can serve the purpose of providing better teachers as also
highlighted by national policies of education. It has been emphasized that the art
of teaching is now a science, built on firm foundation and linked to integrated
approach based on psychology, anthropology, cybernetics, linguistics and many
other disciplines. Thus, conditions in which teachers are to be educated should be
profoundly changed so that essentially, they become educators rather than
specialists in transmitting pre-established curricula.

'Learning to be' (UNESCO, 1972) has said, 'Pedagogical training must be
geared to knowing and respecting the multiple aspects of human personality'. All
these indicate the need of wholistic teacher education system which will work for
the welfare of student teachers in the context of whole society. It is evident that
wholistic teacher education system aims at an integrated approach of Pre-service
Education, In-service Education and Life long Education. Though attempts have
been made by curriculum reforms and its implementation in teacher education,
there is further scope of adding one more component like integration of Life Skills
or Life Skills Education (LSE) at school level.

Life Skills Education, as an approach is comprehensive with respect to the
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general objectives of the curriculum at school level. This approach is realistic since
it envisages teachers to disseminate these skills to the coming generations in
schools and is also pragmatic and relevant in the context of a developing country
like ours. Hence, it has been realized that, implementation of Life Skills Education
can develop not only the wholistic teacher education system but also empower
individuals to cope with the challenges of life.

Implications of Life Skills Education for student teachers are of considerable
value. It is a fact, that every individual has his/her own conception about life. But
everybody does not succeed in facing the problems and challenges of life. This may
be because, one is not much conscious about thinking on the following questions:

What is life?

How to live better life?

How and why to live for self?
How and why to live for others?
How to live together?

How to face the challenges in life?

How to solve the problems of life?

Reflective thinking on the above questions provides better conceptions of life.
Getting the answers of the above questions sensitize one towards achieving life
skills. 'Sensitivity' is the key factor for the development of any skill. Hence, it can be
revealed that 'sensitization' is the prior and essential step to motivate any one for
achieving life skills. It enables one developing moral, ethical, professional and

acceptable personality.

As every teacher who serves a model for every student, he/she can easily
transmit these skills among the students. Looking to these postulates, the author
selected this study with a view to sensitize the B.Ed. trainees towards achieving life
skills. This in turn, would enable them to develop life skills in their students, that

is, in future generations.

Apart from all above, there are some questions, to be answered through
research based practice for enriching the notion of Life Skills Education as an

approach. These questions are :
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What could be the basis for realizing the need of LSE ?

Which would be the most advantageous target group for imparting LSE
mainly for its wider dissemination in the society ?

How one can select the most effective ways for integration of LSE ?

How one can improve his/her own practices for effective LSE at various
levels ?

Which different methods/techniques/approaches/media can be used to

sensitize the learners towards achieving the life skills ?

Thus, on the basis of the above discussed matter and raised questions, the

author felt the need of undertaking the research study in terms of preparing a LSE

programme for B.Ed. trainees.

Q

Title of the Study

“Preparation and try-out of a Life Skills Education Programme for B.Ed. Trainees”

(i)

(iid)

(iv)

Objectives of the Study

The study has been carried out with the following objectives:

To prepare a Life Skills Education (LSE) Programme for B.Ed. trainees.

To implement LSE Programme on B.Ed. trainees with a view to sensitize them
towards achieving life skills.

To study the effectiveness of the implemented LSE Programme in terms of
trainees' reactions.

Delimitations

The study was delimited to a sample of 40 B.Ed. trainees, those who were well
versed in Gujarati and Hindi languages. The medium of instruction for
implementing LSE programme was Gujarati.

The study was restricted to the ten core life skills (Critical Thinking, Creative
Thinking, Decision Making, Problem-Solving, Interpersonal Relationship,
Effective Communication, Coping with Emotions, Coping with Stress, Self —
Awareness and Empathy), given by WHO (1997).

Since there was better scope for life skills education through languages, the
present study preferred the activities under LSE Programme which were
mainly related to the school subjects viz. Gujarati, Hindi and English.
Looking to the requirements, the tools used in the study were developed in
Gujarati, Hindi and English languages.
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U Conclusion

In this chapter the concept of life skills, ten core life skills, LSE as an approach,
rationale, objectives and delimitations of the research study have been discussed.
This exploration indicates that, the present study is the emergence of the author's
own thoughts in terms of the present needs. In other words, this study is also
concerned with a teacher's capacity to be familiar with and comprehend the
opportunity of some alternate realities in teaching. In the chapter to follow, detailed
discussions on the reviewed literature have been depicted which helped the author
to draw out the implications for the present study.
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CHAPTER : 2
REVIEW OF RELATED LITERATURE

Any research study is integrally connected with past research. Also it has its
own logical position in the conceptual map of the particular area or discipline.
Hence, review of related literature provides a good base for conceptual framework,
an understanding of the status of research in the problem area, clues to the
research approach, method and data analysis; an estimate of the probability of
success of the research and its significance and specific information needed to state
definition of terms, assumptions, limitations, and hypotheses of research. Keeping
this in view, the detailed discussion of reviewed literature related to the study, is as
follows.

U Reviewed Literature

Bhatia (1984), studied the emotional, personal and social problems of
adjustment for adolescents under the Indian condition with special reference to
values of life. The major findings showed that adolescents sometimes were treated
as either adults or children. In many families parents were more favorably inclined
towards boys. Quite a large majority are influenced by friends. Adolescents were
resistant to favor of sex instruction in schools and preferred to gain it through
books, magazines, movies or from friends.

Bharath (2002), with the help of the Child and Adolescent Health &
Development Unit of WHO — South East Asian Regional Office (SEARO), New Delhi
designed and developed three Activity Manuals (Std.8", 9" and 10") for the teachers
on Health Promotion using Life Skills Approach. Their major focus was on physical
fitness, nutrition, injuries and stress contribute to lowered health status, non
communicable dieses, reproductive health and sexuality and substance abuse.
They were aimed at empowering the adolescents with ten core life skills and
providing them the confidence with the help of experiential learning, using the
vehicle of participative activities for themes mentioned above. Recognizing teachers
as partners in this promotional endeavor and providing them with the necessary
skills to be facilitators had been the cornerstone of the programme.

Pandey and others (2003), developed A Training Material on “Skill
Development in Adolescence Education” focusing on Adolescent Reproductive and
Sexual Health (ARSH) under National Population Education Project (NPEP) of
NCERT. In fact, adolescence education as an innovative curricular area is different
from other areas primarily because it has to go beyond knowledge and attitude and
lay more emphasis on skill development among the learners. ARSH concerns for
adolescents under three major components: the process of growing up, HIV/AIDS
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and drug abuse. In the specific context of LSE for ARSH, ten core life skills,
identified by WHO were considered. Also to ensure effective transaction of material
for skill building in the area of ARSH, the teachers were also equipped with three
core skills viz. Communication skills, Non-judgmental skills and Empathy. The
methods and techniques used as co-curricular approach for LSE were Question
Box, Role play, Value clarification, Group discussion, Debate, Case studies,
Poster/ painting competition, Essay writing, Quiz contest and Teacher
counseling. This material was used under the pilot project by the six State
Population Education Cells (Gujarat, Kerala, Madhya Pradesh, Maharastra,
Orissa and Rajasthan). Heads, teachers and students of 120 selected schools in
30 districts of these states extended their cooperation in the try-out of the
material.

Kotecha (2003), conducted a study on health awareness and need assessment
of school going adolescents of Vadodara city. The major findings of the study
revealed that majority of the students had a positive attitude and self concept.
There was susceptibility to peer pressure and lack of assertiveness. Adolescents'
most common fears were related to parents and studies. Teachers observed a lack
of parent child interactions as well as a curiosity about the reproductive changes.
The prevailing perception of the adolescents regarding their health status and
body images underscores the need for providing them with correct information.

Koolar (2004), developed a programme on life skills namely; Decision making
and Effective communication for adolescents and studied its effectiveness. The
purposive sample for the study comprised of all the students of a std. 9" class, of
an English medium school of Baroda city. It was found that a deeper
understanding was developed among the students regarding to both of the life
skills. Also the students were found to be well equipped in application of these life
skills in different situations.

Gujarat Council of Educational Research and Training (GCERT) and UNICEF
had jointly undertaken a project on Life Skills Education during the academic year
2004-05, and implemented in the primary schools of selected blocks (Chhota
Udaipur, Dist. Vadodara and Radhanpur, Dist. Patan) in Gujarat. The major
objectives of this project were;
® To identify various life skills which are assimilated and/or hidden in the

contents of primary school subjects.
® Todevelop resource materials on life skills education, for the teachers.
® Toorient primary school teachers regarding integration of LSE approach.

® To facilitate the primary schools for implementation of LSE programme as an
integrated instructional approach.
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To fulfill the above objectives, the following programmes were organized under
the project in three phases.

1) Organization of a state level workshop on, “Identification of life skills from the
contents of std.1%to 7.”

2) Organization of a state level workshop on, “Preparation of Resource Materials
for LSE in primary schools of Gujarat”.

3) Organization of a Block level Training programme cum workshop on,
“Implementation of LSE Programme as an integrated instructional approach
in primary schools”.

It was found that almost all life skills were merged in the contents of the
subjects like languages, Social sciences, EVS and Physical education. This provides
a better scope for integration of LSE in the above subjects. It was observed that, the
established model for LSE in the state has been getting gradual momentum in the
education system. Inclusion of a topic like, 'Life Skills Education’, in the reformed
curriculum of Pre-service Teacher Education (PSTE) at primary level was one of the
evidence of the same. Also attempts have been made to assimilate more and more
life skills in the newly developed text-books at primary level.

Sikdar (2009), assessed the effectiveness of training approaches designed for
the student teachers (enrolled in the Teacher training Programme of a reputed
institute) with respect to life skills inculcation. It was incorporated different
methodologies and approaches in the process of curriculum transaction and the
same were evaluated in order to understand their effectiveness with respect to Life
Skills inculcation. The components of the curriculum for life skills inculcation were
different curricular activities (like project based method, E-based assignment, team
teaching, collaborative work, concept mapping, heuristic method, discovery
method, workshops, report writing and active learning approaches) and co-
curricular activities (like annual day celebrations, cultural activities, garba day,
news letter competition, assembly activities, role plays, drama, quiz, blog designing
and sports day). The data obtained through a questionnaire on life skills eliciting, in
terms of student teachers' opinions regarding the inculcation of life skills were
analyzed with the help of percentage. The student teachers felt that the employment
of a host of methodologies and approaches over the entire academic year promoted
the inculcation of life skills. Some areas namely dealing with grief and anxiety and
copping skills for dealing with loss, abuse, and trauma were identified for further
intervention thereby indicating the need to devise approaches to cater to these
specifically.

Pathak (2009), conducted an experiment on Life Skills Education by
integrating life skills in practice teaching phase at B.Ed. level during the academic
year 2005-06. As a part of that, the trainees were oriented about ten core life skills
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with a view to enable them implementing life skills education as an integrated
approach in terms of lesson planning and designing of learning experiences. This
experiment was resulted into a gain of experiences which are as follows:

@® Teacher educators had shown their interest and commitment in
implementing such an innovative experiment.

@® Student teachers had been acquainted with this newer approach, with which
they could develop their vision in bridging the gap between pedagogical
knowledge and behavior, which was in terms of skills.

@® Student teachers could create a natural environment / situation during
implementation of this experiment. This enabled them in developing life skills
among the students, also.

@® Creating environment to stimulate different types of interactions (Student —
Student, Teacher — Students, Student — Teaching Learning Materials) was
made possible. That enabled the trainees for effective communication.

@ Different approaches, methods, teaching techniques etc. could be applied by
the trainees especially during activity lessons.

@® Students in the schools were excited as they found the teaching-learning
process interesting.

@® As this experiment was process oriented, value education was also the
simultaneous process during the instructional process.

It was concluded that such programme could impart complete education
which would empower the students to cope with the challenges of life.

GCERT (2009), has developed a Population Education Training Package
(SAHAJ) based on LSE approach for the students of secondary and higher
secondary under NPEP. The various topics covered in this package were
Population Education and Prolonged Sustainable Development, Family and
Quality based life, Women Empowerment, Vyasan mukta shala ane samaj,
Adolescent education, Life Skills and Basic understanding of HIV/AIDS. To
ensure the effective transaction of these training inputs in an integrated manner,
some selected secondary and higher secondary teachers from different Shala
Vikas Sankuls (SVSs) were trained. The similar kind of efforts had also been done
by the Gujarat State Aids Control Society (GSACS) in collaboration with GCERT
focusing on Health Education, named as 'Health Education through Life Skills
Programme(HELP)'.

Sampat (2009), studied the role of drama in enhancing life skills in children
with specific learning difficulties in a Mumbai school. The study was a reflective
account of an Action Research (AR) project set in a drama class room. It was a
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multi-voiced patchwork text, which was created and built imaginatively to
represent her students and her experience in the drama classroom. This was dealt
with the questions like; 'How can drama be used to enhance life skills in children
with specific learning difficulties?' And 'How can one improve one's practice?' The
research was concerned with a teacher's capacity to recognize and realize the
opportunity of an alternate reality in teaching (i.e. The reality of loving and caring
for the students and the reality of an empathetic, compassionate and democratic
classroom). The foundation of the study was laid when she saw the children in
need suffer due to insensitive teaching practices and uncooperative peers and
family. She was concerned with the trauma faced by students in the prevalent
educational setting in India. Being a well known bollywood actress and a 'Rang
karmi', she saw drama as a natural vehicle for explorative and experiential learning
and a tool for education. And she pointed out the critical and close analysis of her
choice, using drama as a learning medium.

