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Chapter One:

Conceptual Framework
1.0 INTRODUCTION

Education plays an important role in the overall development of human beings. In school
education helps in the formation of children. In schools’ classrooms different subjects in
different way. Each subject has its own importance. Education is one of the most important
building blocks for a nation as is serves as an instrument of economic and social development.
It is through education that a child gets equipped with skills and competencies essential for a
successful life. Language has its own importance, peculiar role and function to play in
education. Right from birth, many words and by imitation child by family members.
Unconsciously child picks up those words and by imitation child express those words. Thus,
by words or speech, child is practicing to learn language.

Language is the most important in the world. From birth to death, all our activities are
regulated by language. The human knowledge and culture are stored and transit in language.
Language dominates every aspect of human life. In fact, it is yardstick to separate us from
other beings. Language is a mean of communication. With the help of language, we can

express our thoughts and feelings to others. Without language, society would be impossible.
1.1 Concept of Language

According to Bernstein (1970) “Language is a socially shared code or conventional
system that represents ideas through the use of arbitrary symbols and rules that govern
the combination of symbols.” According to Salim (2001) “Language is purely human
and non-incentive method of communicating ideas emotion and desires by means of
system of voluntarily produced symbols.” Parameswaran (2000) asserted “There has

been a consistent relationship the complexity and development of its languages.”

Language communication and human needs are unquestionably linked. Human beings
have various needs individual, social, economic, political and cultural- and it is to fulfil
these that man needs language. Even the youngest infant expresses its needs-which are
primarily biological to begin with. As the infant grows and his needs become more
complex or gurgling with pleasure the individual reaches the stage where he starts

reflecting on his needs.

Language plays a very important role in human lives. It is a social phenomenon. One of



the main goals of language is to communicate with people and to understand them.
When someone speaks, he intends a specific purpose. He wants to convey a massage
through that language. A person uses his language to many different purposes for
example, to express his feelings, to ask for help and to apologize.

1.1.1 Functions of Language

Generally, Language is used to convey the message to the recipient verbally and in
written from. It is to be a characteristic as part of common society. So, the development
and upliftment of the society and citizens are depending on it. Language is used in
communication and it has a definite structure and pattern. It is a valuable base for
emerging society. People use some functions to say a sentence, to ask, to reply, to greet
and etc. In fact, forms say, “what is your name?” he is showing a form of a question. Let

us take another example, “I want to play football,” functions as a statement.
Geoffrey Leech (1974) mentioned that language has five functions.

Figure no. 1.1.1 Introduction of Five Dimension of Language
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Informational function which everyone tends to assume is most important. In fact, this
function concentrates on the message. It is used to give new information. It depends on
truth and value. Let us look at this example, “the car is big, the bus is crowded.”
Language can have an expressive function; that is, it can be used to express its
originator’s feeling and attitudes- swear words and exclamations are the most obvious

instance of this. Examples of this kind are, “I am very happy”.

The third function of language is the directive function whereby we aim to influence
the behavior or attitudes of others. The most straightforward instances of the directive
function are commands and requests. This function of social control places emphasis on
the receiver’s end, rather than the originator’s end of the message: but it resembles the
expressive function in giving less importance, on the whole, to conceptual meaning,
particularly affective and connotative meaning. Examples of this kind are, “I want a cup
of tea or close the door.” It is learned hear that; we use the language in a direct way. We
ask someone to do something. Sometimes we can use a sentence to express two
functions. For example, “I am thirsty.” The previous example could be used to show the
condition of the speaker or writer or express the feeling. In a way that a person asks
someone to give him water. The fourth function is the aesthetic function, which is the
use of language for the sake of the linguistic artefact itself, and for no purpose. This
aesthetic function can have at least as with affective meaning. The function the
associated with the message the vehicle- is the poetic or aesthetic function: All art
understood as art is taken to embody this function, and any object valued for its beauty
rather than for its ideological value or usefulness-whether a gorgeous car, an elegant
teapot, or some acreage of untouched real estate takes on this function. According to
Leech, the fifth function is the phatic function. The function of keeping communication
lines open, and keeping social relationships in good repair. We can say about this
function that it is used for normal talks. An example of this “when two people meet each
other accidently in a place,” they start talking about something unimportant for the sake
of communication like, how are you? How are your children? And so on. We can say

that it is a kind of daily talking. It is not meaning but is good.



Language is just like hub around which remaining subjects are moves. All the subjects
are inter related and inter depended on each other. Language help us in providing and
availing various useful information also generate information. This information should
be expressed and coordinated through well define directing plan, which it shows the
creditability and utility. Language always emphasis on co- ordination, which
synchronized the various elements of the language.

1.1.2.1 Language skills

Language is essentially a skill. It is not a content-based subject like-Science, Social
Studies, Commerce, Mathematics, etc., which aim is to imparting information and fill
the human mind with knowledge. Since language is a skill, it naturally comes under
psychomotor domain. A skill may be called the ability to do something well.
Swimming, playing, etc. are skills which people perform after acquiring them. Knowing
about these is a skill (action). Language is divided in four categories listening skill,
reading skill, speaking skill, and writing skill. The four major skills of languages are
providing the right key to success. Teaching — learning of Gujarati language while
ensuring focus on all these four skills provide a platform for learners to hone their
proficiency in the language well. Skills relate to different aspects of using language;
such as listening, reading, writing or speaking. Skills are our ability to do these things.

They are usually divided into two types: receptive and productive.
1.1.2.2 What are receptive and productive skills?

Receptive skills are those used in understanding; reading or listening. Productive skills
involve producing language; speaking or writing.

Figure no.1.1.2 Given Information About Language Skills
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It is important to consider skills when designing language learning materials. This helps
to identify the aims of an activity or lesson. It is generally accepted that receptive skills
should come before productive skills; however, it is important to remember that
communication is interactive and requires the use of all skills most of the time. Dividing
language into skill areas for teaching and evaluation purposes does not necessarily
reflect how language is really used. Ideally, learning materials have a multi-layered

skills approach, where all skills are covered and combined in a realistic way.

1.1.2 Language Proficiency

Language proficiency is the ability to use a language spontaneously for real world
purposes. The language proficiency test is an evaluation of how well at person can use

language to communicate in real life.

1.1.3 Language Competency

Language competence is a broad term which includes linguistic or grammatical
discourse competence, sociolinguistic or socio-cultural competence, and what might be
called textual competence. The specific learning outcomes under the heading Language
Competence deal with knowledge of the language and the ability to use that knowledge
to interpret and produce meaningful texts appropriate to the situation in which they are
used. Language competence is best developed in the context of learning activities or
tasks where the language is used for real purposes, in other words, in practical
applications.

1.1.4 Language Literacy

Literacy is usually thought of as the ability to read and write. However, there is more to
it than that. To be literate means, “to be educated or cultured” and literacy is “having or
showing extensive knowledge, experience or culture.” A literate person is able to
participate fully in society- more than simply being able to read and write, a literate

person can fulfill social, civic and economic roles.

What extent the world is meaningful and useful for the society, that is the proficiency of
language. Language should be more constructive knowledge and to be execute its
application in logical manner. Language should be readable and writeable for common

people that is to be considered as a part of language literacy.



1.2 Characteristics of Language

Language is the expression of human communication through which knowledge, belief
and behavior can be expressed, explained and shared. It is based on systematic,
conventionally used signs, sounds, gestures, or marks that convey understood meanings
within a group or community. The characteristics of language are as follows:

o Language is a sign, symbol, character, word, which are used of common
understanding. When act this thing have a common understanding as for one and all
then it is considered as language. It must be meaningful, valuable, understandable, and
reliable. So, use it pass from generation to generation, which consists of pronunciations,
fluency, vocabulary, writing pattern etc., Each language has its own aspects for civilized
culture. Mostly these languages are popular which can easily be speaking and reading
usable for all. Nation, region, territory or section of society is also be identified by its
language.

o Language is learnt: The learning process may be natural or structured.
o Language is a system: The complexity of the various facets of it are organically

inter-related, such sounds, words and structures in integrated with one another and

constitute the complex and organic whole which is called language.

o Language is a system of symbols: Its effectiveness consists in its usage when the
symbols are commonly shared and known to all those who are sharing a common
experience.

o Language system can be arbitrary: The is no logical relation between the words
and the objects they stand for except for the Chinese and the other pictorial languages.
Here again, the characters, though pictorial, do have any resemblance with the reality
that they stand for. However, in sound language, it is necessary that the sounds have a

specific meaning.

Every language, may be Gujarati is a living language. With the needs and requirements
of speakers it changes constantly and developing. Words are practically being borrowed

and absorbed in the language from time to time.

1.3 Three Language Formula

The Three Language Formula was devised in the chief ministers’ conferences held
during 1961. The National Commission on Education known as the Kothari

Commission examined and recommended a graduated formula which was

6



recommended by the 1968 policy are:

o The First language to be studied must be the mother tongue or the regional
language.

o The second language in Hindi speaking States, the second language will be some
other modern Indian language or English. In non-Hindi speaking States, the second
language will be Hindi or English.

o The Third language in Hindi Speaking States, the third language will be English
or a modern Indian language not studied as the second language. In Non_Hindi
speaking States, the third language will be English or a modern Indian language not

studied as the second language.

The National Policy on Education (NPE) -1986 reiterated the need formula for the
implementation of the three-language formula in its true spirit while recording the

unsatisfactory implementation of the formula in some parts of the country.

The National Curriculum Framework- 2005 developed after a nation-wide debate
and discussion approved by Central Advisory Board of Education (CABE) makes the
following guidelines on language education:

o Language teaching needs to be multilingual not only in terms of the number of
languages offered to children but also in terms of evolving strategies that would use the
classroom as a resource. Home language of children, should be the medium of learning
in schools. If a school does not have provisions for teaching in the child’s home
language at that higher levels primary school education must still be covered through
the home language. It is imperative that we honor the child’s home language. According
to Article 350A of us Constitution, it shall be the endeavor of every State to provide
adequate facilities for instruction in the mother- tongue at the primary stage of
education to children belonging to linguistic minority groups.

o Children should receive multilingual education from the outset. The three-
language formula needs to be implemented in its spirit, promoting multilingual
communicative abilities for a multilingual country.

o In the non-Hindi-speaking states, children learn Hindi. In the case of Hindi
speaking states children learn a language not spoken in their area. Sanskrit ay be studied
as a Modern India Language (MIL) in addition to these languages. At later stages, study
of classical and foreign language may be introduced. The major objective of three

language formula is to promote language harmony and equality among languages in



school education by making provision for the study of three languages with ten years of
schooling. The National Curriculum Framework (NCF)- 2005 brought out by NCERT
provides guidelines foe effective implementation of three language formula. The
document states that bilingualism or multilingualism confers definite cognitive
advantages. Three language formula is an attempt to address the challenges and
opportunities of the linguistic situation in India. It is a strategy that should really serve
as a launching pad for spirit. Its primary aim is to promote multilingualism and national

harmony.

Teaching of Gujarati as a mother tongue begins from standard 1% in the Gujarat. In
primary classes the emphasis is on the development of four basic skills of learning.
These skills have to be further developed in higher classes also. The knowledge of the
native language is a crucial aspect of a person’s life. It not only stimulates their
confidence but also creates awareness of their individual and cultural identity, facilitates
learning and adoption of other languages, creates job opportunities and keeps families
tightly knit.

1.4  Objectives of Language Teaching

The teaching of language has very specific objectives in the school curriculum.
According to NCERT (2006) the major objectives of language teaching are:

o To equip learners with the ability to become literate, and read and write with
understanding.

o To equip learners with such politeness strategies and powers of persuasion that

they are able to negotiate all communication encounters with tolerance and dignity.

o Learner must be able to employ various non-verbal cues coming from the speaker
for understanding what has been said.

o Learner must be able to construct meaning by drawing inference and relating the
text with his/her previous knowledge.

o Learner should be able to engage in a discussion in a logical, analytical, and
creative manner.

o Learner should get ample space to develop their imagination and creativity.

Thus, the main purpose of language teaching is enhancing the creativity and

communication skills of the learner.



1.5 Gujarati As a Language

Gujarati is part of the greater Indo-European language family. It has evolved from
Sanskrit and is an Indo-Aryan language.it is one of the 22 official recognized languages
of India. Gujarati is native language to State of Gujarat. Gujarati, in contrast with most
other Indian language is considering to be a relatively young language, with its origins
traced back to around the 12" century AD. A formal

grammar of this language was written by Jain monk and scholar Hem Chandra Acharya.
This was referred to as an Apabhramsha grammar, signifying a “corrupted” from of the
formal language of the time, Sanskrit and Ardhmagdhi Pakrut. The earliest literature in
the language survives in oral tradition and can be traced to the Krishna devortee and
grate equalitarian Narsinh Mehta. The first work of poetry in Gujarat is conceded to be
“Bharteshver Bahubli Rasa” composed by Shalibhadrasuri, a 7" century Jain monk. A
member of Jain sadhus followed his examples and composed short storytelling poems
called “Rasas” till the end of the 18" century AD.

After the rise of Mahatma Gandhi’s relative importance in a steadily strengthening
struggle for independence and social equality, a great volume of poetry, written by poets
like Umasankar, Sundaram, Shlesh, Suresh Joshi, Suresh Dalal, Snehrasmi and Betai
among paths were centred on the existing social order, the travails of Mahatma
Gandhi himself Post-Independence Gujarati poetry displays a higher from of
subjectively and explores philosophies and lines of thoughts and imagery. As with most
language, Gujarati comes in various regional dialects that differ in pronunciation,

vocabulary, and grammar.

The origin of Gujarati Language is traced to Sanskrit- later on Prakrit Sanskrit as
distinguished from the language of the Vedas, which is called Maha Sanskrit. The
Gautam Buddha, who preferred to preach to nations in the spoken tongue, the pali

language was recognized as the spoken tongue of Northern India.

Truly speaking Guijarati character are borrowed from Sanskrit or rather are Sanskrit
themselves with a slight modification, the most outstanding being that the top line of
each letter is done away with Gujarati. Thus, the Gujarati is easy and do not present
many obstacles to the student. As a conversational language, it is concise simple and
well adapted for social and domestic intercourse. Though not very copious, it is flowing
of forceful. There for, investigator is interested in the area of Gujarati language teaching



and proposed present study.

Guyjarati is the mother tongue of the Gujarati’s. Mother tongue is the language of the
home and widely spoken in the state. Mother tongue should be the medium of
instruction all through the school. Study of language constituted by NCERT (1986)
recommends in its report that the medium of education should be the mother tongue of
the learners. In the Indian context, it is all the more necessary because:

o It enables people to participate in national reconstruction.

o It frees knowledge from the pressures of limited elites.

o It builds interactive and interdependent societies.

o It provides greater opportunity for the advice and consent of a greater number of
groups thus is a better defense of democracy.

o It leads to the decentralization of information and ensure free as opposed to
controlled media and it is gives greater access to education and personal development to
a greater number of people.

Education in the mother tongue will facilities richer classroom transaction, greater
participation of learners, and better learning outcomes. All efforts must be made to
positive attitude towards mother tongue education must be part of all these, so that
learners do not hesitate in the medium with which they are comfortable.

Up to some extent in Gujarat state Gujarati as mother tongue has not given more
important. There are not found concrete research but some assumptions are available for
that according to Patel (2008):

o Teachers and students believe that “there is nothing to teaching and learning in
Guyjarati language”. So not given more emphasis on language skills and communication
skills.

o Teaching of language is not given more emphasis on language skills and
communication skills.

o Teachers are not more serious about pre planning for teaching and not make
efforts for providing depth and innovative language knowledge.

Some solution and suggestions also mention there are:
o Serious attitude required for teaching mother tongue and teaching of language

should effective.
o For language teaching point of view, it should to enhance the listening, speaking,
reading and writing skills.

o Teacher should always update with current knowledge and pre plan for teaching



IS require.

ujarati as a Mother Tongue

Guijarati is an Indo-Aryan language native to the Indian state of Gujarat. Gandhi has
Guijarati is taught as another language in primary and secondary schools. The mother
tongue - Gujarati is also medium of instruction up to graduate level in most of the
universities of Gujarat, so it is very essential for students to master it at the early stages
to make a smooth progress ahead. In Gujarat state it is taught as a medium of instruction
and as a subject. Mother tongue is the most vital factor for the children’s intellectual,
emotional and spiritual growth. Ballard (1961) says that “the mother tongue is important
because thought and Language are inextricably linked together” Their perception,
comprehension, responses, creative expression, thinking and analysis all are maximally
developed, therefore it ought to be the mother tongue at all the stages of school
education. (NCF,2000) Tagore (1972) clarifies: “There is no joy, no expression, no
blossoming of the faculties without mother tongue,” The mother tongue has drawn the
attention of those who have known and recognized the importance of the mother tongue

in making human individuals express their views, feelings, aspirations and demands.

1.6 Gujarati Language as a Subject

“The move will increase pride first Gujarati as a language as all children studying in
Gujarat will be conversant with local language. The state has taken a cue from most
states across India where local language is compulsory taught in primary schools” said
Chudasama. Currently, Gujarati is introduced as a subject from class 5 in English
medium schools affiliated with Gujarat secondary and Higher Secondary Education
Board (GSHSEB) while it is offered as an optional subject in CBSE schools in classes
5-10. IN ICSE schools, Gujarati is taught as an optional subject in classes 6-10. School
managements welcomed the move. “We believe that students in Gujarat should learn to
read and write Gujarati language. In fact, even in our international school, we teach
Gujarati subject in classes 3-8,” said MP Chandran, president of Association of
Progressive Schools in Ahmedabad. President of the Matrubhasha Abhiyaan
organization that had some time back filed a PIL (Public Interest Litigation) in Gujarat
high court seeking promotion of Guajarati language including introducing it as a
mandatory subject in primary schools said:” This will help to promote the language
among not only Gujarati but also non-Gujarati students. We believe that if a child learns

mother tongue at the onset of schooling, he or she is able to express herself better.
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1.7 Proficiency

The state of being proficient, skill, expertness or accomplish make progress be useful. In
the present research the researcher assesses Gujarati Proficiency of Gujarati taught as

the language in the school students.

“Proficiency of language means application of language in daily life without
interruption. It has greater adaptability of changes over period of time. Generally middle
school students belong to 12-16 years age groups. They are capable to use appropriate
language in their daily life for e.g. at school, at home within society they used different
parameter while using language. Certain technological changes must be accommodating
in literature part to increase utility of a particular language. Language must be
considered as a core part of the communication on message. Within few words if should

express whole theme of a story. Definition of proficiency;

()  Advancement in knowledge or skill: PROGRESS

(i)  The quality or stage of being proficient
Proficiency-skillfulness in the command of fundamentals deriving from practice and

familiarity. Language proficiency is the ability to use a language spontaneously for real
word purpose. Language proficiency or linguistic proficiency is the ability of an
individual to speak or perform in a language. As theories among pedagogues as to what
constitutes proficiency go, there is little consistency as to how different organization

classify.

Lexicographer carter (1973) in his Dictionary of education has explained the term
‘proficiency’ the degree of ability already acquired. Skill in a comprehensive sense,
including not only motor or manual activities such as competence in a language, book

keeping, economics, mathematics etc.

From the above discussion about the proficiency the presenter will gather the following
concepts of about the Proficiency. Proficiency means the degree of ability acquired.
Proficiency is related to subjects like: skill or knowledge. It is presumed that the
learners of standard 9" are less proficient in the first language skills. A part from the
reasons of their weakness in Gujarati proficiency, it is expected that they should be

proficient in the language skills.

1.7.1 Nature of Language Proficiency

The above definitions of the term proficiency’ will help in understanding the meaning of the
12



term Language Proficiency’: Language proficiency cy of an individual consists of his ability
to communicate to others effectively as well as to receive communication” signals from others
and interpret them exactly and expeditious. Language proficiency may be explained as the
present Language ability to perform the basic skill effectively. It can be said the proficiency
implies certain in stock of language abilities with the individual at a particular moment.
Whenever one is given the opportunity, one has to show his Language proficiency. From the
view of mechanics, it implies an efficient use of devices of speech and written language for
adequate expression and interpretation of the experience of and individual. Proficiency, thus,
in understanding the structure of a language, is attain ed by treating the subject as a science,
by studying the theory; but proficiency in the use of language can only be achieved as a result

of” perfectly formed habits.

1.7.2 Gujarati Language Proficiency

The above definitions of the term proficiency will help in understanding the meaning of the
term Language Proficiency: Language proficiency of an individual consists of his ability to
communicate to others effectively as well as to receive communication signals from others
and interpret them exactly and expeditiously.

Findings show that strength of identification with Gujarati ethnicity and culture is partially
Signiant in explaining variations in language proficiency. In addition, three

factors were significantly associated with language proficiency among the participants:
amount of language use, language input/exposure, and knowledge of other North Indian
languages.

The current study has important implications for understanding heritage language learning as
well as ethnic identity formation and maintenance. Furthermore, it provides an original
contribution to the led by performing a multi-site study to investigate the varying proficiency
among heritage language learners.

First of all, Gujarati is the mother tongue of the state Gujarat. It is the language of our
ancestors and it is to be considered as part of Gujarati culture. Such language has many useful
areas which development the personal in all the aspects of society and required by the
society? Today’s Gujarati language teacher must have brought the students beyond the
textbook and use appropriate technique of language. So, students should positively develop
interest. The main aspect of the researcher study is focus of the importance of the mother
tongue proficiency. So, today child and parents ready to take education in Gujarati language

rather than other language. Proficiency, thus in understanding the structure of a Iangualg3e is



attained by treating the subject as a science by studying the theory, but proficiency in the use

of language can only be achieved as a result of perfectly formed habits.
1.9.1 Language Proficiency of the Students at Secondary School Level

Secondary stage of school education is the stage in between elementary stage and higher
secondary stage of education. This stage generally comprises of grad 9" and 10". Secondary
school students usually fall in the age group of 14 to 16 years. Students of this age group are
going to crucial stage of adolescence period where they are, they facing in language proficiency
in writing ability, listening skills and other. In this phase, language importance role in student’s
life.

Language Proficiency or linguistic proficiency is the ability of an individual to speak or
perform in an acquired language. In the secondary schools the attempt should be to lay a solid
foundation of linguistic skills and power in Gujarati, which should enable the students, even

after leaving the secondary schools to continue the process of

developing additional linguistic skill and power according to his need. Thus, discussion
has elevated that a working knowledge of first language will be valuable asset for all
student and reasonable proficiency in the language will be necessary for those who
effective learning. The students have been held responsible for the successful
implementation of policy and outcome of Gujarati. Thus, learning of Gujarati as a first
language, expects better proficiency of language on the part of the learners too. The
learner’s proficiency in English help acquiring proficient in Gujarati. But what level of

proficiency in Gujarati do the learners of a particular standard possess?

Language proficiency in relation to learner’s role raises a related question as to what is
the role of learner’s language proficiency in the process of learning? This is because the
student is also considered responsible for the success or failure of the course of study.
Overall proficiency implies that knowing a language and the mastery of a great number
of specific habit and skills without giving any criteria for weighing the importance of

each of these habits and skills.

According to Lado (1961) language proficiency level plays a significant role in the
classroom interaction. The interaction verbal or non-verbal or between a student or
between a student and a teacher, has become necessary but this can only be possible, if
it could be carried out through the effectives use of language. For this, a student has to

get proficiency over new words, morphemes, stress, intonation, sounds, structures, the 14



lexical items and their conventional representation. He has to get mastery over various

skills of language learning. E.qg.; listening speaking reading and writing skills.

Language proficiency is a power of language to adopt changes time to time and enhance
various skills related to language like dynamism vocabulary, fluency, pronunciation and
writing style. Gujarati language has its vast heritage, there are certain literature written
and published in language from ancient time. Development of any language is
depending on its standardisation and simplification. So common man (Lehman) can use

it gently. It is only possible through Guajarati language proficiency.

Generally, socio economic development based on the development of its local language.
As we know that Gujarati language is used in every corner of a country as well as in so

many parts of the world.

1.10 Research Questions

1. What is the status of Gujarati language proficiency of Ninth standard students in Vadodara
city?

2. Does Academic achievement have  impact on Guijarati language proficiency
of Ninth standard students in Vadodara city?

1.10.0 SPECIFICATION OF RESEARCH STUDY

1.10.1 Statement of Problem

The Guijarati Language Proficiency of students at Secondary Schools of VVadodara City

1.10.2 Objectives of the Study

1. To study Gujarati Language proficiency of 9" standard students of VVadodara city.
2. To study the correlation of Academic achievement and Gujarati language
proficiency of 9" standard students in the schools of VVadodara city.

1.10.3 Explanation of Term

Proficiency: According to encyclopedia of education (2006) Proficiency means ability
to perform a special behavior (task, learning objective) to the established performance
standard in order to demonstrate mastery of the behavior. It is the quality of having
great facility, competence, and Skillfulness in the command of fundamentals deriving

from practice and familiarity.

Language proficiency: Language proficiency or linguistic proficiency is the ability of
an individual to write or perform in an acquired language. It is also related to g



vocabulary, listening skills and receptive capacity. (The receptive skills are listening
and reading, because learners do not need to produce language to do these, they receive
and understand it. These skills are sometimes known as passive skills. They can be

contrasted with the productive or active skills of speaking and writing.

1.10.4 Operational definition of the term:

Gujarati Language Proficiency: For the proposed study it will comprise of
proficiency test. The score obtained for each segment will be considered as a

proficiency score in Gujarati Language.