Additionally, the study investigated the influences of AR with respect to
methodical structure for implementing and analyzing the teaching-learning
process. The data were composed of classroom observations and transcripts, a
collection of the students' work and interviews with their school teachers and
parents.

The main objective of this research was to enable to gain in positive
behavioural intentions and improved psychological competence in children. This
was accomplished through augmentation of creativity, emotional understanding
and development, improved self-esteem and notion of the joy of autonomy to
enable the students to deal effectively with the demands and challenges of
everyday life.

Tsering (2011), studied the impact of Life Skills Training (LST) on
psychological parameters (viz. Stress, Anxiety, Coping, Self-confidence and
Emotional intelligence) in case of Tibetan refugee adolescents studying in India. A
total of 726 students out of which 600 Tibetan refugee and 126 Indian students in
the age group of 13-19 years studying in class 6" - 12" participated in the study.
Initially 600 Tibetan refugee adolescents participated in the study. By using
median split they were divided into two groups, i.e. a group which fell below the
median (N=300) and another group fell above the median (N=300). Adolescents
who fell above the median on the test were randomly classified as experimental
group (N=150) and control group (N=150). The pre-post controlled trailed design
was used for the study. Life Skills Training on ten basic skills (namely; Decision
making, Problem solving, Critical thinking, Creative thinking, Effective
communication, Interpersonal relationship, Self-awareness, Empathy, Coping
with emotions and Coping with stress) was given through brain storming and role
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playing methods followed by a brief discussion. Assessment scales for each of the
ten life skills were used to study the level of inculcation of each life skill.
Questionnaires on Stress, Anxiety, Coping, Self-confidence and Emotional
intelligence were administered to study the effectiveness of LST on level of each of
the above psychological parameters. The same questionnaires were administered
on 126 Indian adolescents and compared the results with the Tibetan adolescents
to see the varied difference between them on psychological parameters. On the
whole seven months duration LST was found to be an effective psychological
intervention strategy for promoting social and mental health of Tibetan refugee
adolescents.

a Observations and discussion

The following major observations have been made and classified with the help
of careful review of the related literature.
Observations related to the concept :

® Life skills approach is an interactive educational methodology that focuses on
acquiring knowledge, attitude and interpersonal skills.

® [t aims at developing various skills among learners to empower them to face
the challenges of life.

® Life Skills based training can be useful as an effective psychological
intervention strategy for promoting social and mental health.

® [t contributes to the promotion of personal and social development, the
prevention of health and social problems, and the protection of human rights.

® It is a comprehensive behaviour change approach to help individuals learn
how to deal with difficulties of daily life.
@ Itisaparticipative and process oriented approach.
The above conceptions of LSE emerged through the reviewed literature, have
supported the theoretical framework prepared under the study.
Observations related to the need assessment :

According to the various studies, following were the major issues that
necessitated the implementation of LSE at different stages of education.

® The children suffer a lot due to insensitive teaching practices and
uncooperative peers and family.

® The school system is lacking the reality of loving and caring for the students.

® The school system is lacking the reality of an empathetic, compassionate and
democratic classroom.

® Thereislackof parent child interaction.
® There is a strong concern for the teachers to recognize and realize the
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opportunity of alternate realities in teaching.

® 35 per cent population of India is from the age group 10 — 19 years, i.e. an
adolescent stage. The stable, qualitative and constructive development of this
population would be essential for the development of nation.

Adolescents sometimes are treated as either adults or children.
In many families parents are more favorably inclined towards boys.
Adolescents are lacking positive attitude and self concept.

Adolescents are under influence of peer pressure and lacking assertiveness.

Adolescents should be made aware about the process of growing up, HIV/AIDS
and drug abuse, reproduction health and sexuality, physical fitness etc.

Studying effectiveness of LSE through different methods/modes/approaches,
as a tool for education.

It seems that, a variety of points had been considered by the researchers
mainly for integration of LSE at various levels. This is ultimately to enable the
students to deal effectively with the demands and challenges of everyday life. But,
at the same time some of them felt the need of teachers' empowerment with the
necessary skills to ensure the effective transaction of LSE. This had been taken
care of, by Bharath (2002), Pandey and others (2003), GCERT (2004-05) and
GCERT & GSACS (2009) through their efforts. Apart from this, Sikdar(2008-09),
and Pathak(2009) had selected the group of student-teachers under their studies.
It reveals that LSE can be imparted to any age group with respect to the assessed
needs. It is also evident that, to orient teachers as well as student teachers
regarding integration of LSE approach is the need of the hour.

Observations related to the strategy :

The strategy for LSE includes methodology, tools, techniques, approaches etc.
which were adopted under the reviewed studies. It can be observed that the
following methodology, tools, techniques and approaches had been employed for
the LSE under different studies;

® Activity Manual for the teachers on Health promotion

® Training Material focusing on ARSH Skills for the adolescents and core skills
for the teachers

® Progarmme on Life Skills (Decision making and Effective communication) for
the adolescents

® LSE Programme for B.Ed. trainees focusing on lesson planning and Designing
of learning experiences

® Drama as atool to enhance life skills in the children
® Curricular and co-curricular activities as an integrated approach
It has been observed that an integrated approach is more suitable for LSE.
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Since different life skills are merged in the contents of school subjects, it would be
desirable to integrate with any curricular and/or co-curricular activity where
there is ample scope to sensitize the learners for achieving life skills. And of
course, this would be facilitated through some innovations, augmentation of
creativity and with the notion of the joy of autonomy.

Since the major objective of LSE is to enable to gain in positive behavioural
change and improved psychological competence in the students, mere formal
evaluation techniques will not be sufficient to assess this gain. 'Sensitization'
towards achieving life skills is an important step to lead them towards inculcation
of life skills. Thus, it is essential to sensitize individuals towards achieving life
skills through implementation of a series of interesting activities. The present
study is an intended attempt in this direction.

U  Conclusion

With reference to the observed logical position of the reviewed literature, it can
be stated that the present study is an attempt made to take care of the lacuna
found in terms of innovations in the approach and assessment of its effectiveness.
This would be realized while going through the description given in the next
chapter. In the following chapter a detailed description of preparation and try-out
of the LSE Programme has been given.
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CHAPTER : 3
METHODOLOGY

Methodology decides the fate of the study and its outcome. As such it is
regarded as the heart of any research. Designing provides a picture for the whole
study. It is therefore, desirable to have a methodologically designed research plan.
In this chapter the different aspects of the methodology for the present study have
been discussed viz. design of the study, sample, tools, procedure of data collection
and procedure of data analysis.

U  Design of the study

Out of different methods of conducting research, Experimental method was
considered appropriate, using “After - Only” Design. Looking to the nature of the
study, it can also be said an Experimental Action Research.

0 Sample

The sampling method used in the present study was 'purposive'. The sample
was drawn from the population group of B.Ed. trainees, who were studying in the
Secondary Teachers' Training Colleges of Gujarat during the academic year 2009-
10. In the present study, as the prepared LSE Programme was to be validated first,
which was Phase-I of the study; it demanded a set of sample for the initial try-out of
the LSE Programme. And Phase-II (i.e. Final try-out of the LSE Programme) dealt
with studying the effectiveness of the LSE Programme on the basis of trainees'
reactions, for which another set of sample was selected. The detail of phase wise
sample size is given in the Table no. 3.1.

Table no. 3.1 Detail of the phase wise selection of the sample

Phase Purpose Sample selected from Sample size ( No.

of Trainees)

Phase-1 | Initial try-out | Faculty of Education and
of LSE Psychology, The M. S. 15

Programme | University of Baroda.

Phase - II | Final try-out | ShriR. N. Pittie B.Ed. College
of LSE for Women, Karelibaug, 40

Programme | Vadodara. (Gwarati Medium)

U Toolsusedin the study

A research tool plays a major role in any worthwhile study, as it is the
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significant factor in determining the sound data which in turn help in arriving at
conclusions about the study in hand. The following tools were used in the present
study.

(i) Life Skills Education Programme :

In the present study, the Life Skills Education programme was a
comprehensive behaviour change approach that concentrated on sensitizing the
B.Ed. trainees towards achieving the life skills. The LSE Programme was prepared
considering the major basis viz. concepts of life, self concept, social relationship,
personality traits, role of art- literature and media. Hence the content covered
under the programme was in the form of different activities related to concepts of
life, knowledge about self (self concept), orientation to life skills, LSE through
literary forms like short stories, events, poetries etc., LSE through games /
activities and LSE through films and songs. The programme implementation was
based on different methods (like lecture cum discussion, demonstration, group
discussion, play way method, problem solving, analysis etc.), techniques (like
divergent thinking, imagination, role play, gaming, attribute listing, creative
writing, questioning, observation, self discovery etc.), approaches (like activity
based, modular, integrated and multi-media) and media ( print, audio and video).
Duration of the programme was 12 days (i.e.12 sessions x 3 hours = 36 total hours).
The LSE Programme with detailed information can be referred from the Appendix :
1. During implementation of this programme following major tools were also used
to facilitate the procedure.

a) An open ended questionnaire based on 'Concepts of Life': This was mainly
used to provoke trainees for reflective thinking about the concepts of life. This
tool was developed by the investigator. (See in Appendix: 2)

b) Self concept test : This was in the form of a poem entitled as “I am”, and was
used mainly to provoke thinking about the self (i.e. recognition of
characteristics, strength and weaknesses, desires, likes and dislikes etc.). (See
in Appendix : 3)

c) Avideo film on “Concepts of Life” - Part-I: 1t highlights different 'concepts of
life' emerged through film songs, which was considered - a base for LSE. This
film is a melodious harmony of script, songs and poetries, slogans and
quotations, visual images, video clippings, sound and music. It was developed
on the basic principle of 'LSE through Edutainment . The script of this film
can be seen from the Appendix : 6. This film is available in the form of a DVD on
demand from the author for its wider dissemination.
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Institute of Advance Study in Education
Faculty of Education and Psychology

“Concepts of Life” - (Part: I)

This concept film has been developed as a part of an
educational research entitled: “Preparation and Try-out of a
Life Skills Education Programme for B.Ed. trainees”. It
highlights different concepts of life emerged through the film
songs, which is a strong base for 'Life Skills Education’.

A film song would be any time more effective than an hour
long lecture. It may offer not only life values but life skills, too.
With these assumptions, the present film has been developed
in the form of a melodious harmony of a script, songs and
poetries, slogans and quotations, visual images, video
clippings, sound and music. This informal innovative

1 based on'Edutai
viewers towards achieyi
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The Maharaja Sayajirao University of Baroda, Vadodara.

d) A Video CD on “LSE through Films”- Part-II : This is a video CD consisting of

six interesting Film tracks compiled from some well-known Hindi films. Each

film track was selected in such a way that it could reflect some life skills from its

story. Each film track was entitled (in Gujarati) meaningfully, so that it could

provoke proper thinking pattern among the trainees with respect to asked

questions from it.

The Ratnbor : Colonrslef Life Reflected ehrongh fitns

feSIaHs Edjcation Thmugh Films)

(ii) A Reaction Scale:

“Life Skills Education through films” -
(Part: I1)

A picture is worth athousand words and films are the mirror of our life.
Society is under tremendous impression or mental effect of this
strongest medium. With these assumptions, the present VCD has
been developed as a part of an educational research entitled:
“Preparation and Try-out of a Life Skills Education Programme for

B.Ed. trainees™. It g film track lied from
well known Hindi films. Each film track Is followed by thought
provoking discussion questions.. This inspires the viewers for
reflective thinking which leads them towards achieving life skills for
better living. "

A Reaction Scale, in the form of a five point rating scale was constructed by

the investigator to study the reactions of B.Ed. trainees about the implemented LSE
Programme. This was used mainly to judge the effectiveness of LSE Programme.
This Reaction scale can be seen from the Appendix: 4.
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@® Preparation of Life Skills Education Programme:

Preparation of LSE Programme has been described under the following distinct
parts:

(a) Identification of the major basis : Prior to prepare the LSE Programme,
the investigator felt the need of identifying the major basis for the Life Skills
Education. Hence, the investigator has taken support of a team of experts, who have
work experience as resource persons in the in-service training programmes for
teachers and teacher educators, mainly in the area; 'LSE at school level'. Also the
team consisting of subject specialists, producer, script writers, and researchers.
The list of experts can be seen from the Appendix : 5. With their support, the
following major basis for LSE were identified.

Concepts of life
Self concept (Knowledge about self)

Social relationship
Personality traits
Role of Art - Literature and Media

Then, the designing of the programme was done with reference to the above
identified basis.

(b) Designing of the LSE Programme : For designing of the programme, a two

days workshop (27 - 28, February, 2010) was organized. In that workshop

investigator and the experts have worked together and decided the following criteria

for designing of the LSE Programme.

®  The programme should be based on the identified basis.

[ Simultaneous evaluation should be done while implementation of the
programme.

® The procedure of the programme should be facilitated by a combination of
various methods, media, approaches, activities along with the application of
some non-testing techniques.

® The programme should be included literary activities because literature is a
portal through which one can enter in the world of pleasure. It touches the
affective domain with which one can learn the art of living.

[ Identification of life skills from different activities should be an integral part of
the entire programme.

® Looking to the following basic assumptions about the films, Life Skills
Education through films' should be considered as one of the components
under this programme.
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Basic assumptions about the films:

>

Indian film industry has been consistently serving the society by
producing a number of films based on different themes viz. social,
religious, cultural, environmental, educational, science and fiction etc.
Having a panoramic view of the Indian films since 1912, they have been
reflecting various dimensions of our life. Hence, the films are just like the
mirror of our life.

We cannot anymore reject cinema as a medium. Films can be the
strongest medium for effective transaction of the hidden curricula.

“A picture is worth a thousand words”, based on that saying film as a
medium thrives on the visual component. As we live in a visual world,
our minds interpret and easily comprehend the visual description in the
forms like pictures, diagrams, graphics, animations, cartoon, models etc.
Such things are interwoven in the films, creatively.

Music in the films is an element, which is used to convey an environment
or a mood — happy, sad and somber.

It may be realized that a film song would be anytime more effective than
an hour long lecture. It may offer not only life values but life skills, too.

Children, adolescents and youth are under tremendous long term

impression or mental effect which is created through films.

With this, the designing of the programme has been done, which includes the

following major components.

Explanation about the concepts of 'life'
Administering a questionnaire based on 'Concepts of Life'
Concepts of life emerged through short stories
Concepts of life emerged through film songs
Knowledge about 'self ': (Self concept)
Administering a self concept test : (Iam))
Orientation to Ten Core Life Skills
Orientation to Life Skills Education (LSE) as an approach
LSE through language activities (Gujarati)
LSE through events / life like situations
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LSE through games / activities
LSE through poetries (Gujarati, Hindi and English)
LSE through films

Collecting feedback and reactions

(c) Validation of the programme (Initial try-out) : The programme was
designed with the support of experts and then some selected activities of the
designed programme were tried out initially on a sample of trainees with a view to
establish its validity. The validity was established in terms of appropriateness,
relevance, capacity to describe the life skills, applicability in prescribed duration of
time and implementation procedure of the LSE Programme.

Thus, on the basis of the obtained data in terms of classroom observations
and transcripts, a collection of trainees' work and their oral feedback, it was
decided to carry out the following strategic modifications in the procedure.

[ Some interesting audio-visual aids/tools should be developed and used as a
part of LSE Programme with respect to the components viz. 'Concepts of life
emerged through film songs' and 'LSE through films', to facilitate the
procedure.

® Every activity/item under the prepared programme must be followed by some
relevant thought provoking questioning/group work/discussion and that
would be facilitated by the expert/mentor teacher.

(d) Final form of the programme : Thus on the basis of the gained experiences
under initial try - out phase, some more activities of similar pattern have been
developed. These activities were added to the final form of the LSE Programme.

Apart from this, a film on “Concepts of Life” and a Video CD on “LSE through
Films” were also developed under the title, “The Rainbow : Colours of Life
Reflected Through Films”, as a part of this Programme.

® Development of a film on “Concepts of Life” :
Any creative idea requires a creative presentation. To fulfill this requirement,
the “V.H.F. Support” has been considered as the presentation tips or criteria for

this film. These tips are given in the Table no. 3.2.
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Table no. 3.2 Presentation Tips : V.H.F. Support

Sr. No. Support Tips

Show pictures, graphics, slides, video clippings
Use few words, attractive colours
Introduce humours

WISUAL AIDS

Change medium frequently

Use recorded sound and songs
Use melodious background music
Use poetries in the lyrical form

Slow down and articulate well

VI V.V V V|V V VYV V

Give frequent examples and anecdotes from the world of
viewers

Use parables and analogies

H EARING SUPPORT

EELING SUPPORT

A\

Evoke emotions of pride, belongingness, team -work,

unity, brotherhood, self esteem etc.

» Appeal to sense of touch, taste, inner feelings etc.

(1)

(i)
(iii)
(iv)

v)

(vi)

To develop the said film, the steps followed are asunder:

Selection of the Hindi film songs through which the concepts of life are
reflected.

Script writing for effective presentation
Preparation of power point slides for explanation

Collection of appropriate visuals, images, video clippings, slogans,
quotations, sound, music etc. for creative production

Video shooting and sound recording of the songs and slogans / quotations
Editing work to maintain logical sequence and continuity of the script
The above steps can be observed and realized by referring the script and

watching this film.

)
(i)

(i)

(iv)

Development of a video CD on “LSE through Films”:
To develop this VCD, the following steps are followed:
Selection of the well known Hindi films
Identification of the film tracks through which life skills are emerged

Editing of the selected film tracks with the help of a software named VCD
Cutter

Giving meaningful titles to the selected film tracks
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(v) Preparation of PPT consisting discussion questions based on each film track
(vi) Editing work to maintain relevance

The above steps can be easily understood by watching these film tracks one by
one.

@® Construction of the reaction scale :

With a view to study the effectiveness of the implemented LSE Programme, a
reaction scale was constructed by the investigator. Its logical validity was
established on the basis of experts' opinion. It is evident that trainees' reactions
would be based on their attitude towards the programme. “An attitude is often
termed as a tendency to react favourably or unfavourably towards a designated
class of stimuli.” Hence by following the suggested method of Likert type scale, a
reaction scale was developed.

After thorough discussion with the experts with regard to the procedure for
preparation and implementation of the LSE Programme, the six (06) major
components were identified for the construction of the reaction scale. Then, a pool
of 21 statements was prepared by taking help of the experts. The statements were
examined carefully in terms of their appropriateness, relevance and capacity with
respect to the identified components. Thus, to know trainees' favourable or
unfavourable reactions with regard to the implemented programme, the scale was
developed consisting of 21 statements. The distribution of the statements with
respect to the components and their polarity (Positive or Negative) is given in the
Table no. 3.3.

Table no. 3.3 Distribution of the Statements of the reaction scale
No. of statements
Sr. : Total no.
No. Components with of Statement Sr.
polarity polarity
1. | Conceptions of life 02 02 04 1,2,3,5
2. | Skills required for 02 02 04 4,6,7,9
better living
3. | Importance of life 03 01 04 8,11,12,21
skills
4. | Knowledge about - 01 01 10
self
5. |LSE : Conceptual 01 01 02 13,14
understanding
6. | Methods of LSE 04 02 06 15,16,17,18,19,
20
Total 12 09 21 21
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U Procedure

In the present study the procedure was carried out under the following three

phases:
Phase -1 : Initial try-out of the LSE Programme
Phase—II : Finalimplementation ofthe LSE Programme
Phase—III : Datacollectionin terms of trainees' reactions

The description of the above phases is given as under:

® Phase-I Initial try-out of the LSE Programme

Under this phase, the LSE Programme was initially tried out on a group of
B.Ed. trainees selected from the Faculty of Education and Psychology, The M. S.
University of Baroda, with a view to judge its validity. Due to the limited time, only
selected activity from each component of the programme was tried out during this
phase. The programme schedule for the initial try-outis given in the Table no. 3.4.

Table no. 3.4 Programme schedule for the initial try-out
Date Day Time duration Activities based on
11-02-2010 | Thursday 4.45 10 6.00 p.m. » Administering a questionnaire

based on ‘Concepts of Life’

» Concepts of life emerged through
short stories

» Concepts of life emerged through

Film songs
13-02-2010 Saturday 2.30to 5.00 p.m. » Administering a self concept test
» Orientation to Ten Core Life
Skills
»Importance of Life Skills
Education
15-02-2010 Monday 4.45 t0 6.00 p.m. »LSE through events / life like
situations

16-02-2010 Tuesday 11.30 a.m. to 12.45 p.m. » LSE through games / activities

17-02-2010 | Wednesday 4.45 t0 6.00 p.m. » LSE through poetries

18-02-2010 | Thursday 10.0 to 11.30 a.m. » LSE through films
» Total time duration for initial try-out of the LSE Programme : 09 Hours
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As discussed earlier, on the basis of gained experiences as well as empirical
evidences during this phase, some strategic modifications in the procedure have
been decided to carry out.
® Phase-II

Under this phase, the final form of the LSE Programme was implemented

Finalimplementation of the LSE Programme

during twelve sessions, on the selected sample for twelve (12) days. Prior to start
the implementation of the programme, all the trainees were provided a notebook
and a ball point pen for doing the programme related task separately. The
programme schedule for this final implementation is given in the Table no. 3.5.

Table no. 3.5 Programme schedule for the Final implementation
Session on Day Time Activities based on
Date duration

22-02-2010 Monday 12.30 to » Orientation to Ten Core Life Skills
3.30 p.m. » Importance of Life Skills Education

23-02-2010 Tuesday 12.30 to » Administering a questionnaire based
3.30 p.m. on ‘Concepts of Life’ and discussion

on it

02-03-2010 Tuesday 12.30 to » Administering a self concept test and
3.30 p.m. discussion on ‘Knowledge about self ’

03-03-2010 Wednesday 12.30 to » LSE through language activities
3.30 p.m. (Gujarati)

04-03-2010 Thursday 12.30 to » LSE through poetries (in Gujarati)
3.30 p.m.

05-03-2010 Friday 12.30 to » LSE through poetries (in Hindi)
3.30 p.m..

06-03-2010 Saturday 12.30 to » LSE through poetries (in English)
3.30 p.m.

08-03-2010 Monday 12.30 to » LSE through events / life like
3.30 p.m. situations

09-03-2010 Tuesday 12.30 to » Life skills education through short
3.30 p.m. stories

10-03-2010 | Wednesday 12.30 to » LSE through games / activities
3.30 p.m.

11-03-2010 Thursday 12.30 to » Concepts of life emerged through Film
3.30 p.m. songs

12-03-2010 Friday 12.30 to » LSE through films
3.30 p.m.

> Total time duration : 36 Hours
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The description of the procedure adopted for each session under the final
implementation phase has been described as under :

® Orientation to Ten Core Life Skills and Importance of Life Skills
Education

Trainees were oriented about ten core life skills (Critical Thinking, Creative
Thinking, Decision Making, Problem-Solving, Interpersonal Relationship,
Effective Communication, Coping with Emotions, Coping with Stress, Self —
Awareness and Empathy) with the support of a prepared module on 'Orientation
to Life Skills and Importance of Life Skills Education' (as shown in the Appendix :
1). They were also provided conceptual understanding about the Life Skills
Education and its importance in the present era. During this session the trainees
were inspired to tell an incidence/event of their own life experiences, through
which they might have felt the emergence of life skills.

® Administering a questionnaire based on 'Concepts of Life'

An open ended questionnaire based on questions related to 'Concepts of Life'
was administered to the trainees with a view to know their conceptions about
'Life'. To make this session more meaningful, it was followed by a discussion in
small groups. A group leader from each group was invited to present the analyzed
answers of the questions asked in the questionnaire. At the end of this session all
the trainees were given a computerized copy of presented answers, mainly for
developing their understanding. These analyzed answers of the questions under
the questionnaire can be seen from the Appendix: 7.

® Administering a self concept test

This test, in the form of a poem entitled as “I am”, was administered mainly
to provoke thinking about the self (i.e. recognition of characteristics, strengths
and weaknesses, desires, likes and dislikes and some imaginative thoughts etc.).
After administration of the test, trainees' thoughts were referred and discussed
with a view to develop the realistic knowledge about the 'self. With major
emphasis on developing personality traits, desirable behaviours, positive attitude
etc., their responses were critically analyzed and discussed in the class by the
expert/mentor with the help of some day to day examples. Apart from this the
major focus of discussion was on, “How the 'knowledge of self would help the
individuals for better living?”