Academic Achievement: For the proposed study Academic Achievement is the result
of students in Grade-8"" Gujarati subject.

1.10.5 Delimitation of The Study:

The present study will be delimited to 9" standard students studying in the schools
affiliated to GSHSEB, Gandhinagar of VVadodara city. It is further delimited to grant in

aid, Gujarati medium schools during the academic year 2019-20.

16



Chapter: Two

Review of Related Literature

2.0 Introduction

Main purpose of review of related literature is that to out past scenario and present trends of a
discipline. Use insight into reality by understanding and application of research a language.
By this was researcher find out the further scope of research and to introduce something
innovation in language which enhance further knowledge. Various research developed and
published by the researcher gradually increase the level of interest of the user in particular
language. This review related of literature are divided in two parts as below:

2.1 Review of Related Literature

For the present study, 18 studies are review on Language skills and Language
Proficiency.

The studies have been presented in the form of

1.  Review of the studies conducted in the area of Language Skills.
2. Review of the studies conducted in the area of Language Proficiency.

Vaze (1975) studied effect of modelling and microteaching on the acquisition of certain skills
in questioning with the following objectives. 1. To develop different type of models deporting
the use of three different skills in asking questions. 2.To study the effects of modelling and
micro teaching on the acquisition of three skills in questioning at different stages of the
acquisition. 3. To study the effects of training in questioning skills on the classroom
performance. The ten student-teachers were selected as the sample of the study. Out of which
four student-teachers offered Hindi three had Geography and other three had science as their
method. The student- teachers offering Hindi were two males and two females. Those who
selected geography were two males and one female. Same is the case with rest of the three
student-teachers offering science. The tools developed during the pilot study, namely,’

Teaching skill evaluation proforma’ was wused for data collection in both
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the stages which produced these findings. 1. Significant changes in self-assessment in the four
aspects of probing question were indicated. Judging from the correlation between teach and
re- teach no definite pattern appeared to have been maintained. 2. There appeared to have
significant changes in the behaviours of student-teachers according to peer observation. In
five out of eight significant correlations were obtained indicating a greater consistency in the
order of change. 3. Supervisors also noted from their assessments that significant changes in
probing behaviour had taken place. From the rating scale and open-ended questions of the
‘self-evaluation’ of micro teaching programme, the following trends in thinking of the
students-teachers were detected: 1. The student-teachers had positive regard for both
theoretical explanation and practical exercise of the two skills.2. Seventy-eight percent of the
student-teachers indicated their preference for real students in micro-lessons while fifty-six

percent found the observations by the FIACS both tedious and time consuming.

Skanthakumari (1987) conducted a study on development of strategies for improvement of
reading skills in English at middle school level. The objective of the study was 1. To identify
the tasks involved in reading and comprehension and 2. To develop the skills of reading and
comprehensive through the strategies. The major findings of the study were 1. The
intervention strategy helped to improve the reading ability of the students of both the high
group being high group and 2. The percentage of increase in the achievement of reading
ability of the students and the mental ability score of the students of the high and low groups

were significantly related.

Sharma (1989) conducted a study to design a course in written English for the High School
stage. The objective of the study was 1. To design a course in written English for the school
stage based on the communicative approach. 2. To prepare a remedial teaching programme to
meet the students and 3. To find out the effectiveness of the programme. Both survey and the
experimental design were used for study. The sample for the study was drawn from a
secondary school consisting of 90 students belonging to standard VIII, 1X and X. Collection
of data was done through a questionnaire. Pre-test and post-test were conducted to find out the
effectiveness of the design course and remedial programme. The major findings of the study

were, 1. A large number of the students were poor in written English.
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2.The well- designed communicative syllabus incorporating the needs of the students tension
free, interactive in class room, create the satisfying and positive attitude towards learning,

writing and 3. Enhance the skill of writing and revising.

Mehta (1998) conducted study An Exploratory study of Gujarati Language Teaching in
Upper Primary School of Baroda City. Objectives were 1. To study the clarity of objectives of
teaching Gujarati on the part of teacher. 2. To study the problems faced by teachers in
teaching Gujarati. 3. To study the achievement of students in the subject of Gujarati. Sample
for the 440-teachers selected out 550 were sample for the study, from total of 1218 students
400 were selected. Experts were selected from amongst primary and secondary school
teachers from other educational institutions of Baroda. Tool and technique were frequency
and percentage responses and technique were frequency and percentage responses and content
analysis also product moment correlation and ANOVA were employed. And findings were: 1.
Majority of the teachers were not aware of objectives of teaching Gujarati. 2. Majority of the
teachers were found making efforts to develop various language skills. 3. Teaching of Gujarati
not done in an expected manner. 4. No significant different was found in the mean

achievement scores of boys and girls of std. V and VI in the subject of Gujarati.

Malav (2000) A study of the Language Proficiency in Gujarati of the students of STD IX of
Mehsana district in relation to some socio psycho variables. The objective of the study was 1.
To con struct and to standardise Gujarati proficiency test. 2. To study the influence of sex,
area and caste ND Various interaction like, sex X area, area X caste, caste X sex and sex X
area X caste, on Gujarati proficiency of class IX students. Sample of the study is divided in
two parts; one is developing tool and two is to find out the proficiency of the students of the
standard IX. The population of the present study is the students of students of standard 1X
studying in the Mahesana district. The sample for the try- out was drawn randomly. The size
of the sample was 300 for try- out of the test. The sample drawn for the final administration of
the test was 750 selected using stratified random sampling technique. The final run test-
selected sample was sufficiently representative and unblessed of the schools of Mahesana
district. Out of 750 students chosen for the 384 366 were urban students, 413 were boys and
337 girls. The study was conducted on students of std. IX studying in secondary schools of
Mahesana district. In the sample 1000 students (545 boys
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and 455 girls) were selected following the stratified random sampling method. In study major
findings are 1. Sex- The girls were found significantly better than boys in terms of proficiency
in Gujarati. 2. Area _ The rural students were found significantly better than urban students in
terms of proficiency in Gujarati. 3. Cast _ The open category students were found

significantly better were better in terms of proficiency in Gujarati.

Cooks (2002) studied how explicit writing instruction, within different learning
environments, impacts the development of expository writing skills of secondary students.
The research question guiding this investigation was how does explicit writing instruction
within two technology-based Website-impact students’ construction of expository texts in a
social studies classroom? Through participant observation as a ninth-grade social studies
teacher, the investigator collected the following data: audiotapes of student’s interaction,
transcriptions, interviews and student writing samples. These particular types of data provided
insights into more effective instructional practices to develop expository writing skills across
content areas. The analysis included evaluation measures documenting the stages in writing
development of student’s expository texts in varying learning and teacher assessment of

student produced work.

Kothiwala (2004) developed a strategy for enhancing English speaking skills through the
Language laboratory by framing these objectives. 1. To develop an instructional strategy for
enhancing English speaking skills. 2. To study the effectiveness of the instructional strategy in
terms of (a) the performance of the students towards the instructional strategy. (b)the reaction
of the students towards the instructional strategy the study was based on experimental
research design by using the following Tools. 1. Pre-test and post-test. 2. Rating scale. 3.
Opinionnaire which brought these findings. 1. The evolved strategy was found to be
successful in terms of improvement and enhancement in students’ ability to speak. 2. All the
students gave highly favourable opinion towards the evolved strategy. 3. All the teachers
showed a highly favourable opinion towards the evolved strategy to develop English speaking
skills.

Nambiar (2006) measured the effectiveness of intervention on the writing skills in English
Objective of the study were:
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1. To develop and provide intervention for overcoming the writing difficulties faced by the
students in experimental group and 2. To find the effectiveness of intervention in the
difficulties uncounted by the students on pre-test. The sample of study constituted of 200
students from Government and Government aided schools of Malayalam medium. These 200
students who were selected from Government and Government aided school on the basis of
performance on the pre=test was split into experimental and controlled group. The
intervention was given for a period 3 months. The evaluation was done through post testing
and each language component was analysed separately. The performance of the experimental

group was compared with that of controlled group.

Abd EIl Fattah Torky (2006) studied the Effectiveness of a Task-Based Instruction Program
in Developing the English Language Speaking Skills of Secondary Stage Students. the study
had four objectives, (i) Identifying the speaking skills necessary for first year secondary
school students, (ii) Identifying appropriate strategies for designing a task- based program in
the light of the cognitive approach to develop the speaking skills of first year secondary
students, (iii) Constructing a program to develop first year secondary school students'
speaking skills and (iv) Measuring the effectiveness of the program in developing first year
secondary students' overall speaking skill as well as speaking sub- skills. A group of seventy-
six first year secondary students were randomly selected from one of Cairo governmental
secondary schools, in the school year 2005-2006 (38 students in the experimental group and
38 students in the control group). The reason this school was selected is that it was seen to be
a representative sample of Egyptian secondary stage governmental schools, with a large
population of first year secondary students. The findings of the study revealed that the
program proved to be effective in enhancing the experimental group students' speaking skill
in general and speaking sub-skills in particular. The teaching strategy raised students'
awareness of spoken language features. The study also affirmed that exposing students to
authentic texts, helps to raise their consciousness and encourages them to draw insights
especially about the lexical phrases and expressions used in authentic rather than artificial
about the lexical phrases and expressions used in authentic rather than artificial spoken

discourse.

Custar (2011) explored through a qualitative correlation actional study, the association
between receptive oral language proficiency (listening comprehension) and academic
achievement. The convenience sample included 802 high school students enrolled in an ELL

(English Language Learners) programme. Linear regression analysis was an ELL (English
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Language Learners) programme. Linear regression analysis was ability and academic
achievement. The finding suggested a positive association between academic achievement
and receptive oral language proficiency.

Parthiban (2011) measured the effectiveness of task-based language teaching in improving
listening skills of secondary school students. The major objectives of the study were: (i) to
prepare Task-Based Language Teaching activities to improve listening skills in English in
secondary school students and (ii) to find out the effectiveness of task-based language
teaching approach in developing listening skill in English among the students at secondary
level. The study tried to find out the effectiveness of the task-based language teaching
approach with regard to various variables such as gender, parents’ income, parents’ education,
community and locality. Class IX students of Government Higher Secondary School, Anna
vasal, Pudukkottai formed the sample for the study. There were 50 students in both the control
and experimental group. Both the groups were made equal on the basis of the pre-test scores.
The students were assigned to the experimental group and the control group by the flip of a
coin. The experimental group was taught listening skill in English through Task-Based
Language Teaching Approach for a period of 45 days at the rate of one and half hours per
day. To find out the significance of difference between the mean scores of the pre-test and the
post-test between the control group and the experimental group the researcher used t-test.
Major finding of the study revealed that there was significant difference between the post-test
mean scores of the control group and the experimental group in understanding different
features of English through listening. Experimental Group students scored significantly higher
than the Control Group students in learning the language features of English through
listening. It indicated that the Task-Based Language Teaching Approach had made strong and

positive effects on the performance of the Experimental Group students.

Pandya (2011) conducted study on enhancement of proficiency in English language through
co-operative learning method among the 1X standard students. The objectives of the study
were (i) to analyses the proficiency in the reading skill (ii) to analyse the proficiency in the
speaking skill (iii) to analyse the proficiency in the writing skill. The major findings of the
study were 1. All the students more or less improve in their skills of English language, as
individual’s active participation enrich their skills of English language. 2. Writing skill was
improved by and large in all the students. Reading and speaking skill improved less as
compered writing skill. 3. Students were found more comfortable in learning within group. 4.
Public speaking and communication skills improved in few students. 5. Self-learning was

enhanced over all in all the students which sustain critical thinking and creative thinking of
24



individuals. It also supports students to develop their habit of using vocabulary. 6. This

method assisted in improving the level of willingness and confidence among the students.

Valliammai (2012) measured the effectiveness of interactive language learning in improving
the communication skills of secondary school students in Tamilnadu. The major objectives of
the study were: (i) to teach communication skills through inter active way (spoken skills and
written skills) for ninth standard students, (ii) to find out whether there is any significant
difference between the pre-test mean scores of control group and experimental group
students’ communication skills in English, (iii) to find out whether there is any significant
difference between the pre-test and post- test mean scores of control group students’
communication skills in English and(iv) to find out whether there is any significant difference
between the pre-test and post-test mean scores of control group students in different
components of spoken English skills. Students studying in standard IX at Alagappa Model
Higher Secondary School, Karaikudi and Government Higher Secondary School, Kuruvi
Karambai formed the sample of the study. Eighty students were selected from both the
schools and they were divided into two groups. One group was considered to be the control
group and the other is experimental group. These two groups were matched on the basis of
their previous performance in English and also based on their skills of speaking and writing

tested through a pre-test developed for the purpose.