® LSE through language activities (in Gujarati)
Since this session was based on 'activity based approach’, trainees were given

an activity sheet that includes different language activities like Pleasure with
language, Language - puzzle, Word game, Writing poetry, Flow of imaginative
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power and Picture based presentation. There was enough scope for the trainees to
be sensitized towards the merged life skills in the activities. Trainees were
informed to do the activities in their notebook according to the instructions given
in the activity sheet. They were encouraged to work individually or in the group
according to the activity, and to think divergently. Each and every trainee was
given an opportunity to present his/her novel, innovative and sprouted ideas.
® LSE through poetries (in Gujarati) : I

The characteristics of the poetries help an individual to come out with the
different life skills. Hence, in this session some selected poetries / stanzas were
explained, which were further followed by some discussion questions. Trainees
were divided into small groups and they were allowed to discuss and explore to the
desired knowledge in terms of emerged life skills. Four interesting poetries /
stanzas were covered under this session.
® LSE through poetries (in Hindi) : IT

In this session the trainees were explained some selected poetries / stanzas
written by well known poets, with a view to enable them identifying the life skills
emerged through the explanation. Nine life skills education oriented poetries /
stanzas were selected for this session.
® LSE through poetries (in English) : III

Under this session, five stanzas were explained with their specific references
to the trainees. After that, they were given some discussion questions in the
groups. They were allowed to discuss and explore to the desired knowledge in
terms of emerged life skills.
® LSE through events/life like situations

In this session, the mentor shared five interesting events / life like situations
among the trainees. He also raised some questions for discussion in small groups.
A group leader from each group was called for the presentation of the derived
answers of the questions. The mentor enriched the session by inspiring some of
the trainees to narrate their own life experiences which helped them
understandinglife in a better way.
® Life skills education through short stories

During this session, the mentor told five interesting stories to the trainees.
After completing each story, she raised some questions for discussion in small
groups. A group leader from each group was called for the presentation of the
answers of the questions. The mentor enriched the session by sharing her new
perceptions regarding to the hidden life skills in the stories.
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® LSE through games/activities

Games and activities are very effective for understanding and transmitting
any kind of knowledge in a practical way. Looking to the trainees' interest and
attitude towards games and activities, three different activities were employed
which could reflect some life skills. Each activity was followed by questioning. At
the end of each activity it was ensured through questioning, whether the trainees
could be able to identify the interwoven life skills or not.
® Concepts of life emerged through Film songs

Keeping in view the basic assumptions about the films, a developed concept
film was shown to the trainees in this session. Then some questions related to the
adopted approach, were given for group discussion. A group leader from each
group was called for the presentation of the stated answers, by the group
members. The mentors enriched the session by sharing their views regarding to
the various concepts of life.
® LSE through films

A video film consisting of six (06) film tracks was developed for this purpose.
Trainees were shown each film track one by one. Each film track was followed by
some questions for group discussion. A group leader from each group was called
for the presentation of the derived answers, mainly in terms of interwoven life skills
in the respective film track. The mentor enriched the session by adding some
necessary relevant information.

® Phase-III Data collection in terms of trainees' reactions

It is evident that trainees' reactions would be based on their attitude towards
the implemented programme. This would be very much interesting to know
whether the tendency of their reactions is favourable or unfavourable towards the
implemented programme. Hence, to study the effectiveness of the implemented
LSE Programme, the data in terms of trainees' reactions have been collected with
the help of a reaction scale, under this phase.

(1 Procedure for analysis of the data

The collected data in terms of trainees' reactions were analyzed with the help
of chi-square test. The entire strategy of preparation and try-out of the LSE
Programme under the present piece of research described in this chapter provides
a clear cut direction for the work and thus sets the stage for analysis. Such an
analysis would lead to churning out the cream of the work. In other words, the
effectiveness of the implemented LSE Programme in relation to the identified basis
of the programme as well as components of the reaction scale can be seen through
data analysis. Thisis the subject matter of discussion in the chapter to follow.
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CHAPTER : 4
DATA ANALYSIS AND INTERPRETATION

In the previous chapter, a complete account of the approach to study the
main theme of the present investigation was elucidated. Both, the process of data
collection and the statistical technique to be applied in analyzing and interpreting
the data collected through the research tool were described. The present chapter
is devoted to the analysis and interpretation of the data keeping in mind the major
objective under the study.

The major concern of the present investigation is to study the effectiveness of
the implemented LSE Programme. For this purpose, the data in terms of trainees'
reactions have been collected with the help of a reaction scale. And the collected
data in terms of trainees' reactions were analyzed and interpreted with the help of
'chi square test'.

Q Analysis and Interpretation of the data

To study the effectiveness of the implemented LSE Programme, it is
necessary to know trainees' attitude on individual statement of the reaction scale.
Their attitude may be either clearly favourable or clearly unfavourable. Hence,
the hypothesis tested for each statement was ‘equal probability hypothesis i.e.
whether the reaction given in five categories differ significantly or not'. For
this, the distribution of trainees' reactions has been computed to be expected on
the equality or null hypothesis.

Since the trainees were 40 and the no. of categories of the reactions were 05,
the expected reactions in each category would be 40/5 = 08. With regard to the
first statement in the reaction scale, the data related to observed frequencies (fo)
and expected frequencies (fe) along with the calculated values of (fo - fe) and
(fo—fe)? are arranged in the Table no. 4.1.

Table no. 4.1 Calculations under Chi Square test

Statement:1 [ ‘The word ‘Life’ has Categories Total
one and only one meaning. |

SA A U D SD
Observed Frequencies : (fo) 03 02 01 12 22 40
Expected Frequencies : (fe) 08 08 08 08 08 40
(fo — fe) -5 -6 -7 04 14
(fo — fe)? 25 36 49 16 196
(fo —fe)? / fe 3.125 4.5 6.125 2.0 24.5

SA : Strongly Agree, A:Agree, U:Undecided, D : Disagree, SD : Strongly Disagree
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x2 = 5[ (fo-fe)? / fe]
= 3.125+4.5+6.125+2.0+24.5 = 40.25
df = (r-1)(c-1), where'c' isno.ofcolumnsand 'r'isno.of rows
= (2-1)(5-1) = 4 (Here, df is the degrees of freedom, used to see

the tabulated value of x2from the x2-Table)

Since the calculated value of x? is higher than the table values at both 0.05
and 0.01 levels, the result can be marked “significant at 0.05 and 0.01 levels”.
Therefore, the null hypothesis, “There is no significant difference between
the favourable and unfavourable reactions of the trainees with respect to
the statement no. 1” is rejected. Hence, looking to the higher observed
frequencies towards negative / unfavourable reactions from the table no. 4.1, it
can be revealed that majority of the trainees were not in favour of the statement
no. 1. It means, according to them, “The word 'Life' has not one and only one
specific meaning.” In the same way, the X2 - values were calculated for all the
statements which can be seen from the Table no.4.2

Table no.4.2 X? - values and significance
Statements of the Reaction scale | y*- value | df | Significance | Null Hypothesis

1. The word ‘Life’ has one and only one 40.25 4 Significant Rejected
meaning.

2. People have different concepts about the 66.25 4 Significant Rejected
word ‘Life’.

3. Having different concepts of ‘Life’ 20.75 4 Significant Rejected
make living more difficult.

4. Every moment of life teaches 141 4 Significant Rejected
something.

5. Life is full of challenges/problems. 27 4 Significant Rejected

6. There isn’t any problem in living the 16.5 4 Significant Rejected
life which is full of challenges.

7. Somebody’s guidance makes our life 34.25 4 Significant Rejected
more meaningful.

8. Living the best life is a skill. 88.25 4 Significant Rejected

9.  Good economic condition, only can 14.25 4 Significant Rejected
make the life happy.

10. Having/getting knowledge of ‘self’ 22.75 4 Significant Rejected
is very easy.

11. Life skills are very much important 96 4 Significant Rejected
for personality development.

12. Learning of life skills is very difficult. 16.75 4 Significant Rejected
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Statements of the Reaction scale | y*-value | df | Significance | Null Hypothesis
13. Life Skills Education (LSE) is simple , 39.75 4 Significant Rejected
spontaneous and can be achieved from
surroundings.
14. It’s not possible to provide LSE 51.125 4 Significant Rejected
along with school education.
15. LSE can be given easily through 53.75 4 Significant Rejected
Language teaching.
16. Life skills are emerged from the 59.75 4 Significant Rejected
motivational events.
17. Life skills can’t be taught through 54.75 4 Significant Rejected
‘Role Play’.
18. Problem solving method is not useful 32 4 Significant Rejected
for LSE.
19. Story-telling, games and activities are 76 4 Significant Rejected
effective for LSE.
20. Films and songs are effective medium 31.75 4 Significant Rejected
for the development of life skills.
21. LSE is a good approach. 96 4 Significant Rejected

Since the calculated value of x2 for each statement is higher than the table
value at both 0.05 and 0.01 levels, the result for each case can be marked
“significant at 0.05 and 0.01 levels”. Hence the hypotheses were rejected for
all the statements. Therefore, it can be revealed that, the sampled trainees had
shown either favourable or unfavourable attitude with reference to the respective
positive or negative polarity of the statements. Statement-wise attitude of the
trainees in terms of their reactions and its interpretation can be seen from the

Table no. 4.3.
Table no.4.3

Trainees' attitude and interpretation

Stat. Trainees' Interpretation (Trainees’ opinion)
No. attitude
1. Unfavourable The word ‘Life’ has no one and only one specific

meaning.

Favourable

People have different concepts about the word ‘Life’.

2.
3. Unfavourable

Having different concepts of ‘Life’ never make living
more difficult.

4. Favourable Everybody learns something through every moment of
life.

S. Favourable The life is full of challenges and problems.

6. Unfavourable One has to face many problems while living the life
which is full of challenges.

7. Favourable Anybody’s guidance can make the life more

meaningful.
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8. Favourable Living a better life is indeed a skill. |

9. Unfavourable Mere better economic condition can’t ensure the
happy life.

10. Unfavourable Having knowledge about ‘Self’ is not really an easy
matter.

11. Favourable Life skills are very important for personality
development.

12. Unfavourable Learning about life skills is not much difficult.

13. Favourable LSE is easy, natural and can be achieved from
surroundings.

14. Unfavourable LSE is very well possible along with classroom
teaching in school.

15. Favourable LSE can be imparted easily through language
teaching.

16. Favourable Life skills are emerged naturally through motivational
events.

17. Unfavourable Life skills can be taught through ‘Role Play’ technique.

18. Unfavourable Problem solving method is useful for LSE.

19. Favourable Story-telling, games and activities are effective for
LSE.

20. Favourable Films and songs are effective medium for the
development of life skills.

21. Favourable LSE is a good approach.

1 Conclusion

On the basis of the above statistical analysis and qualitative analysis done
during the implementation of the Life Skills Education Programme, it can be
concluded that the trainees had found the LSE Programme effective mainly with
reference to the components identified for the reaction scale. The predefined
polarity of each statement of the reaction scale could be very well justified by the
analysis of the trainees' reactions. This justification itself has proved the
effectiveness of the implemented LSE Programme.
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CHAPTER : 5
SUMMARY, FINDINGS, DISCUSSION AND SUGGESTIONS

The present chapter deals with presenting the bird's eye view of the things
done in the whole study and providing gist of approach towards the study, whole
process involved, outcome of the study and suggestions.

a Introduction

It's a fact that promotion of life skills among the students by various means,
will lay foundation for a better education system and a healthy society of
tomorrow. Education and particularly school education can play a vital role in
developing life skills among the students, as it exposes them to varied experiences
during their formative years and has the potential of providing them with ample
opportunities to learn and practice. But unfortunately this has not been practiced
by the teachers due to lack of knowledge about identification of life skills from the
curriculum and their integration in teaching-learning process.

'Learning to be' (1972, UNESCO) has said, 'Pedagogical training must be
geared to knowing and respecting the multiple aspects of human personality'. It
indicates the need of wholistic teacher education system which will work for the
welfare of teacher trainees in the context of whole society. Though attempts have
been made by curriculum reforms and its implementation in teacher education,
there is further scope of adding one more component like integration of life skills or
life skills education at school level. Integration of life skills, as an approach is
comprehensive with respect to the general objectives of the curriculum at school
level. This approach is realistic since it envisages teachers to disseminate these
skills to the coming generations in schools and is also pragmatic and relevant in
the context of a developing country like ours.

Looking to the need of an hour, the investigator has carried out the present
study with a view to sensitize the B.Ed. trainees towards achieving life skills. In the
light of the above, the present investigation has focused on studying the
effectiveness of prepared Life Skills Education Programme and the title of the
problem is entitled as:

d Title of the Study
“Preparation and try-out of a Life Skills Education Programme for B.Ed. Trainees”
u Objectives of the Study

The study has been carried out with the following objectives:
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(@) To prepare a Life Skills Education (LSE) Programme for B.Ed. trainees.

(b) To implement LSE Programme on B.Ed. trainees with a view to sensitize
them towards achieving life skills.

() To study the effectiveness of the implemented LSE Programme in terms of
trainees' reactions.

1 Delimitations

(i) The study was delimited to a sample of 40 B.Ed. trainees, those who were
well versed in Gujarati and Hindi languages. The medium of instruction for
implementing LSE programme was Gujarati.

(i) The study was restricted to the ten core life skills (Critical Thinking, Creative
Thinking, Decision Making, Problem-Solving, Interpersonal Relationship,
Effective Communication, Coping with Emotions, Coping with Stress, Self —
Awareness and Empathy), given by WHO (1997).

(ii) Since there is better scope for life skills education through languages, the
present study preferred the activities under LSE Programme which were
mainly related to the school subjects viz. Gujarati, Hindi and English.

(iv) Looking to the requirements, the tools used in the study were developed in
Gujarati, Hindi and English languages.

u Hypothesis

"There is no significant difference between the favourable and unfavourable
reactions of the trainees with respect to each statement given in the reaction
scale'.

d Methodology

The methodology adopted in the present study to achieve the stated
objectives has been described in brief as follows:
{ Research Design and Procedure

The present study was an Experimental research based on “After - Only”
Design. Looking to the nature of the study, it can also be said an Experimental
Action Research. The procedure of the data collection was carried out in three
phases, the details of which have been described below:

Phase-1 Initial try-out of the LSE Programme

Under this phase, the LSE Programme was initially tried out on a group of
B.Ed trainees with a view to judge its validity. Total 09 hours during six days, were
devoted for this purpose as per the prepared programme schedule.
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Phase-II Final implementation of the LSE Programme

Under this phase, the finally prepared LSE Programme was implemented
during twelve sessions, on the selected sample for twelve (12) days. Total 36 hours
were devoted for this phase as per the prescribed programme schedule.