Ranjana (2014) English Language Proficiency of Collage Students of Punjab in Relation to
Socio-Economic Background and Medium of Instruction in School. The objectives of the
study 1. To study English language proficiency of college students in relation to medium of
instruction in school. 2. To study English language proficiency of college students in relation
to socioeconomic background. 3. To study English language proficiency of college students
in relation to gender. 4.To study the interaction effect of medium of instruction and socio-
economic background on English language proficiency of college students. 5. To study the
interaction effect of medium of instruction and gender on English language proficiency of
college students. 6. To study the interaction effect of socio-economic background and gender
on English language proficiency of college students. 7. To study the interaction effects of
medium of instruction, socio-economic background and gender on English language
proficiency of college students. Sample of the study, the sample was selected from six-degree
colleges situated in rural and urban areas of Punjab. The colleges were affiliated to Panjab
University, Chandigarh and Punjabi University, Patiala. Two hundred seventy-three first year
college students studying in arts, science and commerce stream including both boys and girls

coming from rural and urban areas comprised the sample; which was further checked for its



distribution according to medium of instruction, socio-economic background and gender. In
all, 273 college students were selected out of which 91 were male and 182were female
students.

Kotak (2015) Development of a course for increasing the reading proficiency in English of
the post high school students of Gujarat. The objective of study 1. To select the components
of reading in English as a foreign language relevant the post high school stage. 2. To prepare
and try out auto instructional materials for developing proficiency in each component end in
the act of reading as a whole.3. To prepare a pre-test for evaluating the outcomes of the course
as a whole. 4. To prepare a pre-test and a post test for evaluating to outcomes of the outcomes
as a whole. In a research the sample is of utmost importance because on the sample depends
the validity of the study and the applicability of the findings. Looking the first objective of the
first try=out where a rough approximation of the suitability of different aspects of the course
was to be had, and then functioning of the course at various achievement levels rather than
with individual students was to be studied, it was thought that about 20 students in a group
would serve purpose. Now distribution of the entire range of 40 to 70 percent marks in
English into intervals of five yielded six groups, having 20 students in each group meant a
total of 120. This number was thought adequate for the purpose of the first try-out.

Charles (2015) Developing language skill in adults attending English improvement courses.
The objective of the study 1. To prepare (i) auto - instructional and support material in
English for the development of speaking, reading and writing skills in adult who attend
English Improvement courses, and (ii) To sequence the course with lecture, tape-recorder,
discussion, practical work, unit tests and feedback sessions. 2. To study the effectiveness of
the course as a whole in terms of student’s performance on the criterion tests after each of the
three units and a comprehensive test at the end.

3. To study the effectiveness of different techniques used in each of the units in terms of
student’s reactions. The sample of the study constituted all the adult learners who attended the
English Improvement Class run by the Department of Adult and continuing Education of M.S.
University of Baroda during summer 1980. Initially the group consisted of academic
qualification, occupation, intelligence level and socio- economic status. However, for the
purpose of experiment only thirty were included who were regular in attendance and from
whom the desired data could be gathered. Research findings Sinha (1967) of the central
militates of English and foreign languages, Hyderabad, conducted a study entitled ‘Remedial

work in English for pre- University and first year’s degree students in Hindi speaking geas.



His findings indicate that 93% of the errors were in the use of articles, wrong choice,
omission or insertion of the prepositions ‘in’ ‘to’ ‘on’ ‘at’ ‘with’ and ‘from’, verbal from and
patterns, and punctuations. Nair (1966) conducted a study of the common language
difficulties in English of Secondary school pupils in Kerala. His findings are on similar lines.
He reports that 20% of the total errors in the area of grammatical structure are in the use of
articles, 15% in the use of prepositions, more than 65% in the area of grammatical structure.
Punctuation was another area where the students were found to have difficulty.

Mahindroo (2015) Language proficiency and content knowledge of English among plus2
students in relation to locality and stream of study. The objective of the studyl. To measure
the Language Proficiency in English among +2 students with the help of Language
Proficiency Test in English. 2. To Compare the Language Proficiency in English of English
Medium and Hindi Medium Students at +2 stage. 3. To Study the Language Proficiency in
English of English Medium students at +2 stage in relation to: i. Locality (Urban and Rural)
ii. Stream of Study (Science and Arts) 4. To Study the Language Proficiency in English of
Hindi Medium students at +2 stage in relation to: i. Locality (Urban and Rural) ii. Stream of
study (Science and Arts). 5. To measure the Content Knowledge of English among +2
students with the help of Content Knowledge Evaluation Test. 6. To Compare the Content
Knowledge of English Medium and Hindi Medium students of +2 Stage. 7. To Study the
Content Knowledge of English of English Medium students at +2 stage in relation to: i.
Locality (Urban and Rural) ii. Stream of Study (Science and Arts) 8. To Study the Content
Knowledge of English of Hindi Medium students at +2 stage in relation to: i. Locality (Urban
and Rural) ii. Stream of Study (Science and Arts) 9. To study the relationship between
Language Proficiency and Content Knowledge of English Medium Students at +2 stage. 10.
To study the relationship between English Language Proficiency and Content Knowledge of
English Hindi Medium Students at +2 stage. The sample of the study of 600 students of +2
stage will be taken as the subject for the present study. Further 150 taken from Science stream

of study and 150 from Arts stream of study from both urban and rural school.

Lakhera (2017) Development and Implementation of a Package for Enhancing Listening,
Speaking, Reading and Writing (LSRW) Skills in English Language among Secondary CBSE
Students. The objective of the study 1. To develop a package for enhancing LSRW skills in
English among secondary CBSE students. 2. To implement the developed package among
secondary CBSE students for enhancing their LSRW skills in English. 3. To study the
effectiveness of the developed package in terms of improvement in LSRW skills in English
among secondary CBSE students. 4. To study the reaction of secondary CBSE stugs/ents



towards the developed package for enhancing LSRW skills. The sample of the study was
Considering the nature of the present study, sample for the study was selected using
convenient sampling. One CBSE secondary school of Baroda city i.e. Ambe Vidyalaya,
Manjalpur was selected as the school provided permission for experimentation. There were
two sections of standard IX in the school selected to perform the experiment. One section was
considered as the experimental group and the other section was considered as the control
group. There were 43 students in the experimental group and 40 students in the control group.
Pre-test was administered on both the sections at the beginning of the academic session. On
the basis of their pre- test achievement score in LSRW skills in English language, the
experimental and control groups were made equivalent. It is also called matching of the
groups. Creswell (2012) describes this process as a process of identifying one or more
characteristics which can influence the outcome and assigning individuals with that
characteristic equally to the experimental and control group. Matching of the groups reduces
the risk of selection bias. After matching of the groups on the basis of pre-test scores the
sample size was 33 in both experimental and control group. The finding of the study was 1.
The developed package was found to be significantly effective in enhancing the listening skill
of secondary CBSE students. 2. The developed package was found to be significantly
effective in enhancing the listening skill of secondary CBSE students. 2. The developed
package was found to be significantly effective in enhancing the speaking skill of secondary
CBSE students. 3. The developed package was found to be significantly effective in
enhancing the reading skill of secondary CBSE students. 4. The developed package was found
to be significantly effective in enhancing the writing skill of secondary CBSE students. 5. The
developed package was found to be significantly effective in enhancing the overall
communication (LSRW) skill of secondary CBSE students. 6. The developed package was
found to be effective in terms of the overall favorable reactions of the secondary CBSE
students. 7. Students’ reactions were found strongly positive towards the developed package
8. Most of the students felt positive and favorable regarding the grade appropriateness of the
package, its implementation and adequate time allocation for each activity. 9. Most of the
students also reacted favorably towards the activities in the package asserting that the package
helped them to enhance their listening, speaking, reading and writing skills in English. They
also felt strongly favorable towards communicative competence in English.

2.2 Implication of the Reviewed Studies for the Present Study

In proposed study the researcher has classified the reviews of the studies into two categories
first language skills and second language proficiency. In review related studies total eighteen
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studies were observed that were provide main view to the researcher’s mind. The researcher
found many studies such as conducted in the area of languages skills and language
proficiency in the school based with respect to the importance with different language
(Gujarati, English). Almost of the above- mentioned studies are based on primary and upper
primary students. Few studies are conducted at primary, secondary level and higher education

level in the area of qualification of teachers, teaching process, language ability.

Reading ability, writing ability of teacher of teachers in classroom and their impact on
students, availability of resource utilization of it, socio- economic factors which affect the
language learning. The study conducted by Vaze (1975) conducted that effect of modelling
and microteaching on the acquisition of certain skills in questing. It was found that significant
changes in self-assessment in the four aspect of probing question were indicated. Kothiwala
(2004) conducted study developed a strategy for enhancing English speaking skills through
the language laboratory. This study finding was the evolved strategy found to be successful in
terms of improvement and enhancement in students’ ability to speak. All students gave highly
favourable opinion towards the evolved strategy. The researcher did not come across any
study that to know the Gujarati language skills at secondary students. Mehta (1998) conducted
study on Gujarati Language Teaching in Upper primary School and Implementations of
multimedia package for teaching Gujarati subject. The main focus of this studies was clarity
of objectives of teaching Gujarati on the part of teacher and develop multimedia package in
Guijarati subject for standard VIII students and effectiveness of multimedia package in the
terms of achievements of students. Sample for study 440 teacher selected out of 550.Tool and
technique were frequency and percentage responses and content analysis also product moment
correlation and ANOVA were employed. And findings were:1. Majority of the teachers were
not aware of objectives of teaching Gujarati. 2. Majority of the teachers were found making
efforts to develop various language skills. 3. Teaching of Gujarati not done in a expected
manner. 4. No significant was found in the mean achievements scores of boys and girls of
standard V and VI the subject of Gujarati. Researcher felt throughout these studies for to
enhance the academic achievement and language development the objectives of the teaching
of Gujarati must clear for teacher who teach the Gujarati subject. And the multimedia package
for teaching Guijarati is not only very helpful for to make easy and effective teaching. In
second area that is the review related to language proficiency. According to the study
conducted by Malav (2000) it was found that Sex the girls were found significantly better
than boys in terms of proficiency in Gujarati. Area the rural students were found significantly

better than urban students in terms of proficiency in Gujarati. Cast the open category students
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were found significantly better in terms of proficiency in Gujarati. The sampling techniques
used are out of 750 students chosen for the 384 were urban students, 413 were boys and
337 qirls.

The study was conducted on students of std. 1X studying in secondary schools of Mahesana
district. In the sample 1000 students were selected random sampling method. Mahindroo
(2015) conducted study on language proficiency and content knowledge of English plus two
students in relation to locality and stream of study. The main focus of these studies’ clarity of
objectives of. To measure the Language Proficiency in English among +2 students with the
help of Language Proficiency Test in English. The sample of the study of 600 students of +2
stage will be taken as the subject for the present study. Further 150 taken from Science stream
of study and 150 from Arts stream of study from both urban and rural school. This study for
to check the language proficiency and content knowledge of English and check the difference
between to locality and stream. Lakhera (2017) Development and Implementation of a
Package for Enhancing Listening, Speaking, Reading and Writing (LSRW) Skills in English
Language among Secondary CBSE Students. The objective of the study 1. To develop a
package for enhancing LSRW skills in English among secondary CBSE students. 2. To
implement the developed package among secondary CBSE students for enhancing their
LSRW skills in English. 3. To study the effectiveness of the developed package in terms of
improvement in LSRW skills in English among secondary CBSE students. 4. To study the
reaction of secondary CBSE students towards the developed package for enhancing LSRW
skills. The sample of the study was Considering the nature of the present study, sample for the
study was selected using convenient sampling. One section was considered as the
experimental group and the other section was considered as the control group. There were 43
students in the experimental group and 40 students in the control group. Pre-test was
administered on both the sections at the beginning of the academic session. On the basis of
their pre-test achievement score in LSRW skills in English language, the experimental and
control groups were made equivalent. It is also called matching of the groups. After matching
of the groups on the basis of pre-test scores the sample size was 33 in both experimental and
control group. The finding of the study was the developed package was found to be
significantly effective in enhancing the listening skill of secondary CBSE students. The
developed package was found to be significantly effective in enhancing the listening skill of
secondary CBSE students. The developed package was found to be significantly effective in
enhancing the speaking skill of secondary CBSE students. Researcher felt throughout this