Phase-1III Data collection in terms of trainees' reactions

During this phase and after implementation of the LSE Programme, the data
in terms of trainees' reactions have been collected with the help of a reaction scale
with a view to study the effectiveness of the implemented programme.

® Sample

The sampling technique used under the present study was 'purposive'. The
sample was drawn from the population group of B.Ed. trainees, who were studying
in the Secondary Teachers' Training Colleges of Gujarat during the academic year
2009-10. The present study comprised two sets of the sample: (i) 15 B.Ed. trainees
selected from the Department of Education, Faculty of Education and Psychology,
The M.S.University of Baroda for the phase-I and (ii) 40 B.Ed. trainees selected
from ShriR. N. Pittie B.Ed. College, Karelibaug, Vadodara for the Phase-II.

® Tools
The following tools were used in the present study:

(i) Life Skills Education Programme : The Life Skills Education programme
was a comprehensive behaviour change approach that concentrated on
sensitizing the B.Ed. trainees towards achieving the life skills. The LSE
Programme was prepared considering the major basis viz. concepts of life, self
concept, social relationship, personality traits, role of art — literature and media.
The content covered under the programme was in the form of different activities
related to concepts of life, knowledge about self (self concept), orientation to life
skills, LSE through literary forms like short stories, events, poetries etc., LSE
through games / activities and LSE through films and songs. During the
implementation of this programme following other tools were used to facilitate the
procedure.

(a) An open ended questionnaire based on 'Concepts of Life': This was mainly
used to provoke trainees for reflective thinking about the concepts of life.

(b) Self concept test : This was in the form of a poem entitled as “I am”, and was
used mainly to provoke thinking about the self (i.e. recognition of characteristics,
strengths and weaknesses, desires, likes and dislikes etc.).

(c) Avideo film on “Concepts of Life”- Part-I: 1t was based on 'concepts of life'
emerged through film songs, which was considered - a base for LSE. It was a
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melodious harmony of script, songs and poetries, slogans and quotations, visuals
and images, video clippings, sound and music. It was developed on the basic
principle of 'LSE through Edutainment'.

(d) A Video CD on “LSE through Films”- PartII : This was a video CD
consisting of six interesting Film tracks compiled from some well-known Hindi
films. Each film track was selected in such a way that it could reflect some life
skills from its story. Each film track was followed by some questions for group
discussion.

(ii) A Reaction Scale : A Reaction Scale, in the form of a five point rating scale
was constructed by the investigator to study the reactions of B.Ed. trainees about
the implemented LSE Programme. This was used mainly to judge the effectiveness
of LSE Programme.

® Procedure for analysis of the data

The collected data in terms of trainees' reactions were analyzed with the help
of chi square test. Under this, the hypothesis tested for each statement was 'equal
probability hypothesis i.e. whether the reaction given in five categories differ
significantly or not'.

d Summary of the results

The results of the present study with respect to the hypotheses based on each
statement of the reaction scale are summarized as below:

1. There existed significant difference between the favourable and unfavourable
reactions of the trainees with respect to all the statements.

2. The higher calculated values of x* and higher observed frequencies towards
negative /unfavourable reactions of the trainees with respect to the statement
nos. 1,3,6,9,10, 12, 14, 17 and 18 revealed their opinions as below:

® Theword 'Life' has no one and only one specific meaning.
® Havingdifferent concepts of 'Life' never make living more difficult.

® One has to face many problems while living the life, which is full of
challenges.

Mere better economic condition can't ensure the happy life.
Having knowledge about 'Self is not really an easy matter.
Learning about life skills is not much difficult.

LSE is very well possible along with classroom teaching in school.

Life skills can be taught through 'Role Play' technique.

Problem solving method is useful for LSE.
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The higher calculated values of x? and higher observed frequencies towards

positive /favourable reactions of the trainees with respect to the statement
nos. 2,4,5,7,8,11, 13, 15, 16, 19, 20 and 21 revealed their opinions as
below:

People have different concepts about the word 'Life'.
Everybody learns something through every moment of life.
The life is full of challenges and problems.

Anybody's guidance can make the life more meaningful.
Living a better life is indeed a skill.

Life skills are very important for personality development.
LSE is easy, natural and can be achieved from surroundings.
LSE can be imparted easily through language teaching.

Life skills are emerged naturally through motivational events.
Story-telling, games and activities are effective for LSE.

Films and songs are effective medium for the development of life skills.
LSE is a good approach.

On the whole, favourable and unfavourable reactions given by the trainees

with respect to the predefined positive and negative polarity of the statements had

justified the expected tendency of the trainees.

Q

Major findings of the study

On the basis of the summary of the results, the following major findings are
arrived at;

The trainees were sensitized towards achieving the life skills. This was
mainly in terms of their manifested attitude towards conceptions of life,
skills required for better living, importance of life skills, knowledge about
self, conceptual understanding of Life Skills Education and different
methods of LSE.

The main effect of the LSE Programme was found significant with respect to
the identified basis of the programme viz. Concepts of life, Self concept,
Social relationship, Personality traits and Role of Art —literature and Media.

U Discussion and Implications

The first finding shows that the trainees were sensitized towards achieving life

skills. It would rather exaggerative to say that the trainees were sensitized towards

achieving life skills due to the given treatment. But, as it was observed that the
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employed innovations, supplemented with non-testing techniques (Observation,
Personal records, Questionnaire, Projective technique, Brain storming and Group
discussion) and continuous evaluation made all the difference. It proves the need
of integrating different methods, media, approaches, techniques etc. for effective
life skills education.

During the entire course of the present study, it has been realized that the Life
Skills Education is an experiential learning. The trainees were provided
opportunities for discussion, analysis, critical thinking, reflective thinking,
creative thinking, emotional understanding and establishing relationship
between life skills and the real life. In general, the efforts have been made to fulfill
the concept of 'four pillars of education’, given in the report of UNESCO (1996):
'Learning: The Treasure within'. LSE is a vehicle for accepting the core of the above
concept i.e. “Learning to know, Learning to do, Learning to live together and
Learning to be”. Hence, it lays more emphasis on 'Life Skills Education' at different
levels.

The second finding indicates that the main effect of the LSE Programme was
found significant with respect to the identified basis of the programme viz.
Concepts of life, Self concept, Social relationship, Personality traits and Role of Art
— literature and Media. The finding reveals that the identified bases as well as the
activities selected under the LSE Programme have supported the procedure
adopted in the present study.

It is evident that, school education can play a vital role in imparting the life
skills education, as it provides ample opportunities for getting relevant learning
experiences. In addition to this, there is a better scope of focusing on the hidden
curricula through life skills education approach. But unfortunately this has not
been practiced by the teachers due to lack of understanding about identification of
life skills from the curriculum and their integration in teaching-learning process.
Such a miserable situation leads one to think for providing training inputs at both
thelevelsi.e. in-service and pre-service teacher education, with regard to LSE.

d Suggestions for further researches

Looking to the results obtained, findings arrived at and the experiences
gained in the course of the present investigation, some suggestions regarding
further researches on LSE, in general, are presented below:

1. The study can be replicated on a large sample selected from both in-service
teachers and Pre- Service Teacher Trainees (PSTTs) at B.Ed. and D.El.Ed.
levels.

2. The life skills education programmes based on certain specific life skills

should be developed and implemented on various groups like
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Secondary/Higher secondary school students, PSTTs at B.Ed. and D.EL.Ed.
levels.

3. Use of Multimedia should be done as a specialized technique for LSE and to
study its effectiveness for achieving life skills.

4. To study the impact of LSE Programmes for in-service teachers with respect
to their professional development.

5. To study the impact of LSE Programmes for in-service teachers with respect
to interpersonal relationship among the staff members.

6. Use of Integrated Multi-grade teaching approach for LSE and to study its
effectiveness.

These and many more areas can be studied and the entire education
system has to pass mile stones in order to develop future generations with all life
skills needed for better living.
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APPENDICES



Life Skills Education Programme

Appendix : 1

Orientation to Life Skills and
Importance of Life Skills Education
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Coping with Stress
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dvel ARIRS U] H161 RS didIdRRIHI GEAIY 211D, AR ddl 2iaf3U Ydlof] ¥3R
Gella 8.
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BuASA Sl Alsadl (G203, @RI 2 dddadl ASeHL Dol A
ASYUAAL D, DU SLACAL DS UL 04129 T ¢2adla Ul o A [Saed 208 2zl Qs a s,
WROUN A2 A Brrd ML 8,

Yol Si12Ac R30I

2 S1ACA (A DA - ) AAHL LN ALALHLL,, AU, PUHA, AL 2 29z
e AR HI2 A A (A5 102l T M 33 Al Sl aaddlal Quaizd Rz 2u
LS NAL WAL S, Fell SIRL A5 Nl euazaul WAL WA S 9a SLARUL HLEAA 21
Fnasllal Yl Hd yzi wl ase 20 Rzl g 9L 9, Qe sunuael o
2 AASACAA AMeAl AHARLASAHL GAIRLA AN HSAL ALV, DL Wledl 20U, WMDY S
e §rudl A S LY YA AL BUALN A G 1L AAA (A5 WHAL R, auil, AR AL R RS 21,
A [R5 iRl Agal aly GuALL s s [sacadl walil (s i,

SN

as Slacu [zl ezl gld vzl 8. S1R0LY AlEal, UMNEAL ™AL MG
AN AL (29 52l M DAL Rzronl 2 Hidlda 11 Guz ALl a4iE ¢ ©. A ui2
an Slacu Rzl By Qg suazan gize 2ud, o3l ol 8§, @ 2l [Qaze,
B Laell 2=l §AMAAL U REIHLAL NELAL 29 A (2ameL aul aralas ean
2 SLACAAL HHL 20 - (2Rl anmadl 733 8, gad Slaca Rz 5 e yeal
Al YAzuREL EL5L srusd, RuEesn axdl, el 2 L Adl caazaL §, 3 & w3l Slacdlsd
(Qznel=in pasat azalas da fad sAa andlalsaimaa s 8.,
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Life Skills Education through
Language Activities

3uqfTi 2 1
eivisle s)as)

DAL LSS LS UGLAARAL 26FA AR S SUS 2ANALUASLS AMR S SIA2RALUINAS

AlE sada sgadl, 3(2uAia addl vudl oAl v auil e Gur salaal

USSR AU AAL S A $ SH A 2L [QRL,

L.
R
3.
¥,
.,

g,

Lol ud,
MW el ™AL,

UGB oA HEAA
DLs ULLDL cul q2.

MBREICRETE] L odl,
QAL LU AL AL U AL Al

UGl 2 R
scyaifscidd] [Agdl

Uall - AL ouR s Pl 0l B, A 2359 MG AHIRL UARL SLSS s ™AL

DLl AR ¥ AOEL 2R Al Protrl $3 01 A SN UR @BAL ML SARS DS o AsE AUl
R (Past 1R o1 ARAL LA AN AL AL AL UGS YR SELAS 1A,

U[As Riat skl 2§31 AGE
&l.d. Mlas Ria V
gL, ofufq, dlawy, v
// ) e
" /-?O_\g =
[ [ ¥ ¥
b f_/-
=8 | | =Z| H,
9 to W i
T T e O

I L




gl : 3
2AoE 234d
WAZAR YSLALAGEAL AL FREIR UAAL LA AL 2108 sl oaeudl,
sl @ «Agl - «gl
® ¢dL - ¢
ugla : ¥
envifQsrR
ALRAAL BELERBULAL AOAIA ST ASA ALAL QY HAURE AGELAL Y U3 Al 451 carvaan
L,
Sl @ g53L A ulium
@ MR : UAALFLRALSA
gl : u
Al
Al g(RM asElnl gl Warsalial,
A0E: (1) SAUAA AQAUR
(R) azoAur
(3) AL pdAqaL
gl : s
Rio1 qelol
U2 200G, Bray bainl ogoll el dell AR AL HANL BEeadl (2020 a8l
(e sa 530
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(%)
(%)
(3)
(%)

()

ugli: o
dgsicaod] 2otl

13 EATAALAULAL AR S LU, Ut AT AL AHALMAL,

el (st uzisalla [aua / azded A avil,

o{l2g Wlsamia [ua/ azqau oLl aslaat oL vl (([aamsiy)

a9y Wlsamia [aua/ azgedl FaryaaduweLassiavil (Famse)

2l Wlsaml a3 L A ([Qua/azd 200 3 ™AL S, d 3L AR ASEL AL

(Utrzuf5q)

Wil 2 S el U Eami A0S azda 2 Beasd 3 NAL NS 08 @il (enAl)
gL,

»1s
Ry, =g,
oleldd, AL, TS,
Wullel [z, wiea (s
9L
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Life Skills Education through Poetries : (I)
(Gujarati)