study for
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to development and implementation of package for enhancing four skills in English language.
This study check to CBSC students of secondary. Charles (2015) Developing language skill
in adults attending English improvement courses. The objective of the study 1. To prepare (i)
auto -instructional and support material in English for the development of speaking, reading
and writing skills in adult who attend English Improvement courses, and (ii) To sequence the
course with lecture, tape- recorder, discussion, practical work, unit tests and feedback
sessions. 2. To study the effectiveness of the course as a whole in terms of student’s
performance on the criterion tests after each of the three units and a comprehensive test at the
end. 3. To study the effectiveness of different techniques used in each of the units in terms of
student’s reactions. The sample of the study constituted all the adult learners who attended the
English Improvement Class run by the Department of Adult and continuing Education of M.S.
University of Baroda during summer 1980. Initially the group consisted of academic
qualification, occupation, intelligence level and socio-economic status. However, for the
purpose of experiment only thirty were included who were regular in attendance and from
whom the desired data could be gathered. The researcher felt from the study that to develop
language skill in adults attending English improvement courses which can improv the
students’ performance by discussion and unit tests. Nambiar (2006) measured the
effectiveness of intervention on the writing skills in English Objective of the study were: 1.
To develop and provide intervention for overcoming the writing difficulties faced by the
students in experimental group and 2. To find the effectiveness of intervention in the
difficulties uncounted by the students on pre-test. The sample of study constituted of 200
students from Government and Government aided schools of Malayalam medium. These 200
students who were selected from Government and Government aided school on the basis of
performance on the pre=test was split into experimental and controlled group. The
intervention was given for a period 3 months. Researcher throughout this study to
experimental study to assess the effectiveness of intervention on the writing skills in English.
To develop and provide intervention for overcoming the writing difficulties faced by the
students. Pandya (2011) the researcher found in this study found that to enhancement of
proficiency in English language through cooperative learning method. To analysis on reading,
writing and speaking skills. improving the level of willingness and confidence among the
students. All the students more or less improve in their skills of English language, as
individual’s active participation enrich their skills of English language. Writing skill was
improved by and large in all the students. Reading and speaking skill improved less as
compered writing skill. Students were found more comfortable in learning within group.
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Valliammai (2012) measured the effectiveness of interactive language learning in improving
the communication skills of secondary school students in Tamilnadu. The major objectives of
the study were: (i) to teach communication skills through inter active way (spoken skills and
written skills) for ninth standard students, (ii) to find out whether there is any significant
difference between the pre-test mean scores of control group and experimental group
students’ communication skills in English, (iii) to find out whether there is any significant
difference between the pre- test and post-test mean scores of control group students’
communication skills in English and(iv) to find out whether there is any significant difference
between the pre-test and post-test mean scores of control group students in different
components of spoken English skills. Students studying in standard IX at Alagappa Model
Higher Secondary School, Karaikudi and Government Higher Secondary School, Kuruvi
Karambai formed the sample of the study. Eighty students were selected from both the
schools and they were divided into two groups. One group was considered to be the control
group and the other is experimental group. These two groups were matched on the basis of
their previous performance in English and also based on their skills of speaking and writing
tested through a pre-test developed for the purpose. Ranjana (2014) it was found that English
Language Proficiency of Collage Students of Punjab in Relation to Socio-Economic
Background and Medium of Instruction in School. To study English language proficiency of
college students in relation to medium of instruction in school. To study English language
proficiency of college students in relation to socioeconomic background. To study English
language proficiency of college students in relation to gender. To study the interaction effect
of medium of instruction and socio-economic background on English language proficiency of
college students. To study the interaction effect of medium of instruction and gender on
English language proficiency of college students. To study the interaction effect of socio-
economic background and gender on English language proficiency of college students. To
study the interaction effects of medium of instruction, socio- economic background and
gender on English language proficiency of college students. Sample of the study, the sample
was selected from six-degree colleges situated in rural and urban areas of Punjab. The
colleges were affiliated to Panjab University, Chandigarh and Punjabi University, Patiala.
Two hundred seventy-three first year college students studying in arts, science and commerce
stream including both boys and girls coming from rural and urban areas comprised the
sample; which was further checked for its distribution according to medium of instruction,
socio-economic background and gender. In all, 273 college students were selected out of

which 91 were male and 182were female students. In this study the researcher was found the
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English proficiency of relation between socio-economic background and instruction medium

in school difference search in collage.

Parthiban (2011) measured the effectiveness task-based language teaching in improving
listening skills of secondary school students. to prepare Task-Based Language Teaching
activities to improve listening skills in English in secondary school students and to find out
the effectiveness of task-based language teaching approach in developing listening skill in
English among the students at secondary level. The study tried to find out the effectiveness of
the task-based language teaching approach with regard to various variables such as gender,
parents’ income, parents’ education, community and locality. Class IX students of
Government Higher Secondary School, Anna vasal, Pudukkottai formed the sample for the
study. There were 50 students in both the control and experimental group. Both the groups
were made equal on the basis of the pre-test scores. The students were assigned to the
experimental group and the control group by the flip of a coin. The experimental group was
taught listening skill in English through Task-Based Language Teaching Approach for a
period of 45 days at the rate of one and half hours per day. To find out the significance of
difference between the mean scores of the pre-test and the post- test between the control
group and the experimental group the researcher used t-test. Major finding of the study
revealed that there was significant difference between the post-test mean scores of the control
group and the experimental group in understanding different features of English through
listening. Experimental Group students scored significantly higher than the Control Group
students in learning the language features of English through listening. It indicated that the
Task-Based Language Teaching Approach had made strong and positive effects on the
performance of the Experimental Group students. This study researcher to major the listening
skill through activity based and more focus on secondary students. None of them completely
observes writing aspect of Gujarati language proficiency. The researcher decided to take up
proposed study as none of the reviewed studies explained that completely observes writing
skills, vocabulary test, listening skills and receptive test. So, the researcher proposed study the
Guijarati language proficiency of students at secondary.

Researcher found that through and depth of these all reviews that, the status of Gujarati
teaching was not satisfactory and to improve the position of Gujarati language proficiency by
academic achievement and language proficiency of 9" standard. The researcher wants to
check the language proficiency of students. So, researcher decided to go for it, so the present
study is an attempt in this area. The previous chapter focused on the studies that the researcher

reviewed ad implications that she derived for the present study.
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Chapter: Three
Research Methodology

3.0 Introduction

Methodology refers to the process and procedure that one adopts while carrying out a study in
order to achieve the particular objectives specified for one’s study. The scope of research
methodology is wider than of research methods. Thus, when we talk of research methodology
was use in the context of our research study and explain why we are not using others. So,
those research results are capable of being evaluated either by the researcher her-self or by
others.

3.1 Rationale of the Study

Mother tongue has an important place in education. Gujarati is the mother tongue of the
Guijarat state. It is taught as a medium of instruction and as a subject. Mehta (1998) conducted
that the achievement of the students of upper primary level in Gujarati subject. Due to which
parents, teacher and even children think that there is no need of learning Gujarati language as
they already know it and that as they grow, they will gain mastery over it. Because of this
wrong belief the children are not appropriate knowledge regarding Gujarati language.
Language play important role in our life. As a multilingual country the constitution of India
has recognized 22 languages as regional languages. Gujarati has also been accepted as a
regional language and mother tonguage of the majority of the people of the Gujarat state.
Guijarat state has accepted the tree language formula since 1948. According to that formula,
the first place is given to the mother tongue or regional language which is Gujarati in case of
Gujarat. Mother tongue has important place in education. Gujarati is taught as a mother
tongue in primary and secondary schools. The mother tongue Guijarati is also medium of
instruction up to graduate level in most of the universities of Gujarat, so it is very essential for
students to master it at the early stage to make a smooth progress ahead. As per the view of

some educationist of Gujarat state it is taught as a medium of instruction and as a subject.

Proficiency could be acquired in any language. Of course, the proficiency as we have known
in foregone pares depends upon potentialities training and exercises, the person gets a lot of
excises and training in the first language and hence gets full advantage of potentialities.
Consequently, a person does not attain a high type of language proficiency as in first
language. It is presumed that learners of standard IX are less proficient in the first language
skills. Language proficiency develop the student’s ability in vocabulary, writing, and listening

skills. With testing the researcher check student academic achievement in Gujarati language
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proficiency. Language proficiency may be explained as the present language ability to
perform the basic skill effectively. Proficiency thus, in understanding the structure of a
language is attained by treating the subject as a science by studying the theory, but
proficiency in the use of language can only be achieved as a result of perfectly formed habits.
In the secondary level in adolescence period they understand easily language proficiency.
Classroom teaching today affords a little scope for creative works. It is mostly concerned with
teaching the content than nurturing the creative abilities; instead of being centers of inquiry,
classrooms still continue to be lesson hearing and note taking rooms. The activities in the
classroom are generally centered on the teacher and he/she is dominating the activities most
of the time. The material provide to the pupils is a polished, finished product which provides a
little scope to choose, thinking, infer or innovations. The pupils have been, thus taught to find
the right answer and until recently schools provided a little opportunity to exercise

imagination and alternative thinking skills. (Joseph, 2001)

In the secondary school standard IX is very crucial stage. Secondary education demands more
skills, vocabulary and proficiency in language. Researcher take Gujarati medium school of
Vadodara city. This provokes the researcher to take the study Gujarati language proficiency of

secondary students of VVadodara city.

3.2 Methodology of the Study

3.3 Design of the study

Present study was carried out to know the status of SCE in the school of VVadodara city.
Hence, the design of the study is Descriptive Survey which is quantitative in nature.

Proposed study was of Survey type and quantitative in nature.

3.3.1 Population

Total number of schools in VVadodara city as per the record received from DEO office
on 28.02.2018 is as follows:

Grant- Non- Granted
Type of School in-Aid School Schools
English 33 1
Gujarati 153 39
Sub- Total 186 50
Total Schools 236
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All the students studying (9,440) in the 9" standard Guajarati medium schools of
Vadodara city during the academic year 2019-20 constituted the population for the
study.

3.3.2 Sample

In order to draw out sample from the population, stratified random sampling technique
was used. Lottery method was used for select schools. From the list obtained for the
Guajarati medium schools grant in aid schools of Vadodara city, 10% schools were
selected from each of the Four SVS. Total number of Gujrati medium grant in aid
schools in Vadodara city is 153 and Fifteen schools were selected for the study. From
these school’s 50 students studying in 9" standard was selected randomly for the study.
Thus, approximately 534 students were the sample for the study. As there are one
hundred and ninety-two (192) secondary GSHSEB schools in Vadodara city. Which
were classified into two major groups i.e. Grant in aid schools and Non grant in aid
schools. In Grant in aid schools,153 schools are grant in aid. Then, non- grant in aid
schools are 33 and grant in aid schools are 11. We used lottery method was applied in
order to select 25% schools from each division. And thus 30 schools were selected as a

sample. List of all 30 schools has been attached in annexure four.

After select 30 school’s researcher select stratified random schools was 15. And after
dividing each school with minimum 50, investigator got 534 students as a sample for

her present study.

3.3.3 Source of data

For present study, to collect data regarding above mentioned objective, students of
secondary section used as a source for data collection and to get data from student’s

tests was given to them.

3.3.4 Tools and Techniques

For the purpose of data collection Gujarati language proficiency test was developed by
the researcher herself. For the collection of the data regarding the present study, the
investigator prepared Questionnaire for the students, who were selected as sample of the
study. For the preparation of questionnaire, investigator had gone through questionnaire
model prepared by Malav (2000). Investigator also went to the D.E.O. office to get book
of list of schools of VVadodara city. Investigator was first making blue print under guides
of guide This was classified in different section. The first tool was given to expert for

validation. First Draft of Language Proficiency was given in Annexure No. 6

36



Table No. 1.1 First Initial Draft

Indicators Dimension No of Items

1.Vocabulary 1. Synonyms 10
2. Antonymy 10
3. Word set 10
4. Word sets 05
5. Correct words 10
6. ldioms 05
7. Talpada Shabd 07
8. Write same words 05
9. One word 04
10.Meaningful words 04
11. Fill in the blanks 10

2. Writing Expression 1. Punctuations 04
2. Meaningful sentences (07
3. Noun 07
4. Verbs 05
5. Adjectives 05
6. Make Sentences 07
7. Past Tense 06
8. Verbs 05
9. Pronouns 07
10. Ornaments 05

3.Receptive  Capacity
(Comprehension)

. Poem Reading 08
. Poem Reading 10

1
2
3. Paragraph Reading 07
4. Paragraph Reading 07
5

. Poem Reading 10

The expert was some Department of Education and some of out of faculty the list was

given in annexure no. 7 After validation the tool investigator take suggestion of



guide. The investigator not any modification taken pilot test. The school was select
Shree Ambe Vidhyalaya, on five (5) students the test was conducted by the investigator.
In pilot test investigator sometime of students for test. The students were taken different
time for complete the tool test. Then as per the suggestion of expert and conduct pilot
test further modification was done. The final Questionnaire was ready for apply the
school’s students. The Questionnaire was divided in three parts and divided sub parts

also which were as follow.

1)  First part of questionnaire was Vocabulary sub parts was Synonyms words,
Antonymy words, One word, idioms, Guijarati talpada words, correct words, and

Rudhiprayogo. There were seven sub parts in the first section.

2)  Second part was Written Expression. In this section there were seven sub parts. In
this sub part there were Punctuation, write correct meaning words, Noun, Verbs,

Adjectives, Pronoun, Ornaments (Alankar). There were the items of second section.

3)  Third section was Receptive Capacity (Comprehensive). There were four sub
parts in this section. Two paragraphs were given and two poems also given in this sub

parts. Students were writing to answer.

Final tool draft items are given in the below table and Language Proficiency Tool was

attached in Annexure no.9.

Table No. 1.2 Final Draft of Language Proficiency Tool

Indicators Dimension No. of items
1.Vocabulary 1.Synonyms 05
2.Antonomys 05
3.0ne word 05
4.1demos 05
5.Talpada 05
6.Correct Spelling 05
7.0rthodoxy 05
2.Writting Expression 1. Puctuations 04
2. Meaningful Words 04
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3.Nouns 04

4. Verbs 04
5.Adjectives 04
6.Pronouns 04

7.0rnaments (Alankar) 03

3.Receptive Capacity 1.Poem Reading 04
(Comprehension) 2.Poem Reading 06
3.Paragraph Reading 07
4.Paragraph Reading 05

In order to study the Gujarati language proficiency of the school’s students, test of
Guijarati language proficiency developed and standardised by C.P. Patel (2005) was
examined. It consisted of three major items viz. Vocabulary test, listening skill test and
receptive test. The test is for 100 marks- 40 marks of vocabulary test, 30 marks of
listening skill test and 30 marks for receptive capacity test. Proficiency test was
divided into three parts: First vocabulary, second was listening skill and third was

receptive capacity.

Academic achievement of standard eight in Gujarati subject of the students was
considered for studying its correlation with Language proficiency in standard 9.

3.4 Data Collection
The investigator visited aa selected 15 GSHSEB schools of Vadodara city personally to

collect data through the tool which was prepared by Investigator herself and to take
permission investigator visited almost each school more than two-three time of tool. The
Investigator has first taken pilot test in one school of Vadodara city (shree Ambe
Vidhyalaya on Five students). And finally, investigator could get permission to
administer tool in thirteen (13) schools. Investigator tried to collect the tests from the
schools on the same day but still she had to visit almost each school, for at least two three
times to collect back the tests. Investigator has personally visited the schools for the
actual data collection and data was collected from students present on the date of data
collection from sampled schools. Thus, data for the present study was collected. Thus, the

final size of the sampled students is 534.

The investigator started data collection from 9" December 2019 to 21 December
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2019. Data collection was done by the investigator personally by employing the language

Proficiency test on the samples. Academic Achievement was collected by the investigator

from the school records.

3.5 Data Analysis

The data collected with the help of tools was analyzed. The investigator first checked
all answer sheets. Second step the investigator makes excel sheet entry. Third step was
used JASP descriptive statistics software. Investigator was got mean, standard
deviation, standard error mean, percentage, linear regression and average of the data
entry. Then after descriptive statistics analysis the investigator make table related of
data and objectives. The investigator makes tables and write interpretation of the data
analysis. The investigator writes all in detail. The investigator described the data
according to the view points of the students and finally the data was interpreted by the

investigator.
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Chapter Four:
Data Analysis and Interpretation

4.0 Introduction

After data collection, it is very important to do analysis of it because any raw data does
not provide any answer. And so, to interpret finding or result of research first we need to
do analysis of data. The present chapter gives detail about the method used for data
analysis and data interpretation. It also tells about the steps followed to analysis the data
in particular method.

4.1 Data Analysis and Interpretation

The design of the present study was survey type. Questionnaire was developed by the
researcher as a tool to collect data as per objectives of the study. The chapter presented
the data analysis with the help of each test category item such as vocabulary, writing

and receptive capacity. There achievement score was also collected.

The analysis of language proficiency test score was carried out using JASP statical
software. The initial data was entered in excel sheet and later converted into CSV
format. Thus, analysis data was presented in form of descriptive analysis in first stage.
Further, category viz descriptive analysis is presented for clarity. Second stage analysis
involved finding correlation between achievement of the students in 9™ standard subject

and language proficiency test conducted by investigator.
4.2 Preparation of Language Proficiency Test

Before actual data collection Language Proficiency Test to decide time and relevant for
items. The investigator was made Language Proficiency Test to use different indicator
for that. The investigator was instructed to complete all the questions in the vocabulary,
written expression and Receptive Capacity (Comprehension) of the questionnaire. For
each correct response one and two scores was given and incorrect responses were given

Zero.

4.2.1 Pilot Study of the Test of Proficiency in Gujarati Language

The draft tool prepared for assessing the Proficiency of Gujarati Medium School of 9™
standard students of Vadodara city, in Gujarati language was given to the panel of
experts in field of Department of Education foe evaluating the worth of items in the tool.

Based on their suggestions and recommendations some of the items were modified.41



Thus, the content validity of the tool was established.

The pilot test was undertaken to established the validity of the test items. The test was
randomly selected five students. Five students were selected from Shree Ambe School,
Wagodia, Vadodara city. The sample includes the students of 9™ standard. The test of
proficiency in Guijarati language were conducted to the students personally by the
researcher. The researcher conducted test and collect the answer sheet. The test was 100
marks and time was given to 90 minutes for conduct the test. All the three categories

were given in different weightage.

Language testing was particularly based on the four major language skills viz.,
Listening, Speaking, Reading, and Writing (LSRW). But different proficiency tests
were considered as best test tests for measuring the knowledge of a person about a
particular language, course or profession. Proficiency in a language implies adequate
over the basic skills and the elements of language (sounds, grammar, vocabulary and
meaning). It was also used to put students into different categories based on their

knowledge or proficiency in a language.
4.3 Gujarati Language Proficiency of Standard 9% students of Vadodara City

Table 4.3 Analysis of Gujarati Language Proficiency of standard 9t students of

Vadodara City.

N 534

Mean 54.264

S.D. 13.379

S.E.M 0.579
Minimum 14.000
Maximum 84.000
Percentage 54.264

From the analysis of data of the Gujarati Language Proficiency of standard 9" students,
the researcher found that the total marks were 100. Numbers of students was 534. The
researcher was found that the Mean of the data 54. 264.1t was average of the data
collection. The researcher also found S.D. (Standard Deviation) 13.379, S.E.M.
(Standard Error of Mean) 0.579. The minimum scores of 14.000, and Maximum score
was 84.00.

4.3.1 Analysis of Vocabulary indicator in Gujarati Language Proficiency of
Standard 9
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In this indicator the investigator was taken test in different schools of VVadodara city. In
this indicator synonyms, antonymy word set, idioms, correct spelling etc. According to

sub parts of the vocabulary the investigator was analysis the data.

Table No. 4.3.1 Analysis of vocabulary

Mean 28.307
S.D. 7.641
S.E.M. 0.331
Minimum 7.000
Maximum 59.00
Percentage 11.32

It can be observed from the table no. 4.3.1 that in Vocabulary 534 students show their
synonyms, Antonyms, Shabdsamuh vachak shabd, Idioms, etc. In this analysis the
researcher was found that the Mean was 28.307. Standard Deviation was 7.641,
Standard Error Means was 0.331 and minimum and maximum was 7.0000and 59.00.
Percentage was 11.32. The researcher was found that Mean was average. The
vocabulary test was 40 marks. In this test there were different items. The minimum

marks were got seven, and maximum marks was fifteen marks.

4.3.2 Analysis of Written Expression indicator in Gujarati Language

Proficiency of Standard 9

In this indicator the investigator was select some dimension for test. Punctuations, noun,

pronoun, verbs, adjectives, ornaments etc...

Table No. 4.3.2 Analysis of Written Expression

Mean 13.075
S.D. 3.346
S.E.M. 0.145
Minimum 3.000
Maximum 25.000
Percentage 3.92

From the table it was found that mean was 13.075. S.D. was 3.346, S.E.M. was 0.145.

Minimum marks were 3.000, and Maximum marks was 25.000. The analysis of written

43



expression found that in these tests about alankar, adjective, adverb, verbs, nouns all

indicator was used in this test. In this table percentage was 3.9225.

4.3.2 Analysis of Receptive Capacity (Comprehension) indicator in Gujarati
Language Proficiency of Standard 9

In this indicator the investigator was used poem and paragraph reading comprehension
use. According to dimension the investigator done data analysis.

Table No. 4.3.3 Analysis of Receptive Capacity (Comprehension)

Mean 12.966

S.D. 4.937

S.E.M. 0.214
Minimum 2.000
Maximum 24.00
Percentage 3.88

Table No. 4.3.3 subjective comprehensive proficiency was measured of the students for
passage reading and writing skill. Minimum 2.00 indicator level of comprehensive
understanding in Gujarati language whereas maximum 24.00 shows fluency in
comprehension tests. Out of 30 marks average of the student’s results was 12.966 which
was moderated too good or bad., in such areas need to be improved. Students should

provide answers with multiple choice, which it to be responded.

4.3.3 Analysis of Comprehensive Gujarati Language Proficiency Along with

Indicator

The investigator checked the test papers of students and given marks the test was total
100 marks. The test was divided in three parts. Achievement marks also write in this

analysis.
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Table No. 4.7 Analysis of Total Data

01 Q.2 Q.3
' Written Receptive [Total Achievement
Vocabula _ )
ry Expression | Capacity
No. ofstudents
534

Mean 28.307 13.075 12.966 54.264  63.953
S.D. 7.641 3.346 0.937 13.379 [12.644
S.E.M. 0.331 0.145 0.214 0.579 0.547
Minimum 7.000 3.000 2.000 14.00 35.00
Maximum 59.00 25.00 24.00 84.000 |90.00
Percentage 70.75 43.56 43.2 54.26 63.95

In table no. 4.3.4 overall test was conducted for 534 students of the government schools
which was located in Vadodara city. It may be observed from the table 4.7 that 193 out
of 534 (37 %) schools’ students of class 9" scored below average in Gujarati Language
Proficiency test. Which was not remarkable at all? And 341 out of 534 (63%) students
of class 9" scored above average in such test entire test was divide in three parts.
First was Vocabulary, second was written expression, third was comprehension. There
were marks divided in 40, 30 and 30. Overall test was conducted in100. The marks of

the students were compared with achievement in 8" standard.

From below Graph 4.1, it can be seen that the analysis of Gujarati Language Proficiency
Test of 9" standard students of Vadodara city with indicators such as Vocabulary,

Writing Expression, Receptive Capacity (Comprehensive).

Graph 4.1 Analysis of Gujarati Language Proficiency Test of 9t" Standard
Students of Vadodara City
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Graph no. 4.1 showing the values of Gujarati Language Proficiency. It found that higher
score of Vocabulary (70.75%) in the Guijarati Language Proficiency Test. It seen in
graph different in each indicator. It was seen that 63.95% achievement score in Gujarati
Language Proficiency of Gujarati medium grant in aid schools in Gujarati subject of
Vadodara city. It was seen that Writing Expression and Receptive capacity near of
score. And total score of Gujarati Language Proficiency test 54.26%. From above graph
clearly seen that students getting in Proficiency Test receptive capacity and writing
expression lower than vocabulary. It can see that vocabulary was very high more than
another indicator. It can see that students Language Proficiency with written expression
(43.56%). and receptive capacity (43.2%). It was the nearest of Gujarati Language

Proficiency test.

44 Analysis of Students Gujarati Achievement Score in Subject During
Standard 8t

Here, the investigator was checked the achievement of previous standard. The
investigator was taken marks of 8" standard students already pass out this standard. The

investigator taken information from the schools.

Table No. 4.4 Analysis of Achievement

Mean 63.953
S.D. 12.644
S.E.M. 0.547
Minimum 35.000
Maximum 90.000
Percentage 63.95

In Table no. 4.4 the researcher was found that the achievement of students in 8™
standard was minimum 35.00, maximum was 90.00. Overall performance of the
students was average mean 63.953, S.D. 12.644, and S.E.M. 0.547. The percentage of
the students were 63. 95.

45 Correlation between students Achievement score of Gujarati Language
Proficiency of 9" standard



The investigator was checked correlation between Achievement scores of in 8" standard

and scores of Gujarati Language Proficiency test taking by investigator in schools.

Table No. 4.5 Correlation between students Achievement score of Gujarati

Language Proficiency of 9t standard

Sr. No, Mean Percentage S.D. Corre
lation

1. Achievement  54.264 54.26 13.379
score of
students in
Gujarati
Language
Prof_|C|ency 0958
2. Achievement  63.953 63.95 12.644
score of
students in 8"
standard in
Gujarati
subject

Here, correlation is highly positive of the student’s achievement in Gujarati Language
proficiency and achievement score of students in 8" standard in Guijarati subject. From
about interpretation of correlation between score of achievement of 8" standard and
Proficiency of Gujarati Language. It means there were exit between Language

Proficiency and Gujarati achievement in Gujarati subject.