Algen s Wl nglanl vl M 8, s st At s wlgdl-a
HigLarl A 2lasHel sudl pudsalsul HaWa 8, 2 Alge oG 8, sl d
ASAL U RS AL ALS B, AR Sl AUGA e S, Al d sl W zans Gurid gsudd
UAEALL U S, R0 22 UG AL Al s wg (Al L ol s 8, uRd d 2
g (A ol asdl el siea AU ada ug [ a8, an aadl sualna 8
A, 29 el UALHA O4AALAL SULURLALHA D, HI2 ¥ AL UAS aoisd ([ Az sieu
AUt 22t (22 28] 8, Mz (AL 2 A WSl oL (81T s1edL 131 W ast Slacls
Ruzrar gl A Aendl sty 200dl s dsll Yk Aqefa s 8, a0 QEeusil we
AL S,

- ANAHYALASLA, / sted BAALwEAL s34l
- ARVUE S5/ Sl Al Rl Heg [q udl,

- cAUROUE SLAAL N AES MRLEL L [Arvuz 2l 2 e SLAEAL UL 2008 WAL Y AL AR
a¢3RL Mgl ugL Al

(ol 22 (AeuaHL Lo RIAL 2, (G gl (AL W2 A3 DS - DS Sleusdl oy [d Gaigruzn
Ul SRl 20l B, %UIR 23NeYAL L o WA sl 2oy la 2 Brml 2umami

2dl9.)
2§ %IS....

si1c3 (1
HIRL URGLL A DS RS YL & O,
€ Prasiz adl dal 205300 Hel 2026l S8 gl
EREVIPNE RN RSN
Bl 220 GLedla AL M8 4.
WYl £l DL vl GLey oL gL
AL WCRAAL DU LERL Bonl wisl af .
e (Setcaedl (Bazt- [z g0 il :
A SR, HRYL YrEel, HUAL 2L WzedledL ..
ALVLALGAL 422, DL 9Ll 433 BLEll VY B 8L Heuza,
- Gagis2 el
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sicyofl 2441 /q :

sl GH12LsR 2, A SUS AovRidl W2 MY, 2L, devRidl s(adid, o Rrur
BRA GHI2ER ML ‘S RS B AU AUHIER S D, AA 118 (A2 S vag % AL
AGEUL URLL UECUUMR 1o 202 B, LUl a2y, «fl, azzus 2 ot [Qual s(aian 2
WAL, LAAL AU NBUAL YL B2 22U S
d3dR, AUR, Ad¥el Ul oA s,

YHI1RY § SIR4 UIRI 47l Ee.

42, URLAR, Al Bl ARUE AL AR 8L AL 8L URHLEL SRAL A2 o AR R A, Gl
B, a2 L el Guzd U ARIELESG A B, LRI DS DULUML AEL & 92,
BOLE, MU Gl Vel 19 LASIHL ALUSL UL GLED, AL ELEAN, ¥ A8 20U 2 FHLAL R
e LA AL B Y5 M d DL eltellgell teet a2l 2005 (Al aznid caizll a8,

S(AL sURRLL AR LS ST R S, ¥ AL UAZ A B, DL RLSHL A AFA g
Al 26, WL Al B YSAAL 2Ll GaAL UL ST ST Al S(A S¢S 1AL A FaL gL
2L GRLRELA ME Y AL S S ezl egeatle @ Y, ¥ $8 dly, & 585 £l A o1y,
o WA 2GL G0L 2EL B, ol o ARERLYIL SN GO S, L RLS 518 Buaral nau €l
Al ? 3L SLutlRled MuL 8, LS [ 2zl 8 $ Bl Fsusiz 4l M Bz gl dl
32 AN YSLY QAL R LS Bt 1 €l Yol il dl dly, gl

Q. PaLs 12 Al DAl 25 207 AL UL S, DAFALRL UL S AR Y AAHL LU
530 o SR AsALAUL GleAl, ALRUIR LA LD, 2 8L 55 VLS LSRR A Al Sl €l €l
B, DAUELA UL AR ) AARLELS Brii UL 21520 AALGA D S $12 ¢ ULLAS IR Sl ALy
U, FIZIALER Sl AL AL,

S155 HEA SRR AL Qe U G B S8 (AR wRERML 2000 1A,
DUUBLL BEAL, LU AL AR A M2, et U, LA B, 2L IR AL Uil
HALEL2AUAL HWHR S, ALY 158 2520 s 9,

slaA 2091 A EMAUHL UL IS IAHA NS A S, ARAR Al Rl s A,
s 98 2Yad, ML, el MUY, Dief, WA SNRAUNR ), DL URAL cARgell el WL U EouA
B, g2 dldna §LA, 3A-3Nl @G Gl AL LWL 3d2 0, Wy awdl, weL AL dLaal
12592 YuGAl LV ALH VAL SR O, S 5¢ O T IL SLlAAL gLl AL 2L Heuzl s
1l R AL UV LA H QLS

DALURLL )AL HIRLAL o7 A, agt, Wull, 2l 20l $52d 2 el UL
HEERI RS R DR SN R D E RN DRCRDETA MR T TN R R G ES RN T ENCTESLT
B, W3 UEATALALVRUA D & 2L AR WEL G S L 280l ELEL N, HYELYEL
GLAMRLMILL UALGLAS . AL EELALE U S YREAL A& Buzels (A,
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SAYBASE Y, ¢ WL AR ML R A G, M SISl v sl gl dld ag
WL DL O QL ¥ MR LA SIS el BuR a2 S1 53 Al 2 7 A oy Wil {2 s,
AL e Al B EHAL M 20EL CUAHL YLD, S1 WA HE Al A 50U D, 42l
W R S, A VRUR ghadanl SIEWSL UL agL (A3 [0 Al ¢y, [@¥aa, dreu, AW,
LEAA oy NG ALY,

8t st (el MLss AAL AL ST B, AHA (A2 Arll AUl 3L RAZW UL FALAL 2L
VSl 39, QA TUIRL D, VUL UUEL Al FAS DL WL, WL A0 20w 52
o LG AN,

(211Qvidt : 2192 <121 “i28]o1’)

3480 :
(1) sPurdasimlga-sALsALRId A6l 54 S ?
(R) USSR SALSALDYAA SN (A 2t mslsda yz e ® ¢

sl ¢ S A, a2 AP,
A (G100 AL S1eal M AL,
AL A3 O AR DL L BUURLL,
AN UHLBUL S12eAL Agel AMIRDL,
ERUL S B T L =l 2,
WH, ¢ QAL DLURLL AV, AB,
VS, AU, Ve, sl MDA,
SLEL QAL LAAL LA, URD,

- Rigend gdia el

uH):

(1) 2USLRAALS [ AL D AAALED $8 WHARUAL A SALD ?
(R)  UAHNRARAALEZA AL s [ 2 Ly 21a s ?

(3)  0LsIHELSALYAA St vz ¢
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s8 8 siel A1 gd] 24H13 Hel WAL D,

2RI EadAHi Aoll ¥ dl vie] duIg 8;

vizuiR dl &d 5 203i 21Ul B Rfoidl,
ddol A1T HAR ‘Yo’ dlélell 2121 8.

348 :
(1) sl eAsd udl s (@Al arell wteasa 5320,
() 201 S AAL YA S L2AEAL ¥ RUAL,

sicey: (¥
AR s551 A [Feollddl
AR slal ‘w1’ sl 8l A,
2id vaidl ‘s’ yell vaid,
€] vkl VY] o ‘g1’ !
3448 :

(1) szl el AR WA S S ARl as AL mzL el ML ¢

() 20NALHA ‘et AU vRL A Sl A el s ?
(3) sl HIU] A5 Al WA SLIEAL Y RUAL,
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Life SKkills Education through Poetries : (II)
(Hindi)

g

(9) v firer fu T Sregien a1 wraref FHeIe |

()  ferarp ufereronffal e o regien T HIA are YA HI LA |

(3) fereras ufereronffai o dreaieli § A SRR BId STid LTl o Gl a4 & ferq ahg |
(8) P18 FMILTHATTAR ST Preret e fera rferfReh foga e RI S |

TR
S RSIER T
- - IMER I A’

O &I H T — I AT B 7 T

I RRA T Y yaqar femi - AR g7 S,

A1fd, AIPT, TTAR-ISAAT BT EIRT BT HH

A o P I 3reRie A1 95t STel |
RIEI0H

& I & fob afvacl opfi a1 g g 1 0 &7 oo S 181 81 | St 3 4-3:,

SAR-TASE AN EIIEA & | 80 ona-T A e aRFRARA & g™ & fog AU IR e oS | a=al
A T MY YR TP 37 BT &1 3MGET | SHof— 2ot e 1 Brea &6 o T AT ER |
¢ @Rl &1 TR AT SR | 78 IHT, T3 AT A STt Y 75 JHIATT BT8R | 7
TIFTHD BRI b, T+ ST T STI-TehR Siof—eNof Arf agem & arm |

BT DY ARY Bb, Al T8 oIl Bred |
AMAT BB 8l of, YABR Jg Arsd I
gl &Y Plehr, FSh g1 2d & d |
Hpsl AR |, Al@f sera & T 11
qII I & 8, g & ST Aaaht dal |
il 7SS $RA & 31U, TSI H 3T & 11
AT o9 T 9T UTdHR OFH ofil |
391 &1 3iY 1fey i, &R vt Wt it 1
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WRT AT =T DI MG T |
T ol greht STferal 9 7, QUAATYFT A A
A T SIhT | e SR e |
g1 i oot A AraEr TO A A EQL D
ST 3R SRIHT | foTasuaRa=AT |
AT AR TSI A Far gasTS d USi A A
AP Tt SRIIT | @ H ARSI ERAT |
SIue | At fRora=n STTERT A A1 31T
B h FERTERAT | SHaT-ur { T |
gt AT Aot bt 3R U A WG &veH
A AATHAT | FHA RIS |
§ Ta1 argan R g4,
E-3:9 & W T,
Gt S T JE |
E-5:T & IR e |
I8 g &1 aRg=,
R &=  3ieTeT 8 ofdr,

foRv 91f3T | 3NsTT 81 & |
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FAW AT AR

BT 397 Y ST 91feh &, VT SFIATeT,
et & 7Y AT & oY 3T FFHETet |
3R gSoTdferd —T0T 9T T, HUT AT R ?

oL Ee o

frdt 1wt

g, =— = = =
STATH HY, ITATH U, IFR-3(af B I T,
auf orreht, 3ifelt el St Eell W&l &vaH |

fagr 4 @R 7, SF1-3F8IM %8 Y,
& PR eI Ut I1Y, BRIl IR 99 $B T AT |

IS BT ST WHAT IR S, 0 GA-TRIA 4,

STl R ST HIE OfS &, 3199 UT0T-R1H 9,

R 31-3PR & TR, UM R SR §918,
= @1-TEax $ Aa-, T8A! § T8 918
T ST EReY BT, S IHP dfera= & |
JOIT 8T 379 &Rell UR, AE-Ia®el SAM $I I

T firelt & T Rt et R 9 35 v, ——a >
F o € T T -, ST-faa o & farg,
1 Y TS ST b S99 O H H SIFT o7 W,
i fret sfeTT &6 arret SR 61 Ot 1 9%
TR &l Ml P AT UB-TA SABS!
AR T 8] AT &, AIPT ERTHR § |
BPIS &I URAT, ARTR IRTITAR T |
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gefopl & Tramaa v g3 g d
R SRR A

SR BT UTe 31ET B

A IR @I

I IST HHIA AT |
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Life SKkills Education through Poetries : (I1I)
(English)

(1)

Somebody's Mother

- Mary Dow Brine
""She's Somebody's mother, boys, you know,
For all she's aged and poor and slow.
And I hope some fellow will lend a hand,
To help my mother, you, understand,
If ever she's poor and grey,
When her own dear boy is away."”

aicef vienfed 210yl :

Ml 1L WAL 9 b LA Lol (FL UL R oY AL UG R2ALAL NS AASAARLSL
Qb8 2l R2AL DUURLAHLHEE ST B, Al HUUR AL AL A58, L ettt Rzl 58
9, ‘e MBI I, AL WL SITAL ML D, e 2UAL Y, S AR WERL WL WL 20l 2. azdl 2106,
YIS UL B AL GLARIAL YL AUl 52 2, R A LSS Ul ov A Mg $33 "7
) :
(1) RALSIASAL A M SUNRS AL HAHLS AL SUA LA UL S ?
(R)  urdasiainsaLgaddiacizaias ?

(2)

The road not taken

- Robert Frost
Two roads diverged in a wood and I -

I took the one less travelled by,
And that has made all the difference.