Chapter: Five

Finding and Discussion

5.0 Introduction

This chapter in a nutshell presents the heart of research i.e. the major findings and
discussion wherein the researchers is free to open her heart out, presenting not just the
finding but also the context, the probable reason is for it, the process, the feedback and
expressions of the sample group in the process of implementation which otherwise the
scientific paradigm does not provide a scope to the researcher to break the shackles and
freely flow through the different aspects of research from the researcher’s eye keeping

in view the previous researchers in the area as also the potential researches to follow.
5.1 Status of Gujarati Language Proficiency through the test and observation

The investigator carried out this study to investigate poisons the Guijarati language
proficiency. And mainly investigator wanted to study different aspects of the students in
Gujarati language proficiency. After implementation of plan and procedure and
application of the suitable tool the investigator was able to study different aspects of
Gujarati Language Proficiency. To reveal clear picture of finding, investigator will
categorize the finding objective wise as follow. Finding about the perception of the

students of secondary classes with respect to.

5.2.1 Finding about Gujarati Language Proficiency of Standard 9™ Students

e As per the investigator observation students were high level in Gujarati language
proficiency.

¢ Guijarati language Proficiency was found more learning in grammar.

Through there was positive response about the Gujarati Language Proficiency of
Standard 9™ students, many students not able to read properly that why he/she know

the answer but not read properly that why they not able to give the answer.

5.2.2 Finding about indicator of Vocabulary
o In this indicator the investigator was found that average of in Gujarati language

Proficiency test.

o Students were in this part given answer of grammar part.
o This indicator was highly positive response given by students.
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5.2.3 Finding about Writing Expression

¢ Inthis indicator give below average response, so teacher can try to increase the Gujarati

Language Proficiency in schools.

e Through the observation status of Writing Expression students were not write proper

spelling in Gujarati.

¢ In this indicator many students not given proper response because of they were not read
properly.

e Through the test the status of Writing Expression of the students 43.56 % students was
given proper answer for test.

5.2.4 Finding about Receptive Capacity (Comprehension)

o Through the test observation in Receptive Capacity students get minimum two

marks out of thirty, and maximum twenty-four in this indicator.

o In this item’s students have been writing and reading skill outcome.

o Investigator observe that students are not understand, because students are not
able to read properly.

5.2.5 Finding about Total of Gujarati Language Proficiency and Achievement

e In this the investigator found that achievement score of students were 63.95 % and
total score of Gujarati Language Proficiency test of students were 54.26. There

was average performance of students.

e Through the observation the investigator seen that vocabulary highly positive in

compare of writing expression and receptive capacity.

5.2.6 Finding about Achievement of 8" Standard Students

e The language achievement of 9" standard students in Gujarati subject is found to be

on the basis of their school examination.

o The average and below average students differed significantly and students having
average achievement found significantly better than below average in terms of

Guijarati Proficiency.

o Through the observation achievement score of students in 8" standard minimum
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thirty-five and maximum ninety out of hundred.

5.2.7 Finding about Correlation between students Achievement score of Gujarati
Language Proficiency of 9™ standard

e Here investigator observed that there was high positive correlation between the
achievement score in Guijarati Language Proficiency and achievement score of 8"

standard in Gujarati subject.

e The value of the correlation found that 0.958 it is highly positive relation.

5.2 Discussion

It is very difficult to estimate proficiency in the language and it is next to impossible to
assess the proficiency in the mother tongue. As investigator has already provided detail
of her finding in analysis and interpretation of data in fourth chapter, and have also
presented the jest of her finding in above discussion. But there is some discrepancy
found in the finding and investigator is making an attempt to discuss those discrepancy
in detail and also do comparison of finding with earlier study of Custar (2011) the
finding suggested a positive association between academic achievement and receptive
oral language proficiency. The investigator found that study was highly positive of
correlation between achievement score of 8" standard students and Guijarati language
Proficiency test. Lakhera (2017) the finding that enhancing the listening, speaking,
reading, and writing skills in CBSC students. The researcher wants overall
communication skills of secondary CBSC student. Students reactions were found that
strongly positive towards the develop package. Most of the students also reacted
favorably towards the activities in the package asserting that the package helped them to
enhance their listening, speaking, reading and writing skills in English. They also felt
strongly favorable towards communicative competence in English. As per the
investigator finding she gave more focus on vocabulary, writing comprehensive and
receptive capacity. Students reaction found that strongly high positive in vocabulary in
compare of writing expression and receptive capacity. The investigator taking Gujarati
Medium schools at secondary level students of 9" standard, but secondary 9" standard
students face many problems. Few of students are not able to read proper, options are
already given in tool but they are not able to understand and to write.
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The Investigator finding in this study students are more score in vocabulary, but getting

less score in writing expression and receptive capacity.

Even such lack of seriousness and readiness was found during the analysis of data, as
Language Proficiency test, 54.26% students given proper answer in this test. And in

achievement test score getting 63.95% students to given proper answer.

Malav (2000) the major finding of this study was Sex- The girls were found
significantly better than boys in terms of proficiency in Gujarati. Area _ The rural
students were found significantly better than urban students in terms of proficiency in
Guijarati. Cast _ The open category students were found significantly better were better
in terms of proficiency in Gujarati. The researcher main finding that study main focus
on different local language people, and cast, sex, and area of the people. More compare
of girls and boys. In this study investigator main focus on Gujarati language proficiency
test for 9" standard students only and check correlation between achievement of 8™

standard. Correlation is highly positive.
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Chapter: Six

Summary and Implications

6.0 Introduction

Mother tongue has an important place in education. Gujarati is the mother tongue of the
Gujarat state. It is taught as a medium of instruction and as a subject. Mehta (1998)
conducted that the achievement of the students of upper primary level in Gujarati
subject. Due to which parents, teacher and even children think that there is no need of
learning Gujarati language as they already know it and that as they grow, they will gain
mastery over it. Because of this wrong belief the children are not appropriate knowledge
regarding Gujarati language. Language play important role in our life. As a multilingual
country the constitution of India has recognized 22 languages as regional languages.
Guijarati has also been accepted as a regional language and mother tonguage of the
majority of the people of the Gujarat state. Gujarat state has accepted the tree language
formula since 1948. According to that formula, the first place is given to the mother
tongue or regional language which is Gujarati in case of Gujarat. Mother tongue has
important place in education. Gujarati is taught as a mother tongue in primary and
secondary schools. The mother tongue Guijarati is also medium of instruction up to
graduate level in most of the universities of Gujarat, so it is very essential for students to
master it at the early stage to make a smooth progress ahead. As per the view of some

educationist of Gujarat state it is taught as a medium of instruction and as a subject.

Proficiency could be acquired in any language. Of course, the proficiency as we have
known in foregone pares depends upon potentialities training and exercises, the person
gets a lot of excises and training in the first language and hence gets full advantage of
potentialities. Consequently, a person does not attain a high type of language
proficiency as in first language. It is presumed that learners of standard IX are less
proficient in the first language skills. Language proficiency develop the student’s ability
in vocabulary, writing, and listening skills. With testing the researcher check student
academic achievement in Gujarati language proficiency. Language proficiency may be

explained as the present language ability to perform the
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basic skill effectively. Proficiency thus, in understanding the structure of a language is
attained by treating the subject as a science by studying the theory, but proficiency in
the use of language can only be achieved as a result of perfectly formed habits. In the
secondary level in adolescence period they understand easily language proficiency.
Classroom teaching today affords a little scope for creative works. It is mostly
concerned with teaching the content than nurturing the creative abilities; instead of
being centers of inquiry, classrooms still continue to be lesson hearing and note taking
rooms. The activities in the classroom are generally centered on the teacher and he/she
is dominating the activities most of the time. The material provide to the pupils is a
polished, finished product which provides a little scope to choose, thinking, infer or
innovations. The pupils have been, thus taught to find the right answer and until recently
schools provided a little opportunity to exercise imagination and alternative thinking
skills. (Joseph, 2001)

In the secondary school standard 1X is very crucial stage. Secondary education demands
more skills, vocabulary and proficiency in language. Researcher take Gujarati medium
school of Vadodara city. This provokes the researcher to take the study Gujarati

language proficiency of secondary students of VVadodara city.

The chapter of summary having an important place in dissertation writing deals with
giving of whole work done by investigator write from choosing problem to findings and

conclusion. It also gives objectives, plan and procedure of the research study.

6.0 Research Questions

o What is the status of Gujarati language proficiency of Ninth standard
students in Vadodara city?

o Does Academic achievement have impact on Gujarati language proficiency of
Ninth standard students in Vadodara city?

6.2. SPECIFICATION OF RESEARCH STUDY
6.2.1 Statement of Problem

The Gujarati Language Proficiency of students at Secondary Schools of VVadodara City
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6.2.2 Objectives of the Study

1. To study Gujarati Language proficiency of 9" standard students of Vadodara city.
2.To study the correlation of Academic achievement and Gujarati language proficiency
of 9" standard students in the schools of Vadodara city.

6.2.3 Explanation of Term

Proficiency: According to encyclopedia of education (2006) Proficiency means ability
to perform a special behavior (task, learning objective) to the established performance
standard in order to demonstrate mastery of the behavior. It is the quality of having
great facility, competence, and Skillfulness in the command of fundamentals deriving

from practice and familiarity.

Language proficiency: Language proficiency or linguistic proficiency is the ability of
an individual to write or perform in an acquired language. It is also related to
vocabulary, listening skills and receptive capacity. (The receptive skills are listening
and reading, because learners do not need to produce language to do these, they receive
and understand it. These skills are sometimes known as passive skills. They can be

contrasted with the productive or active skills of speaking and writing.
6.2.4 Operational definition of the term:

Guijarati Language Proficiency: For the proposed study it will comprise of vocabulary,
listening skills and receptive capacity in the Gujarati Language in the proficiency test.
The score obtained for each segment will be considered as a proficiency score in

Guijarati Language.

Academic Achievement: For the proposed study Academic Achievement is the result
of students in Grade-8"" Gujarati subject.

6.2.5 Delimitation of The Study:

The present study will be delimited to 9" standard students studying in the schools
affiliated to GSHSEB, Gandhinagar of VVadodara city. It is further delimited to grant in
aid, Gujarati medium schools during the academic year 2019-20.

6.3 Methodology of the Study

6.3.1 Design of the study

Present study was carried out to know the status of SCE in the school of VVadodara

nature. Proposed study will be of Survey type and quantitative in nature.

6.3.2 Population



Total number of schools in VVadodara city as per the record received from DEO office
on 28.02.2018 is as follows:

Type of School Grant-in-Aid School | Non-Granted Schools
English 33 11
Guijarati 153 39
Sub-Total 186 50
Total Schools 236

All the students studying in the 9" standard Guajarati medium schools of Vadodara city

will constitute the population for the study.
6.3.3 Sample

In order to draw out sample from the population, stratified random sampling technique
was used. Lottery method was used for select schools. From the list obtained for the
Guajarati medium schools grant in aid schools of Vadodara city, 10% schools were
selected from each of the Four SVS. Total number of Gujrati medium grant in aid
schools in Vadodara city is 153 and Fifteen schools were selected for the study. From
these school’s 50 students studying in 9" standard was selected randomly for the study.
Thus, approximately 534 students were the sample for the study. As there are one
hundred and ninety-two (192) secondary GSHSEB schools in Vadodara city. Which
were classified into two major groups i.e. Grant in aid schools and Non grant in aid
schools. In Grant in aid schools,153 schools are grant in aid. Then, non- grant in aid
schools are 33 and grant in aid schools are 11. We used lottery method was applied in
order to select 25% schools from each division. And thus 30 schools were selected as a
sample. List of all30 schools has been attached in annexure four. After select 30
school’s researcher select stratified random schools was 15. And after dividing each

school with minimum 50, investigator got 534 students as a sample for

her present study.

6.3.4 Source of data

For present study, to collect data regarding above mentioned objective, students of
secondary section used as a source for data collection and to get data from student’s

tests was given to them.

6.3.5 Tools and Techniques

For the purpose of data collection Gujarati language proficiency test was developed by
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the researcher herself. For the collection of the data regarding the present study, the
investigator prepared Questionnaire for the students, who were selected as sample of the
study. For the preparation of questionnaire, investigator had gone through questionnaire
model prepared by Malav (2000). Investigator also went to the D.E.O. office to get book
of list of schools of VVadodara city. Investigator was first making blue print under guides
of guide This was classified in different section. The first tool was given to expert for

validation.

The expert was some Department of Education and some of out of faculty the list was
given in annexure no.7 After validation the tool investigator take suggestion of guide.
The investigator not any modification taken pilot test. The school was select Shree
Ambe Vidhyalaya, on five (5) students the test was conducted by the investigator. In
pilot test investigator sometime of students for test. The students were taken different
time for complete the tool test. Then as per the suggestion of expert and conduct pilot
test further modification was done. The final Questionnaire was ready for apply the
school’s students. The Questionnaire was divided in three parts and divided sub parts

also which were as follow.

1)  First part of questionnaire was Vocabulary sub parts was Synonyms words,
Antonymy words, One word, idioms, Gujarati talpada words, correct words, and

Rudhiprayogo. There were seven sub parts in the first section.