2icef 2uienlfed 210y dl :

s (Baz 5[ s HUEIL SRAL SRAL DAL HEIH WEIPAL, AL R2ellel 0L §12L WSl
Gl ool R2ALUR oL 8 A1, Al AHSL 5 HL AR 53 el WAL R2AL WS SULS FelL uzedl
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2L UL LS {2 ST gl SlanL Ha uzigoll szl vor o ugeasdl sumiad 8, deudl o
opalzzudloau s,
3480 :
(1) s sALRALUE SALT w2 ?
() sl s sacLs(@ana s ?
(3)
Stopping by woods on a showy evening
- Robert Frost

The woods are lovely, dark and deep.
But I have promises to keep,
And miles to go before I sleep,
And miles to go before I sleep.
aicef viienled 210y dl :
S 2L S S 01RE UEOLUEA QAL HALRRL WG AL 25136 GorL ¢l
B, el AL OUE VUL IRHA ALY ¥ 2 A A 01354 220 A AV AL 2l MU H gD
SR UAGAAD, A AHA ALY AU AL VAWM U2 53 S,
W3 L ! o1leg o BSLS (A 552 AraAAs i G AL, T MAR A 3LER-A-A AL
WA HARUES B, UL e AL A o ALHL AT, ¢ AL (AR Al ugal, saLs AUga as 20 o
Goul 2L WAL UG AL, ST AAAYILSRAUALS , QLA AAAA S
3 :
(1) sreamizsradddulas s ?
()  slaasdaralasadeuauas ?
(3)  auLAAMLSAUAMRAL2UALAS ? Al an Tl Ad ysa lasL?
(¥) sl [Qvus aal ad Slacai gl

(4)
A Psalm of Life

- H.W. Longfellow
Life is real ! Life is earnest !
And the grave is not its goal;
"Dust thou art, to dust returnest,"
Was not spoken of the soul.

aicef viienled 210y dl :
DS @7 etetl LA UL AL DS LA 5¢ O, 5 Al A L SEAL S AL N 58
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AARA(LS VNG AL D, AALA BURYAS 5§ O, $ WAt ARAlAS ¢Il5A S, WA s AUsEU
B, 2are 2UlAN AU S0 A2, S1200F AR Wl Al © 2 WML ol Y,
WL AL L ALHLAL AL USAL AL,

Als By Guzasia ARinadl aawidl [ s 20 s U IR S §,
M) :
(1) garrLas (@Al (e astal
() gL [nEl s gad Siacs(@aua s ¢

(5)
At the theater (To the lady behind me)

- A. P. Herbert
In fact, to make my meaning plain,
1 trust you will not speak again.
And - may I add one human touch ?

Don't breath upon my neck so much.

aisef 2n&iRa 40y dl :

DS AR S0 AZUAEUL ALLS AL MU D, AL URIL IR DAL ¢RAHA ALAL 2L
LA B, ARAL Al2gell S YRL L WL 528 8, U Al Wil 212 ur 2us 2l d-dl
QLLRTL 2 B AL ELAL S, FBUB AL ALLS UG MAL LA L AlsAlL 29 2R $ (s w2l
(A2 ARl W2 WA oA 9, ¢ LEL AL Y, Al SRl ML WL a8, 2R s 20
ol UR NSUUY A B el AR HIAL 2l 56 O, AL WA AHeAL AREA UR B9
DAL UCLEE B, AT AL ALSLER AHALVRUALS L
HH):
(V) d2urs@Aaa sy Mama S ¢ ML, AledR Sdl naoyfa s ?
() 2udla2dL/ MARLEIRLSALYAA S 2L / allwdl asi ?
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Life Skills Education through
Events / Life like Situation

e [Selel $A01- A, UL - 2)Ariell DU 2oL DUER Vel OLellAl 4L 8, 2D
1R A 9, 5[As ol 20dl AaRi-Adl2, WAL, S, Qlslldl, Qls alail,
Ad@sULS Aalasy, e R 2 gUR, [E, - siasal std sl ek gean
AU SALUTLAS B, DAL (ACUIHL BUALT2ALS MR 2R QAL AL S, W el MUlsREL
AL L3 sALAL IR S,

& A AR [REs - auridl sl g ognd 523

o cnrows (el d- dueeiat agadl,

o UAS AALBS YAAALASTLERAL VUL,

P CURGULE NI DUUURA AN AAHLAALSRAL AU, UZAL G AATGLRLEL
sealRa szl

& DLAHLUAS AL AL o2 Al ARAL EiRiedl 292 AL $33U, HAL IR QA UL
aseat (as ([ faa i@ dldlydacsan

@ mzREl s (@ AL an SLaeciidl oAy oS wr AL sRAl,
32022 1

BLOUALAAL 2R UEALAL W R, ueedl 20 0L B 5D Mol S o1 A
(LS ERALAMUILOAL, sl (Bs2UA L2 vl oA eLeua.,

WL 2L el ML (53N el et dor, Bonadl ain a2dl o uveIR,
el Al Huelldl 2 slaand WilAez dld o oradl, wzdl WRRAAEL sy e saiza
(Baeor 3R AL 52 B oV AUGEIRIYAS Q8L

L AL il Bazil vl ugizan, wosla Ruareryg s30zug wrisall-dl el
s1a% Rz unadl . aral ARG ga, dl 2 2R Qo el aral 2 @a weL gl
Aol (s a0 ol 0 (ARl sal, 2ulax Badlsxz fd 2 gleaniu
AHAL Al ASSL AU, DAL HE AR WA AL A UGl 202 Msiael Al e
VOLBUAE SAL, R YAAALAS AL oL U,

(e q2hs UL REL gL, Metell HERL I Al YeaAell drf, 4L 52 6L el
e UL DL (22 el S BRHL LAl 3 [ ) s w3l aussidl WL (Rigs) w18
AL, AL RHAUR- AR AHLALEL AL o423 L s s,

“a g nn gz s arial !’ i (01 A wzAL gl L oug R g swiEl
3002 51l cltl, (s Badl ey ot el alzd Quua g el 0 yaundL gleaniel
el SLIR Al 5 UL 2L el QML DL WAL 2012301 WoR UlE UR A1 el L0 (S10L) @

69



Ll Ma2ll REUL gl Yeeltdl Aoz WogR uR [2AR 28 2L A g 28R [y g ¢l
AL S AR AL (A 208 A2 AL oL Loz RAR uAL

Al :
(1) 2UNRAHLYLAUALAL S S QLR RS AR A AL 2R UL ? Al 530,
() YAl o1 2 ELALIL SR T R ?
(3) WA A2 2N 2L,
(¥)  2UURHEL ALY A S1EAL [ADr 2 S ? UHMAL,
32490 R
UL, Al AGRAL Az e 2oL Aladl il MRl SARAL B B, DL B

250 AL 2L @ uRAR R gERaAL VL dn(agiR sraL el assl $3, uedl 2
CUNS A A5 A AARHRLGIRLY A ALyl Hna el U2l AR L [z i uglzal,

Bizlssry, anzy, »reu, walDidl saza. 3Rl gulodl adiazeil i wikar
FERAL AL AR 23U (Aoll 2@l Al As Gl wisdl S5l Sl ur dlsdl 2
‘AR AL selens WL (RSILAL 2R 24520 AL ML (202, ¢4l 0 UL dL HRL
SUBPLTHAHLOY AL, L uRL.L L ALl NGE Sl ?

(ruzeral usar RS IEHL AL 52 0EAAL AAAL s AUEARD HLsA FAL drd
o Sl R olleusal, 3L AL 585 Sl B Al dsLgraniussidl :Rs Rl sy, o,
AL ZLALLAL ML A ALEL AL, LR WO L § AL HIRLASS VsHL UM,

O ASLMR 3200151 A1 ag AL als Akl ALl AR Ml HAHL gL LSS
WL LS 585 (2030 A oL, ‘201, AL AL AHIRLZ AL, dHIRL W M2 210 2000 4l
2R WL ALG I, W $39 )77

[R5 1L st U HlerA MY 2@
a3 :
(V) stayRBrasgar ? 2uRsElS 2ulzazil ois? e ?
() WA ZIRLSAL YA S [ MmuLs iRl una e ¢
(3) BRI AU A 20s 20000,
32012 3

el ARLL (UIP1E) HL LRI Bl AL HUUALEAL L el MR U )N
€ (el & Al (znal) iEa 28 sl HuwmL saL W2 WL IR 98 SRALARAL $85
AN A AL, NUWYIL AL ARALUE % A A1 WY A5AUL AGEL UL FURAUR 2y
Assled,

etlel AUSRAL UL [AURE EUL Al HOHS UL URSIRHL % HH SRAIR
BUAEVLAL AZALA 52, 5 DUASIRHLHIRLRAAL A G- UG BVLAL el ALSLAZYS WGP 3 AL
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FoAls UGG W ULAL HUSLRAL GLAHL ARLAL SN AP 1AL UR USALMLSAL vl vzl L
WG, ALAL IR, v1zdLs S SeallE SA MWL 2l gl W [Ha 2B oY, Cava,
BLALSLELAS ? 2 el agell R a2 gl s3zans ¢

WAL BLS UEALGRU AL BB Y AL ARUDL 5, 200 AL [z [aeusL (dpevaid i) -
Rl Yol 2l ¢ ualazeraala aa gran’ [y ddla RQusal pusa gla, @
QLW AN LS 1L S S 1,

WAL 53 EULAL S2aLs 23130 20l (sl vinst vEL 26l ©. ol 203 AL AKX d2URSL
ST

AL YA, ¢ uRlal avil 5L Y AMSL LA YA, SR Al ? didHRL
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Life Skills Education through
Short Stories
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Life Skills Education through
Games / Activities
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Concepts of Life emerged through
Film Songs
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Appendix : 2

A Questionnaire on 'Concepts of Life'

Note: Give answers of the following questions on the basis of your own thinking.

3 What is life?

O How to live better life?

( How and why to live for self?

) How and why to live for others?

[ How to live together?

[ How to face the challenges in life?

(J How to solve the problems of life?
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Appendix : 3

A Self Concept Test :  (“I am”)

Note: Fillin the blankin brief as per the given instruction in the bracket, for each line.

Tam

(Two special characteristics you have)
I'wonder
(Something you are curious about)

Ihear

(Animaginary sound)
Isee

(Animaginary sight)
I'want

(An actual desire)
Idance

(Something that gives you a thrill or wave of extreme joy)
Iam

(The firstline of the poem repeated)
I pretend

(Something you actually pretend to do)
Ifeel

(Afeeling about something imaginary)
Itouch

(Animaginary touch)
Iworry

(Something that really bothers you)
Iery

(Something that makes you very sad)
Iam

(The firstline of the poem repeated)
Tunderstand

(Something you know is true)
Isay

(Something you believe in)
Idream

(Something you actually dream about)
Itry

(Something you really make an effort about)
Thope

(Something you actually hope for)
ITam

(The firstline of the poem repeated)
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Appendix : 4

A Reaction Scale
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Appendix : 5

List of the Experts / mentors

Dr. Sanjay K. Shah
Lecturer,
D.I.LE.T. - Vadodara

Dr. Belaben R. Shah
Lecturer,
D.I.LE.T. - Vadodara

Mrs. Belaben H. Shah
Lecturer,
D.I.LE.T. - Vadodara

Mr. Yahya Sapatvala
Lecturer,
D.I.LE.T. - Vadodara

Mrs. Malini S. Pathak
Creative Writer




Appendix : 6
Script of the film on "Concepts of Life"
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g9y (LoD, - astL- (zul2)

YARR 1 (UAASAL) AURSIR ELRAL, 2L S UL AASL(ANS R2s azg Az s weL
SELHSLONAD ) DR R, qH AR AGASL! Lol g1 L2 E SLsAL?

Ras-a ¢ gl W RS 02 QL Adl 6L, oUled 0 Ha sl 2L A ogla g 8w el gL
T

-

-

AT g3 & AT -1,
AT T[T -t —dtet
TN A NPT SRT-Suad
P | TR Nl H,
3T ¥ $HP .
T3 freTax |l &9,
FAESMETH T 1"
gauir o (AEHAAGSEY)
oA VoL ! suLoUA €L
WYL AL AAL BV ¢ DA [ vz 2002 Fas? 2P 20R oua 53,
BLs oL HA AL SELS ol YL Caasag ¢

Al Bl s ass A sgL‘aas” audl ¢ [rgall’’, au(3=il guz A seu'Life’.
AU DAL AGET 1 WAL A0E S WAL U 518 YAt AL SLAA
Al 2o L, ast AL o oA Hagan’’ sLael €l adl v,
AL BALYAAT DU SLALSA UAUFIL ? M21R §H DA DUSLE ALY, UL
4 5¢ (3 anst Al 2k AHAYAL Y Al g3 9 NAL UR A SUR S3+L
alga, als. ...

(1) Wadsug?

() gnoigar an Fuazg Uy ?

(3)  ¢nzadd [Qusy IR0 ?

(%)  SHURS [QuLsd 20T A Y

(W) gLy aalsimarsa s ?
?

Ao\

(8) ¢HWAAS|L AHZALALSLEASA S
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Sl UALS BriR ¢el dea ¥ WAt T 3L SL AUEL WA Gledl ¢ PUR ¢
YAASLAY / AUN ASA ¢,

(s A 215 Mobile 2 aLdia viovaly, ¢ ¢ ¢ (reall 3=l ¢ ue el ¢LaA,
soll gz, selldizari.’’)
(UL AL ARE UGN AURLRLHLAL LA ASA 53 S, )
(Bl @23, @ gouldl MeUHA WIzS HUSAAL 2L 2. LU $3 8 A4,
Sorry Alena susa sy .,)
YA (Y GLRA ) AL SREL B L. §B Yell 20U T RS A W AT B
S oL gall sLvana g,
(GuaY.) S6Il Al g, s6eil dl 3aumt, soil §udle dused 3audle, wr
Grell (Brgall s wRdlR.
Song : (vzallwisugdl ey,
o g slugdlel. ...
gauwr @ [veellas wgdle (Pause)
FAUGALSL HALSA YARIDL ? Sl ¢ AAL Bown ?
DAL 2 UAL ALY 3R YeAL SLOLL,
Song : SsoimzLoum,
GHECERILEETEN
SH UMY AUALSL,
AL SL3E HAA. .. (R)
YAz SAAUA N ‘o ALTAandls § M A SLIG S,
(eq g uosi aaslag Bondna sga a uusds glad #als sz, za
AL, A AL, dedaiedl, R, Qs 2adaaiedl,
S A g (5 Srglel B drg A g Waa sl g Buudg.
Picture : (ewiaia sllyvel- 2008 ad HELeURaAL g AL NS I, B (Rzelq)
Yoz AGTeRLA 2L [AMENA M A SLEUEAEA GA B s LU AA SRAE.

Picture : (augiemontlls Prausi(Asaia)
AR ¢HR ARRAA AL 2 (e SLEL an suwala o Ban, e, un,
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2 [EUL DU HAAALSL B AS LY AA-UE A FU2ANA H B AsALE.
Song : raReZAAAL(R)

s[5, AU

SH ALY CUS -

R oAled. . .

TN TN

AR Harldlagl, S urdlur AnAASLECUALSRA G Brgla el UL

Song : MoruALAugdLg, 2adlurdlur
UL (v 3¢ o1 sl oS (1)
G AR SLER AL AAR SRALE,
wuel § sl AR SRALE,
Picture : (auzdzzud =)
(B [Azgiaznd o sla s, )
Song : lda A soudAAl
WH SR oG AL ()
g HanA gl g wl(R)
UAHSLIAAR AUA AL,
YAMIR ¢ AEL ALY HUR IRALSL A B, Brgla g T s25L ugy [Far202 6
sre{l (BaL SrollaslulsauiGas ean sialkael sdld.
Song : (=ilslyzgreliugRrur
Ballsied Raus dlagur
(Baly i glaz Baw
Wl SALSLAHE. . ..

Picture : (zanil(@asidsd Catlrsdaaas.)

yAwR @ Itis not important that how a person dies, but important is
how a person lives. (slide)
(MR A YL AIRL E2)
LS ERL CLR HAnA SL oA oiga €l s3 U 2ariley Sl gaq dlal
wad ¢85, Al Gl 1Al 2R MY AEL S ot 2o ol gHik Raid
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Song

SRANG, Gad 912 A YA sl AL uzens S olla HulatalAa gdle.

1 98 (24015 A0 LS Ma,

Picture :

Sound :

Song

AN R AL AR R LA,
5 S QLELSLESR L2l
S8 [l ois Grglanadia,

88 [Bet,,.. Q1AL QLAEL...

(QUNESETIOERICTHEY

(fareren it ATeROT IR BT
e 3R fFHforSHd M H e € 1)

p g dauopldey o Satugsar: |

Picture:

AR

Song

YAUR

Song

+
.

9R: IAUA urela aF sy A an:
(otlasdl 202 o ST 2fFeeid 2 s 204, /9350 P (s Rla

™~

9,)
(ST MOFA SANALFLIE ZUUAS . )

A GHER Gayd puld 20 wg s, SU saum s ¢ sl sLas
QA S U BV ASALE. S sl 2 Suolld Wapwals.

D AAAAAS LA,

2 RELYLHELALA,

¢Sl A B Gast ualsaca ¢l plaza wRam Sl s e st (sa .
Sl (@B alawuae &,

T oA Al G SLHSLRURH ALSRL,

Picture :

YARIR

.

AW SLALH HEALH ALSIL,
(OUNAS SURALELL)
U I D ETLEH T TURL))
ARG, AR A |
UL LELS HADE YU, HAAE (5 “Capan als :aum e, guma §
(3 s IR vadl S1agia A Ml 20218l S1 3L Sl GHIRL SAsA ¢,

S [A2 ¢z sl u gl AU SALR.
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Song

YAUIR

Song

YAUR

Rigis- 2
YAUIR

Song
YAUIR
Gulzsi-a

(Bulsi-=

YAUR

T AL 22 EL S B Breasa gl (R)

AR sLASAE Az R sLusa gL

AL R 2090 53001 208 @ olla 245 ¢ Grell 20 ¢ 518 2l
Creall sl uRRAlaL A asazgag, s34 6....

» [reollgr sEN s AL (R)

WAMBBLEH (1) 2R AL, .. [¥eall g 5830,

agigHAzvLE "These are the real toarch bearers of our life".
A AL AL 013 - 003 Al eufse ¢, U3 SO s L1212 0122 ol ¥ 2)an
3 (@20t mA.

WL, AU HALSA?

ANA,

(lla2ntRa Gezvua sy, argliendlg, sa st Ruugle...)

.

.

*
.

.
.

2R L, AU S Sl =l

20 1, 9L 20201 H GHIRL CURALA 202y (A SLDS B YA WD 215 AL9AL

" AT HET: sharar I ferere: 1l

AL GH 2R 2R A G [0 SLufa gL AR G (R 2l s1zA 51
BUALAS AAE GHERLIUAL B 20R BusLgi-,

AL S UL 1AL VUNR (AU R gH 59 A o Hlvwaa fadle.
R[5 5Al A SRl wda A AL PR A AL A [q2lla zgaL

oL as A Bl ollal s Mk A ) an S $8 2 oL, HUA AL ASL
AlBa gt (3 Film (Ra) aus ogga L aasa wean g, Gels
Has 202 A sl sell Al wis 223 Lecture 3 eil sraisL uenauel adtd
T, ¥A G "Black" Genw i a0 sga e 5, foreh v sngehim i
dRE R, 39 U fh a8 e Sie, @relr S/ AL Bz S1 o0l ¥R,
CR0El G VIGLAL, LS RFALAS ML, Masz ol Gail’,
TAMEHA WAL 22 ¢H FUANA Sl S, SRR DL BUR Lo 20w
Al § ALGH IS Yol N AL !

A [Brega gl st R HEA R, UL EH YA,
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Song
Song

Song

Song
YAUIR

YARIR

Song

(Qas-=

YAUR

-

D (Rl srAL, (gl Warn e MadE...)

o ([reall g5 ugre »etn, aglsasuLgL B ma)

el ., AGLSASALELBAAMAL(3)

: ([rgall suLg 95 Aadlzle Y sLadloziailst ¢)

(Slide :-Life is aComedy...)

 ([resll §unona s (@A ua, L, LS vl agl, viLs AL agl)

AR S A (vgoll, Dl [ SA AL S VL HAEAL ., 22 R¢L ., !

oL L ouA R Ds e HlAAL SULSELR !

(U202 A3 QIR AL FLLLEVUA S , el HAUN UHUUASD .., )

" RTE Uoh M SIFIRUTE | TR ! 394 Uget & 31Tl TSt 53,

31T TR ATATSRNSA | & AN §3 3T foF ST, TETIR IR IE 8,
3R &R AT G S ¥, HHHUT IR QAT & 1 R Uep W ST
g1

e AL AHLE HEAH A AT L AR A g HD ALy @ g [
(vzall vig 55 v, F3....

T (95 RARSLAULY, M SL2eAL R,

[Brgall 2012 g% ellagl, AL H2AsguAlg. .. ()

Pegril 20 R ey 1L LA YER Anead Faun aliasiazay
R A ALUA G A€l AL ? A2, A ALHRGARLL SERE. !
(LA GHALAL ALY AMUUAD )

2 BuLeuy, s AUGus 1A oL dlvg. ..

Life is aRainbow which also includes "Black".

01 2L oA A (5 518 200 5L g S A [As1ad ¢ ? 2@ @l 220 51
ollfd s1a S ol g 2 g [Asia AsAE. FusL Ay 2l Yo 2R
SRS IRL, ALFURL LS AP ALSES,

BELgRVL S Alr R Gl 2L [Froete Sl R0 ¥ aven, (@), sidl
szt LAl Sl sHALBUEL 2R A a2 2masi,
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0L G GLALSLA AQOL AL T A ALURH SRS IRLEL
DR §L, ARl RAAALMHLA AR ALULE G Y AL .
H sl A seBLELAL, HALME cal s,
0L SAA (AU 20912 18 ulsa 2iles an (Asdla geu sraLg, L
G5l odl oaatil Sl . $6il s6il GusL He st 52 Barmaly, 62
Sieell AR W HLL- 08l 2o Ll B, S S U GRAL S3eL 5L oL AL 2,
WRA GLArS. A greita W Seiia vg el a2 B saly, 202 wae
seAg....

Song : (vzall2uer MR AU azHdLE,
BUA GLALAL U Vg el gl 2udlg. ...

YARR ¢ AUSLTR AR W SALRAE ? (A5 Rt zis0dayy §)

Elfasi-3 @ Halagl s@oll (5 2012 2 518 calsd 20 gl sLABid salg ql
G WA sl A5 4P g Ma mdl ¢ Sl oudst wagr war 2R
QLA 200 20819 W oL U HyRAL A SSLE. .

Hra @t WY e Hench! & it STta et T firerT
R Tl A wEs o, oA gy & uer =1 e
FErgfrrd R AT, Rith SR TETdER I,
PRI I 1T & & IR, fohach b BT & AN,

0 fA= T S 81T, a8 S &l S ari.
THATHR TR & 1S TFRT, fohAdh AhoepT & WawT.....

Song : YRS T HEH AT, fohwd A HbT & WART.....

= AH A -
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Appendix : 7

The analvzed answers of the questionnaire: 'Concepts of Life'

@® Whatislife? How to live better life?

Lifeisa/an............... We canlive betterlife .....ccoeveveiienenieenennnnn.

L B JER JEE K JER JEE JEE R SR JEE JER JEE R 4

Experiences — With Positive attitude

Gift/ Valuable thing - Love, Pity, Emotional feelings, Unity, Self satisfaction
Happiness and sorrow — by facing difficulties, with faith

Teacher —by educating self, by following truth, Dharma and culture
Adjustment - By changing the situation, by living / enjoying every moment
Voyage — with adjustment, by following principles

Art, Mixed feelings — with selfrespect, by doing social service

Process —by solving problems, by living happily in painful situations

Good time given by the God —by achieving good health and luxury

Expectations, Struggle — by respecting each relationship, with better socialization

Boat—by achieving target, by creating awareness among the people
Cycle—withnoble deeds, by following duties, by living for others
Vision—by living with realities, with simplicity, with determination

Not a duty or responsibility, boon (varadan) — by giving joy to others

® How and why to live for self?

® 6 6 6 O O O 0 o

By doing things that make us happy —to keep others happy

Salvation, For achieving excellence

To make it important for others

In search of happiness

To fulfill all desires, survival —to enable self for that, to become self dependent
For happiness - To love self

Forselfawareness — For self development, to develop self confidence

To know the philosophy of life

To make life more interesting
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*® ¢ & 6 o o

To make one self goal oriented — to contribute something to society
To establish one self as arepresentative of the society

By following Dharma

To be responsible —to make the life productive

For expected development of life

To achieve goals of life —to become efficient

® How and why to live for others?

L B JER R JEE JER JEE JEE R JEE JEE JEE SR JEE R JEE JEE R SRR 2

For self fulfillment and to fulfill other's needs.

Asitissaid in'Dharma’. To help other's, to make others happy.

For global development, to cooperate others

To remove stress, to develop interpersonal relations

Torespect others, by helping — motivating —the others

To feel sense of gratification, to see that nobody has to suffer because of us
To feel joy, To use our knowledge / education for the welfare of others
Since this is only the life, To become part of individuals sorrow

For devoting life, To follow God's message

To know and solve others problems

To manifest love and respect for others

To get blessing of the God.

For better socialization, For individual development

To become memorable for others

To show right path to the others

To stop wrong deeds ,if any

To recognize good people, To win their faith

No one could be harmed by us

Asmore people are attached to us

® How and why to live for others ?

2

2

By showing cooperation, trust, love, compassion, harmony, understanding, respect
etc. to others

With unity and brotherhood, better adjustment
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By sharing experiences, thoughts, things etc., Giving suggestions for betterment
Not to use bitter words, by helping others
Motivating others for solving individual's problems

Appreciate others feelings, Give importance to others

* ¢ ¢ o o

To consider individual's limitations, by accepting other's thoughts, knowing
other's needs

By developing global feeling ( vasudhaiv kutunmbakam)
By adjustment with emotional balance

By coping with emotions

* & o o

Avoid comparison and expectations
How to face challenges in life ?

& With positive outlook (I will get some knowledge), To find out all possible
solutions, By applying gained knowledge

Accept challenges with smiling face

Considering change as apart of life, putting full efforts

Showing full confidence — determination — strong will power - readiness
Not to think about failure/ defeat

By reflective thinking (Why to face?)

By becoming self dependent

With patient, calm and cool nature

® ¢ & 6 ¢ O 0 o

By choosing appropriate solution

How to solve the problems of life?

2

With fresh positive outlook, concentration, relaxed mind, creative — logical —
scientific —critical thinking

Thinking about type of problems, their causes, situations, realities etc.

With faith in God and self confidence

With constant self efforts, trial and error, thinking about best probable solution
By taking help and guidance of others, sharing with others

By proper analysis of different dimensions

® ¢ 6 6 o o

By getting inspiration from others
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