2)  Second part was Written Expression. In this section there were seven sub parts. In
this sub part there were Punctuation, write correct meaning words, Noun, Verbs,

Adjectives, Pronoun, Ornaments (Alankar). There were the items of second section.

3)  Third section was Receptive Capacity (Comprehensive). There were four sub
parts in this section. Two paragraphs were given and two poems also given in this sub

parts. Students were writing to answer.

Final tool draft items are given in the below table and Language Proficiency Tool was

attached in Annexure no.9.

In order to study the Gujarati language proficiency of the school’s students, test of
Guijarati language proficiency developed and standardized by C.P. Patel (2005) was
examined. It consisted of three major items viz. Vocabulary test, listening skill test and
receptive test. The test is for 100 marks- 40 marks of vocabulary test, 30 marks of

listening skill test and 30 marks for receptive capacity test. Proficiency test was divided
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into three parts: First vocabulary, second was listening skill and third was receptive

capacity.

Academic achievement of standard eight in Gujarati subject of the students was
considered for studying its correlation with Language proficiency in standard 9.

6.4 Data Collection:

The investigator visited aa selected 15 GSHSEB schools of VVadodara city personally to
collect data through the tool which was prepared by Investigator herself and to take
permission investigator visited almost each school more than two-three time of tool.
The Investigator has first taken pilot test in one school of Vadodara city (shree Ambe
Vidhyalaya on Five students). And finally, investigator could get permission to
administer tool in thirteen (13) schools. Investigator tried to collect the tests from the
schools on the same day but still she had to visit almost each school, for at least two
three times to collect back the tests. Investigator has personally visited the schools for
the actual data collection and data was collected from students present on the date of
data collection from sampled schools. Thus, data for the present study was collected.
Thus, the final size of the sampled students is 534. The investigator started data
collection from 9™ December 2019 to 21 December 2019.

Data collection was done by the investigator personally by employing the language
Proficiency test on the samples. Academic Achievement was collected by the
investigator from the school records.

6.5 Data Analysis

The data collected with the help of tools was analyzed. The investigator first checked all
answer sheets. Second step the investigator makes excel sheet entry. Third step was
used JASP descriptive statistics software. Investigator was got mean, standard
deviation, standard error mean, percentage, linear regression and average of the data
entry. Then after descriptive statistics analysis the investigator make table related of
data and objectives. The investigator makes tables and write interpretation of the data
analysis. The investigator writes all in detail. The investigator described the data
according to the view points of the students and finally the data was interpreted by the

investigator.
6.6 Major Findings

6.6.1 Finding about Gujarati Language Proficiency of Standard 9t Students
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profi

6.6.2

As per the investigator observation students were high level in Gujarati language

ciency.

Guijarati language Proficiency was found more learning in grammar.

Finding about indicator of Vocabulary

¢ In this indicator the investigator was found that average of in Gujarati language
Proficiency test.

e Students were in this part given answer of grammar part.

e This indicator was highly positive response given by students.

6.6.3

6.6.4

Finding about Writing Expression

In this indicator give below average response, so teacher can try to increase the
Guijarati Language Proficiency in schools.

Through the observation status of Writing Expression students were

not write proper spelling in Gujarati.

In this indicator many students not given proper response because of

they were not read properly.

Through the test the status of Writing Expression of the students 43.56 % students

was given proper answer for test.

Finding about Receptive Capacity (Comprehension)

Through the test observation in Receptive Capacity students get minimum two
marks out of thirty, and maximum twenty-four in this indicator.

In this item’s students have been writing and reading skill outcome.

Investigator observe that students are not understand, because students are not

able to read properly.

6.6.5 Finding about Total of Gujarati Language Proficiency and Achievement

In this the investigator found that achievement score of students were 63.95
% and total score of Gujarati Language Proficiency test of students were 54.26%.

There was average performance of students.

Through the observation the investigator seen that vocabulary highly positive in

compare of writing expression and receptive capacity.
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6.6.6 Finding about Achievement of 8" StandardStudents

o The language achievement of 9" standard students in Gujarati subject is found to
be on the basis of their school examination.

o The average and below average students differed significantly and students having
average achievement found significantly better than below average in terms of

Gujarati Proficiency.

e Through the observation achievement score of students in 8" standard minimum

thirty-five and maximum ninety out of hundred.

6.6.7 Finding about Correlation between students Achievement score of Gujarati

Language Proficiency of 9t standard

o Here investigator observed that there was high positive correlation between the
achievement score in Gujarati Language Proficiency and achievement score of 8

standard in Gujarati subject.

o The value of the correlation found that 0.958 it is highly positive relation.

6.7 Implications for the Present Study

o Present study has implication Gujarati Language Proficiency Test are developed
through conducting test of 9" standard students of Vadodara city. So, secondary
students the language proficiency of the secondary school student enables them to solve
their future problems. If proper care is taken there is possibility for their progress in
mother tongue. From time to in the need of present time, so it was obligatory for the

investigator to study.

e (Gujarati Language as a subject Gujarati in the school. In Gujarati medium school in
o' students not able to write proper and read properly.

e Also, the developed all Gujarati Language Proficiency will help in further study

like in 10" and graduation.

e The study can further help the state and the school and college.

e By analyzing the Gujarati Language of students in Gujarati by making the test,

students will know that whose Guijarati language are average, below and medium.

6.8 Suggestion for Further Research



o This study suggests certain areas to investigate further which are as follows,

o This study is done only in one language. The study can also do in other language

also like Hindi, English and Marathi.

o This study is focus on correlation of score. So, further study can divide girls and

boys score in Gujarati Language Proficiency.

o This study is done on Gujarati medium school. So further study can do the

students of the English medium schools in Gujarat,

o A comparative study of proficiency in Gujarati of arts and science graduates in

Guijarat.

o For further study can do the study of language proficiency on arts Gujarati

students.

o As the study is also done in only 9" standard Guijarati language proficiency, the

further study can do change the standard and taken 10" or 8" also.

6.9 Conclusion

On the basis of analysis, the following conclusions have been drawn. From the above
discussion, analysis of data and findings, it can be conducted that study is a useful one
to achieve objectives and purpose. Gujarati language is playing an important role as a
mother tongue language for all Gujarati students. The status of Gujarati subject loop in
the school. Now a day’s parents are more creased on English medium school. So, child
not proper guide about Gujarati language, they speak but not write and reding properly.
The status of Gujarati Language Proficiency was found different through questionnaire
and observation. Status of Gujarati language Proficiency test that observed that students
are more in vocabulary high positive response. But students are average in writing
expression and receptive capacity. So, teacher can try to more focus on students writing
and reading skills. So, students can improv them writing and reading skills. Whereas

through the observation the of vocabulary was higher than another indicator.
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Annexure no.1 Permission letter for D.E.O office

\RAO U,
V:\N\ Nty

$~°’ ‘3&,}_ Department of Education (CASE&IASE)
=3 2 Faculty of Education and Psychology
% § The Maharaja Sayajirao University of Baroda
. Vadodara- 390 002
aafRfEa=a Phone No.: 0265 2795

Anita Gohil
M.Ed. — | Student
The M. S. University of Baroda

Date: 271" February 2019

To,

The District Education Officer,
District Institute of Education and Training
Vadodara

Subject: Request to collect the data for M.Ed. Dissertation 2019 - 2020
Dear Sir/Madam,

I, Anita Gohil the student of the Faculty of Education and Psychology, The Maharaja
Sayajirao University of Baroda, pursuing a dissertation entitled “Gujarati language
Proficiency of Students at Secondary Schools of Vadodara City” to be submitted for the
partial fulfillment of M.Ed. degree for the year 2019-20, hereby request you to kindly permit
me for collecting data from your esteemed institution.

The data required will be related to the list of schools located in VVadodara City. The data will
be kept highly confidential and will be used for the research purpose only.

Your cooperation in this regard will be highly appreciated.
Thanking you,

Yours Sincerely,

Anita Gohil

Dr. Jyotsna Amin

Guide

Department of Education (CASE)
The Maharaja Sayajirao University of Baroda



Annexure no.2 Permission letter for tool validation

FROM:

Anita Gohil

M.Ed. student (Roll No: 02)

Department of Education,

Faculty of Education and Psychology,

The Maharaja Sayajirao University of Baroda, Vadodara

Respected Sir/Madam,

| am pleased to inform you that | am perusing my M.Ed. (ROLL NO: 02) from Department of
education, the Maharaja Sayajirao University of Baroda, and conducting M.Ed. dissertation
work for the requirement as a part of course for the academic year 2019-20 under the
guidance of Dr. Jyotsna Amin.

The title of the research work is “Gujarati Language Proficiency of Students at Secondary
school of Vadodara City”.

The objective of the same as below.

1. To study Gujarati language proficiency of 9" standard students of Vadodara city.

2. To study the correlation of Academic achievement and Gujarati language proficiency of gth
standard students in the schools of VVadodara city.

Language Proficiency:

For the proposed study language proficiency is the score obtained by the students on a
language proficiency test develop by researcher.

For the purpose of the study | am preparing the language proficiency test, a copy of which is
attached herewith. | request you to kindly provide your suggestions for the same. Kindly
check the content of the tool and its level of difficulty for validation purpose.

Thanking you,

Yours’ faithfully

(Anita Gohil)
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Ihe M S University of Baroda, vadodara

Date : 05/12/2019
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['he Prncipal,
Subject: Permission for data collection for M.Ed. Dissertation 2019 - 2020

Dear Sty Madam,

I, Anita Gohil the student of the Faculty of Education and Psychology, The Maharaja
Savajirao University of Baroda, pursuing My Masters of Fducation and conducting a
dissertation  work entitled  “Gujarati  language Proficiency of Students at
Secondary Schools of Vadodara City” as partial fulfillment of M.Ed. degree for the
year 2019-20. As a parat of 11, I want to collect the data from your school as it is one
of the sampled school in ramdom selection. The students of any one section from 9"
standard m your school for one hour will be engaged by me for the purpose of data

collection.

Requesting to kindly permit me for collecting data from your esteemed institution,
Your cooperation in this regard will be highly appreciated.

Thank You

(Anita Gohil)

-

Dr. na Amin, (GUIDE)
Department of Fducation
Facul;y of vEduca_tio & Psychology,

Scanned with CamScanner



Annexure no.4 List of sampled school

List of Sampled Schools

Sr. No. | Schools Name
1. Shree M.K. High School
2. M.E. S. Boys School
3. Swami Vidhyanandji Vidhyavihar
4. Jeevan Prakash Vidhyalay
5. Gayatri Vidhyalay
6. Lalbahadur Vidhyaly
7. Shree Shaishav School
8. Sardar Vallabh Vidyalaya
9. Sofia School
10. | Shree Aadarsh Nivasi School
11. | Shree Vallabh Vidyalaya
12. | Vandana Vidyalaya
13. | Jeevan Chetna Vidyalaya
14. | Shree Gangabai Sarvjanik High school
15. | Shree Narayan Vidyalaya
16. | Sant Kabir School
17. | Shree Vidhya Vikas Vidyalaya
18. | Shree Vallabh Vidyalaya
19. | Parivar Vidyalaya
20. | Syaji Vidhyavihar
21. | Shreyas Vidyalaya
22. | Shree Sayaji Boys High School
23. | Baroda High School
24. | Swami Vivekananda Vidyalaya
25. | Shree Vidhya Kunj Vidyalaya
26. | Shree Rand Avadhut Vidyalaya
27. | Sharda Mandir High School
28. | Shree Shard Kanya Vidyalaya
29. | Panchratna High School
30. | M. E.S. Binanagar Secondary School




Annexure no. 5 List of school’s permissions granted for tool

List of school’s permissions granted for tool

Sr. No.

School Name

=

Jeevan Bharti Vidhyalay

Swami Vivekananda Vidhyalay

Gayatri Vidhyalay

Shree Vidhya Vikas Vidhyalay

Vandana Vidhyalay

Lalbahadur Vidhyalay

Sardar Vallabh Vidhyalay

Swami Vidhyanandaji Vidhya vihar

Shree Vallabh Vidhyalay

M. E. S. Boys High School

= IS e il Ko R ol RSl TN

=1o

Jeevan Chetna Vidhyalay




Annexure no.6 First Draft of Language Proficiency Tool

Blueprint table: Table: 01 Vocabulary Items
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Table: O3 Receptive Capacity
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Dr. Jyotsna Amin Ms. Anita Gohil
Assistant Professor M.Ed. Students
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Annexure no.7 List of Expert of Department of Education

List of experts of Department of Education

r. No. Names

Dr. Jyotsna Amin (Guide)

Dr. Bhavin Chauhan (Language expert)
Dr. Anjali Mehta (Language expert)
Dr. Dipti Oza (Professor)

Megha Tadvi (Language Teacher)
Rakesh Jadav (Language Teacher)
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Annexure no.8 List of Expert from outside

List of Expert from outside

Sr. No. Names
1. Jaimini Rathwa
2. Avani
3. Jigar Shah
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